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Abstract  Vocabulary is an integral part of a language 
and language education. In view of the close relationship 
between vocabulary knowledge and language learning, 
there is a significant need for language learners, especially 
in the ESL context, to develop, enrich and master their 
vocabulary in order to be proficient users of the language. 
ESL teachers could help learners acquire vocabulary 
knowledge if they have the pedagogical knowledge on 
how vocabulary may be learned and taught effectively. 
The study aimed to determine Malaysian primary school 
learners’ vocabulary achievement by using cloze-test 
based tasks. A total of five primary schools from Sabah, 
Malaysia were selected in this study. The total number of 
research participants was 135 and they were at low to 
intermediate level of proficiency. This study made use of 
four different cloze-based passages as research 
instruments in assessing learners’ vocabulary knowledge. 
This research primarily concerned on the descriptive data 
in the form of frequency and percentage of the learners’ 
vocabulary achievement scores and qualitative data from 
semi-structured interview. The findings of this study 
revealed that the research participants scored well in the 
fourth task whereby cloze-based passages were given 
along with general pictures and multiple-choice items. A 
significant correlation between these four variants of 
cloze-based task with the learners’ vocabulary 
achievement was established. The main pedagogical 
implication of the research is that teachers should ponder 
what type of variants to be used in vocabulary task as this 
could enhance ESL learners’ vocabulary achievement. 

Keywords  Cloze-based Tasks, Multiple-choice Items, 
Pictures, Vocabulary Achievement 

1. Introduction
Language is used to communicate ideas, thoughts and 

experiences in our daily life. As we are moving towards a 
globalised world of education, learners need to master 
English language as part of their learning development. 
The acquisition of vocabulary is seen as an imperative 
aspect of learning English language in formal education. 
Without a strong vocabulary knowledge base, one would 
face difficulty in understanding information conveyed 
through communication. Cameron (2001) states that 
vocabulary is one of the knowledge areas in English 
language and it plays a vital role for learners in acquiring 
a language. Hence, when learners especially those who 
study in primary school have mastered English vocabulary 
in the syllabus and English textbooks, they are expected to 
be able to communicate, write and comprehend 
effectively. 

In Malaysia, the English Language Curriculum for 
Primary Schools has an important aim to equip primary 
school learners with basic language skills to enable them 
to communicate effectively in different contexts that are 
appropriate to the learners' level of development (Ministry 
of Education Malaysia, 2011). In other words, the aim of 
teaching the English language in primary school is to 
produce learners who are able to communicate effectively 
in a variety of contexts be it in spoken and/or written 
forms. Thus, for learners to communicate effectively after 
their schooling years, vocabulary knowledge plays an 
essential role in general language ability. 

1.1. Background of the Study 

Vocabulary is fundamental to language and an 
important aspect of second language learning 
(Zimmerman, 1997). In relation to this, Richards & 
Rodgers (2001) claims that the building blocks of 
language learning and interaction are not grammar, 
notions, roles, or some other planning and teaching 
structures, but rather lexis, which is made up of 
combinations of terms and letters. In view of this close 
relationship between vocabulary knowledge and language 
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learning, the former is indeed an important factor in 
language development. Harmer (1991) opines that 
vocabulary is the key component of language and hence 
learners need to develop and master their vocabulary to 
enable themselves to use the language more competently. 

In modern classrooms, vocabulary knowledge may be 
taught through teaching techniques such as, inter alia, 
multiple-choice questions, words associations, matching 
items, items rearrangement, completion of word and 
formation tests. Each of these techniques has its own 
advantages and disadvantages. Multiple-choice questions, 
for example, are preferred by many teachers because of 
their convenience and objectivity. Vocabulary teaching 
can be carried out in a context-independent and 
context-dependent manner. In a context-independent 
vocabulary teaching, words are presented to learners in 
isolation and it requires them to select the meanings of 
words without reference to any linguistic context (Mei, 
2007). While context-dependent vocabulary teaching 
includes contextual information in its task to assist 
learners in producing the expected response. In 
context-dependent vocabulary tasks context can be 
presented in sentences or passages (Mei, 2007). 

