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ABSTRACT -

/ _ Many young people lack a quiet place to read

or have no adult model to foster a desire to
read, §S,S.R. attempts to provide-both.
(Moore, 1980, p. 446)

-

The need identified by Moore supplied the impetus for this K

’ etudy Young people are not always given an opportunity at

home or at school to experience the pleasure and value of

'reading. When this problem was recognized at Hollands Memoriq&

. a solution was sought.

1\

progrem in depth

After a year of. U S.S.R. the students' attitudes towards:

: reading were measured and changes noted.

in that change.

A program of Uninterrupted Sustained

(v),

The findings con-

firmed that positive attitude change had occurred.

. but it is felt that U.S.S.R. had a significant xole

ISilent Reading’ was introduced and it was decided to study the

- \

How much |

of the change was a result of U.S.S.R. is difficult to estimate

to play

e
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CHAPTER 1 -
'(»" WHAT IS U.S.S.R.?

. i o ! ' . .
Uninterrupted Sustained Silent Reading (U.S.S.R.) or
Sustained Silent. Reading (S.S.R. ) for those who object to thé
connotatlons of. the fJ.rat 15 a structured silent readlng pro-

gram "It refers to a apecilfm\txme in the tlmetable when

[ ]

"every,o 1n a school - students, teachers, adrnlnistrators,

w

etc. - read Yes,.; that is all they do. What is the pprposé'- )
v ‘ . ~

of this reading? Ehjoyment'. Adults who read récreationall'y

know the enjoym'enﬁ that reading brings. For many children

‘reading is only associated with study and homework, and most

‘people know that some chilgl'reh do’ not even get time at home

for this. U.S.S.R. attempts to give them an opportunity in

school to find out that reading can be fun, - |\

X . \__‘__',.—/
In order to accomplish this all readingjing U.S5.5.R,

-

periods must be 'in self-selected books. Al students must
/ . .
be made aware that their reading will not be tested. No text-

. v
book read:.ng, no studying, no rev:Lewlng-'for exams, can take

place during t:his time. Afterwards, children will not be
~

.quizzed on what they have read. If a child volu’ntgers to

share some reading experience with his teacher, well and godd,

©

but each child must feel that reading is a personal experience.

— s mee
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And what 38 the teacher going to 'be doing duri'ng this /“A
tifr\e? Reading too-!' Yes , the teacher caﬁ sit iln the class
doi'ng some of the readix;;g he alway:s wished ‘.!‘ile hadjtinie *for.
In doing so he will be accomplishihg the most important part
of the program - éroviding an adult role model so that students

will see adults déing and enjoying what they have asked stu-

/ dents to do. It has long been known that students learn a

great deal by inu.tation. The teacher reading w111 be prov:.dlng
an opportunlty for them to imitate a worthwhile activity
Remember, many of them\probably nevex see adults reading
reqularly at home. The only restriétion on the teacher is
tha; he may not read texti)ooks or coxrect papers and exams.
After all', this is supposed to be perceived as enjoyment -
not work., ' |

' The idea c‘>f self-selected reading métgrial probably gives
some teachers some trouble. The problem for c_hildren in
earlierxr 'grades will be to sel?ct a book they can read. The
teacher may want to suggest titles of books that are of '
appropriate reading level, but this will not always be
necessary, Children will not stay witha bot;)g that they

cannot make sense of., And research has showrn that once a

child' can handle a book or reading level witﬁ ease, he will

want to move into reading material that presents some challenge.

€

wts
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When the child no longer fJ.nds The Hardy Boys stlmulatlng it

will be quite natural for h1m to move 1nto more st:.mulatlng
reading. ' . i
But what of the older students? Their self-selection nay

result in readlng material that is "smutty, " "degrading" or

"offensn.ve. Certainly this concern is warrahted, but it

.should be remembered that reéding will be taking place jin a )

class situation. Most, children will .be embarrassed to br:Lm

. these books along, Those. who do will probably do so, for
"shock ef fect — shooking the teacher. After a few classes

‘when no one notices, most of these studénts go back to reading

material that is' not ob]ectlonable. (Richard Karlin corrobo-
rates this conclusuon in the latest edltlon of his textbook,
Teaching Reading in High School, vl984, p'. -32_1). And what

v

of Hérlequin Romances? Like The Hardy Bog, if students

are!into reading regularly they will outgrow them. There is’
only one restriction that is recommended at the high- school

level - no comics or maga21nes. Requiring students to read

paperback or hardcowver novels, short stories, etc., will =

in most cases - require them to use their libraries. -
Earlier it was mentioned that the program was structured.

It may be asked, "Well, wherxre is the structure?” "And how

. is this different froma 'free' reading period?"
. [

W



"the timetable. It is not listed as a free period but as

4} . T2 4 -

il

s Well, .first of all the_re'ié a control on what can be

L 4

_"'read - no school textbooks. Secondly, the teacher has . to

#

read, not correct tests-and a_ssilgn_ments _or make up tests.

"Finally, the réading period is a regular, permanent part of -

>*

., U.S.S.R. Students begin to feel it is cohsidered in the

same 1light as other subjects. It has'importance. The only

" thing different is that it will not be evaluated. °

-~

. ' : The® Problem e e

For some time previous to September 1982, it had become

evident that many students at the high school in which the

‘writer was empioyed as Dei)artmenf Head . (English) - Hollands

Memorial, Norris Point - were not reading except 'v.;hen required.,
Students were sélddm observed doing independent._ readipg and
use of the school ].i;brary was minimal.

Thg school staff - Bdministrators and teachers — were
concerned that students did not hold positive agtitudes toward

reading generally. . It was felt that a positive attitude toward

reading would benefit the students academically. and lead-to a
) . 3 - . [

. healthy' life-long habit.

Y

’
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Purpose of the Study

¢

- -

will be done about it. Even introducing a program to deal with

the perceived problem is no guarantee that the treatment pro-

]

' gram will have the desired effect. A definitive method of

eQaiuating the treatment had first to'be-planned. . -
The first step in, this evaluation was the identification-

. el . .
of: what would be a desirable effect of the treatment program.

'fhe degired effect was identified es the development of a

more positive attitude’ toward reading among the Sstudents,

- The next step was arriving at a method of evaluation of

the proéra&kto ascertain;if the desired effect was achieved
and, if so,'té what degree'.
This study, then, was to be an evaluation of a.treatment
program designed to ﬁrqmote moge positive reading attitudes

: -~

among high school students.

1

Need for the Study

A program of Uninterrupted Sustained Silent Reading as

previously defined was'decided_upon as the treatment program.

I

The choice’ of U.S.S.R.‘was based in part upon the promising °

reports that had been made apout its effect and also because

Merely idéhtifying a problem dees not ensure that something

s, s Mt an
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' reports on its effectiveness, not all previous research -

of its ease of 1mplementatlon - both in terms of tlmetabllng

and flnanc1al concerns. Evaluation of the program was felt

to be necessary because even though there were many promising

- reflected this view. Much earlier research had dealt with

‘younger students and for varying periods of time. Also, no

study of this nature- had been carried out in this prov1nce._

v,
Therefore,'there could be no assurance that U.S.Ss. R. would

have the desired effect in thlS rural 31tuat10n among Junlor

and senior high students. g

R

‘Limitations of the Study

At the oytéét of the evaluation proéess,“certain limitatdions
were obvious. First, the study could not be” considered truly

scientific without some control group with which to compare

the group rece1v1ng U.s. S R. It was not practical within the

school to set up exper1menta1 and control groups. because of -

L4

the administrative difficulties involved and because of the .
small number of students in some grades; Some| grades were
divided upon the basis of past performance and others were

\ . N ’ ’
divided on the basis of the courses the students were registered

in. o T , >

[P
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Another limitation of the study‘ﬁés its restric?ioﬁ to
‘one iocale - the Norris éoip£'school system. This would limit
’ the pgssibility fér generalizing‘about the effect the program
might havé in othei-areés of the country. - ‘ . ’
A fiﬁal'limitation tgat had to ge.recoénized was tﬁe
inconsisgency of the role models that weré pérticipating. T
-Role modeliing is copéi@ered of great importance in the‘pfo-'f
‘gram's success. Alghough all teache;s acting as role modéls
'-"were encouraged to féke their part -in the ptogram_seriouéiy,
it'is questionable if all were able to provide the;same;Qua}ity

role-modelling. o o '-; ?;

—

1
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- CHAPTER II
REVIEW OF RELATED RESEARCH -

The little research-that has been done

™

in silent reading
programs has tried to establish whether there is any link

between silent reading and attitude towards readinyg an@/or

reading comprehension. .The bulk of the research is still '

inconclusive, but-ﬁany researchers éuggest that tﬁe-biégest
effect 51lent readlng has is 1n creating a posltlve attitude
toward readlng. :
Pfau (1966)., studying first and second gradersfﬁsuggeééeé.
that S.S.R. had a positive effect on student attiéude towards

reading. This was alsd the conclusion of Hanson (1972) in a

" study of second, third land fourth grade .students who also

I3
participated in an S.S.R. program.

Petre (1971) reports on a program of silent reading that

-involved fifty schools in Marylahd where students were reading

self-selected material for 35 minutes daily. He reports of

800 high school students;feading approximately 1000 books -
e#cluding periodicalé'— per week. "Such an atmoéghere of
tranquillity hovers ‘over the whole school and outlasts. the end
of the break in student behavxours - qu1etness, frléxdllness,

and courteousness." (Petre, 1971, pP- 192). One middle-school




--9'.-
_vice principal reports a 50 percent drop in oiscipline cases
after the .school began such a reading environment. (Petre,
1971, p. 192). - . L
Sadoski (1980) reports of the 1n1t1atlon of a §11ent

reading program at the high school leveL whlch 1nvolved grades

10-12 “for one period perrweek. The program ran for only seven

¢ - N N 2 1 -
weeks, but the sample involved 287 students - approximately -

one-half of the school. He reports,

An averaging of the total mean scores for the
. ., "product" questions (attitude trend) yields
R a 2.58. In the narrative terms of the survey,
- this ranks midway between "a little" value

T and slgnlfxcant“ value. Considering the fact
that the pilot covered only seven 45 minute
-periods in seven weeks, this figure suggests

a positive trend on attitude development.

