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ABSTRACT 

This internship was conducted in the Bilingualism for Peace program at El Sabanal 

School in Monteria with students of beginner level from the rural zone. The purpose of this 

internship was to gain experience of teaching English to children and also improve my 

performance as an English teacher. The pedagogies are several concepts that were 

addressed during the internship, learner-centered approach, task-based learning, e-learning 

and intercultural understanding, those elements were fundamental in the design of the units 

and lessons. Furthermore, the experience obtained inside the classroom and how the 

previous concepts are aligned with the suggested units and lessons are part of this report. 

Finally, from this journey it can understand that the teaching process is a hard labor and 

how this experience was helpful to improve as a teacher, also some limitations are included 

such as the lack of technological resources due to not all students can have access them.  
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1. INTRODUCTION 

This internship was conducted at SABANAL SCHOOL; a public school in 

Monteria, Colombia which is located in the rural zone of the city and that offers education 

in primary and high school levels. The school has a small area with 26 classrooms, a 

technological room, a kiosk, and a lab. This internship was carried out in the English course 

that is offered by the University of Cordoba with its project Bilingualism for Peace in the 

Beginners Level. The course has two groups and they are divided into two sessions, in the 

morning and the afternoon on Saturdays, each group has 26 students and their ages are 

between 7 and 12 years.  

As it was mentioned previously, the students live in a rural context and they do not 

have many English lessons during the week, for that reason the university decided to 

implement this course at this school in order to promote the bilingualism in the entire 

region, they neither have an internet connection which hindered the access to information. 

At the beginning of the course, I started to identify the gaps in the group, I tried to reinforce 

the four language skills and also find out students’ needs and interests to plan my activities. 

However, the course was interrupted due to the quarantine in order to prevent the current 

virus COVID-19, for that reason, the interns had to adopt other actions to complete their 

hours.  

The internship was completed with virtual courses or webinars, I also worked on the 

design of the curriculum of the program Bilingualism for Peace which was accompanied by 

a tutor from the University, besides that, I had to design some virtual or remote classes, 
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materials, and guides in order to adapt to the situation. All these units and lesson plans 

involved the peace and cultural components of the course in my planning. This course 

helped me to improve as a teacher in the teaching methods and the design of the curriculum 

which is very useful for my professional life. I also incorporated new activities and 

additional content to strengthen four language skills and to extend learners’ English level in 

the future of the project.  

This paper presents the development of the internship which is divided into five 

chapters. The first chapter is the introduction of the internship. Chapter two describes the 

pedagogies or strategies used in this project. Chapter three presents the methodology used 

to design the virtual course and a chart of the duties done during this time. Chapter four 

describes the experience obtained during the internship. Chapter five discusses the 

conclusions and recommendations that were drawn in the internship. Finally, there are 

some recommendations followed by a list of references and the appendices which contain 

photos, pieces of evidence, lesson plans, and material used in this project.  
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2. PEDAGOGIES 

This chapter intends to describe the main concepts that were addressed during the 

internship at ‘El Sabanal School’ within the framework of Bilingualism for Peace program. 

It is divided into four pedagogical aspects that supported the design of the units and lesson 

plans as well as the improvement of the teaching process. Besides that, the chapter will 

show the suggested unit and lesson that I prepared to attend the situation.  

2.1 LEARNER-CENTERED APPROACH  

Learner-centered learning has changed the traditional education model, where the 

main focus was on the teacher and the student just received the instruction passively. This 

approach has become a new model to innovate education and it is based on developing 

student’s autonomy and independence, so the learner is responsible for his/her knowledge. 

Several researchers have stated their own interpretations of this concept. One of 

them was that learner-centered instruction or active learning is a method for guidance 

where the student is in the focal point and the instructor has minimal participation in 

language instruction (Mohammad, Mohammad, & Baybourdiani, 2012).  With this 

statement, it can be interpreted that the learner is the main protagonist in the construction of 

his own knowledge. In addition, learner-centered learning is an approach to education 

which focuses on the learners’ needs so that they can get involved in the educational 

process (Simasiku, 2011). Basically, this approach argued that teacher takes into account 

the students’ needs and interests in order to enhance the learning process.  
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Furthermore, Brown (2001) stated that learner-centered teaching includes: 1) 

techniques that focus on learners’ needs, styles, and goals; 2) techniques that allow students 

to control; 3) curricula that include the opinion and input of students; 4) techniques that 

allow for learners creativity and innovation, and 5) techniques that enhance a student’s 

sense of competence and self-worth. These five aspects must be taken into account in the 

learner-centered approach to have an excellent development of the class. 

Learner-centered is an approach that focuses on learners more than teachers; this 

approach takes into account the learner’s need and interests in the design of the classes and 

in the kinds of activities integrated in the lessons or tasks. However, it is important to 

clarify that LCA needs an instructor to guide the learners towards their autonomous 

learning. 