1.2. Statement of Problem 

ESL teachers and learners know that vocabulary is 
essential for the development of English proficiency. To 
make the best use of classroom time, educators need to 
make informed decisions about what teaching techniques 
to use to help their learners gain vocabulary skills as 
effectively and efficiently as possible, but teachers often 
do not have a clear understanding of this issue (Paul, 
2007). This lack of understanding could have an impact 
on learning in that learners would not actually learn and 
acquire the vocabulary they have been taught. Therefore, 
teachers who teach vocabulary but have little knowledge 
on how to teach it effectively run the risk of using 
valuable classroom time to teach learners about terms they 
have had already known (Stallman et al., 1989).  

Most primary school learners experience considerable 
difficulty in processing textual data, particularly in their 
attempts to understand and acquire new vocabulary. A 
study by Chen et al., (2016) revealed that a lack of 
vocabulary in English language lesson was one of the 
factors that affect learner’s reading comprehension. 
Students will face difficulty to understand a text if they 
refuse to improve their vocabulary knowledge (Chall & 
Jacobs, 2003). This study was conducted to find ways to 
help learners overcome this difficulty. Thus, instead of 
engaging learners in tasks that require them to make 
unsupported and uninformed assumptions, learners are 
trained to acquire vocabulary through a more supportive 
teaching and learning technique that uses not only text but 
visual information as well. In this research, learners were 
taught using four types of cloze-task-based activities with 

varying levels of pedagogical support to find out which of 
them significantly helped learners understand and acquire 
vocabulary. As a result, the problem of applying which 
methods in testing are consistent with communicative 
language through functional pragmatic testing 
(cloze-based tests) has arisen among teachers. It occurs 
when learners are given the opportunity to generate 
vocabulary in the cloze-tasks they take, rather than 
memorising or simply choosing the right word from a list 
of options presented, as is the case in most 
multiple-choice tests.  

As a result, the current study is concerned with variants 
of cloze-test-based tasks in assessing primary school 
learners’ vocabulary achievement. 

1.3. Research Objectives 

The objectives of this study are to: 
1) determine the cloze-based variants that significantly 

help learners in the vocabulary achievement. 
2) investigate how the variants of cloze-test based tasks 

contribute to learners’ vocabulary achievement. 

1.4. Research Questions 

Based on the objectives of the study, the following 
questions are raised: 
1) Which one of the cloze-test based variants that 

significantly help learners in their vocabulary 
achievement? 

2) How do these cloze-test based tasks variants 
contribute to learners’ vocabulary achievement? 

2. Literature Review 

2.1. Vocabulary Knowledge 

According to Nation (2001), possessing vocabulary 
knowledge means being able to recognise word items and 
to understand the various features of word items. It is also 
explained that item knowledge is described as the 
individual word or type of the word, and this knowledge 
requires a person to understand different characteristics of 
the word such as phonological, orthographical and 
semantic. Next, Thornburry (2002) explains that there are 
two types of vocabulary which are receptive vocabulary 
and productive vocabulary:  
i. Receptive Vocabulary. Receptive vocabulary refers 

to the words that students know when they hear, 
when they read or when they interpret the words they 
know. Receptive vocabulary can be considered as 
passive vocabulary. Some approaches may be 
engaged to improve receptive vocabulary ability. 
One of the approaches is to mention some words and 
to find their synonyms and antonyms. 
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ii. Productive Vocabulary. Productive vocabulary refers 
to the words used by students when talking or writing 
and is termed as an active vocabulary. Learners 
should try to speak and write much to increase this 
active vocabulary skill. 

Vocabulary knowledge also means learners understand 
the words in detail, including spelling, pronunciation, 
syntax, sound structure and collocation based on contexts 
(Qian, 2002). Understanding a word means understanding 
how to use it in a specific text or context rather than its 
actual meaning. Thus, vocabulary in language learning 
should not be considered just as a single dimension, but as 
a multidimensional area. The theory is also reinforced by 
Antonacci and O’Callaghan (2012), who clarify that 
knowledge of vocabulary involves aspects such as word 
recognition where the learner knows the meaning of 
words, reads or writes, and the learner is able to 
understand the full meaning of the word and communicate 
about different meanings of the word. 