(p. 723) }

In the same study, Sl'oercent of the faculty meﬁberﬁ‘v’-
waoted the program cdntinued for tﬁe fuli year while anotﬁer,
20 percent wanted another éeven-week triel‘oeriod. Sadoski -
"j (1980) writes, "Students need suetained fnteraction Qith dis=
course if reading is to become a global holistic activxty

to them." (p 153).

'
Cline and Kretke (1980) report pf a three—year program

of 31lent readlng that was carried~out with students in grades

7 to 9. The:students were reading approxlmately.two years

above their grade level at the outset of the program. 1In this.

S ~f .:.'.. - ..P.:,j... |
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study a control group of students who had not received the

S.S.R. program was used for comparisori. These‘control éroup

students-were'comparable in terms of socio—economic background - .

‘and scholastic achievemerit. The findings reveal -there was a

significant difference at the P .05 level between the S.S.R.
‘group and the control g;roup on four items out of twelve on

a General Attitude Survey used ‘to agsess attitude towards

reading. These four items “concerned attitudes towards goingi

to. the library, reading a book of cholce, reading an assigned

-booh,and the importance of reading." (p. 17). Findings on

" the Estes-Attitude Survey indicated that "Sustained Silent

Reading had a very positive effect as a motivational tool.
The mean score rose 2,67 points in less than 4 months time
achiev1ng sxgnificance at less than the .01l level, and of
additional importance is the fact that in the control ‘school

the mean dropped by .87 of a point." (p. 21). At tpe same

. time a breakdown of students. reveals that students who were

at a reading level Below their grade level experienced the "

greatest positive change 1n attitude; moving from a ‘September -

-

mean of 62.7 to-a January mean of 67.0.

' According to Ball (1981), Oakwood Junior High School in

_Dayton, Ohio, had positive ‘results after introducing U.S.S.R.

After the program had been functioning for a year, 38 percent

~

-

.
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of staff thought the program was excellent and wanted to

expand it while 55 percent of staff felt it was good and

should be kept as it was. Among the students, 46 percent said

it should be expanded ‘and 46 percent said it should ‘be kept

as it was. Seventy one percent of Btudents reported that they

¥

were reading more, 59 percent said they had experienced an

increase in reading pleaaure, and 74 percent felt their read-

© ing comprehension and/or reading speed had improved.

. Brunner (1973) repoxts of a siient reading program'that B

" was introduced in a juniér "high school whose students were 1 ~

multi-racial, from low income families, and were experiencing

reading difficultiee. The periods hegan with ten minutes “and

, expanded'to thirtyhminutes; They.ran daily Monday to Friday

in periods 1, 2, 3, 5, and 6. Although no statistical results *

were c0mpiled the school staff reported great 1nterest in

:the program and in reading. The principal of the ébhgzl stated,

I feel there is a very definite impact onithe
‘reading skills of the students. I feel that.
" SSR is entitled to the credit and praise it
. has received thus far. (p. 85)

i
Coley'(1981) reports of findings involving tﬁo groups of atudents
involved with a S.S.R. program. One,group of students numbered
1,100 at various juvenile justice facilities‘who,yere involved

in the program from three months to one year. The second group
R N B ‘ .

LI

- ——
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of students were from the'washington Public School sttem,

.96 percent of whom were black. The students”’group represented
- four. junior high schools ahd numbered 1, 397. Two of the
.schools were involved in the S.S.R. program and two -were used
‘as control groups. Results for the studies were obtained by
using pre- and post-Gates MacGinitie Reading Survey, inter-
faviews'and.gnestiOnnaires, and‘ahsemantic differential_scaie

measuring student and teacher.attitude,towards paperbacks;and

reading;' Results for:both the public school students and
the '‘alternate school” students showed gains above what might
be expected based on previous performance. The greater
positive change was in comprehension. The study reports’ e
that "the results of the.attitude survey indicatehthat there ”
were significant positive shifts ip.both attitude toward
reading and-attitude toward paperback books." (p. 4).

Pardy (1978) reports'of a study conducted with fifty-four

- college students, one=half .of whom were given S s. R and

-'one-half o whom acte as a_control group.~ No significant
differen was .recor ed when students were tested on the

Califo nia Reading Test or the Nelson Denny Reading Teet.
» she reports,

" While analysis of»theodata_indicated no /
* ' treatment differences between NSSR and SSR o
- groups, subjective expressions from student

4
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evaluation indicated extremely. nositive .
~affective change towards reading. (p. 9)

Reed . (1978) -reports on a studyF!nvolving sixty-one English

Iclasses that attemptedlto discover if S.S.B. had any effect
. on comprehension skills or attitude towafd reading. The'
classes were randomly assigned to S.S.R. and ncn-S.S.R.
Iclasses. Thevs S.R, gfoup had fcur days of regulas English

classes, while for one day the class would have S.S. R.,insteadn"”

of English. The non—s S.R. group had English classes each

day. Using a standardized reading achievement test and an

'1

attitude survey, no significant change was noted for either
combrehension or attitude at the .05 level of significance

between the two gfoups. _Reed concludes that students~who were

allowed to read what they wanted did not suffer any 1085 in

'comprehen51on or attitude towards reading, She felt that

because of its ease and economy of implementation and its
ability to let students practise lifelong reading skills,
S.S.R. should become a part of any school-program.

/

Burley (1980) writes of eighty-five black students, male

and female, in residence at a maJor university for '8ix weeks.

The studentsqugre rgndomly assigned toclasses 1nvolving

four different readingynfograms - 1S.S.R., ?Programmed Text-

books, 3Programmed Cassette Tapes, and 4Progra_mmed Skill :
oy

.

i
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'(of 161). Neither of the programs pﬁ/Yed signlflcantly

.I ., ) ' -14--

—_—

Development Kits. Allgjoupe received regular reading instruc-

tion followed by the tregtment that each.was a951gned The

~time changed from forty-five minutes of'regular instruction
followed by fifteen minutes practice in the treatment method,

o togtwenty minutee of reqular instruction followed by forty

a o
minutes of practice in the treatment method. Students were

then evaluated on the Stanford Diagnosﬁ*c\Readlng Test, Form

A% The conclu51on qf the study was that gﬁstained Silent
Readlng w1th self- selection of books was the\“most successful
method of reading practice used to 1mprove lrteral and ﬁ

xnferentlal reading comprehension, and fast reading for hldh

-/
school students con51dered to be educatlonally dlsadvantaged..
)

[
| R ,"
beﬁter for vocabulary lmprovement ; i

/
Wilmot (1975) conducted a study lnvolv1ng 576 ‘grade 2, 4,

and 6 students. She used the Estes Attitude Scales to evaluate,

reading attitude. The results of the study found that' fourth .

-:and sixth grade- students involved in U.S$.5.R. had a 51gnif1-’

_jcantly better (e = 0.05) attltude toward readlng than students

in the control group in those grades. Although the control

' prehension tests, Wilmot concluded, "It is doubtful that a

1

group had signiflcantly hetter (@ = 0.10) scores on the com-

'
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standardized reading test is sensitiQe'enoﬁgh to.measurg any
gains in reading comprehension or vocabulary over a periocd
of nine weeks.” (p. 62).

. Sumimers (1279) conducted a study that lasted seven months
that did not show signifigantl&'differgnt levels of attitude
- change or cohprehensioh improéement.‘ But Summers estimated
thatvhis_gtudy may not be as accurate as it should ﬁé because_
teaéhefs failed to leg\thé.étudeﬁts see tkem in the :bie
model function that is.so muchva paftaof a_succgssf&l'S.S.R.
‘program. 'I£ was subjectivel& estimated that qply'GS'to 70-
percent of the.total modeliing that could have beéq doge ‘
actually was done. '” ‘ ' °

‘Langford. (1979) repo;ts 9f a study carried out on 250
fifth and sixth graders in eleven classrooms. Six of the’
eleven classes were iﬁvolved in S.S.R."‘for six months.
Results indicated'that fhe S.S.ﬁ. group showed significant
differences at 0.05 on thelsiosson'Oral'Reading Test as well
as signifiqant differences at 0.05 on é scale 6f'Reading o

Attitude Based on\Behav10ur. ) S

\

~ b . . '
On the other hand, not all:research has shown S.S.R. to

" have, had a positive influence on attitude or comprehension.

Minton (1980) reports that when S.S.R. was used with ninth
' \ . o
graders for a period of fifteen minutes daily, no positive

|
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7 gains in attitude toward reading were tecorded, In fact, 15
bercent fewer. students said they.enjoyea_readihg than haa
-pgeviously'indicated. “But this S;S.R. proglam was not well.
established. It was 1mplemented without staff approval and

therefore met with some -opposition.” (For a successful S.S. R._

progé&m, staff cooperation is essential if the proper modelling

“is to occur). Also, there was no inservice for teachers on.

b t

what to dqfduring the period. 1A third problem was that stu-
dents were forced to read whetever they happened to he when
the period came'around. This often meant students had to

read 1n the gym and shop classes.

)
¢

*Einhorn (1979) also reported on anS. S R. program among

* eighty-one fifth graders. The students ‘were divided so that o

N\
forty received fifteen minutes . of S.5.R. daily and the

- ’
s,

remainder .received an equal amount of time aoiﬁg/a commercial
,reading'kit.J The program lasted for ten weeks. The-results
_of the study showed that there was no significant difference
between the ;wo groups in terms of Reading Attltude, number

of books completed, or humber of pages completed.’ The flaws
In this.study are-obvious. The relatively short time da;lf

-was. insufficient for students to get far enough into‘a book

to get interested-and ten weeks was probably 1nsuff1c1ent to

bring about any change in attitude. At the same time the

v




éontrol_grpup was involved #n a new activity that could have
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\

| .
provided them’with motivation to read in the short term.
Therefore, S.S.R. was not being compared with the ordinary
program of the school;.

Vacca (1976) in a study invdl&ing thirty-sik junior high

' students for three weeks could discern no difference in terms

L

of reading achievément. Again, the study was certainly too
. . ~

Qhort; fdrther, the small number of students was a drawback

of this study. o y S l. ' o
Collins (1980) reported on a study inyoiving grades two,

three and four %tudents fqr fifteen weeks. The grades were

involved in S.S.R. for ten, fifteen, and thirty minutes daily,

- respectively. No. statistically significant change in attitude

-
was observed. Nor was there improvement in word recognition.
or comprehension as measured by Gates MacGinitie Reading

Achievement. Butffhe experimental group did progress' signi-

ficantly further in their basal readers than did a control

" group that-had spent the same time with the basal readers.

