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CHAPTER I

LANGUAGE ATTITUDES AND SPECIAL ENGLISH

1. Introduction

At the university level in Egypt, where English 1s the
medium of instruction in such faculties as Medicine and
Engineering, great effort is being made to deal with the
problem of English language teaching. Ideally speaking, a
pupil who has had a six=year study of English prior to his
admission to the University will have acquired a sufficient
command of the language to use it in any commonplace situation.
This command of the language should prepare him to understand
the language when spoken by a native. In brief a pupil, by
the end of the secondary stage, should be able to speak and
understand the spoken and written foreign language, oI in
other words, he should have achieved the four basic skills of
understanding, speaking, reading and writing. But this is not
the case in Egypt. The standard of pupils who leave the
secondary school to join the university is poor. NSO EOE
standard will no doubt affect English language teaching at
theltertianry level since students are supposed to be introduced

to a specialized kind of English relating to the discipline

they are studying.

This study is an attempt to determine what role the at-

titudes of students, teachers, and administrators play in the

=




English language program at tertiary level. It 1is expected
that attitudes are very significant in the design of a program
which addresses itself specifically to the needs of students

and disciplines at the university level.

2. Background

We find that in recent years there has been widespread
dissatisfaction with the decline of English language teaching

in schools, training colleges and universities.

In a study entitled "An Investigation Of Some Factors
Affecting English Language Teaching In Egyptian Public Slchoeilfsit
Nawal E1 Badry (1976) collected data from 100 ﬁreparatory and
secondary school English language teachers. she found out that

86% of respondents were dissatisfied with the standard of English

language teaching.

Oon the 3rd of March 1970, the Minister of Education gave
2 speech in Cairo to a group of inspectors and senior masters of
English. In his speech he mentioned the need to stop the dete-
rioration of English language teaching in our schools and in-

stitutes.

Nur Sherif (1976), professor of English language at the

University of Alexandria stated:

The standard of English teaching at school level dete-—
riorated to such a degree that Erglish acquired was- far
beneath the réquirements of a university student for whom
the knowledge of an international language was essential
if he was to keep abreast of the times. This deterioration
which we have been unable to remedy at secondary level is
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now crying out for a solution at tertiary level where
ignorance of an international language, in at least some
if not all disciplines, has become a serious threat to
our university standards and to the general progress of
our country.

This statement together with E1l Badry's findings that the
majority of school English language teachers are dissatisfied
with the standard of English language teaching provide indi-
cations that something goes wrong with the English language

program at school and university levels.

An experimental testing of English language competence in
the faculties of Education, Medicine and the department of
English in the University of Alexandria was carried out by
L. Thompson (1975), lecturer in English For Special Purposes.
The aims of the testing project were (a) to assess the general
level of English of students in the university, (b) to compare
the level of English of students from different faculties and
(¢c) to assess the rate of improvement in English between the
first year students and students in later years particularly
final year students. All tests in this experiment were diag-
nostic. A score of 70% and above was regarded as minimum level

of competence in communicating in English. The results of the

experiment were as follows:
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Level Qf English Proficiency at Alexandria University
(Faculties of Education, Medicine and English Department)

A. English Percentage of students who got T70% or more
1lst year [
2nd year 60.7%
3rd year 64 . 3%
Ath year 90.0%
Total 74 .1%

B. Education

1lst year 5.0%
ond year 25 . 7%
3rd year 33.3%
Total 17.2%

C. Medicine

1st year 12.1%
3rd year 6.9%
Final 3.4%
Total 8.2%

These figures show that there was wide range of competency
in basic English betﬁeen the three groups. The gap between the
students of English and the students of Medicine was much wider
than one would anticipatevin this type of test because those who
join the Faculty of Medicine are those who have the highest
scores in the total of Thanaweya Amma Examination (General Sec-—

ondary School Examination Certificate). The performance of the

j students of Education was — in general - better than that of the
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students of Medicine in spite of the fact that those who join
the Faculty of Education have the lowest scores in the total
Thanaweya Amma Examination. This is even more surprising when
we know that the Medical students have been studying via English.
The students in the Faculty of Education tended to improve their
scores according to the length of time in the university, whereas,
students in the Faculty of Medicine tended to deteriorate. The
experimenter states that:

If one takes it as a basic assumption that objective

language testing (especially ELT) is an important feature
of current international education, and likely to remain

so for the foreseable future, then an important area of
weakness has been revealed in higher education in Egypt.

Thompson also states that an analysis of TOEFL scores for
the year 1973 shows that students from Arab Republic of Egypt
ranked 85th out of a total of 106 different nationalities.
(TOEFL is a standardized test used to assess the competency in

English of foreign students seeking gdmission to American colleges

and universities.)

English Entrance Examination results of applicants for
graduate studies at the American University in Cairo are another

indication of the low standard of English of university graduates.

Applicants are classified into three groups according to
their performance. Those who get 80% or more pass. Those who
cet from 60% to 79% have to follow a language course in the

English Language Institute before they are accepted for the

graduate studies, while those who get 59% and below are rejected.
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These are the statistical results of entrance exams which
were held twice a year.
Table 2

English Entrance Exam Results, Graduate Applicants, AUC.

Tested Rejected % ELI % Pass %

RN RS o Bl 151 53.7 75 26w - 5o HCEE
Telgrs — gral 166 84 50.6 43 25.9 ¢ ochEEEs
Rlor/n s o5 390 193 . 49.5 130  33.3 . 67 LiGE2
R le Nl ore . 11s  Al.7 95 3.4 SHEER 2kl
TRloo i iians £ ake0n e SLEgL L5456 WAL TR0L5IE SE0RAR2EIN0
5. 1975 - 1976 216 127 60.5 A7 22.4 . 36 17.1
o 166 — NCTA L s Gl HEsOE s T5E . ee 50 SR

—

Total 1655 840 508 479 28.9 336 20.3

@rntrance score raised to 82%

A1l the preceeding information may be considered as
sound proof of the low standard of Egyptian university students
and graduates. It 1s reglly a situation that is crying out for

g solution.

One solution to the problems of university-level English
instruction is the development of specialized teaching materials

which have come to be called English For Special Purposes.

3. Review of English For Special Purposes

English For Special Purposes (ESP) started when science
was founded in the seventeenth century. By the end of the eight-

eenth century scientists were beginning to specialize. B.C. Brooks

(1964) writes:
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These specialists began to raid the rich stores of the
classical lexicons to name the new discriminations they
were creating. There was no longer a single scientific
dislect that could be distinguished from the language of
letters, but a number of distinguishable dialects, each
characterized by a growing family of contrived technical
terms borrowed from Latin or Greek.

An effort was made to define Language For Special Purposes

by C. Vaugham and others (1973). They began by attempting to
clarify what was meant by the expression 11anguage for special

purposes', and isolated several components:

(a) Language skills. Performance in some or Sl @
the four basic skill areas with varying emphasis,

(b) Special content. Special terminology, structures,
etc., associated with non-language speclalism.

(c) Functional skills. Training in the use of language
in the performance of tasks associated with operation
in the non-language specialisms (translating, inter-
preting, taking dictation, monitoring radio, ab-
stracting press articles, etc.).

Although ESP is clearly a more precise notion than
tGeneral English', it involves more than a shift in the choice
of materials. ESP has at least two characteristics:

1. homogenity of students' interests or motivation.

o, gelection of special materials related to their field

of specialization.

The task of an ESP teacher is to provide his students
with the ability to gain knowledge of their discipline through
the medium of English. Students' needs within the concept of
ESP may be outlined as follows:

5. to understand their professors when English is the

medium of instruction.
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b. to read and understand books written in English in the
field of their specialization.

c. 1o be able to discuss in English the problems in their
branch of study with their colleagues and professors.

d. to write grammatical :and precise English within the

context of their chosen discipline.

/7 E. Wright (1961) believes that:
the general aim of the student must be adequacy, an
adequacy expressed in terms of an ability to listen to
and understand his subject lecturers, to be able to
discuss his subject with them, to read the necessary
books and to write his examinations precisely.

The objectives of teaching English For Special Purposes
are not completely distinct from the objectives of English
language teaching in general. Those who have had the experience
of teaching English at science and engineering faculties find
that the wish on the part of the students to acquire a limited
repertoire of useful phrases to be used in their specialized
subject very soon gives way to a wish for wider linguistic
horizons. When we come to practical life, we find that holders
of specislized jobs, all need a type of practical ability in
foreign language - 1n particular an ability to talk and write
in direct communication with foreign counterparts, covering
both everyday discourse and the specialized usage of their own
jobs. A study of the use of English was carried out by William

H. Harrison and others (1973) on a random sample of public and

private sector employees in Jordan. A large portion of the
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sample reported that they used English at work. Still, it was
found out that for the most pgrt employees did not use English
at work for informal communication. Except for a relatively
small number, English was used at work for business purposes,
particularly to communicate orally with their colleagues, and

to read for professional advancement.

The fields of activity of language for specific purposes
are seen by John Spencer (1973) as:

specialized human activity in which the majority of

any given linguistic community does not engage:

— Professional and academic (e.g. physics, chemistry,
banking, business management, medicine).

— Technical (workshop practices, draughtsmanship and
other fields of activities which involve a large
amount of physical and visual reference).

— Restricted (i.e. activities for which the linguistic
means of communication can be or have been reduced
to finite set of utterances, e.g. air traffic control
English, international telephone operator's English,
etc.

— Marginal (activities involving an extremely limited
use of language within a highly restricted context
viz. waiter's English, taxi-driver's English, etc.)

Throughout my career as a language teacher in lower and

higher levels of education, I.have noticed that adults requir-
ing language for definite purposes are more highly motivated
than children whose requirements of the language are less
clegivs  MEW HaR teacher-who teaches adults must have materials
and methodology which permit him to master adequately for the
purposes of language instruction the field of activity in

which his students specialize and which leads to the efficient

mastery of the special language while sustaining interest and
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reinforcing motivation. The adult learner must not only learn,
he must feel that he is learning. Therefore one goal is to
make the study of language stimulating as well as useful. Dick
Payne (1973) and a group of linguists identified four wvariables
of central importance to the teacher of language for special
purposes:
a. the student's present ability in the given field
of activity.
b. +the student's future needs in the given field of
activity.
c. the student's present ability in the target
language.
d. +the student's future needs in the target language.
Therefore intensive courses which are based on the

student's requirements should be designed and taught et Sfreniidt=

ful results are to be expected.

The preceding review of ESP may serve as a guide in

evaluating the curriculum in the University of Alexandria.