2.2. Vocabulary Teaching 

In second language learning and instruction, vocabulary 
is one of the most important skills. This is the foundation 
of all other skills: comprehension reading, comprehension 
listening, speaking, writing, spelling and pronunciation.  
It is necessary to consider all aspects of vocabulary 
learning in an ESL classroom when referring to this 
declaration. Recent research has shown that vocabulary 
teaching can be a problem because in many schools, 
teachers do not feel confident enough about the best 
practices in vocabulary teaching and often do not know 
where to start training words, especially in the teaching of 
the second language learners (Berne & Blachowicz, 
2008). 

Thornburry (2002) states that word-learning is a crucial 
element of language learning since languages are 
word-based. Therefore, a language without words is 
practically impossible to learn as communication between 
people is based on words in real life. Teachers, as well as 
learners, accept that vocabulary learning is a key factor in 
language teaching (Walters, 2004). It is important to teach 
vocabulary effectively to produce ESL learners who can 
apply language knowledge in different forms, such as in 
writing and speaking. Teachers often face problems and 
difficulties to obtain satisfactory results in teaching 
(Mofareh Alqatahni, 2015). These problems may be 
caused by the improper teaching strategies which do not 
match learners’ background and level of proficiency. An 
effective teacher should therefore improve himself or 
herself with diverse and up-to-date vocabulary teaching 
strategies along with suitable methods to formatively 
assess learners’ vocabulary achievement. Mofareh 
Alqatahni (2015) also points out the need for teachers to 
master the teaching content so that learners able to 
understand new vocabulary as well as engage themselves 
in the teaching and learning activities. In addition, the 

teacher should blend more than one technique when 
presenting a vocabulary item. 

2.3. Cloze-test Based Passage 

2.3.1. Fixed-Deletion 
In fixed-deletion, after one or two sentences, every 

word is deleted consistently. To be specific, the teacher 
will fix the position of the deleted word of phrases in a 
particular sentence. The intervals of the deleted word will 
be fixed in all sentences in a paragraph. This procedure, 
known as fixed ratio method, results in the most 
commonly used and the best researched type of cloze task. 

It seems that the greater the number of words between 
two deletions, the easier the guessing of the missing word 
because more contextual clues are available to task takers. 
However, in a study conducted by Alderson (1980) such 
an expectation was rejected. He administered two cloze 
tasks to a particular group. One task had a 6th word 
deletion pattern and the other had a 12th word deletion 
pattern. He found out that there was no significant 
difference between the means of two sets of scores. He 
concluded that "increasing the amount of context on each 
side of a cloze gap beyond 5 words had no effect on the 
ease with which that gap would be clozed on the average" 
(p. 66). This finding confirms the findings by Kleijn (2018) 
that increasing the context beyond four words has no 
effect on the predictability of a word. 

2.3.2. Rational Deletion 
Rational cloze involves teacher selecting particular 

items, diverges somewhat from fixed-deletion, which 
relies on regular sampling of words in the text. A rational 
cloze refers to one whereby a specific type of word is 
deleted, for example, verbs or adjectives (Thompson, 
2001). That is, the teacher may decide to leave out certain 
parts of speech such as all verbs, or prepositions. In other 
words, rational deletion is also known as selective 
deletion where the teacher is responsible to select words 
to be deleted systematically based on the subject, theme, 
or even part of speech. 

To specify, in the selective deletion or rational cloze, 
the tester chooses which items to be deleted from the text. 
The goal for teachers using this test is not only to 
fine-tune the level of difficulty of the text, but also to 
measure the knowledge of specific grammatical points 
and vocabulary items. 

