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The primary concern of the study was an analysis
. LN
of the curricular content of the educatiOnal adminietration

fgraduate courses to thb Maeter s Degree level at Canadian t

universities.' Aleo, a related aspect of the study was to'

investigate the degree of preparation that Graduate Diploma L

"-students in Educational Administration received from their

-+
P

At a. more specific 1evel, the problema examined

1n the atudy were: (l) to determine if there were core f a

curricular courses common.to the educational administration 1.:_

-

o

“programa at the Canadian universities; (2) to determine the

realms and the sub-realms of educational adminietration

course’ concentration' (3) to- compare MEmorial's Educational

_Administration program with the programs at other Canadian

univereities, (4) to determine the admission requirements

in the educational administration programe at Canadian

2

uni ersitiesj (5) to determine the course areas that

i

'}Memorial's Graduate Diploma etudents in Educational |
'”Administration selegted to fulfill the program requirements,f'

] and {6) Lo determine if there was a difference in the degree ‘

-

of" preparation that Memorial 8 Graduate Diploma studente .
received in the varibus course areas. ,_' e N
o «

. M,

¥y

'?4 This study was . organized around the curricular -

4

. "L :
philosophy of PhiLip Phenix(19643) Phenix contends that

/—‘ \\.

' the 8ix realms. of m@aning (aymbolics, empirica, esthetics, o

LT . . - .
a | “ - - . - L ]




1. . ‘ . /,

S synnoetios, ethios, and synoptics) ~must be used as the“

, foundation in the making of a curriculum. _

W
’ '

- '- ‘ 'rhe statistical procedures utilizéd included tha g

calculation of frequencies and percentages. : The chi~square
S I
: test of independence wa‘s used to analyze the relationship,

.lf any, between the degree of preparation and the course

-

- .
~

f'_'areas of’ preparation. | L
| Analysis of the- data revealed that (l) basic
educational administration and statistical courses wereJ

'_ _common to most university programs, (2) educational
administration courses wére drawn mostly from the sub-realm
. of social sciences in the empirit:al realm; (3) Memorial‘
Educational Administration program was’ compatible with the ‘
programs at other universities, (4) aimiiar, admission requi‘re—..
_ ments existed at most; universities; ‘(5) Memorial's Gradua'ce :
_Diploma students in Educational Administration selected most

L)

of their courses from the course: areas of General. staff, I
‘and P‘ublic Relations;zand (6) Graduate Diploma students An_ |
Educational Administration at Memorial reported receiv:mg
'the greatest degree of preparation in the course areas of
School Law, Research, Genera&?and}Staff. Generally speaking

the Graduate Diploma students felt their Educational oo

(Administration training at Memorial was adequate. =
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Chapter I

“THE PROBLEM AND ITS SIGNIFICANCE

I. INTRODUCTION

]

Man in his quest for_knowledge, for understanding,'
and fox meaning passes through various degrees or stages of
: inquiry. This innate drive to understand, to organize ahd to

} predict is unique to man’ among all other organisms and enables

‘_'him alone to be the master;of his .destiny and not totally at

the mercy of his environment. rThis rationality or awareness
by man is not a stamp’ which autbmatically claseifiee him as
an.intelligent and'fogical being; but rather is-a procees
which must develob through.various.degrees of maturation and
readiness. | ) .
| Figure 1 shows how Downey (1965) illustrates the
‘various phases oswhan's'educational_growth(p. 71). According

to bcwney the pre-primary phaee'of iearning-is quite random,

but becomes more systematized as theéskﬁlls'necessary for N
. - o : .

orderly acquisition of knowledge are ﬁaéggred during the‘
primary phase.. Thé secondary phase offeducation'sees'th;:
process becoming even more ordered aeLthe learner acquires
specialized strategies of inquiry whrch he can apply in his. )
approach to different fields of Btudy. mhe learner s
exposure to many strategies may result fh hia preference for

-~

a particular strategy which may lead to’ ajmore pronounced’

re

form of speciaiiiation:during the postesecondary phase. -

P
-ﬁ.r;‘\‘(‘., BN
YUl h, eoa T



vd————'---------——-h—-

Primary
Education-

€
[ "v - o }
.c ‘ . 2 .
- I ;\'.Y“.J. ' *
P :
& ({ D
- = , ,
‘ Higher Specialized .
. A Education Inquiry
. i o ) |
F o -
e e ot e o e e b g e P e g oy i o e e e e e s o P e e - et e o t ome - o 2o '
h Selcondary ‘Strategized - ,
Education Induiry -
& - ! 4 .
I N )

’

Sys te;;iétiz e‘d'
. Inquiry - '

r

~

!
L

- -

. ‘ Pre-primary Random
Education Inquiry
Figure 'l: Phases

“




_"rhis increase in specialiﬁetion, due in part to the rapid

expansion of knowledge, has become a dominant feature ‘of

L

modern higher education. - - - L ' ; " Co '.l

Preparatory programs in educational administration
‘are b’ecoming more soecializeé/than general. Some adminis-
trators claim that if they are to be trained as research
designers, then, they should s,pecialize in techniques of .
educational research. However. if the administrator is a -
practitioner, ‘then, it is necessary that he be exposed to v. |
a more general,. education, one which draus on_the expert,s |
-'knowledge from the other disciplines.' ‘ A’ ge"neral ed.uc'ati.on

" curriculum for training educational administrators must be_ ‘
structured g0 as to’ relate to other components of the
curriculum and to fit into a comprehensive pattern. Quite

often, however, very little attention is given. to relation—
ships, and disciplines are taught as entities. ' Hughes said
. , W o
(1962) | IR P g
...curriculum has been organized as an identity,,
with little or no referencde -td other curricula, .
. To assume that the organization of subject matter
in a given discipline may be made in this
. independent fashion would seem to cut across the
intention of developing a general education, not . . :
circumscribed by the particular context . of .instruction (p. 192)

, However, to have a more general curriculum, Phenix
stated(1964a) that, '

A philosoihy of ‘the curriculum is necessary. “BY

such ‘a philosophy is meant a critically examined, ' .
coherent system of ideas by. which all the constituent -
parts of ‘the course of instruction are identified and_.‘ S e
ordered(p. 4) -, . . - A, ce b




- Lo . |
UPhenix(l9%4a) continued:by saying that this can’only be
achieved if it-includes the six distinctive modes'of human
'understanding, which he has designated. symbolics, empirics,
-esthetics, synnoetiés, ethics .and synoptics(p. 6). If the

‘8ix realms cover the_ range of possible meanings, - they may be

o »

—

regarded as comprising the basic competencies that general’
‘education should develop in everxy person.' .
| ' Phenix 8 six major categories ‘which are considered
'u ‘the essential components of a curriculum for- general education .
-are illustrated ianigure 2. o
The tendency tOWards specialization is apparent in ‘
the preparatory programs.for the training‘of educational.
administrators; With applicationuto Phenixis modes”of
classification, Farquhar(l973) and Miklos(l973) said that in .
'the past ten or fifteen years the field of administration in
Canada has drawn heavily on the social,sciences.i Farquhar _1
(1973) listed the social sciencefdisciplines inldecreasing i .
_order of frequency as sociology, political science, psychology,.
economics, anthropology and.social psychology(p. 3). ﬂ_
‘ This emphasis on social science ih the plannrhg of
‘preparatory programs for educational administrators ‘hag -

narrowed,the 5c0pe of the educational administration program

to a specialized curriculum. kenburg(ﬂ959) sees it as i

:"constructing a Science o1 ‘dministrationcp. ll)._ Neverthe-
l less, Farquhar(1970) does not see the domination of the . social
sciences in the curricular content of educational administration "_:Q

- programs as permanent, but contends,that in.recent years,the
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'curriculum is reaching out into, the area of humanities.

+

|

.

13

-education.

'\
n\'
Ll

. The knowledge in prospect indicates that the
present slow but steady trend toward increased.
use of the humanities in preparing-educational

,administrators will continue... ,

‘Thug, as educational administration-enters its
adulthood as a field of professional preparation
and scholarly inquiry, it appears likely. that o

- preparatory programs will reflect -an increasing
emphasis on the qgsential humanity of educat10nal

leaders(Farquhar, 1970, p. 54).
Farquhar indicated that the preparatory eXperiences

<

sy
.

in edu¢ation administration are directed,towards a general

This would be in accordance with Phenix's six

realms of meaning. - (See figure 2). Phenik(1962) contended |

that,."Concentration should not proceed to the point of

neglecting any of the essential human capacities, ‘since. the

fullest mastery itself requires all these abilitiea(p@027l)

a
II. STATEhENT OF THE PROQLEM.

‘ . The major thrust of this study is ko determine if

\the curricular content of Canadian univeraity preparation

programs for training educational adm:mistrators was composed

of disciplines from the socialjsgiencee and/Or the humanities.

The m'inor problem waé-tp anal'yze the degfree of o

preparation that Graduate Diploma students received from the -

preparatory program offered by the Department of Educational, s

~

Administration at Memorial.  ° o

2
T
.
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More specifically, the study attempted to

"answetlthe-following questibns-
i.‘ Are there certaln -core curriculum courses that
may be common to most Canadian unlverslty

tralnlng programs for educatlonal adminlstrators?
«2. Aretthe educational admlnistratlon graduate
course offerlngs and course requlrements for the

Pre-master s and the Master s&programs concentrated

in certain ﬁealms and sub*realms as used by Phenix?-

3. Is the curribular content of Memorlal's graduate

4

..courses in Educational. Administration similar to

"

. -
the curricular content of graduate courses in

eduéational“administratidn at other‘canadiaq

nniversities?

“-4; _Are the qualifications of prospective candidates

for admission into'the preparatory program in

o

c similar? . S

to

5. ?rom what course areas did praddate'Diploma'

students . in Educational'Administration select
couraes‘téjsat%afy}Menorial‘s fegulation B
tegnirements?~'\ ' ’ | | '

6. Did Graduate Diplomafstudents in Educatibnaif

Adninistration at Memorial receive a greater
degree of preparation in some courses than in
othefs?‘

. i

Ru]

N \ .
educational administration at Canadian universities .

. r/;-(

Y
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I1II. HYPOTHESES
N . Accordlng to Farquhar(1973) and Miklos(l973)
the currxcula of educatlonal admanlstration programs at the

graduate level are concentrated Ain the Symbolic realm

and the Empirlc realm. . This statement suggested the

S\ 3 - ®

-

followxng'hypoﬁﬁebes.
. Technlques of educat10na1 research is the .
prime discipline in the Symbollc-realm.-

2. Social science and psychoiogy.are”the two

l, o
1

’prime areas in the Eﬂplrlc realm. ' -

Mlnor hypotheses to hYPOthESiS 2- ) f;

- S (a) ' The major e?phas;s.ln thé social sciences
- are on sociology, .anthropology, ‘economics, -
and political science.

(b) .The major empha81s of the psychology '

‘disélpllne is on soc1a1 psychology.

T . The -following null hijtheses were tested on the

date obtaiqed froh the survey of Memorial Univereity's.

Graduate Diploma students in educational administration;-

! Ma'lor
1. There will be no relationship?between the areas-
‘of preparatioﬁ_and the'degree of preparatioh..

(g

=,
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Minor o o ', "fr,ﬂﬂ.
- 1."¢he degree.of preparation is independent of
n ’the‘”General" area of preparation. - (f :
'; 2. The degree of preparation is independent of
. - #Othe':School Plant" area of preparation.
2 . 3. The degree of preparation iehindependent of - ",;.'
“the “fnpils“'area of preperation. lp r
© 4. The degreé of preparation is . independent of ', .« -
. E)\\;; :_—T. ' :i “ the“;Finance“L;rea of preparation. s - T e T%;lf
\ ~ //pe/degree of eparation ie independent;of;' L ??ﬂ-::ﬂi
| ‘ ' //the "Btaff"‘a ea of preparation, B :.:. ﬁ o |
_';: . d. The degree of preparation is independent of .
them“Curriculum and Instructional Improvement"'| ; ,', ?i:}
. area of preparation.:' o o ~l'_ u , )
0'7. The degree of preparation ie independent of' ’ . ' /?%fl
the "Public Relations“ erea of preparatidn. _ o
s .Bld The degree of preparation is independent of ) ‘ /

! the'kesearch".area of preparation.; L | L L
9. -The degree of prep%fition is indepéndent of -'. “iij'.ﬁj f;
] the "School. Law" ‘area of. preparation. R S S ;
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.tbey will perform(p. 556—7) ) ‘ﬂ.jA . n":' ; BT
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CIV. DEFINI'I‘ION OF rrz:mas Y

o« o S ' ’ ' ! .8 ; ' - \ e o \"

The following terms are defincd as they apply'ﬁg_

this studj?- . {0 A
Memorial L ' S | ‘l . f, h T . {
| 'Tha Memorial University,of Néwfcundiand;-& ’
I R IR
: Participant \\~ t TS ‘,w. . ' . LT e
\ v ) .
- '~ A atud nt whg has. received the Graduate Diploma o

in Education with a peciality in Educational Adpiniatration

ot

from Memorial. S T " : ) BT

xE . o
.

:u ;' - The formal part of the prggram which ia usually

found in uniVersity calendara, and consista of formal qo rses.-

Yo >'\

General Education . -« - T -_. :‘c . \
- Samfo;;77968) hag/described it aa- the knowledge, '

skills, and a titudes needed by all of our aitizens

irrespective of the nature of the economic activities which
. The Harvard Report(l945) stated"' oy
The term . general education ves 18 used. to i dicate_ .
that part of°a student's whole ‘education which' looks
first of all to his lifé as a responsible human being
and citizen ., General education has: chiefly to do-
with ... the gueation of common.standards. and common
purboses ... with preparation for life in the broad
senae of completeness as a human being(pp. 51-2)

_ Phenix(l964a) saidothat, "General educ&tion is '
authentic disciplined.knowledge(p. 314) ' &?
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- methods of inquiry. e, g..The discipline of Physics.

4

.t

@, . .- . =

1 SR
° L
. -

General . School Plant, P pils, Finance, Staff,'Curriculum'

and Instructional Improvement, Public Redatlons, Research,

u
-

and School Law. - - o v

-
N

Course_areas of the questionnaire.

¢

Graduate Student . S T o

Any student who has completed the requirements
for a Master s Degree in Educatibn with a SpeCiality in -

Educational Administration from Memorial University or a |

,G{aduate Diploma in Education\with a SpeCIallty in Educational
Administration-from Memorial University. - - co :

, ) . . o
o M . - A
n'f '

4 , ° n ‘ . Q

Discipline B ' . : .

An association of specialized inquirers who follow

certain common rules of procedure governing the scope and

9

3

. King and Browne11(1966) said that, "A discipline

is a corps of human beings with a common intellectual commit-

‘ ment who make a contributfgh to human bught and to human

° . Q

S ) i . .-

- 0V SIGNIFICANCE OF THE STUDY -~ .

~ [
. T

T 'In the United Statea and Canada educationa1~adminis—

R .- . ! °

trators are co-operating in-an analysis of the curricular

s content of preparation programs through such organizations

o

as the. Ontario In&titute for Studies in Education, the, Ontario

Counc11 for Beadership ;n,Educational Administration, the

. - s v )
? - . . -
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- ' I g :
- . L]

4UniVersity cdouncil for Educational Administratbrs;'the
. American Assoc1atlon of School Administrators, and the = .

'y

R

Canadian Education Assoc1at10n—Kellogg Progi(y’ln Educational
Leadership. . . ' : .

‘This study, while drawing upon the knowledge of

these associations and, various individuals, should enable

Canaéian graduate departments of educational administration <:; '

to (1) eguate the currlcular content of their programs w1th )
' the Canadlan trend; and, (2) re—appralse the—QAGcatlonal o
uadmlnlstratlon currlculum to determine if it prov1des for
; the total deveiopment o%fghe individual

Furthermore, the results of-the,appraisal of
[t . . . '
Memorial's Graduate Diplomaﬂprogfam in Educational Administration

by fdrmer students should be useful in promotlng modlflcatlon

Ny -
and 1mprovement to the prégram ' o

‘..

-
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' REVIEW OF RELATED LITERATURE

-

I. CONCEPTUALIZATION °

Phenix's Phi1030phy for a‘GeneraifEducation

Phllip Phen1x(l964a), who is a philosopher by

T

training and an educator by vocation, maintalned that. the

scope, content and arrangement of studies for a general
. * . o . . }
curriculum must be derived from certaip fupdamental con-

siderations about human nature and knowledge. "Human beings
[ ™
are essentially creatures who have the power to experience

meanings. Furthermore, general education is the process of *

P

" engendering esgsential meanings (Phenix, 1964A, p. 5)
e . However,‘Phenix is aware of the forces in our modern’
' society that are attempting to destroy meaning. He sees
these as the spirit of critic1sm and skepticism, the de-:
personalization and fragmentation of life, the “sheer mass
ﬁ¥;§_ of cultural products, especially knowledge, which’ modern man
s T im;.l":;is Yequired to assimilate(p. 5)," and the rapid rate of change
i, in the cqnditione of life with the‘conseguent feeling of
..,impermanence and insecurity. To weaken these sources of 4
- | umeaninglessness in contemporary life, one must desigﬁfgt

K :' curriciulum "so as to counteract destructive,skepticism, e

' depersonalization and fragmentation, overabundance, and

—_— . ~ N . Pl

transience(p.'S)“.
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ltlis Phenix's(19§4a) contention that the primary
. | - . B . .
goal of a philosophy of the curriculum is to analyze the
nature of meaning.
+ Hence, a philosophy of the curriculum requires
a mapping of the realms of meaning, one in which
the various possibilities of significant
experience are charted and the various dozﬁ%ps o ne

of meaning are distinguished and correlat
Phenix, 1964a, pp. 5- 6) ‘

From the analysis of the basic modes of human understanding,
.the ¢curriculum for a general education, an perceiVed by
Phenix (1964a) must be based on six principal domains;of ': - =
human intellecthal understanding These six broad fields. |
_of specifically human interest, experience, and activity are
essential in the curriculum since general, as,distinguished
from specialized, education aims at developing the person.
"in.his.essential humanness (Phenix, 1964a, p. 21)". o

' bhenix's(l964a) six realms or domains .are:
- xmholics, those symbol systems including language, mathematics,
' rituals, gestures, and all organized patterns by whith we
communicate; empirics, the data of the;sciences and the world
of man'and nature; esthEtics,-which includes music, the visual
arts, i'é., painting, drawing,'graphics, sculpture, architectuge,
the arts of movement, and literature -~ poems, plays, novels, S ';
stories, essaysz synnoetics, the concrete, unconceptualized\\\\\\\\g‘;

~ .

tac1t knowledge of particular personalities, including one's \\
.own; ethics,-moral meanings that have to do.with_personal . \ .
. —— oo . . : . N\

conduct."that is based on free, responsible,ldeliberate’

decision (Phenix, 1964a, p. 7)%; and, finally, sxgoé%ics,

I



Ny mass accumulation of knowledge must be made on the basis
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) those integrative meanings that include religion, history,

. and philosophy, through which we make coherent experiences

that are separaté or fragmented. I Lo
If a curriculum for a general education has- the

_basic ingredients of. the six realms of meaning then it | .

will "o .satisfy the essential human need for meaning.

Instruction in language, mathematics, science, art,~ personal

relations, morals. history, religion, and philosophy!

' constitutes the educational answer to the destructively

critical spirit and to the pervasive modern sens’e of

-

meaninglessness .
','... Because the realms of meaning form an - _ o -—
\articulated whole, a curriculum based upon them counteracts
the- fragmentation of. experience that is one" of the sources
of meaninglessness(Phenix, 1964a, PP« 8-9). o S R

'rhe selection of the curricular content from the

/of the principles of disciplined inquiry, the key ideas
representative of the disc1pline, the methods of inquiry
‘ that are he:gemplified_ in the dis‘ciplin_e,' and that which arouses .
and stimulates the imagination-. . l’henix(1964a) 'attenipt_.’s to .A
demon-strate‘ that "(Jgnowledge in the” 'disciplines has pattei‘n_s .' ' ’
or structure's and that an understanding of these typiqal* forms
".is essential for the guidance of teaching_ and learning |
(p. 313)"; in short,'th'e curric’ulun»'is_ to be built\umn»fthe: | .

T

work and the. behavior of the scholars in their own fields.



: The discipline as a community.:

The Nature of the Disciplin®

A disc1pline has been described as a defined

 area- of study (i.e. mathematics, chemistry, etc.); Broudy

(1961) saw it as a "network of facts, writings, and other
works of scholars associated with the field(p. 291)"; or, .
the corps ofnhuman beings who have a common intellectual ‘
commitment, and‘who make a contribution to human thought and
human affairs. . — |

These individuals who comprise a scholarly f\r

R - e e e M e ol i e e e e e ——— e

-3

discipline, are » the original sources of authoritative know-

L”.l.edge. These communities of'scholars are interested in

- . ~

]

’ferthering the work of their individual discipline,“criticizing

each other's work, and testing theories and studies. According

"to Phenix(1964a) "It is not unusual for authorities to dis-

—~a

agree -among - themselves (giving good reasons for doing so) and
to revise their- findings as further disciplined inquiry
directs(p. 313). "_’. '

However, it is the-major_tash and concern of the~

members of - the disciplines that too often.a'colossal gap

. exists between the creation of . new knowledge and its eventual

. appearance'in society. .If these disciplines are going to

I

_continue their contribution to man's development the

' cycling of new knowledge.

-specialists must devise a process that wgil guicken the

Lt .

I
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A discipline is en expression.of'hmnan imsgination. _ - .

The success of a discipline is due in. part to the

°

creative, imaginatJ.Ve, ingenious idea,s of 1ts members.
These mental images may _emerge in- var‘ious symbolic forms, :

such as: ideas, sentences, concepts,_,figures, etc.

’ 3 4

R. G Collingwood(1956) claimed that historical

J.mag:mation ig central to the historian's inquiry. the o ) L
W, ' ooy
fimagination of an historical fact, the’ verification of these ' o

~ -
‘

facts, and the creafion of historical interpretation. ﬁé- . . .I" '
argued as follows. |

The web of imaginative construction’ is something T
far more solid and powerful than we have hitherto
» - realized. So far from relying. for its-validity

upon the support of given facts, it actually ,
' serves as the touchstone by which we decide whether
alleged ‘facts are genuine. .Suetoniby 8 tells me that

Nero at. one time intended to evacuaté Britain. I

reject his statement, not because ‘any ‘better authority L
.£latly contradicts it, for of course none does; but o
because my reconstruction of Nero's policy based on :
Tacitus will not allow me to think that Suetonius is . - .
right. And if I am told that this is merely to say

I prefer Tacitus to Suetonious, I confess that I

do; but I do 'so just because I, £ind myself able

to incorporate what Tacitus telis me into a colierent

and continuous picture of my’ own, and cannot do

this for Suetonious. .

-'I;t is thus the historian's picture of the past,
the product.of his own a priori imagination, tHat

~has ‘to justify the sources used in its .construction...
He does it, and can only do it, by considering SN
whether the picture of the.past to which the ° :
evidence leads him is a coherent and c¢ontinuaus A

. picture, one which makes sense. - The.priori ‘.. -
imagination which does the work- of historical _ : \ C
" construction- supplies the means of historical oL T
criticism as well.’ L o . SN '
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Freed from its dependence bn fixed pointa
supplied from’ without, the historian's

picture of the-past is thus .in every detail

an imaginary picture, and its necessity is .
at every point the necessity of the priori ~ '
imdgination.’ Whatever goes into it, goes

into it not because his. imagination passively
accepts it, but because it actively demands

it.  (pp. 244 -5) . '

The role of imag:.nation in art’ is a somewhat '

‘different type of symbolic activity than imagination in

_history. Cas irer(1967) discussed imagination exhibited

‘in artistic endeavours with a sort of imagination which’

characterizes play activity.

In play we have to.do with stimulated’ images
which may become 8o vivid and- impressive as to
be taken for realities. - To define art as a
mere sum of such simulated images would
indicate a very meager conception of its
character -and task.... Play gives . us illusive
images; art gives us a new kind of truth--a
truth not of empirical things but of pure
" .forms. (p. .164) . _
Y : :

Imagination plays a vital role in the discovery
of new ideas in the disciplfnes, but, according to bome
authorities, much is owed ‘to chance. Priestly(l776) '
stated that, '

More is owing to .what we call chance, that is,
philosophically speaking, to the observation

| of events arising from unknown (unisuspected)’

causes, than to any proper design or pre--
conceived theory in the business. This does
not appear in the works of those who write :
' ynthetically upon . these subjects ... (p. 257).

=

gl .

e T o
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Holton ( 19 52) contended, ‘ [

Superficially one cannot help' but be, impreaeed
by -the role of chance in scientific work, but
chance favours the prepared mind;- witness the
‘obwious fact that great discoveries in science
are. it genefal.not made by people previously
ignorant of these fields. It is only the .
master of his ‘subject who can turn to his - \
advangage the irrational and the unsuspected\.
(p. 2 8) .

Bruner(1960) seems to agree with Holton! 3(1952)
|

analysis”.

, .The good intuiter may have been born with some- i
thing special, but his effectiveness rests upon N ’
a solid knowledge of .the subject, a familiarity '
-that gives intuition something to work with ...
"emphasis upon the structure’ or connectedness. of -
knowledde increases facility in intuitive
. thinking. (pp. 56-7).

Iri the final analysis one may say that humen
J.maginatioh in a discipline cannot be predicted, or held

\uthin a boundary.

The discipli’ne as a hiatdry.

e

,'/' g The past of any discipline normally consists af

hard intellectual work 'which eventually culminates in

_signif_lcant intellectual discovery. Tagliaco;zo(lBGO)

A

“with the support of _several philosophers, among them, .

': Berttand Russell in his book'Wisdom of the West’ takes the

positlon that "leading intellectual trends once "born, fend_

to survive indeflnitely(p. 9) o

* . IS
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i
Tagliacoz zo (1960) continued,

...the fact that thé different intellectual
trends that coexist today are variously old,
jointly lead to the inference that what is
generally called a 'discipline'.is often in
fact a mosaic of variously old, often radically.
dif ferent strains of thought, which have little’

* in common beyond a supposedly. analogous subJect-
matter and a name. (p. 10). : o

. Phenix(1964b) took a somewhat different pqsr-
spective on the history of intellectual act:.vrty.

The history of thought makeg it clear that new
species of knowledge emerge from time to .time
as a result of structural mutations that prove

. viable. In recent times, with the rapid
expansion of knowledge in all fields, many new
disciplines’ have sprung up, and there is every
reason to expect that these developments will
continue at an accelerated pace.

Furthermore, just as apecies in the world of"
living, things may run their evolutionary
course and disappear- ‘through maladaptation,

so it is possible that disciplines that -have
been fruitful may gradually exhaust their ,
.possibilities of development within the total
context of human inquiry at. a particular stage
of intellectual evolution. (p. 49).

.. \,\‘ . . . . :
Whether permanent or temporary; the intellectual

trends of 'a discipline were discoyereci and deveioped through -

the ingenjous work of scholars, who have dedicated their -

/ , g .
lives to the expansion of knowledge within a discipline for

~
L

the benefit of mankind. ’ .
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A discipline as a structure - conceptual and syntactical.
The term structure has become .one of ‘the key terms
. in education. Jerome Bruner (1960) uses struct\;re”cf a
discipline to mean the interrelated ensemble of’ principles

in a field of inquiry. (p. 31). However l?henix(l§64a) lsee's
."- ' » v ‘, T ' - B ' ) f : ' ' ..'
the \structure of a discipliﬁe as arranging its- ideas . . S N

according to their relative range of application and degree

‘of. depth. (p. 55)

[l
- L

Schwab (1964) has p051ted two structures which

cheracterize disciplines, the conceptual (subst__antive)

LY

structure and the syntactical structure. (pp. 8-1l).

s The conceptual structure of any discipline

consists of all the 1mmediate Ideas J.n that discipline. It -
may be said that a structure is dynamic and in a ‘state of - '

development . ’ Holton(1952) indicated this in his comments: .

... an advance in any one part of science is
tentative until the rest of the system absorbs -
the advance. For example, a newly discovered
law may disturb the hitherto accepted relation--
ship between condepts or even the usefilness of’
some old concept. There will be a period of re~"
arrangement until the new-discovery. is fully

~ incorporated into the evergrowing structure.
(p- 272)' : oo

Schwab(1964) looking at another aspect of the . -
conceptual structure saw it as the origim enquiry..:

 This structure determines what questions we ghall -
ask in our enquiry; the questions determine what
data’'we wish; our wishes in this respect determine
-what experiments we perform. Fu.rther, the data,
once assembled, are given their meaning and
interpretation in the light of, the conception which_
initiated the enquiry. {p. 9). :

-
!
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This theorlzmg becomes the J.mrestigator 8 gulde -

'for enquiry, whether itrg” in the. humanltms or in the

»

sc1ences.\' Stern(1956) commented on 1ts role j.n h:Lstory.
"In the lastu analysis what will shape a partlcular h:.story

" is the. hlstorlan s conceptlon of the past,’ whether or not’
. 1\)_,
he has formulated it, whether or not he is fully consc:Lous .
g
of it (p. 13)." . ' ' : S

Whaile the conceptual structure of - any dlscipllnt}r N
is concerned with the total get of. i.deas in a discipline,
the syntactio‘&l structure-,p.laces more emphas:.s on the form

_or arrangement of these 'i'deas within each-disc:ipline.

©

The syntactlcal structure of a disc;pllne, accc:.rding
to Schwab(l964), refers to the characterlatic ways in which

_ the scholars in a dJ.scipl:me work at the clus‘ter of problems
in each discipline. . | ‘

" There is the problem of determining ... what it S —
does by way ‘of discovery and proof , what criteria
it uses for measuring the quality of its data, how
strictly it cdn apply its canons of 'evidence, and,

. in general, to determine the, pathway by which the |
disc:.pline moves  from its raw data to its conclusion.

“(p. 11) . ‘

He continued. ‘ o ‘ S
_The syntactlcal structure of a disc:Lpline 'is not
- to be equated to method, at least not to method S
as a highly schematized and abstract éxposition. -
Rather, syntactical structure concexrns itself . .
with concrete descriptions of the kinds.of ' g
evidences’ required by. the discipline, how far . | ' o
the kinds of data required are actually obtainable,
what. sorts of second-best substitutes may be employed,
what problems of interp,xetatlon are posed, and how _
these problems are overcome. (p. 28). L
‘ ’ : 1 - o Y e

-




A discipline is a specialized gystem of'symbols.