4. Description of the Curriculum in the University

of Alexandrisa

English is taught in nearly 2ll the faculties .of the
Univeréity with varying degrees as to 1ts weight and the
number of hours alloted for it. In some faculties such as
the Faculty of Science and the Facuity of Engineering it is
taught only in the first year. Only one hour each week is
alloted to the teaching of English. In these two faculties
English is a non-failing subject, i.e. students move to the

next year if they fail in English, but they do not get thied'
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B.Sc. degree until they pass it. They have the right to sit
for their exam in English - which is held once each year - any

time they like. e

In other faculties such as the Faculty of Commerce and
the Faculty of Arts, English is one of the principal subjects.
Students cannot move to the next year unless they pass A Gres NG
is regarded as one of the faculty subjects. 1In the Faculty of
Commerce, English is taught in the first two years where four
hours are alloqu for the teaching of English each week. In
the different departments of the Faculty of Arts (other than
the Department of English), English is taught for two or three
years and two weekly hours are allotted for the teaching of

English. The normal size of a language class is about 250

students.

5. Supervision

Before 1968, the teaching of English was lie £t dinithe
hands of the different faculties. They had the power to select
their own teachers of English and to determine the number of
hours allotted for English. This process proved to be a failure.

Nur Sherif (1976) states that:

The various colleges had understandably failed in their
charge, having left 1% (the responsibility of teaching
English) in the hands of secondary school teachers who had
1ittle or no knowledge of the needs of the students of

different disciplines.

In 1968 the Supreme Council of the universities entrusted

the Departments of English in the different universities with
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the task of supervising all university-level teaching of English.
Since then, the Department of English at Alexandria University
has taken the responsibility of selecting language teachers,
advising on the English language program and supervising exams
in all university faculties. It was also deemed essential that
ESP programs at the University should be reviewed with the hope
of diagnosing and treating the possible areas of failure .of the

language curriculum.

6. New ESP Plans in the Univeristy of Alexandria

In 1974 a language unit was set up with the help of the
British Council. The unit launched an ESP course for post-
graduate medical students. Alexandria University is extending
its ESP courses to the Faculties of Science, Pharmacology and
Dentistry. It has also planned a course for the .junior teaching

staff of the Faculty of Medicine and an M.A. course in ESP for

English graduates.

At a meeting held on 11lth May 1976, 1t was decided that
a comprehensive short and long-term plan was needed o establish
ESP on a more solid basis, and to work out long-term ESP needs

both for the University of Alexandria and for higher education

in Egypt in general.

The aims of a program of ESP were stated in a memorandum

to the president of the University of Alexandria from the

Language Unit:
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to provide courses in ESP for graduate and/or under-
graduate students in all faculties of the University
where they are required,

to provide courses in ESP as required for members of

the University teaching staff who lecture in English,

to prepare materials, tests and planning for the above
mentioned courses,

to train Egyptian members of the University to carry

out the aim in (a) and (b) and eventually to assume
complete responsibility for all ESP activities in the
University,

to conduct research and gather information on the English
language needs of students and teachers at the University,
to extend the University of Alexandria'a ESP program to
offer support for ESP in tertiary education in Egypt

generally.

Plans and objectives for the period 1977-79 (3 years) are:

to provide courses for graduate students of Medicine,
Dentistry and Pharmacology,

to provide pilot courses in ESP for junior staff members
who use English as a medium of instruction,

to provide a limited pilot experimental course for under-
graduates in the Faculty of Sicience,

to inaugurate an M.A. in English language studies in

conjunction with the Department of English.
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Plans and objectives for the period 1980-1982 are to be
run an the basis of the plans of 1977-79 covering ESP activities
in the same faculties and adding still others.

TGedlsg in plians forvthe period 1983-1985 and after 1986
that the overall aims will have been achieved. They are spe-
cified as follows:

a. all required ESP courses for both undergraduate and
graduate students should be in full operation,

b. all required ESP courses for those members of the Uni-
versity who teach through the medium of English should
be in full operation,

c. all required materials and tests for the above courses
should be completed and in use,

d. the .training of Egyptian staff at counterpart and lower
levels should be complete and the ESP unit should be
fully staffed by Egyptian personnel,

e. research and consultation activities into ESP needs in
the University should continue,

f. +the facilities of the ESP unit should be made available
(and expanded where necessary) to support ESP in ter-
tiary education in Egyﬁt and other Arab countries who

need and request such support.

Mo Omalnaealcinl @i 5ae Curriculum at the University of Alexandria

It seems from the interviews I have had with language

teachers and members of the Department of English that there is
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general agreement about the necessity of teaching English to

students of different faculties of the University. Regardless

of the poor standard of English of students who leave the
secondary school, English is the medium of instruction in some
faculties. University students generally rely on English texts
and references in their studies and research. Students' needs
for English may vary from one faculty to another. Students

may need English for reading and comprehension purposes, they

may need it for writing and conversation, or they may need a

knowledge of English for all these skills combined. Most lan-

guage teachers are not satisfied with the English program as

it exists. One of their comments was 'English language teaching

in the University is a farce'. 1 believe this is true to a

certain extent for the following reasons:

1. There are no clear objectives of the teaching of English.
In the memorandum submitted by the Adviser in ESP to the
President of the University of Alexendria concentration was

.laid on providing courses in ESP for graduates and under-—
graduates in all faculties of the University, but no mention
was made about. the specific objectives of these courses or
of the students' needs.

5., Most of the language teachers who were selected by the
Department of English were chosen for their jobs because
they were fresh graduates with high grades in their B.A.

(nearly a1l of them have the grade 1good'). They have no

teacher training. They are teachers at the University, but
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they are not considered staff-members, and this situation
worries them a great deal, and is no doubt reflected in their
work. Also language teachers who are appointed in the dif-
ferent departments feel inferior to their colleagues in the

Department of English who are given priority for advanced

.training overseas, scholarships, etc.

Although the Supreme Council of the Universities has en-
trusted the Department of English with supervising the
teaching of English, serious steps were not taken so that
this supervision might be carried out effectively. It 1s
safe to say that the supervisory function of the Department
of English over the teaching of English in other different
faculties is being implemented only in providing these
faculties with language teachers. All other matters con-
cerning the teaching of English are still in the hands of
the different faculties. Even the choice of the English

text—book is the task of the Faculty Council. It is true

'that language teachers generally select the kind of book

to teach, but it is the power of the faculty to agree to

that book or not. TLanguage-policy making 1 s-noil, dn prae=

tice, in the hands of the Department of English.

Language classes are over—crowded. Tt 1s impossible to
teach a foreign language effectively to a class of 200 to
300 students.

Because English is considered a non-failing subject in some

faculties, students feel it is not an important subject and

they neglect 1t.
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6. TIn some faculties, English is taught for only one academic
year and an hour each week is allotted for English, with the
result that students have in fact only about 24 hours for
English study throughout the whole year. One wonders what
24 hours of study may do for a student. It is no doubt a
waste of time, money and effort.

7. Audio-visual aids are not used at all in language teaching.
In all the language classes, the traditional way of teach-

ing is still used (a teacher, a book and a blackboard) .

8. Special Remarks about the Curriculum

1. One of the most important landmarks in ESP at the Uni-
versity of Alexandria was the establishment of the Language
Unit. Great hopes are being laid on this Unit for the improve-
ment of the English language teaching program in the University
of Alexandria, and in other universities in Egypt and in the
Arab world. The Unit has ambitious plans which if given the
chance to be carried out will no doubt add much to the English
language teaching program at the tertiary level.

5. The Department of English in the University of Alexandria
has made great efforts since taking over the responsibility .of
supervising the teaching of English in different faculties of
the University. Yet, because the Department was not given a
free hand, the situation has not improved so far as expected}

3. 1In a pilot .study at the Faculty of Science which is

being carried out by the Language Unit, English is taught for
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the first time to third year students. What is new and inter-
esting is that students are divided into small groups so that
language classes consist only of about 30 students each.

4. A study of the attitudes of learners is one of the 1im-
portant factérs that might help in designing the program in such
a way to meet students' goals and aspirations. This area seemed
to be neglected in the English program at the University of

Alexandria.

9. Attitudes

Successful language learning depends to a great extent on
the learners' attitudes. Language teachers usually talk of good
and bad motivation of their students. (K% the bottom of motiva-
tion ligé attitudes. When someone learns languages easily, we
generally say he 'has an ear' for languages. Favourable atti-
tudes towards languages and the intensity of motivation to learn
them are among the most important factors that help in forming
an ear for languages. In order to achieve'better language teach-
ing, -the attitudes and motivation of our students should be given
their proper weight among different factors affecting the lan-
guage -teaching situation. Alfred N. Smith (1975) states the

©
problem clearly and succinﬁly:

1t is the student's good or bad motivation that
makes life easy or difficult in the foreign
language -class—room.

Milton Rokeach (1968) offers a specific definition of atti-

tudes:
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An attitude is a relatively enduring organization
- of beliefs around an object or a situation predis-
posing one to respond in some preferential manner.
Motivation is the amount of charge - which is the total
sum ‘of different attitudes — that pushes one ahead in learning
a language. Gardener and Lambert (1972) have tended to con-
trast two types of motivation. On one hand there are learners
who are interested in the language and culture for its own
sake, and who are sympathetic to the values of a different
society, on the other hand there are learners who are étudying
a language for some specific purpose, perhaps because it 1s
going to be useful to them in attaining a better job. ©Learners
who belong to the first group are called integratively motivated,
while others who belong to the second group are called instru-
mentally motivated. Of these two types, it tends to be the
former who are the most successful language learners. and abag aLE
presumably a learner of this type that we commonly describe as
being well motivated. 7Yet learners with exceedingly positive

attitudes to study for quite utilitarian reasons might also be

well motivated.

When we talk of attitudes, we should be aware of the fact
_ that there are good and bad attitudes. A study of attitudes
should aim at trying to find means of eliminating bad attitudes
and preparing good soil for favourable attitudes to grow and

develop in the desired manner. Gardener and Smythe (1975)

carried out a research program in Canada to study motivational
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variables associated with the acquisition of French as a second
language. They found out that attitudes were among the most
easily modifiable and controllable variables. They recommended

that teachers try to promote favourable attitudes among learners.

Two general notions are wrongly held about attitudes.
First, when the word attitude is mentioned, the word learner is
usually associated with it as if the learners' attitudes were
the only ones affecting language learning. Second, the word
attitude is also usually associated with a foreign language
problematic situation. In other words, we usually only talk of
the learners' attitudes when are confronted with language‘learn—
ing probleﬁé. Attitudes of different groups are involved in
the foreign 1anguage learning situation; learners, teachers,
administrators and even the learners' parents should be among
our important targets in remodelling our profession. For example,
a parent who has had an unfavourable experience with foreign
language study is not likely to recommend it highly to his
children. Also a parent who had successful experience may be soO
eager about foreign language study that through his continual
care about pushing his child to: learn a foreign language, he may
in fact drive him away from it. The encouragement or lack of
encouragement that an administrator gives to a program.may af-
fect the language teaching situation to a great extent. There-
fore attitudes should be measured and assessed from time to time-
not only when we are confronted with a problem — if the future

of foreign language situation is to be assured.
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Attitudes are learned through situations. They are not
inborn. Breer and Locke (1965) expanded this conception by .
stating  that:

A complete explanation of the wide variety in individual
attitudes would presumably include references to family so-
glallgatlon, peer-group influence, specific events in the-
individual's past, sources of anxiety, education, income,
ogcupatlon, mass-media, class affiliation, residence, reli-
gion and a host of personal variables including intelligence,
age, sex and aptitudes.

