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CHAPTER I

INTRODUCTION TO A STUDY OF THE PRINCIPLES

OF ADULT PREMEMBERSHIP INSTRUCTION

The responsibility of preparing interested persons for membership in
the congregation is a task that faces every parish pastor. In carrying out
that responsibility, he needs to make decisions as to what his goals for
such instruction shall be and how those goals shall be attained. There is
nothing in writing in The Lutheran Church--Missouri Synod that will help a
pastor think through what the goals of the premembership process should be
and what is the best way of attaining those goals. There are manuals avail=-
able for the instruction of adults but there are no studies which investi-
zate the underlying educational and theological principles involved in such
instruction. The investigation and discussion of such principles is the
intention of the author of this thesis.

The need for a study was brought forcibly to the author's attention by
his membership on a subcommittee of the Board of Parish Education of The
Lutheran Church--Missouri Synod. The responsibility of the subcommittes is
to formulate principles for adult premembership instruction in The Lutheran
Church--Missouri Synod. The subcommittee could find no existing statement
of principles so it was forced to make a beginning on such a formulation.

A preliminary set of principles has been worked out by the subcormitiee but
final formulation of such principles awaits completion of this thesis.

The subcommittee on adult premembership instruction has done some pre-

liminary work in the gathering of data pertinent to its task. The data
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which the subcommittee has available to it are appended to this thesis and
reference will be made to them. The appended data are not presumed to be
scientifically precise but are included in this thesis in order to indicate
the kind of data with which the subcomhittee has been working. Appendix A
is the questionnaire sent by the subcommittee to one thousand pastors of The
Lutheran Church--Missouri Synod in an attempt to determine several things
relevant to adult premembership instruction. Appendix B is the compiled
results of that survey as reported to the subcormittee by Robert Hoyer, a
member of the group. Another piece of information which the subcommittee
had available is the sales report on adplt manuals from Concordia Publishing
House. That sales report is given in Appendix C. The resulis of the survey
and the sales report on adult manuals indicate a diversity of practice in
The Lutheran Church--Missouri Synod in adult premembership instruction.
Robert Hoyer notes in the survey report that 'this seems to indicate a rather
wide and scattered opinion concerning what constitutes a good course, or a
widespread discontent with all available courses. "l

Another factor which indicated the need for a paper on the principles
of adult premembership instruction is the lack of such stated principles in
other Protestant church bodies. The author corresponded with a number of
persons in major Protestant church bodies and received little or no informa=-
tion at that time about the principles of adult premembership instruction
with which the chugch bodies were working. Appendix D summarizes the in-
formation resulting from that correspondence. The lack of stated principles

in other church bodies led the author to the conclusion that there was little

1Infra, p. 134,
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or nothing to be gained from those sources. Therefore, there is no indica-
tion in this thesis as to what other church bodies are doing in the area of
adult premembership instruction.

The phrase "adult premembership instruction" has been used consistently
in this introductory chapter and it also appears in the thesis title. The
three words of that phrase are the words commonly used to describe the prep-
aration of adults for membership in a congregation. They are also the words
used by the subcommiitee of the Board of Parish Education to describe the
process which the subcommittiee is investigating. The words need to be de-
fined. When the word "adult' is used it is meant to indicate persons who
are neither children nor adolescents. Adults can be defined chronologically
as Harry Coiner, member of the facultylof Concordia Seminary, St. Louis,
Missouri, defines them. Young adulthood comprises the years from twenty to
forty. The middle years are defined as those from forty to sixty. Older
adults are those who are sixty years of age and older.2 Adults can also be
defined according to status as is done in the Lutheran Boards material.

The title "young adult" is sometimes applied to persons in their

mid-twenties through their mid-thirties, but in this discussion we

do not define him so much by age as by status. He will be regarded

as the young person who has established his own independent role

in life.

In many instances, the determination of who qualifies as an adult for adult
premembership instruction is probably made on the basis of both these factors

plus others. The author knows from parish experience that many persons are

included in adult premembership instruction because they are older than the

2Harry G. Coiner, Teaching the Word to Adults (St. Louis: Concordia
Publishing House, 1962), pp. 29-30.

34. Kent Gilbert, The Age Group Objectives of Christian Education (n.p.,
1958), p. 85.
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normal age for the confirmation instruction of children and thus are placed
in an "adult" group.

The word "premembership" refers to an instruction process for persons
who have not yet been formally received into communicant membérship of a con-
gregation. Admittedlj such persons have a wide diversity of backgrounds.
Some have had no Christian influence of training in their lives, some have
been baptized, some have been members of other churches. But for the pur-
poses of this thesis and, since we cannot assume a Christian background for
all of the people involved, the adults will be regarded as non-baptized,
non-Christian persons. This last assumptioh is vital for the purposes of
this thesis.

The word "instruction"” is used in the title and body of this thesis
because it is the term commonly used to designate the process of preparing
people for church membership. Many adult premembership manuals use the

term, especially in their subtitles. It is used in Know the Truth: A Series

of Outlines on the Fundamental Doctrines of the Christian Religion for the

Instruction of Adults for Church Membership by Alfred Doerfiler and Wm.

Eifert.a It is used in What Does the Bible Say? A Manual for the Instruc-

tion of Adults by Oswald Riess.? It is used in Christianity Is For You: A

Manual of Instruction in The Lutheran Church by Milton Rudnick.6 It is

used in Life With God: A Manual for the Religious Instruction of Adults by

4p1£red Doerffler and Wm. H. Eifert, Know the Truth (St. Louis: Concor-
dia Publishing House, 1944).

50swald Riess, What Does the Bible Say? (Detroit: n.p., 1956).

6Milton L. Rudnick, Christianity Is For You (St. Louis: Concordia Pub-
lishing House, 1961).
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Herman Thoiss.7 Widespread usage of the term, however, does not mzke it the
most appropriate word to describe the process of preparing adults for church

membership. The word has a highly cognitive orientation. Funk and Wagnalls

New Standard Dictionary of the English Language gives the following defini-

tion for instruction:

1. The art of instructing; Teaching; as, the instruction of youth.
To teach those branches which train the intellect alone is instruc-
tion, but in no true sense education. A. MacArthur Education and
Manual Industry, p. 333 A 1888 . 2. Imparted knowledge; precept.
3. The act of giving specific directions or commands, or the direc=-
tions given; as, instructions given to an agent.

Not only is the definition cognitive but the dictionary includes a disclaimer
by an author that instruction alone is in any true sense education. Randolph

Crump Miller goes farther and says that even the giving of religious informa-

tion is not enough. "Religious instruction is not to be equated with Christ-
ian nurture."? He further states that religious instruction has been given
in the schools of England and West Germany but there has been no indication
of a transfer by the students to Church loyalty. The process of adult pre-
membership instruction is much more than religious information. Morse than
information is needed to produce committed Christians. A better word to
describe the process of preparing for church membership would be "teaching"
as it is used in the New Testament. Richard R. Caemmerer reports his con=-

clusions on the use of keryrma and didache (teaching) in the New Testament.

"Herman C. Theiss, Life With God (Medford, Oregon: Morse Press, Inc.,
1961).

BTunk and Wagnalls New Standard Dictionary of the Englisa Language.
(New York: Funk and Wagnalls Company, 1953), P 1273.