Also worth'noting{is that although the experimental group

1l ] .
were involved in S.S.R. during a time normally spent at English

‘and spelling, their performance in these subjects did not fall

, behind thé control group. Again, the short duration of the

study certainly had an effect upon the results.

?
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- Evans and Towner (1975) report of a study involving a

group of forty-eight foufth grqde,students who received'one

hour of reading 1nstructlon dally supplemented with S.S.R.

for 'one-half the group and commercial reading kits for the

.» other group, which 1aétéd for twenty minutes. The total

program lasted ten weeks. The students were'pre—teéﬁed with

"+ Form 7 of the Durost and post- -tested with Form G of the

Durost. Evans and Towner repert no 51gn1flcant dlffereqce :
in achleVement for the students who received the §.S. R.
~treatment.l As with other studles it is doubtful if ten weeks
treatment would-be long enough to brlng about a 51gn1f1cant
diffetence in achievement. qhe researchers themseives recog-
nizedithis 1imitation and ad&ed, |

.It may be that there are other advantages of
* 0 SSR. It seems logical, for instance, to accept

SSR as a more rational form of practice since
it involves the total act of reading. (p. 156)

Summary of Literature Review

. ' y . J
The ‘review of current literature, then, indicates that’

there is no cléar consensus of opinion concerpiﬁg'the effects
of U.S.S.R. Many of the studies have based their.conclusions
on subjective.yiews‘ratherﬂthan objective results. Some

reports are based on. studies of special groups of students -

e
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those in juvénile.centres, high achievers, low achievers, or °
black§. 'These’studies, too,-often try to assess ;he effect |
rof U;S.S;R. on two depenaent variables - reading attitude and
R - .reading comprehension. 1In sum, repo;t; on the effect of

' U.S.S:R. are varied and conflicting.

The present study gocuses only on the dependeﬂt variable
" Ychange fn reading attitude”" and attempts  -to assess the effect
of-gwo types of independeng variables. The first‘type oﬁ' .
vériable is ‘that:which, is unique to the area of study. This
'inclﬁdeé'whéther or not .a student has repeateé a grade and.

3

. .the Qfmmunity in which a siddeﬁt had recefyed his/her elementar?"
schooling. Not all arggf_haVe-£he same poliéy céncerning proT_
motion; and factors such as evaluation policies, variety of
courses offered, and teacher expeqtations are just a few '
factors that detérmine whethér or not a student repeats a

%i? graae vary frém one area to another. {The students involved .

K in this study would have received their elemenéary education

in either Rocky Harbour or NPrris Point).

The secoﬁd type'of independent variables which were
sﬁudied‘iﬁ terms of their effect on reading attitude.were of

" a more general nature. These included student age, sex, and

‘ S~
« ' grade as well as reading comprehension levels and vacabulary ‘
levels. x
j . ) - }
g . .
i . o . i
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By assessing the influence of such a variety of factors

on the effectiveness of a program of U.S.S5.R. upon change in .

réadiqg attitude, it was hoped that future programs of U.S.S.R.

.could be initiated in areas where they would be of greatest

benefit -~ or not initiated at all depending upon the outcome

.of this and further studies. For the program at Norr15|P01nt,

the study would dictate if U.S5.5.R. would continue in whole

or in part or whether some other program would be utlllzed to

solve the problem as.1dentif1ed.

-~
.«
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CHAPTER IIX ST

THE U.S.S.R. PROGRAM AT HOLLANDS MEMORIAL

~In September 1982, a U.S5.S.R. program was 1n1t1ated at
Hollands Memorlal High School NorrJ.s Point, in the electoral
district of St. Barbe South. The program had been set up in
response to a need to 'improve student reading habits that had - .

been 1dent1f1ed by the English department. '

At a rneetmg of the English department the problem of. lack ]

of reading by school students was dlscussed. _A possible solu—t
tion to the problem proposed was the init:.ation of a s:.lent
readlng program that was to be popularly known in the school
as U.S.S.R. But before the program could be placed on the
‘timetable the program had to be first int,roduced ‘to the staff
and stuflents. \ |
Staff were introduced to U.S.S.R. at the next staff ‘me’et-'-"
-ing. The reason for waxdting the prog-'ram begun was .e)-clplained

and most teachers and administrators agreed that there was a

‘problem with tfieamount of reading being done amont_j the students.

But staff and administration were not asked to make a decision
for or against U.S.S.R. at this time. . lla_ther, ‘.the.y-were asked
to consider the program and the part that each of them would
have to play in it. At the next' staff ﬁeeting they would be

asked to decide. 1In the meantime, the English teachers made

. g
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T
sure that the topic was brought up during free time in the

staff room over the next week or so. Procedure:s were explalnéd'
and further guestions were'ahswered. When in doubt, _thc_a Engiish
teacher‘s" turned to | articles by Mc-:Cracken and Hunt, who had

' cleérly ‘outlined how thg program was to be set up.

By the time of the next staff meeting -everyone was aware

" of U.s.8.R. Further discussion led to a vote and it was unani-

mously décided 'to introduce U.S.S.R. for oné_period (40 minutes)‘

into the school's _six-day timetable. The peniod choseh‘was°to

oY

" be perlod 7 on day 4.

5 ' _ \‘ But before the period was actually begu it was felt that

students should be made familiar with it. Therefore_, over the' .
s next week teachers, espec1a11y Engllsh teachers, exblained
what would be happening durlng that period. Students \;rere
1nformed that they were responsible. £6r hav::.ng books to read,
@ - S and that they had to choose the books themselves.
g Also discussed at the gtaff meetlng in which it was
decided to conduc‘t a study was the ne,ed_ to see what, if any,

effect such a i:e'ading"program would have on student attitudes

towards reading.. The fact that a program of U.S. S.R..,: had been

set ué in response to the perceived problem - poor attitude ,

towvard reading - indicates that it was felt U,S5.S.R.’‘'would

lead to more positive attitudes toward .reading. That the

» .o . ' - -

| -
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introduction of U'.S.S.R; woullld l"éad"to more positive attitudés

toward reading would be the assumption to be proved or disproved
- by this stuciy. . To do this ‘the dependent variable. ;'reading

.a‘tti.t:ude change”™ would need to be calculated. "Reéding

attitu@le change" was defined as the difference between scores

students ‘achieved on pre- and post-tests of ‘the Estes Attitude
Scales.. : | e S .. ' “ L s
ShortlY; bef:‘ore. the introduction of U:5.S .R. the Estes |
Attitude Scales were adninistered toall students in the school.
. The Estes Attitude Scales consist of fi £teen s'tatements'in "
‘each 6f five subject areas. These are .English', Mathe‘ma‘t,ics:,‘

- Reading, QScienc"e, and Sogial- Si\:udies_. To each st‘at':emenlt the
" student may respond "strc"mgl)'( agree," .';agree, * '"cannot dec~ide;“
"disagree, " and "strongly disagree." Each 'possible.- 'repl's} is
scored from 5 to 1 respectively. Therefore, a total of 75
for positive replies is poésiﬁle. . Sco'rinq.Aof-h' the attitude .
scales consist of using an answer key that indicates positive
attitudes with a score of 5 and ~rié§ative'attitudes with a
score of 1. | - |

In 'administeri/ng f:he' Estes Attitugles Scales, students were
nat told that t:heir.Z answers ’had, an‘ything fo do vith any pro-
gram th_ey were preseniﬁy doirzg in school. This was true,’ ‘

since U.S.S.R. had not then begun. Also, students’ were told "

s ' .
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' Estes Attitude Scales were administered again.

.24 S

to answer as honestly as possitle' arr_tl that they were not to
put their names on the answer sheet. Unknown té students,
ahswer sheet’s-were coded V;vhen collected_ so thqt individual
scores could be tabulated later. -To‘ eh"sure unifor'mity of

adm:LnistratJ.on of the attitude scales, only the writexr and

_/orge other teacher were involved in the administration.

- Near the end of May, after the U.S.S. R. had been a regular

part of the school program for approximately ten months, the
{ ,

_The same pro=
. &
cedure was used in administration and corr_ection as had been
: i ;

used in the initial testing situation.: . -

Ag mentioned €arlier, the independent variablee £or the
study were: (;) reading comprehension levels of the s't]'ludents,_
(2) their "vocabulary" levels, '(3)° the commupities in which
they had completed their elementary education, (4) whether or
not they had repeated a grade‘,. (5) their present grade, (6)
'their age," and (7) their sex. The lest five of these variables
were obtained byr collectlng the 1nformat10n from the school
reg‘rsters’. An up-to-date aseessment of reading and cqmprehen-'

sion scores was needed. It required having students complete

" a standardlzed test desxgned to supply definite scores.

Administered abouit the time the U.S;S.R. program was begun

were the Canadian Achievement Tests. Form ‘17 was used with

[
-
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Cits student body. . . . ' e

, approximately a dozen students coming from Sally's Cove. Stu- - ., .Q'

" 'whom were'male. Approximately 47 percent of the students came N

~
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grade 7, Form 18 ‘with grade 8, and Form 19 with grades 9, 10,
and 11. Cﬁly two sections of this generai'-achieve&nt test

were- administered. These were the vocabulary and re"a'ding .

comprehension sections of the test.’ Again, only two teachers

" were involved in administration to ensure uniformity of admini-

stration procedtire. .Correction was carried out by the present
, .

writer, using the answer key provided with the tests.
- Now that '_it has'.been expiained how.and why U.S5.S.R. was S
introduced to Hollands Memorial High and how the program was .

<.

to be evaluated, it is necgésary to, describe the chool and L ."" ;

et R el sarma e s N

335115:565 Memorial High is a central high school that is-
locéted in Norris Point, a community of approximately 1,000
people. . The school's population of aéprokim&tely 280 students =

N

‘come from Norris Point-Rocky Harbour predominately, with
dents entering the high school have attended either the .
elementary school in Norris Point or the elementary school

in Rocky Harbour.