-

ke language of a discipline is usuall’y very

' techn.ical. The vocabulary is 80 specialized that, at times,

it prevents the flow of new knowledge acxoss disciplinary

lines, and to' the general populace. Holton (1952) noted that,

The-words of daily life are usually so flexible .
and undefined, so open to emotional coloxr and mis-  ‘
understanding, that our first. task here is to get

use to the specific vocabulary of the sciences and -

to the apparently picayune insistence on its rigorous
use--that 4enormously .successful habit which _ -
scientists borrowed from scholastic logicians. (p. 19)

-Cassirer(1967) commented that, " , re

Scientific terms are not made at, rand&m, they:

follow a definite principle of classification.

The' creation of a coherent systematic terminology

is by no means a mere accessory feature of science;
it is one of ‘its - inherent and indispeneable elements.
{p. 209). - > R .

—\_\\

Ehilosophy',’ and to a. 1imit'ed extent the sciences; '

L ]

‘use verbal language with highly specialized meanings; but

other disciplinefs, ‘such as mathematics, music, dancé’ arts,

o

‘economics and psychology use a system of symbols. The '

symbols used, especially in mathematics, tend to establish

" a close relationship between the term and the meaning. -

'Then', in stmunary,. Phen1x(l962) said that a
I - v "

discipline is - .

..a conceptual system whose office was to gather’
a large group of cognitiVe*elements into a common,
framework of ideas. That is, its goal is the .

simplification of understanding, ‘This is the : .

function of the techniques, modes, and theories

which. are ¢haracteristic-0f any discipline. 'l‘hey , v ﬁ

~ economize thought by showing’; how.diverse and -
apparently disparate.elements of experience can -
be subsumed under common interpretive and explanatory
schemes. . (p. 60). : - .

!




~ .

. +s+t0 Yeveal significant patterns and relation-
. ships (through synthesis). By synthesis is méaht |, _
"*1_the construction- of new wholés,, the coordination - . .. -

~l .
“of: elemente into ,siqnificant -coherent stfucturee. . N
(p: 61). S -

e . T e AT e
veod living body of knowledge, contain‘ing within o C
‘itself a principle'of growth. Its concepts (.. . | B
N invite further analysis and synthesie.., A discipline - . , = -
contains a lure to discovery. Its ideas excite the, Ml
. imagination to further. exploratfon. 1Its concepts i
suggest new constructs which provide larger | _
generalizations and re-constituted modes of co- - - S
ordination. (p. 62). ! _ R

a - :
Tanl

N
- Phenix's Categorif-zation bf '\Knowle'd'ge - - . ‘if ,"'. , ‘ ;_‘hnh
_ B L "The Basic realms are auch that all of them are "~ A L
required if a person is tb achieve th&highest ;xcellence S x
n'in anything ‘at all (Phenix, 1964a,‘1 p. 271) J Furthermore,
it‘is Phenix' 8(1964a) contention %, ' B /9%

"‘1‘ first principle for: ‘the selection of " the ) .
terial for’ instruction'is that all of it should’ S e -
e drawn from the organized scholarly disgiplines..,” - yoo
ence, it ig -to the 'disciplines that the teacher - -
should turn for the content of instruction. (p. 314 ..

K

IR | Phenix(19é4a) believed that eve;y individqat muat

have some degree of training in all six realms of, meaning -

-

. (see figyre 2),- if he is to, do h:l,a best ;i.n any human under-

‘-

\ .

'taking. These s:i.x domains are - eseenti'a.l for t7e conatruction'
of a general or a specialized curriculum. : ‘

For example, a person cannot a’ttain maximum\mastery R
in any scientifi¢ field without having some o RN
. .competence in language, the arts, personal relata.ona, o,
‘morals, and synoptics;’ since scientific activity .in - o *
-its own structure includes symbolic, esthetic, - '~ . .« 1%
. personal, ethical, and integxative factors. Dy
(Phenix, 1964a, p- 271) . S . N T

Eq"l'* - ‘ . -
v e " '

T . ey d ‘
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. of meaning.

Iexpre951on of meanings constltuﬁe the reafm, symbolics.

. . .. . c
N [ . e i -

. s

“-Such an analysis also applies to an individual” who hobesf

to attain‘specialized competepce in the area of the arts.
St P . Q,F _ | e
That individual must "know how to communicate, understand

facts and generalizatlons, relate in51ghtfu11y with others

and with himself, (possess) a sen91t1ve conscience, and
(attain) a certain perspective on the whole. ’(Phenlx, 1964a,
p. 271)." . . . S . S

Accordlng to Phenix(1964a) the basis for an .

-find1v1dua1 to receive a general education is for him to be‘

.exposed to the dlsciplines that are céntained in the realms

*

o

This aim presupposes that each of the fundamental o
disciplines, no matter how technical it may be at '
the advanced levels, is pertinent to every person

as a person, and therefore that it is possible to
present its -humanly. signiflcant leading ideas for

'. general educat10nal use, (p. 54) .
oo

t

e . MR

.fSyhbolics - first realm Co Loy

The disciplines that are coocerned with the

Pl

Three main types of dlsc1plines comprise thlS rearlﬁ
Ordlnary languages, the.flrst type,.are eesentlally

symbollc_forms that are designed for purposes of communication.
L0 ' .o N L I .

_."They (languages) are~socia1 conventioné developed for the-

purpose of effectlvely sharlng 11fe w1thin the«world as it
N
actually 13 and for projecting common activity. toward what
is possible (Phenix, 1964a, p. 64)’“? The important function

that language.performs_ls exemplified in the following quote;



. , o .
- this realm. 1It, like language, deals with the symbolic'

" Language is ... the foundation and cement of .
society. Words are. instruments for communication,
without which there - could be no community, and
without community there could be no man. For man
-is not only in essence reasonable but also social.
(Phenix, 1960, p. 310).

Mathematics is' the second type of discipline in

syétems constructed on the basis of certain undefined terms. -

Furthermore, the resulting formal structures of language

and mathematics Aare available for interpretation and
application in-an indefinite variety of- particular cases.
While ordinary language is used for the purpose of

communication of a prectical nature, "mathematical symbolisms

“--._

Card’ éssentially theoretical.‘ They constitute a purely

-

intellectual discipline, the forms of which are not determined

by the exigencies of adjustment to nature and society. (Phenix,

Y-
\

1964a, p. 71). _ g.

In another articla Phenix(1960) ssid that,

The object of mathematical study in liberal learning
is to afford an acquaintance with processes of
rigorous logical deduction, theé nature of coherent
postulate systems, and methods of symbolic
representation and manipulation.

For example, a basig education in mathematics should
include sBome true insight into what numbers are,
including a knowledge of the definitions and
postulates generating a number system and the .
successive generalizations of the idea of number -,
involving the negative, rational, irrational,
transcendental, .complex, and transfinite varieties.

It would also provide an understanding of types of
symbolic forms and transformations, both geometric

and algebraic, not principally concerned with specific
'numbers as such. (p. 308). i



. “or_ﬁact, hot_uith'symbolic conventions(Phenix;glsﬁﬂa, P« 9;)."

] . —— LT N . _. I

_ The third essential discipline in the symbolic

'realm has been designated by the term nondiscursive symbolic

‘forms] While language and mathematics are discursive forms

tha 8 they are used for factual statements in the sciences;

the "nondiscursive symbolic forms are chiefly used to express
1

,meanings in the realms of esthgtic experience (music, painting,

. sculpture, architecture, and dance), pegsonal knowledge, and

synoptic insight (Phenix, 1964a, ‘p.82).

The three forms that are.inbluded in. the symbolic

" realm are ail instruments for the expression of meaninéﬁ SR

 through a different Bystem of symbols. Phenix(l964a)

~

maintained that, "The emphasis in learning any symbolism is v
not on the content of the meanings expressed, but on the ‘

conventional expressive forms used to objectify and - communicate

‘meanings(p. 91)."

N

Empirics - second realm

t . -
The empirical realm deals with disciplines of

_ science that relate to material truth,. "Science, or - |

systematic empirical inquiry, is concerned with the matters -
The empirical disciplines deal with generalizations that
unite many particulars, with laws that describe certain
invariant,conjunctions of properties and certain probable

séquences of events, and with genera1~theories from which

_the laws can be deduced and that are - productive d} further

hypotheses for inquiry. (Phenix, 1964a,app. 95 6)

1
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The physical sciences, cohprising'sucﬂ fields as
'd
phySICS, chemistry, geology and astronomy, are concerned
with observation, experimentation,. systematic description,

and theoretical explanation in the world of material~objects.

."The essence of physical science is the, discovery and

formulation of general patternseamong quantities derived from
the process of.physical measufement (fhenix, 19§4a,-p.'1055}"

The educationallgoal in the physical‘science |
disciplines, according to Phenix(1960), "ig the co-ordinat
into a coherent and fertile system a host of apparently
isolated, observed phenomena(p. 308)."

._ The life sciences, like all other speCies, are

'empirical, factual and descriptive. ‘The life sciences are

specialized to describe the properties of a relatively small
part of the real world - living things. |
' "The inclusion of tne biological‘sciences in the

curriculum is for the purpose of essentially providinq

" "an understanding of distinctive types of explanatory models,

more concrete.and more concerned with wholes, relationships, -
process, and direction(Phenix, l§60, p. 308)."
The.discipline-of psychology is even more limited

2

than' the domain of_life sciences, it is concerned with.the

study of the~mind. Tﬁe specialists in this'area are

interestéa in the facts of mentaL life and the explanations

'for these facts. An exposure to the- disc1p1ine~of psycholoay _

will enrich man s understanding of why he[reacts differently

3

to different stimuli. : o ' ; ’

©

e

BN
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{

The behavior of the human world is studied in,

Phenix's fourth type, social sc1ences. This domain is
I

,“divided into various disciplines, among which are sociology,

‘anthropology, political science and economic% ﬁgch of

these special gocial sciences is concerned with somewhat
different aspects of human life, some, with the’exception

of economics, "deal with' very intangible concepts.. The ’ . o

‘ discioline of economics, "the most highly'developed and

/

-

. Bsthetics - third realm

precise of the'social sciences, "combines the mathematical
and mechanistic considerations of the physical sciences, the
organismic ideas of the life sciences, and the distinctive ~ . -

N

human factors of the human sciences(Phenix, 1964a, p. 137).,

] A student . of the social sciences canoacquire "a
w1der acquaintance with some of the possible modes of
ind1ViduAI and corporate existence and some understanding
of the interrelations of factors influencing human behavior

(Phenix; 1960, p.. 309)."

The reaim of esthetit meanings is composed of a

class of disciplines - music, the visual arts, the arts of

 movément, and literature - which include meanings that are .

perceived in the imagination, without any necessary reference'

—
to actual fact or consideration. Phenix(1964a) said that,

. "meanings in_this~realm are concerned with. the contemplative}“'

berception of particular significant things as unique

objéctifications of‘ideaéed1subjectivities(pp,\6;7).f

../ -
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t

Each of the esthetic disciplines uses different

expressive material to stimulate the individual's intrinsic
interest. Music uses sounds; painting and drawing usg colors,
'contours, light and shade; sculpture and architecture use

masses, volumes, surfaces, an‘d: textures; the arts‘ of move- _ \

‘ment use. the positions, rhythms, and tensions. that are

communicated by the movement of the human body; and, lite’rature
’° . .
uses words. !

. The _stud)} of the arts helps to devel'!op the 'stu'den't"'e
: sensitivity to ‘form and his powers of- oerceiving and ‘ .
implanting forms in individual. c.rea.ted objects. lt-open_s )
,to' him the richness of posei_ble things .and encou_rages him
Ht’o reCOgnize, accept, and use his capacities A‘s ‘a free
agency Rt_‘o create som'_ethi'ng new under the sun..' (Phenix, 196b,

’

p. 310).

/ o '

. ' . J

Synnoetics - fourth realm . e .

In Phenix's (1964a) fourth realm of meaning,
,synnoetics, he concentrates on the immediate awareness of;
‘ an'other being or a _gr'eater understanding: of 'ones'elf'.l oo

*

- .The ekp_osition of synnoetics -req\rires the use of
an assorted selection of movements that grow out of '
existential philosophy, existential theology, existential
psychology, and ‘certain. literary works - poetry, drama, etc. .

This has been made’ necessary because, "It, is not customar-y to .

»



offer courses in relational insight, personal knowledge,
existential awareness, nor are there standard scholarly

. . © L I L
associations devoted to the pursuit of such kne&gedge(Pheqix,

1964a, p. 187).

31

or

: Meanlngs in. the synnoetic realm are Bubjective,,

cdhcrete, and existential.

'Knowledge in symbolics, em
is objective, or better it depends on a‘subject-

-object relationship.

subjects to subjects.
and is replaced by subjectivity.

Meanings inthis personal realm are.éoncrete -

rather than abstract, ‘as in 1anguage, sclence,

and art ... Personal meanings are concrete in the °
" sense that relational understanding is not a frag-

ment, a perspective, or a' transformation. of some
.other more complete experierice.

Language, science, and art are concerned with
essences, while personal knowledge is existential
«+» The formal fields deal with various kinds and
'qualities of being, while the latter has to do
with being itself, that is, with concrete

(p. 195) :

existence.

Phenxx(1964a) stressed the importance of rece1v1ng

pirics, and esthetics

A

Phenlx(l964a) ;eported:

Synnoetic meanings relate
Objectivity is: eliminated

(p. 194).

(p. 194).

an adequate understanding of meaning within the synnoetie

tealm, when he‘said:

Persons grow to healthy maturity through their

encounters with others....If personal meanings

become impairéd, relationships become manipulative
" and impersonal,; estrangements and fragmentations

occur, and the self loses its integrity and creativity

... Various conceptual patterns ... provide a basis
for disciplined understanding in the synnoetic realm,
making possible reliable education in a domain that
is of fundamental. importance for the life of man and’

society.

(p. 211)

@
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"Ethics - fifth realm

32

-

The ethics deal with moral meanings that express

obligation rather than facei'perceptuel form, or awareness

of reiation. -Pheﬁix(l964aﬂ wrote, "The essence of ethical-

meanihge, or_qf'morallknowledge,:is.right deliberation
action, that is, what a person ought voluntarily to do:
(p. 215)." l o ‘
f - Goss(1967)ﬂinterpreted the ethical philosophy

of Phen1¥(1964a) aé*{@n extension into the ethical realm

of the self- transcendence and rat10na1 control which

characterize human nature generally(p. 41)." Goas(1967)

. 8aid that, "The process of ethical behavior can be

Qenetically .described as follows: !

1. The universe is pervaded by the prlnciple <
of -obligation ‘or 'ought-ness'; although .
experienced by individuals, the principle it-
self is always unlversal.

2. All men. feel obligated to seek man's highest
' good, the realization of meanings. Although
man, seecker of the ideal, is a biological
oxganifm, the highest good itself is an ideal
and not a fact; it is therefore discovered and
~pursued by rational rather than empirical means. -

3. Equlpped with this single ideal or. hlghest
good, a person can then -turn to the gource of
moral ideal, viz., the moral traditions and
goods of mankind, and rationally evaluate and
arrange them in an hierarchical order. - Con~
flicts between values can then be resolved by
reference to this hierarchy. : ’

or

4. Actual decision-making in ethics involves
the rational consideration of possible con-
sequences and weighing their relative worth.
The right action is then the one that produces

I

.....

y
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~.the best results; b ii‘iy pragmatic conSidera-

- ,tions are avoided b caus n-<his rational
_teleology there is always a clearly defined
highest gdod.

There is a general reluctance among educators
to introduce moral 1nquiry into the curriculum of an

educational institution. This is in part the result of a

muitiplicity of value-convictions among indiwiduals. groups:
and organ{zations. However, this conflict should not be

,a deterrent.because sel%om is there agreement in the
3 B . -
teaching of history or social sciences. - 1

- The.integration of etnical'inquiry into the
. - ‘ ¢ - L
cqrriculng\is important. Phenix(1960) believed that,

The 'study of morals should furnish the student‘L
with an illuminatingarray of well-analyzed '
‘options and principleg fox the guidance of
responsible action. He would be keenly aware .
.of - the 'choices he must make ‘and of the paths of o
life which thoughtful and edicated men before
him have been moved to he end. He would _
thus be provided with a Broader foundation for -
- his own character .and con uct(p. 309).

Writing elsewhere on the same topic, Phen1x(1958)

- _-q

_ stated: ' g '/
The curriculum should provxdq ample opportunities

for the student to exércise ifitelligence in -

choosing, and opportunities to assume- responsi-

bility for hig decisions. This moral instruction o

is generally not provided in specific segments of - . ‘-
the curriculum..;.. Its efficacy -depends upon P
preserving the right balance, at every stage of '
maturity, between freedom and authority, so that
the student has enough guidance ‘to give him some
fdundation for choice yet ‘enough liberty to make
the alternatives genuine and the responsibility
his own(p. 60).

.

/
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Synoptics -~ sixth realm o

_ The integrative disoiplines of historyfyieligion
and philosophy“compriseothe sixth realm. 'These}diq-‘

ciplines combine empirical, esthetic, and synnoetic

".meanings into coherent wholes. -
In the disc1p1ine of history it is the historian's °
- task when constructing the past that heemploy knowledge

from the realms of synnoetic, esthetic, symbolic, empiric,

and ethic.-“PhenixllSGQa) stated: _ S

History is the-study of what human beings have

deliberately done in the past. 1Its content is
- not, as ip science, generalizations about

observable occurrences, but particular events

ordered temporally. Thesﬁsevents are conc ed <
g#sl\' .o

as outcomes of personal exietential decisi

at particular times. "HypotHeses about what

. happened are formed by the 1maginative re-creation
of the past, using relevant empirical knowledge
from every field, together with personal under-
standing and ethical insight., Finally, these
hypotheses are tested and progressively improved

" by checking them with effects .of the past 1n the
form of present evidence.' (p. 243).

A.student who is exposed .to this type of education

can,receive, at least, three benefits as seen by Phénix(lQGO):

- 1. It should provide invaluable training in' the

critical employment of evideénce.

2. .It should impart a profound conviction about '/

the plurality and contingency of events and a -

deep distrust of simple solutions or black and

white judgements, culminating in the persuasion

that therxe can be no final analysis. : . 4

3. It should awaken the student to the€, intimate
connection between facts and values, to the
realization that truth involves not simply
factuality, but also relevance and 1mportance..
(p. .309) . .



~

Religion, like history, is a synoptic discipline

rthat integrates all thée realms of meaning. The thesis of

PO

Phenix s(1966a) book Educatidn and the Worship of God .con-

cerns the faith which is manifested chiefly in the’ regularv

subjects.. Considering the various subjects in the
curriculum, Phenix(1966a) attempts to ‘show that in the
ultimate perspective, language may be seen as the Word of
Gogd; science -as the widsom ofleod, art as the WOrk of God,
ethics as the Will of God, and history as 'the Way of God.
In this book Phenix(1966a) sees religious knowledge
~as "an apprehension of the Ultimate Good-a-ﬂarmony of the
Whole, a Complete Truth-that is not contained in any of the“
more limited ways of knowing(p. 27).
f The study of. religion,’ according to Phenix(1960),
is essential to the development of an- individual.

(It) should awaken the student to vee ultimate ; "o
questions about the source and ‘sustenance of : '
.the created world, the nature and destiny of
.the 'human person, and of society, and-the -cause
and cure of .evil. (It-should)‘acquaint him with &
the principal answers embodied in the religious -
traditions of mankind. He should emerge from this
study better prepared to fashion .a faith of his
owrni, more intelligent in establishing meaning and
_ assufning commitment in the human situatiogﬂWLth
which he is presented (p. 311). .

. PhilosOphy which is concerned with"every kind of

human experience is the final disEipline in the synoptic
1 J
realm.

It 18 concerned with the reflective analysis of
the statements made in all other fields of -
learning. Such a philosOphical analysis serves

. 4{
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“to- clarify the nature of the various domains of
"human experience,. in their similarities and. \
differences, and to show interrelationships
among them. To- this -analytic function of .

* phildsophy one must observe ‘the synthetic

.. approach, which'is a conception of the entire
~world structure and process. (Phenix, 1960,.p. 310).

) Lo f&&‘k# St

After all, ‘The aim of. philosophic study so con-

s ceived is to develop in mtudents the skill-to ask

.. searching questions about methods and meanings in
every department of intellectual enddavour ‘and to
.construct a.comprehensive rational outlook on the.’
totality of human’ experience.- (Phenix, 1960,
pp. 310-11) . . - oy

Y

fI.  SPECIALIZED ~ GENERAL EDUCATION -

"Introduction

o - L : ‘3' .-

The rapid expaneion of knowledge has made

»

j specialization both indispensable .and inescapable. However;

such a stress on specialized education has been made to the

'detriment f a general education' Prominent intellectuals,

/

‘ while agreeing that a speCialized education is necessary '

in our technological society, do not condone its advance-

" ment ‘at’ the expense of sacrificing a general education for

the indiVidual. -Henry W}nthrop(1967) warned that,

The gréying need’ for spécialization is reducing
the ideas' of intellectual and social well-.
roundedness to an anachronism. The growing
pragmatic temper of Western life, dictated by
. the pace of 'social change and the need to adjust -

- to the modern crisis mentality, makes a pre-
_occupation with ideas seem to be a luxury. The
spread of mass culture is reinforcing rather- :
rapidly a ¥ind of cultural -and educational know-

. npthingism, aspects of which Richard Hofstadter
has described in his: Anti-Intellectualiam In
American Life. {p. 25)

°
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-Owen' 3(1962) entitled The Presugpositions of a- Universi

said that Owenﬂzzggﬁﬁnﬁhat the universities have lost the

original bases®n which the idea of a liberal education,

Huber(1966), cbmmenting upon a paper E&'D R. G.

37

was founded.

© the framework of:¥he set of beliefs that.con-

The great univeraities which Bprang from the
medieval church saw that 'the divine purpose
for man includes esseptially the cultivatio#

d general enlargement. of the mind carried
bg and within a conm ty(Owen, p. 138)'.

The belief that the nurture oﬁ the” human mind is
good, 'found it3moriginal justification within
stitute Christian,;neology(0wen,-p. 139)'. 'The e
presuppositions bf the universities were there-
fore Christian. truths. But today, he goes on,

. 'the theological justification of .1ljiberal

education has gone into eclipse(p. 140),' and
the modern. university's presuppositions are
determined-where they are determined at all—
largely by the demands-of science. . - i
Owen argues that there' is’ implicit in this new
orientation 'a view of man that'sees him as

nothing more than a socio-economic unit. The -
kind of education appropriate .to the human

‘being so conceived is purely utilitarian.... fhe

purpose of education is then to produce well- o
made cogs(p.. 145)' for a collectivist.society.
'We. are afraid of' official philosophy; of dogmas,

writes Owen, and hence 'we are apt not-to have any '

clearcut definition of.man, and well-defined goals
and objectives either for our society or for. our
edqcatlonal_syqtem...(p,,146)' (Huber , P- 382).g_'

Jacqueé Barzun(1964)'c1aimed that colleges .

'are being transformed by the driving spirlts of special-'

Lzatlon. _ - ' I -

The reality is-that.the‘beet-colleges-tédayﬁare
being invaded, not to say, dispossessed, by the

' ‘advance agents of the professions, by men who

want to'seize upon the iyoung ‘recruit as soon as

'™ B '
’ . ,
. N .- Yo

. may be and train-him in a 'tangible skill’ (p. 214) . u




;produces problems ofklack of integration and causes man to'

‘with the philosophy of Phenix(1964a) :

In our massive, technological¢society special- ‘ji.
ization makes manageable the human effort to advance man 8 ..

,knowledge. At the same time, concentrated specialization

fee} less wise (or compekent)-than if he were able to .
-fntegrate'adequately. Kroll and others(l9705isaid,that,
* Through the process of integration,»we retain a . _ l_ °

concept of wholeness and completeness.. A complete
person is thought of as well-rounded or possessing

‘some. knowledge in'all the disciplines of knquledge. RS

Wisdom is the result of differentiation and . _
(especially) infegration, plus experience in- .. T
deciding. Differentiation allows one to see an 4 '
- idea, event,-or thing in the ‘perspective of -all
_other knowledge, while integration permits one to
use the knowledge gained in one discipline to : -
"~ furnish greater insight and power in-another. I

Huber(1966) wrote that, "The effort to see life

steadily and see it whdle caﬁnot help but be a function in

part of current knowledge, current concerns and current values

as well as the ong01ng characteristics of the human. condition

Tpeze).r T BN

P In -relation to the orgenization of the curriculum, -
! L
.specialized education must be thought of within a framework

of general education; This line of thinking would coinciﬂe

. /
It follows that learning 'in the siX realms is -
riecessary even when the goal of 'specialized |

. magtery guigdes the construction of the :

curriculum. Concentration. -should nbt proceed A
to the p01nt of neglecting any of-the essential

. human capacities, since the fullest mastery

n itself requires all these abilities... A person

o
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. . “~
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‘cannot understand his place in the whole and
behave .accordingly unless he is aware of the
basic functions.of civilized man. He must
"possess the powers of speech, description, _
. creation, relation, choice), and integration if ) .
/ he is to play a significant part in the human S
commonwealth. (p. 271). )

In summary, the first-concern of curriculum

‘builders should ‘be with the eﬁucation of the 'whole'
.person, and not a total concentration on a specific 'segment

.'of the individuel as WihthrOp(l967) said:

‘Man will never have a future worth ‘striving for
or a millenial dream which moves him, unless he
insists upon seeing life steadily and seeing
- it whole. This is, after all, the ultima
ratio of the.Western tradition of liberal
education. 1In the house of education there .
~are many mansions - gome for specialization )
and some for intellectual integration. "It is -
a false posture to pose a choice between these
two ends as the major problem of a philosophy -
. of education. Man and history will need to. .
" travel down both of these educational roads.
tp.31). : : .

The Specialists’ and the Generalists' Roles in Curriculum

Development

The'roles that generalists'ahd %pecialists
should play in developing the curriculum have been a matter
of dispute Specialiets claim that the curriculum ahould be
concerned with helping "students to achieve a body of con-

cepts which give understanding of the eubject as a field of

.study(Caswell, 1966, p. 214)." The generaliats argue that

c0ncentration in ‘one a(g“wie detrimental to the development

of the whole person, which should be the sole aimgof education.; '

b
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If a sound curriculum.ie to be developed, the

cooperation of the generaliste~ang the specialists . is

essential. ‘Caswell(1966) and Winthrop(1967) indicated
{
in their writings that a cooperate venture is needed in i
7. ’
curriculum development. Caswell(1966) elaborated further:’

“There are three areas in particular in which over-.
emphasis on’ speCialization leads to weakness(p £13).

These are the areas where the~generalists can make vital

°

, \
1. The deveioggent and consistent implementation
of sdund genéral objectives that will provide an .
e¢ducational program with direction and unity.

"If the student is to achieve an-optimum education,
the teacher must understand-how each specific e o
-objective in 4« subject/fitSvinto a configuration - o ©o
of purposes.which-foster a sequence of development . )
that contributes to the accepted general goals of .
education., It' is a central reaponeibility of the
genéral curriculum worker s to work wit “the
many specialists who are essential to _developing
-a good curriculum that this qutcomg-is realized
(p.7214): . ’

2. * The development of a sequential curriculum. -
within the concept of the total educational
experience. “"A curriculum developed on a
single.subject basis with p{imary concern for
he subjects as
fields of knowledge lacks the'kind of con-
tinuity that enables the student to relate
learning to living or knowledge in one field .
to that in another. Many of the most significant
- problems and concerns of.life require subject cL e
matter frdm more than oine” field for understanding ) ' -
(p. 214-5). ', ' , _ § ) -«

The generalists muaﬂ lead the speCialists who '°'\
"should contribute to the curriculum because of .

their unique ability to reach beyond their

-'subjects, and view their-subjects in relation )
to the total educational process. - ‘ . -

Yy T T Lo T T e



3.  The. implementation of an impartial review

" of the educational potentialities of all. fields

"of study at each level of instruction, and
formulate a guiding set of priorities. The
priorities should be determined by "an analysis
of the comparative contribution each field of
study and activity may make to ‘the growth of
individual students and to social well being(p. 215)

The generalists should take the ‘lead in co-ordlnating

N

the contr;bqtlons of specxalists in subject matter fields;

in developmental‘peychology, in educational philosophy, and

‘'sociology, and in methods of teachxng. '
Fraser(1962) contended that the contributionwwhich

the professional educators and the-nonprofessionals make ’

to qurriculdm“aevelopment‘will depend upon the degree of‘
cooperatlon.'“ |

Teachers and administrators bring to the job a .
firsthand -knowledge of their pupils, the schools ~
in which they work, .and the educational goals they
are trying to achleve. -Specialists in the academic
disciplines bring a knowledge of the ‘structure,
method, and content of their fields. Scholars

in thé educational dlscipllnes can bring to bear

thé latest research in learning, human development,
and school-society relationships, and informed
analyses of philosophical problems that are -
involved in the decision-making process. Informed
lay persons.can raise pertinent questions and -
contribute tc balanced judyements. . Each group

can make its contribution, however, only if it
ggderstands its. appropriate role and is, willing

to stay within it and respect the competency and
.the contributions of the other groups that are *
‘involved. 1p.-19).
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III.- THE 'CURRICULAR CONTENT OF EDUCATIONAL '
K ADMINISTRATION PRERARATION PROGRAMS e

]

v

Theoretical Formulation
Y . X ,

_ During the last decade there hae been a growing
o body of_knowledge'on va;ioue_aspects 6f p‘ograme,for‘pre—
| paring educational administrators.-‘ProbaZly,'the Sspect.
. most often dzscussed was the curgicular content of these-
programs which would determine whether; éducatlonal
adm1n13trator3 ahould be trained aé“specxallsts or
generalists. T ’

'The thesis of an artlcle by Jack A Culbertson

(1962) entitled New Perapectives: Imglicatlons for Program

Change indicates that the- ideal 1mage of the adminlstrator,

now and in the foreseeable future, should be that of a

perceptlve‘general%st'ﬁ which is one who tends to emphasi;e |
- the ‘intellectual asueo%s'of administretion(p.\151).