2.4. Multiple-choice Items 

Multiple-choice items are commonly used to assess 
language achievement among ESL learners. Due to its 
flexibility items are easy to construct and match with the 
learning outcomes, and hence most educators prefer to 
devise multiple-choice items. Brown (2004) describes 
multiple-choice items as either selective or receptive. In 
referring to this, the learners are required to choose from a 
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set of answers rather than giving their own answer. 
While this has come into recent prominence, the 

standardised task which is mostly multiple-choice is still 
seen as the most common and possibly the most 
affordable type of tasking. It is highly believed that a task 
or test that involves multiple-choice questions is basically 
employed to assess vocabulary (Heaton, 1990). This 
statement is supported by a study conducted by Toksoz 
and Ertune (2007) who asserted that multiple-choice items 
seemed to be effective in terms of item facility. In this 
study, 435 learners sat for a multiple-choice test which 
consisted of vocabulary and grammar items. The results of 
this study showed that the vocabulary items were 
relatively reliable and valid based on the value of 
consistency achieved, ranged between .60 and .85. As 
Brown (2004) states, easy items can function as warm-up 
items and indirectly motivate the learners especially the 
low achieving learners. Teaching of grammar and 
teaching vocabulary are two important lessons of learning 
a second language, and it is necessity to use 
multiple-choice items because of their advantage in 
fulfilling the content validity and this helps the learners to 
perform in area that is being assessed (Mousavi, 2002). 

Although multiple-choice items have been widely used 
in developing English language task, these items have 
disadvantages and weaknesses too. Brown (2004) 
mentions that it is difficult to design multiple-choice items 
accurately. Another disadvantage of multiple-choice items 
in language tasking is it only measures recognition 
knowledge which is considered as a low mental skill 
based on Bloom’s taxonomy (Hughes, 2003). In other 
words, learners might guess the answers of the questions 
rather than using their own knowledge to find the correct 
answer. This is also known as guessing which probably 
might have effects on the test scores. Multiple choice 
tasks also expose learners to misinformation that can 
influence subsequent thinking about the content (Weimer, 
2015). 

A research done by Ozturk (2007) revealed that the 
English Language teachers made much more mistakes in 
vocabulary section than the other sections of a particular 
task. Thus, the results portrayed even though English 
teachers have been provided with the inputs of 
constructing multiple-choice items in advance during their 
training and courses, the teachers still construct improper 
items despite language task is an important role in both 
teaching and learning process. Well-constructed tests can 
enhance learning and motivate learners. This research 
shows the importance for the teachers to have adequate 
knowledge and skills in constructing coherent and proper 
items in assessing vocabulary to increase the quality of 
teaching and learning. 

2.5. Pictures 

In the teaching of English as a second language, 
teachers play an important role to choose and decide the 
teaching instructions suitable for their learners. The 

effectiveness of the instructions implemented in teaching 
and learning process ensure language learning and 
increase capability in language skills either in spoken or 
written medium. One of the most effective strategies that 
have been used in language learning is the use of pictures 
as stimulus, clues or even meaning representation of new 
vocabulary. 

Carry (2011) explained that teachers must use images to 
increase comprehension. In her presentation, she 
introduced visual literacy whereby learners analysed the 
visual texts and socio-cultural contexts by using their 
critical thinking. The purpose of using visual literacy was 
to enable learners use their critical thinking skills such as 
exploring, critiquing, and reflecting to make meaning 
from pictures. It is important to note that when the 
learners manage to critically observe any visual of picture 
given in a particular task, he or she will be able to make 
meaning partially of the text given. This is supported by a 
study done by Vedyanto (2006) which implies correlation 
between picture use in task format and learners’ 
vocabulary achievement in Santu Petrus Junior High 
School in Indonesia. In this study, it was found out that 
pictures had positive impacts on the seventh graders’ 
vocabulary achievement. Apart from that, through 
observation, it was discovered that the selected learners 
showed positive attitudes such as enjoyment, confidence 
and concentration in completing the task with pictures. 
This shows that visual elements have the ability to 
improve language learning as learners will concentrate 
more on pictures. Rokni & Karimi (2013) elaborated that 
the use of visual aids like pictures plays a significant role 
for enhancing teaching and learning process of 
vocabulary. 

3. Methodology 
This section discusses the research design, research 

participants, instruments and data collection procedure. 

3.1. Research Design 

This study employed a multi-methods design. The first 
part of the study consisted of quantitative data from the 
scores obtained by the research participants in the tasks 
and the second part consisted of qualitative data from the 
semi-structured interview with research participants. The 
data was collected in April, 2018 in five different schools 
located in Sabah, Malaysia. The schools were selected 
based on their locality in suburban area of Sabah, 
Malaysia. This study started off with a single-group 
design but to overcome the issue of validity and reliability, 
multiple groups were included. To triangulate the data of 
this study, multiple groups were included to answer the 
research questions set earlier. 