Students at the school were in grades 7 to 11.
Grade 7 N o . S N

o i A e e

. There were seventy—two students in grade 7, 45 percent of

. . I
! C P

— TG R
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Grades 9 to 11

- zﬁ - . -

.fromlthe Rocky Harbour elementary achoolr while thé'remainder'

came from the Norris Point elementary school. Sixty-one per-
cent of grade 7 students had repeated a grade at least once .

durlng their years 1n schbol Table 1 gives the ‘scores fér

- the grade ‘on vocabulary and comprehension as attained on C.A.T.

as well as the pre- a d post-test results for the class on the .

Estes Attutude Survey. . . . - e

: Grade 8

" There were sixty four students in grade 8 with 47 percentl

of them male. Approxlmately 45 percent of the students had.

attended elementary school in Rocky Harbour and 55, percent

‘had attended the Norris Poxnt'elementary schpol. Fcrtyfseven

percent of grade B students had repeated at least one grade
durin§ their time in school. Table 2 gives the scores the'
grade attained for vocabulary and comprehensxon on the C.A. T.

as well as pre— and post-scores on the Estes Attitude Scales.~‘

.

There were 144 students in grades 9 to 11, w1th 49 percent

~of them being male. Approximately.44 percent of these students

had attended elementary school in Rocky Harbour, while 56

. percent had attended the Norris Pcint elementary school,

Sixty-eight percent of students had repeated at least one - .

' ;
. ! S .
v .
.

7
!
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.grade durlng thelr years in school. Table 3 glves the scores

Y

the grade attalned for vocabulary and comprehension on C.A.T.
| J
as well as pre- and_post-scores‘on the Estes Attitude Scales.

.Grades 7 to ll

For the entire school student populatlon, 47 percent were

male. Forty;—five percent had attendeﬁ elementary school' in
Rocky Harbour, whlle 55 percent had attended the elementary
‘school in Norris Polnt Slxty—one percent of students had .\'

repeated at least one grade during their years in school.l

, Table 4 glves the scores for the school population as a whole

'for vocabulary and comprehenslon on the C.A.T. as well as

pre— and post-scores on the Estes Attitude Scales.._

e " The two éommunities from which %lementary school students

feed into the high school are approxinately the same size in -

terms of popuiation. They are also alike in that fishing is.

one of the principal means of employment for- the residenteJ
But in.many ways the communities are different. o

Rocky Harbour appears to be the more modern of the two

'.communities. Its elementary school is oniy a few years old,
and adjacent to the school is a new public library that is open

fon a regular basis. Roeky Harbour is also the administrative
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7 Table ‘1
‘ ﬁégcriptive Statistics -
Grade 7 ,
. L T _ f : , L .
Variables Mean Standard Deviation | Kurtosis | ‘Skewness | Minimum | Maximum
._Age 12.80 o -0.26 1.13 . 127 [ 15
| 1.44 0.50, 2,00 | 0.23 1 2.
Ré;_L_eatihg 1.61 0.49 ~1.84 «-40..47 o 1° f
Coﬁ:mzihi;y. 1.47 0.50 ; =2.05 0.11 1’ 2
' Vocabula;y | 16.82 | 4.51 - -0.31 0.48 9 28
Reading 23.70 6.45 ' -0.66. 0.19 | 11 39
 Attitude 1 52.44 10.77 , =0.03 | -0.29 24 75
_ Attitude 2 56.86 10.03  3.88 "_1.50 18- 72
_ Attitude Change | 3.92 10.56 21.06 | 0.04 =29 31
. : : -

8z -
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Table 2 - g
Descriptive St'atisticé
Grade 8
Variables Mean Standard Deviation Kurtosis | Skewness Minpimum | Maximum
. J
Age 13.94 1.08 0.00 0.98 13 .17
- Sex 1.47 0.50 -2.05 0.13 1 2
°' Repeating. 1.47 0.50 -2.05 | 6.13 1 2
Community - 1.45 7 0.50 -2.03 0:19 1 "2
Vocabulary _ 15.40 " 3.93 . 0.90 0.69 8 ° 28
Reading 24.27 '5.00 0.76 -0.35 13 33
Attitude 1 55.81 9.17 |, o.61 -0.62 28 73
Attitude 2 57.67 8.82 I0.84 -0.65 .30 73
Attitude Change | 2.16 10.61 0.86 -0.17 =31 29
- A .
:'- 3 )
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Table 3 /

bescriptive Statistics

Grades 9-11

Variables Mean Standard Deviation kurtoéié Skewness Minimum Maximum
Age 15.42 1.04 -0.49 | 0.30 14 18
Sex 1.49 - 0.50 Z2.03 0.03 E 2
Repeating 1.65 0.47 . -1.41 ) —0.78"‘ 1 2
Communi ty 1.44 0.50 " -1.98 |1, 0.23 a1 2
Vocabulary 15.98 4.78 -0,31 0.44 , 6 29

. ol ?
Reading 25.12 6.91 N -0.72 -0.11 7 ..38
Attitude 1 57.10 8.80 0,70 | -0.64 26 - 73"
Attitude 2 57.87 | ‘ 9.52 ~=0.05 | <-0.82 33 75
Attitudé Change 0.42 6.96 o+ 1.5 -0.46 -26 19
Grade | ©3.90 0.81 -1.43 0.18 9 11
' ‘ -.. -

.- 0€
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Table: 4 .
~* Descriptive Statistics
Grades 9-11
variables Mean | Standard Deviation | Kurtosis | Skewness | Minimum | Maximuml_
Age 14.40 1.55 _ " —~0.86 0.01 12 18
sex 1.48 0.50 . -2.01 0.10 1 2
~Repeating 1.61 - _'9-49 - S -1.79° . -0.47 1 2
Communi ty 1.45 0.50 -1.48 0.19 1 2
. Attitude 1 T s5.76 . * 9.54 | " 0.40”| -o.s8 2a T 75 -
Attitude 2 57.56 9.48 S 142 ~0.90 18 75
Attitude Change 1.73 9.01 - 1.29 0.02 'j;31 31
Grade 2.72 "1.39 | 0.25 7 11
.

1t -
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‘~centre for the Gros Morne National*Park., As such, the admini-

. It has dﬁo boat-building bﬁsinesses, three service stations,

'-offkce is also located there and most board personnel llve in

v~ 32 -

a;rative offices are 10cateé there and many of the'park'staff
live in the commuhity. Many of these are people who have moved .
into the commﬁnity_from outside the province.

Business-wise, Rocky Harbour seems to be quite progressive.

.a'liquor store, a building supplles dealer, a motel, ‘and _ S

NURETOUS grocery stores,‘some falrly large The school boardi,'

-,

the communlty. ' oo . ’

‘With the‘coming of the national park, many families moved

into the communlty from the smaller communltles nearby. This R

'1nf1ux of re51dents has decllned but still continues.

T.Norrls Pblnt would appear to be less.progressive. Ualike
Rocky Harbour it is not on the main>highﬁay.routé up the | |
Northern Peéninsula but is located'about five miles off the
Viking Trail;, Its elementary school is’older than the'RockyL
Harbour school. , . ..

Fewer businesses are located in Norris Point. No regular

service station exists and most stores are relatively small.

‘The most important fehture of the community is its small cottage

hospltal which employs some local residents. T

5
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/ .Like Rocky Harbour, its population has been boosted by
. relocation caused by the national park in the area, but it has

not received as many new residents as Rocky -Harbour. .

1

The High School and Its Structure

The hidh school in -which this study was carried out is

approximately twenty years old. Since it was built to accom-

modate only grades 7 to 11, an additional wing had to be

built on, consisting of six classrooms to accommodate grades

7 and 8 when tﬁese grades moved into the school.

The staff consisted of sixteen teachers, including the
érincipal and vice-principal.l_Four separate departments were
present in the school - English, Mathematics, Science, and
Social Studies, with each department ha;ing a department head
who coordinated activities withiﬁ his department. The school
also had a fairly large.library with a relatively large number
of books ~ mainly fiction ~ that were not being used a great
deal., The librarian often commented on this lack of use by

students. This, too, was another of the factors that influenced

tﬁe staff to try to'do something about the lack of reading in -

this school.

o
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CHAPTER IV -

! STUDY FINDINGS

Analysis Using Pearson .Correlation Coefficients

Grade 7 &
Pearson Correlation Cgefficients were first obtained
between attitude toward reading as measured in September before

the U:S.S,R. program was initiated and each of the variables

age, sex, repeating, vocabulary, and reading comprehension. It

was decided that ecorrelation leGels of p =-.05 or greater. would

be judged to be significant. See Table 5.

[
[

. : Table.S

‘ Grade 7 (Pre-Study) :

A . ’ : ' '

Independent Variables Dependent Variable: - Reading Attitude
Pearson Correlation .P—Level-
N % Coefficients !

Age . -0.16 .09
Sex o ' 0.22 .03
Repeating - . : - -, 0.14 | .13
Vocabulary : 0.17 .08
Reading Comprehension _ | 0.23 ) .03

The variable age was not found td be significantly related '

t
to reading attitude but younger students were more likely to
' A

have positive attitudes toward reading.:
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§g§ was.significantly related to reading attitude. Females‘
were found to have a more bositive attitude toward. reading at |
p = .03 level. |

Whether or not a student repeated a grade dld not prove
to be statistically Slgnlflcant among grade 7 students. Nelther

. did the vocabulary level of the students: But reading compre-i

hension was found to be significantly relateé {p = .03).
Attltudes toward readlng were more positive amrng students who
scored hlgher\on reading comprehension. |

Next Pearson Correlation Coefficients were obteined between

. d , . . .
attitude change and the same variables - age, sex, repeating,

vocabulary, and reading comprehension. See Table 6..

' Table 6

Grade 7‘(Post—Study)

Indeéendent Variables Dependent Variable: Attitude Chehée
. i .
Pearson Correlation | P-Levgl
Coefficients
Age © . ' -~ 0.17 .08
Sex L ' . =0.10 .21
. ;- N
Repeating . : -0.20 .05
Vocabulary -0.02 .43
Reading Comprehension ' ’ -.13 : 15
7 ‘ o )
.
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"This time the only variable that appeared to be'significantly
related to attitude change was repeating. Students who had
repeated a grade were likely to have Qad a greater positivé
attitude cﬁéng§ fhan’non—répeaters. This change was significant

at p = .05 level.