Sometime leter,lHowsan(l966).took a somewhat

>

- 'different position. S _ " -

“e... The level of specialization has increased

greatly and no person is able to stay atop

these new developments. Teachers are-becoming

more ‘knowledgeable concerning the teaching-

‘learning process and do not require the same :

type of supervision as once'was neceSsary(p. 12).: .
I

. Howsan(1968) then described what he feels should

be .the role of the adminlstrator. - . . - . ¢

e
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The administrator encourages teacher gself-
-realization through this specialization process.
but works as an administration specialist 'in‘
developing interdependence among the education
specialists and in presiding over the decision--
making and other administrative processes,
Expertise in adminlstration is a must ‘for . the
effective administrator regardless of which world
he finds himself in. There is. a science of manage- .
ment for all kinds of organizations whether they
are populated by semi-skilled workers, skilled
workers, or professionals. Part of ‘the science is
adjusting managerial style to suit the situation
and the nature of the work force. (pp. 12-13).
C . Tt

Whilé Laski(1931), at the time, may have been

referring to specialists in geheral, his statements can be

applied to specialize&°training of.educationai administrators:

~For 9pecia1,kﬁowledge and the highly trained = - . b

o

mind. produce their own limitations which, in the

- realm of statemanship, are ©f decisive importance.
Expertise, it may be argued, sacrifies the insight -
of common sense to intensity of experience. It
breeds an inability to.accept new views from the
very depth of its preoccupation with its own con-
clusions’. It too often fails to see round its
subject. It sees its results out of perspective .

" by making them the center of relevance to which
all other results must be related. (h. 108).”

If one may theorize,_the educational administrator

who receives a general education is able to see the inter~-. ... ...l.-

relationahibs of_the values in each‘specialization, and his

educational background will énable him to weigh the impdrtance.

of the values in each specialized area in relation to the

'whole educational scene.

—
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"'"fthe“bvnceptua1makillﬁﬁmwmmwm:w o :..‘ )

In its 1960'yearbook the American Assocxatlon of
SchOol Administrators(AASA) devoted a section to a pre- '
paration,prqgram for educational administrators. The‘

' esseﬁtiels ot the preparation prqgrem'weré'described in
_thfee parts} the technical, human, and conceptual skiilsz.
,The technical skills are still ae imbortant part of a

fully 'prepared edministrator.. Among)the skills listed are
the foliowing: "...orgenizid§ ihstructional'programsl
sehedulingxclasses,“ptoéuring supplies, making,budgets, ‘
‘projecting edrel}mehts,.assistinq (or finding assistance for)w‘

‘teachers with specific'instructional problems.h.(p. 175)."
- \\ PRI

The second area, human skllls, was deemed mdre O

dlfficult to develop.

" The crucial task of the school administrator
is .that of helping.people make good decisions.
The well-prepared school ‘administrator, .then,
not only must understand people and how they
work'and live and get along together; -he also.

: must be able to use that understanding in
I getting the best out of peOple, individually

and in- groups{p 176) .

The third category dealt w1th the development of

Well-developed conceptudl 'skills enable. one
to see the totality of an enterprise as well
as' its parts, to- grasp, the interrelationships

- among the elements in a complex situation, and to
establish and maintain the delicate balance )

. that fosters both unity and diversity in an

organization. The conceptual skills become -
relatively more and more important to an : - *
individual as he ascends: the hierarchial ladder o
to the superintendency. B
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The preparation program that could seriously
presume to develop the conceptual skills would
be characterized by activities leading to:
(a). adequate functional knowledge in. each of
“the majoxr areas of thre curriculum, (b) thorough
_ grounding in all of the services required in a
f program of .modern education, (c) understanding
of the sBocial order in which schools operate,
(d) understanding of the psychological- makeup
- of the children, and (e) a strong and con- - -
. sistent philosopljjical basis for action. It is
at the conceptuai skill level that a prospective
school administrator is most likely to be found
wanting. It ‘is af.this‘de¢el that the difference
! between training and education is most apparent.

\\(pp . 176=177).

Goldhammer(1963) advocated courses and programs

o

o

\whicﬁ combine elements of the concepts and findings of the

.social sciences.along with the accumulated research and

‘. experience of the: educa_tion'a-l" profession(pp. _'30-3‘8) .

According to the 1973 Univ’ersiéy-Council for

-

: Edt_xcational Administrators’ Report(UCEA), the preparatory

program .for the training of educational admlnistratora for
the siicties seem to have followed the trerd advocated by

Go}.dhaumner, rather than the guidelines proposed by ‘the AASA.
/
During /the sixties the content of preparatory
programs became considerably more specialized
and staffs in departments of .educational
administration acquired more discipline-and
Interdisciplinary-based knowledge and skill. -
~Specialization has been influenced K
significantly by the use of ‘content in social
science disciplinea. Thus, in contrast to -
‘ten years. ago, there are now bodies of con-.
cepts and findings on the economics of .
education and the politics of education: : -
g@Spec;alization has also been :shaped by concepts
developed and'tested initially within the con=
text of organizations other than schools. For -
‘example, systems analysis and operations -
research,. which has had increasing use in

i i -[.
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educational adminiastration, were developed
initially within business and military

-organizations and diffused into the educational ,
arena.

Professors during. the last decade have had more
specialized preparation than previously and
resident on-campus preparation has increased
markedly. Thus, there are fewer individuals”
in departments who teach a.wide array of courses

" from a generalist pekapective than greviously
and a much greater number that specilalize in
gselected aspects of knowledge bhearing upon
educational ‘administration. This means that
there is greatex divexsity of perspective on Sl T
the part of professors with a resulting frag- ‘ '
mentation in outlook which has created problems
in achieving professional cohesion. (p. 12).

.6uring the sixties the trend toward ihoorpotating'
into preparatory progfams concepts, theories and reeearoh

findings from.the social and behavioral sciences was clearly
‘ . i . . .

: established;, Miklos (1969) auggésted that fn¢orporatin§ such"

content 1n administrator preparation programs "may be seen

as liberalizing, as supplementary, or as baaio(p. 3)."

! -

» In more recent’ years, however, there has been’
. ' : \

some criticisms directed at the relevancy of\the'eoeial

- science content to the practice of educational adminiatration.

Most scholars and practitionera are conCerned with the

'specialxzed nature of the ‘social sciences.

Culbertson(1964), while acknowledging ‘the valuable
contrlbutxon that social ecience plays in the development
AN .
of preparatory prbgrams in the area of educational administra-

tion,’ stated" that leaders must ultimately rely upon basic

'human values that are_t;eatedimo:e adequately-in philosophy

T e



-and other humanities ‘rather than 1n the social sciences.
Farquhar(1970) stated that the humanities offer .
potential for improved preparation of educational administra-

tors. He supports this view with three rather -distinct -

arguments :

The qeneral 1iberalizatlon approach is based on

the belief that to develop the special intellectual,
personal, social, and ethical qualities essential .’
to effective leadership, the prospective .
administrator must be ‘exposed. to the best olassical
"and contemporary expressions of man's relation-
"ships to his fellow man and to the world of ideas,,
feelings, and matter around him, 5 W

Since purpose is a chief distingulshing feature _
among organlzations, since the determination and.
realization .of organizational ‘purpose requires

the administrator's skill in making value judg- : N

ments, and since this skill can be developed -
through exposure to. content. depictlng value con-
" flicts and moral ‘dilemmas, the prospective - .
. administrator should study the humanities, where
such content abounds. ’ :
‘ ‘ !
Smce creatlvity is essential[ to effective
educational leadership, the prospective school
adminigttator may benefit from exposure to
[ pure expressions of the creative process, .
particu arly the arts._ (pp. 40-41) .

_ : In hlB poaltion paper fOr the University Counc11
\for Educatlonal Adminlstration(UCEA) Culbertson(1963) stated
: that there should-be- a better-organized recruitment pré— '
cedure to attract quality people for school leadership. _f[n
sum, he concluded that adm:mistrators must be - liberilly u

- educated as well as technically competent. (p. 140) .

»

.-
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Shaw(1962) stated that the- ki.nds of knowledge
needed by . school administrators were principally in the

behavioral and: social sciences. He de—emphasized‘ the - .

1

development of skills and technigues. (p. 9).

Counts(l954) reiterated the importance of the

+ social and human sciences: .

-t
i

... the school administrator should be well
grounded during the period of pre~service
training in these sciences--in history,
anthropology, sociology, economics, government,
law, social psychology and philosophy. The
program should be designed, not to devélop the
specialist but rather the generalist who will
know when to turn to the specialist for expert
counsel 'and assistance. If the quality of
decision making in education is to be improveéd,
the resources of the social and human sciences
will have to be incorporated into the .process..

(p. 10).
- Reller(1962) "’ writing in Preparing Administrators-

14

New Pergpectives ’ stated

In conclusion, i;,t may be n;')ted that educational
administration is caught up in ‘a changing

world. Such forces as demographic changes, S
technological changes, ' increasing mobility,

" extension of communication, intensifying con-
tacts between diverse people, “extension of
governmental interest and action, and increasing
value attached to research, operate to fashion a
new setting within which the public ' school must
function., The new administrator must be aware

- of and be able to provide: leadership within this
setting. (pp. 108-109).

In a discussion o}f the qualifications of ﬁhe
‘administrator which follows, Reller (1962) said:

Specifically, this educator will need a high
. level of competency (knowledge, technical

skills, conceptual ability, human or leader-
. ship skills) in the following areas:

-




49

ll‘. The changing world, and the’ forces at work,

2. Culture and education in societies other - ,
- than his own -~ with strength in at least one.-
. other.

3. Historical and philosophical backgrounds and
’ sociological conditions of his own society. °

4. The local community, its composition, and

- thg.-forces at 'work in it; compunity organization,
_how various institutions may cooperate in their.
efforts. .

5. -Human grthh and development.
6. The process of education.

7.. The orgam.zation and functloning of formal
education and its relation to informal.

—

8. Large-scale organization, theory, and practice -
of administrative organization, structure, functioning
in general (i.e., in othér selected areas) and in
education in particular.

9. The behavioral sciences and their contributions
to an understanding both of, the individual and of
groups . (Large and small), leadership, power,
authority, motivation, change. .

10. The ,character and potentialities of research,-
research design, administration, and utilization -
. as applied to'a wide variety of issues in education
and relaged areas. (pp. 109-110). :
* -The evolving nature of the task of educational

' adminiétration was best summarlzed in the publication, ” .

' ‘Preparing Adm1nistrators. New Perspectives )(Culbertson

and Hencley, 1962) when the authors made the following

recommendation for an educational admlmstration

preparatory program, which is quoted 1n part,

H
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A Prgparation Progranr in Totality

Q

n

The program of professxonal preparation for

‘the 'school superintendent should be supported

by content from the fields of economics, taxation,
and related finance; political- science and anthropology,
and sociology and psychology, plus a good overview
of philosophy,—literature; and history. The program
should lead to a thorough understanding of human
relationships and personnel policies, public
relations problems and procedures, principles and
practices in supervision, and essentials -in school-
house design. In-addition, ‘it should include pre-
paration in curriculum planning and in selecting
instructional materials. It is upon these and other
disciplines and- bodies of practical experiences

" that t e\total program. of professiodnal preparation,
should be based if the-overall competence and -
leadership qualities necessary to directing a school
system are to be developed (pp. 12-13):

>

Reseafch F‘indinge

The department's ch e;.'iucational-aﬂministratiorlr of
un1versxt1es are responsible for preparmg effective :
_ educatxonal administrators. . Periodlcally research has been
. carried out to determine if the department of edt.rcet;\onals
adm-inistration. at a university ie adequately peeformi.ng
its function. | I .

Ocker (1968) while at the University of Nebraska
~anaiyzed the curricular co'ntent ,of the adfni-ni'et'rative- '
program. He surveyed a total of thirty seven educatibnal

administration text books on the basis o,f 614 content

e

, € Ejv'_. ’ P \ . v“,
varlables, and found that the (fnajor categorles were- Hlstory '

, and Philosophy of Educatlon Educational Agniniatration,

' Control and/or O:ganlzegxop of Schools, Local Board of
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Education. Office Administration, Transportation of. Pupils;

Extra-Curricular Act:.\:'ities- Teacher Personnel; School
Plant; After-ﬂour Education; oFinancial Operation; Pupil -
Personnel; Curriculum; Instructional Materia_ls and Equip--
ment, Public Relations; and School Law. : ‘

In a similar study, walez(1967) ‘found that

programs for the Specialist ‘in Educational Administration, <

Doctor of Education and Doctor of. Philosophy degrees con-

tained three basic areas of study; ({) administration;'

(2) human relat:ions, and (3) interdisoaplinary approach
&

'rhe adm:.n:.stratlon of study for the DoctoraL _.degrees has three

kg

] components' (1) Dbasic, core supporting admin’istration, (2)

-

Lnternship, and ,. (3) areas of apec:.alization.

¥ Paroz(1972, B- 29) report:d in his doctoral thesis
the findings of Donald Sater (1959) in Whlch Sater conduoted
a follow—up study of Master 's Deégree graduated at the .
Univ\sity of Arkansas. Sater queried the education and' back-
ground of each respondent’ and his opinion concerning the

program. The findings revealed that th_e g_raduate§ were

'not entirelyfé satisfied'with the education courses. Also,

students -found courses to be too theoret:.cal and that .
instructors were- not totally aware of the actual on- the-job

situations that’ exist .in’ the publié schools. A very. small

'percentage of the graduates used the um.vers:.ty placement

a

bureau for assistance. - Approximately th:.rty-two percent of

[
v
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the graduates took bourse work beyond the Mas.ter 5 Degree. —

_Three courses considered ledst useful were Hlstory of Tl

Educatlon, Statlstlcs, and Phllosophy of Education,

!

Thompson(1970, pp. 10-11)" reported" the find:.ngs
of Moscato 3(1962) study as follows:

. Moscato studled the” publications - from thirty-three R
L universities in the United States to identify the '
~ characteristics of the .program of studies recommended
or required by the department of educdtional
administration for attainipg the superintendent's
N : - certificate and the doctoral degree. He' also
. analyzed rfuestionnaire forms that were returned P : o
by 253 superintendents. ' _ : , 3

Thompson quoted tv_lolof Moscat%‘is £indings as
follows: . ; Co- . =

(a) ... . : ) e,
(b)" The broad areas of: study outlined._ to tlle P
)  students generally are ip -the ordér of their - p
, : | frequency, as follows: the principles, problems,,
. and trends of educational administration; the

' student's particular field of specialization : . i
: S -~ '(supervision,tinstruction, administration, etc.); . *

. the technical areas (finance, law, 'school plant . ' '
. planning, étc.);. the educational foundations .

‘ (curriculum, philosophgland histbry of ‘education, ' '
educational psychology); research methods and
statistics; electives in education; and
, electives. in the cognates- (econom:.c-, sociology, S
.. . political science, public adminlstration, etc. ). 1; 3

: (c) The descrlptive miterials and publications
’ -- indicate an incredsed concern and -emphasis for

the cognate and interdisciplinary courses. : . .
These include course work in the related dis- Cea R
ciplines to education, e.g., political science, S L
sociology, government, anthropology, geography, - ' L /
history;,; psychology and philosophy. The purpose SR

% for recomnmndlng and, requiring work in’ these .

: areas,is to help the doctoral studenta achieve




- doalt with one mujor concorn, "How offodtive Wag’ tho

Lor Moacaio 8(1962) ragqarch, und added thnt Moscato's atudy

broad understandings of ‘man and socioty, ospacially
the place and: 1mportanco of educution and th.achool
in porspective. - : a

Prasud(1970) nupportod Thompaou 8(1970) roporting

‘ 'curricu1um in proparing local BChOOl ndministrutora(pp. 44 J)?"

Pond's(l973) study of Lho roacttona of Mastor!® 8

' .graduatca toward their propnratory program in rducutiohnl

: Adminintration at Memorial rovealed that the,prggram waB

--porCined by the rcapondentu nsg udoquato. Howovcr, tha

'graduthS\did indicato their ntrongoat dograo ‘of prepurntion

waB in t e course arca€$§£ Staff, Public Rolacions, Reseprch,

. ’
& W)

and School Law.

’

L ' \ i .
Paroz(1972 p. 30-1) npviewed Saliebury 3(1957) -

'indianu roaoarch and Pannior 8(1971) Montuna reeearch.

_Suliabury devolopod a liet of noeded competencies
of a school administrato§ using -the recent
literature and a panel of experts to refiné the'
list. 'Recent graduates of Indiana. University . '
(doctorates and students who had sufficient credit g&
to obtain a. superintendent's cortificate) were

. then asked to determine how adequately they felt

thoir programs devoloped thesé compaetencies. Of
the 102 queationnuirea sont eighty-one (79%) were®

" returned. Thae findings showed_that both groups
(doctorates as compared to others) had generally

. the .same perceptions of the 'strengths and weak- . -
nesses of the program. Among -the items of greatest

' weakness .were the.lack of preparation for inter- - : ",
personal relationships and‘relidtively poor con=
tributions from the related disciplines of gocdiology,
government, economics, anthropology, mnd law...
(po 30) < L]

n .



Pannier's survey of the Master's degree graduates . -
from Montana State University was conducted to - ' '
detergine the career development patterns, the '’ ~.
opinion of the graduates as to the strengths
. and weaknesses of the program, and any suggestions
for. improvement. A seventy~-five percent return o
revealed the following pertinent information: Co-
graduates considefred the internship to be a
necessary experlence, a need was expressed for more
information on management and budget systems in
-educatiop and public relations, graduates noted
that courses were generally too theoretical, .
School Law and School Finance were very valuable L .
in light of the responsibility they encountered '
"on the job, the History of Education was considered
- the least useful courses, and that there were no
apparent differences in the ranking of the value
of courses between the perteption. of the early ST
graduates. as opposed to recent graduates. Approximately —
‘8ixty-seven percent of the graduates .enterxed the . o :
_admlnistrative field. , (p+-31). ’ ' '

£

.Paroz s(1972) studv of'the'Master's Degree program
-in Educatlonal Adminlstratlon at Kent State Unlver51ty
analyzed among other thxngs, the usefulness of selected
. courses, and the strengths and weaknesses of the program.
“His, findings dlsclosed that administrative-courses were
rated as the most useful, especiallvaFundamentals of'School_
tam. The philosophical and historical theoryvcourses were
rated the least useful. Also, the most frequently-mentioned .
:Sklll that graduates felt they needed in thelr flrst |
administrative position, which was not provided in the l‘ “..' -
'proggam, was human relatlohs.. B ':’ - ’ -: _ ':
These surveys,‘among others, have revealed that
certain aspects of the admlnlstratlve preparatlon programs
are frequently held in low esteem by practlslng admlnistrators

. {
who protest their rrrelevance and obsolescence:

’
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. eeeatO a\man; they felt that both their preparatory :
programs: and the in-service educational opportunities
which they have had. since entry into administrative -
posts were far from adequate for preparing them.to

. resolve the problems which daily confront them.

) (Goldhammer, et al, 1967, p. 154). b

, IV, CONCLL.ISION'

'In;our current’society, when.educétiOQalJihstitutions
are ooming ender’iocreeaingly'seye e attack,'there'is no
~longer rooﬁ.for the iil-prepared-administrator.'.it is the '
present writer 8 hope that the- findings of the current atudy
:will influence scholars in educational administration to
: turn their attention to ‘the curricular content of the pre~
paratory, programs for the training of society -8 educational

leaders.
. !



' . Chapter III
.44 THE DESIGN OF. THE .STUDY -

I. THE PURPOSE )

This study has two parts;E:The primary purpose
‘ofithe‘research was to investigate,the curricular eontent }
-of the ‘graduate prpgram for theé training of educational
‘administrators;of the Master‘sFDeqree ievel at danadianns‘

' universities. Secondly, thg researcher was interested in

the degree of'preuaratiou that Graduate'Diploma students |
‘perceived that that they received froé the preparatory
~program.offered by the Department of Educational

Administration at Memorlal.

7 SRR
II. THE JNSTRUMENT
The research instrument for -the second aspect of

”the study was flrst used by Earl Pond in his 1973 Master' 8 1
-The51s entitled "A Study of the Development of the Graduate
- Programs and"an Evaluatlon of the Relevance of the Master 8

Program in Educat10na1 Adminlstratlon at Memorial Unlversity

K4

of’ Newieundland as Percelved ‘by GraduateSc. The ba'”
-of thedihstrument with some minor adjustments was ad
from the data-gathering 1nstrument used by Rlchar. 1en '

Flguhr(1965) in his Evaluatlon of the School Admlnistratlon

and_Superv1510n-Prpgramme at Arizona State,Unlversity.



' required to check W) one of the following columns that

:-The instrument consists of nine course areas'in B
the following'order: General, School Plant, Pupils, Finance," .
- Staff, Curriculum and Instructional ImprOVement Public -
Relations, Research and School Law. Each course .area con-’
sists of a numher of pertinent questions that relate to

. . i . S
administrative functions or duties. The participants were

are provided for each statement: Appropriate Course Not
' !
Taken, Appropriate Course Not Available, Strong Preparation,

° .
Satisfactory Preparation and Poor Preparation. ] L i
Eight of the nine course areas mentioned in the
instrument were used by Figuhr: Pond added the course area,
' "Research". ] B T '_' B

A copy of " the instrument with directions for ‘ ' BRI
conmleting it is included in Appendix A. o ; o iﬁx .\'

v

III. ' COLLECTION OF .DATA .

.Source of Data

. & . - . A '
9 L . o . . \

In the first section'of-the'investigatibn, tyenty-
nine Canadian'universities were contacted by letter~requesting;
'information on their Pre-master's and Master 8 graduatef
degree programs in educational administration. )

Eollow—up letters were sent to the Canadian
universities three-weeks later. At that date the necessary

response . had been received from fifteen universities. The

¢ - o
follow-up 1etters resulted in a response'from_ten.more universities. .

,' X E ‘ K T N



The second part of’ the study involved sending the
questionnaire, alfong with a covering letter from the
researcher which outlined the purpose of th& study and a '

| pre-stamped addressed envelope, to ninety-two Graduate Diploma
students in Educational Administration from Memorial.

| Three weeks later follow-up letters, questionnaires,

and pre-stamped addressed envelopes were mailed to the

. Graduate Diploma students. At that date, 33% of the : ‘,
participants had returned the. questionnaires, ' The follow- :
up letters resulted in another 33.3% response bringing the
total number of responses up to sixty-one or 66 3%. '

Copies of the letters to the Canadian universities

and the Graduate Diploma students are included in Appendix A.
. , N .

Analysis of Data

The graduate courses offered at Canadian universities

were fitted into a check-list as their descriptions were
,r

i received. The check-list consisted of fmur headings-

Compulsory Core Educational ‘Administration Cqurses, .Other

.+

Internal and/or External COmpulsory Courses,’ Internal -
/Adm:mistration Elective’ Courses,. and External Elective .
Courses. An examination of ‘the check—list informed the :

researcher in what realm(s) of meaning{Phenix, 1964a) the

greatest nu;nber of courses were concentrated., Coe
Lo \\ o, . . o . L
. . /
. / . I
R ¢
. / ) i ' [}
— . ) Sl :
Fry I
3 ,
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In the survey of Graduate Diploma students, the
chi square(x ) - test of independencevwas ugsed to determine

the relationship, if any, between the degree of preparation

and the total-preparatory.program; and, the ¢ i-square (x )

\\\test oﬁ/}ndependence was used to determine the relationship,

[
1f any,, between the degree of preparation and,each course \

area of preparation. - . \ I

Chi-square'values ‘'obtained were deemed significant

"at the .0l level.

IV. LIMITATIONS AND DELIMITATIONS OF THE STUDY -

Limitations

Any 1nterpretation of the results of this study

must take 1nto account the following limitations-
v,

§ 1. The analysis ozreafh/fourse'will be
. | mgge on,the bagis of the course out-

. dine in the graduate calendar at each

~

university, This study does not permit

. - / h N
a more indepth analysis of the- course. K \(r%

2. The organization of the instrument, e.g.
Course Area 1l - General, Course Area 2 —
. 7o -

) School Plant, may be. interpreted'hy the ’;3:\\

participant that an hierarchical pre-

ference exists. -This is not the inten—

tion of this instrument. e

........



Y
v

Delimitations B A . .

<

In mosf universities there are a number |

of'electivea.allowed outside.tne/depart—'

ment of edﬁcational administration; these
areileft to the student'S'cnoice, subject
to deoartmental approval.' Tﬁué, this study
cannot determine what eiective<courses.thel o

students selected.

— e

The three categories of claasification’

(strong preparation, satisfactory pre-
paration, and poor preparation) in the

research instrument may limit the .

_participants choice of .selection.

.I
2 -«"

This study emphasizes ‘the curricular content of

‘graduate courses:that are designed to train educational

administrators at Canadian universities. It also hopes to )

.determine if there is a relationship between the degrees of

' preparation that Graduate Diploma students 1n EducatiOnal

»

‘ -Administration received from their training at Memorial and

P

the course 7areas of preparation. ' S ' . N\

“This study is concerned with the scope'of L

'Canadian-univer31ties. c L

The spec1fic delimitations are:’

the curricular content of the preparatory

program for. educational administrators at

o

(=g
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_The survey is restricted to how ninety- . . % '
L _ , o - I M
two Graduate Diploma students in’ . - .

P
educational administration perceived ' o o

Pl

their completed preparatory pfqgramL

Y
from Memorial. .
s
.,731' ! N .
- N -
.l
.t . .
t, . .
: . I
Kl
. 1 - !
’ ’
! ’ ’
. 1]
. v
‘ . " J
B /
- - :
, . .
‘\ . !
. ~ N .0 Y 1
- . ’ -
- ' A.(
- L} r
0 s
"o Y A
\
N I i ,
l". - 1
)
< ™
o ‘:’ N
AR ] ~
, -
! _ . . .
Y 4 M
. ] . ‘ '
.
RN .- 1
. ol
\ "t
. , ; l .
-~ . ° 1,
“ . W 'L‘



(34

Chapter Iv
PRESENTATION AND ANALYSIS OF THE GRADUATE

- ... PROGRAM IN EDUCATIONAL ADMINISTRATION

TO THE MASTER'S LEVEL AT . S e

R . CANADIAN UNIVERSITIES.
S e C A ' ' v
S ' . I. THE POPULATION

,ﬂ A total of twenty-nine Canadian universities

- were contacted by letter requesting info}mation o their ,\// ,

'Pre-master s and Master's graduate degree programs in -
/wQ;;/

educational administration. Twenty—five responées

: /
received; seven universities reported that they/éo not" . T

. ' / fu:" ¥
offer a graduaté program in.educationaI administration~“*ff'

'while only fifteen of the remaining eighteen 1nstitutions
sent sufficient information to be included in the. 8§u6;.

These fifteen universities and- the levels of

-their, . involvement in the graduate programs in educatlonal

administration are, listed in Téble 1. ThlB table indicates:

} °.

that five universities offer programs at the Pre-master 8

. +level, while the greatest number of programa are available

‘Master of Arts Degree -in Education w1th-a-specia11ty in ‘
[—
educational administration sevenApniversities offer the

Master of Education Degree with a speciality 1n educational
xT“ :"' N . St _
. ) Lt . ' 62 . . .

at the Master's ievel. Two univerSities offer only the : o

//’”/;\\;



' administration; while gix universitiea offer educational

vainistration programs leading to the. Master of Arts in

N E—
5

Education, and the Master of Education Degrees.
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Table 1
f' ',} . ' e, .
"DIPLOMA AND DEGREE PROGRAMS IN-
EDUCATIONAI, ADMINISTRATION
AT CANADIAN UNIVERSITIES g

oY

University . Pre-Master's Master's

Acadia : - . | L M.Ed. -

Alberta * - Graduate © M.EQ.
: Diploma - Y =~ .

British S - | M.A. (Ed.)

Columbia - = ~ . : ' . 'M.E4. -

Calgary ' ' Graduate . . . M.A.(Bd.) .
: ' Diploma o '~ M.Ed: :

Dalhousie - . . B © T MAAG(EAL)
Manitoba - . B.Ed. - -~  'M.Ea.

McGill

. M.A. (Ed.)"
M.Ed. )
Memorial . R Graduate . M.BEd. .
' Diploma : o
Moncton = . ¢ .. S v UM.AL(EA.)
. : N C : A o .-M-Ed.

New Brunswick . ST T MUEdL
-

Ottawa | ™ .. . MJAL(Ed.).
’ L ) T ' - M-Edl |

. : . - $- 3 v .
_OISE - : o 4(fj%‘ - M.A. (Ed.)

M.EQ4.
Queen's D ' L f;n » M.Ed.
Saint. Mary's . : , 7 . M.AL(BdL)

Saskatchewan - ' Postgraduate  ° 'M.E4.
(Saskatoon): = . . Diploma’ : . : Co

[P, 7




3

2% 5. 1I1. PRE-MASTER'S 'AND MASTER'S PROGRAM

ADMISSION REQUIREMENTS AND®CHARACTERISTICS . <

‘

Pre-Master‘s P;ggram'Admissioh°Requirements

05¢;u', The programs at the Pre-master's 1eve1 receive‘

varlous desxgnatlons as is shown in -Table 2 Thef

. Un1versxt1es of'Alberta, Calgary;;and Memorial offe; a
Greduate Diploma'program~while'ehe Univefsity'of

_ Saskatchewan has provisioh for a'Postgraduate Diploma.

: The University of Manitoba has a Bachelor of Educatlon

o Degree program that provides for a major'ln educational

administration. o ' ‘ - f,
The various Pre-master s programs have many
"simllar fEatures 1n thelr admlssion requlrements.'_An'

" approved undergraduate degree is a_common feﬁ;hre at all

Q @’

the universities. 1In addition Memorial requires‘é ﬁB“
._;tanding in at‘ieaeq te; 'uﬂdefgraduate_educatioq courees,
and Saekétchewen prefers“thef.its-studentB:heve'aiGS% i
‘'standing in the last two years of undergraduate étudfw

’
o N .

e

<o



' ADMISSION REQUIREMENTS AND PROGRAMS OF STUDY
- . . oA

_ IN PRE-MASTER'S LEVEL PROGRAMS 0
A ’ . ’
. . . L 1] . . r,~ . . A ~ : . - \-\
. University piploma . Admission
Alberta1 ' /-~ (1) An approved degree
. L ' L . (2) Teacher certification’
Calgary o /0 ) An approﬁed.degreei;\;
‘Manitoba? o / (1) An approved degree .
L. o Lot SR (2) Teacher certificatzon
Mémorial N .(1){An appxoved degree(
w , . - 77 (2) Ten courses in Education
] =z ¢+ with at least "B"
- "standlng )
o Saskatchewan o : - Lo
(Saskatoon) o/ Q1) Bachelor'é Degree .. -
~ (2). At least 65% standing”
A ~ in last two years of .
E - . undergratuate work. _
The Graduate Dlploma in Educatxonal Admlnistratlon at

. petmitted‘into-the program after July 31, 1976.°

~ the University of- Alberta has been  gradually phased

out. It is not included among the list of programs
that are available in the 1974-75 "Faculty of Graduate

Studies and Research Calendar",, The program has become

inactlve.,

N

The Department of Educational Adminlstratlon at the - .