9Rardol h C Mill Christian Nurture and the Church (New York:
: dolph Crump Miller, Christia
- Charles Scribner's Sons, 1961), p. 2.
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The }corygma ai.‘firms that the intention of God to redeem the world

has been carried out. The didache applies that intention of God

to its target now, whether that be one not yet in the orbit of

the kingdom of God or whether it be a member, young or old, in the

holy Christian church. For the intention of God is never merely

to rescue His people from death but to emgloy them for the ac-

tivities of rescued and rescuing people.1
In spite of the weakness of the word "instruction," that word will be used
in the body of the thesis because it has common usage and affords a ready
reference to the process of preparing adults for church membership. However,
the author uses the word "instruction" with the meaning noted in the quota-
tion from Caemmerer.

The body of the thesis contains three chapters which set forth the major
concerns for adult premembership instruction, an analysis of some adult man-—
uals currently in use and an organizing principle and sequence for adull pre-
membership instruction. Chapter Two sets forth the major educational and
theological concerns including those of goals, context, process and organiz-
ing principles. A major source for these concerns is D. Campbell Wyckoff.

a

; S 4 5 11
His work, Theory and Design of Christian Education Curriculum, is a sum-~-

mary of much of the thought that has gone into the preparation of Christian
educational materials in major Protestant church bodies. Chapter Three
contains an analysis of some materials currently in use for adult premembér-

ship instruction in The Lutheran Church--Missouri Synod. The materials

analyzed were chosen for their widespread use or unique organizing principles
- Chapter Four contains an organizing pPrinciple of law and Gospel and an

instructional sequence which incorporates that Principle. The basic o
> ces

A 10 s )
Richard R. Caemmeror, "Kerygma and Didech. - ;
» 202

11p, Campbell Wyckoff, T
. X = o 1G0TV Fand She s s
Curriculum (Philadelphia: The Westminsqtﬁ.i%e%i; %%lﬂ m&ﬁ&ﬂ
v L y
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for the chapter were the Lutheran Confessions as written in the edition of

The Book of Concord edited by Theodore G. Tappart,12 an analysis of Luther!s

thought by Werner Elert in The Structure of Lu.theranism,l3 a commentary on

the Lutheran Confessions by Edmund Schlink in his Theology of the Lutheran

Confessions, ™ the works of Gustaf Wingren and the works of Richard R.
Caemmerer. The latter two authors were consulted because of their value,

in the author's opinion, as distinctively Lutheran théologians. The task

of writing an organizing principle and instructional sequence was undertaken
because of the interest of the subcommittee of the Board of Parish Education
in developing a sequence that would incorporate law and Gospel since it is
central in Lutheran theology. The conclusion states some of the findings
from the analysis of adult manuals currently in use and the implications
arising out of the organizing principle and instructional sequence incorpor=-

ating law and Gospel.

127he0dore G. Tappert, translator.and editor, The Book of Concord (St.
Louis: Concordia Publishing House, 1959).

13i.\!erner Elert, The Structure of Lutheranism, translated by Walter A.
Hansen (St. Louis: Concordia Publishing House, 1962).

luEdmund Schlink, Theology of the Lutheran Confessions, translated by
Paul F. Koehneke and Herbert J. A. Bouman (Philadelphia: Muhlenberg Press,
1961)..




CHAFTER IT

MAJOR EDUCATIONAL AND THEOLOGICAL FACTORS

IN ADULT PREMEMBERSHIP INSTRUCTION

The Goals of Adult Premembership Instruction

The first major factor when considering adult premembership instruction
is that of the goals of such a process. An educator, especially a Christian

educator, does not begin teaching without having thought through the antici=-

pated results of the process. D. Campbell Wyckoff indicates what may happen

when a teacher begins to teach without having goals. The first thing that

may happen is that the teacher will simply do what he is told without ques-
tioning it. "The result of doing merely what we are told is that we have no
way of knowing when and where we have arrived. This is 'treadmill! teaching."l
Secondly, the teacher may simply do what comes naturally. "The result of
doing what comes naturally is that the values that are achieved are purely
accidental and are few and far between. This is wasteful teaching."2 The
third thing that a teacher may do, without.intending to do so, is to teach
something other than Christianity. "The result of teaching something other
than Christianity, however.well-meaning, is betrayal of the Christian faith
and church. This is treacherous teaching."3 This last accidental outcome

has also been called heresy. The benefit of having goals for teaching are

1p, Campbell Wyckoff, Theory and Design of Christian Education Curricu-
Jum (Philadelphia: The Westminster Press, 1961), p. 57.

2Tbid., p. 57.

3Ibid., p. 57.




)
that "When we are planning, they help us to decide what to do. While
we are teaching, they help us to keep on the track.

When we are evalu~-

ating, they help us to judge the degree of our success or failure."

Outcome in Persons .

More important than the considerations mentioned above is the factor
that the outcome in teaching be the outcome that God desires in the lives
of people. The goal of any process of adult premembership instruction is
that people live as God intends them to live. As Richard Caemmerer indi-
cates, this means more than speaking the Gospel, an activity which some
people would judge sufficient for causing God's outcomes in people; it
means that the Gospel needs to be used toward God's ends in people.
"Proclaim the Gospel, and direct it by teaching toﬁard those goals of
sustained faith, trust in God, and constancy in'prayer."5 Thus, as
Caemmerer states, there are goals toward which the teacher is moving in
any Christian education process. D. Campbell Wyckoff indicates that the
goals of Christian education are closeiy in line with the purpose of the
church and again the goals will reflect what God intends for His people.

Any satisfactory statement of a basic objective must necessarily

be similar to the purpose of the church, since the twoc must be

in accord with each other. A statement of the church's purpose,

however, will stress mission and ministry while a statement of

the purpose of Christian education will stress the ways in which

the person and group are fundamentally introduced to and inducted
into that'mission and ministry. ’

5Richard R. Caemmerer, "Kerygma and Didache in Christian Education,"
Concordia Theological Monthly, XXXII (April 1961), pp. 203-204.

Siyckoff, p. 62.

B ——
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Whether or not Wyckoff's distinction between the statement of goals for
church and Christian education is necessary, such goals will indicate

the outcomes that God intends in His people.
Scops

A statement of goals also takes into consideration the scope of
Christian education. Scope determines how far the concern of Christian
education extends in the 1ife of a man. The scope of Christian is not
limited to Qhat a man thinks nor is it limited to a small area of life.
The scope of Christian includes the whole man and all of life. A state-
ment of goals will reflect, first of all, the whole man in his cognitive,
affective and executive dimensions. One way to stress all 6f the dimen-
sions of man is to use the categories of "understandings,! "attitudes,"
and "action patterns." These are the categories used in the Lutheran
Boards material.7 As this material states, "The educator must bear in
mind simultaneously both the unilty of a person as well as these cogni-
tive, affective, and executive aspects of his personality; otherwise a
balanced educational approach is impossible."8

The scope of Christian education also includes all of life. Christ-
ian education has often seemed to have been concerned only with ons
relationship of man--his relationship to God. This restricted view of
the scope of Christian education has resulted in a denial that other

relationships in life are also affected. Statements of goal that are

7. Kent Gilbert and Wilson C. Egbert, The Objectives of Christian
Education (n.p., 1957), pp. 11-12).

8Tpid., p. 12.
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predominantly oriented to the faith-relationship to God ignore other
vital relationships.9 The other wvital relationships in life have been
variously identified. The identifications range from a high of six to
a low of three. The six basic relationships identified in the Lutheran
Boards material are: God,_Christian Church, Bible, Fellow Men, Physical

ThEalL, oyt GLake

In the recently adopted statement of objective by
the Board of Parish Education of The Lutheran Church-—Misséuri Symnod,
the six basic relationships are: God, the Church, the World, Other
People, the Bible, and Himself.ll D. Campbell Wyckoff idenﬁifies four
basic relationships. They are: God, Man, Nature, and History.l2 The
Curriculum Committee of the General Board of Education of the Methodist
Church proposes three basic relationships. They are: God, Man, and the
World.13 This brief review of the attempts of various groups to identi-
fy the basic relationships of life serves to illustrate their concern to
include all of life in the scope of Christian education. No part of
1ife, no relationship of life, is omitted. Any statement of goal re-
flects the scope of Christian education as involving all of life's rela-
tionships.