Different factors contribute to the formation of a language

attitude: teacher, class, book, homework, etc. BY saying that

attitudes are learned, then consequently we may agree that they

can also be taught.

10. Rationale

A study of attitudes of different groups involved in the
English language teaching situation at the tertiary level 1s a
genuine preliminary step in designing an English language program.
A measure of students! attitudes will help language teachers and
administrators to know where the students' interests lie. Atti-
tudinal measures will also be of great use in choosing material

or adapting materials available to meet the students' needs.

The rationale behind this survey 1is, therefore, an attempt
to investigate the attitudes, not only of students but also of
211 the different groups involved in the language teaching sit—

uation at university faculties and higher institutes in Alexan-
dria with the hope that such an investigation might aid the lan-

guage teacher and the program designer in achieving the goals of

teaching English at this level.
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Attitudes are learned through situations. They are not

inborn. Breer and Locke (1965) expanded this conception by .

stating that:

A complete explanation of the wide variety in individual
attitudes would presumably include references to family so-
cialization, peer-group influence, specific events in the:
individual's past, sources of anxiety, education, income,
occupation, mass-media, class affiliation, residence, reli-
gion and a host of personal variables including intelligence,
age, sex and aptitudes.

Different factors contribute to the formation of a language
attitude: teacher, class, book, homework, etc. By saying that

attitudes are learned, then consequently we may agree that they

can also be taught.

LOMNRa biionale

A study of attitudes of different groups involved in the
English language teaching situation at the tertiary level is a
genuine preliminary step in designing an English language prograile
A measure of students' attitudes will help language teachers and
administrators to know where the students' interests lie. AttHi-
tudinal measures will also be of great use 1in choosing material

or adapting materials available to meet the students' needs.

The rationale behind this survey 1s, therefore, an attempt

to investigate the attitudes, not only of students but also of

211 +the different groups involved in the language teaching sit—

uation at university fgaculties and higher institutes in Alexan-—

dria with the hope that such an investigation might aid the lamn=

guage teacher and the program designer in achieving the goals of

teaching English at this level.
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11. Methods and Procedures

There appear to be four different groups of individuals
involved in the language teaching situation at the university
level. These groups are:

a. administrators,
b 'subjeet teachers,
e wlianguesewsbecchers,

d. students.

In order to investigate the attitudes of members of these
groups, a sample survey was conducted. Questionnaires, inter-
views and personal observations were tools. The sample survey
was favoured for this study because when well-designed, its
results can be generalized to a larger population. In addition,
eed in

this survey was not expensive and it permitted great sp

collecting and analyzing data. People in Egypt have not been

surveyed extensively and perhaps as a conségquence, the subjects

reacted favourably to the present questionnaires and interviews.

In order to select a representative sample of the popula-

tion, university faculties and higher institutes were divided
into two main groups according to discipline:

a. Humanities

b. Science and Technology

The Faculty of Commerce and the Faculty of Arts were

chosen to represent humanities.
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The Faculty of Science, the Faculty of Engineering, and
the engineering department of the Arab Maritime Transport Academy
represented science and technology. Besides, the Arab Maritime
Transport Academy was included in our sample to represent higher
institutes. The final sample was as follows:
Students
40 Faculty of Commerce

40 Faculty of Arts

40 Faculty of Science
40 Faculty of Engineering
40 Engineering departments of the Arab Maritime

Transport Academy

200 Total

Administrators and teachers

20 Administrators
20 Subject teachers
20 Language teachers
60 Total
Four questionnalres were designed and administered, one

for each group. The guestionnaire sddressed to students was

administered in Arabic in order to make sure the subjects might

give more spontaneous responses toO the questions. The informa—

tion gained from the collected responses of different subjects

Interviews and observations helped to form the

was analyzed.
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interpretation of the data collected from the questiohnaire

portion of the study. Copies of the questionnaires are ap-

pended.

The study in general was designed to provide informa-

tion relevant to the following questions:

1.

10.

Is there a need for teaching special English in university
faculties and higher institutes?

Should English language instruction be optional?

Should English language teaching be based on the actual
standard of the students or on the standard they are sup-
posed to have attained by the end of the secondary school?
Which is to be stressed in an English language course:
special English or general English?

Which students need English most: those studying human-
ities or those studying science and technology?

Does failure or success in learning English prior to
higher education affect the students' attitudes toward
learning English in the University?

Should the number of hours of English instruction be
increased or decreased? o

How do students feel about the methods used in teaching
English at the university faculties and higher institutes?
What kind of collaboration should exist between the lan-
guage tecacher and the subject teacher?

What are the students' opinions concerning their language

teachers' scientific knowledge?
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11. How do subject teachers feel about decreasing or increas-
ing the number of hours of English per week?
12, What factors determine the number of contact hours al-

lotted for English language instruction?

12. Description of the Questionnaires

Questionnaire I

This questionnaire was addressed to students at the
University and higher institutes. The information sheet to be
completed before answering the questions was used to identify
the papers from each faculty. It also helped us to place the
respondents according to their seniority at the University.

Question 1 which asked the subject to mention his mark in English

on the 'General Secondary School Exam Certificate' was intended
to measure his success or failure 1n learning the foreign lan-
guage prior to his sdmission to the University. This was the
the best approximate measure available.

Question 2 aimed at trying to find out the students' attitudes

towards learning English. It was expected that students who got
high marks in the tGeneral Secondary School Exam Certificate!

would prefer the teaching of English at the University to be

obligatory, while those who got low marks 1n the same exam would

prefer it to be optional. Comparisons between question 1 and

question 2 would provide us with useful information on the re-

lationship between the standard of English of the students be-

fore joining the University and their attitudes towards learning

a foreign language at the tertiary level.
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Questions 3 and 4 were meant to give an answer to one of the

pasic questions of the study 'What should the English language
program at the tertiary level be like?' If the students' answers
showed that they needed more general Eﬁglish than speciél English,
this could be an indication that they had not attained the re-
quired standard at the end of the secondary stage.

Questions 5 and 6 were designed to give a clear idea about what

troubled the students in the English program. Students do not
of course design the program, nor do they generally take part in
designing it. It was, therefore, deemed essential to know where
their interests lay. This could be in one way Or another a
guide to teachers and administrators when they plan to design a
program.

Question 7 was used to elicit a solution — offered by the student -

to some of the problems of language teaching at the tertiary level.
The responses of the subjects to this question might throw some
light on the number of weekly hours needed for teaching English.

Question 8 was intended to show us how efficient language teachers

were in teaching special English. Also comparisons between this

question and item (c) in guestion 7 might provide us with some

information concerning the type of teachers to be selected for

teaching English at the tertiary level.

Question 9 was to provide us with useful information concerning

the language skills which should be stressed in the language

program. Lt was assumed that students who chose items (a) and (c)

might need improvement 0N the reading and writing skills, while
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those who chose item (b) might need to improve their speaking

skille.

Question 10 was intended to give the subjects a chance to express

their ideas more freely than is possible with multiple-choice
questions.

Questionnaire II

This questionnaire was addressed to English language
teachers at university faculties and higher institutes. The
information sheet at the beginning of the questionnaire provided
us with the necessary details about these language teachers at
the tertiary level.

Question 1 provided information about the teachers' perceptions

concerning the number of years needed by a university student in
order to attain the desired standard of a university graduate.
It also provided indirect information about the standard of
undergraduate students. If the respondents believed that stu-
dents needed more years for studying English, this could be a

sign of the students' low standard of English.

Questions 2, 3 and 4 were designed to show the language teachers'

idea about the English language gituation at the tertiary level.

Their responses might provide hints about the standard of their

students when they first joined the University (3 b). Also we

might be able to judge the intensity of motivation among under—

graduates (3 4). Information would also be given about language

class size (3 c, and 4 a). We might also have an idea about

the extent to which language teachers need special training

(d) of question 4 would also help us to know if

(4 b). Item
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there was a need to increase the time sllotted for teaching
English. This might be the case if the respondents gave this
item priority over the other items of the guestions.

Question 5 gave information on the kind of language skills to

be stressed at the tertiary level as seen by the language
teachers. It also indicated whether undergraduate students
needed more general English at this stage or not. This could
be judged according to the preference given to item (a) in this
question.

Question 6 elicited information on the way a text-book is chosen.

Responses here might be compared with student responses to item
(a) of question 6.

Question 7 together with the responses of the students to ques-—

tions 3 and 4 helped provide an answer to one of the main ques-
tions of the study 'What should the English language program at

the tertiary level be like?!

Question 8 indirectly asked respondents to give their ideas

about the present language program (a), the amount of time
needed for teaching English (b), class size (c), and whether
the teaching of English should be optional or obligatory (d).

Information on the need of language teachers for special train-

ing was sought through item (e). Respondents also were invited

to express their ideas freely on the English language program

? through item (e).

Question 9 gave us an idea about the courses which language

teschers felt they needed in order to be better qualified.
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Question 10 indicated the most important factors that worried

language teachers and affected their work.

Questionnaire III

This questionnaire was addressed to subject teachers at
the university faculties and higher institutes.

Question 1 was meant to find how subject teachers felt about the

teaching of English at the tertiary level.

Question 2 was identical to question 5 in questionnaire II with

nearly the same aim in mind.

Question 3 was a means of testing the validity of the assumption

that English is the medium of instruction in such faculties as
Science and Engineering.

Questions 4 and 5 told us how the respondents felt about the

English language program as it exists. The reasons they might
give for their dissatisfaction with the English language program
could be compared to the reasons given by the language teachers

in question 3 of questionnaire 101L 5

Question 6 offered an idea about how collaboration between lan-

guage teachers and subject teachers 1is evaluated by the latter

Zroup.

Question 7 relates to the same area of our study which tries to

answer the question 'What should the English language program be

like?' Answers to this basic question of the study were sought

in the responses of language teachers in question fi* i EeEEL 0=

naire II, and also in questions 3 and 4 of questionnaire I ad-

dressed to students. Analyses and comparisons between the
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responses of these groups to the same question should be quite
interesting.

ngﬁiiﬂﬁ—ﬁ is identical to question 10 of questionnaire I ad-
dressed to students. It is believed that both students and
subject teachers are interested in the same discipline, and so
having the responses of both groups to the same question would
help us to compare the views of the younger generation to the
views of the older generation of the same discipline.