2.2 E-LEARNING 

E-learning is the term abbreviated English ‘electronic learning’, which refers to the 

teaching and learning process online. In this modern learning, teachers and students 

participate in a digital environment through new technologies such as computers, laptops, 

smartphones among others. Online education is an innovative way of acquiring knowledge 

through the use of internet and technology resources. 

E-Learning was defined by many researchers. The European Commission (2001) 

defines e-learning as “the use of new multimedia technologies and the internet to improve 

the quality of learning by facilitating access to resources and services as well as remote 

exchanges and collaboration” (p. 20). Moreover, Waterhouse (2003) defined it as a medium 

of computer technology that could be utilized to develop the application of learning and 
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teaching. This is an important and innovative tool that has gained significant roles in 

students learning nowadays. It is also a useful and interactive way to teach and learn even 

from home.  

There are five types of e-learning. The first one is learner-led. It is a medium in 

which the content can be found on the web and the leaners are independent to learn.  In 

learner-led e-learning, education is based on the provision of course material (Horton, 

2006). Facilitated e-learning allows learners to discuss through Forums and Chats that are 

related to an assignment (Ilie & Pavel, 2006). With this type of e-learning the learners can 

participate in a virtual context guided by an instructor. Embedded e-learning includes 

videos, webpages, web applications in order to enhance the learning and teaching process. 

On the other hand, Instructor-led e-learning consists of the use of audios or video 

conferences, screen sharing, among others. The entire course is based on the presentations 

of instructors via webcast technology (Ruiz, Mintzer & Leipzig, 2006). Finally, the 

telementored e-learning is formed with the printed material and the guidance from an 

instructor through different digital channels. Technologies such as video conference, instant 

messages, and Internet phones are used to provide guidance to the students (Gulbahar, 

2009). 

It is important to mention that the definitions are aligned to the e-learning involve 

the use of technology in its different manners in order to facilitate the learning for each 

student regardless of the distance. Additionally, e-learning enhances and encourages 

learners to develop autonomous learning. 
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2.3 TASK-BASED LEARNING 

Task-based learning is a holistic approach that consists of learners to develop a 

communicative task using the language they have acquired. This approach places the 

students in a situation like the real world. Task-based learning plays an important role in the 

teaching and learning of a foreign language. 

There are several definitions of this concept. Nunan (1989. P. 10) defines that task is 

“a piece of classroom work which involves learners in comprehending, producing or 

interacting in the target language while their attention is principally focused on meaning 

rather than form”. According to this definition, it can be interpreted that the task is focused 

on guiding the learners to develop comprehension and production in the target language. 

For Willis (1996) states a task is an activity “where the target language is used by the 

learner for a communicative purpose in order to achieve an outcome” (p. 23). It can 

evidence that the task always has a communicative purpose in order to be accomplished.    

Additionally, Task-based learning is divided into three stages. According to, Jane 

Willis (1996) suggests a three-stage process - pre-task, task cycle, and language focus 

(p.54). The pre-task phase consists in introducing the topic to the class in order to motivate 

the students to develop the task, the teacher highlights some words or expressions and 

learners start to relate the topic to their previous knowledge. Task cycle is a step that is 

monitored by the teacher and students work in small groups designing a report when they 

finish it, they will share and compare the results.  Finally, the learners exchange or present 

the report and the teacher gives comments or suggestions to improve the performance in the 
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task. The last stage is language focus that allows examining the language features used 

during the task and the teacher makes a focus on the words and expressions. 

This approach is a different way of learning a language and is very useful in the 

classroom because it involves the learners in real-life situations using the target language 

with communitive purposes to accomplish a specific task. 

2.4 INTERCULTURAL UNDERSTANDING IN EFL 

The intercultural in EFL is the awareness and understanding of one's own culture 

and other cultures in the world. Intercultural learning aims to extend worldwide and cross-

cultural tolerance and understanding. This can take different forms, intercultural learning is 

not only present in EFL, but also it can be found in all education fields. 

According to Brown (2000) intercultural understanding should be introduced to 

students at their first ages or young learners because it is an important concept to be 

understood during childhood. This aspect makes the learner explore and value their own 

culture from the beginning of their life. Moreover, Liddicoat et al. (2003) argue that one of 

the goals of intercultural language learning is to comprehend and value one's own language 

and culture. It is done before students are understanding and valuing one’s target language 

and culture. Therefore, it is important that young learners must first recognize their own 

culture, after that they explore other ones. Intercultural understanding is an aspect that can 

be implemented in young learners who learn their own culture before studying others in any 

educational area or even in foreign language learning. 