The relationships of life involved in the scope of Christian educa-

tion serve as a helpful reference for detefmining which of those rela-

tionships can offer a beginning point for a sequence of adult premembership

9cf. Milton Rudnick, "Spiritual Objectives," The Teaching of Religion,
edited by John S. Damm (River Forest, Illinois: Lutheran Education
Association, 1965), pp. 83-103.

10Gijbert and Egbert, p. 11.

1liThe Objective of Christian Education" (St. Louis: Board of Parish
Education, The Lutheran Church--Missouri Synod, 1966 [mimeographed}).

12yckoff, p. 125.
13curriculun Committeo, General Board of Education, The Methodist
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instruction. If, as D. Campbell Wyckoff says, "In determining tﬁe
scope of Christian education, the place to begin is with the funda-
mental dimensions of experience, which are the categories of percep-

‘c,ion."]'LP then it would also be necessary to determine which of those

dimensions, or relationships, are the primary ones which a given group |

of persons are using. Persons who are non-Christian (as are the per-

sons in adult premembership instruction) will certainly perceive their

lives in the relationships of man and the world. They will not per-

ceive life in relationship to God. Theologically, the basis for saying

that non-Christians do not perceive life in relationship to God would

be the statement that man is "unable by nature to have true fear of

God and true faith in God."15‘ It is not until the Spirit of God works

through the Word of God that a man is related to God in faith. Some

instructional manuals in use in The Luther;n Church--Missouri Synod

begin with, or have near the beginning, the doctrine of God. Many

respondents to the survey taken by fhe Board of Education subcommittee

indicated that they would begin with the doctrine of God if they were

£o Urite tnotr  ounlingtrtatient e e R an Lo
In view of the categories of perception used by non;Christian persons

and in view of the inability to have true fear and faith in God, begin-

ning with the doctrine of God is not to start where people are. The

Church, Design for Methedist Curriculum (Nashville: Graded Press, 1965)
p' 150 iy

14wyckoff, P. 127.

15T heodore G. Tappert, translator and editor, The Book of Concord ¢Sts
Louis: Concordia Publishing House, 1959), Pp. 29. Hereafter referred to
by abbreviations listed Supra, p. iii.

161nira, p. 135.
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teacher needs to determine where the people are and use that as the
starting point. The doctirine of the Bible is used as a beginning point
in some instructional sequences. A great percentage of the respondents
to the subcommitltee survey indicated that they would begin with the
doctrine of the Bible if they were to write their own instructional
materials.17 The Bible is used as a beginning point because it is felt
that an understanding and acceptance of the nature of the Bible will
assure an understanding and acceptance of God and what He says. But
beginning with the Bible is not only inappropriate from the standpoint
of the categories of perception mentioned atove, but also from the theo-
logical standpoint stated by Francis Pieper. Pieper states that the
teacher does not begin with rational arguments about the authority of
the Bible because a teacher using such arguments cannot be regarded as
providing the internal testimony of the Holy Spirit.

Likewise those lack the internal testimony of the Holy Ghost as

te the divine authority of Scripture who are prompted by arguments

of reason or by human authority--such as the authority of the

pastor,.the parents, or others--to regard Scripture as the Word

18

of God.
Anyone working with non-Christian persons does not begin with the nature
of the Bible. The conviction of its authority comes after God has done
His work in the Gospel.

Our missionaries in heathen countries, our home missionaries, and

our.institutional workers do not therefore begin with rational

arguments for the divinity of Holy Scripture, but they preach "to

one and ali® ("in den Haufen hinein") repentance and remission of
sins. And when faith in Christum Vcrucifixum" has once been

17Infra, Perli35s

18Francis Pieper, Christian Dogmatics (St. Louis: Concordia Publish-
ing House, 1950), I, 312.
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created, there is no need to worry about securing faith in
the divinity of Holy Scripture.

The Growing Person

One other consideration is taken into account before a statement
of goals is made. The goal statement reflects the nature of the Christ-
ian person. The Christian is not a perfect person. He will not be a
perfect person once he has completed a learning experience in Christian
education. The.statement of goal does not indicate that the Christian
has reached a state of perfection. The goal should be stated develop—~
mentally, not terminally. Educationally, a person is regarded as one
who develops and therefore he is engaged in ""developmental tasks" as
he grows in his ability to relate to the various areas of his 1ife.20
Theologically, the Christian is a person moved by the Holy Spirit but
still plagued by the pull of evil within him.*r This is a lifelong
struggle between flesh and spirit. The Christian is always in a state
of becoming. A statement of goal for any Christian education process

reflects this growing aspect of the Christian person.
Statements of Goal

A statement of goal, then, takes into consideration all of the
previously mentioned factors. One atiempt to reflect all of the con-

cerns is the éoal statement made in the Lutheran Boards material.

1915id., p. 313.

203yckoff, p. 67.

2lg p. vI.
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Inasmuch as the Church, as the Body of Christ, seeks to become
more effectively that community of believers in which the Holy
Spirit calls, gathers, enlightens, and sanctifies individuals

in their relationships with God and their fellow men, the church's
central educational objective, therefore, shall be --

To assist the individual in his response and witness to the eternal
and incarnate Word of God as he grows within this community of the
church toward greater maturity in his Christian life through ever-
deepening understandings, more wholesome attitudes and more responsi-
ble patterns of action.

One minor criticism of the above goal statement is that the words 'to
assist" indicate an action of the teacher and are not to be included in
the goal statement. Another attempt at formulating a goal for Christian
education is that made by the Board of Parish Education of The Lutheran
Church--Missouri Symnod.
The Objective of Christian Education is that everyone through Word
and Spirit: know God and His seeking and forgiving love in Christ,
and respond in faith and love; identify himself as a son of God,
a member of Christ'’s Body; and as such grow in self-understanding
and self-acceptance, express His love through service to fellow
human beings, and relate resB%nsibly to His whole creation; as he
lives in the Christian hope. \
It should be noted that the above statement of goal only slightly indi-
cates the growing nature of Christian faith and life and does not indi-
cate at all the total person in his knowing, feeling, and acting.
The author’s own statement of goal for Christian education and for
adult premembership instruction is the following:
That each person increasingly know God, His will for men, and His
saving love in Jesus Christ; more and more respond in all his
thinking, feeling, and acting as a worshipping and nurturing

member of the Body of Christ and be better able to carry out
God's purposes to men in the world through service and witness;

22Gilbert and Egbert, p. 13.
23"The Objective of Christian Education," p. 3.
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as he lives in hope.