University of Manitoba is gradually phasing out the
Bachelor .of Education Degree with its spec1alization
in ‘Educational Administration. No candidates. will be

2PN
7
? “



- Master's Program Admisgion Requirements o

’the“Master s program at the flfteen universitied in Table 3

Véaskatchewan does not make any reference to.. thls conditlon.

DR
2 -

The general academic criteria fdr a

»
-

9510n to

iq
ranges from a Baccalaureate degree to a more specialized

degree such as the Bachelor of Educatlon.

’2]

Furthermore,
!

the uﬁdergraduate degree with a second class certificate,

"B" or a 65%_minimum standing, is commoga ‘ a

Teaching experiénce which ranges from oneé to

four years is highly desirable at most universities.

| Dalhousie specifres twWb years of teachiné experience

.

[
v

prlor to graduatlon, not prior to admissxon. The

Unlver51t1es of Alberta Memorial and Moncton con81der

teach;ng or admlnlstratlve experlence de51rable while

L

3

enly a few instltutlons 'make specrflc references

9

h

to- aptltude test scores, OISE requires a Mlller Analogies

b

score whlle Acadla, Dalhousxe, and New\Brunsw1ck make

reference ta the Graduate Record Examlnatlon(GRE)

unlver51t1es llsted in Table

‘reference’ and interviews are\rthlred.

AR N
Some-

~

specify. that letters of

o

9.

.
]
1

1

.

¢

1]
'

“t
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| / \
' /// :
. ./ a “\'
» . ",
> ' Table 3
\ . .
' ADMISSION REQUIREMENTS FOR.MASTER'S LEVEL PROGRAMS )
N - _ a1
: Academic - Teaching Test ~ - :
University Requirements Experience Scores ~ Other
Acadia B.Ed. with an average 2 yra;" .G.R.E; pr 3 letters
' i grade of B. . Miller .of reference
' : s Analogies '
\ Teﬂt:.
Alberta Baccalaurehte degree Desirable
with a GPA of 6.0 in ' -
the last twg under- .
graduate yelrs. -
. British - S {5}9 ' _
Columbia Bachelor's degree with = 1 yr. o 1yr,
) honours in'.field of - residence
\% spec. for 3rd. & 4th. - - for M.Av',
L \'  years and not less e students.
b " than 72% 1in 45 . s
selected senior course e }
units. , ° ‘
Calgary -  An approved degree with 2 yrs. 3 letters
. ' a GPA-of 3.0 in the o of reference -
' ~+ last two years of (1 of which
. ° undergraduate work. 5 must be from
' S : . university -
o professor).
.. Dalhousie 2nd class Bachelor's. & 2 yrs. G,ﬁ.E.-ﬂ " 2 letters
- before : . of refence,
. grdduation ’
Loes " Manitéba '-Bachelor's degree 2 yrs. .
’ ) ' with GPA of 2.5. .
-0r ' B. Ed.
| GPA of 3.0. o~
T 2 full courses in’ .
- O " educational . ‘
: administration & ~ =~ . = - B
6 credit hrs. of ' '
' ‘statistics.
i -
. - . 2

Oe



1]

Memorial

‘Moncton
\

New .

Brunswick = .

Ottawa

. OISE -

.

. Queens' .

" Ed. Degrée with an

continuation subject.

' ~Undergraduate Degree

with a 2nd. class -

_-. standing. . g
‘~Ten Ed. Courses with

_"'B" standing.”

Al

average of 65% for

- M.Ed. candidates;

"and, 702 for M.A,
(Ed.) candidates. - :

-
'

'B.Ed. Degree with an -

”. atudents.

Preferred, ‘ .

#

Deéir;b_i% o ' .

3

o ) M ) i " 69‘ - -
L% . .Table 3 (continued)’" . ' "/(/‘ -
. N o . . '- ,I . o . ’ ./,”‘_
PR LS
=— —~ —
. . . Academic . 'Teaching Test <~ .
University . Requirements ’ - Experience ' Scores .~ Other
- ., ' . - . Y, ' AR et
McG111. -Undergraduate Degieg ~ 2 yrs. or 2 iettétqf"
\ -2nd. class. stagding . - 1less for
in at least one exceptional .

of reference.

3 letters *

qﬁ,téfétence'. o
. and a posgible: -

interview.
. 7 "

.2 Netters

of reference

"with.a possible

‘interview.

2 ‘letters

of reference.!

© 2 yrs. _"G.R,E.
average of: 65%. ’ ) -
machélor'g Degree 1 yr. '
with 2hd class
17 standing.. . \
E - o - &
B.A, Degree with at 1 yrx. Mille
least a "B" standing. Analogies
T - _ Test
"4th. yr. Hon. Degree 2 yrs. e
with 1st. or 2nd. : ﬁ§§ e
class standing -.El )
OR: ' -
General Bachélor's . 4 yrs. <
Degree with 1st. or ct
2nd. class standing. . ]
: , L. v
B 1
“. ' ‘./ : - . 2
N ; ’ 4 -
. \?‘\.‘I . . . \‘ . .
X - -
‘ '-\\ . ‘ ’. R ' J M

v
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Table’'3 (continued) : A
o ! . ‘ !
L ’ ' . Lo ' ', i

. . Academic "+ Teaching .  Test .

- University Requirements . . .Experience . Scores - Other
Saint C ) _ ’ ' - -
Mary's .B.Ed. Degree with ., -1 yr, \ ’ 2 letters

e 2nd. class standing. . g - of reference.
. S - - ) .- . Persofial’
S I iaterview,

) < v ' n, * - l ) . . - ’ 'J )
_Saskatchewan --Batcalaureate degree L S 2 lettérs.
e or 'a general , AR of reference.

Baccalaureate degree - T . S :
’ Witlh a GPA Of 3.00- ‘. ) ' N / T
. ' S /
4” /
2 ~, /" N -
e l
br S
¢ ) ' i
LY LY .-'f:' :
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Program Characteristics\°

'}_ The Pre—master 's and the Master 8 programs with 1 -
. ’ o
- a specialization in educational administration offered at

a,

'.Canadian universities are' presented in Table 4 and Table 5,,
These tables disclose the composition of the programs that

~are availabIe at’ each of the-fifteen universities.

[

a

The Pre—master 8 proggam of study at the
Universities of Calgary, Manitoba, Memorial, and SaskatcheWan

: consist of course components under the classification of full

¢ -
'courses, ‘or. semester courses. Each program at the four‘

r

7universities requires a certain amount of speoialization in

educational administration, and. it élso provides its students L
i ' St
with opportunities to select elective courses that. are " :

. internal or-external to the Department of Educational

Administration. For example, at the University of Calgary,
as indicated in Table 4, Graduate Diploma students are

"required to complete four full courses. ‘These courses con-
. 8ist of onme- ‘core educational administration course, one " o J
'other compulsory educational administration ooufse, and one ]

course external to the Department of Educationsl Administration..

e el e il

| AL the Master s level two clearly differentia&ed

¢ LY

‘ patterns or routes emerged in- the programs summar%ged in

_Table 4 while ‘Memorial has three.f The greatest amount of .
program differentiation is between the thesis and thé non- gﬁ “'fe |

‘thesig reutes. . Sone universities rther differentiate in
Coo : . ”\\ /- ' E o



) } " o s~ ] R . ' ) : ! : .
' -the awarding of degrees.. Calgary, McGill, Moncton, Ottawa, B

"Degree to the, others. Similar differentiation in routes

.12

andJOISE‘grant'Master.ofyhrtsfin sducation~Dsgree to those
. s 0 ' ‘ i - ! N . . ) . - .. ’ . .
Who follow the tHesis .route; .and, the Master of Education

is provided in the programs at Alberta, Manitoba,
.Memorfal and Saskatchewan, but they offer the same degree,

Master. of ‘Education, fhe University of British Columbia

.permits candidates to- qualify for the ﬂaster of Arts in . " L

'Education and the Master of Education Degrees with or

&

'WLthOUt the completion of a thesis..

'The course requirements for the thesis program,
]

as illustrated in Table 4, range from th% equivalent of

three full courses at the University of Manitoba to’six | : | A
full courses at the UniVersity of Calgary. The course
components usually include’ core educational administration .

\

courses, a statistics and researchvmethods course, elective ‘
3 “

‘ courses in educational administration, and options that can

.‘courses external to the Department of Educational

e

by

be external to the Department of. Educational Administration
4 & "
and/or the Faculty of Education. For example, at the !
[

University of Alberta, as indicated in Table 4, students H;I : f
are required to complete ten courses, a- thesis, and stay in S 2f
rggidenqa;—or eight months. The courses consist of one \\\;

core educationel administration course, two statistical

courses, three internal elective courses, and four. elective

!

o *

'Administration.. S e

. ] . oo v « . N -ty .
o . 1 H . - L

: v v . PR . . : N 0 h - "'l“.
4]’;1!, LI A : '.". R . ’ LTt oL e S A u. e 1.*«“—‘
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. - * Table & s -
-  PRR-MASTER'S AXD MASTER'S LEVEL PROGRAN REQUIREMENTS AXD COURSE COMPONENTS )
Ty . - . - . ] .
' ’ . - .. =
, " Rumber T, . s .
- Courses . Other Internal - External .
Uaniversity Raquired 3 ~- Cors Compulsory Electives Rlectives Other
Acadia - - - 3 o i
H.2d. 8 1 - School Adain. 1 - Startstics 2 "o Thesis sad Oral
1 = Schodl . 1 = Curr. Devel. - Exan. Prefar—
1 - 5chool Supervision 1 =~ Curz, Organ. . R - ably one year
s . . . - - e in resideacs.
Al " - .
m‘m ~ - - '_ ‘ N '
. M.Zd. (Theais) 10 1 - Bvolving Concapts [ I Statistics 3 4 . ‘Thesis and Oral
in Ed. Admin. : Exam. Eight
N - , months of full
' ) - . ting study
. ! ¢ ‘ Tequired.
(Son-Thesis) 16 1 - Evolviag Concepts 1 ~ Seatistics 8§ (60t 3 <
' in Ed. Admin. o < aspec. :
- L 1 =~ Adxin. of Ed. pature)
L Persounsl. )
1 = Adwin; of Publie
Ed. {n Canads. , 5
* 1 = Admin. of the BEd. b "
Program. *
. b . .
British.Columbis . o -l / :
Ed. * 15 uaits 3 - Poundations for R A . Major Essay and
Inquiry in Ed. ' - s - s Comprehensive
) . STs . - . 6, 3n, Exaaination,
= . ‘ 3 ~ Basic Contriduticns Stacistics sre .
° to Admin.” Thodght. an integratad N :
L) . . e part of most . 4 o 4
M.A.(®d.) » ‘ Ssme as sbove coursa work, 3 . 3 Thesis (3} onits)
. [+ especislly tha . .
A~ - " coursa Lab. . 2 2
e ~ -~ Practicum.- » ~ )
6.0, & £ull ¥ - Admin. as & Field 2 - ¥d. Aduin. - 1] ) 1 S
R : _. of stady, - o . . B “..
. 5 = Evolving Concepts - © P * ‘
oo - " in Bd. Admia. . : - Tt . E
M.Ed. 8 full Sané as above 1 - Ed. Mdmin. in 2 Vriteen and/or
. . ’ Res. Seminar. - Oral
: Two coursea from ous Comprehensive '
. " of thes following areas: Examinstion.
X e ) '.‘ . ) L
L . v -t
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s ) i ’ J
1
—'h'hll 6 {continued)
Nusber % f ‘ .
s . . Courses - Other ' Iaternal External
Univeraity Required _Core " Compulsory Elsctives ~Klectives Othar
R R =
McGill{continued) . ‘ '
M.A.(Ed.) .- &% tull 1 - Principles of I§ = 4. Massurement . 2 Thesis
- 2d. Admfin, R . ) -
. .1 « Case Studies ix . . . .
T Hd. Admia. . . _ .
Wemotial ° . - ' ‘ ’ Co
G.0, 8 " 1 = Basic Concupts of 2 of 3t ~ The Rer- . 0o ., '}
. ' 4. Adaia. P Context of Ed, Admia. ‘ - v
- *1 « Admin. of Ed. « Pol. Context of !
Pasuonnsl, Ed. Admin.
T . o . = 8oc. Cont. Bd. Adais, : )
I % - 10 - " Sane 88 G.D. Program! Ssme as G.D. Progrem 2 IR Thasts or -
: - plus 1'= Statistice, , ' " Project.
- 10 Ssme as abave. inuzu above, 2 2 In:}rnnh.lp
14 Same as abovs, - © .. Sams as sbove, 3 & Oral andfor -
o o . - Veitten Coms
! * preheasive
Susainstion.
- i o *F
Moncton ) i P . .
K.2d, . 10 1 = Theories of L4, - h 0 A 3 Research -
s . M‘iﬂn T . . : . Papl.r.a
- 1 = School Sup. . M o
1 = Organ. & Admin, - :
- of 3ec. 3Schools. - b
L MAs(Ed 10 Sana as above B 4 3 Thesis and
: i oo . T . Oran Exam.
10, 1 ~Admin. Theosy 1 = Mathoda of Res. 4 1 Xd. Research
1 - Sup~of Inst. o Paper & Oral
1 = Practicums Bup. . 7 T Comprahensive _
" of lastructiom S35 . Examination. -
o 1 = Cutrt Theory and . . R _ . .
Practics. - . - '
4 Sme po for Py Ssme as for P, 1° o Thesis and
. ) ’ . > C ~ Oral Exam.
4 ' .
j - ' . 2 a
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. _ Table 4 (continued) : )
- * . -
- i _ - ’ R .
R . Nusber . ?“ . S
' : , L? Cobrees ~ | : ’ Other Internal External .
. -~ University lnqutr'e:!’ N U Core Compulsory " Blectives- - Klectives Other
P ' . : i -
< Otteva L ) } i :
K.Ed. 8 1 = Theories of Ed. Org. 1 = Research Methedo- b) 0 Oral
b Admin, . logy. Comprehensgive
*1 = Adain. & Org. Poy. . Examination.
Applisd fo Kd. Admin.  ° ] i
il M.A. (Ed. ) Same’ as Abova. Sane ss_Above. s 0 Thests
.. o 3 .
B o1sg - e : , -
- N.Id. 8 1 - Admin. Problems Oue from: - Clinical 1 4
B I . = It The School. Analysis of the 2
- - 1 ~ Admin. Problems Admin. Process.
. R ., - I3 Tha School ‘= Interpsresonal
> : _ 1n Soclety. . Relations in School
- . , Systewd. . N
L = Clinic in Aduin. -
- “ ot -Relatrionships. - .
s \ - ~ . - . .
. M.A. (E4. 6 1 = Seminsr in Bd. 1 - Soc. Sc. Semisar - 1 o . Theals
: o © - Org. & Design. = 1 = Res. Methodology : RN
: - Seminar. . .
. 1 = Elsmants of
E . _ p o . Statistics. )
Qeeen’s Ty oo ; . .
. M.Ed. Noasthesis 8 ° 1 -~ Principles of Bd. One from: - The & {1 from- ]
< BN ) ’ A . Admin. ° Politics of Ed. Ed. 7.)
R . - 1 = Progrsm Organ. . ~ The Ec. of Ed,
, -7 1 = Supervisory Patteros. .
r . RN . N
. - Thesis ] Sane’ a8 Above. Sams as Above. 2 (1 from 0 ' ‘Thasis or
. . - . M. r) ° Projest
R . M.A.(Ed. 3 1 = Intro. to Ed. Admis. 1 = Rasearch ] I Thesis
L e . . i .+ .1 =.Problems {in Admin. Techniques. . {Curr.
T ) N T 1 - Iatro. to Sup. 1 - Design of . Studies)
. L L . 1 - Probless fn Sup. Experiments (Problems
. . { i . in Cuxr.) -
" - A i - .. ¢ )
i+ Saskatchewan . ’ . o -
A c.D. 10 1 - Evolution of Org. - 'l = Sup. of Personsel 0 2
. . - ‘a . Theory. 1% Change .aeory and ’ B
t " . 1 - Org. Thaory. €. Imnovatica iz ed.
ra i . - - : "1 - Ed. Pinance.,
»t : ) . 1 = E4. Planaing -
, " ‘/T- . ot 1 - Resesrch h
» ’ - < ~ . «
Il . ' - - - 3
? ~
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. T Nusber h ' ’ = '
: ' Courses . ' ’ . Other _ Internal External T .
A . ™~ University T Required ] Core : Compulsory Blectives ~ Electives Other
T ! . . . : c - \ ) > . -
b . oo “Saskatchewan - :'. ot . ‘ ' ) . : e . .
) . ‘H.Ed.  Thesis 9 °  Same two above, plus 1 - Statistics and N : . ‘ ‘. )
ot - o - 1 - Org. Behaviour . Research Methods. 0 3 ?pu - .
. A | . - ) . 1 - Sup. of Persounal . . * ¢ - .

b ) . .~ -  Wooethesls . . 15° " Same as GD lbov; Same as G.D. sbove 0 . 7 Conp' ensive
- .o : i . . - Exaainabion *

.

C— - ) . JCmnrte. are all based on ouuten. mlm otharwise stated. T B Lo o . o

d v L ‘Thul slectives may bs chosen from the candidate's umdergraduate program, provided r.huo coutm L o
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.

" ’he non~-thesis routes have a larger course component -

than do the thesis routes. These additional‘coﬁrses ’prOVide" >

I '
for some degree of specialization in a particular aspect of

educational adm1nistration. For example, , students at the -»-'

niversity of. Alberta are required to complete sixteen courses,_ '

for the Master of Education Degree with a’ specialization in_.

educational administration. Table 4 illustrates that these

courses- consist of five core educational adminlstratlon courses, ’

_one stati_stical course', éight _courses w_ithin the Department of

Educational Administration which' include six courges of a -

'specialized nature, and three courses outside the Departmen't'of

Educational Admnustration. Five of the eleven universities

.on the non—-thems route requ:n.re a comprehensive exam:l.nation which

. may be oral, written or both. Two of these five Universitn.es

.y

" (Manitoba, and New Br‘dnlswick‘)- also requi;re an educat:.onal

research paper. -The remaining\* 8ix fnstitutions do'not have

SV °

‘a comprehenswe examination, but one (Moncton) does require

1ts students to complete an educational research paper._ -'

Table 4 indicates that Memonal 'is the- only university

that has a three pattern program leading to the Master of

Education Degree. . One of Memorial's patterns which is

funique from other nat:.onal programs is its ﬁull*—time iptern--."'




- Courses". For example, -an; analysis of Table 5 indicates that

1
.

The»residenee requirement for completion ‘of the
Master 8 programzyvaries from Memorial's no residence con-.
“'dition, to Saskatchewan 5 recommended one year requirement,
to Calgary 8 compulsory one academic year. ' The minimum _
period of. time in universities appears to be twelve months . , o h’

-of fulletime study while the average is abOut fourteen

‘w.

L §

1nwnths. o o -
] ’ . ’ . 5

t

4.
.

'rable 4 i.ndicates that most of the core educational

administration courses at the fifteen universities revo’lve .
fe [ )

around organizational‘ theory, organizational behaviour,
superviSion and curriculum; while the couraeks that are

Classlfled in the category of ° "Other Compulsory Courses"
-a 1 . .- .
deal with some aspect of research, human rela{ions, and/or B

[ o
> Yo \ oo T e : .
.

) soc1al science.

¢

Ay . . : -

Table 5 presents a percentage analysis of the course 4

components of the educational administration programs at . . ' .

-1,

. each of the fifteen universities under thef headings ‘of o ,' T

“Compulsory Core Educational Administratiop Courses., “Other

[
) %,

Compulsory Courses (Internal/External)" "Inté‘rnal Depart-

4

mental Elective Courses"’, and "External Departmental Elective

"

a candidate for t‘he Master of Education Degree at the N

,University of Acadla is required to COmplete 37. 5% of his

".program from core educational administration courses, 12v. 5%,.

,'other compulsory courses; 25% external elective courses. .

-
L
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A further analysis of- the breakdown of the Pre—master 8 and

8 e the Master '8 programs appears in Tablee 6, 7, 8 and 9.“

Ty ) s iR
‘ ' A percentage analysis of ‘the program structure
L] - B

'1Nw * "of the Pre-master 5. programs at each of thﬁ fifteen

. universities is illustrated in Table 6. The programs‘

o

course components are. classified under the headings of °

f"Compulsory’Core Educational Administration Courses

' “Other Compulsory Courses

'Departmental Elective Cour

nternal/External)“ ‘"Internal
s",'and “Ekternal Departmental
Elective Courses“ ) . . '
- . J_\ - It appears from Table 6 that the distribution of
courses under these headings at the Universities of Calgary
and Saskatchewan are similar, while the patterns of course

' distribution at the Universities of Manitoba -and Memorial

8

are somewhatﬂdifferent. - f S '

o _ S . .9
\/ ) . . ) 2 0 -~
. ," . " -
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. Table 6

N ’ ' . . " a
~ o / R . ' . . !

.. PRESENTATION OF THE PROGRAM STRUCTURE OF = - R

T

'PRE-MASTER'S EDUCATIONAL ADMINISTRATION' PROGRAMS

. : . . o N ,
- " T

“Compulaory Other- . . Internal - External Co
» e Core 'In/External Departmental Departmental’
U _Ed. Admin.. Compulgory Elective ' - Elective
- University - Courses " Courses - = .. Courses ' .Courses

[
Bl

L ‘._3, o R L v % ‘ -
Céléarrg 25 7 50 "I:' 0 ';-. . \25,' THV_ CE
"Manitoba | o 20 0 . o T a0 |
Memorial -‘25.."¥J~\ 25 \ 0_27' . 20
.'éaskatehewan; 20 60 RS i_rgf o .i‘ o 20.

AVERAGE S 17.25 - 38,75 _"wldl o "~33J?5131'
J ) . . -‘. s .

fFurthermoré, Table 6'shows that the greatest con-
_centration of . courses for the Universitxes of Calgary and

PR

_HSaskatchewlq are. in the area of "othEr Internal/External S {
:Compulsory Courses", While that of Memorial is in the area f

of "External Departmental Electives“° and, University of ‘ *f _4f}7q
Manitoba, "Internal and External Departmental Elective o ".:,
Courses".;" 3.fsh‘ 1'- = 7“- t::l" o ,,H;; : \'. “:"~' -;”"ﬁ%

’ Tables 5 and. 6 éoint out that the programs ‘at each. _'ﬁ”‘

Sf the‘Universlties of Calgary, Memorial, and Saskatchewan v ff :tf*

ve a co e educatiunal administration ‘course percentage
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rorganizational theory and educational personnel.‘i'
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-In Table 7 the program ccmposition of courses

-9

at the Universities of Acadia, British Columbia, Calgary,

'UMcGill, Moncton, Ottaws, hnd OISE lack consistency. For‘

example, the program at the University of Acadia is com-=-

posed of 37. 50% compulsory core educational administration

:courses, 12 50% other compulsory courses, 25% internal

. elective courses, and 25% external elective courses. While

Athe program of study at the University of Calgary consists

-of 25% compulsory core educational administration courses,

"/

. 50% other compulsory courses, and 25% external elective '

courses. , o _ .',‘,7 IR .
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Table 7

I,

~ -

PRESENTAT ION OF THE pnoékAM;srnuchRE

OF THE EDUCATIONAL ADMINISTRATION THESIS

ROUTE TO THE MASTER OF EDUCATION DEGREE

T
‘N

_ compulsory’

Core

EQ. Admin.

- courses

Other - ,

In/External

Compulsor

Courses: }
[

‘Internal =

Departmental
,.Elective-

.Courses

External .-
‘Departmental

. Elective-
. Courses

o ! I

~Acadia -

British

Columbia
Calgary

. McGill

4

*

"Moncton

" Ottawa

37.50

. 461;_
~25
31.25 .
30 -
25

s
12750

50
6.25

,12.50 -
12.50

LI }\\WH~ .

25

3
s .
N
[l
g 4 0 *
2
] -
.
: .

.
4 .
. 0
.
-
;

“31.50. to
43.75

40
62.50
12350

25

” .
P s /
o e . (
AVERAGE 31 13 31 25. ! 5
: . . I3 .
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‘ . The "Average row in Table 7 indicates that 44% of
. . the universities' programs are of a compulsory nature w:l.th
. .» 0. 31% comiﬁg from core educatioual administrat:.on c‘ourses, also, )
; f . , X Vi R ' o .
DN , . '56% of their programs are. qomposed of elective courses, with )
318 - cons:sting of educational administration elective courses. .
: ‘ 'lfdble 8 presents the percentage of courses that , - J
o : ; ¢ _ e .
: are c°mpulsory core educational administration courses, .
’_. ! ) other compulsory courses, internal elective courses, ‘and
o external elective courses in the thesis and the non-thesis '
routes at the Universities of Alberta, Manitoba, Memorial, .
: | New Brunswick, Queen 8, and Saskatchewan Similar to Mle _7
the’ program composition of courses in the thesis and the non-
- _thesis’ routes at’ the six uniVersities, in Table 8 lack - ‘H
’ consistency.- o : - . Lo C o
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: EDUCATIONAL ADMINISTRATION THESIS AND NON-TﬁESIS SRR

ROUTES TO THE MAS‘I‘ER OF EDUCATION DEGREE

PRESENTATION OF ‘THE PROGRAM STRUCTURE OF ?]t e

‘/41/:}*

& Tamg_ g

. 2 .
o o I . ‘ N -
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/. et .‘ - : "

o |

‘U'r‘x.iveg-'sity

‘Compulsory
" Core. - In/External
- Ed, "Admin.  Com pory
,- Courses = :

_Intetnal ... External -
ﬁDepartmental Departmental.
" Elective : - - Elective

- - Courses COursea
. A : "~ 1 N

" Other . . |

Co rses

Alberta
Manitoba -
‘ ':Memorial

 New Brupsﬁick 40/67 ..

saskatchewan

:_27\,‘

AVERAGE

.- .. Thesis/ '
* . Non~Thesis

-

o

L I T U
:ﬁg:’%%%éis“; . %g%ﬁéélis'.'
10/25 ‘ doses  hosse o
33. 3/40 ©0/20 133.3/0 R
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It appears from Table 8 that Memorial and _ _' < ¥

Saskatchewan are the only two universities where there is o

greater concentration of compulsory courses in the thesis

¢

, route, than the non-thesis route. At Memorial,. the combined )

v, 7

percentages of compulsory courses i.n the thesis route is

b

e a60%; and, in: the non-thesis . route J.s 36% 5, . A similar pattern '
K.
- _exists at the University of Saskatchewan. Howe\rer. at the

. Uni\versity of Manitoba 33 3% of the compulsory courses are"" L0 g ,

v o

- d.n the thesis route; and. 60%, in the non-thesis route.~
; Similar patterns exist at the Universities of Alberta, New

Brunswick. an Queen 8.
Ve, e e THe. Program structure of courses leading to the ‘-
Master of Arts Degree in Education at the Universities of ST

& ]

.British Columbia,, -Calgary, Dalhousie,.McGill, ,Moncton, Loy :
) . " . Ot'étawa, OI"SE, and St. .Mary"s are outlined. in 'ralile 9. The A 'f_‘_‘
: core educational . administration courses: at the eight . ‘
S : -

oo \ _ unf?versities range from 16. 7% ‘at the Um.versity of Calgary '
to 60% at the University of British Columbia with’ a mean '

- . of 33%. 'I'hus, Table 9 reveals the lack of consistency in ‘

: 'the program structure leading to a Mastpr of. Arts Degree. S . i
s Tables 7 and 8 reveal the same lack of consistency. '
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PRESENTATION OF EDUCATIONAL ADMINISTRATION PROGRAM . )

o - ! .'l";—"
S S STRUCTURE TO THE MASTER OF ARTS DEGREE IN EDUCI\TION S
I - . L <@ . b e e e Lol
- e —

o . Compulsory Other " 'Internal . ,External

8 o .Core” In/External Departmental Departmental i
: “© . B Ed.' Admin. . Compulsory .Elective° . Elective ' . Cle d
.7 - .. University COu,ri;aea' ‘ Courses . Courses -  .Courses

' ‘Columbia - .. 60" " | 0 . 200 0 200 T TR

S U emsamyooaedl o der s sl
\ o . Dali’xouazie-,::- K 20 o 46 e o 40. - L :
\ T N P Tt S T VO R

- ottawa . - . 25, | 12,5 625 . o b
o Jowsg T 1647 666 167 0 | ;

St. Mary's c 50 - - 25 L0 0 L aT2s on U

- ' ' L v K
i .I . ‘.. M ' S 'l--
AVERAGE . ' 33 ° co20 T T e o
- A ] . . ‘;;:’\

'.,, e o . . ; . - R B v . r.:/:’
S . -+ The. programs\#.{tygy at the Um.versities of Calgary, L
e _ Dalhousie. McGill, OISE, : and Saint Mary 8,° as indicated in P r

._,
‘,A‘ .

i T
'rable 9, consisé}af aGO% compulsory courses. ‘ Furthermore, the

combined electiVe courses, intemal and extemal, constitute e

an average of 45% of the total program in the e:rght universitie“
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e

: geographical or statue selection. ‘ < L B

“Iicadia' Univer,sity e ' I

' the eight-course requirement, , complete a thesis and’ succees-

A S

" , A

III . A FACTUAL ANALYSIS OF THE CU/]'.CULAR

CONTENT OI“' THE PRE—MASTER S AND THE MASTER S PROGRAMS’
l
The following represents a factual presentation ‘

« Bt '
lkd analysn.s of the curricular content cf graduate courses .

b

in educational adm:miatration. The inatitutiOne have been.

, arranged in alphabetical order and do- not represent any\

i

3

“r

S !

. The Master of Education Degree with a specialization B

3 J

in eliucational adminiatration iks granted to students who meet

"

fully defend the thesis topic during an oral’ examination. _

The tourse work consiets of three bagic educational

administration courses that have to do with School Administraﬁ- “

tion, OrganizatiOn and Supervision, two courses that are con- "-

cerhed with the basic principles of Curriculum Deve10pment and

Organization, one course in statistics and research methods,

and two electives from courses at the graduate level.
Y 1 . .

The Universi lof Alberta3 o L '
.. ;o S -

. The University of A’lberta has two options open to

stude;\ts who wish to receive a Master of Education Degree h

Wi h a apecialization fn educational administration.
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'rhe 'l'hesis program requires a’ student to success-- IR
. fully lcomplete ten courses, ‘a thesm 0 and an oral examination. . ‘,' - “

T The ten courses consist of one" compulsory educational

‘l‘\

i) n statistics and research, -
. . '}j . ‘
and four electives that could relé’te ‘to educational adminis- ' '

'administration course, two course

!