Questionnaire IV

This questionnaire was addressed to administrators at
university faculties and higher institutes.

Question 1 tested the subjects' attitudes towards the importance

of teaching English at university faculties and higher institutes.
The same thing is tested in question 2 of questiomnaine T ads

dressed to students, in question 1 of questionnaire IT addressed

to language teachers, and in question 5 of questionnaire IIT ad-

dressed to subject teachers. The responses of these groups to

the mentioned questions would be analysed to find out how each

group viewed the importance of teaching English at the tertiary

level.

Question 2 was included in questionnaire II gddressed to lan-—

guage teachers and in questionnaire T sddressed to subject

ere made between the responses of these

~

teachers. Comparisons Ww

three groups.

nd out the factors that had the greatest

Question 3 tried to fi

i ram.
effect on shaping the English language DPTOg
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responses of these groups to the same question should be quite

interesting.

Question 8 is identical to question 10 of questionnaire I ad-

dressed to students. It is believed that both students and
subject teachers are interested in the same discipline, and so
having the responses of both groups to the same question would
help us to compare the views of the younger generation to the
views of the older generation of the same discipline.

Questionnaire IV

This questionnaire was addressed to administrators at
university faculties and higher institutes.

Question 1 tested the subjects' attitudes towards the importance

of teaching English at university faculties and higher institutes.
The same thing is tested in question 2 of questionnaire I ad-

dressed to students, in question 1 of questionnaire II addressed

to language teachers, and in question 2 of questionnaire III ad-

dressed to subject teachers. The responses of these groups to

the mentioned questions would be analysed to find out how each

group viewed the importance of teaching English at the tertiary

level.

Question 2 was included in questionnaire II addressed to lan-

and in questionnaire TII addressed to subject

guage teachers
ween the responses of these

~

teachers. Comparisons were made bet

three groups.

Question 3 tried to £ind out the factors that had the greatest

g the English language program.

effect on shapin
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Question 4 tried to find out the ideal amount of time to be
allotted to the teaching of English as viewed by the adminis-

trators.

Question 5 aimed to find out an answer regarding the kind of

collaboration that might exist between language teachers and
subject teachers. It may be noticed that the same idea had
been included in question 6 of questionnaire III addressed %o
subject teachers. |

Question 6 is identical to question 3 of questionnaire I ad-

dressed to students and to question 7 of questionnaire III gd-
‘dressed to subject teachers. Responses of the three groups to
this question would be compared.

Question 7 Administrators might respond to question 1 of this

questionnaire taking into account the present low standard of
English of the undergraduates. This question then tried to
find out if they thought that English would still be needed if

the standard of English of the undergraduates was good at the

time they joined the university.

Question 8 was included in questionnailre II (gquestion 5) and in

questionnaire III (question 2).

The same alim was maintained

here.

Question 9 tried to determine the factors that impede the pro-

gress of English ' language program, and hinder the achievement

of its objectives.




CHAPTER 1T

PRESENTATION OF DATA

Questionnaire I : to students at university faculties and

higher institutes.

1. TIntroduction

Any English program is primarily directed to a specified
oroup off Yearners.  The needguof stheselicearners should be
given particular care before designing their English language
program. These needs can be judged by different standards of
which the students! views attract particular interest. A
questionnaire was therefore designed for students to give
their opinions about the English language teaching program.
The aims of the questionnaire were:

a. to find out what value students attached to the teach-
ing of English at the tertiary level.

b. to discover the students' real needs for learning
English at this stage.

Qo B0 1QEWE an'idea about problems that confront the stu-
dents in learning English and to know their reactions

to different solutions.

d. +o invite general comments on ELT from students.

= 3P =
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2, Participants

A total of 200 students completed the questionnaire.
160 were university students and those represented about 1.06%
of the students at the University of Alexandria (which is
about 15000). 40 subjects were chosen from the Arab Maritime
Transport Academy as representatives of students at higher
institutes. 120 students of the sample were in faculties
and institutes which represented Science and Technology,
while 80 students of the sample were chosen from faculties
which represented Humanities. All subjects were selected on

2 random basis. Students responding from various faculties

and institutes were:

Faculty of Science 40
Faculty of Engineering 40
The engineering department of the

Arab Maritime Transport Academy 40
Faculty of Commerce 40
Faculty of Arts 40

3. Answers to Questionnaire T

(1) What was your mark in English in the General Secondary

School Exam?
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Table 3

Marks On Secondary School Exam

75% - 100% | 50% - 75% | 40% - 49%| don't

remember

._..I.\.I._. ..% f % 38 % f % £ ﬁ

Science 40 LOon 14 35 22 55 iR L 0) - -
Engineering 35 100 S T 19 54 3 9 2@
Maritime 40 LOOY X4 . 45 12 30 10 25 4 10
Commerce 40 1008 19 47.5 20 50 1 2Bl = =
Arts 40 100 B el 24 60 6 15 5 ll2is'd
Total 195 100f 58 30 g 50 iR R CRC

Tt was assumed that the standard of students who got more
than 75% was 'good', the standard of those who got between 50%
and 75% was 'satisfactory', while the standard of those who
cot between 40% and 49% was tpoor'. The University uses nearly
the same divisions for marking academic standards: below 50%
tpoor', from .50% to 64% 'pass', from 65% to 74% 'good', from

75% to 84% 'very good', and from 85% and above texcellent!'.

The information included in Table 1 is generally inter-

preted as an indication of the standard of English of the stu-

dents prior to admission to the University.

(2) Should the teaching of English at the University be

optional or obligatory?
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Table 4

Optional or Obligatory English

Optional Obligatory
AR £ & f %
Science 40 100" . 33 G2 i 1165
Engineering 40 100 13 225 2 67.5
Maritime 40 100 15 3D £5 5255
Commerce 40 100 a 35 26 65
Arts A0 100 25 62.5 15 Bilie5
Total 200 100 100 50 100 50

Out of 120 students representing Science and Technology
(faculties of Science, Engineering and the Maritime Academy)
61 subjects (50.83%) reported that the teaching of English
should be optional, and 59 (49.17%) reported that it should
be obligatory. Out of 80 students representing Humanities

(faculties of Commerce and Arts) 39 subjects (48.75%) chose

the teaching of English to Dbe optional, and 41 (51.25%) chose

it to be obligatory.

Comparisons petween the responses of the first and the

s show the following results:

second question
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Table 5

Students' Standard in English and their Reaction to

Whether it Should be Optional or Obligatory

Standard Optional Obligatory
N % £ i
Good 58 100 23 39.7 39 603
Satisfactory 97 100 5. 52.6 46 47.4
Poor 24 100 15 62.5 9 w32
7o 109 89  49.7 90" 50.3

There seemed to be a positive relationship between the
standard of students and their reaction to whether the teach-
ing of English should be optional or obligatory. Students
whose standard was high tended to prefer English to be oblig-
atory, while those whose standard was low tended to believe
that it should be optional. The higher the standard of stu-
dents, the greater was their tendency to prefer English to
be obligatory and the lower the standard of students the
greater was their tendency to prefer it to be optional.

(3) Which of these is to be stressed in the English lan-

guage program: Ordinary English, Special English

or both?
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i nEE
Ordinary English LT LT
Special English 2l 2
Both 262 62
N= SO0 166%

It should be noted that only students who reported in
the previous question that English should be obligatory, were
asked to answer this question. It is clear that the majority
of respondents believed that they needed both Special English
and Ordinary English at this level. This might be an indica-
tion that they had not attained the required standard When
they left the secondary school, or it might also mean that the
English program at the stages prior to the university does not

satisfy their needs in mastering Ordinary English.

(4) 1If both Ordinary English and Special English are needed,

now should they be divided? (only students who reported

in the previous question that both Ordinary English and

Special English should be stressed, were asked to ans-—
wer this question.) £ %
2. MWore Ordinary English and less Special English 8 - 13.33
b. More Special English and less Ordinary English 22 36.67

c. As much Ordinary English as Special English 30 50

N = 60 100%
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(5) Does the English language program satisfy your needs?

L X0

a. Yes (completely) il 5.61
be Yes, (partially) 59 J0L10
c. Definitely not 84 42 .86
d. Probably not 42 NS
N= o 196 100%

(6) If no, arrange the following reasons in order of
importance: Numbers indicate the order of importance

from 1 (most important) to 3 (least important) .

ik 2 3
a. the course book 1s difficult 32 16 2
b. +too many students in a class T . il
c. language teachers are not

competent RO 8

on a weighted basis (1=3, 0=p, 3=1), the most important

‘reasons rank as follows:

b. +toomany students in 2 class 245
a. +the course—book 1is difficult 130
c. language teachers are not competent 76

Tt has already been mentioned in an carlier part of the

study that the normal size of a language class is between 200

i and 300 students.
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program?

indicate the order of

Arrange in order of importance.
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What are your suggestions for improving the English

Numbers

importance from 1 (most im-

portant) to 3 (least important).

a. number of English
be ‘inereased

b. English should be

c. Jlanguage teachers

special training
On a weighted basis (1=3,

suggestions rank as follows:

a. number of English
b. FEnglish should be
c. language teachers

(8)
a. language teachers

b. subject teachers

How would

(9)

Arrange according to importance.

1 2 3
hours should

55 36 41
optional 60 22 27
should have

S 60 18

2=2, 3=1) the most important

hours should be increased 290
251

optional

should have special training 249

Who are more qualified to teach Special English?

b S/
3055

59
128 68.45
N = 187 100%

English be useful to you after graduation?

Numbers indicate

the order of importance from 1 (most important) to 3

(least important) .
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L 2 3

2. 1in post graduate studies L5 wbi 52

b. in giving better chances for work G o A2
c. 1n increasing knowledge about the

discipline 5 3RO 45

Oon a weighted basis (1=3, 2=2, 3=1), the most important

items were as follows:
b. giving better chances for work 389
c. in increasing knowledge about the discipline 306

a. 1in post graduate studies 301

(10) State any other ideas you have about the English
language progranm.

(See general remarks)

4. General Remarks on Answers to the Questions

a. dJudged by the standard of the General Secondary

School Exam Certificate, at least 86.6% attained a satisfac-

tory standard and 13.4% had a low standard. 1f this were true

the same results should have approximately conformed to the

results of the "Experimental testing of English language com-—

petence" carried out at the University of Alexandria, and
referred to in Chapter T @1 this study . Thompson's results

showed that only 33.8% of his sample attained the required

Standard of competency. (dis sample consisted of 331 students

and only 112 ~tudents got more than 70%). There appears 1o

either with the English Exam of the General

be SSmethlng wrong




- 41 -

secondary School Certificate (Thanaweya Amma), or with
?