This statement of goal attempts to incorporate the theological dimensions

of the organizing principle and instructional sequence in Chapter Four.
The Context of Adult Premembership Instruction

After the statement of goal has been made, other factors come to
the fore. The first of these is the factor of context, or the place

vhere Christian education happens. In public education the context is

the socieiy or community in which the education takes place. ‘As the
learner participates in the society in which.he lives, he is learning
what it means to be and act as a member of that society. For Christian
education the context is the community of Christian believers. That, at
least, is the way in which D. Campbell Wyckoff states it:
The worshipping, witnessing, working community of persons in Christ
may be said to be the definitive locale of Christian education and
its curriculum, since without the dynamic reality ogaﬁhe community
of faith, Christian meaning cannot be communicated.
In Wyckoff!s terms, then, Christian meaning cannot be communicated with-
out the reality of a community of faith. Harry Coiner, member of the
faculty of Concordia Seminary, St. Louis, Missouri, says essentially the

same thing.

The context of Christian education may therefore be understood as
one in which psrsons are confronted, quickened and transformed by
the Christian Gospel and led into and nurtured within the church
(the communion of saints) which believes, lives, and proclaims

t s . b 1113 NaEE
the Gospel. In this process the learner bescomes a willing a
active participant.

24Wyckoff, DR 68

25Harry G. Coiner, "The Context of Christian Education," Lutheran
Education, XCV (April 1960), p. 377.
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The members of the adult premembership group are to be "led into and
nurtured within the church." The teacher of the group is the one who
leads and nurtures them in the beginning of the adult premembership
instruction process. But both Wyckoff and Coiner say that the Christian
comnunity is important for nurture, not only the single person of the
teacher. The teacher leads the adults into relationship with the Christ-
ian community so that they can be nurtured by the members of the congre-
gation. This relationship is established as soon as possible.

The nature of the relationships which are established are important.
If they are to be truly nurturing relafionships between the teacher and
the members of the adult group as well as between the members of the
adult group and the members of the congregation, then such relationships
involve more than words. Persons are nurtured through what is done as
well as through what is said. The importance of the two languages, the
verbal and the non-verbal, are pointed out by Wyckoff.

In a community there are two languages, the language of relation-

ships and the spoken language. . . . We are increasingly aware of

the nonverbal elements in Christian communication: <the atmosphere

of the Christian home and the life of a community of Christians

with a spirit of love, trust and integrity.2
Thé iﬁportance of the nonverbal is stressed by Reuel Howe, the man who
started the stress on the "language of relationships.”

Our need today, therefore, is to be able again to spezk through the

language of relationship as well as through the language of words.

I need the grace to be in order to help my child, my wife, my
friend, my student to become.

28yiyckofs, p. 118.

27Reue1 Howe, Man's Need and God's Action (Greenwich, Conn.: The
Seabury Press, 1953), Pe 75.
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Reuel Howe is saying that what is done by the teacher in the sequence
instruction and what is done by the members of the congregation affirms
or denies what is said. The teacher needs to be what a Christian is
and the members of the congregation need to be what Christians are.
Despite what may be said, the members of the adult group will tend %o

become the kind of Christians that they observe the others around them

to be. This requires, as Wyckoff says, "an active, believing community."ze
The Process of Adult Premembership Instruction

After context, comes process. The common assumption of process, as
evidenced by past emphasis on the information which the teacher should
give to the learner, is thaf-the process of education is basically one
of giving the right information to people. The assumption has been that
the information given by the teacher will make Christian pesople out of
the members of an adult premembership group. The teacher does have a ;
basic function in the proclaiming of the Gospsl to the members of the
group, but the members of the group then need. to be helped to proclaim
the Gospel also. Thus, education, in its true sense involves the guid-
;nce of learning. It is more than the giving of information. Learning
also reguires the self-activity of the learnmer. A person learns to the
extent that he i§ active and particiﬁates in the process and begins to
live what he learns. This is why Wyckoff says that the process of
Christian education means the deepest participation, engagement and

involvement in the life and work of the Christian community.29 The

28 vekoff, p. 117.
29%yckoff, pp. 151-152.
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members of the adult group are to be helped to participate in the nur-
ture and worship which Christians do as well as be helped to serve and
witness in all the relationships they have in the home, neighborhood,
community, and occupation. They are encouraged to discover and carry
out the will of God in every area of their lives. Some opportunity
needs to be given in the meetings of the adult group to discuss the
successes and failures they have experienced in carrying out the will
of God in their lives. In that way, the teacher is helping the people
to see God at work in their lives in law and Gospel. Their failures
are seen as failures to carry out the will of God, a function of law.
Their forgiveness of failures through the Gospel pushes them right back
into the relationships to carry out the will of God.

Helping persons to do the will of God in their relationships can
be stated in another way. Randolph Crump Miller indicates that it is
helping the learner at his "growing edge.!

Religious readiness in a person is what we understand by his

"growing edge," the point atl which he can reach out and mak

contact with the meaning of his world. When we confront him

with the Gospel at the point where he can respond, in terms of

rolationships that are meaningiul, in terms of concerns that

are live options, in terms of answers to questions he is asking

or of stimulating questlons he is capable of asking, he may

respord. This motivation, when supported by Godfs grace, leads
him to grow in religious insight and feeling, involving his

total personality as he participates in the life of the Chrisit-

ian community.

In Miller's terms, then, helping the learner to do the will of God in

all of his relationships is helping him at his "“growing edge," and, by

‘BORandolph Crump Miller, Education for Christian Living (Englewood
Cliffs, N. J.: Prentice-Hall, Inc., 1956), p. 7&.
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implication, helping that edge to grow. Helping the edge to grow is

what is done when, as D. Campbell Wyckoff states, the learner is in-

volved in the "learning tasks." The "learning tasks" are: making con-
tact with the field of relationships, exploring the field of relation-
ships, discovering meaning and value in the field of relationships, ap-
propriating that meaning and value peréonﬁlly, and assuming responsibil-
ity, personal and social, in the field of relationships. These learning
tasks are undertaken in the light of the Gospel. ''There must be a life-
long listening, a listening with growing awareness, to the gospel, and
response in faith and love."31 In terms of adult premembership iﬁstruc-
tion, then, the teacher is responsible for helping the members of the
group hear the Word of God, look at the relationships of life in which
they are involved, explore the meaning of the will of God in those rela-
tionships, discover what the will of God is for them in the relationships,
appropriate that meaning personally énd then act upon the will of God in
the relationships. Again, law and Gospel are put into action as the
Gospel impels persons té act, the law Jjudges their failures, and the
Gospel forgives, renews and causes them to act again.

The Bible is an important source for hearing the Word of God in an
adult premembership course. The Word of God is made known by the teacher,
by the Scripture, and by the Lutheran Confessions, as well as through
other writings. Of the written material, Scripture is an important part
of the Word of God. Since that is the case, the members of the adult
group are to use and read the Scriptures as much as possible rather than

rely only on secondary sources. Some adult manuals are structured in a

Hiyckots, pp. 133-13
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way that makes it possible for the members of an adult group to finish
the instructional sequence without much use of Scripture at all. It is
also important for the members of the group to read at least some ror-
tions of the Lutheran Confessions since they also are a source of the

Word of God and a witness to the Gospel. Secondarily, the Lutheran Con-

fessions define how Lutherans confess their faith and are the symbols to
wnich the Lutheran Church subscribes.