3.2. Research Participants 

The research participants of this study were the Year 5 
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primary school learners who learned English language as 
their second language at school. The proficiency level of 
the learners ranged from low to intermediate. The level of 
proficiency in English language was analysed based on 
the learners’ March, 2019 monthly test. The research 
participants were chosen by the technique of purposive 
sampling. In purposive sampling, the research participants 
were selected according to certain similar characteristics 
such as they were at low to intermediate level of 
proficiency, same age, similar family background, English 
second learners and they faced difficulties in using full 
English as the language of interaction during English 
lesson. According to Sevik (2012) states purposive 
sampling, which is also known as subjective or selective 
sampling, is a non-probability technique of sampling. 
Patton (1990) claims that purposive sampling is suitable 
for both quantitative and qualitative research. 

3.3. Instruments 

3.3.1. Cloze-Test Based Tasks 
The instruments used in the current study were the 

cloze-test based tasks. The aim of using these tasks was to 
assess the participants' vocabulary knowledge. In detail, 
the content of the tasks was taken from the Year 5 
textbook. The format of the cloze passages used was 
rational cloze. Rational cloze is different from random 
cloze as in rational cloze, deletions in a passage are 
selectively done rather in random cloze, the deletions of 
words are randomly done in a variety of ways. The 
rational cloze procedure in this study was similar with 
other rational cloze measure. To be specific, the types or 
group of words that were deleted were similar; content 
words (nouns, verbs, adverbs, adjectives). Four sets of 
vocabulary tasks were designed as instruments.  

Table 1.  Features of the Cloze-Test Based Task. 

CLOZE-TEST BASED 
VARIANT Features 

One 

Cloze-passages √ 

Pictures  

Multiple Choice Items  
 

Two 

Cloze-passages √ 

Pictures (General Pictures) √ 

Multiple Choice Items  
 

Three 

Cloze-passages √ 
Pictures (Individual 

Pictures) 
√ 

Multiple Choice Items  
 

Four 

Cloze-passages √ 

Pictures (General Pictures) √ 

Multiple Choice Items √ 
 

Table 1 shows the features of all the four cloze-test 

based tasks administered to the research participants in the 
current study. 

3.3.2. Semi-structured Interview 
Next, semi-structured interview was used as an 

instrument in this study. To employ this instrument, ten 
research participants were randomly selected to answer a 
set of questions with the aim to obtain additional 
clarification and information of the different features of 
cloze-test based tasks. In this instrument, both close-ended 
and open-ended questions were used to ask questions to 
the research participants. During the interview, a set of 
standardised questions were asked to the research 
participants. The responses or answers received during the 
interview sessions were recorded in writing form. It is 
important for the researcher to write the important points 
during the interview process (Merriam, 1998). 

3.4. Data Collection Procedure 

The research participants of this study were selected 
from five different schools in Sabah, Malaysia. First, the 
consents of the headmasters of the selected schools were 
obtained for the research to take place in the schools. Next, 
the English teacher of each school selected one class of 
Year 5 learners to be tasked. The research participants 
were given 30 minutes to answer each of the tasks in four 
different days. Their task papers were immediately 
collected after they had completed them within the time 
allocated. To ensure the inter-reliability of the data, the 
task papers were marked by the researcher and two other 
teachers to check for research participants’ achievement in 
all of the tasks. 

After the research participants answered all the tasks 
given, 10 out of 135 research participants were selected 
randomly to be interviewed regarding their perceptions on 
the variants of cloze-test based tasks given. The interview 
session was conducted individually. To ensure and 
maintain the accuracy or the interpretations, 
member-checking was performed with participating 
teachers. They were required to read through the 
transcripts and data analysis.  