' tration or some other aspect of education. s

v oM

\
\

The other 0ption.ﬁ<'g§ht of the non-thesisdroute, "_-‘
requires the successful completion of sixteen courses. 'l'he
-,course components are fou,r compulsory educational adminis— ‘

' tration courses, two elective courses i: educational adminis- 3
.tration, one -course in statistics, 8ix courses in a specialized
 area of educational administratiOn and three external elective o

. "L : L X . . '_"’F" |
courses. . ' : \ , - ‘

T The Universitj( of British Columbia . R L _' | S

Vv ~.

_ The Degrees of Master of Arts in Educg.tion and the :
Master of Education, both wi.th a specialization in educationel

.,administration, are available from the ny.versity of British S
L

'Columbia. Both the Master of Arts and the Master- of: Education '
Degrees may- be taken w:.th or without thesis. 'The‘Master of‘ T

_ts Degree in Education with a thesis ent-ails *a-minimum of

o

fifteen units ’ including at least six units of- course work

at the 500~level and a thesd;s (normally three units) . The , o

/\.

Master of -Arts Degree withd’ut a thesis entails a minimum of W

'@  fifteen units of. Mhich at least twelve units mast be at the, AR
. » .4A course may consist of three units which covers. two - e
. semesters; or one and a half units, orie, semester. R B T
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500-1evel; for the degree without a- theaie, the candidate '

muet also paes a comprehensive examination and submit an

SR acceptable M@jor Eeeay. (Calendar. 1974/75). ' -

_ 'rhe Master of Education Deeree makee érovieion
for advanced etudy thet ie les%epecialized than is required
o for the Master of Arts Degree. - The Maeter of Education Degree

does ndt require residence, but may be taken part-time

i

AR through aummer eeseiOn and on-campue extra-sessional couraee. "

The' normal Master of Edueation .programme is that of fifteen

units of which at leaet twelve unite muet be et the graduate

level. Ce, S 'f' S B _~ R e
i ,A ‘ . l K ) .. ’ ' -~ . . . ( WA v - .
'rhe fifteen units on the theeis program are

-

normelly composed of three units for the theeie. eix units of

«,

.

_core. educational administration courees, three unita of

co\irée work that is related to the etudent'e educational

g \ ) .
U administration intereet, and three q.mits of cour-sea external

EE to the Department of Educational Adminie‘tration. 'N"'—" =

'rhe non-theeis fifteen couree rou a cc.neiats of

six units of core educational administration cOursee,' eix

PR Q" units in educational administration and three unita of AR
s T ‘. * e '.,, .
elect:.vee thdt are external to the Department of Educational R

Administration. SR -,‘ cl e ,._' L 4_‘
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- 'I‘he Univeraity of Calgéry : e j",,

o 'rhe Department of Educational Administration at
the University%bf Calgary offere graduate work leading 'to a

o L
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The Graduate Diploma program :Ls com_posed 0£ ﬁour ful'l

-—=a - v \\

courses distributed aa follows: one compulsorymouree in basic

.’n‘ '

\,{' e T edur:ational adninistration, two course electives within

e

the Department of Educational Administratiom and one ,
” Q,.
optional courae that should contribute to an unaerstanding of

x ‘ .

f)he educational administration function, and wonld normally

, , be eelected from coursee in the socia;l. eciences, 1n research ’
) J ‘ ‘. l.. ‘, : . \ : ﬁ _l'., L " ’} o
o R thods or in general curriculmn development.. ,;_,. P e T

v

The uaeter of Education program :Ln educatidnal

‘o b

: administra\tion\ia deaigned fofjsroepective ehd practicing
administratbrs Nho. wish tp purene graduate training, but

who are not committed to writing a resehrch theais and

® e . - g

o spendfng a year or: more of study in residence at the Univeraity. c

(calendar, 1973-74). -

~
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The Master of Educat:i,on Degree ie grented te studente

who meet the eight-full-course requirement, and auccesafu],ly

complete an oral and writter( exammation..L The course com-@ :
ponents for the Haster of Education D;}f\e,e are composed of
one cox:e educational a’dminietration course;_ one educ. tional
administraticm research seminar: two couraes from any One of

the following fd> areea of apecialization- Adminietratfon' of

<!

Hmnan ResourcAes, Progrem Development and Evéluetioxr Adminis—-

tration of Bconomic Resonrced, and Govemance of .Education;".-':

o . \.~:: ,r.v;r?»,, N .

R s two elect:Wé éourses 1nternal and two 5elect1Ve couree\
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B Dalhousie Universit’x E _‘: Do o I

[IEY

B lmethods. two- of three compulsory courses in educational adminis~ .

'rhe University of Manitoba

'tration can contribute to the general education of any teacher;

-positions. 'l‘his program normally consists f)f five full

) '.l‘he Master of Arts Degree in Education with a -
specialization in educational administration is granted to
candidates who meet the ten-course requirement and ocomple'te
a tlhesis.; The course work consists of two core educational

administration courses, two courses in statistics and research

"'A'tration: and, four elective courses at ‘the graduate level. oo

<
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" ‘9 'rhe University of Manitoba offers programs leading : '}_-:;‘
. '...to the Bachelor of Education and the Master of Education :1),_
" Degrees with a specialization in- educational administration. ‘._'f. ; ‘
' The Bachelor. of Education Pro\gtam in educa‘tional adminis— ':',‘.'

\

but t :.s designed primarily to meet needs of educators whg

dre in or who desire to move into educational administration . K

courses which are composed of two full courses in edxiéational

admanistration, one Statistics and Research Methods course;

. o o
A\ , , N 5 . . e . . { .(¥ 1. . . ST R
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<

.. and, two external elective cours CoLT e

i - .- . oy - ., N 7,

. The thesis or the minor-thesis route ‘i epen to S

students who pursue t;xg Haeter of Education Degree. Ol‘he o

L c(\" s oy

'thesis route 'requireg_ candidates to complete three iull

\ncl' -t

courses and a thesis. . The course co nents are:f one course

in the Principles of Curriculum Orga\zation and Administration.

&. -
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COurses from a selection of five half courses, and ‘two C 0

°optional qourses.

none-half course in statistics, anywhere from two and one—half ‘ q%{é

“to students who successfully complete six full cOurses and ; ':".;;vjf

T peawx

E administration courses,,two courses in educational measurement. _ ":bi

'and two' elective courses.

T N
a course elective in educational administration,_an external

course that is related to administration, and a\tyesis.
L . .
‘ The minor thesis program requires candidates to -

iicomplete five ful& courses COﬂSlStlng of two basic educational '

' administratLOn courses, tyo half educational administration

Candidates wilf also be expected’ to com-

- o

Plete a.research;paper, and pass a comprehensive examination,

.
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McGill UniVersity | .

o

m L

¢ The Master of Education and the’ Master of Arts in

\
!

Educatiou Degrees with a specialization in educational : . ' .5'f;

administration are availabie at McGill The Master o£ ﬁ,_ ' J{;

N s
Education Degree may be granted tq students who successfully

complete eight full courses. The course components consist

. of two and one-half basic educational administrationncourses,.O"

to three,and one-half elective in educational administration,

and one and one—half tovtwo and one-half coﬁrses outside Ty

'1“f - -y

the Department of Educational Administration.,

LY

° The_ Master of Arts Degree in Edhcation is granted

The courses congist of two basic educational SRR .:7g

L

a thesis.:
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-fMemor&al University

95

i l.‘ ‘. ) ' -
' . . Graduaté work in educational administration’at

Y]

- Memorial i3 designated to lead to a Graduate Diploma or a

Master of Education Degree. ' S . .

' The Graduate Dlploma is granted to students who

f‘successfully complete the eight-course requirement’ The

cLurses con51st of two basic educdational administration
gourses, two-of three courses from the social sciences, and

four elective courses thatvcan be external to the Department

“of Educational Administration.

Memorial, through the Department of Educational
/AdministratLOn, ;grants the Master of Education Degree to
candidates who complete ten courses and -a thesis, a project,
or an internship; and also to those who complete fourteen
courses‘&nd suecessfu}iy pass an oral and/or gritten com~
_prehensive eraminetion. _ ’

‘ . The course composition of the thesis, internsnip,_i
or.prohect'rOute consists)of tﬁofsdministration core courses,
two of ‘three “courses availabie through the ‘social science
core, two courses in research and'statistics, and four approqed"
electives, two of which are norméliy completed within the .
Department's course offerings. ' _

' The fourteen course pattern provides an opportunity |
for a greater degree of course specialization. ‘The course
components consist of two administretion core cour&es, two of

three courses from the social science core, one course in K




" The University of Moncton -

. Arts in Education and  the Msster of’Educetion Degrees to’

w3

*\elective courses, and three elective courses that»are ol .f‘?:?r

- evenues through which students may obtain the Haster of
.”w.Edhcation Degree with a specialization in educational

'.{administratiOn.,' e

reseerch.and”statistios,vaﬂsnecialiration‘core of four

'Msster of Arts in Educetion and the ‘Master of Education

.administration courses, four educational administration"

- ST ", ' . . - .o . 7 -

courses external to the Department of Educational ,"_'“

"Administration, and five elective courses from within the '.‘

Depertment'of Educational kdministretion.

The Universitv of Honcton grants the Master of

those canaidates who successfully complete ten courses or-:
an - equivalent of forty-five hours of course work, a the91s, o
and’ a COmprehensive examination,'or a research paper. e ®

L While the same courses are required for both the

programs, the Master of Arts in Education requires a thesis

";and an oral comprehensive examination, while the, Haster of S

{
‘'The course. load consists of three basic educational .-

Education requires a research report.l TR ‘.:i.' - SO

externel to the Department of Bducational Administration."
B - . !

0
‘

The University of New Brunswick

’-

The University of New Brunswick provides two




- "One program'involves the'successiul completion'ofz‘

_;ten courses, an educational research report and an oral comr 1
prehensive examination. The course requirements consist . .f ”(1;ﬁ

L4

of four educational administration core courses suqh as

‘Administrative The v Supervision of lnstruction; Practicum,f‘

Supervision of Ins ruction and Curriculum, Theory and Practice;
. . one course in Methods of Research in Education; four educational f_:-”;

:administration elective courses and one elective outside the

'[Department of Educ tional Administration. ~“ 7; Lo
,‘f The co letion of six courses, a thesis, and an C ‘-in

oral examinatio' are the requirementsqthat must be met under S

D -~ the” second pro ram. The course components consist of four

core edu tional administration courses, one course in »'j;‘uﬂlﬂ:;ynﬁy

methods of research in education and’ one educational adminis- S e

T .
- B N 1

ot - tration elective course.:'_, R I - :‘%~ ff

- \ . . val . Y

‘The University of Ottawa o f::,zlvh,'f“ ek

The Master of Education and ‘the Master of Arts in

Education Degrees can be acquired through the Department of
Educational Administration. The requirempnts for

of,students are not required to present a thesis., The thesis

s

_ffrequirement is replaced by ‘an oral comprehensive examinationp"




38
o The course requirements are met once the candidate
| completes thirty-two credits or an equivalent of eight courses.
The course components are compoeed of two baeic educational
" ' adminietration courses such. as Theories of Educational
Organization and Adminiktration, and Organizational
Psychology Applied to Educational Administrationr one course -
in Research MethodologY; and. five educational administratiOn

elective courses4..' . .

- The Ontario Institute for Studies in Education(OISE)/ ST .,iif
The Universigy of 'l%ronto i ] ' ¥y . ' - ;-

The Department of Educational Administration at
OISE offers programs that lead to a Master of)Arte in_ - :
Education and the Master of Education Degrees. The Master 3 Coh
of Arts in Education at OISE is committed to persons having o |
a strong 1nterest in thifretical'inquiry and a concern for. |

‘the practical problems of creating effective schoole.

The

IR o three year Doctor of Philosophy Degree Program. ‘The

of Arts Degree” in Educetion requires candidates to comp
ey 7
jr a is and six courses. The .courses consiet of one Seminar

R in Educational Organization and Deeign, a Social Science:
Seminar, a Reeearch Methodology Seminar, a Research and C

Developmental Apprenticeship, a couree in the Elements of

Statistics, and one educational adminietration elective couree._

, ’ . @ . . . R o "_-
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- . . may be taken . anywhere in the Institute or in the University

!l‘he general objective of the Master of“ﬁducation ’

o program is to provide students witn hkills, experj.ence, and

knowledge that will help them function more effectively as
“educational administrators. The program 8 primary clientele C

' :are practicing school administrators or teachers aspiring to
', [ . -

administrative positions. It is also intended to serve” ,
N students preparing for careers as community college adminis\

trators and- school business officials. 'l‘he core module of

¢

the' program i? designed to bring to bear the concepts,

findings, and" experiences of social scientists, researchers,

Ty
x

X

and prac”i:itioners in educational administration on specific B

-
Sk
g

o~
.5

problems that a practicing administrator maf( face on’ the job. .

.

(ozsn Bulletin,. 1974-75) L : ';‘; x ,;;1j

. Candidates for t:he Master of Educatibn are required |

’to complete eightq-cours’”s which consist of two core educational-
'administration courses. one of a three-course selection in L

: human relations, one educational administratiox{ course .'

| 1 f-

1
elective, and four external graduate course electives that

of: 'roronto. L S ._{

’.4- R Students lacking’ teacher training and experience are

required to take. ten courses instead of the usual eight

-

B B . . '
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' Qgen 8 University '_ ' L o
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- of Education, one course from Educational Foundations, one

ARt

\ . X[ R, :
) o . o R LA ’r- ) .-;'
. L S ; : i V
candidates who meetﬁthe six—course requirement and a thesis' )
or Iproject. 'I‘he Deg:;ee is also awarded to those who complete .-

eight courses. ” I
The eight—course route consists of. three basic
educational administration courses including' Principles of

Educational Administration. ,Program Organization, and | "|

Supervisory Pattems, one of the Politics or the Economics SRR ’

educational admmistration elective course, and two elective o ° _',':'

. courses that can. be external to the Department of Educational . ,

- '.which the Department of Educational Administration suggests oo

Administration and the Faculty of Education.

course components consist of four. basic @educational adminis- .

', should be C,urriculum Studies, and Problems in Curriculum. <. ' '(" E 'r.;,":

...f—-r

....... _’.l‘he~thesis route requires two less optional

N o

'.courses ‘ but the remaining course requirements are identical., _ R
“saint Mary's University. j RS WA . L0
3 B . _’ N /. , : Vg

-

Saint\)ﬁry 8 University grants a Master of Arts Degree

/in Education with a speciality in educational administration to’

i

candidates who complete eight courses ‘and a thesis. 'The 2

tration courses such as Introduction to Educational hdmxnis—

and Design Expermnts, and two external elective courses '

a ! -

“
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Bt
o

.:af or without the completion of a thesis and a prescribed

n

K] . ,_,._.....-———-—"\_

. : The Department.of Educational Administration

+

grants a Postgraduate Diploma or a«Master of Education Degreej"

to candidates in graduate ntudies. The Postgraduste Diploma
is granted to students who successfully complete ten courses.;
The course components consist of two courses in Organizational

Theory: one course in each of Supervision of Personnel

Change Theory and Innovation in Education, Educational Finance,f

A

and Educational Pianning: two courses in Research Nethods‘ and

two elective coursea that may be external to thevnepartment
! .

". of Educational Administration. 5__331 - @

The Master of Education Degree csn be acquired with

N

'number of couraea.f The thesis prOgram fbr a Master of 1_1'Q§f

ll",

Education requires candidates to complete nine courses and a

The University of Saakatchewan 4__"3' L L .{.:7fw

thesis. The course load is cbmposed of four basic educational :_Jﬂfi‘*

"-'l\g.
administration courses that revolve around brganizational

theory -and | behaviour..and supérvision: two courses “in. research

o ; ~a e o

methods. and threeJBlectﬂwe courses.ii.. TU*ZfoaﬁifTi:A_
‘ The nonwthesis program for the Degree consists of
_the eight courses required for the Diploma, and seven ;Ql‘

&
=

elective courses for a tota11o£ fifteen éourses.\ This program

= also requires a comprehensive examination. - ,Q-_ ;_ff*w '.'(Lffff
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S ;qeégﬁ-j - e
o v, AN ANALYSIS or-' TBE spscmc stcxpr.mns . o
| | cowrp.men m 'rxm EDUCATIONAL s
ADMINISTRATION pxocnnu LI ’ e T R
S S _ The survey of the graduate programe for'the training Hf”deﬁl‘
”rof educationa; admlnistrators to the Master B,Degree level’ C ,"“fé
R :examxned the curricular content of. 191 courses at fifteen ;' S
‘_ ‘. a h / AN \
- o -Canadian unlversxties. The compositLOn of each course was o

T;i studied from the brief description supplled by the univeraity. oo

' " .

and the course was then fitted into one of the six Realms B aiﬁ’ﬁ

S ‘of .Heaning as. outlined by Phenix(1964a) S T e
,ﬁa:-fr::ij' %$Q;;;_:.' Table 10 lists Phenix 8(1964a) six Realms of Meaninq, €/£
- '~~f;""their}sub—realms, the number and the percentage of educational \nggﬁ
; 3 o 'administration and required courees ‘found’ within each realm .‘?:f
gf‘-;gtlﬁg7! and sub-realm.- It is poesible to cbnclude fron:this table ,.f;'gfxijié
’ S that the course content of the educational administration oo :'j:d s
tt‘ programs was drawn from the four realms of Symbolics, g ;’ﬂf‘l - 5};;
. g Emplrics, Ethics, and Synoptics. Furthermore, the courses'];l' ._ff5§
/ ) .

“S-T. - in the Symbolic 8 realm are concentrated in: the sub-realm .l')::w;:?fé
o of mathematicss Empiric 3, in the sub-realms of psychology NI
. ' aﬁd' especmally. in the aocial Sciences, Ethic s} and, .41

TN

' Synopt c! B, in the sub-realm of philosophys




A T 108

. | .. S \"i:;blq 0 o ' .
. . AN APPLICATION OF EDUCATIONAL ADMINISTRATION . .
éou_nszs Tolmisﬁix"s REALMS OF MEANING
T T T T L - - L R

| _ \ L . Novof- No. of © % of Zof .. . -7
NN _ L. . Courses - Courses Courses  Courses ' " ' :
) NS - in each  in eéach “in each ' in each
Realms 5}\ Sub-realms ° Syb-realm' Realm .- ,suh-;e'dlp. _Realui :
. . : ot s -~ A o .

Cowd .
N

P

-

“ 1, Symbolics ' - Co
oo '~ Ordinary : . -
" ‘Language' ,
.= Mathematics 22
- ‘Nondiscurdive
‘symbolic forms

' '2, Empirics =~ L . 84.83 :
. , . : " - Blolegy = .- . _ . L : . .
= Psychology' - - 5 - E 2.62 . - -

% . _gocial Sc. - 157 o g1 T e o
~ T - Phyaical L= T
e . S . ‘Sclence '
' 3. Esthetics ‘ cL '-W'“-_ ) . : o
: - Literature - T oo , -

" - Arts of ) , - - o o
©  Movement~ n . : ' o LR e
+ ., = Visual Arts . o AR
. - Musdic - - : - oL 7
4. Synnoetics . 0 o -
o , "= Personal - - - C C T L -
. - : . . knowledge ' ' ‘ S
’ -

T 5. Ethics . . o ‘ " -5 ' ‘«-f_,‘ -._':2.62
’ ' - Moral . R : T
knowledge . 5 . ST 2.62

6. Synoptics ., A ‘ o2 b B S

- Philosophy’ 2. . 1.05 I
CRelgmien . T LT '
- = Histoxy




A ) . While the courses were drawn from four realms,
A ' .- ) K t .‘_ =L 12
Vo - ths greatest concentration of ' courses are found in the = . L

C T Empiric 8 realm. This realm, as shown in Table lo, represents ~':, }?n
84 93% of the total courses, with '2.62% of these derived

from psychology or more specifically social psycholbgy, and

82 21% £rom the social sciences. The ‘realms of Ethics and, ) :fi:ﬂw
Synoptics represent 2. 62% and 1 05% respectively. The sub- _

\ realm of mathematics in the Symbolic 8 realm constitutes "

o o ll 5% of the courses.f The presence of courses in this realm
is the-result_of the statistics and research methods course,,fl

o

which is a requirement at most universities for candidates _
” | who: select the thesis route to. meet the Master 8 Degreerlui
.ﬁrequirements. Furthermore, this course is normally external
o to ‘the Department of Educational Administration. ‘ |
: ' ,. Table ll lists the social sciences elements of
Supervision, Finance, Organization Theory, Educational )
Coe - "_ Planning, Curriculum Development, Highqr Education, Adminis- c
. « tration of Puhlic Educationb Sociology, Political Science,
Leaders in Educétion, School—Community Relations, Adult
;;'_ Education, and Mtscelldneous, and the percentage of ) ,?'i'\
e ﬂ'- :f o educational administration ceﬁrses found in each element.5
IThe element of Supervision represents 18. 16% of the graduate
educatiOnal administration coursesz Finance, 14 163: and,- .

Organizational Theory, 1l 84%.; Thsse three elements con—iﬂ-~”

stitute 44 76% of the edueational administration courses

. at the fifteen universities.:fff

- a3
A -,‘_2‘:"%&@;&’@. :




o L _ g

L e e PERCENTAGE oF canagIAN

oo T L EDUCATIONAL ADMINISTRATION COURSES

. “;.'.; SN EACH - SOCIAL scxnucgs' ELEHENT - B
W, . LN
3 . ' ,Elemenés.” ;_ e .: f'; . mPercénfagé;f;;:

-

- y;foﬁperVisfcn "':'“ S o 18,76 -

“

? . ’~ . : . . : ; , . ’Finance . R . - ‘ . ' - .n ' '_ S ‘14 D)i.G , ‘. I. . ’1::"".

Lo R R S T

oo OrganizatiOnal Tneory oo o 11084 0

' Educational Planning S 8.24 el

' . N 4 . : “;ﬁ . :‘ o I .-

'?_:.& o o Curriculum Development T 1.8 s
;ﬂ;i' S '“:, Higher Education 'I;_flfl'_ ‘ .J‘ 5.2%% ﬁT,E:J”

. ‘ Administration of“ - ‘ #‘sk;'_-‘lf;ﬁ
E .u. Publie’ Education " 3.95.

Sociologyu 3.95f

ALY

| o politlcaL'Sciéﬁce' Vel 308 L,
f,._ . 'f-_.,f Leaders in Education e B i 3:29-}7_]‘“

_'\.'h, - o Schbol-Community Relations R B
S Adulé Education L R - > S ,
o e "-,uiscellqnepus§ }' L Y1686l T

. Note: It was' necessary ‘to. add the section 'Miaceilaneous' '
L e S becauae a number: of courses were. very . general and

L ) broad, - and cbuld not be, fitted into any one of,the
e . above sections. I W e

I ',‘ - .
- . e \
“
f .
s
- , L
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A
. ¢ -
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The?national univsrsit:y survey kgound that 169
K

e o o eourses are the responsibility °f '-"h@; Departments Of : e
v T : Educ?tlonal Administration at the fj.fteen universities.. One . '.

L o hundred and six{:y-one courses or 92.79% were drawn fxom the

np et

\r l"

A social sc;ences‘ five oourses or 2 96% psychology, five . 3

.. : - co‘lrses or 2 96%, moral knowledgé' (Ethics): and two courses '
:'-,-'-‘:-' - or 1. 29%, philosophy. - ,. - ’ R R
I LT ' 5 . )ﬂ.t' ' . o o
S An exammation of Table 10 shows that the educational

[N N ‘ .‘

admnistration courses at the fifteen Canadian universitieﬁ" =

i are 1ocated in Phenix s four Realms of Meaning. 8ymbolic, S
' o Empiri.c, Eth;lc and 5ynoptizc.-, ’rable 12 lists the number and
percentage of courses that a.re located in these renlms at each
- .., ..', ) ‘ g ﬁ e B
5 of the fifteen universxtiss. SRR .a' -
; : / R L y coad L
SRR 'THE. ,mm.us oF Enucmlom Annmxsmm'xon counsz
TN concsﬁmmdu AT EACH UNIVERSITY .

,——Total Ed.v S Lo o .~-' o z of Course '-‘ : ;‘

~

R e e 2 Adedn, & "_ T e Courses Offerings .
L . : , NS SFatistic - BT ,in each -~ 1in each’
LT S ~Coursp S GRealm.t | Bealm G- Reslm& L

Ve - _(_Inivers‘ity Program(s) .Offerings (Sub-realn)' Sub-tealm Sub—ream

i

S .. ... Acadia ' M. Edi{ 7 6l fulll Symbol:lc .
B (™0 0 SN
B N S e Elpiric e
R T P R ‘?n; (sac. Sc ),'f R

ST ‘Albetita’, J M. Bd.. - .16 ¢ ; Synbolic
LD TR T T e T e (Hath ).
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: o e ‘ " ._"Iable 12 (cont:[nued)*‘ '

' : " P! > . R [ - e e et Y . . . N A B L .
RER S LD L Total Bd.a o, No.t of "+ % of. Cgurse
P P | % Y S ‘Courses., ' Offerifis. -

e - Statistic's. = - .. -1n -each '’ - in @ach
PR S ' - -Course. . .~ Realw Rea m& - Realm'§ .

4. it 'University. - Prozran(s) Offetinas.- (Sub—realm) SuU' realm Sub-—realm .

S -7 " British - M. Bd.,- & 14 j-' Symbauc R N S
S0 0 Columbia .. M.A.(Bd.)y: J(Mathi) . - DT T
T T Emp:l.x:lc\ 12 8 R
Sooat R T R 0 (See. $e.) 1

S A ‘ “ . L. ° 3 re ‘: o ’ e T .‘ Ethic r o

LU ey (oral)

Ao TL0 . calgarys 6D, MBS 22 | Symbolic,.
. T e MAAG(EAD) L e . (Math:)
Do Co S . . Empiric e

e _(Soc: ‘Se. ).
S Symbo].ic o

S (Math.) -

- - . : Empitic—‘ -

AT (soc. Sc)

I ‘(S6ce - Se.). -

” Ethic N "L

AR (umn

T weBtdl - WUEAL &L, e e
ol . L MA (R 12 £u11 |- symholdel |

T T e T Empiricx.';- .

S T (Soc. Sc)
S . Mémrial , ,’;
R RIS _. ~ (Math. )

Empitic 4 ‘.1
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° Table 12 (continued) : i
LT . -~ °. ;
o . . . o i, ] co ' ‘«4
- N Total. Ed. . RN No, Of " % of Coursa :
_Aduin. & ko Courses - Offerings -
' Statistic's | _ *in ea¢h "~ in ‘each :
ST . Course: .. Realm Redlm - &  Realm & °
, Univeraity Program(s) Offet;qﬁs . (Sub~réalm) . Sub-realm Sub-realm
. : . ; ., - : rv
- New - : s ' . . "
" Brunswick . M. Ed. 15 . . Symbolic "2 013,32 ¢ .

. Ottawa

- Queen's

]

. N

Saint

O»th'a
~N

: H- Ed' . . -l.
M.A. (Ed) b7+ e

M. Ed.,

I.H.A..(Ed.) -

»

“"Saakat.chewan P.C.D. & -

’ u. Ed. -

e R "' (Hﬂthq) '
“~Empiric: -
(8pc. 8c.)
Empiric
~ (Psy.)

~,Syéi_b011c

. (Math.)

f i _ Empiric ©
M T .. (8oc, Sec.)

[ Ty w

S Symbolic '

(Math.)
‘Empiric

. . <y
Ty . (SOC. SQ.?

* Bthic
. (Moral) -

8 ~:~ Symboldc

L (Math..)
4 Empiric .
T ‘ (Soc. Sc.) .

Synbolic
- (Math:)
.Empiric .
(Soc. Sc. )

19 "~ 'Symbolic .

s (Math.)
- Empiric /'
A . {Soc. Sc.)*-
o o Ethic L.
° . (Moral)

0.5

8422 LR

6.66 . M

11,76 -
'702.60' ‘
| 11,';6., |

5...-88’.v

84.22 -
5.26.

25,00 o

75.00 : |
20000 Y
80,00

:.'l.b.'SZ.."-- B '

S '5‘26 . : -' & ",. .'.-."'.:;;}
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. . '
o For example, the Department of Educational Adminis— R
‘tration at the University of Calgary/ie responeible for twenty ,
o educational adminiatration courees, and, like many universities,
provides ;tudenta with an avenue to complete the required two
coursea in statistics and reeearch. Table 12 indicatee that

the two statistics' courses or 9.08% of the total course -

~

o the symbolic 8 realm; nineteen educational4administration

~

" offerings at the Univeraity of Calgary are concentrated in R :\3

courses or 86.38%, in the sub—realm of social science in the
empiric E:realm. ami, _one educational admi;ie ration course
or 4. 54%,%Eh the aub=realm of.psychology in tﬁe\empiric s .f "
realm. The-social eciencea' domination of courses at each of" |
the univeraities range trom a low of 66 67% at Dalhousie
at an high of 91. 67% at McGill~w1th a mean of 81. 9%..

‘The empiric's realm plays a significant ole in ‘the L
curricular content of the educational adminietratio programel -

- for the Graduate Diploma, Master of Education Degree an Maeter

of Arts Degree in Education at the fifteen universitiea. fnw . v

addition to the two realms of empirica and eymbolice, Table 12

'1ndicatee that the Universities of Alberta and Memorial for iy T

a

their couree'content elicit from the synoptic s realm: and,
,Univereities of British Columbia, Memorial, Ottawa, OISE, and
Saskatchewan, the ethic's realm. The philoaophy con nt of R

- courses are drawn from the synoptic 8 realm while the' ‘gal'

.o [

\courses are drawn from the ethic's realm. The Univereity“ - ffﬁ
Manitoba has ite courses concentrated in the realms of empirics <\X
‘and ethics. ‘

e

[ )

. . . . . [
- . v . . . . - ) Y
I3 . ' 3 . PRI




:-Snmmary‘

3

I.‘ ~ . .
The presentation and analysis of the programs Eor

-.the training of educational administrators to the Haster s ;i_

Y

'level revealed that the programs were concentrated in the
symbolic s and the empiric s realms., The two major’hypotheses
- and the second minor hypothesis were accepted, while the"

first minor Ypothesis was accepted in part. These hypotheses\'

were: T S .
1. =Techniques of educational research is the B
", prime’ discipline in'the symbolic 8 realm. "’
' 2. :Social science and. psychology are the'two
L prime areas in the empiric's realm.