The Scriptures are £o be used in the most effective way. The teacher
is not merely to tell the members of the adult group what the Scriptures
are saying. It is better that the members of the group discover for them-
selves what God is saying to them for their situation. Harry Coiner says,
"The most effective teaching of the Bible lies in helping the learner to
discover for himself the truth of God's Word. This activity is success-
ful to the degree in which discovery takes place and results in 1earning.“32
One way in which the leafners are helped to make their own discoveries
is the inductive approach to Biblical study.

The inductive method of teaching or study is the procedure by

which the teacher, employing such means as assignments, ques-

tions, and class discussions, leads his students via observa-

tion (what does it say?) to interpretation (what does it_mean?)

and from this to application (what does it mean to me?).

The inductive method is in contrast to.the deductive method of Biblical
study which has been heavily used in adult instructionbin the past in

The Lutheran Church--Missouri Synod. The deductive method states a

thesis and then supports that thesis with Bible passages in ths form

32Yarry G. Coiner, Teaching the Word to Adults (St. Louis: Concor-
dia Publishing House, 1962), p. 82.

331bid., p. 83.
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of "proof-texts." Admittedly, this is not the only way in which a
deductive approach is used. Broadly defined, the deductive method
means the telling of the teacher to the learners what soms structure
of thought is and why the teacher believes it to be that way. Defined
in this way, the teacher cannot avoid being deductive in an adult pre-
membership class. However, insofar as the use of Séripture is con-
coerned, there needs to be some opportunity both to use and to discover

the meaning of Scripture.
Organizing Principles for Adult Premembership Instruction

After determining what the goal of adull premembership instruction
shall be, and discussing the process by which the goal is attained, an
organizing principle is needgd to put the process into motion and attain
the goals. An organizing principle determines how the learning experi-
ence begins, proceeds, and ends. There are several factors that go into‘
the determination of an organizing principle. Ralph Tyler, an educator
at the University of Chicago, indicates that there are three major cri-
teris to be met in building an organized group of learning expsriences.

These are: continuity, sequence, and integration. Continuity
refers to the vertical reiteration of major curriculum elements.

. « . Sequence is related to continuity bui goes beyond it. It

is impossible for a major curriculum element to recur again and
again but merely at the same level so that thers is no progressive
development of understanding or skill or attitude or some other
factor. . ... Integration refers to the horizontal relationship
of curriculum experiences. The organization of these experiences
should be such that they help the student increasingly to get a
unified vieg and to unify his behavior in relation to the elements

dealt with.

34Ralph Tyler, Basic Problems of Curriculum and Instruction
(Chicago: The University of Chicago Press, 1962), p. 55.
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Tyler says that, first of all, the basic curricular elements need to be
decided upon. Tyler does not mean mere items of information but basic
learning experiences. The basic learning experiences need to be repeated
again and again (continuity) but at a greater depth as the person grovs
(sequence) while, at the same time, the learner sees the basic learning
experiences as meaningful for all of his life (integration).

D. Campbell Wyckoff, 1ooking at the same factors from the standpoint
of Christian education, has outlined the basic criteria in = somewhaﬁ
different manner.

Protestant curricuwlum has for many years placed great emphasis
upon three principles: comprehensiveness, balance, and sequence.
The principle of comprehensiveness has held that the curriculum
must be inclusive of every curriculum element (every aspect of
life, experience, and subject matter that is of concern in the
Christian life). This principle is now being interpreted in terms
of the principle of scope.

The principle of balance has held that every curriculum element

must be given its proper weight at each point in the curriculum.
The function of this principle is now seen as being performed by
the organizing principle.

he principle of sequence has held that there must be an apparent
progression in content and experience. . . . This principle, still
considered valid, is one of the key principles in design of curricu-
Tum.

In late years, a fourth principle has been discussed and used, the
orinciple of flexibility. The principle of flexibility holds that
the curriculum should be changeable and adaptable in terms of edu-
cational settings where it is to be used, in terms of method, and
in terms of individual, community, and culiural differences. Also
valid, this principle, like that of sequence, is one of the key
principles in design of the curriculum.

Wyckoff also points out the necessity of identifying basic curricular

elemonts (comprehensiveness) and of repeating the basic elements at

yckoft, p. 112.
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ever greater depth (sequence). Wyckoff has no category precisely like
that of Tylerfs "integration" but his principle of "balance" subsumes
this concern. Wyckoff adds the principle of flexibility, a category
that Tyler does not have.

For our purposes we shall use the categories of comprehensiveness,
continuiﬁy, integration, and flexibility. Many implications come from
these for adult premembership instruction. Comprehensiveness means that
the basic learning experiences essential for developing the Christian
faith and life need to be identified. The basic learning experience
identified in the organizing principle and sequence of Chaplter Four is
that of living under the will of God in law andeospel. Continuity
would demand that the basic learning experiences be repeated again and
again in greater depth as persons grow. This would indicate, using the
law and Gospel principle and sequence as illustrative, that persons
would need to do the will of God again and again while experiencing
both His judgment and His grace in their failures and successes. The
principle of integration would say that what is learned in an adult
premembership class should have meaning for every relationship of life.
Thus the learners in an adult class need to see the will of God as having
application to every relationship of life and they would attempt to carry
out the will of God in those relationships. The principle of flexibility
would demand that the basic learning experiences be helpful to people no
matier what their status or situation. The sequence of Chapter Four
attempts to begin with the life situation of the persons involved by
helping them see the demands in their relatlonships, acknowledge the
demands as the demands of God, believe that God has changed their situa=-

tion from wrath to grace through Jesus Christ, and has put them back
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into their situation with a new impulse to do His will. When this is
accomplishgd, the situation of the people involved is taken into consider-
ation.

The orgenizing principle, then, is that principle which will effec-
tively incorporate the factors of comprehensiveness, continuity, integra-
Tion and flexibility. In determining the organizing principle a major
decision has to be made.

The major solution required is betwecn the demands of logical and

psychological continuity. If the substance of the churchls tezching

is the importaent Thing, then continuity tends to be logical. If
personal realization_j}s the important thing, then continuity tends

%o be psychological,>®
A Tonsion is created when the decision must be mﬁde. If it is felt that
the content of the Christian faith is the most important thing, the organ-
izing principle will tend to be logical. If the development of the
learner is the most important thing, the organiziné principle will be
psychological. An analysis of the material used in the past for adult
premembership instruction indicates that the content of the Christian
faith was generally deemed the most important thing and thus the material
was logically arranged. It is true that, by the very nmature of the case,
any instructional sequence prepared by a given person for use in many
different situations will tend to be logical in its continuity. The
only person who could operate with an eniirely psychological organizing
principle Qould ﬁe the teacher in a given situation. He would determine

the continuity as the needs, interests, and problems of the learners

came into focus. This demands much of a teacher, more than most teachers

36Wyckoff. p. 140,
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are capable of producing. There is also a danger in using an entirely
psychological organizing principle.
In such an organizing principle, subject matter and experience are
inssparable, and experience is the first consideration in curricu-
lum planning. AU the same time, there is a danger of disorganiza-
tion and anarchy in curriculum planning if individual experience is
used as the organlzing principle.