3.5. Data Analysis 

3.5.1. Cloze-test based tasks 
The results obtained were presented in percentage form. 

Goh (2012) explains that descriptive statistics presents 
quantitative data in measures like percentage. The main 
purpose of the quantitative data is to eliminate or 
minimise subjectivity of judgment. The quantitative data 
also precisely specify both the independent and dependent 
variables under a particular research. The scores via the 
cloze-test based tasks were analysed using the following 
formula: 
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Marks =   x 100 % 

(Harris, 1996) 

The tasks were given with the aim to measure learners' 
understanding and acquisition of the given vocabulary and 
to investigate which task is effective in helping learners 
understand and acquire vocabulary. The results for 
different variants of the tasks were presented in the form 
of a statistical report of percentage and described on the 
graphic form. Next, a table of categorisation of scores was 
used to group the research participants' acquisition level 
of vocabulary as in Table 2. 

Table 2.  Primary School Range of Marking Score 

Ability Level Range of Score 

Excellent 80%-100% 

Good 65%-79% 

Satisfaction 50%-64% 

Attained the Minimum 
Standard 40%-49% 

Have not attained the Minimum 
Standard 0%-39% 

(Ministry of Education, 2018) 

Table 2 shows the categorisation of scores used in 
Malaysian primary school examination system. 

3.5.2. Semi-structured Interview 
The data gathered from the semi-structured interview 

was analysed by categorising the information gathered. 
Some might call this process 'coding' the data. This 
process involves certain steps such as reading the data and 
giving codes/labels to the themes from the interview 
responses or answers. The data analysed was in written 
form and descriptive statements were recorded in order to 
answer the research questions. 

4. Findings and Discussion 

4.1. Findings 

In this study, the findings refer to the scores obtained 

by the research participants in the four tasks given where 
each task came with different features and to verify the 
scores obtained, a semi-structured interview was 
conducted to get additional information. The findings of 
the analysis were discussed in close reference to the 
research questions. 

4.1.1. Cloze-test based task variants that help learners 
achieve significantly 

The first research question concerns with which 
cloze-test based task variants helped learners significantly 
in the task given. 

Table 3 shows the overall distribution of marks among 
the 135 learners from five different schools. Subsequently, 
the learners showed better results in Task 4 as being 
compared to the other tests. In detail, for the first ability 
which is 'Excellent' with the range of score between 80% 
to 100%, a significant number of 14 (10%) learners 
achieved this level of ability, 7(5%) learners in Task 3 and 
Task 2 (2%) learners in Task 2. It is important to note that 
there was no learner in this level in Task 1. Meanwhile, 
for the ability level of 'Good' with the range of score 
between 65% to 79%, there were 22 (16%) learners in 
Test 4, 8 (6%) learners in Task 3, 12 (9%) learners in Task 
2 and 1 (1%) learners in Task 1. Next, for the ability level 
of 'Satisfaction' with the range of score between 50% to 
64%, there were 40 (31%) learners achieved this level in 
Task 4, 35 (26%) learners in Task 3, 18 (13%) learners in 
Task 2 and 9 (7%) learners in Task 1. For the ability level 
of 'Attained the Minimum Standard', there were 30 (22%) 
learners respectively were in this ability level in Task 4 
and Task 3, 29 (21%) learners Task 2 and 14 (10%) 
learners in Task 1. Finally, the majority of the learners had 
not attained the minimum standard in Task 1 with 111 
(82%) learners, 74 (54%) learners in Task 2, 55 (41%) 
learners in Task 3 and 29 (21%) learners in Task 4. Based 
on the results reported in Table 3, the learners achieved 
most significantly in Task 4 as compared to the other 
tasks. Hence, the variants of cloze-test based tasks that 
helped learners significantly in this study were 
cloze-passages, visual aids in the form of general pictures 
and Multiple-Choice Items (MCI) and this answers the 
first research question. 