Minor hypotheses to hypothesis 2.

a. The: major emphasis in the social
.8ciences ‘are on sociology, anthropology,

economics, and political science. o

"b.. The major emphasis'on the psychology
‘discipline is, on social psychology.

»

Analysis of the data revealed that course concentra-;'

tion in the social sciences ‘was predominately in the elements

of Supervision, Finance, Organizational Theory, Educational

Planning and Curriculum Development.

-
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A ,anmcs AND coucr.usxous’ e S
- 70 THE sumy OF THE GRADUATE r}nocms SRR

% "IN EDUCATIONAL Anumrsmm'rrou O THE. MASTER'S LEVEL < - |

. - AT cmanrm Unrvsnsrrms b . R

This- study had been instigated in part because of

the growing concern shown by such educational administrators i o

_ as’ Farquhar(1970), Culbertson(1964), and Count;(1954) for T'J'fé
" the lack of diversification in the educational adminiatration .‘:lf
4 'training programs. They contend tﬂﬁt the programs are too f’ ‘ {fﬁgg
‘ apecialized, and\that a greater emphasis ahould be placed . i '~’~’I}f%

on’ discipl%nes in the humanities.;. - S . F:,. . ‘__ :ﬁ.

‘ The primary concerncof this aspect of the current A 159

_ o study was to determine if‘ﬁhe curricular content of Canadian L rafﬁ

= 'university preparatioﬂﬂgrobrams for training educational Ny '; j}?f

administrators is composed of disciplines from the social

¢

.«soienCea ‘and the humanities. g

. ' ' At a more specific level, the problems examined by . '
_the. study were:. e :Q@ .'v-;e[:} SUT ,%i”-:'ﬁ,ﬁiz"{ri.n
K 1. Are thexe certain core curriculum courses =~ .- - .
: . _ .that may be common to most Canadian' ' o e
L : university traiiing programs fox.. - - e T

educational administrators?

2. - Are the. educational.adminietration graduate
‘course offerings*and tourse- requirements

. - o ‘for the Pre-master's and Master's programs
A - . " _concentrated .in’cettairn  realms and sub-

- ' ' realms. a8 used by Phenix? SR T T




-+ 3. 18 the curricular content of Memori
S . graduate courses in’ educational :
." " administration similar to' the curricular -.
- content of graduate ‘courses: in educatio al . .
‘. administration at other Canadian universities?

8

4. %re the qualifications of prospective
candidates for 'admission into -the pre- . ¥
~paratory program in educational adminis~
utration at Canadian universities similar?

. -
I I L I. FINDI&GS

VoS ,' B
‘

The following is' a brief summary of the maior ,

.. findmgs of this aspect of the study~ ' ’ o "~/{ .

1. There exist certain core curriculum courses that

‘ are nationally prevalent at the fifteen universitles. '§able
13 lists the number and names of the . core courses at the

TPre-master s and the Master 8 programs at each of the

flfteen universities e
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" British
~ Columbia

Caleary.
EBIhoualc
I o
Manitoba -
.
Hcgill.
Memorial

Moncton

New -
Brunswick
Ottiwn
OISE }

v

,Qﬁechii.'

St. Hiiy'a

Sagkntchéwin :

|

| 24 ed. ‘adutn.

! 1 - atat.

»

2 - adotn,

2 - .t.io

-

~2 - gtat. '1 - stat..
2 - aduta,

2} admin.
1 - .t‘t'

1 - sdafn. 1 -‘adata.

2

24~ admin.
1 - stat.

‘lamin.
stat.

’ 2 -tldlin.
2 - stat.

4 - idnlij admin.

1 - gtat.

N =N =W | ol
t

- ldﬂiﬂ.
. hed .t‘\t L]
N - admin.

stat.

~ admin,

T b

. 3 - admin. 3 - admin.

4 - adnin. 2~ admin.

'

S~

. 1;'

‘2 ~ stat.. 2 - stat, -

’ ot -‘7ﬁ§16 13
: 'CORE CURRICULUM COURSES IN
' THE PRE-MASTER'S AND MASTER'S PROGRAMS.
- - ' begru-‘l .
University Pre-master's Master of Bd. Maater of Arts (Ed.)
h Thesis - Non-thesfs Thesis Non-thesis’
Acadia ‘ 3 < aduin.
- 1 -~ stat. _
Alberta ,_ 1< sdnin. 4 - aduta.

admin,
stat.

admin,

. atat.

adnin,

“atat.

adain,
stat,

admin,

.d.m. w‘

't.t.

different
adain,

stat.’

admin, ,
stat.
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; courses. Eight of these have compulsory statistical require— ~:" Q:fh

It s possible to- conclude from Table 13 that. : ';i 1f?a~[f;“?i;_5.
(a) The UniVersities of Calgary. Memorial and l:’f,”: R

Saskatchewan have compulsory educational adndnistration o

courses. and, the Universities of Calgary, Manitoba, and f:'t' il“.'ffﬂ

Saskatchewan have compulsary statistics courses in their '; s PR
S N

Pre-master s programs . .
(b) Thirteen universities have provisions in their :3:' fi‘i t;ﬁ

regulations for compulsory eﬁucational administration . 'in:ﬁ

ments for the Master of Education Degree with a specialization , (iff

in educational administration. o

¢ oo

( ) At the. universities 1isted in Table 13 that pxovide R

(\ LI

for a thesis or a non—thesis route to the Master of Education_

Degree with a specialization in educational administration,"

it generally follows that the non-thesis route requires

more core educational administration courses and 1ess com-w o IR
!

pulsory statisticai ‘courses than the thesis route.5

!

(d): Eight universities offer a’ progrmm leading to a

i Master of Arts in Education Degree with a speciality in ;}, 2‘3 .‘?;

educational administration. cOre educational administration

courses are compulsory at eight institutions, an seven
universities have compulsory statistical courses.‘ ' fiﬂi' :
J N N i .. ' .‘:‘., . .

The- Universities of British Coluﬁbia, Calgary, j'ﬂ ?'

Moncton, and Ottawa offeruprograms leading to the Master of

.'»."

Education and the Haater of Arts in Education with a

speciality in educational administration.\ These four

‘('.



Arts Degree irrvEducation. St Do e T e

‘and, 1. 29%‘, philoaophy. SR L,
x 3. In general the curricular content of Memo:ial'

'graduate courees in Educhtional Adminietration ia simllar CT

. administration at the other fourteen universitiee. -

and statietical couree ret;u}irements for both the uaate“ of -

Education and the Meeter of Arts in Education Degfees.. Mccill"z"._' _ "
Univers:l.ty requiree ¥y half educational adminiatration cocrse | o
' less for ite Maater of Artc in Eduéation Program than ite, , R :l_.-}f':'"f"
Master of Education Program OISE hae ;\:rovisibnh for the ‘
two degrees but requires a dit’ferent educationel adminis- | B .. .

tretion couree and two atatistical courses for th Haster of ' ,.

" b . . T

., - 4

2._ The éréeuate programs for the training of educational
admi,nietrators at the Pre-maater 'g and the Mester‘s levels .
have ll 50% o% tl\e couraes concentrated in the symbolic' L
realms 84 833, empiric s realmz 2. 62%, ethic s realm and,_h -'-‘

1. 05%, aynoptic 8 realm. e . - B TN

the sociaI aciences and the . remain ng 2. 62% psychology.. o R\
’ - The Departmcnte of Educati 'nalf ! ;‘:‘Letration ere N \ . A4
responaible for 161 educatiohal admini tretl!\_ courcea of - °"'x[’ ’5
. which 92 79% are concentrated in the aoci-ai sciéncea' d:l.a- N {é—‘

ciplines; 2. 96%, paychology; 2. 96%, morai imgwledge (Ethica) P

w- -, T —,

~p .
to the curricular content of graduate coursee :I.n educational :

7.
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Memorial‘s Graduate Diploma Program 1n Educational "“’E"_'i.-';

bR

Administration consists of 50% compulsory (core-25%, other- . e
25%) courses: and, Sb% electives which could be internal or ’
"external to the Department of Educational Administratioxx.

The Graduate Diploma Programs at the Universities of -

© e L
~ T Ly, PR

Calgary and Saskatchewan require candidates to complete

75% and 80% respectively of cqmpulsory .courses . The remaining " ;
’course percentages are. external to the Departments of o “
Educational Administration. L, _. ?/\

Memorial University, through the Department of - | -

) ' ‘ " EducatiOnal Administration, provides its candidatee with a

‘ | _ " cholice of two routes, thesis or: non-t.hesis, to the Master of -
2 ~‘ - Educatibn Degree. Sim.ilar to Saskatchewan, but somewhat

| v | different from the,Universities of Alberta, Manitoba, New 1 : ﬂ:
L -A g Brunswi‘ck, \and Queen s, Memorial has a greater percentage. B h
| of 1t§ compulsory educational administration (core and others)

courses in the, thesis route,. while the reverse has occurred

at the other ip/stitutions.

i ' | . Memorial’s course, content for the Master of Education B

Degree with a specialization in educational administration is
drawn from the symbolic s, empiric s, .ethic' s, ‘and synOptic 8 _ __'_f,

S realms. 'ren percent of the courses are concentrated in the

“f

sub-realm of mathematics in the symboli.c s realm, '5%, e
psychglogy .and 75%, social science, emp:.ric‘s realm: 5% ‘
moral knowledge, ethic's realmr and, 5% 'philoeophy, synoptic 8

‘ oo ‘ | realm. Memorial has 75% of its courses drawn from the social" o l. x




T

S [ L ped

'science's' 'elementa, while the national average is 84 83%. B
'rhus, Metnorial's educational administration graduate courses . ,
(_,\\.4

_are more diversif.ied that the coursea at the- other fourteen S
.f N .~ .

uinetitutions. ' T . R o

4. The qualifications of prospective candidatee for N
admission into the preparatory prcgrams in educational

administration at Canadian universities .are - similar.' Most

institutions require their candidatesl to have an undergraduate

‘degree, a’ "B" standing in- the 1ast two years of undergraduate PR

‘l

-work, and consider experience to be desirable.

Memorial University requires its candidates to have
- . . a "B" gta ding in. at’ 1eaat, ten Education courses. - OISE R .

SN _ requires st dents to pass a Miller Analogies Test, and the ' ;o

II. sm?many.

“

.e "'\ - l . Dt b .
%, for the training of educational administrators at .the fifteen IR

universities surveyed ar very~similar. 'rhe programa‘ require—'

ments normally consist of coreé. educational administration o
courses, statistical courses, and internal and external R

elective courses" to the Departments of Educational Administration.

|

. The course composition of these programa are’ predominately .

drawn from amonq the social science\s. o

; . - . . e
+ M - . e N Lt .
o .. ; - ) . PR S




was the selection’ of frequencies lthat‘should be expeCted in,

L}

' ’data reported in Table 16..

" was to assume that Graduate Diploma studepts who indlcated

Chapter VI - L

. PRESENTATION AND INTERPRETATION OF THE

b . GRADUATE DIPLOMA DATA &

{ ' - T
' 1. INTRODUCTION T T

One of the major problems of analyzing this dlaat,a SRS

l ‘ - . ’ : . o

order to compute a chi-square value with one’ degree of freedom '

2 . O-E 2, ‘I‘hree methods were possible. ,

E

by using the formula- X

' -‘-'I'he first method, which was used on data reported in Table 153/“

was- to asaume that if there was no relationahip between the

variables under study; then an arithmetic mean could determine

the expected frequencies.- [ i

A second method . of determining expected frequencies
was to assume a normal dlstribution in. the population under .
study as to how the_Gr;aduaﬁe ‘Diploma students would "ew‘ra'l'ua?ﬁe”-'
th_e_preparatory progr-am for the 'training tof educatjio'n
adninistrators'at Memorial. Such being the case, “it would be "
expected that two-thirds of the population would indicate |

that the Graduate Diploma Program was satisfactory.- The _
lremaining one—thlrd of ‘the population would be equally i L -

’distr:.buted between poo:: and strong. 'rhia method was “used on

. 2

.-

N 'rhe final method of determining expected t‘requencies '-

. e
¥ ¢

N f"::.u,a S e

B
»




N,

at

. An erithmetic mean. d er ined the expected f;equencies. T

. v
¢ 13
[ . ' .
N . )
4 - —
- :
b
‘ e
¢
K

Strong and satisfactory on the queetidnnaire, had perceived

L+

‘the program in a poaitiwe ~way.- The strong and ; satisfactory

responses were combined under- the heading Of positiVe. _',Tllie"'

P

poor responses were 1isted under the heading of negative.

8

‘This method was used n ‘data

N E
' IX. PROGRAM.ASSESSMENT' C

orted in 'rable 17.

-

L

-
N

The questionnaire wvas divided into nine imdependent

course areas with a number of. statements that referred" to"' .

each area. The responses given to the statements in the

RIS

questionnaire were totalled under each of the five response

columns. Table 14 shows the combined responses from the ° o
! .
“sixty-one returned questionnaires oy |

&

! h
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' are compulsory: Staff; Public, Relations, and Cuf’i’lculum &nd

Instructional Improvement, which are external to the Department

_ selected by assuming that the ,responses would be equally ,_" . ‘

.u\‘ e fl
o
]

u

L} : '

S Graduate DiPlOma, students ate required to co,mple

43

5-0

\

two basic educational administration courses- two,qof three . o
courses from the social science core of Economic Context of . '

Educatm"al IHStltutiOnsh;’olitical Context of Edhcational AP

Institutions, or Social Context of Educational Institutions, .

-

and four elective courses. e _ ‘ _ . '

S An examination of Table 14, as it relates to two&of L :
' the three social scienée core courses, indicates that a L U
large number of the check marks appeared irrthe response . ) . )

column "Appropriate COurse Not ‘l‘aken" in the course area

o

of "Finance | It appears that most of the students -selected

o

the Political Context of Educational Institutions, and the

Social Context of Educational Institution courses. A close‘r

look at Table 14 discloses- that a similar pattern developed

in the course areas of School Plant, Research, and School ;o
Law.. N R, ” T L o
" Most of the responses concentrated in courses S \

related to. the course areas of General, which in?most -caseg. .

~.',- - ) .- s

. r“ N
! . el

of Educational Administration.. T e . SR C

2
¢ . )

. [
-

'l‘he Chi-square values in 'rable 15 vere computed for
each course area and the total program by using -8R expected

frequency o,f one-third.. This expected frequency had been S

distributed among the three choices of classification (strong,

satisfactory, poor) However, the chi-square values computed
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. - - ) Table 15 - o . ¢ e
RELATIONSHIP OF ‘DEGREE OF PREPARATION .. R - , L
. TO THE COURSE AREA OF PREPARATION S N
- ~ - ’ PR - . - o S - - - *
© Degrees of Pnparatloxi - "
K . Course Aress Strong  Gatisfactory = Poor . . Total Chi-square Probability
Lo em® - om t.. ‘om . % R R TS
General = 96(167) _  19.17 - 304(167) 60.67  101(167) 20.16 500 . 168.70° . ,00L - ., - ‘_{; -y
g~ School Plane 48(101.66) 15.74 . T43(101.66) 46.88 . 114(101.66) 37.38 305 °  46.63 - .001 ! e
@ s Pupils 43(104.33)  13.74 © 171(104.33) . S4.63 ¢ 99(104.33) . 31.63 - 313 78,92 002 1 ' 4
.- A > W X A ) . \ . B R e - . ";
. " Fioance 18(125) '4.80  187(125) . 49.87 ' 170(125) * - 45.33 . 375 138.54 o1 . o L
By - . . ) Voo , i . . . < N
w State 80(162.66) 16.39  297(162.66) 60.86. 111(162.66) 22.75 488. - 169.34 - oot . o -
. . . . Lt ] ~ . . » 3 ' _ . . o o L R
_ § Curriculum and . ) . . -~ e _ : o -, o
=, . Instructional . L% : T oo . . ; = e
‘ - < Improvement .  '28(106), .  8.81  201(106) -  63.21  89(106) . ' 27.98 s 145,25 .. .00L R
~‘~ . s . : . . 6‘ - - . ’ "
. § Public.Reldtions 73(175) 13.90  322(17%) 6133  130(175) . 2.77° 525 ‘194,50 . .6m |
5 Research - 29(AS) - 2138 . 93(as) 68.89  13(ds) ° . 9.63 1o 7963 . .00 o -l
7T, school Law | 84(99.66)  26.09  142(99.66)  47.49 __73(99.66) 26.42* 209 2236 .00 - -, f
3. i ~ PN . T . . M e ’ 4 CoL e e T =
e B . Total Program - 499(1086.33) 15.31.  1860(1086.33) 57.07  900(1086.33) 27.62 3259, °  350.20 . .00L. ., T, 7 o7
6 0 ~ gbserved !:eqﬁéncy T - . : . . . . ‘ BN Lo ; __?}'
* B - axpected’ frequency - - . - ) . S ’ L
- . ‘ . N 1 - . 3 . ) L °2 R ‘r
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hexpected frequency of one—third.
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. in Table 15 reveal that there is considerable deviance in,/. oo

all, the course areas and in the total program from the i
! . N

B

. There was a tendency for the respondents, as in-

-l. dicated in Table 15 to classify théir degree of preparation

as satisfactory.. The number’ of respondents checking
gtrong and poor were somewhat less than those checking

. . " ~,, .
satisfactory} For example, in the course area of General

167 responses had been expected in each - degree of preparation.

fuowever, ‘the data revealed thét ninety-six responses were

’recorded as receiving a strdng degree of preparation- 304,. :

2,
as receiv1ng a satisfactory degree ,of preparation; and 101,

-as receiving awgoor degree of preparation. The chi—square .

values in Table 15 ‘show that there is a significant relation—’

ship’between‘the degrees of preparation and each course

"area of-preparation at the .01 ieveI’of-significancé.‘ Further--

’ . . .
more, this significant'relationship also exists between the

degrees of preparation and the total program at the .01

level of srgnificance. - o o - K o o
The distribution'in Table.ls may have been the rasult

of the population of Graduate Diploma students exhibiting

the characteristic of a normal population.' That is,

-ﬂbst respOndents may have checked satisfactory because

they real;zed“that the two alternatives (strong, and poor)

would be .exhibiting a deviant behaV1our. However,_even

PP
vt
IR
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when the expected frequencies are determined by 'the normal
distribution, as in Table 16, ‘there is a significant
relationship between the degrees-of preparation,and all
the course. areas of preparation”with the‘exceptionbof Research
which was not significant at the .01 level of significance.

. In Table 16 the chi-sguare Values are calculated

for each course area and the total_program by determining

the expected frequencies according to the normal distribution, '

“Thus, it was expected that two-thirds of the respondents

would indicate a satisfactory degree ‘of preparation; one-:
sixth, a poor degree of preparation: and, one-sixth,
strong degree of preparation. L ' L
There was a devxance, as in Table 16, from the
expected frequencies in each course area and in the total
program But, the deviance was not that profound in the
course‘area of Research. For example, the data in Research
revealed that twenty-nine responses wede recorded ‘as”’ |
_receiving a strong degree of preparation when the expectedi
freguency-was_tyenty-two: ninety~three, satisfactpry'degree
of'preparaticn.hhen the expected frequency uas ninety-one; “.

and thirteen, poor degree of preparation when the expected ’

‘frequency~was twenty-two.

o

The respondents -dn the Research course area
represented a close proximity to a normal distribution. It
could be speculated that the relationship of the degree of

preparation to the course area ‘of . Research was not,significant

at the .01 1eve1 of significance because the respondents' .

: ' “ . - - Lo,
. . . . . , B . -

. . - . . . ’ I o PR
. .- . ot I o oo . e v, L.t
o b . . - L o Lt . - . R vt e oLy Sefudibrnepideg T L T
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‘ RELATIONSHIP 0 DEGREE OF Pmm'rxon
I S romcounsxnmor PREPARATION

e Degrees of Prepau'tinn .- T -0 ) -0 L -0
. ~ - '- ‘ . . . “© . S

SE e g Coursa Areas Strong . .Satisfactoxry Poor " Tota¥ Chi-square .-Probalquiti B - LT

_ o® - - % o R o® .- oz . - <L
o . General = | 96(83.50) - 19.17  : 304(334) , '60.67 - 101(83.30) 20.16 501 Cea22 . . .1~
' School Plant . . 48(50.83) ~ 15.74 - -143(203.34) 46.88 - "114(50.83  37.38 305 96350 oL -
CPupfls - 43(52.17)  -13.74  171(208.66) 54.63  §9(52.17) 31.63 . ° 33 50.43; . .01
Piaance | 18(62.30).  4.80 . 187250) 4942 170(62 50 4533 L35 9w ' 001 -
.Butt .. so(81.33) 16,39 297(325:34) - 60. ss sl 33) 22,75 . 488 1.3. N
: -lutmctiond. S e T ) = T o .. . ) S ST
Improvement - 28(53) . 8,817 200(212) . 63.21 - 89(53) 27.98 . 318 36.81 N TR RN
Publie Relatfoss 73(87.50) . 13.90. 322(330) - 6133  130(87.50) 2477 528 2328 0 o001 i
mm'en_, L 2922.50) 2148  93(50) 68.89 n(zz.so) 9.6 . 138 . 5.8 K
School Law = © 8A(49.83) ' .28.09  142(199.34) 47.49 - 73(49. 83) 24.42 299 50.69 | .00 T cies
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Course Arcu of Preparstion '
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field experiences had not tested the knowledge gained in

/
Furthermore, the respondents who took the research

this area.

course may have been' mathematically orientated because this
course is not a requirement for the: Graduate Diploma,Program

[

in Educational Administration at Memorial.
T It could be argued, ‘as’ in Table 17, that those
respondents who indicated that the degrees of preparation

were strong and satisfactory reacted in a- positive manner.
Thus, the expected freguencies would be equally distributed

P under the two classifiCations of positive and" negative.
The data reported in Table 17 indicates that there is. a

significant relationship between the degrees of preparation
Also, the,reiationship between. the
a .

L

and the total program.
degrees of preparation and the course areas of preparation,
thh the exception of Finance, are significant at the N

- level of significance. ' »
Even . when those respondents'who perceived that

they had a satisfactory degree of preparation in Finance
'were combined with the respondents who percéived.a strong
degree of preparation in Finance, their combinéd totals were

."‘

not significantly greater than" those ﬁho perceived their

- preparation in Finance in a negative way.
The strong negative response may have been the

result of preconceived negative attitudes toward ‘the . course

area of Finance, combined'with the shortage of course
offerings that related to the economics of~education._
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3 Table 17 - ) e o LT, | = =
Rgigrzousnrp OF DEGREE OF PREPARATION . . /7 | '
f | T0 THE counsz AREA OF PREPARATION ' ' '
- ) D'egre_es of Prepara’ti’pn S . o g N

et L Coyp rge Areas ° Positive *  Negative - . Total - Chi-square - Probabilir.y" o

General .+ 400(250.50) 79.84 - 101(250.50) '.20.16 . 501 - . 187.46" - 001 . o i
School Plant - 191(152.50) 62.62 452,50 9.7 305 ... 19.42 . - .00L =

' Pupils . 214(156.50) 68.37 .. 99(is6. soi' 31.63 313 - 42.24 . .001

'Floance . ' 205(187.50) 54.66  170(187.50) ' 45.36 375 . 3.26° 50
Staff - 377(246) 177;2; ~ 11f§24£),. 22.75 . 488 ‘144,98 . ) . .001 e L

. Tnstructional o ' . " S - L $E
Improvement - 229(159)  72.0L °  89(159) - 27,99 - 318 . 6162 ' 001 o

* Course Areas of Preparatd

Public Relations  395(262.30) 75.23 = 130(262.50) 24.77 - 525  133.76 i .obl '; o
“ " Research .- 122(67.50)  90.37.  13(67.50)  9.63 135 = 88,00 i dﬁl T
‘ School Law 226(149.50)  75.58 73(149.50) 26.62 -299 226.00°. .. 001 e

s

‘Total-Frogram ~ 2359(1629.50) 72.38  900(1629.50) 27.62 - . 3259

&
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III. SUMMARY OF COMMENTS - .

The participants in this inveatigation were
urged ‘to- contribute written comments about a specific ‘aspect’
of ‘their administ,:rative training, or on their impress,ion of ™’

N
. e
.
! f
. . - :
a roe . R
- . P
: L]
L P

‘A summary of some of the opinions expressed

the total Qreparatory program.

included: . ‘
. l : .The preparato,rx’,f‘program, could be more i}
", beneficial if 'mo:re, contacts were made: with ‘ \
"adminis'trators and 'programs in t,he' fi’eld,‘
v along the lines.of internship programs.
2 Refresher cdurses, or workshops in educational

administration could be provided periodically,

so that adnunistrators ‘'could keep in touch

' with new innovations and train:.ng techniques a .

in the adnunistrative field, ¢ \'o
- 3. The graduate courses at Memorial were very - - N [/
"useful, practical and enjoyabIe. Hovfrev’er; ) o .

concern was expressed over the 1ack of

local ot even Canadian reading material.
4. There was too much concentration on the

'1argea school, and not sufficient attention_

given to the problems of~the small’ st;ho_ol

w '




6.

7.

v

. 8.

5.

F RN}

Analysis of the data revealed that the Graduate Diploma
“courses were selected from the coursé areas. o?:‘ General, Stafi,
Public Relations » Curriculum and Instructional Improvement:

and ?upils., gdost Graduate-nipl_oma studen!

Several of the Graduate Diploma students ) ) :
found it difficult to determine if the BV
acquiring of certain know edge came from |
the graduate courses, fie d experience ,. o _
._'(d'a,y-f o-day enc_ 'ter . eading. pro-' - -
fessional azines or books),. or from N L - :
the general effect of maturing. - o
One respondent felt that Memorial has not. ‘
and perhaps could not, prepare educators o ’?
. for- many o‘f the items listed in the o
questionnaire. . B , S : 5
It was suggested by one student that the R ""
educational administration program should | . . )
bemore stream—lined to take into_ con- ', . .
sidération those with; and without = - o S
administrative experience. '_ | _ 3 |
One student felt that there should be T ,"';;5, \ '- ' :
more courses that dealt with the’ economics \ . ;
of education. ‘_" S , o 3 o

preferences ‘
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“for co'urs.ea in the course a_rea's.ofl Sg:hooi Plant, 'Finance‘,' ]
Re_eearﬁ ‘and "School . Law were' not streng. | T _ - . ,\
. The hypotheeea were stated in as -
follows:~ '. L ; - |
1. There will be no relatibnehip between the N
e ..\_ .__ . course areas of preparation and the degrees .
\of preparation. ‘
Minor . i

1. The degree of- preparation s independent o'f :
(/ tne \“’f;eneral.'.' co’urae area o'f.' prepalration.':r ) ) :

‘2, ;Tne _degree of pr_epara ion is' independent of .

. thel'!Schooul flant" cour e area of préparation. L .

'\3' . 'The’ degree of - preparatio is independent of T | i

" the "Pupils course area gof preparation. ) v-

'4-. The degree of preparation is independent of )

- " the _"Finance courae ‘area of preparation.
5. The degre_ﬁe of preparation is independent of o

the "Staff" course area'of preparation. L { .
6. .The"degre‘eof preparation is “independent of, N " :'i

h‘t‘he‘ "Curriculum and Instructional Improvement"' ; g

eourae area of preparation.. | "" PR

, ' 7.. !l‘he degree of preparation is inde::endent .of -' v : ..‘ : “

j o _the "Public Relations" 'courae area of . S o j

- .Preparation.‘-_ R . '




9z,

.8. The degree of preparation is independent of

b 8 - the: "Research“’course area of preparation.

g
| 3

9. The degree of preparation is independent of

'Zig "School Law" course area of preparation.
&

. When" analyzing the relationship of - the degree of

preparationyto the course areas of preparation and the total
program in Table 15, using an expected frequency of bhé;
third, 'the chi-square analy81s of data reVealed that all
the null hypotheses‘were rejected}at,the ;Ql letel of.
significance. - | o

When analyzing the relationship of the degree of

preparation to the course areas ‘of preparation and the total

\
A

program in Table 16, using an. expected frequency of the

\
normal curve, the chi-square analysis of data revealed that -

all the null hypotheses, excep the course area of Research

(hypothesis 8), were rejected at the .01 level of significance.

And analyzing the relationship oﬁ the degree of .\ .

preparation to the course areas of preparation and the - .

total program in Table l7,rusing an expected frequency of

'Jone-half, the chi-square'analysis of data revealed'that'all

the null hypotheses, except theczoﬁrggJarea of Finance

i

(hypothesis 4) , were rejected at the‘.01 level of significance. _

i
‘
f
s
.o
il

» , 4 . : . 9
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Chapter’ VII

e FINDINGS AND SUMMARY FRQM THE

' GRADUATE DIPLOMA PR@GRAM SURVEY _"g

P , This_aspect cf the inveetigation'was designed tof’
determine the degree of preparatidn that' Graduate Diploma
students received from‘their preparatory prograniri:;~
| Educational Administration at. Memorial '

-~ ouSpecifically, the study attempted to determine.
%. yFrom what course’ areas did Graduate o g o
Diploma students in Educational Administration'
select courses to satisfy Memorial's regulation_
requirements? E . . J g {'”‘

2l Did Graduate Diploma students in Educational
¢ Administration at Memorial receive a greater
- degree of. preparation in some'course areas than
_in others? S _.'_

The analysis of the data was presented in
descriptive form. The method of analysis was to present
percentage distribution to responses and‘to use ‘the chi--
square te8§;0f independence to test for'relationshipiof

the degree of preparation to theIcourse'areaeof.preparation,

.l

and to the total program N - 1

The test of independence was applied to each null
hypothesis, and each null hypothesis accepted or rejected at
"+ the .01 level of significance. ; ’ ’,_"/// o

T

o J—

? , B Y )
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R ' I.; FINDINGS' . . L T

General Finding . . I ok

A
-

. . . ) N M
\ , - . co. r D . . . AN

o Theiﬁajotity of,tequudénté-seemlto have been pleased - :—if}
with their administrative traiuiug'at‘ﬁemofial;ﬁ fable 18 | :
aillustrates the percentage of Graduate Diploma students who , o
. parceived their admlnistrative tralning in each course area

'fto be adequate (strong or satisfactory) ‘to contend with field ‘:.f%

problems. ' o . . oo ] ' oh
Tqble 18 I R o
PERCENTAGE OF STUDENTS WHO PERCEIVED CQURSE = . R

_ AREAS OF THEIR EDUCATIONAL ADMINISTRATION - ~

(f/’*ff"‘““ 'AS BEING FAVOURABLE L : IR

Course Areas. . - ' Percentage

ol

‘Research -7 90.37 o

’ General T £ 2N
stagf . \;_” - 77.25 ;o - .
- ..school Law A gsise o :
= Publicﬁg;Iations ! L "75.23 " S , ‘*'"?
‘Curriculum and | L - ; ' “,l o o i&
Instructional Improvementl ' - 72,0L7. - B ’ :f
li".ﬁz Pupils o . .:‘--'.68;37i.1 - AR {J.if'ig
) o 'School Plantr, ,' § 62.62 o i
‘ S Ftnance.' | | :' - ' §]:§6'5 @.T

MEAN - 0 . . 72,38




'th"é 3"_ As may he noted from Table 18, aeven (General,

Staff, School Law, Public Relations, Curriculum and "if"fffffﬁ?_

’ ;zf eInstructionalthprovement. Pupils, and School Plant) :;:f“““

couree_areas are :::siﬁsﬁﬂnflose to the meaﬁ of 72 38% with ,fﬂ\ e
’ . , . .".' X Lo o - ' -'. . *
fthe exception of course areas of Research and Finance T e

4 s . A

\,which havé a percentage of 90 37% and 54 66% respective134 ‘4"

[ ) . ‘_' ) -

W . spedific éindihgs

5 A : . - S
# - [ It -can be concluded rom this part of the study that-“

;oo “a
-a - . 4‘— '._,- .