Intercultural understanding is very important in the language learning, it helps 

learners to understand the context in which they live through the use of the foreign 
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language, this method is widely used in the English classroom and this leads students to 

explore the culture around the world.  
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3. METHODOLOGY 

In my professional training as a teacher, I am an interactive teacher and enthusiastic, 

I always intend to motivate my students to learn English through different strategies; I also 

provide an appropriate material that call their attention and tried to engage those students 

who do not participate in the class through moving around the class solving their doubts. I 

also incorporate activities games in order to attract them to my class. My main purpose is 

that all my students accomplish the learning goals, for that reason, I always encourage and 

support them in the process, correcting their mistakes, and creating a good relationship with 

them. I consider that the students must be taken into account in the design of the activities 

and lesson plans, therefore, learner-centered approach is integrated to teach and design the 

units and activities, with this approach I engage my students in a way of learning in which 

they build their own knowledge by themselves and they can develop the communicative 

part and cooperative work in the classes. 

Additionally, I integrate the four language skills in my planning, but emphasizing 

on the communicative competence, each class contains a task outcome. Besides, I 

implemented the cultural aspects in my class in order to promote students own culture 

features, which empowered and foster them to love and be proud of what they are through 

the use of English, this consisted in creating activities that involved these components, 

preparing my content focused on the cultural features from the country with the intention 

they begin to value their own culture. 
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3.1 DUTIES CHART 

TYPE OF ACTIVITY  ACTIVITY NAME  DATE 

Webinar 

Sounds fun, looks right: 

engaging young learners with 

phonics 

March, 19
th
, 2020 

Webinar 
Online Teaching. Using The 

Cambridge LMS Tools I 
March, 20

th
, 2020 

Webinar 
Online Teaching. Using The 

Cambridge LMS Tools II 
March, 25th, 2020 

Webinar The write criteria March, 25
th
, 2020 

Webinar 
Making the most out of 

Cambridge One 
March, 27

th
, 2020 

Webinar 
Teaching Mixed Ability 

Classes 
March, 30

th
, 2020 

Webinar 
Combining Exams with Life 

Skills  
April,1

st 
, 2020 

Webinar Using the CLMS for Primary April,1
st 

, 2020  

Course 

Enseñar en la virtualidad: 

Competencias y habilidades 

para Docentes en Ambientes 

Virtuales de Aprendizaje – 

AVA. 

April, 3
st 

, 2020-April, 13
st 

, 

2020 

Units 
Unidades de aprendizaje 1 y 

2 
May, 9th, 2020   

Units 
Unidades de aprendizaje 3 y 

4 
May 23th, 2020 
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4. EXPERIENCE AND CONTRIBUTIONS 

This internship in Bilingualism for Peace was a great opportunity to innovate and 

grow as an English teacher. I learned many important things for my professional life. 

Firstly, I could learn many strategies to motivate my students and control them inside the 

classroom. Second, I also learn to be more creative and active in the development of the 

class. And the most important aspect was that I learned to work on a virtual environment. 

Inside the classroom, I have few classes, however, in those classes, I was able to 

motivate my students and encourage them to learn English, I was able to control the 

disruptions in a professional way, in addition to that, I always planned new strategies to 

keep them focused on my class, it is also important to mention that I learned to teach many 

children in the best possible way. I highlighted the importance of peace which I considered 

should be applied in any classroom to have better people in the future. Despite the 

difficulties, this left me valuable things for my future life as a teacher. 

 Regarding the curriculum reform, here I reinforced my knowledge about how to 

design a unit and lesson plan, this led me to create a curriculum based on the values and 

ethical principles which must be included in this program and even they are fundamental in 

all education field. Additionally, technological components were added to this course in 

order to adapt to the new technologies of the 21st century. All these will help me to be 

prepared to design my classes and units in my life professional. 

On the other hand, the most meaningful experience in the internship was the online 

learning-teaching, this was a new methodology that consisted in creating some virtual units 
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and classes, I considered that I was not ready to teach in this way, however, this situation 

led me to take a course in order to learn how to perform in an online context. It was an 

important aspect that I would like to highlight because it will be very useful in the future. 

From this journey, I learned that teaching must be prepared for each circumstance; a 

teacher must adapt to each situation and be prepared for any change in the teaching process. 

4.1 UNIT PLAN 
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4.2 UNIT PLAN DESCRIPTION 

Due to the pandemic situation, there were changes in the internship, these led me to 

create a unit plan which contains a structure in the development of these. These units are 

based on the concepts mentioned previously, also the planning includes the Basic Learning 

Rights (BLRs) which were taken from the Suggested English Curriculum of Primary and 

added to the unit. These (BLRs) are a series of knowledges or skills established by the 

National Ministry of Education in order to promote the equity and quality in the classroom 

through the use of the English.  