Table 3.  Overall Scores Obtained by the Research Participants-135 Learners 

Ability Level Range of Score 
Frequency and Percentage 

TASK 1 TASK 2 TASK 3 TASK 4 

Excellent 80%-100%  2 (2%) 7 (5%) 14 (10%) 

Good 65%-79% 1 (1%) 12 (9%) 8 (6%) 22 (16%) 

Satisfaction 50%-64% 9 (7%) 18 (13%) 35 (26%) 40 (31%) 
Attained the Minimum 

Standard 40%-49% 14 (10%) 29 (21%) 30 (22%) 30 (22%) 

Have not attained the 
Minimum Standard 0%-39% 111 (82%) 74 (54%) 55 (41%) 29 (21%) 
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4.1.2. Cloze-test based tasks variants contributions to 
learners’ vocabulary achievement 

The second research question is concerned with the 
cloze-test based tasks contributions to learners' vocabulary 
achievement. According to the results in Table 3, most 
learners scored higher marks in Task 4 as being compared 
to the other tasks. In Task 4, a few variants were used in 
the task by the researcher; cloze-passages, visual aids in 
the form of general pictures and Multiple-Choice Items 
(MCI). In order to validate the results and elicit specific 
information of learners' perceptions about the cloze-test 
based tasks variants contributions to their vocabulary 
achievement, semi-structured interviews were carried out 
to 10 learners. Hence, from the interview session, the 
transcriptions and the notes were analysed and the themes 
of the interview results were pictures and multiple-choice 
items. 

The question directed to seek "Which one of the tasks 
given to you help you the most?" Ten out of ten 
interviewees stated that the features in Task 4 had helped 
them in answering the questions given correctly. Next, 
another question was asked to the learners, "What are the 
features in Task 4 that help you?". Most learners claimed 
the features of cloze-test based tasks that helped them 
were the pictures given and choices of answers to be 
selected to fill in the blanks. The last question directed to 
the learners was "How did these features help you in 
answering the task?". 

Pictures 
They claimed that the pictures used were helpful in 

terms of giving them the context of the passage. They 
added that the pictures increase their understanding, 
especially in selecting the words to fill in the blanks in the 
cloze-passage. They also pointed out that it is easy for 
them to make association between the content and flow of 
the passage by looking at the pictures given. They added 
that the pictures given help them to predict and provide 
practice in guessing the meaning from context. They also 
stated that the pictures given in Task 4 could be related to 
their previous experiences and that can be 'associated with 
places, objects, persons, events or animals of which they 
are familiar".  

Multiple Choice Items 
Apart from that, Multiple Choice Items were also used 

in Task 4. The learners said that MCI helped them recall 
the meaning of certain words that they have encountered 
beforehand. They also added that by choosing the correct 
answer for each blank in the cloze-passage, they could 
guess the meaning of the words based on their existing 
knowledge. 

4.2. Discussions 

Based on Table 3 and the interview conducted, the 

significant findings of the present study are that the 
learners achieved significant results in Task 4 as being 
compared to the other tasks. The first variant in Task 4 
was cloze-passages. In Task 4, there were a few features 
used, which were cloze-passages, visual aids in the form 
of general pictures and Multiple-Choice Items (MCI). 

It is clear that the research participants managed to 
answer the cloze-based tasks as they can identify the flow 
of the passages based on the other words given. This is 
also known as the adoption of contexts. Huges (2003) 
notes that there has been a push to test vocabulary in 
context because of certain concerns on the effects of tests 
on teaching and learning. Context can affect test-takers' 
performance in a positive way in that text-takers can 
comparatively easily get the right answer of the target 
words (Mei, 2007). Contexts in vocabulary positively 
contribute to learners' achievement.  

Next, another variant that helped learners achieved 
significantly was visual aid. In Task 4, four general 
pictures were provided to the learners for them to answer 
the questions given. The use of pictures appeared to help 
the learners to make associations between the storyline in 
cloze-passages and this apparently contributed to learners' 
achievement in the vocabulary tasks. This is supported by 
a similar study done by Ammatunnur Siddiqa & Amrin 
Saragih (2015) by which they conducted pre and post 
vocabulary achievement tests to first-grade learners in one 
of the schools in Indonesia. In their findings, the 
percentage of learners who scored up to 75 increased from 
17.1% to 82.8%. In this study, they implemented a 
treatment by using pictures in explaining the meaning of 
the vocabulary as well as adding pictures in the post-test. 
In vocabulary assessment, visual aids help learners 
remember important information and retain as much 
knowledge learned previously in the teaching process 
(Ghulam Shabiralyani et al., 2015). Thus, using visual 
aids in the form of illustrations or pictures significantly 
improved learners' understanding as they were provided 
with the opportunity to make connection by observing the 
given pictures. In short, the data from this study also 
reveals that the use of pictures is relevant in tasking 
learners' vocabulary acquisition especially among young 
learners. 