The best that can be expected of any instrucltional seguence prepared

by one person for use in many possible situations is a sequence that

takes into account both the content of the church's teaching and the
personal realization of the learner. Such an organizing principle would
incorporate what Rovert Clemmons calls "the principle of intersection.”
Clemmons defines this principle as ''the intersection of the persistent
lifelong concerns of the individual and the disclosure of God in the
Gaspel.”38 Using the organizing principle and'sequence of Chapter Four
as illustrative again, the sequence would take into consideration the
life situations and faillures of the learners, proclaim the action of
God in the Gospel for help in overcoming failure, and help the learners
to understand what God's action means for their situations. Such a
sequence, with an organizing principle of law and Gospel, combines
both the content of the church's belief and the situations of the
learner. It is both logical and psychological. Any organizing principle
for adult premembership instruction incorporates both concerns.

There have bean many organizing principles used in adult premember—

ship instruction. For the purposes of the following chapter in which

3%Iyekoft, p. 141.

38Robert S. Clemmons, Education for Churchmanship (Nashville: Abing-
don Press, 1966), p. 65..
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an analysis of currently used material appears, definitions of organiz-
ing principles currently in use are given. The categories of definition
are not always mutually exclusive and there is considerable variation
within categories. The only purpose served in giving labels to organiz-
ing principles is that of prcviding rapid identification for the analyzer
and readexr of the principle which controls the material being analyzed.

. The first category of organizing principles is 'systematic." The
primary definition of systematic is that it follows the sequence of
Luther's Small Catechism. Included in this category is any sequence
that has as its basis the sequence of the Small Catechism. Such a se-
guence, for instancs, ié followed by the version of Luther’s Small Cate-
chism used in The Lutheran Church--Missouri Synod and commonly referred
to as "The Synodical Catechism." Secondly, a Systematic organizing prin-
ciple is any priﬁciple embodying a system of thought. When such a se;
quence is given the systematic label, the iabel will have to be quali-
fied in order to show ﬁhat the system is. For example, the organizing
principle and séquenca 6f Chapter Four of this thesis can be called
“systematic," but then it must be qualified by saying that law and
Gospel provides the controlling principle.

A second category can be called Ytopical." This category involves
a system of thought but the central part of the system involves a con-

cept such as "life," for example, Life with God by Herman C. Theiss.

Again, the label would have to be qualified in order to show what the

central concept is.

A third category is that of Heilsgeschichte. This category is an

unused one for adult premembership instruction as far as the author

knows. Tt has been used on the child confirmation level in Thy Xingdom
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Come and Thy Will Be Done by Thomas Mails in which he follows a sequence

of creation, covenant, Christ, church and consummation in the two books.
A fourth category can be called "creedal." This means that the organ-

izing principle is offered by one of the three ecumenical creeds, the

Apostles?, Nicene, or Athanasian, An example of a manual using this or-
ganizing principle is Perspective by William Backus and Paul Malte.

A fifth category is the "liturgical." This indicates a sequence

governed by the order of worship and/or the church year. The Doctrine

in fhe Liturgy by Donald Deffner is an example of a manual using this
organizing principle. The five categories .of organizing principles
listed above will be used in analyzing adult manuals in the following

chapter.



CHAPTER III

ANALYSIS OF ADULT PREMEMBERSHIP

MATERIALS CURRENTLY IN USE
Criteria for Analysis

The first step in an analysis of adult manuals currently in use in
The Lutheran Church--Missouri Synod is that of determining the criteria
by which they shall be analyzed. The factors given in the previous
chapter furnish the basis for the criteria. There are, howsver, some
of the factors given in the provious chapter which do not lend themselves
as criteria in.the analysis of adult premembership material. For in-
stance, the facltors given under the heading of "context" in the previous
chapter are difficult to use as criteria. Adult manuals usually do not
‘state that the members of the adult group are to be related to the mem-
ters of tha.congregation nor do the manuals give suggestions as to how
a meaningful and nurturing relationship can be éstablished. An observer
would have to be on the local scene to actually sse what is being done
to relate the members of the adult group to the members of the congrega-
tion. Even more difficult to use as a criterion is the quality of the
relationships established between the teacher and the members of the
adult group and between the adult group and the congregation. An adult
manual can do 1little or nothing to insure that such relationships will
be truly nurturing ones.

An adult manual is part of the learning experience of the adulil

roup. It cannot be expected to provide the entire learning experience. "
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The teacher is The principal guide of the learning experiences. The
degree to which the manual plays a part in the learning experiences
depencds upon the teacher's use of it and the intention of the manual's
author. When the manual in use by a teacher has been written by that
teacher for use in his own situation, the manual can be short and
sketchy because the teacher understands what he had in mind when writ-
ing each brief section. When the manual is written by an author for use
in many different situations, a greater completeness is required. The
author of the manual cannot assume that every teacher knows what the -
author intended.

Manuals produced for use in many possible situations are to be com-
plete enough to enable the potential user and ﬁnalyzer of the manual to
determine to what extent the manual meets the criteria which foliow.
These criteria are based on the factors given in the pre#ious chapter
of this thesis. First, goals are to be stated. The goals are to be

stated in terms of outcome in people, reflect all of the relationships

of life, and show people as growing persons. Secondly, the organizing

principle is to be indicated, either by the author in the introduction

or by the outline of the material. The continuity of learning experi-
ences 1s determined by the organizing principle. This continuity is
shown by the outline. The outline will show whether there is a predom=-
inant interest in content or if there is an interest in the situation
of people. The beginning point of the outline is an espeial indication
of the predominant interest. Thirdly, the process of learning is to

be indicated. The involvement of the learner in the learning process
is indicated, first of all, by the form of each lesson. A second indica=-

tion of the involvement of the learner in the learning process is given
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by certain vital understandings expressed in the content of the material.
The cortent will determine whether the people are helped in understand-
ing God's will as law and Gospel. The content will also determine
whether poople are helped to respond to the Gospel in nurture, worship,
service and witness as they do the will of Ged. The response to the
Gospel in nurture is indicated by showing that Christian people help,
encourage, forgive, and speak the Gospel to one another. The response
of worship is indicated by an explanation of the actions and forms of
worship, both public and private. The response of service is shown by
statements that indicate how the Gospel moves Christians to meet the
needs of men, whatever the needs and whoever the person., Indications
of response in witness are statements that point out the Christian re-
sponsibility to serve non-Christians with the Word of Lifé, the Gospel.
By way of summary, then, the manual is to be complete enough to indi-

cate goals, organizing principle, and process.

Analysis of Materials

A Short Explanation of Dr. Martin Luther's Small Catechism: A Handbook
1L

of Christian Doctrine.

This manual is selected for analysis because it has been a standard
text for both child and adult instruction in The Lutheran Church--
Missouri Synod for many years. Thirteen percent of the survey respond-

ents indicated that they are using this text for adult instruction.

Fifty-eight percent of the respondents indicated that they would use

1A Short Explanation of Dr. Martin Luther's Small Catechism: A
Handbook o _i Christian Doctrine (St. Louis: Concordia Publishing House,
1943.
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the organizing principle of this text should they write their own material.

The author assumes that the respondents had in mind A Short Explanation

rather than Luther's Small Catechism although the survey questionnaire

was not explicit as to which was meant.

The analysis of this manual follows.

l. Goals. There are no goals stated in this text.