, L |
Although age was not significantly related at p = .05

level it was at p = .08 and.older students tended-to hayd'the.

.

greater positive attitude change.

Grade 8 o ' .
As with' grade 7, Pearson Correlation Coefficients were
 first obtained between attitude toward reading before the

U.S.S.R. program was begun and the variables age,'sex, repeat-

'ing, vocabulary, and feading'bomprehension. The same correlation
level.(p = .05f was ‘judged to be statiSticaliy.sign%ficant. See
Table 7. , |

Attitude toward reading was found to be significantly
rela?ed to age. 'In fact, the'level of significance was p = .00.
The relationsﬁip between age and attitude was one where the
younger students had more positive'attitudes toward reéding
than did the older students.

Attitude and sex were alsoffound to be very highly cdrre— :

lated. The level of significance was found to be at least

.p = .00. Females had more positive attitudes toward reading.*
‘ " ’ .
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ITable 7

Grade 8 (Pre;Study)

Dependen;:Yariable: Reading Attitude

] .
Pearson Correlation

P-Level
Coefficients )
Age -0.39 0.00
Sex | 6.45 0.00
Repeatiﬁg 0.31 0,01
Vocabuléry A qfli . 0.20 .
Reading Comprehénﬁioﬁ . K 6;36 ) 0.61'.

¢

Whether or -not students had repeated was also found to  .°

be significantly relaée& to reading attitude. The level of

significanceWas'p'e)iOI.‘ Students who had never.répéatéd a

grade were likely to have more positive attitudes toward reading.

-

Students' vocabularx\scorés‘weie not found to ‘be. signifi-

'éantly related to reading attitude but readihg c?mprehensidn

was p = .01, Students who had high reading comprehension scores

were likely to have more positive attitudes toward reading.

Next, Pearson Correlation Coefficients were obtained between

attitude change ana the same five variables. (See Table 8).

Attitude changé did not ﬁrove to be significantly related to

. Sex, repeating, or vocabulary, but it was significantly related
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td'age (p = .03) énd'reading co%prehension (p = .05). Older
students were found to have a greater positive change in attitude
L] N .

toward reading and students whose reading.comprehension scores

‘wete’ low tehde&lto have greater positive changes in reading )
attitude. ) R . s |
| » .
\ Table 8
Grade B (Post-Study)
: indebéndgnf Vafiables ' Deéendent variable: ' Attitude Change -
| o Pearson Correlation P=Levei
Coefficients
. Age o 0.25 .03
Sex T o -0.08 . . .28
- Repeating HE 3 -0.05 g +35
. Vocabﬁlary ' 4 o 0.02 /‘ _ ;45 o IS
Reading'Comprehension . -0.22 .05 |

Grades 9, 10, and 11

Students in grades 9 to 11 were tested as a single group
because each had taken the same level of the Canadian Achievement
Test. Pearson Correlation scores were obtained first between

attitude toward reading before the introduction of U.S.S.R. and“

six variables - grade, age, sex, repeating, vocabulary, and

§ e
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redding comprehension.  Again, p = .05 was used as a significant

level of correlation. See Table 9.

Table 9

Grades 9, 10, and 11 (Pre-Study)

Independent Vériables_ Dependent Variable: Reading Attitude

| h _ Péarsbn Co;relation P-Level

; Coefficients

Grade . | 0.06 ' .23
Age L . . ro.12 S ,09
Sex o | ' - 1 0.36 .00
Repeating = ' .'. ' | u@g&@% o 1 .01
Vocabulary R o . - :;.0.3]. | 1 .o0-
RéadingIComprehension o ‘ . 0.26 .00 .

The fifst variable,,ggggg, was hot found to be significaptly
related to attitude on reading. Neither was age, although the
correlation was high (p = .09) with younger students tending to
have ﬁore positive attitudes toward reading.

Sex and attitude toward reading were very significantl
related (p = .00f with femaies likely to have mo?é'positive
attitudes toward reading.

Repeating and attitude.towafd readiné were significantly
correlated at p = .6¥. Noﬁ;repeqters were more likely to have

positive attitudes toward reading.

L]
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The correlation between vocabulary ahdfattitude'toward'

reading was very significant at p = ,00. Students with high

5.

vocabulary scores also had more positive attitudes toward

reading.’

.Finally, the corpélatioﬁ‘between reading attitude and

reading comprehension was also very significant at p = .00.

Students with high scores on reading comprehehsiqn were likely

"to have more bositive attitudes toward reading.

Next, Pearson Correladion Coefficients were .obtained

"between change in reading attitude and the same six variables
H

previously used.

that was found to be closel}'reiated to attitude change was

See Table 10.| This time the only variable

grade  level. The level of correlation (p = ;06) was not judged

to be significant, but nevertheless, it was relatively high.

=

)

Table 10

Grades 9, 10, and 11 (Post-sfudy)'

Inaependent Variables

A

i

Dependent Variable: ’Attitude Change

Pearson Correlation P-Level
Coefficients -

~Grade -0.13 .06

Age -0.05 .28
Sex =0.03 ,35
Repgat;ng 0.08. .18
Vocabulary . ~ 0.00 .50
Réading Comprehension 0.08" .19 T o
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"Studeﬁts'in the lower grades were usually those who experienced

the greatest positive change in attitude toward reading.

Y

Grades. 7 to 11 . . ' .

‘ Pearson Correlation Coefficients were next found for

~attitude toward reading and the variables grade, age, sex, and

-regeating forﬂstudehts in grades 7 to 11. See Table 11. Three
" of thé variables were found to be_significantlf related to
fg: ' _attitﬁdé'ﬁoward feadihg: These here’é£§ég (p = .00), §§§.
’(p = .00); and regeaﬁing (p = .OO)f S;udents who'have more
.;. - #ositive attitudes toward reading were likély to be in highe;

grades, female, and nQﬁ:repeate:s. B
! E
L R _ * Table 11

Grades 7-11 (P;e-Study)

.tIndependent Vériabies | erendént‘VariableE Regding Attitude -
Pearson Correlation | P-Level
. Coefficients
- Grade . ‘\ o 0.17 1 .00
age - o 0.00 ‘ . .50
4 gex _‘ - ©0.33 | .00
Repeating | : - ' 0.22 ‘ .00

R PO U
4
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4.

Pearson Correlation Coefficients were next found betwegn_

change in attitude toward reading and the same variables. See

_TaBle 12. . ' !
Table 12
Grades 7-11 (Post-Studyf
Independent Variables Dependent Variable: Attitude Change
Pearson Correlation | P-Level
Coefficients
~ Grade ' -0.18 . 00

Age 3 - -0.05 .22
Sex .’ | -0.07 - 1 .13

T ! , . - .
Repeating . L/// - —0.06 ’ ' .16

|“‘

This time only grade was found to be significantly related to
attitude changé.'.It was significant at p = .00. Studeﬁts in
the lower grade were likely to have greaﬁer positive changés
ig'att%tudé t;ward readind. Although repeating was not sig—

nificantly related to change in attitude toward reading, the

correlation was high (p = .16). Students who had-repeatéd

) were likely to have more positive attitude changes.

e PR ' ' :
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Analeis Using Multiple Regression With Beta Scores

Grade 7: Multiple Regression

Table 13 gives the effect.of six independent-variables -

age, sex, repeating, community, vocabulary, and reading compre-
L o R
hensio% -.on attitgde change for grade 7. Attitude change was

i

measured by finding'the difference in pre- and post-scofes on
the!Estes Attitude Scales. ‘Tﬁe-six variaBles.together account.
for 24.5 percent of the attitude.chapgg_among graae 7 students.
Of the six factors, only cémmunitz was found to be significantl&

related to the attitude change. Community was a significant

Fza

factor at p = .01 level. Students who had attended elementary
school in NOﬁfiS Point tended to experienc; more positive .
attitude chanpgs. ‘

Using the standard beta scores it can be obsérved that -
although repeating was not stétistically significant at.,Ol-
‘levels the direction of the effect is iqteresping. At grade
7 repeaters were more likely to experience positive gains in~'
attitude. When the variable;regeatiﬂg is studied for other
grades, the importance of this. becomes more interesting.

It is also worth noting that while ééuden€é~with higher -
. reading comprehension scores were likely té?experience more

I

positive attitude changes, it was the student whbse vécabulary..
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“

scores -were lower who experienced more positive attitude changes

in grade 7.

Grade 8: Multiple Regression

In Table 14 the same six variables are shown as théy relate
to attitude change toward reading for grade 8 students.., With
grade B students the six variables account for 16 percent of
the attitude change.“ The only factor:£hat was significantly
related to attitude changes was gﬂg';t p = .0l. For grade 8
s£udents.the direction of ‘the effect indicate;'that the'oldér
students weré mbre.likely to experiesce the greater gains
in attitude. |

" The level of significance for-community for grade 8
students is very low but what is interestipglis thé direction
of-the effect of community. Grade 8 students.who had attended
elementary school at Rocky Harbour were the students who
experienced the greater bpsitive.change in reading attitude.

Ovefall, students from Rocky Harbour were shown to have the

\

more positive reading attitudes. Thus, it would seem that :
.. .

even students with positive attitudes were able to make

improvements in this reading attitude.

Also for grade 8 students the direction of the effect of

vocabulary and reading comprehension variables has reversed

~
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Eogether because they all took the same vocébulry and read

: - - 45 =

from the direction for grade 7's£udents. The .¢ffect of these.
variables is not.significant af.b = ,01 but’it is intéres;ing
to note that for grade 8 students higher vocabulary sco;es and
lower reading comprehension scores tended to be associated

with more positive attitude changes.

Grades 9, 10, and 1l: Multiple Regression

Students in grades 9, 10, and 11 are able to be obser

i

comprehension teéts, Form 19. 1In Table 3 the effect of tbe

. - ‘I.;
variables grade, age, sex, repeating, community, vocabulary,

~and reading comprehension is shown as it relates to attitudea

change tgw%rd reading. These seven variables account for
only 9.2 percent of the attitude change toward reading. See

Table 15.