Thompson's experiment. This point needs further investigation

b. As shown in the subjects' responses to Ouestion 6
there seemed to be general agreement among students that
the most important factor which had a bad effect on the teach-
ing of English was 'overcrowded language classes'. 7Personal
interviews with language teachers showed that they also had

the same impression.

c. 1In response to Question 7, students generally agreed
that in order to improve the English language program, the
number of hours allotted for English teaching should be in-
creased. Mention was already made that in some faculties
only one hour weekly was allotted for the teaching of English,

with the result that about 24 hours of English were taught

throughout the academic year.

d. Answers to Question 10 - in which students were asked

$0 give free comments on the English language program — were

quite interesting. The majority of respondents showed a desire

to improve their spoken language . PThere was also a general

tendency to stress the idea that English should be optional

at tertiary level. These &are some of the points raised in

their responses to this question:
_ Those who believed that subject teachers were more

qualified to teach English than language teachers
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added a reservation 'provided that they were good at
English'.

— There was common interest among students at the Arab
Maritime Transport Academy in the use of the language
laboratory. (A language laboratory has been installed
in the Academy.)

— Quite a large number of students expressed the idea
that they did not get any benefit from English and
that they studied it just to pass the exam and get
their degree.

_ Some students suggested that English should be taught

on a voluntary basis to those who were interested.

e. Comparisons between the views of students of the two
streams, Humanities on one side and Science and Technology on

the other sidg,are quite interesting.

An inspection of their attitudes towards learning

Ordinary English and Special English shows that 34.1% of stu-

dents belonging to Humanities preferred to study ordinary English,

12.2% reported that they would like tO study Special English

and 53.7% showed a tendency to study both Ordinary English and

Special English. If we examine the attitudes of students be-—

(Science and Technology) we find

nary English, pit% prefered 5o

longing to the other stream.

that 5.1% chose to study 0rdi

study Ordinary English, >7.1% prefered t
y to study both Ordinary and Special

o study Special English

and 67.8% showed a tendenc

English.
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oncerning stu U i
c g dents' views about who are more qualified

to teach Special English, language teachers or subject. teachers,
26.3% of students belonging to Humanities thought that language
teachers were more qualified to teach Special English and the
rest (73.7%) gave an opinion that Subject teachers were more
qualified -to teach Special English. We had nearly the same
result with the other stream, Science and Technology, since
35.1% of these students believed that language teachers were
more qualified to teach Special English and the majority (64.9%)
thought that subject teachers were more qualified to teach

Special English.

An analysis of the responses of students of the two
streams as to how English would be useful after graduation

showed these results.

A. Humanities

1 2 3
a. in post graduate studies 17 20 22
ary - 15 10

b.  in giving better chances for work

T .
c. in increasing knowledge sbout the discipline 12 20 9

B. Science and Technology

T A
' 8 30

a. in post graduate studies 26
r work ap 25 32

b. in giving better chances fo

iscipline 41 31 26
c. 1in increasing kmowledge about the disciplil
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On a weighted basis (1=3, 2=2, 3=1) the most important
items would rank as follows:

Humanities Science
and
Technology

a. post graduate studies ILIL 3 188

b. better chances for work 208

¢c. 1ncreasing knowledge about the

discipline 95 (::)

B. Questionnaire II: To English language teachers at university

faculties and higher institues.

1. Introduction

Language teachers form the backbone of the English pro-
gram. Theilr views are, therefore, of great value. A ques-
tionnaire was administered to English language teachers at the

tertiary level to give their opinion on the English program.

The aims of the questionnaire were:

o. +to find out the main reasons that might cause the
fgilure of the English prograne.

b. to know the specific needs of the students for

learning English at this level.
ght have a bad effect

to discover the factors that mi

on the work of language teachers.

d. to have an idea sbout the kind of training language

teachers needed.
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2, Participants

A total of 20 language teachers at university faculties

ond higher instituﬁes completed the questionnaire

1S

The fac-

i d instituks i :
ulties an y from which answers were received were

as follows:

Faculty of Science

Faculty of Engineering

Arab Maritime Transport Academy
Faculty of Commerce

Faculty of Arts

The numbers of language teachers selected from various

CORNEO RS- REE IR

faculties and institutes nearly conformed to their propor-

tional distribution among these faculties and institutes.

3. Answers to Questionnaire IT

(1) Which of the following

statements do you agree with

S
211 students should study English
throughout all the years aLiL 55
all students should study English
for a year or two L 5
students whose standard in English
is good should study English through—
out all the years 8 40
students whose standard in English
is good should study English for a
year OI two = 2; 10;%
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(g e standard of English language at the tertiary

1evel 1is:
- b

a. the same as 1t has been for the

past ten years 0 10
b. 1Improving 1L 5
c. deteriorating L7/ 85
TR S |
N = 20 100% |

(The only respondent who reported that the standard of
English is improving was from the Maritime Academy.)
(4) If the standard of English is deteriorating, arrange
the reasons in order of importance. Numbers indicate the

order of importance from 1 (most important) to 4 (least im-

portant)
I sl 4
i g ciligasesiane over—-crowded 2
f b. language teachers have no special
é training 1 2 4 @
; c. +teaching materials aTe€ not appro-
=B B 3

priate

sufficient Sl ()

? d. +time for English is not

(1=4, 2=3, Sep, A=l))y Was most im-

| On a weighted basis
portant reasons rank as follows:
58

3. Cclasses are overcrowded

: : ol » |
3 time allllotitedsion English 18 not sufficient & |
a teaching materials are not gppropriate 33 j

° 26 m

i inin |
teachers have 1O gpecial training ﬁ

o
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(5) What are the objectives of teaching English to stu

dents? Arrange according to importance. Numbers indicate the

order of importance from 1 (most important) to 5 (least im—

portal’lt) .
1l _2os 3SR
a. to improve general proficiency
in English 6 2% Ea
b. to help students to read and
understand books in theilr
specialization AL ) () L
¢c. to help students to exXpress
themselves orally in their
specialization i 83 SRS S
d. to help students to eXpress
themselves in writing 1n thelr
specialization o . 64 L
e. +to help students to understand
spoken English in their
5 2 5 5 4

specialization

(6) Which of these factor(s) is/are TIue houUR T RC R

of the course-book? (Respondents could check more than one

factor.)
g Ao AW EE glready been used 9
? o h Gp s bodh EUERLEne pook on the market 5
c. 1t was ordered after examining publishersi
1ists €
6

cts are compiled

d. suitable extra
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(7) Which of these factors are considered important in

designing a course for students? Arrange according to im-

portance. Numbers indicate the order of importance from 1

(most important) to 4 (least important).

Lol 2R
a. standard of students who leave
the secondary school level L5 =il 0
b. standard of English students should
have attained at the end of the
secondary level B 30 D
c. the opinion of subject teachers @ 6 6 L

d. +the efficiency of language teachers O & 3
On a weighted basis (1=4, 2=3, 3=2, 4=1) the most im—
portant factors rank as follows:

o. standard of students who leave the secondary

level 65

b. standard of English students should have

attained at the end of the secondary level B2

c. +the opinion of subject teachers S

d. the efficiency of language teachers AL

(8) Wnich of these factors may improve the English lan-

guage teaching situation? Arrange according to importance.

Numbers, imdicatel the onden ot importance from 1 (most im-—

portant) to 5 (least important) .




a. adapting materials to meet

students' needs 45 A S
b. increase amount of contact with

English 328 O
c. smaller size language classes O (6l
d. teaching English to students of

good standard 3 By O R
e. providing teachers with special

training OF 1N S GRRCRNE?

On a weighted basis (1=5, 2=4, 3=3, 4=2, 5=1), the most

" important factors rank as follows:

c. smaller size language classes 75
a. adapting materials to meet students' needs 55
b. increasing amount of contact with English 48

d. +teaching English to students of good

standard only 42

e. providing  language teachers with special

g 36
Training

(9) Which of these courses should be included in a train-

ing course for 1 anguage teachers? Arrange gccording to 1m-—

portance. Numbers indicate the order of importance from i

1east smportant) -

(most important) to 8 (




8=1) the most important

=
C.
3
b.
d.
e

h.

| L 485 8
linguistics 8 1l ot 5
psychology 0 4 2.3 %380
methodology 354 4 2 oo
testing and evaluation O v2r 2 6 &3 ORI
contrastive analysis of
English and Arabic 37 U8 8 30 SISO R R
introduction to the
specialized subject R Eloa e el s B 2 2
curriculum designing OF S A EEORS O S
materials writing and
adapting AU s s Y 2 L

On a weighted basis (1=8, 2=7, 3=6, 4=5, Sl G=3y  T=2

courses rank as follows:

linguistics 102
methodology o
contrastive analysis of English and Arabic o2
psychology (3
testing and evaluation et
introduction to the specialized subject 63
naterials writing and adapting 8

56

| (10) Which of %

your work?

important) .

the order of imp

curriculum designing

Arrange accordln,

ortance from 1 (most im

lﬂC-LmlM“f

hese factors have & negati

g to importance.

Numbers indicate

ve effect on

portant) to 4 (least




j = 5k =
| e 3 4
: a. number of teaching hours o
b. low payment AT D S
c. negative impression of language
teachers ViS~E_NiS other teachers A O O
d. students' attitudes and motivation siadl 2 L

On a weighted basis (1=4, 2=3, 3=2, 4=1), the most im-
portant factors rank as follows:
b. low payment 38
d. students' attitudes and motivation B
c. negative impression of language teachers
vis a vis other teachers 30

a. number of teaching hours 20

4. General Comments on Answers to the Questions

a. The majority of language teachers (55%) felt that

students at the university level need to study English through-

out all the years, while 40% of them felt that only students

whose standard was good might study English for a year or two.

at poor students should not study English.)

found it desirable

(The implication is th
espondents

t with the foreign

This means that the majority of T

t0 increase the amount of gtudents' contac |
impression ;

3 the
language. Through my interviews with them, I had 1

i useless
essary, it was |

that although they felt English was nec

interested students in language

to have large numbers of un

classes.
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b. There seemed to be general agreement among language
teachers that the standard of English at +the university level
ve

was deteriorating. The most important reasons for this get
e—-

rioration were the great numbers of students in language
classes and the small amount of time gllotted for the teaching

of English.

¢c. Students' needs for learning a foreign language as
specified by language teachers were to improve two basic lan-
guage skills connected with their field of specialization,

reading and writing.

d. Language teachers reported that the English program
at tertiary level should be pased on the real standard of
students who leave the secondary school. This might be an

indication that they believed that students who left the se-

condary school to join the University did not attain the re-

quired standafd.

