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“Teaching matters more than any other factor in a student’s school years” (Jensen, 2013, 

p. 7).  By providing quality education, teachers can build the connection between a child’s hope

students’ literacy and math aptitude is vital in ensuring they are able to compete statewide, 



school’s academic stan



–



deficiencies are not addressed, students’ academic growth may suffer and leave them unprepared 

the district’s mission to provide a high quality education to all 

e student engagement, and boost students’ 



learning and students’ lives (Blum,

understanding how to support students’ language and literacy development in the earl

2003).  The task of improving students’ math achievement through best practices remains a 





gathered through Mississippi Department of Education’s statewide Mississippi Academic 

d Northwest Evaluation Association’s (NWEA) 



chers’ responses, what identified interests are most needed to better support





explicitly allowed the use of student’s response to instruction when identifying a learning 





decisions.  Their decisions are based upon each student’s individual data.  During this 

about students’ academic growth.  

“

progress, an essential first, yet often ignored, step is to rule out poor instruction” (



In order to increase rates of success, students’ progress must be carefully 

Checking for and monitoring students’ understanding is an active and ongoing 



intervention plans, teachers continuously monitor their students’ progress and alter the 

’ knowledge 



essential in providing teachers with the resources necessary to understand the school’s goals to 



three of Bean and Lillenstein’s (2012) research revealed seven 





based strategies, it limits secondary teachers’ abilit



evaluate each student’s progress for improvements in 

Antrim (2013) state, “The results are not immediate, but they are cumulative”

students’ acquisition of knowledge continues to grow, they gain ownership of their knowledge 









(2014) concluded students’ 

the students’ problems.  In line with the initial steps of RtI, teachers should utilize all assessmen

students.  After identifying the students’ need



performance, and assess if the interventions are supporting students’ needs

Guskey’s (2000) book on 



op educators’ individual and collective capaci



evaluation.  The first is participants’ reactions; did they like it, was the time well spent, did the 

participants’ learning; it should be able to confirm the participants’ acquired the intended 

knowledge and skills.  Guskey’s (2000) third level addresses the impact on the organization and 

depth structure and components of RtI’s multiple tiers.  McDaniel, 



Bellanca’s 

’

Roach, 2013) and evaluating the program’s effectiveness (Powell & Stecker, 201



students’ deficits, provide strategic supports, and assess the effectiveness of how the diverse 

rtant to accomplish the goal of students’ 



with stakeholders on the school’s leadership te



they pertain to teachers’ and students’ roles in the RtI model.  

Based on teachers’ responses, what identified interests are most needed to better support



district’s curriculum director 







45 minutes in scheduled teachers’ classrooms to observe 

the overall findings from the day’s rounds.  The goal 

formatively using participants’ feedback and surveys.  The 



improving teachers’ and students’ ownership of 



to increase students’ understan

“H

”



compared to the previous year’s data to assess 



–

–

–

–

–



Based on teachers’ responses, what identified interests are



er’s 

formatively evaluated using participants’ feedback 

development to gauge teachers’ perceptions of topics discussed.  Teachers ha



teachers’ ratings are aligned with Guskey’s (2000) Level Two: Participants’ Le

achievement.  Each student’s math baseline data 



recommendations from NWEA’s Learning Continuum.  In the spring, students 

students’ understanding of the day’s lesson.  The exit tickets consist

aligned with the standards to assess the students’ level of mastery

e was an increase in students’ underst



comparing each math teacher’s baseline data to their spring ben

by increasing teachers’ and students’ ownership of data.  

s’ SMART goals and teacher feedback





advance students to the next level and increase Byram Middle School’s accountability rating.  



s’ mathematics proficiency from the 2017 to 2018 school



 

 

 

 

 

 

 

 

 

 

 

research question is based on teachers’ responses regarding:  
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ying the peer tutor’s work with limited understanding

4 2





We felt doing so would limit teachers’ 



and areas for growth (grows) as well as individual students’ areas of 



students’ progress to help you address s

to the meeting.  The area was prepared with materials and handouts prior to the group’s arrival.  

The teachers’ exit tickets were used to ad

chers’ responses, what identified interests are most needed 



dents’ productivity.  Each student was responsible for keeping a data 

sheet was included in each child’s portfolio.  Teacher

o exam the artifacts in the student’s portfolio within the subject content 

the student’s data to best assess where the student can best be supported and if m

student to Tier II is in the child’s best interest to help the



common assessments of students’ understanding indicated low level comprehension of the 

’



In determining the program’s success, the leadership team recognized 



illustrated by the data reported from students’ state test scores from the Mississippi Department 



ts having a prior relationship with the teacher.  The teacher knew the students’ academic 

nts knew the teacher’s 



platform allowed us to obtain students’ mathematical knowledge at the beginning of the school 

We used Smith and Okolo’s (2010) information to lay

teachers know how to interpret their students’ data and share it with students to increase 

n was communicated to parents in efforts to garner support of students’ academic 



dent achievement by increasing teacher effectiveness.  To keep in line with Guskey’s (2000) 

students’ per

develop educators’ 



Based on teachers’ responses, what identified interests are 
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