1. Graduate Diploma etudents in Educational ".jg?*f‘ o

Co. v = / o e

’ ’Administration at’ Memorial selected most of ‘L )
! g . i
. - A Lo Wy

e T ..their educational administration courses S e 53

By

SRS 7 o _ from: the courae areas of General, Staff, Public
i;x:\“ - '; .f :\.' ' Relations, Qprriculum and Instructional - 7%
R t'_"; :\ : &r g;{mprovements, ‘and Pupils. Only a small per-;:
_ ,centage of the etudents selected co&rses in- ",
u:.: . h o i thquouree areae of School Plaht (31 14%), _..‘i;
S }. - o . Finance (39. 34%), Research (26 22%), and | 'Q
"»Uf;“’ N School Law. (24 59;)._ N .,..",'n.~ S
.lt‘:: T 2. The. tahulated resulte of’ the survey, as - _
B . = shown in Table 19, indicated that there was :jﬁnfuif{f:.l
‘J'ff;: S " a greater deqree of preparation, as per-:"i. : -

ceived by the Graduate Diploma studenta, in 1;~53' fﬂj‘?

T T e some course areas,'than in othere. _t.
.. (~ " ‘\ o
! - ;
b,
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. Table‘19 . . - %'

N

PERCENTAGE OF STUDENTS' WHO PERCEIVED COURSE .

AREAS OF THEIR EDUCATIONAL ADMINISTRATION

"PROGRAM AS BEING'STRONG

Y o - X

/ ‘Course Areas - 7.0

,Peréentege'

.School Law ~ - -, . - 28,09
Reseaxch .00 ¢ * % 21,48
Genetal - . 1916

L]

. staff LT 163

/o School Plant’ . - 15.74 -3

Publlc Relat1on8 . o .’ 13.90

 Pupils ',-' e R E A 7
N ol . ‘

Currxénlum and ; " T

Instructional Improvement Ly 8.

_Finanee e v '.‘ -_“.‘ 4480

plieN . e

mEAN. DT T 13

-~ { £

Lt

Table 19 reveale that 28 09% of the respondents,

General 16. 39%, staff; 15 74% _§chool Plant: 13 90% Public

"Improvement- and 4 80%, Finance. - The percentage of

O

;a'h;gh of 28.09 in School ‘Law fgr axmean.of 15.7&.-

‘who: took courses in the course area of SChool Law, indicated

" a etrong degree—of preparation; 21 48%, Research; 19 16%,» 2
i Relatf%ns- 13 74%, Pupils; 8 81%, Curricdlum and Inatructional

_responses in Table 13 range from a low of‘4 80 in Finance to E
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‘A study of Table 20 points out that- 68.89% of the

-degree of preparatlon in the course area of Research.

'Grqguate'Dipfoma‘students felt'that-they received a satlsfactory‘

The next

four course areas 1n°order are Publlc Relatxons, Currlculum and

Instructlonal Improvement, Staff, and General have a per-

A

.centage range from 63.33% to 60 67%.
. Pupils, 54 63% lndlcated a satlsfactory degree ‘of preparatxon.;

The percentage of éhe ftdﬁl threé course areas (Flnance, .

‘[-

<

In the course area of

School Law,”andechool Plant) ranged from 49 87% to '46. 88%.

. ,rt“"

_,")

] PERCENTAGE OF STdDENTS WHO PERCEIVEﬁ COURSE:

2

 Table 20

!

AREAS OF THEIR EDUCATIONAL ADMINISTRATION

-

.
!

PROGRAH AS BEING SAEISFACTORY

o

[

.4

4

o -

Course Areas.

IN
o o L

Y

-J5Percentage

‘

Reeearch {

P LV . .
Public Relations

Curriculum and

68.89

. . Instructlonal improvement o 63 21 , .
‘ Staff ' 60 86 -t
-+ General, :.'ﬂ' h 60 67]";' )
R "_Pupi1s o . 54.63 .
' , : Flnance - .l. . \f4§.B7.' L
" -School Law -, ' . 4749 R
. ' Sohoo Plant. 46188 | 2;n~_ ;
- MEAN 573l co

<

(TR
" .
LA TR

RO
No~
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An examination of Table ;:\I;E}cates that 45 33% of f-;Tf
the respbndents felt that they were poorly prepared in the
courge area of Finance. This repreeentation was' followed by

37.38% of the respondents"inoicating a poor degree of prer-

paration inﬂthe.conrse-a:eas,of %gnool ?lant: 31.63%, Pupilsy

. . N 5 P éﬁ LI
"and, 27. 98% ‘Curric%lum and InstructiOnal Improvement. :The T
. ,J . -.:
course areas of" Publlc Relations, School Law, Staff and

. General have a percentage range from 24.76% to 20. 15%. In

the course area.of Research, 9.63% of'tne respondente indicated -’

@

"a poor degree of preparation.

7( ) P b W \ .
. Table 21 CE R
N . . , . . !
'PERCENTAGE OF STUDENTS WHO PERCEIVED COURSE" L T
AREAS OF THEIR EDUCATIONAL ADMINISTRATION . A
B T
B Shntnne R PROGRAM AS BEING POOR T L
. Lo : - - . . ! ’W .
N . T &y
' ' ' Do . . oo \,_‘ . ! :
'Cgurse Areas’' - Percentage
" . y
Finance - -~ - _ . 45.33.
School Plant ) & . 37.38
Pupils ’ ) ,31;63_.
" Curriculum and _ A
Instructional Improvement - 27.98
- X
Public Relations . -24.76 ,
School Law™ . \ 24.42 -
'staff . - | S 22.75
 Geperal., . . ' 20.15. ,
' Research . - - N 9.63 - e
' ST ~ o A . o -
MEAN - . 27.11 - e

CLLy . S ’ - . S
- . . .
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Table 22

PERCENTAGE OF MASTER S DEGREE AND GRADUATEI
DIPLOMA STUDENTS WHO PERCEIVED COURSE AREAS OoF

THEIR EDUCATIONAL ADMINISTRATION PROGRAM AS BEING PAVOURABLE

¢

&

8 of M. Ed. %‘of G.D.
Course Areas ' .- Respondents - . 'Respondents

General 92.30 v 79,84
" School Plant 71.32" . 62.62
Pupils 72.58 . 68.37
fin%ncé.- | | 74.75 ' i ' 54.66
Staff S © \90.07 : 77.25

Curriculum and

:1nstructiona1-Imﬁrovement' .33 , " 72.01
_Public Relations = - '88.33 .,  75.23
. , : . L o '
‘Research ' ‘ : 92.30 . - 90.37
: ! : - , : :
School Law o . 90.20 . . 75.58
MEAN 8302 . (. 7208

The mean in Table 22 for the Haster of Educat;onal
Administration students is 83 02%, and the mean for theu
GraduateIDiploha students in Educational- Adminxstrat;on is .
72.38% for a tean difference of 1o 648 " |

} N A further breakdown of the participants' responses |

' toward their programs appear in Table 23. = . «
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MASTER'S DEGREE AND GRADUATE DIPLOMA RESPONDENTS TOG

THEIR EDUCATIONAL ADMINISTRATION PROGRAM

"' Course Areas-

- Degrees of Preparation )

K1

of
o3

f General o

School Plant'

Pupila

" Pinance

+ Staff
Curricd{um and

. Instructional
Improvement :

Public Relatioms .

Researcn '

Schogi ng'-

P

While the bulk of ‘the resppnses occurred in the “Satisfactory
R Column of the queationnaire, a- aubstantial percentage of the o
l-respondents indicated a strong or a poor degree of preparation .

_to their preparatory programs in Educational Administration.

»
9

.,
. ..',
2 ~. \-’

-

- -

,«A\ .

Strorg Satiafactory' . Poor *
M.Ed.- © 6.D. _M.Ed, . G.D. " M. Ed. . 6.0,
ST SEEEE TR A N
£ 29.40 19.17 | -62,90 60, 67 "7:70 .20.16. -
22092 15.76 . 48.40 46i88 . 28.68 37.38

- 20.27 13.74 ,“;55.31 5463 - 5“27.421'51.653
11.09 4.80. 65;6é(ﬂ4§.87 7 25.25 .45.33
32.48 -16.39 . .-57.59 60.86 ©  9.93 22.75 .

19.3 . 8.81°  55.99 63.21 .16.67 271,98
-36.46 13.90 . SL.87 61.33 1167 24a77‘f-'
.90 2148 53.40 68.89 6. 0 9.63
45:10 28,09 - 45.10 47.49° © 9.70. #4.42 .
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When the course areas are arranged from high to ht

 low according to the percentage of respondents who indicated

a strong or a poor degree of preparation, there is conaiderable
NS e .

fis o S

_ah

| simiiarity between the Master's Degree respondents and the
.Graduate Diploma respondente selection of course areas. ghn
& examination of Table 24 lists the same three course areas: |
| (School Law,- Research, and Staff) that are perceived by the
Master 8 Degree respondents and the Graduate Diploma respondente.n
as receiving a.strong degree of preparation.‘
. Table 24«'r _
5 v

COURSE AREAS PERCEIVED TO HAVE THE

STRONGEST DEGREE OF PREPARATION s 2 S
. % of M. Ed. Course - % of .G.D.
Course Areas - Respondents = Areas - _Respondents .
.r\\ — - * . . : . -. ‘.,I
School Law -~ . . 45.1 School Law = 28.09
Research : = 38.9 ‘ . Research o 2i.48-
Public Relationd s~ 36.46 . Gemeral ' 19.16

Sstaff 32,48 . . Gemeral = -  19.16.

I

*  The similﬁrity ia more profound ih the Master s
Degree respondents and the Graduate Diploma respondenta,:
sglection of courge areas where they perceived their poorest
kdegreeipf preparation.' Tablé 25 lists the course areas of
School _Plant, Pupile, Finance, and Curriculum and Inetructional

' Improvement where they received ‘a poor degree of preparation.

PR . B P P R
L. ‘. Lo ., Y
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"f e Table 25.

COURSE AREAS PERCEIVED TO HAVE THE. S

POOREST DEGREE OF PREPARATION - ¢

% oOf M. :Ed. Course -.'% of- G.D..

Course Areas Respondents © Areas Respondents

School Plant . -  28.68 Finance 45,33

" ] : ’ L o . ’ ’
Pupils -~ . ©27.42 School Plant . 37.38
Finance ... - 25.25,. .. Pupils . YT T 31563

. " ‘ . ! o . N . ) - ’

_Curriculum & - v ‘ Curriculum & .
Instructional .- e _ Instructional o o
Improvement. ' 24.67 Improvement 27.98 o=

IIX. 1SUMMA3f,"
The combined‘totals of the.s rong and the satisfactory ' —
"responses from the survey'indicated that ‘the Graduate Diploma',.
students in Educational Administration redeived adequate '
administrative training from Memorial to perform their duties
in the field. " The Graduate Diploma students' course selections
were heaVily concentrateé in the course areas of General, Staff,_ -
and Public Relations. There was only limited attention given
the course areas of School'Plant, Finance, Research,. and Schooi'
'Law.' The Master s students and the Gradqate Diploma students
.in Educational Administration perceived the same course areas

as - giVing ‘them a strong or a poor degree of’ preparation with

the Mastex's studehts displaying a more positive attituge. )

! .
. e, ! n
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‘é

'rns COMPONEN'I‘S OF PHENIX'S comucumm N T

\\’

THEORY IN EDUCATIONAL ADMINISTRATION PROGRAMS

i
e ' 7

R 2 psENIfx-'-s" CURRICULUM THEQRY /_ S
) - . I T | / |

1

(\The making of a curriculum should reVOlve around N :'{

’ ]

will\int ract and.relate to each other.- The concentration qﬂ'

. / . 5
on meaninygs require the examination of six distinctive modes L e

8 symbolics, empirics, esthetics, synnoetics, ethics, and

' . f
5 N t

sxnopticé\ I o .-_ ;: T
' The first realm, symbolic, consists of various‘;'--
symbolic sy;tems, and constitutes the most fundamental of
all the realms of meaning’in that they must be employed to
xpress: the meanings in each of the other realms. The : : ',f ' 'ffi
'lic system, which have socially accepted rules- of - sy
L ‘formation and transformation, are instruments for the
--expression and communication of any meaning, | ‘
The empirical reaim deals with the sciences of .d 'ﬂ' '-??ﬁ
the physical world, of living things, and of man. These :“'”" o
’ sciences are based on factual descriptions- which are fo_f-' Z,fh h:”
-gathered through observation and experimentation. o N _ - ;
' : The third realm, esthetics, contains the fine arts. ;::fofg

Meanings in this realm can be perce{ved in tha_imagination,

and may not necessarily relate to/conctete fact. -‘,'”

i@a
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~ 'The meanings.'of the fourth realm are’ subilEEtive,'n
concrete,' and‘exi'steni:-ial. .'l‘hel'synnoet'ic realm expresses : | o
personal or relational knowledge that may apply to other ' | |
persons, to oneself, or even to things. ~ . '
The ifth realm of. ethics has to do with moral; :
meanings which are based on free, responsible, and deliberate |

deca.sion making. : ,.' ’

,f’ 'l‘he final realm} synoptics, gathers up the entire

- range of meanmgs by virtue of the integrative character of

the ,disciplines of history, religion, and philosophy. o '

Phenix(l964a) contended that - .il E A

“If the six realms cover the range of posdible ' A
., meanings, they may be regarded as comprising .the L
. basic competencies that general education should - | PRI
develop 'in every ‘person. . A complete person should s
be skilled in. the use of speech\r symbol, and =

gesture, factually well informed, capable of

creating and appreciating objects:of esthetic -

significance, endowed with a rich and disciplined

:1ife. in relation to ‘self and others, able.to make -

wise decigBions. and to judge between right and - L .
wrong, and possessed ‘of ‘an integral cutlook. - L e
. These are .the aims of a general education for the SR .
development of an whole person. Lp. 8) .. N L

The six realms of meaning are the baaic elements _ L
. ! R o
. which Phenix perceiVes as being essential for the formation

of a- mature person. S i _
A curriculum that is base‘d upon the realms of e
_ meaning forms an articulated whole. This is insured b \:he
symbolic and the synoptic fields serving as binding elements

i'unning ‘through. the varioua realms and welding t:hem into a . '

.1'1

single meaningful pattern.




.

N o - N .' .
j . . '
/ . ) . 1‘_,?_

,I'

In ,Addition to the scope of studies. the sequencies . _

of studies must be arranged around what Phenix coneiders -

v

" as: integrity, which suggests at every student at ell stages

of his learning career should o ceive some instruction in all .
six of the reaims of meaning. the ogical order. of the
E various kinds of meaning; end the exposure to the student of
- different types of learning accordi g to the individual' ‘
|~ maturation Cycle. ; ' '

Phenix is aware of - us volumeé of knowledge

thqt confronts most learners. To' contain 'this‘ he rec'oninends S

'that curriculum making must follow four principles for the

selection and rganization of content.—' The first principle
emphasizes ‘th need for the content of- instruction to be -
“drawn enti ely from the fields of disciplined inquiry. |
Phenix(1964a) argues for the exclusive use of materials that -
~ haVe been produced in tf;e disciplined communities of inquiry
" by men of knowledge who possess authority in their fields
{p. ll)"

! ’ .

_ Even within a discipline there is accumulated a
huge mass Of knowledge. Thus, the items must be chosen that
_are representative of the discipline field as a whole.' 'rhis
second principle concerns the selection of key- ideas thpt
- provide clues to the entire discipline. .
| , The third principle relates to the selection of
-lcontent that will exemplify the methods of inquiry. It . '
5hould‘beﬁ essential,_eccording‘ to Phenix, . tha't the‘fstuden-i_; | :

EE

a
oy
.
-
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becomes skilled in the knowledge of methods so that he may L ’.ﬁ
[ . W
continue investigating and learning on his own o # :

’ The’ final principle of selection concerns the
selection of materials that shall arouse one '8 imagination. :{,'7.3

Phenix(1964a) says: “Growth in meaning occurs only when the ; ..,;
) P e
mind of the learner actively aseimilates and recreates the

materials of" instruction(p. 12)“'
) Phenix‘a(1964a) philosophy of the curriculum for -
a general education L o Q,-;,Z” L ) ; S S

-is dedicated to the proposition that the fineat
' treasures of civilization can be 80 mediated as
to. become a coimon inheritance of persons-.who'
‘\are seeking to reelize their esgsential humanness.\
(p. 14) ‘ e , -

‘
. Lo
s . - g - f‘,
dt . b —
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N /x -7 LS
11. - THE socxnz. SCIENCE ELEMENTS or

PHENIX'S cunmcuwk 'mnomz THAT ARE Assocm'ren

WITH THE TRAINING OF EDUCATIONAL ADMINISTRATORS ' 3

.//

<

The prepar&tory program for the training of- educational

administrators ahould be, accordihg to the curriculum

_/ N
theory of Phenix, drawn from' among the six domains of knowledge. '_'?f3

: Theae domain:/#ée. stbolics, empirice, esthetica, synnoetics,
yn

ethics. and optics., However, this investigation of the-

N

graduate ed eational administration courees at. fifteen

Canadian unxv;rsitiea revealed that 11.50% of the couraes are LS A

concentrated R the aymgglic B realm: 84" 83%. empiric 8 realm:,

14‘7*/

:2 62%, pthic g realﬂ%egnd, l 05%, qynoptic 8 realm. The two i

,

'realme of esthetics and sﬁnnoetics are not represented in the
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'curricular content of the educationa]. administration pre- ‘ ¥

paratory grograms, while ‘there is only a small representation

of coﬁrses from the realms of ethics and synoptics. ‘This is

‘illustrated in Figure 3. ' - . - R

N

- . __84.83% / - i

Percentage
n
T

.oo.ax.s08 |0 0 | ' L K
SO Lo o rz-‘;ﬁu-' ' 1.05%°
-\0_ ‘ - | \ ———-r——-.-l

_ Symbolic Emplric Esthetic Synnoetic Ethic Synoptic

Realms of. Meaning R ','

Figure 3: DISTRIBUTION OF THE EDUCATIONAL ADMINISTRA’I‘ION |
7 counszs\m THE REALMS OF MEANING. '

¥ [ . . ol v -
O S oo S
The émpi'ric‘s réalh represents: 84.83% of the Canadian
graduate educational administration courses.‘ An analysis of
the distribution bf courses within the empiric s realm indicated to

"that 96 89% of the total courses Wlthin that realm are
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Figure 4: DISTRIBUTION OF EDUCATIONAL Anumzs'rmmou
. COURSES IN THE nmpmm's REALM '

, ‘ / :
‘As may be no-t_ed £rom’ Figure 3, t_here is an; vex;."f::or_n- .
~centra.tion of educational administ'r:qﬁélon cpﬁrsee in the
empiric's. realin; and Figﬁre 4 ehows an u_ne\-:eh diot’rib__ution‘l
' , ~ » of courses within the empiric 8 realm. B s .,

/ o - The high concentration of educational administrat:.on |
/ 2 | o courses within the empir.lc s sub-realm of social sciences .
seems to indicate t.he existence of a spec:l.alized curriculum ) _-'. &.
ki “for the training of educational ahinistrators. - In. view s

this,~ why would it be neceasary to- dxaw on material Ergh T

' B
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among the six domains of knowledge? Pheniit(l%da) said

LR .learning in’ the six realma is neceesary even
when the goil of; specialized’ mastery ‘guides ‘the
“construction of the curriculum.: Concentration
should not.proceed to the point of neglecting -
.any of the essential human capacities, .since. the ST
fullest’ mastery itself requires all these S
-abiTIities .... A person cannot understand his .
plac’o in the whole and behave accordingly unless
‘he is“aware of .the basic functions of civilized A
man. (p.,271). S . b

G‘

7' The . research of this etudy indicated that the

\

.

i

-

\deve10pment(of the Canadian educational administration pre- )
'.‘paratory p ograms hsve been organized around the qub—realm of

the social sciences in the empiric s realm.: Such emphasis

| 'J:sa resulted in a neglect of the other domains of knowledge.'

-.“':

\,i

ness. If any one of ‘the six is missing, the person lacks :
%

a bas:.c inqredient mr experience(Phenix, 1964&, p. 270)"

° I

in Canada lack msny of the necessary ingredients that Phenix '

considers essential for ‘the deveIOpment of the whole person.

""rhey (six realms of. meaning) are to the fulfillment of

.-l'

.human meanings something J.ike what basic nutrients are to
-the health of an orqanism(Phenix, l964a, p. 270)" T

"Without these a person cannot 'realize his essential hmnan-

R el

The educational admi.nistrators' preparatory programs

-

-
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S GRAD(IATE paocm IN Enucmmm ADMINISTRATION 7 S f

4 ! - ’ - . . . - . . . - . it
. . - . “ « . . - . - - L

voo . * ) ' 'c;.
.

. e Thtf social sciences, which Phenix discusses and N "

those referred to in this study, are in the domain of the ~ i iy
. ' v I[ ’ . e
sciences of man. They depict various types of human '

Q

'behavior. : Chief among Phenix's social sciences are economics,
'sociology and political science. This dtudy, while using g
. thedthree referred to by. Phenix. fm.md it necessary to expand
" v and include qrganizational theory, higher education, super--

vision, curriculum development, leaders in educatiom

educational planning. adult education, school and community
K | ' o relations, and miscellaneous which afe considered to be _~
'g.‘_ : elements of social sciencee.- i \ :

- R . . N

I - 'rhe research of thi-s study found that ‘the eurricular

g content of ‘the Educational Administration Graduate courses

i Py . h
at Memorial were composed of ingredients from £our of Phenix's
o six x alms of meaning- symbolics & 7mpirics, ethics, and R »

.. - synoptics. 'rhis representation o Phenix's reaims of meaning

oo L ”"l» 9 - e ‘:
. : wag slight]y better than mdst of o}zger fourteen Caneaian - ,”_‘_, Y

universiti 8 surveyed. Bowever, the Educational Administration

4

courses at l‘fémorial are not equally distributed among the

: f°u1' rea.lms.. This can be- seen in Figure 5., IR BRI
A e S e T T

-
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T ’ L . Realms of Meaning - 8 L
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. Figure 5: " DISTRIBUTION OF MEMORIAL'S EDUCATIONAL . 1
) SR 'ADMINISTRATION GRADUATE COURSES . - = \_ - 8
Ty . ‘0 . M v ’ . ' N L ' . » . . '
. . . . . / R . . . . . .. . ’ \ .
. o ' The high concentratlon of education&l admlnlstration T
g courses from ‘the emp1r1c 8 realm has become an outstanding
e C feature of the- curricular content of the Canadian preparatory
- y
progcams for tbe trainlng of eduqatlonal adminlstrators.
Flguré 5 shows this featu;e present in Memorial' s educaticnalt
admlnlstratlon couraes. e
, :
A bxeakdown of the’ distrlbution of courses within .
the realm of~emp;r1cs in Figure 6 shows the lack of diversi-
ot _fication -that exists in the realm. - ‘ J' <
- - . .r. .. x ' .
N ¢ 3 Co
L 4 . "o ! . :_./ H
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Figufé 6: DISTRIBUTION OF MEMORIAL'S EDUCATIONAL
oo ADMINISTRATION COURSES IN THE EMPIRIC'S REALM
:

The social sciences’ elements.of the empirical reelm S
represent 93% of Memorial's Educational Administration couraea,

Q .).

and the sub-realm of psychology represents the remaining 7%

' oﬁ&\he courses. The sub—realms of phyaical science and
biology in the empirical realm are not repreaented in the -
curricularEcontent of Memorial's Educational Administration

.
o . . - °
. . - 4 M .

"conrsee.' ' L L LN |

._ An analysis of Table 26 shows. that Memorial s.i;
- Educational Administration courses that occurred in the sub- } 27..*V:
realm of t@g;focial sciences are proportionally diapereed o

~* among the social sciences’ elements. a : ' v

’ - ‘ . " . - e
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~o L ~ Table 26 L
. ' | . ‘ - . ) ’. y N
‘ .- DISTRIBUTION OF MEMORIAL'S EDUCATIONAL
- { ' ADMINISTRATION COURSES IN THE ELEMENTS
o OF THE SOCIAL SCIENCES' SUB-REALM
'.Sdcial Sciences' | ; - Number - . Percentage
Elements . - 6f Courses : of Courses
Leaders in Education 3 C.21.42
o SuperviSiQn' "2 14.28
Finance - -2 '.14;23' ’
Political Science ’ 1 ‘ 7.14:.
Sociology 1 17.14
'Higher Education . -1 7.14 -
Educational Planning 1 7.14. :
Administration of o . . .
: Public  Education S . 1l . 7.14
School and Community . . - :
Relations - : 1 - . L. 7.14 .
Miscellansous _ = e T S T
TOTAL ., ¢ ... 1 - 99.96

I

" As may. be noted from Table 26 .-the Department of

&
i R

Educational Admrnistratlon at Memorlal does notfoffer a .'@{~
:course that could fit into the soc1a1 SClence s elemeﬁt of
.Adult Education. Alsq, the curricular content of the course .

'“Ba91c Concepts of Educatlon Adminlstration tends to be ; i;
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oriented towards the synoptic (Philosophy) realm, more ‘80 fh

" than towards the s0cial science 8 element of Orqanizational
_ .. ) 1 :
Theory. - : T ! '[ $ .o~
TIV. .T.HE REACTION . or-"'ms GRADUATE
DIPLOMA s'runsn'rs TO MEMORIAL‘S
7 oo EDUCAEIONAL ADMINISTRATION PROGRAM

This aspect of the study was concerned with the
(reaction of the Graduate Dip10ma students to their training
as educational administrators at‘Memorial. The data obtained
from . the study indicated that the students were favourably
, inclined toward their preparatory training. o i}
' The program of study_for the Graduate Diploma S
students consista of the qﬁccessful completion of eight
‘courses. The course: rEquirements consist of two basic
. educational administration courses. Basic COncepts df
Educational Administration and Administration of Educational
I Personnel, two of three courses from the social science

]

" core of The Economic Context of Educational Institutions, _'

The Political Context of Educational institutiOné, and,\l
The Social Context oﬁigdﬁéational\fnstitutions,‘and, four'
elective courses which can be internal or external to; the :
Department of Educational Administration.“.-' Z.i [:‘r.-fil
The findings of this study have revealed that the

1

curricular content of Memorial 8 educational administration

H . . o - . . T e
4 EEP K . . B . L .
- . - . . .t [ N 1 N

k4
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graduate oouraes, -and the related statistics' coursea were:”f‘

drawn from among the symbolic, the empiric, the ethic, and S
. the synoptic'realms. However, the compulsory courses for

\the Graduate Diploma Program are concentrated, with. the
exception of the course, . Basic COncepts of Educational

_ ‘Administration, -in the empiric 8 eub—realm of social science.'
A large proportion of the curricular composition of the course 3
Basic'Concepts of. Educational Adminietration was drawn from
the synoptic's: sub—realm of philosophy.

However, the data obtained from'the" returned

questionnaires indicated that the Graduate Diploma

udénts’
selected courses’ from the course areas o Gen al, School
Plant Pupils, Finance, Staff, Currioulum and Inst ctional. - ‘

Improvement, Public Relations, Research, and Sohool

Analysis of the data revealed a greater_selection of couraes

i

‘came-from the courserareas'of General,'Staff,- ublic Relations,.

Curriculum and Instructional Improvement, and Pupils. Only

>
‘N

.a small portion of the students selected coursés from the

Acourse ‘areas of School Plant, Finance, Research, and School |
Law. But an overview of the total population of Graduate “
Diploma students surveyed shows that Phenix 8 four realms |
(symbolics, empirics, ethics, and synoptics) were represented B

in their course: selection.




~heavy concentratiOn of educational administration courees in

':."’;r, '
_ %L AU . . N R
. . . V. SUMMARY |
. . - - ’f
The six domaine of knowledge (symbolic, empiric, S L

eethetic, eynnoetic, ethic, ‘and. eynoptic), according to _

Phenix's philoeophy,:muet be ueed,in the development of .a "_ b ;i
curriculum. . | | - | o :
| The research of ‘this etudy revealed thet the

curricular content of the educational administration graduate

coureee at. Memorial are repreeented in the realms of symbolics,

empirice, ethice, and eynoptice. Furthermore, there ie a

the eubfreaim of eociel ‘science in the empirical realma
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. sumny, concz.usxous, N

: :,Chabter.zlx,
IMPLICATIONS AND RECOMMENDATIONS.'
'I., . SUMMARY

P ’ .

The major purpose of this study was directed

towards an analysis of the curricular content of the Pre-

,'master 8 and the Master < graduai?e degree programs in

a,

educational administration at Canadian univ rsities. A

‘minoxr related purpose was concerned with hc Graduate o

Diploma students in Educationalsg\dministration at Memorial

University of Newfoundland perceived the dggree of pre- ', |

paration that they receﬁed in their administrative training.

Y.

‘2.

'_ that may be common to mos? ‘Canadian
_university training programs for

’ed,ucational administrators?