On the other hand, the goal of the unit was prepared according to the curriculum; 

however, it has some changes to be adjusted according to the topic and components that I 

am going to implement. In the case of the performance indicators in the unit were selected 

according to the contents to be developed as well as the language functions are those that I 

want my learners do with the language. It is important to mention that all those features and 

the contents that had some changes in order to adapt what I want to achieve with my 

learners, therefore the contents and performance indicators are focused on the cultural 

aspects from the region taking into consideration the purpose of the course Bilingualism for 

Peace that consist in fostering the value of the cultural features. Concerning the previous 

aspects, I have to look for accurate information to be added to the unit and design activities 

of students’ interest in which students can work from home. 

 

 

 



14 
 

4.3 LESSON PLAN 
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4.4 LESSON PLAN DESCRIPTION 

The lesson is formed by three main components in its structure; there are a warm-

up, core activities and the closing activities. The warm-up that is the beginning of the class, 

here the students can find some pictures and a word, with the purpose that my learners start 

to recognize the new vocabulary and start to activate the previous knowledge that they have 

regarding to the topic.  

In the core activities, there are several activities that were planned taking into 

consideration students’ needs and interests; I also tried to integrate the four language skills 

presenting some activities in which my students can performance on these. This lesson was 

designed taking into account a task-based learning approach since the activities were 

integrated in order to lead the learners to complete it, also the activities are more focused on 

meaning rather form, for instance, the grammar is implicit in the activities and students can 

find out while they are working. 

The lesson is learner-centered approach because is focusing on what students’ 

learning rather than the teacher does, this can be observed in each activity established in 

this lesson. One of the activities is to classify the words; basically, this activity states that 

the learners relate the vocabulary with what they have seen in the place where they live. 

With this activity, I implement the intercultural features that are one of the main 

components in Bilingualism program and I am emphasizing on student’s region. The 

second activity is more related to unscramble and matching activity, they have to organize 

the word in the correct form with the intention to expand their knowledge in the topic, and 

the matching which is very important in childhood because this helps in recognition of 
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objects and avoid the translation or use of L1 in the lesson. In third core activity is a short 

text that is based on a traditional game in the region, in this activity, they answer some 

questions and identify the sentences structure which guides them to complete the following 

activity that consists in writing short sentences collecting information from their family 

members. These last activities conduct students to design the final task because the learners 

obtain information and a necessary structure to prepare their oral report.  

Finally, the task is the final outcome that student must accomplish at the end of the 

class. In the task the learners can develop oral production describing a game that is very 

common in their town or region. It can observe that the task uses the technology to be 

completed and can be sent through the different means of communication established by 

the teacher previously. 

To conclude, the activities are more learner-centered in the way that the students 

work independently thus building their own knowledge at home, it can be evidenced in 

each activity, it is important to clarify that teacher gives instructions to  the learners, but the 

learner is the main participant in the process. Regarding to the e-learning aspect, I avoid 

preparing many activities that use of technology because not all my learners have internet 

access or technology tools to work. It is important to mention that the teacher is present in 

this process giving instructions, correcting mistakes and solving doubts using the different 

channels of communication established by the teacher.  
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5. CONCLUSIONS AND RECOMMENDATIONS 

The teaching process is hard labor in which a teacher is a learner as well. In my 

teaching experience at Bilingualism for Peace program was a great opportunity to 

appreciate the teacher's role in student's life. However, I did not accomplish all my 

expectations with my group due to the pandemic and the internship took another turn that I 

had to faced 

The online courses and the design of the unit and remote class was the way to 

complete this work. The planners carried the aspects identified in classes, also the 

components of the program that were the values and the cultural part, besides that, the 

virtual approach that best adapted to the context of the students, the activities were planned 

according to the interests and needs of the students. 

On the other hand, I have some recommendations to new interns, firstly I hope they 

motivate the learners constantly, they give their support, love, and dedication to the learners 

to involve them in this process, it is important not to put aside the purpose of the course, 

that is to say, this is not only to teach English but also forming the leaners in values, teach 

them to create spaces for dialogue for conflict resolution, accept differences, show respect 

towards their peers and promoting healthy life. All those aspects must be taken into account 

in order to perform as a peaceful teacher. 
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6. LIMITATIONS 

The limitations found in the internship were the lack of technological resources in 

the classrooms, another important point is the lack of materials or classroom supplies by 

part of my students, sometimes they did not have a pencil or a notebook to work in class, 

also they walked long distances to come to school, there were times that they did not attend 

the classes. Besides, the lack of internet access and technological tools at home which made 

difficult my students search for their homework and hindered me from continuing the 

learning process and communication with my learners during the quarantine. Concerning to 

my planning, the lack of preparation in online teaching was a factor that made my work 

more difficult because I was not ready to face the online teaching and my learners do not 

have the technological tools to work in a virtual class, for those reason I avoid as much I 

could the use of technology in my lessons.  
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