; e. Language teachers pelieved that small size language 5

; ' ing the j
classes are the most important solution for improving i

English language situation.

hers at university faculties

C. Questionnaire III: toO subject teac

and higher institutes.
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Introduction
____—-——"_‘__—'_—-_

In order to study English For Special Purposes at th
the
ypiversity of Alexandria, it was necessary to throw some 1ient
1

o the views of the staff members about the English language

program. This in turn will give us an idea about the kind
of co-operation and collaboration that exists between the
different departments. Accordingly, a questionnaire was
designed which contained questions on the ELT program, and

staff members were asked to give their opinions on this program.

The aims of the questionnaire were:
2. 1o obtain the views of the staff members in different
university faculties on the importance of English in

their departments.

96 W0 diédover what staff members felt were the main prob-

heir departments.

lems and drawbacks of ELT programs in %

c. +to find out what the reaction of the staff members would

be to various attempts to solve ELT problems in thelr

i departments.

bers.
d. +to invite general comments on ELT from staff mem

2. Participants

' tionnalire.
A total of 20 staff members conplehEtl e GUEEtS :
arn

assistant—professors,

The sample consisted of professors,

from which answers were received
S

demonstrators. The facultie

Were as follows:
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Faculty of Science
Faculty of Engineering
Maritime Academy

Faculty of Commerce

e

Faculty of Arts

3., Answers to Questionnaire IT1

(1) Do you think that there is a need for teaching

English in university faculties and higher institutes?

Boad o

Yes 19 95
No 1 5
N = 20 100%

(2) 1If yes, what are the objectives of teaching English

in your faculty or institute? Arrange according to impor-

tance. Numbers indicate the order of importance feremE"

(most important) to 5 (leas? important) .

a. improve Ordinary English

b. read and understand Special English 12

C. 1lmprove writing in Special English 1

~ o 4 RN
Lo = [ N

d. improve speaking in Special English
e. understand spoken English in the
PaEilel @t specialization

On a weighted basis (1=5, 2=4,

lows:

important objectives rank as fol

= gy @ = |

H o N o W

0t B s

A=, b=2y 5=1), the most



D)5

b. read and understand Special English

| a. improve Ordinary English :1

f c. 1improve writing in Special English 50

? e. understand spoken English in the field i

of specialization A8 y

| d. improve speaking in Special Eﬂglish 46 i
i
t

§ (3) Do you use English as a means of instruction?

| g

always 9 45

i sometimes Ll 55

| never 0 04 ;
N= 20 100%

(4) Are you satisfied with the English teaching program

in your faculty or institute?

£ %
yes absolutely 2 10
§ yes partially 8 A0

| 2

| definitely no 5 5
i 5 s
probably no — ————

= 20 1007

whiait s areyoLE reasons? Arrange

{5) If your amnswer is 10,

bers indicate the order of 1mpor-—

according to importance. Num

to 5 (

tance from 1 (most importaﬂt)
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large size of class

language teachers have no special
training

no collaboration between language
teachers and subject teachers
insufficient time for English

students are not motivated

0

2

On o weighted basis (1=5, 2=4, 3=3, 4=2, 5=1)

important reasons would rank as follows:

e.

b.

Ce

e

students are nod motivated

language teachers have no special train

no collaboration between language teachers

and subject teachers

large size of class

d. insufficient time for English

(6)

improved if subject teachers participated

Do you believe that t

teaching it?

LG
yes 8
no 3
maybe &

40
15
45

100%

ing

most

28

25
23
28

he English program could be

in designing and
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(7) Which of these do you feel your students have more

problems with?

f %
Ordinary English il 5
Technical English 1 5
Both ordinary English and technical English 18 90

(8) For what do you think your students would need English

more after graduation?

£ %

Post graduate studies 7 59
Increase their knowledge about the discipline 8 40
0ffering better chances of work Rowe 20
o= 20 100%

4. General Comments on Answers O Questions

On certain aspects of the ELT program in the University

of Alexandris there was overwhelming ggreement.

2o

Nearly all participants felt that there was g need to

teach English in university and higher institutes. Only

one felt that English should not be taught at this level.

As the majority of participants (95%) felt that English

was needed at the University, 1% ig safe to conclude

that they see English as on integral part of the entire

d not a special problem at a given

course of study an
academic career.

stage of thelr students'
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b. The English program should pay equal attention to Or-

dinary English and Technical English. As the mejority

of 18 (90%) felt ?heir students had problems with both

Ordinary and Technical English, while one only felt that
they had problems with Ordinary English and also one felt |
they had problems with Technical English, we may feel |
either that something went wrong with the English lan- |
guage teaching program at the Preparatory and Secondary
stages where Ordinary English should have been mastered,
or that even if students have mastered Ordinary English
prior to the University, they still need more of 1it.

c. Stress should be laid on improving the students' ability
to read and understand Special English. The skills
that attracted most attention were: reading and under-
standing (weighted 81). The other skills: speaking and

writing (weighted 50 and 46 respectively) were not con-

sidered so important. The gap is very great between the

importance of reading and understanding on one hand,

and speaking and writing on the other hand.

d. MNMost of the staff are not satisfied with the ELT program

now existing and are worried gbout the poor English of

their students. Subject teachers also believe that

ed to learn English.

students are not motivat




a—

=EDOR=

:Questi9nnaire IV: to administrators at university faculties angd

higher institutes.

I Tntroduction

?

\
Administrators who represent the highest authority at ;
different academic levels may have opinions regarding the role
of BEnglish at tertiary level which will no doubt affect the
language program. In many cases they have the final say in
matters concerning English language teaching. So the en-
couragement or lack of encouragement that an administrator
gives to a program may affect the language teaching situation
to a great extent. It was for this reason that a questionnaire
was administered to administrators to have their ideas about

the program at the tertiary level.

The aims of the gquestionnaire were: |

a. to get their views about the importance of English in

their departments.

b. to have an idea about the factors that determine the
shape of the English prograi at the tertiary level.
W ©if

c. +to find out the problems which stand in the wa

improving the English prograf.

8@ 2. Participants

| : ; :
? A total of 17 administrators completed the questionnalre
| — (@l and
They were heads of different departments, sub directors,

! directors of financial gffairs. i
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Answers to Questionnaire IV

3
(1) Do you think that English should be taught in your

faoulty oF institute?

. Yes 17

|

i N (6] O
Not sure 0

(2) What should the importance of English be among other

faculty or institute subjects:

L Fos

E Greater il 6
; Less 2 12
f Equal 14 N82N
| Nt 100%

(3) Which of these factors jetermine the time given WO

the teaching of English? ATrrange gccording to importance.

1 = 0
| Numbers indicate the order of importance from 1 (most 1m-

portant) te 4 (least importaﬂt)~

e AP R
o 1 @ 6

E 5. financial matters :
\ 0 5 i i1
| 2 |
| b. number of class—Trooms il
. availebility of qualified

o+ il ;

language teachers i
rogram :

d. relevance of the English P

to the discipline




B
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on a weighted basis (1=4, 2=3, 3=2, 4=1), the +
=l), most im-

pmﬂaﬂt factors that determine the time given to the teachs
ching

OfEngliSh rank as follows:

d. relevance of the English program to the

discipline

. 58
c. availability of qualified language teachers 25
b. number of class-rooms 19
9. . financial matters 9

(4) What is your opinion about the present number of hours

gllotted for the teaching of English?

L R

a. should be increased 3 e
b. should be decreased it 6
c. should remain as it 1s o e DA
N o= 16 100%

(5) What kind of collaboration should exist between lan-

Arrange according o

guage teachers and subject teachers?
: ; from
importance. Numbers indicate the order of importance

1 (most important) to 4 (least important) -

a. Subject teachers should participate

in teaching the English program

i cipate
b. Subject teachers should particlP

in writing the English program

F

B -




4

c, Subject teachers should Ziverlone

guage teachers specigligeg training

(S0 O

d. Collaboration is not necessary ORI
i

on a weighted basis (1=4, 2=3, 3=2, 4=1), the most im-
portent kinds of collaboration that should exist between 1an—
guage teachers and subject teachers rank as follows:
b. Subject teachers should participate in
writing the English program 48
c. BSubject teachers should give ilianguase
teachers specialized training 43
a. Subject teachers should participate in
teaching the English program
d. Collaboration is not necessary

(6) Which of these should the English prograim in your

faculty or institute include?

s

o
0]
a&. Ordinary English
fi: ' 24

ical English A3 ciloe

~ O

b. Technical English

¢c. Both Ordinary and Techn

desirable even if gtudents

(7) Would English still be
ng ; 1eft the secondary

attained the required standard when the

SChool?




Yes
No

Maybe

= 53 =

N = 17

S8
70.6

17.6
1l 5
100%

(8) What do you view as the objectives of the English

language teaching program 1in your faculty or institute?

Arrange gccording to importance.

Numbers indicate the order

of importance from 1 (most important) to 4 (least important).

a. improve Ordinary E

nglish

b. read and understand Special English T

c. improve speaking in Special English 4

d. improve writing in

On a weighted basis (1=4, 2=3, 3=2, 4=1),

Special English

portant objectives rank as follows:

b read amgunderstand

Special English

g o 4
2. A IR
3. 2
Sl 2
0, 5 Sl

c. improve speaking in Special English

d. improve writing in

Special English

a. improve Ordinary English

(9) What problems may PT

Objectiveg?

a. large number of student

number of class—-To

event the achieve

5 and small

oms

42
38
31
2

the most im-

ment of these

il

23
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lack of interest to learn English

on the part of students

10 59

text-books are not selected according
to the proficiency level of students 3 18
lack of qualified language teachers 0 0
N = 17 100%

General Comments on Answers to Questions

e

Although there was complete agreement among administra-
tors about the necessity of teaching English at the
tertiary level, the majority of 75% reported that the
number of hours allotted for the teaching of English

should remain as it is. A minority of 19% reported

that it should be increased and 6% thought 1t should be

Jeorensed. Also a majoritysotNEZERIChS of the opinion

that English should have equal importance gmong other

faculty subjects.

hat the relevance

There seemed to be general ggreement ©
i i ' the most
of the English prograil to the discipline€ was

number of hours

1+ might be

important factor in determining the
£ Fnglish.

2l @ric @6l TR wiaE teaching © :
estions which ell

here that in dav

cited

interesting to note : =
ich determined the time al

free answers, the factors wh
qewe (L) TR B
ol (2) 949 de

ressure of faculty sub-

lotted for English

gree of conviction

jects on the time—table,
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of the various heads of departments

Responses to questions 6 ang 7 demonstrated the feeling
among administrators of the necessity to teach English.
This was clear when the majority of respondents to
guestion 7 reported that English would still be needed
even if students had attained the required standard
when they left the secondary school.