Of the seven variables, three were found to have a sig-

‘nificant effect at-p = .0l. .For -the variable grade, the lower
“the grade the more likely it appears that students would have

a positive attitude change. For the variable age, on the

other hand, older students were likely to experience the &
greéter gains in attitude change. For the variable repeating,

students who had repeated were less likely to experience

greater positive gains in attitude. Since older’ students in

--- S e A —————————— - o —— e a1
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‘grade, age, sex, repeating, and community - on attitude change
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lower grades are usually the repeaters, this finging appears
contradictory. It is certainly an area that would warrant

further study.

a

The trend that was observed at the grade 8 level - greater

positive effect on reading attitude for students whose vocabu-

lary scores were high andt reading comprehensién scores were
low - no longer exists. Rather, grades 9, 10, and 11 tend to

be like grade 7 students in this regard.

Grades 7 to 1ll: Multiple Regression ' ' .{

Finally, Table 16 shows the effect of five variablés --

.

_toward reading. The. five variables account for only 7.7

percent of the attitude changé, -but three of these variables

are related significantly at p = .01 level of significance.

" For the grades 7 to 11, students are more likely to have a

positive attitude ghange if they are in the %2wer grades. Fof
the variable age, it appears that older students are likely

to experience the more positive attitude changes. For the
variable repeééing, students who had repe%ted are less likely

to experience positive attitude changes in reading.

) o




Independent Variables

i

Table 13

Grade 7

Y

Dependent Variable:

Attitude Change

Constant

(B) Standard Standard dr f-ratio p-level
aw Beta Beta Error

Age X-o.tsz -0.04 2.25 5/59 0.04 ns
Sex ~0.82 -0.04 2.53 5/59 0.11 . ns
Repeating -5.10 -0.24 5.16 5/59 0.98 ns
Community 8.01 0.38 2.49 5/59 | 10.35 .01
Vocabulary ~0.30 | -0.13 0.39 | 5/58 | 0.55 ns
Reading = 0.41 0.23 0.28 5/58 2.12 ns
r> S 0.25 )

2.16

—Lv_



Independeht,Variables

Table 14

Grade.é

Dependent'Variabie: Attitude Change -

.psr

f-ratio

(B) Standard S&andérd daF p-level
Raw Beta Beta Error
Age 4.25 0.43 2.29 425/52 3.46 .01
Sex ~-0.64 -0.03 2.95 5/52 0.05 ns .
Repeating 6.73 0.32 5.16 5/52 | - 1.70 ns
. - ] .

Community -1.99 -0.09 3.02 5/52 0.43 ns
Vocabulary 0.31 0.12 0.45 " s5/50 | o0.48 ns .
Reading —6.47 -0.22 0.36 5/50 1.70 ns.
r? 0.16
Constant ) ~-56.48

- gy -



Independent” Variables

-

Table 15

Grades 9, 10, and 11

Dependent Variable:

Attitude Change

(8) Standard | Standard 3‘ f-ratio | p-level
Raw geta Beta Errxor . : K
Grade -4,04 -0.47 1.41 7/121 8.21 .01
Age '2_"'.96 0.44 11.27 7/121 5.43 .01’
Sex -0.36 -0.03 1.27 |.7/121| 0.08 ns
-Repeating 6.40 0.43 2.6]1 - 7/121 6.01 .01
Community = _ -0.74 -0.06 1.27 7/121| 0.39 ns .
) . . . .
vdc’abuiary’\ o .3 -0.17 Z0.12 0.20 7/121 0.75 ns
N N\ . -4 PR . . : .

Reading , o \ 0.15 0.15 0.13 | 7/121 1.47 “ ns
R’ L 0.09
Constant \" '-39.59

Y

’ o .



) .
Independent Variables

Table 16

Grades 7-11

-

.bependent variable: Attitude Change

(B) Standard | Standard dF | f-ratio | p-level .

Raw Beta Beta Error -
Grade -4.20 | ,-0.65 1.04 4/245 | 16.22 | .01 _ ,
Age 3.25 0.56 1.01 4/245 | 10.40 .01 3
gex . . -0.99 -0.06 1.13 4/245 | 0.77 ns '
Repeating 5,29 0.29 2.12 4/245 |  6.27 .01
Community 1_."11 0.06 - 1.13 4/245 | 0.97- ns’
r? o.o;\
Constant '’ - -42.36

: :D :

T et et
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Summary of F:Lndi__gs Usmg Pearson Correlatlon .
Coefflc:.ents. Attitude 'I'oward Readmg agd Attitude Change

'fhe follomg i's a summary of the relationship between | S
‘attitude tonard reading and each of the variables studied. This -
reflects the situatié;n that enisted before the U.5. S.R. program
was begun at the 's,choqﬂ.'

L Youngex students ‘at all grade -lpvels from 7 to 11 had
'more‘pOSLtlve attitudes toward reading than did older students. _ P
2{ Females at all grade levels from 7 to, ll had more ' .

""_po"si'tiv'e at_tl,tudes.toward readmg than the males had.. ) L , ,,}‘

T ved

3. Students-at all grade levels whose reading comprehen- ' i;_ '
sion’ level - ‘was - relatJ.vely hlgher had moxe pos:l.tlve attltudes ST ey
toward reading. | |

4. Gra‘de 7 students f.rom Rocky Haxrbour had more positive R
reading attitudes than their counterparts from Norris. Point.

‘ -5. .From grade 8 to 11, regeatmg was a 51gn1f1cant

-variable.- Non—repeaters had more p031t1ve attitudes toward

" reading.

L fobi

6. For the nchool population as a ;vhole, students f-rom
Rocky Hagbour.h‘ad bet ter 'attitudes towaxrd reading. |

7. For students in‘grades 9, 'lO, and 11, vocabulatz was
’é significant variable, Students with relatlvely h:l.gh vocabu-' .

3

1ary scores had’ better attitudes toward readzng ' ' E s \

“ - . -7
o .
S A PR L Y L
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The followmg is a summary of the . relatlonshlp between Ty
attitude change toward reading and each of the varlables |
studied. ) " '
1. oOlder students were more likely to have a more positive - /
attitude char;ge at the grade 7 and 8 level,
2. Repeaters at the grade 7 level were 11kely to have
'a _mere positive attltude ehenge_ than- non-repeaters. This was
i‘el_ated tolag.e which wée s'ignifica'n't for both tjrades 7 and 8
"3. Grade 7 students from Norris Point were more llkely
to have a more posxtlve attitude change. S

B

4. Grade 8 students from Rocky,—Harbour had a more positive

s £y N
4100t T o bt e B e g S
T, . - v, .
s .o

attitude change, -

— ~

5. Grade B students wj.lt:h_’relat':ively low reading c-ompi'e'r-'-. o . ‘. =
hension scores were likely. to have a more positive attitude .
change. .

6. For the school as a whole, studeets. 1n lower grades

. experienced more positive attitude changes.’

- \-
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7.~ CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS

Attitude towards réading varies greatly among high school
students. The variables studied in this project could account

fo'i: only a smail part of the variance. But what' is important

. is that Uninterrupted Sustamed Sllent Read:.ng appears to. be

a very 1nfluent1al and efflclent method of promoting p051tive

B

The students and staff who exper:.enced u. S S.R. at Hollands -

‘Memorial enjoyed the program. (The followxng year, students

requested that the program be continued). The v1ce-pr1nc1pal
at Hollands Memonal probably best summarized the views of
most teachers “and parents when he said, "If we are trying to
make students into life-long readers, the least we can do is
enaﬁre that U. S S.R. rema:Lns a part of our program. .Let's

wa:.t unt:.l our grade N students have had U.S.S.R. for fJ.ve

-years and then the true value of the program will be obvious."

He added, "As the father of a teenage daughter, I know how
much reading has become a part of her daily routlne, and it
pleases 'me to no end."h . | |

\Reading is not just g skill that is learned in school. It
is ‘a'part of a person's way of life - ‘increasingly more so in |

an informatiop society. To graduate students from. an educational

PRI P
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- system w1thout glVlng them a chance to learn that- readlng can

.be a pleasurable experlence is to send them out into. llfe ill-

-

prepared to learn and extend themselves.

The initial project begun at Hollands Memorial was. designed

[ ’

te make time available for students to read. ‘This could be

accomplished simply by ;imetabling. The overall philosophy

. behind settlng a91de the tlme was more far-reachlng Intrin- '

sically, it was hoped that students would develop readlng

,fhablts and attltudes that persisted outslde the classroom.f“
_The phllOSOphy behlnd and the structure of U. S S R. were the

'reasons 1t was chosen as the vehlcle by which'students could -

T

'~ have the opportunity to develop positive attitudes toward,_ N

feading.

Young people need role models,that'efe.positive. ("bhii-
dren tend toicppy the behaviour of other peop}e - especially.
people-in positions of,authority whom.;hey like and gespect.”
(éandura, 1969)),“.The structafe'behind U.S.S.R. geve the

ositive models in the form of teachefs who read in the class-~
toom and who were perceived by the students to be involved in

an act1v1ty that was enjoyable and worthwhlle. Not a%l students

might have needed to see teachers readlng to understand the

\ .
pleasure and value reading brings. Their home environments .

and past experiencea had shown them'thie.' But many~of the'
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success was achieved. Statistically, the students' attitude e

"t than before U.S.S.R. was 'be‘gu'h.' -
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studen_ts.did. For ma'r-my‘ students this was the first time that
they saw adults "engaged in re_adi'ng' whose pufpose was not 'simply

searching for facts.

.

_ General Discussion of Findings

. 1 )
The results of the study indicated that some measure of.
. 3 K . - . . . . o .
towards reading was more positive after a year of U.S.S.R.

The gr;eateQE positive attitude.,éhanje. was experienced by
older stﬁdents and ‘students who had. repeated a grad.e in sgchool.
This may be attrib'utgd to the fact that initiallx younger .
students already had more positive attitudes than did the
older students. Therefore, the oldestudents had further to

progress to be on the same level as the younger students. But
- : - \
the fact that older students did progress further in terms of

posita’.vé attitude change is encouraging. These students,’

especially the repeaters, are generally considered to be non-

' rea@ers. va, iﬁ some small way, U.S.S5.R. narrows the gap

o

beétween readers and non-readers, it is worthwhile.