2. Organizing Principle. The organizing principle is systematic. The
outline of the text indicates this. In the outline subtopics are
included where they are deemed important. The reader will note that
the first major section of the book is basically Luther?s Small Cate-
chism with the exception of the sections entitled "The Office of the
Keys and Confession," and "Christian Questions with Their Answers."
These sections do not correspond to any section in either Luther's

Small or Large Catechisms. The ma£erial,af‘er the heading, "A Short

Explanation of Dr. Martin Luther's Small Catechism," is unique to

The Lutheran Church--Missouri Synod. This version of the catechism

appeared in 1943 and replaced the edition of H. C. Schwan.3

Section I
The Ten Commandments
The Creed
The Lord's Prayer
The Sacrament of Holy Baptism

The Office of the Keys and Confession

The Sacrament of the Altar

2Tnfra, p. 135.

ran Cyclovedia, Erwin L. Lueker, editor in chiefl (St. Louis:
Publishing House, 1954), P. 176.

Tathe
Concordia

2
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Section II
How the Head of the Family Should Teach His Household to Pray
Morning and Evéning
How the Head of the Famiiy Should Teach His Household to Ask a
Blessing and Return Thanks
Section III
Table of Duties
Section IV

Christian Questions With Their Answers

A Short Explanation of Dr. Maritin Luther's Small Catechism
Introduction: Catechism, The Bible, Law and Gospel
Part I

The Ten Commandments
The Close of the Commandments
The Fulfillment of the Law

The Purpose of the Law

The Apostles! Creed

The First Article: I Believe, God Made Me and All Creatures,
The Angels, Man, God Still Preserves Me and A11'Creatures.

The Sécond Article: The Names Jesus and Christ, The Two Natures
in Jesus Christ, The Office of Christ, The Savior in the
State of Humiliation, Christ's Work of Redemption, or

Atonement, The Savior in the State of Exaltation.
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The Third Article: The Holy Ghost, The Holy Christian Church,
or the Communion of Saints, The Forgiveness of Sins, The
Resurrection of the Body, The Life Everlasting.
Part TIT
The Lord's Prayer
Part IV
The Sacrament of Holy Baptism; The Nature of Baptism, The
Blessings of Baptism, The Power of Baptism, The Significance
of Baptizing with Water.

Part V

The Office of the Keys and Confession: What is %he Office of
the Keys? The Office of the Ministry, Church Discipline
and Excommunication, Confession and Absolution.

Part VI |

The Sacrament of the Altar: What the Lord's Supper Is, The
Benefits of the Lord's Supper, The Power of the Lord's
Supper, The Salutary Use of the Lord's Supper.
Appendix: Books of the Bible, Our English Bible, Creeds and Con-
fessions, The Church Year, A Short Form for Holy Baptism
in Cases of Necessity, Index of Topics and Dictionary of
Terms.

The above outline indicates that the situation of the learner is
not used as the beginning point. A logical or content-centered approach
predominates. One indication of this is that the "Short Explanation"
section begins with the doctrine of the Bible. Another irndication, not
shown in the outline, is the extensive treatment of the doctrine of God

and all His attributes in the treatment of the First Commandment. From
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the outline and its beginning points it is evident that content pre-

dominates and that the life situation of people is not taken into

account.

3. Process. An analysis of lesson form -is difficult since there are no
lessons in this manual in the usual sense of the word. The form of
the content shows an exclusive use of the deductive approach. A

tatement of doctrine is made and supporting Scriptural evidence is
cited. The learner is not asked to discover or discuss the meaning
and application of Scriptural sections. Firsthand use of the Bible
may be avoided with such a format since the Scriptural evidence is
printed out under each statement of doctrine.
God's. will as law and Gospel is the next criterion. The law is
defined as "that doctirine of the Bible in which God tells us how we are

lla'

to be and what we are to do and not to do. The Gospel is defined as
"that doctrine of the Bible in which God tells us the good news of our
salvation in Jesus Christ."5 The effect of the Gospel is defined as

the forgiveness of sin. 'We find salvation only‘in the Gospel, which

tells us that Christ as our Substitute fulfilled the Law and suffered

S‘J
Cl.
Q.

ied for s."6 The responsibility of Christians to do the will of

Jod is treated under the heading, "The Purpose of the Law.'" The third

(@]

purpose of the law is that it "teaches us Christians which works we

must do to lead a God-pleasing lifel"7 There are no statementis in that

b1vid,, p. 42.
5Tbid., D. 43.

61pid., 89.

]
(]

?Ibid., p. 86.
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same section of the manual that say that it is the Gospel which enables
us to lead a God-pleasing life. Other sections of the manual do indi-
cate that God'ls action in Christ moves us to do His will. The purpose
of Christ's work of redempltion is "That I may live under Him in His king-
dom, and serve Him in everlasting righteousness, innocence, and blessed-
ness; that is, that I willingly serve Him by an active Christian life
and enjoy His blessings, now on earth and hereafter in heaven.“8 One
of the results of the Holy Spirit'fs work throﬁgh the Gospel is that He
has "sanctified me in the true faith, that is, He has by faith‘in Christ
renewed my heart, so that I can now overcome sin and do good works."9 A
good work in the sight of God is defined as "everything that a child of
God does, speaks, or thinks according to the Ten Commandments, for the
glory of God, for the benefit of his neighbor."L0

The criterion of response to the Gospel in nurture is difficult to
find. Under the Third Commandment, tThe manual states that Ywe should
honor and support the preaching and teaching of the Word of God.“11
This statement does not indicate that ordinary Christians also speak
and teach the Word of God to one another. The proper use of the doctrine
of the church is that Christians "do all in our power to maintain, pro-
mote, and extend this Church by prayer, personal service, and financial

ul2

support. This statement does not indicate that every Christian does

ggp;g., pp. 121-122,

9Tbid., p. 129.
101bid., p. 129.
11;9;@., p. 62,
121%449., p. 136.
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what the Church does. The Christian is only asked to maintain and pro-

mote the Church. Nurture is ministry of Christians to one another,

especially in forgiving one another. Under tThe heading, "The Office of

VS

the Ministry," it is said that:

I believe that, when the called ministers of Christ deal with us
by His divine command, especially when they exclude manifest and
impenitent sinners from the Christian congregation, and, again,
when they absolve those who repent of their sins and are willing
to amend, this is as valid and certain, in heaven also, as if
Christ, our dear Lord, deallt with us Himself .13

No mention is made of the responsibility of Christians other than the
clergy to forgive those who are their brothers. The manual states that
people need to confess their sins before God or before the pastor in
order to be forgiven, but no mention is made of confession before the
Christian brother and the reception of forgiveness frqm him.lu
Response and involvement in worship is only slightly treated in
this manual. Under the Third Commandment it is said that '"We observe
Sunday and other church festivals in order to have time and opportunity

uld This does not indicate what the action and form

for public worship.
of worship is. Some attention is given to the form of worship by the
inclusion of the form of confession and absolution from the order of

17 o

worship.16 The Appendix has an dutline of the church year. he

response of service is treated in the explanations to the commandments

13Tbid., pp. 184-185. _
14123@., pp. 189-192, :
ISEEQQ.. p. 60,

161b35d., pp. 189-190.

171b34., p. 211.
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of the socond table but the teacher will need to speak and supply the
Gospel for the impulse to carry oul the service. The response of wit-
ness is mentioned under the Third Commandment when it is said that 'We
should diligently spread the Word of God."18 On the whole, then, this
manual indicatés in its varied parts that the Gospel causes the doing
of God's will but because of the.arrangement of the material, the teacher
will have to speak and supply the Gospel as motive for doing God's will
when the responses of nurture, worship, service, and witness are dis-

cussed.