The majority of administrators agreed that the most
important skill to be stressed was reading and under-
standing Special English. Here they had the same

opinion as language teachers and subject teachers.




s

CHAPTER ITI

IMPLICATIONS OF THE INVESTIGATION

The present survey findings serve to give an idea about
how administrators, language teachers, subject teachers ang |
students feel about the English language program at the tef— |
tiary level. These final remarks about the survey in general
are based on the responses of our sample and also on my personal
interviews and observations. Each of these remarks will be
followed by implications and then recommendations will be

suggested.

1. According to language teachers and subject teachers, most
secondary school graduates have not acquired a sufficient

command of English. They are well-acquainted with some

grammatical rules, but their practical ability To read

and speak English or everl to express themselves in writing

is said to be insufficient for their needs. They need
more practice in self-expression (in writing &s el B8

in speaking), in rapid reading for comprehension and in

note-taking and summarizing.
e, i SEOULE PSS ||

If we accept the idea that Spec
Sroduceqd only to students who have already mastered Gen | : .§
d to accept the fact that 4:‘ ‘
glish would stand in F

SeSe

El’lglish, then we should be prepare

the students: poor standard in General EN
. 1ish cour
their Way of acquiring £ull penefit from special Eng

6D
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till, it might cause .t
torse S ; hem to e disint
erested in Enel i
jn general. 4
The general proficiency level of secondary school stud
students

ghould be improved. In the last two years of the seconda
ry

stage, students 1n the science stream are introduced to seie
n—

tific English. Scientific texts are extensively dealt with
|
' ot the expense of General English. Also students of the 1lit-

erature stream read much literature. It would be much more

desirable to concentrate on General English throughout the

secondary stage. This would give university students a solid

pasis for the later introduction to Special English.
@

5. There seemed to be almost unanimous agreement among sub—

ject teachers (95%) and administrators (100%) that the

teaching of English was essential at the tertiary level. |

This opinion was reinforced among administrators when

824 indicated that they considered English to be equal

subjects. i

in importance to other faculty
y need English

This is an indication that students badl
n English 18 agreed upon,

ot kind of English

414 be shaped i

at this stage. If the need to teac

then consequently we might ask ourselves wh
jgh prograi <120

| should be taught and how the Engl

in order o meet the students' needs:
: ity English Pro=
: ving the universl
The philosophy underly g nts. Once

; ity stude
gram should be based on the needs of university
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these have been stated, the goals of a program can be better
defined. Assuming that secondary school graduates had acquired
a sufficient command of General English, the goals of a uni-
versity program should thus be specified with reference to the
discipline the student has chosen. These goals can be weil
defined if we have a clear idea about which skills are to be
stressed in the program. We should like to know, for example,
if the students are required to read extensively in connection
with their professional preparation; whether they will benefit
by being able to speak English in the course of their career
or whether some of them are likely to go abroad for post-
graduate work or special training.

Ifxseems olear; however; from the evidence cited earlier
concerning the proficiency level of gradvates of our secondary
schools, that they have not acquired sufficient General English.
The English programs at the tertiary level, therefore, must

recognize the twofold nature of the need: General English plus

Special English.

3. As to whether students might benefit more if they had an
intensive English course at the beginning of their years
of study or if contact time was spread out over a longer
Period,. 554 of language teachers reported that contact
time should be spread over all the years and that English
S1ould be offered to all studemts regardless of their
Standarq of English. 40% responded that only students
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whose standard was good should study English. According

to this group of language teachers it would, therefore,

be enough for these students To study English for the

first two years.

If only students who have achieved a good standard at
the end of the secondary stage were to study English at the
tertiary level; what shall we do with students whose standafd
.is bad? Are they to be completely neglected in this respect
in spite of the fact they need English? The problem is mag-
nified when we think of students whose standard of English is
weak and join faculties in which English is the medium of
instruction.

English should be offered to all students in the first
two years of the university. They should be divided into three
levels according to placement test results. A certain system
could be devised to give certain academic advantages to those
students who pass an English proficiency examination at the
end of this two-year course. Students who do not pass at the
tarliest possible chance should be given several other cHances
%0 sit for this examination which could be held once every
year before their graduation.

The universities do not want to eliminate students with
& high academic potential simply because their English is weak.
Adequate Me€ans must be found to provide economical and efficient

Engl 4 .
&=18h language instruction. On the other hand, there is no
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i1 o have
dents in an English program if they

cause of poor motivatlo

necessity to retain stu

i O

no chance of succeeding, either be

' dents
er reasons to learn English. These stu

inability for oth

v — ther  -aca—
should be redirected — the sooner the betterx 17 (o) (0]

demic areas in which English is not impo?tant.

4. Most of the respondents among students (54%), subject
teachers (80%) and administrators (76%) agreed that uni-
versity students needed both ordinary and technical
English.

This might mean that we need to educate a "whole'" person
not just a technician. Many adults who have studied English
in Egypt have studied the literary heritage of Shakespeare,
Austin, Dickens, and Hardy to name a few of the favorite
authors of the curriculum designers. 7T suspect many see dis-—
course about literary topics as an important contribution of
an English program. This question was not specifically asked,
however,

What was responded to was the need for technicians to
have adequate Ordinary English for everyday purposes plus the
Spemnﬂ-English necessary for their jobs.

& Plan should be sought and offered in which the time
*llotted for General English (and the question resolved whether

thig 4 -
8 10 include the literary heritage of the English-

worlq) shea

and f i '
Or Special English should be carefully determined
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gnere 87° curricular and budgetary considerations here

Good
dagosy and budget are often in conflict. Compromises
are

p
nodoubt necessary.

Keeping clearly in mind the object of the program, we
gnould try to take proper advantage of the hours available for
the teaching of English. To compensate students at the ter-
tiary level for the little time allotted to English, they
should be exposed to much more English through using films,
radio and television as means of out-of-class language ac-
tivities. Other language activities such as debates, general

lectures and sympo siums should be encouraged.

7. Surprisingly, the majority of students (63%) pelieved

that subject teachers were more gqualified To teach spe-

cial English than language e A e SR time

40% of the subject teachers reported that the English

program could be smproved 1f subject fteachers RO

A - | teachers
pated im designing amd teschine i5. Also subject T°

teachers
ranked ‘'absence of collaboration between 1anguage

st smportant (among

and subject teachers' as the gecond mo -
o their dissatisfaotlon with
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five) factors contributing b
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n to subject specialists
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on at the tertiary level j
1s another i
m—.

t fa()t;()[' i
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ertain pOL1CY regarding the minimum academi
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panguage teachers who were language school giaZi:iground.
benmre.COmpetent to teach specialized subjects si:é T
feitely SClence and maths courses in English throoe i
schooling. Besides, the teacher candidate's personzihozt

.- : charac-
teristics and his attitudes towards teaching students arerzil

matters to be taken into account

S Gon i ' '
cerning the objectives of teaching English at the
tertiar
y level, language teachers, subject teachers and

administ i
ministrators agreed that helping students to read and

und i ;
erstand SpeC1allzed English books was the most im-

ort i '
b ant objective (among %)) c According 1O the responses

of
language teachers and subject teachers, the second

ve was 6o help stu

eld of specialization.

m ' : :
ost important objecti dents to eXpress
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The question of which skills are to be stressed must be

] ther
settled before designing the program. We should decide wheth

to develop fluency in speaking and writing as well as in read-
ing comprehension, whether to ignore reading comprehension

and work to produce speakers or whether to ignore speaking

and work to produce readers. Curriculum design must include

attention to the desired skills. One serious question yet to

be resolved is who is to make such decisions and take res-

ponsibility for implementing decisions.

9. It was very surprising to discover that the language
teachers expressed the view that they felt very little
need for special training. When giving reasons for the
deterioration of the standard of English language teach-
ing, they ranked the need for special training as the
third in importance (among 4). When asked which factors
might improve the English language situation, they
ranked the same factor last (among 5).

The selection of language teachers by the English De-
Partment may, of course, have exaggerated their self-opinions.
Perhaps they do not realize the nature of the problem.

Anyhow language teachers should not - by any means - be
forceq to join training courses. But perhaps they should not
Le 48signed to teach unless they are w1111ng to complete spe-
¢lalizeq ’Gralnlng courses. They should feel the need to do so.

Lan
guage teacherg should be encouraged to visit each others!
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clagses and to meet frequently to discuss ways of improving
their teaching. 1In this way teachers who hed already had
special training, if in fact they have benefitted, could in
some way motivate the others towards joining special training
courses. This would also stimulate a healthy group sﬁirit and
as a result harmony would rule the work of language teachers.
Joint meetings of language teachers and subject teachers
should be held from time to time. The exchange of ideas
between the two groups about the English program will be of
great use since new ideas that help in improving the English
program might emerge. For too long the content of language

classes has been childish or irrelevant to most learners.

10. As to how English would be useful to students after
graduation, students reported that it would be most
useful in providing better chances for work, while 40%
of subject teachers considered that it would be most
useful in increasing students' knowledge about the dis-

cipline, 35% believed it would be useful in post—graduate

studies and 25% thought it would be useful in offering

students better chances for work.

A bright future after graduation is connected in the

students' minds with a good job. Exactly what students mean

tter—
by a good job isn't clear, but presumably they mean & bette

paying job.
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This notion on the part of students could be considered
a motivating force that might stimulate them to learn English.
Language teachers shouljmake use of this motivation in develop-
ing the students' oral skills; perhaps by developing exercises
clearly related to the communication tasks required on the job
as well as the more academic skills of reading comprehension,

and so on.

Special Remarks

One of the major questions which has to be determined
in the English language program at the tertiary level is
whether to teach General English or Special English. To start
with, we cannot draw a sharp distinction between them. Whether
we teach Special English or General English, we are teaching
English language. ‘At the university we need to teach English
that is related to the students' discipline and this is what
we generally call tSpecial English' as opposed to Social English
or All-Purpose English. The need — which has been lately felt -

to teach Special English a2t the tertiary level may be baged on

the fact that the general standard of English acquired prior

t0 the university has deteriorated to such a degree that it

is no longer sufficient %o nelp a university student to keep

up-to-date with his studies. What a student needs here is a

concentrated intensive English course carefully planned for 2

11 enable him To plunge immediately

specified purpose which Wil

into his university studies.
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The responsibility for supervising such courses should
be in the hands of a board of language teachers which 1s general-
ly called a 'Service Unit' or a 'Language Unit'. However, some

kind of collaboration should exist between this unit and subject

teachers.

When we examine the present state of affairs in Egypt,
we find that in the forties there was no mention of the need
for Special English for university students of medicine, en-
gineering, and other such disciplines which used English as a
means of instruction. Special English started to be introduced
towards the beginning of the fifties as a result of “thel de=
creasing standard of English of school graduates. The intro-
duction of Special English was accompanied by several problems
such as large numbers of students, lack of class-room space
and insufficient time allotted for the teaching of English
together with the unavailability of qualified language teachers.