Another finding in tr;e study that may have wider implica-

tions ‘is é:hat students in lower grades had more positive

[N

o
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" attitude ch!a.nges than studenks in hig'hei?gradeé. When it i_s
«onsidered that these are ‘the same students who are also
fouﬁger and, ther_efore; the same students who began with fairly
positive attitudes, it must be concluded that something signi-
—_ ficant happened during the same year that ﬁ.s.S.R. " was
introdu.ced to affect the attitudes of .these young students
toward readlng. This study 1nvolved only grades 7 to 11, but . ,' -
the indication is that it would be effectlve in the lower

grades as well -~ perhaps even-more' so. : ’ B e

el o e e Y

'Students who were low in terms of reading comprehension

also '‘gained more .positive attitudes toward reading. If it:.can .

be éssumed_ that,a positive attitude tow_ardlreading is neg:eslsary,"_

or at least a help, in increasing reading compréhension, "the

. implications of this finding may well be very significant.. At

which grade or Qrades do you find students whose reading com=
prehension is low? . The answer is obvious. All grades contain
'students whose reading levels vary widely. U.S.S.R., then,
has a'place in any grade. : - S
‘.)'/ - ’ . ‘ . .- N .~ ,
Recommendations for Further Implementation. E '
of U.S.S.R. . : !

The recommendations to be offered Here are baséd"o'n two

I

factors — the’ phllosophy and the research associated w1th

Unlnterrupted Sustalned Silent Readlng ‘ - : ' ' . ;
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administr_'ators. The success of the program will only be as
. strong as the commitment of t'he teachers to it. 'Appendix A " I \
prov'ides, a teacher's handbook for introducing U.S.S.R. into ° -w. % .7 o

" any school system.
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First, on the local scene -- Rocky Harbour and <Norris~ S i
Point - it is recommended that U.S.S.R. be begun in the two

elementary schools and continued in the high school. In intro-

.‘ducing U.S.S.R. at the ‘elementary schools, it would be advis-

able to ‘follow a structured approach so that the philosophy

of U.S.S.R. becomes known and accepted by the teac"her-s and

?

In high schools where timetabling is a problem because of

the structure of the new reorganlzed hlgh school program, some

- ¥
flex1b111ty has to be supplled .On a-six-day, ‘seven perlods

per day, cycle, offering fourteen credits of three periods each

-

leaves no time slot for any other programs. ‘ Therefore, a
compromlse must be made 1f a program such as U.S.S.R. is to
become a part of the school program. The compromise used at
Hollands Memorial (and which 1t\ is recommended should be .
followed) was that one period was taken from courses that were
two credits (six-periods). School person_pel can best decide
which of the courses can be reduced to five periods to accom-

modate the new program, . ‘ T /
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.One period p\er _six\-x%cycle appeared to work well for

’

high school étuden\:s. Most 's~\-{ilents ‘had no difficulty in

concentrating on a quk for forty minutes. The time usually

.

proved .to be,'long.tano;\;gh for students beginning a book to . -
read 'the first chapter. Usually, by that time they could -
clecide if the book ‘was worth taking the ‘time to complete. For .
the vast majority of studente, .completion of the book occurred
outside the classreom'or during spare time at school. ',I‘he
next U.S.S.R. period saw tlxe bégim‘iing of a new book. .

_ At both the primary school level’ and the elementary school
level, forty minutes of sustained 51lent reading will probably
be too long.. IWhat would be more advisable 'would. be to‘ have
-_éer”i‘ods' of ten to fifteen minutes in the primary and twenty to.
thirty minutes in the elementary levels. These time periods
can only be estimates, for each teacher can best decide the
amount of tlme his/her students will be able to be 1nvolved in
sustalned silent readlng It would be best to start’with a
short period of time and gradually increase it as students
. become more mature readers.

To compensate for the shorter periods of time involved
in U.S.S. R , more periods per week should be provided. At
the primary and elementary levels a perlod per day would not

be unreasonable. Besides developlng a positive attitude toward
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lreading, sgu&enﬁé at these levels ‘are also develbping and _
reihforcing reading ;skl'lls. As Smith (1978) sugféests, 'peopl\e
leé.rn to read by reading. It is' time student"s;/;vere gi\}en tﬂé
oppprtunif:y to read. Oliver (1970) suggested that reading
efficiency could probably best be achieved by 20 percent
instruction and 80 percent prag;ice. U.S.8.R. can pfovide

£

.some of that practice.

Recommendations for Further Study S ' I :

’ "‘Tﬁroughout the Prbvince, schools in which reading attitude ..
.is a problem are urged to begin U.S;S.R. programs_.‘ At the
beginning of the program, many schools ‘frolm widely different
backgrounds s}_lould set up studies that can lead to greater
understanding of the effect of U.S.S.R. on reading attitude.
These studies should be conducted for longer peric'nds of time
than the present study so that a more adequate assessment of .
t_he importarfce of such a pro;;ram can he ascertained .

| At Lthe same time, reading attitude differences within the’
Pijovince can be documented and investigated. For example, J:.n
tllfe.present study it was found that community had an effect on

o
reading attitude and attitude change. At the beginning of the

prqgram',' students who had attended elementary school in Rocky

. Harbour had a more positive attitude t_oward reading than did -

e
vl
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the'students who attended elementary school in Norris Point.’
Why was this the c:ase? Whlch factors ex1sted among Rocky
Harbour students that led to a more positive reading attitude?
If these factors were identified, perhaps they ceul<:"1 be intro-
' duced in Norris Point. ~'More importantly perhaps they could

be transferred to school students generally Moré extensive, g
.long- term study in thlS area is warranted

Ce As was made ev1d~ent in ‘Chapter II, few sta}_t‘ls"tical' studies
. have been cenducted in U,$.S.R. Most stud:'.es *have been per-
'sonar studles that con51sted of observatn.ons of students'’ ] o :

¥

attltudes toward readlgg. ‘Hicks (1983}, study:.ng a grade. 6 .

class, concluded that after a year of U.S.S.R. , students carne

""to find reading an enjoyable pasttime and began to look fbrward

° u

to reading time. In the absence of long- term statlstlcal

l Lo LY AN
studies), we. will have to 'depend upon direct observatlons and oA ../‘/ )

. | , e

teacher 1nterpretat10n of how .students are affected by U.S_._.Sj.,.Ri'

Ultin(ately, these observations m'ay prove -as helpful as eXpe'ri—.'n: L

,..‘

mentally designed"studies. So far, at least, the concluSJ,ons,,

0of both types of studJ.es appear to be the same.

AY

Afterword oM T o

Setting up U.S.S. R programs for schools has much to. offer.

Its strpctured vet 51mple method of 1ntroduct10n and operatlon

o ’ i

Joiwm -
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are complemented by its economy. School§ with books in their
libraries have little to purchase. Many of the books that
willvbe chosen b& studenté will be their own, thosé’borrowed
from-friends and teachers, or those borrowed from the public
librariés. With grgater demand by students for boogs,.the

supply‘of books locally will expand, éreating an atmosphere in

which books and reading become moré visible. In such an.

environment,  reading attitude will almost assuredly be more.

positive’than it ie at present. v

°

————
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A READING PROGRAM FOR EVERYONE

" AN INSTRUCTIONAL BOOKLET FOR EDUCATORS
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e ' : INTRODUCTION

~ .

As an educator you are gware gf the need for people to be
able to reﬁd: You are also famiiiérlwith people who know how
to read but for whatever reasons, choose not to read. Most
educators, like yourself, would like to see students develop

a reading habit that will remain with them for a lifetime.

Despite’ the heavy workload that is already placed upon the

* school system and upon you as a teacher, the schoo; setting’

‘ .
is probably the only place that can foster this reading habit.
It is, therefore, on you that the onus falls to make every
opportunity possible so that young peopié become lifetime

readers. , . .

You ask, "How can I do this when I already have so much

to do?" Your question is a legitimate one. Fortunately,
what you can do will take very little of youf time, and oncé

it has bequn will require no 'effort on your behalf. 1In fact,

you will probably fina it to be_ a moment of calm in your busy
schedule. |

Have you ever heard of a U,S.S.R. program? No, it is not
some Soviet plot to overthrow our educational éyséem. Actually,
it stands for "Uninterrupted Sustained Silent-Reading." . The

éurpose of this booklet will be to make you familiar with the

implementation’ of a;U.S.S}R. program. To do so -it will be °
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neéessary“to point out what is uhique about the brogram, how

»

' !
to set it up, and what has happened to student attitudes

towards reading 'in schools where it has been set up! To find '

" out more about a program that will change kids' minds about

»

t
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WHAT IS U.S.S.R.?

Uninterrupted SustainedeSilent Reading (U.S.S.R.), or
Sustained Silent Reading (S.S.R.) for those who object to the
connotations of the first,is a structured silent reading pro-

-

gram. It refers to a specific time in the timetable when

‘everyone in your school - students, teachers, administrators,

etc. - read. VYes, that is all they do. What is the purppsé

oﬁ‘this reading? bEnjoymént. Adults who read recreationally

know the enjoyment that reading brings; For many children
feading is only associated with study and homework, and we éli
know that some children don't even get fime\ai home for this.
U.S.5.R. attempts.ﬁo give them an opportunity in school to
find out that reading can be fuq.

In order to accomplish this, all reading during U.S.S.R.

‘periods must be in self-selected books. Also, students must

be made aware that their:.-reading will not be tested. No text-
bqok reading, no studying, no reviewing for exams can take

place during this time. Afterwards,children'will not be

quizzed on what they have read. If a child volunteers to
share some reading experience with you, well and good, but
each child must feel that reading is a personal experience.

.. ‘ . / .
And what is the teacher going to be doing durind this

time? Reading too! Yes, the teacher can sif in the class

~
-
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. f
doing some of the reading he always wished he had time. for.

In doing so he will be accomplishing the most important part

of the program - providing an adult role model so that students

will see adults doing and enjoying what they havé asked stu-
dents to do. ‘We have 1oﬁg known that students learn a great
' deal by imitation. Here you will be providing an oppértunity
.for them to imitate a worthwhile activity. Remember, many |
of them probably never see adults reading regqularly at home.

-~

Your only restriction is that you not read textbooks or

‘correct papers and exams. After all, this_is supposed to be *

- perceived as'enjdymenb - not work.