»"

'The problems examined in the study were:

Are there certain core curric_ulum cours_es :

Are the educational administration graduate

, o REY

_course offerings and course requirements '

for the Pre-master s and the Master 5 Lk
\programs concentrated in certain realms

and: sub-realms as, used bg Phenisd?

’ Is the curriculer ycontent of Memorial s .

R}

graduate courses in Educational

' .Administration similar to the curricular

5
Je
Wi
S
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///ntent of graduate courses in ' _
.\'ll/ . re -
N educational administration at other_
J/

. Canadian universities? » 7

;4. Are the qualifications of prospective
4/andidates ior admission into the
preparatory ptogram in educational
administration at’ Canadian universities :f

similar?

1.

5. ‘From what oourse areas did Graduate Diploma
“students in Educational Administration
select -courses to satisfy Memorial'
regulation requirements? _ o —
6. 'Did Graduate Diploma students }n Educational
ARdministration~receive a-grfater degree of

. preparation in _some courses Qhan in others?

The curricular‘philosophy of Philip Phenix(1964a)

- was used as a theoreti al framework for the study. L,Phen:i.x's

theory for the makin of a curriculum revolves around an

examination of meanings, and their relevancy in the growth

ﬂ.of the indiVidual.s-If a curriculum .is to develop the- basic :

competencies in every person, then, according te Phenix, itean

must consist of meanings that are derived from the six : "f

' distinct modes of human understanding, which he has designated

symbolics, empirics, estheti&s,. ynnoetics, ethicsy and

- synoptics.. ' to '>.< o S

"
°
Lo
"
o
o
"
o
o
e
et
e



C A
=z

The data for the study were presented in ‘des~ ;i .
‘Criptive form. The data for the examination of the curricular
content’ of educational administration Pre-master 8. and
Master s graduate degree programs at Canadian universities.

were obtained Erom course descriptions received from , .
C ' o R A

universitiesfincluded in the survey.

oz

‘' )

The data for, the investigation into the degree of . f.f

preparation that Graduate Diploma students received from

their training at Memorial were obtained through the admin-

r . -

T

N Ap——

istration of an eleven page questionnaire. The research _f . s
instrument contained seventy—nine administrative duties or
- responsibilities and was sent to a’ total’ population (92)
" of Graduate Diploma students in Educational Administration
from Memorial. P f' ) L ' '»'.L L. o
;5 .- The " statistical preeedures used %n analyzing the
data were frequencies and percentage distributions._~The

.

chi-square test of independence was also used in an attemptf

o L
to determine the relationship, if any, between the degree _ IR SN
ST e
of preparation and the course area of preparation, and the }.
uf-tota} program. The significance level was set at .0l. 7
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II.  FINDINGS.

- This study has ‘generated the following major B
~ rindings: ° | ’ . R ' o
| 1. :There-are.basicleducational administrayionﬁ N ,'?/;
and statistical course requlrements that-- are ‘
e natlonally prevalent at the fifteen universities.
'2.' The greatest concentration.of.courses in the
Canadian preparatory programs for the training
;of educational administrators ‘are found in .
jthe sub-realm of social soience in thg empiric s'
.realmr- This has resulted in a- limxted emphasis
‘being placed on courses in the sub-realms.
3. The curricular content of Memorial 8 graduate

~

courses in Educational Administration is compatible

to the curricular content of grad ate courses.
in, educational administratiOn at a or_the
other fourteen universities. .
4. The admission requirements in the prepuratory
programs in educational admxhistrationiat
;the fifteen universities are)similar. These
irequirements normally include an undergraduate d
'degree with a "B"™ standing during therlast |
two years of undergraduate wOrk, and fie%é e
. 7 CoaT b

X . ) . L
’ s ! - CREY

' 'experience.,

5. Memorial's Graduate Diploma students in ; - f»‘.”E3:"

T~ -

* :: ‘Educational Administration madg/mpst‘of_tnyirxﬂ -

— “ N ?
1 A




.6. -

'T——;;d\fﬁétructional Improvement. .

_ Generally sPeaRing, the Graduate Diploma;//,//”

7.

AR

dourse selections from the instrument'

course areas of General Staff, Public
Relations, Curriculum and Instructional R

Improvement and Pupils. gOnly limited
attention was given by the respondents

s

to.courses”from.the course areas of.

“School~Plant, Finance%'Researchﬁ and

School'Lawk.
Graduate Diploma students in Educational

Administration at Memorial received a '

greater deqree of preparation in the

course areas of School Law, Research,.
. N

Public Relations, General, and Staff
: N‘—,.Ia .
than in the course areas of School

Plant;‘Eupilsq;Finance, and Qurriculum

"

. training at Memorial‘Was adequate to meet‘their

needs in the field

'

An examination of the/data &rom the Pond
(1973) study and thlB study revealed a

high degree of compatibility between Master ]

-~

students and Graduate Diploma students 1n '

their selection of course areas and the degrees

of preparationt]Strong,:Poor,~and Satisfactory).

ey - 161
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- 1IL. concwsxons 'AND-IMPLICATI'QNS".: N

As a result of the data in.this investigation, . |

the following conclusions wnd implications may be stated-- .:‘
‘ l; A common feature in the Masteis‘ Degreei _~". . Y

| programs in educational administration at , f:'; e ,/::%f
Mthe fifteen Canadian universities is the . E,.'{ ?z_:;

' basic educational administration ccurse;; and, o . ,
‘at twelve universities. the statistical ';f ' “-Z.l" }:’
courses; Thesé‘institutions\ggtgch con%&derable o _W;QQL};
importance to the necesﬂtty of. eprsing the ' ; f
students to the various concepts oﬁ adminis- ; f
' trative and organizational theory. ff ": S . c.“'_' etf%
| There isn t any apparent difference in the i' ‘ d
curricular co\tent of educational adminis- S f%
i' tration courses at’ ‘the fifteen universities. | _' 4 ‘." ﬁ;
lThese courses aré dominated by the social. ,\\\i“, - Qf
SN sciences which have resulted in an uneven ¢ :"35- i.f o
fdistribution of COurses among the areas of‘ .;. :' -f, .
social science and humanities. :_'ﬂ o T\';" 1;

Not only is the curricular content of the

‘ educational administration programs similar ) 5: - 'f'fii

but,,there is very little difference found ii

. ' in the admission requirements and the program'l"i.t‘ ﬂfﬂff?
| routes that are available to students at ther ._:: :dl'Lfii
fifteen universities.;vnl _ | ‘;

'There are normally two routes available for ff ;T,'J\:;#:-”.?
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-i University of Newfoundland provides students “’,j . %‘

,have completed an undergraduate degree with, ";~.- 1'91;135

" at: least, '“B“ average in ten Education courses .,

’ ndndnistration as perceived by former etudents

¥

students to: complete the Master 8 Degree . '.3;}-5jf~’<ff53

Program: thesia,‘or all course work. Hemorial

,I-\

1 £
with three routes: thesis, all course wOrk, or

internship. i B 3 R " ':“w

Most of the. fifteen Canadian universities , ': ﬁ@"

N accept prospective candidates for training

as educational administrators provided they“

a “B" average., Most universitiee, with then
exception of Memorial do not make any ]
reference to: education courses in their under- i
graduate program._ However, the Department of E A
Educational Administration at Memorial requires : f;¥i~'

its prospective graduate candidates to have,-f‘

An&overall statistical analysis of Memoriad'

Graduate Diploma Program in Educational

indicated a significant relationship between
the degree of perceived preparation and the Co i SRR

course areas of preparation.' o g R

More specifically, the Graduate Diploma R T S
! T .
respondents were favourably disposed toward

the course areas of General, staff Public ;fi' -

Relations, Research, and School Law. Hbyever,-:




-

_recowmendations should be considered

1. An assessment ahould be made into the con— .fm o . ad;

3. The Department of Edufational Adminiatrationt,;;

an adverse attitude was - prevalent , "1.r~i,f ,‘:',;T-f

| among theae atudenta toward the course . "{‘ ,;,,_m

areas of SchoolkPlant, Pupils. Finance,

and Curriculum and Instruotional Improvement. .

In comparing Pond's(1973) findings and the 3,f‘.'**"[f‘¢'i
findinga of “the present etudy. there.is oon--' .
siderable agreement between the two groupa of ii-

graduate students in the selection of course _f;'”- -'rr(fﬂ

areae 'in which they perceived an adequate : 5,,t-f ;:T?ﬁ{%
g and an inadequate degree_ofjpreparation; - »‘?%7‘;3 }5

. - v ;ﬁmmmNDAmous’ T
The researcher feels that the following major
: o

° LR Y

_ tributiona of the humanitiea and the social ;7 ;
, | ..

soiences in the training of educational o ,;'7: }'fﬁt L

administrators. L .j" R e ,: o ’-,, o

2, 'Philospphical moralh and Bpiritual valuea ' o "ﬁ‘;,w

should be integrated into the'preparatory --‘ ; ‘,'fg"fﬁ“

programs fof'the training of educational o : . o ';;;

administratore. _-'-“ '_ N g d" B

at Memorial should cohsider poaaible deteri- é;__\\ffi‘f .lﬁ

~
A -

‘,3menta1 effects that.the all-couxse-route to

-
g '
Al
' K4 NN
). Sy
. - 5,
. s
v . - .-
s weomel
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_ the Master s of Education Degree mi, ht\
- Lo \,
have ‘on future educational researc PN ,
n‘-\. e
4. :Memorial's Department of Educationdl- .. T - .

Administratlon should evaluate the - . AN

| ! 4
currlcular content of courses from the ~ ) . B

5 course areas of Finance, SchooI Plant,

Pupils, and Curriculum,and Instructionak-'

-Improvement. - - . . u . S b
-*..  .This may result.in‘an expansion of courses
. in the areas|of economics of-Education and- - - ' o
- . . ‘ N v C ’ ’ } N , I
" . the administratiorn'of curriculum organization. e
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Acadia University. Universi Calendar 1973*74.
Wolfvillex Nova scotla, 19 3. . - v

Dalhousie University. University Graduate Calendar .
. 1974-75. Halifax: Nova Scotia,"1974. ‘ .

McGill University. University. Graduate Calendar l973-74.f
Montrealz Quebeo, 197.3. » g -

Memorial University of Newfoundland University Graduate . -

' Calendar 1973 74. St John a. Newfoundland "1973. '

.Ontario Institute for Studies in Education. University :

Graduate Calendar 1974 75. Toronto' Ontario, 1§74

- Queen's: University. University Graduate Calendar 1973 74

Kingston. Ontario, 1973." -

Saint Mary's University University Ealendar 1973-74 : o
] Halifax. Nova Scotia, 1973, 3 . Lo

University. of Alberta. Universit; Graduate Caléndar e .
- 4

.1974-75. -jEdmonton- Alberta, 19

University of British Columbia. University Calendar

1974’-75. Vancouver,a"British Columbia, 1978 ~ Ty

University ‘of -Calgary.- University .Graduate Ca&l.endar
1973-74. Calgary. ‘Alberta, 1973.4 ' T

_ University ‘of Manitoba. University Graduate Calendar

1974~ 75 Winnipeg- ManItoba, 1974 : ' © e

_ University of New Brunswick University Calendar

1973-74.. Fredericton. New’ Brunswick, 1373

University of Ottawa. University Graduate Calendar .
1974-75. Ottawa, 1974 ) ’

.University of Saskatchewan. University Calendar 1974 =75.

&skatoon- Saskatchewan ' 1974

t
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o OUESTIONNAIRE FOR GRADUATE STUDENTS

N . ’ . . A

o

A COMPARATIVE ANALYSIS OF 'THE CURRICULAR
_CONTENT ®F CANADIAN PREPARATION PROGRAMS
FOR EDUCATIONAL ADMINISTRATORS TO THE

, MASTER'S DEGREE LEVEL, AND AN EVALUATION .

OF THE RELEVANCE OF THE GRADUATE DIPLOMA

" PROGRAM IN EDUCI\TIONAL ADMINISTRATION AT.

'MEMORIAL. UNIVERSITY OF NEWFOUNDLAND AS
PERCEIVED BY DIPLOMA GRADUATES.

by
BUTLER
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) Statements relat:mg to -the de ree of preparation
_'you -have received at MUN appear on the following' pages. "
» For each statoment, please check (/) one of the columns
prov1ded for responses. | :
: If you wish to make addit10na1 comments, please
wrlte them on the back of the page. L
g ' ‘A brief explanatlon of the evaluation headings to
be checked follows: . . :

-

‘Apprgpnate Course Not Taken., Although a-course(s) was

available to deal with that particular function, -

you-did not or could not avail of. the. Opportunlt)’
-to enrol in that partlcular course(s).% ,

“r
’
P

: Appr riate Course Not Avallable. Your preparation program

did not 1include a course: to’ cover that partlcular

functlon .- .
Ly, P ' : L

4
-

Strong Preparatmn. The 'preparauon at 'MUN was such that
. it could hardly be 1mproved

!

Satis factory Prebaratién. Suff1c1ent preparatlon was’

C recelve?i to do an acceptable jOb : L

.
ot < .
Rl

Poor Preparatmn. The degree of preparatlon was inadequate

_ iciént; more- or better preparatmn would
- have b en helpful. A _ -

. .
-
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AN INSTRUMENT FOR EVALUATION OF THE GRADUATE DIPLOMA
PROGRAM OFFERED BY ‘I‘HE DEPARTMENT OF EDUCATIONAL

MUN has prepared me to:

" MUN has prepared me to-'

lo.

‘11.

~into practice. o | Lo

'Make decisions effectively.

X Identify poquies ‘that
need reconunendation to

'Pi‘épare informative e

,bulletins ' etc Re

--province and community
~into.a plan' of education.
. Lo . ®

_ Establish and maintain

a _archﬂ:ect .

"~ plans and specifications..

ADMINISTRATION "AT MEMORIAL UNIVERSITY
OF NEWFOUNDLAND

!

v
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Dégree'of‘érebaratibn

- General

o .
e » O w . - o

| APP

. Course Not__'

‘Taken

Apprqpriate
Course Not

. Ayai:_l,a.ble

“Strong . .
Preparation

Satisfacto
" Preparatio

n

. Poor
- Preparation

T -
e
°

Clarify and definé a clear
philosophy of educational
administrqtion.~ e :

Put educational theories

Apply other disciplines in’
administration. L .

. the practice @f educational |1 .

EXecute school po].;i.ci.es.~ ]

the boardo K I\"‘;l .‘ . ’

materials’ (manuals, - - "~

Incorporate the moral and
spiritual valués of my

clear educational goals; .~

School Planﬁ ST

Know how to select an

To . read and understand

oy . . '~."

e

Loy €



e izi- WOrk W1th teachers, staff

o 13,

14,

‘15,

- 16.

P

i . -

19

‘bulldlng needs., ‘ .

-Hclp the board expan 1ts

‘bujilding developments and'

. - buildings as-dictated by -
.. needs,

18,

,UN has prepared me‘to.

‘Deg

-
o -
(=] -
o]

Hy

o
-
o * -

rparation

Appropriate.
" Course Not-

Taken

te

ppropria
Course Not-

Available-
Strong. -
Preparation

Satisf

L

a

ctory
on

- Preparati

-Poor
. Preparation

2.
.

members, and lay people in.
planning school bulldings.
projeét school enrollmqnts
and otherwise determine ©

1A

: O
L)
-

A
Work w1th community grouﬁ%‘
in the use of school &
fac111t1es. o s

i

P/ )

thinking on modern school:

new materials.

Route -and schedulé %chool

bus transporation. |
Plan alterations of!old

enrollment And currlcuium }

Assign and supervise ' .

custodlans and malntenanpe ;
I Staff R “/

(the. Please wrlte any :
fomments on’ oth 51de

of page)

D1rect clas§§f1c tlonk;f
promotion, /and matri-
culatlonrq stud nts.

,

f
Lol

) |

(W ]
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_ Preparation: ' .

F
=)
]

&
o
o
®
o
Fh

Y
n

Preparation

Appropriate

.....

Taken
Available
Strong
Preparation
Satisfactor

Course Not
Course Not
_ Poor -
Preparation

Appropriate’

20, ,Estab11sh and maintain . " .
student gu1dance . -
’pmocedurcs. P

21 Be.approachable to - - ' \ N g ‘, ) ‘ T

' students.- . \ , o ' ’

22, Superv1se extra-

- curricular activ1€1es.
' I .- o : .

23. Direct and supervise 1 . : ’ o

i keeping.Of student records. ' ' N o

24, Identify and meet student . :
* psyehological needs., . ' 1 N

25. Know and meet the health
needs of students.

: ). C
26. Establish' and maintain ) , _
' - efféctive order and . - N 1 y =

discipline. - .o B '

‘(Note: - Please write any - = ' 2 I I
comments on. other - 51de : i I R IR IR
of page) . | 1 .. .

Flnance
'MUN has prepared me to:

27, Be a flnanc1al adviser to
the board, knowing when
and where to look for . ' . .
expert advice on financc. - | SR

28. Be aware of any changes in. . . e .
the financial picture, . - 1 " '
(Federal-Aid, salaries, - -
special clasSgs,'e;g.).




" . (Note: Please write any’

. , .\:‘ . -. ‘ . ‘__ : ' A . '1"7-81 .
arafion

X . o
vod '

o
14
0
g
o -
o .
o
Hh
~
=
1]

propriate

. Course Not.
Taken
*2
~ Course . Not
-Available
Strong
Preparation’
Satisfacto
Preparation

Appropriate

o

Poor
- .Preparatio

°

29. Supervise the accountlng
of school funds,

30. -Make financial reports e ] i' \
to_the board. ‘ :

" 31.. Prepare and present the ‘. . R _ S
annyal budgct (or parti-- - . __ j
.cipate in its planning). | : .

32, Involve staff in budget . ' - - IS
‘preparation. = Y R I _ B R

33. . Interpret the budget to N o
' the board. , S ) N A P

34. Keep w1th1n the budget _
: in school operatlon. . 7 g

35. ,Establlsh prudent - _' N | A A
purchaszng procedures. : : L :

36. . ESt&bllSh a good credit - .;1f I N ' L
rating for my school and . ' ’ C
district. :

37. -Lead"communify'in per- -
ception of financial needs. .
38. KXnow types of insurance fﬁ' =

and bonds a school should | B S 5
. Ssecure. . - - ' e N . ,

. comments on other side’ I PV B
of page. T . ' .
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' Degrees of Prc

e
ot.
fee ]
Y 13,
n =
0
-

‘> Staff,-. i‘

Available

Appropriate
.Course Not -
Strong
Preparation'
Poor .
Preparation

‘Preparatio

MUN has prepared me to:

;Appropriat
Course N

¥ Taken

Satisfactor

< ‘

39.. Locate, scrcen, interview, o :
select, and nominate for . .| . N
app01ntment to the staff, o N :
Jghose individuals best
"qualified for staff ,
positions.

) .. L
\ i

40, Provide new staff with _ _ . : Lo
brientation, early assist- | ~. | .. - IR
ance and gpidance, to help ' - ~ o P
make them successful : - o : L .

41. Observe and evaluate school 5 _ - :
ﬂersonnel : S Y, '

42. 'Know how to build and -
.maintain high staff morale.

43, Carry out board's policics
regarding the staff (sick
leave, records, salarles,
etc ) P .

44, Dxrect in- serv1ce tra1n1ng ' !
as needed

45, Dlscharge unneedcd or: ° . i ‘ S I o
: unsat1sfactory personnel. ; L I -

46. Be skilled’in gett1ng peOple‘ ' 1 |- ,
- . - to.work together. . . | B : -

47."Commun1cate effectively [  EEEES B PR I ';'.:
with staff members, = - : SRR
(Note: .‘Please write any -

. , « comments on other side ! @ .
-, of page. ) - N N N '
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. S SR . Degree of Preparation
- o T ' ot ‘ . J 5
' u [
\ |- ' k .‘ . ’ | :

ropria
. Course. Not

.- Curriculum and,Instrucpionai””

Available’
Strong
Preparation
Satisfactor

_ Poor
Preparation

Appropriate
Course Not
~Taken

_Preparatio

C 7 IMpLovement T 5, :
: C o Y
) Mu& has prcggisf me to:’ =
. = 4#\ Know when and)how to - . - - - i .
) ~-obtain new tgxts and other | - "- | .. . ‘ ‘ ~ Ca
. R instructiowﬁl‘suppéﬁeSu ‘ ‘ . N I R
. '49._ Assign reaspnable eéchet,i [N VR 1. ) -
loads. . - S A B ) IR U B =
i RN o ; . . E .
T T chqgnize good methods of ’ ' :

o . imstruction (nag\\:d old). | N o . n

-'51;,_Work with superv1s rson - |0 |- -
no sources of materiais and:' AN -
T instruction. : L . L |-

- . 52. Provide for continuous N - K S IR
' , : course evaluation.and ‘ ) B R - o
o ‘ rev151on. : L o . . o o

53,. Raise academic standards.

; L Obtain and malntapn a. K
. , ., current file of course .| .. . R
-outlines. . _ S R LR L

‘55, Establish and maintain K - -
-adult education prOgrams . 1 B SR
(if needed). Lo
'(Nota: Please write any com-’ .| SR
- ~- ments on other side . \ B .
of page),. T vi? : o 1 - R
. < " -' 'D' .o .‘5- - ' .l .‘I’.l. .-_"' ' . "' . . \,. . - ’ ,. [ t. . '... ~'-
R N ) Pub11c Relatxons L B I , . o
MUN has pxegared me t°';“,7""i R I ',Jf{ - o L

”?‘; e 56. Lead the staff and com-_ o -
BN S mun;ty in- educational =~ . [|. | . 3 A A
~ thinking and-research.” |- -t -l N AT
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57. Keep fhe commhnity informed.’, J . | s
' about school's progress, ' - 7 -
. ’ deve10pments, and necds. ST - 1 -

58, Be sk111ed in public o - 1 IR Y A _Q’ o
speakzng C , i : L

.59, ‘Invite and welcome a1d R . R IR I D
_ from associations and SN Sl Do,
«° . clubs in building and * . | . o . I B
- ' maintaining healthy oo ' o N D R A

. public relat1ons. = Lo . N

60. .Strive to keep educat10na1 o - N T
‘goaks in harmony or not too| = ) I R Y
far ahead of community - R R : R
obJectlves.-",, T S

61"1—Dea1 effect1vely with '_. —_— 1 1. o ‘”;fu;ﬁ
2 ; controversial 1ssues." N N N 1 B ,

62. Bncourage parentaJ 7 '_ |- - N 'pi;
' ‘visitation for conferences o kaQ . / : .
and clarification of e A I . R

problems or misunder- o
stan41ngs. L : L o

63. Handle 51tuatidns that S 1 - -, ',- . "ﬁ
‘*could develop into - - R
P.R. problems. ' RN

ketoghize the P. .R. ‘value o e o "_,”._ﬁi;j
of clear Teports of *» 1 - | .} SO AR IRPTRE
. pup11 progress. SR, ‘ ol L B
‘ ‘ 65. <Be ¥deéntified as a member : L S
© o e of the, communxty by . p N ..

-

N -/ participation in :community | . s
- J BCtIVItleS. ARV . AN B I
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_{' + school fung

Ty . »

v o

66. -
- of -being ‘present at- alil

Y

(Note.

'J”"’ of page).

S ' R (;‘:
o 'Research
MUN has prcparcd«me\to.”
67. Undurstand research
techniques . and methods.
68,
.~fESearch L _
To be skillful in

“organ121ng research
pro;ects.. :

"69;

"Have a. mean1ng£u1 under
standing of statistics
~and stat15t1¢a1 methods

(Note._lPlease write any
comments " on other
side of page)

'.schbgg Law

MUN has prepared me‘to. f
..
,“

'..school fac111t1es.-

Know to what- degree com

-72,. Handle student act1V1ty 3; - i
- funds ‘in legal fashion, - |~
* N * N -’ﬂ. . [N

Accept’thc respon51b111ty

Please write’ any L
comments “on othet S1de

B . - s L
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73,

74,
" 75, .

78.

o .

3_79&
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Know the legal. rOSpon-'; '

sibilities of my .
admlnistratxve posithn.

Understgﬁzﬂ?he teacher
tenure law. o

Determ1ne 1egal1ty of
School expondxtures.,

Enforce the COMpulsory
attendance law. .

Understahd the. Schools
_Act, 1970, and its -
imp11cat1ons regarding

pupils-. (expu151on, i, “

suspenslon, etc. )

Handle compla1nts by
parents about school®
dincurred imjuries to a
son or-daughter. .

ments relat1ng=to
currlculum.

”

[N

Thank you for your
frank responses. | If
~ there ard other items
- _or functions you feel
have been omitted,

‘Know.the legal réqui}es‘

- (Note:
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e e MEMOiuAL UNIVERSITY OF NEWFOUNDLAND '
e Tl S St Johna Ncwfoundland, Cnmda r

] ) [ - \' of 4 :
% Department of Educational Administration o el ;
: Lo T -0 T4 PL 0. Bpx 14

R “.-.% . ¢ . Education Building ".
< : T . e . . Memorial UniVetsity
s . R . . Tt #ﬂ ‘ e ' . o . b '~‘st- JOhn'Bp Nfld. ‘
T . e May 8, 1974 e

‘s ’ T .o _'-' v7~ T ' B o :
i T g N oL T UL B R
R - Dear- Graduate:- ; S PR
~'._‘.': . " L T J 7 . e ¥ . "x;. L

o \I am engaged, under the supervision of Dr. K. W.
e ,' - Wallace), in a study-to evaluate the relevarice.of the.

e ‘at Memorial University of Newfoundland as perceived
v by Diploma:Graduates, The survey group consiats ‘of ’
Hee "thé ninety-=foyir (94) partj.cipants 'who have received

..théir Graduate Diploma with a speciality in Educatioﬁ’ei ot

SRR o Adminiatration from Memorial. ' .- T Goonl-
LT . as'a graduate, you axe in the’ be t position to
ot e i 1 state whether your training :at-the graduate’ level at:
AP Memorial has. prepared you for the role of school
e administrato:r.‘ . o ( W
e : Y mw S
U CE I ~Enclosed you will please ‘£ind %;uestionnair&
L. o0 - that I would appreciate’ your. comple{:ing, and: ;eturning_
L in the enclosed pre-atamped envelope at your earliest :
R o conVenience.

. : L4 . 1l
+ » 4

‘
. e - L ’
¢ [

.In anticipation of . your assistance,
1 remain, | |
PN .- Yours very trniy,_

Sty T oL e T FFEEN. Butler

:.":,f",Q e e Graduate Diploma ‘Program in EdQucational Administration-

s

W
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- MEMORIAL umvzn’sm' OF NEWFOUNDLAND
I - St John’s, Ncwfodndldann.' Canada '
D‘-’P"'lment Of'g‘;'fcmio.ml Administration’ o B T . ' : K
. R i . i " .o \.l \‘{ l .-
N ..'-0 N P. O. Box 14 -
» g o SR Education Bu:leing
: S 2 : . . Mémorial. Univexrsity
e st. John's, Nfld. -
. . May.24, 1974
o bear‘_tgraqﬁat;é:- -

Approximately two weeks ago I sent you a
questz_onnalre from. which I had hope to' gather data
.concerning the relevancy of the Graduate Diploma/

: Program in- Eﬁucat;.onal Administratloﬂ.

As responses have’ not been as satis,factory to, . i
date as I. had’ hoped, I v‘ould like to receive your' .- *
..+ completed que/stionnaxre. . If you have not ‘already .
.1 . returned- the questionnaire, would yqub\please take a
' few minutes to complete and.return.it>as. soon as . .
‘possible. In case,you did not receive the quéstionnaire
. ©Or you have misplaced it’, I anf enclosing anothex . coby
- with'a ‘self-stamped envelOpe. _ . o
! yE '
-PY¥ase be assured that you will not be. identified
with the compléted questionnaire in any way. Thankmg
-you for your Valuable assxstance. =

- ', s : B :' Yours very' truly, :

Fred N, 3utl§é;_ E

W
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Co W T T Ty T oo T
!&.{{: - Dfpamm, o.f Educatioml Adquon- .. o - : . - LT o
DI oot . : P 0. Box lA Co T B
oo , . " R C ‘Education Buildlng s .
L N N ' - Memorial’ Univeraity : e
o SR 1 O L > 8%, John' 8; Nfld. . . SRR
L R L UALC - 887 & T PR

T MEMoRIAL. UNIVERSTTY: OF NEWFOUNDLAND " - " - - L T
PR IR . St. John's, Ncwfoundland Cmada N

- .

-

oy, : - . - ' o2 " ' ' o
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S Dear Sirs-v S : S R
WOl "I ama graduate student 12 the - Dépar'tment T Do
PR " of Eddcational Administration At Memorial - P PR
S v+ .. .. University:of Newfoundland. At present, I am . N S
0.7 . . engaged, urlder the supervision of Dr. K. W. =~ . -~ - N Y
SIS *.°" "Wallace, in‘'a study to detemine the curricular - C N

" " content of Canadian preparation programs for - T “>

A B Educational Administratcrs to tgp Master s . e Y A
e . . Degree 1eve1. \ . . T S
N ‘ S would appreciate if you could’ send me: IR R
e ' the 1973-74 copies of calendars, brochures, and - - ... "

.o announcements that include descriptions’ of your . - o
: 5 graduate program in educatior}}l administration. o L

- In anticipation of ~your aasistance, N ' ST .'_":_".‘:,'

"I remain, . - .. . - o .o
LR Co L . . Yours very truly,’ o '

) . T S‘red'N._ B.ui:_'le‘r_.n-'
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; Dear Sir--’ e ) '
L - R Approximately two weeks ago I requested that you
P . send me the 1973-74 copies of your calendars, brochures, .
i . .. and announcements that include descriptions of your. .
woen - graduate program in educational -administration. Also, -
vt if possible, the course outline as: developed and used .
L by indi}udual professors.-,.- S S T

L - - ,-' This informatibn is needed for me to complete my
;- ~ .. .graduate study. in which Iam. attempting to determine the -

: .' .+ . Curricular content of ‘Canadian preparat:.on programs for -
SRR Educational Adnu.mstrators to the’ Master's Degree 1evel.,~ .
[ If- you have alread.y mailed &F e requested materlal, :
LB

A § would like to.'thank” you for your valuable:dssigtance. .

D However, if you haVe not sent this pertinént material),

e I wduld appreciate you giving thz.s request your éarllest
o attention. .
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D 1 remain, L o ST

: — “ . ' ~ Yours sinc‘:er'e'i}l.;

' _.;’;," SR " ! Pred N. Butler ..
o ) R ,\:‘.. L ,' N .- , o
Dr. K. W, Wpllace o
Superviiaor P Tt T e
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