With such circumstances there seemed to be no hope of achieving

the slightest progress with English.

Hopes for the Future

ESP has come to the foreground in the last ten or twenty

years. The fact that technological development has been the

most pressing item on the governments' agenda in many develop—

ing countries has directly stimulated the growth of English

For Special Purposes.
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Gonferences on ESP have recently been held in different

Arab countries. The latest of these conferences was held in

Alexendria from 11 - 14 October, 1976. Interest in ESP has

also been manifested in the establishment of a bulletin for

ESP in the Middle East and North Africa (ESPMENA BULLETIN).

For the first time in Egypt, ESP is offered as one of the
scademic courses at the National Teacher-Education Center for
English at Ein Shams University. In Alexandria an M.A. course
in ESP has been initiated this year. All this indicates that
there may be many training opportunities 1in Egypt for young
graduates hoping to make a career in teaching ESP. 1In a joint
effort of the American University in Cairo and Cairo University,
a project for designing an English Language course fromEtle
engineering faculties was carried out last year. In Alexandria
a language unit has been established with the help of the
British Council. All these steps show, beyond any doubt, that
interest in teaching ESP at the tertiary level has been assured.
This might be the forerunner of several other efforts which

would be made towards dealing with and solving the problems of

the English language program at the EEraenry LEWEL

i e e
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APPENDIX A
QUESTIONNAIRE I

students at university faculties and higher institutes

1Pe) &

in Alexandria.

On : The English Language Programme.
Please fill the following items :
What year are you?
Prep. First Second Third Fourth
Flac ity dor Tnsbatube o s o s @ e o & e s e e el Sl
Number of hours for the English programme (per week)
1 2 3 4

Book(s) prescribed:

1. What was your mark in English in the "General Secondary
School Exam Certificate"?

Siealentittisiciideetion Literary Section

a. Erom 31 to 40 Gl o A6 we 60
e 210 e 3Y0) 9o Wi L we 45
From 16 to 20 @o BiEoim 24 we. 30

I don't remember d. I don't remember
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5. Should the teaching of English at university facultl

and higher institutes be:
a. optional
b. obligatory

BN Engolichais obligatory, which of these should be stressed

in the English programme at nigher education?
a. Ordinary English
b. Special English

c. Both Ordinary ans Special English

4. If your answer to the previous question is "Both Ordinary
English and Special Englisﬁ; how would they be distributed?
a. More Ordinary English and less Special English.
b. More Special English and less Ordinary English.

c. As much Ordinary English as Specilal English.

5. Do you think that the English Language Programme at your
faculty or institute satisfies your needs?
-a. Yes (completely)
b. Yes (partially)
c. Definitely No

d. Probably No

If no, arrange the following reasons in order of importance,
the most important takes No.l, the second most important

tekes No» 2 and so on. dJust write the number against the

item:
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-book 1s to00 gifficult.

a. The course

b. Too many students in class
Lack of competence among language teachers

4. Other reasons (specify)

7. What are your suggestions for improving the English language

programme at your faculty or institute? Arrange in order of

importance as in Question No 6
a. Number of hours allotted for English should be
increased.
b. English should be optional
c. Language teachers should have special training

d. Other suggestions (specify)

8. Who do you think are more gualified to teach Special English?
a. Language teachers

b= "Subjeet -teachers

9. How would English be useful to you after graduation?
Arrange according to importance:
a. 1in post-graduate studies
b. in giving bettér chances for work

C. 1in increasing my knowledge about the discipline.

10,

105 -
you have any other ideas about the English Language

P .
rogramme, please write them down in about 5 lines:




Addressed to: Englis

and higher institutes.

Ora, 8L

APPENDIX B
QUESTIONNAIRE AL

n language teachers ot university faculties

he teaching of English ot university faculties and higher

institutes.

Academic qualifications (after secondary school)

Number of years of teaching English . « « « .« years
Secondary school level . . . . . ye€ars
University level sl 5 iertly KVIE UGS

Have you had any teacher training after graduation? Specify

Which of the following statements do you agree with? You

may check more than one statement:

a. All students at the university and higher institutes
should study English throughout all the years.

b. All students at the university and higher institutes

should study English for a year or two.

_83_
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c. Only students who are good at English should study |
English throughout all the years of their higher
education.

d. Only students who are good at English should study }

English at higher education for a year or two.

o, I believe that the standard of English teaching at the

tertiary level is

5. the same as it has been for the past 10 years or SO
b. dimproving

c. deteriorating

3. If your opinion is that English language teaching at the
tertiary level is now improving, arrange the following
reasons in order of importance, the most important takes
No.l, the second next important takes Nos 2 and so on.
Just write the number against the item:

a. +teachers are now better qualified

b. the standard of English of students leaving the
secondary school is improving.

c. classes are less crowded.

d. students are motivated more.

e. teachers try harder. |




P BT O opinion is that Englis

tertiary level 1s now deteriorating,
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h language teaching at the

arrange the following

reasons in order of importance:

a.
b.
C.

d.

classes are over—-crowded

language teachers have not had special training
teaching materials are not appropriate

number of hours per week and number of years allotted

for the teaching of English are not sufficient.

5. What are the objectives of teaching English to students

at the tertiary level? Arrange according to importance:

e

b.

to improve the students' general proficiency in English
to help the students to read and understand books
written in English in the field of specialization

to enable the students to express themselves orally

in the field of specialization

to enable the students to express themselves in

writing in the field of specialization

to enable the students to understand spoken English

in the field of specialization,

6. Which of the following factor(s) is/are true about the

choice of. the course-book you are using: (You may check

more than one)

S

it has already been used
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it is one of most suitable books gvailable 1n the

local market

lists of publishers' books were examined and thils
book was ordered

suitable extracts are compiled and prepared by the

language teacher(s)

other reasons (specify)

e If you are asked %o design a course for your students,

which of these factors would you take into account.

Arrange according to importance.

Qe

dl

the real standard of Bnglish of students who leave
the secondary school level

the standard of English which students who leave the
secondary school level are supposed to have attained
the opinion os subject teachers

the efficiency of the language teachers

8. Which of these would help in improving the English language

teaching situation? Arrange according to importance.

e

changing or adapting teaching materials available to
meet the students' needs
increasing the number of hours together with the

number of years allotted for teaching English

smaller size language classes
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y to students who fulfil certain

d. teaching English onl

sgion exam)

? requirements {such as passing an adml

| e. providing language teachers with special training

| f. other reasons (specify)

i g, Which of these courses should have priority in a training

course for language teachers at the tertiary level? Arrange

according to importance:
s i nguisties
b. psychology
c. methodology
d. testing and evaluation
e. contrastive analysis of English and Arabic
f. introduction to the specialized subject
g. curriculum designing

h. materials writing and adapting.

10. Which of these factors do you feel have a negative effect
on the work of language teachers:
a. number of teaching hours
b. low payment

c. a negative impression of language teachers vis a vis

other teachers

d. students attitudes and motivation

e. other reasons (specify)




APPENDIX C
QUESTIONNAIRE IIT .

To : Subject teachers at the university faculties and higher

institutes

Teaching of English at the tertiary level.

o
S

1. Do you think that there is a need for teaching English at
university faculties and higher institutes?

o RS

b. No

2. If yes, what are the objectives of teaching English in
your faculty or institute? Arrange according to importance,
the most important takes No.l, the second most important

takes No.2 and so on. Just write the number against the

1tems:
a. To improve the student's ordinary English
b. tTo help the student to read and understand books

written in English in the field of specialization

c. to enable students to express themselves orally in

the field of specialization

¢

d. to enable the student to understand spoken English

in the field of specialization.

/
{

- 85 =
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. : s
3. Do you use English as a medium of instructions
a. always
b. sometimes

c. never

4. Are you satisfied with the English teaching programme in
your faculty or institute?
a. yes—absolutely
b. yes-partially
c. definitely no

d. probably no

5. I1f your answer is no, what are the reasons? Arrange according
to importance.
a. large size of class
b. language teachers have no special training
c. there is no collaboration between language teachers
and subject teachers

d. dinsufficient time allotted for teaching English

e. students are not motivated

6. Do you believe that the English programme would be improved

if subject teachers participated in designing and teaching 1t?

2. 1Yes

b. No

c. Maybe
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your students have more problems

7. Which of these do you feel

with:
a. ordinary English
b. technical English

c. both ordinary and technical English.

8. For what do you think your students would need English

more after graduation?

a. post graduate studies

b. increasing their knowledge about the discipline

c. offering better chances of work




APPENDIX D

QUESTIONNAIRE IV

To : Administrators at university faculties and higher institutes

on : The teaching of English at the tertiary level

’ 1. Do you think that English should be taught in your faculty

or institute?
S vesS
bie NoO
i

c. I am not sure

>, If your answer is yes, what should its importance be among

other faculty or institute subjects:
a. greater
bleiless

c. equal

] o adiEla @8 these factors determine the number of weekly

s and the number of years zllotted for teaching English? =

the most import

hour
o importance, ant takes

4 takes No, 2 and SO OX.

Arrange according t
Just :}

No.,1l, the second most importan

write the number against the item: i

e financial matters .\

b. number of class—T00mS

= @l = |
i
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c. avallability of qualified language teachers

d. relevance of the English programme to the discipline

e. other reasons (specify)

‘ 4. If 2ll the problems of item 3 could be overcome, what is
your opinion about the present number of weekly hours and

sbout the number of years allotted for the teaching of

English:

|
|
|
! a. should be increased
! b. should be decreased

c. should remain as they are.

5. What kind of collaboration should exist between language

teachers and subject teachers? Arrange according %o

importance.

a. subject teachers should participate in teaching the

English programme

b. subject teachers should participate in writing the

English programme

c. subject teachers should give language teachers spe- |

cialized training in the vocabulary, content, etcey

of the subject

d. collaboration is not necessary

6. Which of these should the English programme in your faculty |

or institute include?




a. ordinary English

b. technical or specialized English

c. both ordinary and technical English

7. Do you believe that the teaching of English at the tertiary
level would still be desirable if upon graduation from
secondary school students had, in fact, achieved the stated
objectives or goals of English language teaching?

8. yes
b. 1o

c. maybe -

8. What do you view as the objectives of the English language
teaching programme in your faculty or institute? Arrange
according to importance.

a. to improve the students' ordinary English.

b. to help the students to read and understand books
written in English in the field of specialization

c. %o enable students to express themselves orally in

the field of specialization.
d. to enable students to eXpress themselves in writing

in the field of specialization

9. What problems may prevent the achievement of these objectives?

g. large number of students and small number @i ClLEEEE

rooms .
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lack of interest on the part of the students to
learn English

text-books are not selected according to the profi-
ciency level of students

lack of qualified language teachers

other reasons (specify)
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