By now| that idea of sélf-selected reading material is
probably beginning to giQe you séme trouble, The.problem.for
children in earlier grades will‘%e to select a book they can
read. The teacher may want to sﬁggést titles of books that
a}e of appropriate reading level, but this will not always be
necessary. Children will not.stay with a book that they can't
. make sense of. .And research has ‘shown that'onée a child cén
handle a book or reading level with ease, he,wiil want to

move into reading material that presents some challenge. When

the child no longer finds The Hardy Boys stimulating it will

be very natural to move into more stimulating reading.
But what of the older kids? Their self-selection may

result. in redﬂing material that is "smutty,” "degrading" or

ot

Y-
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"offensive." Certalnly your concern is warranted, but remember

that readlng w1ll be taking place in a class situation. Most

' children will be embarrassed td bring these books along. Those

who do will probably do so for—shock effect - shocking the
teacher. After a few classes when no one notices, most of
these students go back to reading material that is not objec-

tionable. And what of Harleqp;n_Romances? _Like The Hardy Boys,

if students are into reading regularly they will outgrow them.

There is only one restriction that I recommend at the high

school level - no comics or magazines, This is a personal

ChOlce, but requlrlng students to read paperback or hardcover

novels, short stories, etc., will -~ in ‘most ‘cases. - require

them to use theirllibéaries.

Earlier it was mentioned that the program was structured.
i .

"Well, where is the structure?” you ask. "And how is this

different from a.'free' reading period?"

- Well, first of all there is a control on what can be
read - ho school textbooks. Secondly, the teacher.has to read,
not correct tests and assighments or make up'tests. Finally,

the reading period is a regular, permanent part of the time- °

table. It is not listed as a free period but as U.S.S.R.

Students begin to feel it is considered in the same light as

other subjects. It has importance. The only thing different

is that it won't be evaluated.

»

© o
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‘RELEVANT RESEARCH
A ]

N
&

"If we think thét readihg is’ fun we need to read for
pleasure where our kids cap see us and give them an opportunity:
in school to read for pleasure also." (Yackel, 1979).

Yackel probably summarizes what a great number of educa-

_tors believe about"reaaing. Smith (1978) stdtes the very

s N R -
. basic philosophy that children learn to read by reading.

-

‘between a, U.S5.S.R. program and student attitude towards read-

But what has research actually shown about U.S.S.R.?

Well, mostAresearch has attempted to show some relationship.

'1~ ing and student achievement level. Obviously we would hope

Y

‘for an increase in both. ILet's take a look at a number; of

=~

studies and their results: |

Cline and Krethe (1980) report on a three-year S.S.R. |

.program in grades 7-9, mostly hidh achievers. The results

indicate a positive attitude cHange at .01 level of significance.,

Surprisingly, the greatéét amount of positive change was among

-the'lbw'achieverS‘in class., Imagine being able to motivate’

those reluctant readers in.yqur. class!
Ball (1981) reports on a UﬁS.S.R. program that had 93

percent of staff saying the program was excellent, should

.
o

expand, or kept as is. Only 7 pefcent felt that the program

was not beneficial.

o
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Amoné studcngs 92 percent wanted the program to cither
continue or expand and 7 pereent felt that the program had
resulted in an increcasc 1in their cnjoyment of reading.

Burley (1980) tells about a program that compared the
- effect of 4 different types of reading programs. These woro?

“1. U.S.5.R.
2. Programmed Textbooks i
31 Programmed Cassette Tapes, and
4. Program Skill Development Kits

The results show that the most successful‘method of
reading practice used to improve literal and inferential read-
ing comprehension for high school students was U.S.S.R. Again,
the program was most effective among disadvantaged readers.

Still nced more convincing? Langford (1978) reports on
a U.5.S.R. program used with 250 fifth and sixth graders.

They show a positive increase in reading attitude at 0.5 level
of significance and a positive increcasec on Slosson Oral Test
at 0.05 level of significance.

Wilmot (1975) reports that with a group of 576 grade 2,

4, and 6 students during a period from November 1972 - June 1973
grades 4 and 6 showed a positive change in attitude at .05 level
of sigﬁificﬁnco.

"Arc¢ there any negative results to report?" you ask. Yes

~there are.

e
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Minton (1980) reports of a fifteen-minute'daily U.S.S.R.
program that lasted one semester. The results indicate no
increase in attitude change or reading achievement level. So,
what went wrong? . ' ' - 4

I guess you can already guess the main problem, What
'really can you ox\pect in such a short period of time - fifteen'
minutes and a couple of months? But more than this the report
in.dicates there was no provision made for staff consultation
or inservice. And students were forced to read wherever they
werec - gym, lab, workshop, etc. Could you xeally lexpect 3
students to have a positive attitud‘e towards reading in such -
a situation? Not likely.

- Towner and Evans'(l975) also report of a U.S.S.R. program
that scemed to achieve no pqsitive results. They involved
only 48 students - 24 with the program and 24 without - for
a'period of only ten weeks. Again, the two most important
variables for any such study - number of subjects and length
.of trecatment program - were inadequate. Yet the rescarchgrs
concluded, "1t scems logical, for instance, to accept S.S.R.
as a more natural form of practice since it involvos‘ the total
act of rcading.” (p. 156) . It scems that the resear;:hers

recognized the limitations of this study as well as the impor-

tance of U.5.S8.R.

Ay
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IMPLEMENTING U.S.S.R. '

Well, so far you know what U.S.S.R. is and you know what
researchers are saying about it. Now you have a choice. If
yc;u feel this program will be of benefit to your students,
the next part is for you. It tells yo'u how to set up U.S5.S.R.
properly in your school. But before I do that let me tell

you what Jim Anderson, Reading Consultant, Bonavista-Trinity-

qucentia School Board, had to say about this proposéd package .

and about U.§.S.R., Jim said:
I feel this package 1s very much needed in
Newfoundland today. The S.S.R. philosophy
is not widely known and, to my knowledge, not
many schools have such a program. If any of
the researchers in the last several decades
are to be believed, such a program is not
only necessary - it should be mandatory,
(July, 1983)

Jim prefers to refer to the program as §.S.R, but that is
neither here nor there. We are still referring to what may be
the best thing to happen in your school in a long time,

Well now, letf‘s get on to how to set it up.

Let me begin by telling you how U.S.S.R, came to be a

’
part of the high school where I teach. At an English depart-
ment meceting - there were only five of us in the depar tment —
one tcacher mentioned the age old problem, our students did

not scem to be reading very much, except assigned work and
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little enougl; of that! What to do was the next'question. 1
recalled having read about some sort of reading program that.
sounded very Russian but was supposed to be wvery effective’.
It was decidéd to find out more about 1t.

By the next meeting, after a little more reading I was
ready to report on U.S5.5.R. The teachers in the department
felt it might be worthwhile and sgggested we bring it up at
the next staff meeting. So, eventually that's what happened.

Well you know what that could be like. To say that there
was some difference of opinion about the program would not
be a lie. But we proposed that instead of deciding on adopt-
ing or rejecting the program the entire staff should think
about it and we would make a decision at the next m!eting.
Before the next meeting the topic came- up occasionally in the
staff room and gradually most questions were answercd. By
the next 'staff meeting it was deci_.ded to make U.§5.S.R. a part
of the program. Maybe that was not a wisec decision in mid-~year
because it mcant putting it in the schedule and taking some-
thing out. Nevertheless, it became popular enough that the
next year it 'had its own place in the schedule - Day 5, Period
7.

I:lrobably it would be best to outlinewhat kind of selling

job went on tor get staff support first. This ybu will have

to do if you want a successful program.

-
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Step 1l: Outline what you mean by U.S.g.R- and how it is
dif ferent from "free" reading periods. Can'!t remember? Well
ijead, "what is U.S.5.R.2?" again,

Step 2: Speak to administr.ators and get some support
for 1it., You may want to mention it to the English department
he;\d, principal, or vice.princiqal. We found a great deal
of suppert from our vice principal who just happens to éeach
Eng L ish,
| Step 3: Get the topic put o’nl a staf £ meeting agenda.
There you :;nd any other teachers y;u have been able to win
over will have to introduce staff to the program.LSome of the
favourable research I mentioned earlier would be an asset’
here . '

Step 4: Give your staff members time to think about it.

Ask them to postpone their decision until next staff meeting.

In the meantime, don't 1let the idea die. The staff room will

‘be a fine place to bring up the topic again.

Step 5: Let's suppose your staff agrees to go along
with the program. CONG RATULATIONS ! ! M«;xke sure the teachers
and the rest of the ;;ta ff know what they will be doing during
the program - reading for enjoyment. |

Step 6:' Inform the kids about the program.  llave the

period announced in advance EFor a few weeks until cvexyone -

R et L b——
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teachers included - gets in the habit of bringing along a book.
Usually one day's notice is sufficient and immediatelj/ before
the period begins announce that all work will stop and ‘reading
will begin. This lets all t.he kids know that everyone — not
only their class - is now i;wolved in reading.

Step 7: After Step 4, if your staff didn't go along

with the program, start again. It will be worth the ef fort.

Some Management Questions

1. How long will each period be? This will depend upen
the grade level. In the primary, maybe fifteen-twenty minutes
would be sufficient, but I would try'to have it at least twice
per week or six-day cycle.

At the elementary lewvel, a thirty—.minute period would not
be too long. 1I'd try for at least twice a week, but once a
week would be a good start. N

At the high school level we go with one forty-minute period
per cycle. This seéms to be the best arrangement, considering
timetabling.,

2. llow can you place this program in a rcorganized high
school program? Let's face"it, it means cutting a few sub-

jects from the normal six periods per cycle to five periods. Try

not to make it clash with a one-credit course. You will find
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it best to put U.S.S.R. on the timetable first and add the
other subjects afterwards.

3. What happens if a student forgets a book? This won't
happen much after the first few weeks but when it does, this
is 'nothing to cause concern. Insist that the student not do-
homework. Another student: might have a spare book.

"4. Wha‘t. is not acceptable reading material? We just .
insist that it not be magazines oxr comics. It should be a
pocketbook, novels, short stories, poetry, or anything else
the student is interested in.

It is best to 'begin U.S.5.R. at the beginning of the
school year, but if you can get it inserted into the timetable
during the year, you won't be disappointea. .

Come on, take a try at it. The books you read may be

your own, S

Good lLuck!
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