Besides, one of the variants that contributed 
imperatively to the research participants' vocabulary 
achievement was the use of multiple-choice items. In 
general, one of the variants in Task 4 was that the research 
participants were given choices of answers in the form of 
"A, B, C and D" and they chose the most appropriate 
answer for each sentence. Based on the quantitative data, 
the learners achieved most significantly in Task 4 as 
compared to the other tasks whereby 14 (10%) learners 
achieved the ability level of ‘Excellent’, 22 (16%) 
achieved the ability level of ‘Good’, 40 (31%) learners 
achieved the ability level of ‘Satisfaction and 30 (31%) 
learners achieved the ability level of ‘Attained the 
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Minimum Standard. It might be deduced that the 
achievement of the learners in Task 4 was contributed by 
the multiple-choice items provided to them in answering 
the cloze-based passages. This effectiveness was possibly 
caused by the effect of the multiple-choice item that 
aroused learners' noticing the target words in the 
cloze-based passages. This is supported by Heaton (1990) 
who believes that multiple-choice questions are basically 
employed to determine vocabulary achievement. Shima 
Ghahari & Shahid Bahonar (2008) stated that in 
vocabulary retention, consciousness of the target words by 
making informed guesses in choosing the best option or 
answer improve learners’ learning of new vocabulary. 
Glosses draw learners’ attention and provide an 
interesting vocabulary learning atmosphere of 
input-enhancement and consciousness-raising (Hee Ko, 
2012; Pishghadam & Ghahari, 2011). The multiple choice 
items were also considered as glosses. Glosses are 
vocabulary guides in reading by adding information 
beyond text. Rott and Williams (2003) suggests that the 
use of multiple choice glosses reduce the difficulties of 
insufficient context in a reading text. Moreover, glosses 
will assist learners to make connection between the word 
form to its meaning within short period of time and, 
thereby, consolidate the form-meaning association to be 
used in retrieving a word in the future (Rott & Williams, 
2003). 

5. Limitations of the Study 
Although the current study has provided some 

beneficial insights on the lenses of Malaysian ESL 
primary school learners’ vocabulary achievement which 
was affected by specific variants of cloze-based test tasks, 
this study has some limitations. Limitations include the 
scope of this study. This study was conducted within a 
particular time frame. Hence, different results or findings 
may occur if the study was conducted over a longer time 
frame. Next, the findings of this study might only be 
relevant to the selected research participants as they were 
selected on the nature of purposive sampling method. 
Therefore, the results may not be generalised to other ESL 
learners in other contexts. 

6. Recommendations for Further 
Research 

Further research would be needed to follow up on the 
study focusing particularly at an individual level, as it has 
been shown that treating the subjects one-by-one might 
provide more meaningful data than group averages. A 
major pedagogical implication of the tests' variants used 
in this study could be proven helpful in learners' 
vocabulary achievements. Next, future researchers can 

make use of the cloze-test variants in assessing other 
language items such as grammar items. Grammar tests are 
highly related to the use of a cloze-task as it is easier for 
the examiner to identify the targeted grammar item that he 
or she hopes to assess formative or summative 
assessment. 

7. Conclusions 
To conclude, it is important to note that teachers must 

be able to devise an effective and coherent task to assess 
learners’ vocabulary achievement. In this study, the 
researcher proved that the research participants scored 
well in Task 4 whereby cloze-based passages were 
provided alongside with context by using general pictures 
and multiple choice items in the form of “A, B, C and D”. 
To be specific, this research concluded that visual aids as 
a stimulus improves learners’ ability to make connection 
and association in answering vocabulary task. Apart from 
that, cloze-based passage is useful and relevant to be used 
as a measuring tool to task learners’ acquisition of 
vocabulary especially young learners. Lastly, 
multiple-choice item is still seen as the most common and 
possibly the most affordable type of testing. To wrap up, 
teachers develop and increase understanding of the 
vocabulary tested when specific variants are presented in a 
task. 
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