What Doss the Bible Say?l?

This maaual is included in the analysis because of its prominent use
in The Lutheran Church--Missouri Synod. Thirty-two percent of the survey
respondents said they are presently using ﬁhis manual.20 The sales fig-
ures on this manual are quite high.21 There 1s little doubt as to its
widespread use.

1. Goals. There are no goals stated in this manual.
2% Ofganizing Principle.- The organizing principle is systematic with
variations that are noticeable in the following outline.

Lesson 1. What Does the Bible Say About the Natural Xnowledge of God?

Lesson 2. What Does the Bible Say About Itself?

Lesson 3. What Does the Bible Say About God?

Lessbﬁ L, What Does the Bible Say About the Origin and Preservation

of the World and Man?

181pid., p. 63.
190swald Riess, What Does the Bible Say? (Detroit: n.p., 1956).

zolnfra, P. 134,
Zl1nrra, p. 140.
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Lesson 5. What Does the Bible Say About Angels, the Fall of Man,
and Sin?

Lesson 6. What Does the Bible Say About Mankind from Adam to Moses?
What Does It Teach Concerning Law and Gospel?

Lesson 7. Whal Does the Bible Say About\Our Duty Toward God?
(Commandments 1-3)

Lesson 8. What Does the.éible Say About Our Duty Toward Our Fellow
Mon? (Commandments 4-6)

Lesson 9. What Does the Bible Saj About Our Duty Toward Our Fellow
Men? (Commandments 7-10). What Does It Teach Concerning The
Purpose and Fulfillment of the Law?

Lesson 10. What Doss the Bible Say About God's People from Moses
to Christ?

Lesson 11. What Does the Bible Say About Jesus Christ, the God-Man?

Lesson 12. What Does the Bible Say About Our Savior in His Humilia-

tion?
Lesson 13. What Does the Bible Say About Our Savior in His Exalta-

tion?

Lesson 14, What Does the Bible Say About the Holy Ghost and His Work?

Lesson 15. What Doegs the Bible Say About the Church and Churches?
Lesson 16. What Does the Bible Say About Forgiveness of Sins or

Justification?

Lesson 17. What Does the Bible Say About the Nature of Holy Baptism?

Lesson 18."What Does the Bible Say Aboul the Benefit of Holy Baptism?

Lesson 19, What Does the Bible Say About Prayer?

Lesson 20. What Does the Bible Say About the Office of the Keys and

Confession?
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Lesson 21. What Does the Bible Say About the Nature of the Lord's
Supper?
Lesson 22, What Does the Bibie Say Aﬁout the Benefit and Proper
Use of the Lord's Supper?
Lesson 23. What Does the Bible Say About the Last Things?
Lesson 24, A Brief Hiséory of the Christian Church From the Death
of the Apostles to ihe Present Time.
The variations in the systematic-sequance occur in the placement'of

the First Article (Lesson 4) and the positioning of Baptism (Lessons 17

and 18) befors Prayer. There is some indication of teginning with the

situation of people in the discussion of the natural knowledge of God

in Lesson 1. However, a content-centered approach immediately takes

over with the discussion on the nature of the Bible (Lesson 2) and the

nature of God (Lesson 3). There is also some concern for historical
continuity reflected in Lessons 6, 10, and 24. However, the history is
given for logical reasons rather than psychological ones.

3. Process. The form of each lesson shows some involvement of persons
in the process of learning. Each lesson contains quéstions, followed
by Bible passages, followed by conclusions based on the Bible pas-
sages. This form looks like an inductive approach but there are no
discoveries to be made_by the learners. All of the conclusions are
given. Each lesson aiso has instructions to the learner to fill out
the work sheet, memorize the passages in the lessonsthat have aster-
isks, consult Lﬁther's Small Catechism, and read designated sections
of the Bible. The work shest with each lesson calls for answers

coming out of the lessons. The work sheet questions can also be used
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for discussion. There is some learner involvement in these two
activities. The memorization of Bible passages does not involve
the learner in a discovery of meaning to any great extent. Read-
ing the Catechism and the Bible does help in correlating Scripture
and the Confessions. The degree to which these suggestions involve
the learner in the learning process depends on the degree to which
the suggestions are followed.
In an analysis of the treatment of law and Gospsl in this manual,

N

he distinction between law and Gospel is that "The Law must be preached

4o

co all men, but especially to impenitent sinners; the Gospel must be
preached to sinners who are troubled in their minds because of their
sins."zz The emphasis on law is on what to do and not to do. The basic
purpose of the law is to condemn. The emphasis in the treaiment of the
Gospel is the forgiveness of sins. The teaching of the law as the will
of God is later stated in terms of the law as "rule" which '"teaches us
Christians which works we must do to lead a God-pleasing 1ife."23 There
is no statement in the same place which indicates that it is the Gospel
which moves us to lead a God-pleasing life. The reader must look further
to the treatment of the Second Article to find an expression of Christts
work and its results in life. "The purpose of Chrisf's entire work of
redemption is (A) That we may be His own; (B) That we may serve Him in
holiness and righteousness all our days; (C) That we may have eternal

life in heaven."zu In the Third Article it is the work of the Holy

227434, , p. 2b.
231bid., p. 36.
2hrpsd., p. 50.
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Ghost by the Gospel that "(A) sanctifies us, that is, (B) He renews
our hearts by faith, so that we can now overcome sin and (C) do good

works. W20 mp good work is everything that (4) a child of God does,

L]}

peaks, or thinks in_féith (B) according to the Ten Commandments (C)

~

to the glory of Gwi-and (D) for the benefit of his neighbor."26

Tn respoct to a response in nurture, the manual states that the
individual Christian uses the doctrine of the church properly when

"we do 21l in our power to maintain, promote, and extend this Church
by prayer, personal mission work, service, and financial support."27
There is no indication that the Christian does anything to or with
fellow Christians by way of mutual nurture in the church. Nurture,
according to the criterion, involves forgiving one another. The
manual, in speaking of confession and absolution, says that sins should
be confessed before God, before the neighbor who has been wronged, with
the congregation, and voluntarily in private before the pastor.zs There
is some interaction between persons when the neighbor is involved, but
‘such confession and absolution takes place only when the neighbor has
been wrornged. There is no indication that confession and absolution
take place among Christians as a normal part of nurture. Worship as a
response is treated under the Third Commandment. There we are to "Hold
preaching and the Word of God sacred; Gladly hear, learn, and meditate

upon it; Honor and support the ministers of the Word."29 Under the

26Tpid., p. Sk

27Tbid., p. 58.

281p14., p. 76.

297hid., p. 28.
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Sccond Commandment we are to praise God.}ol Under the First Commandment
we are to "Fear God above all things; that is, we should with our whole
heart revere Him as the highest Being, honor Him with our lives, and
avold what displeases Him."3l There is no other mention of the actions
and forms of worship unless the statements in the teaching on prayer are
includcd; Wle Should pr#y evarywhere, especially in private, that is,
when we are alone, and in public worship."32 Service is treated under
the First Article when it is said that 'We should gladly serve Him all
our days.“33 This service is rendered because of God's creating and
preserving work and is not a service specifically directed to the needs
of men. Service to men is treated in Commandments Four through Ten.
However, the teacher will have to speak and supply the Gospel motivation
for the doing of the service since it is not stated in the manual. The
final response of witness is only briefly indipafed. Under the Second
Commandment it is said that '"We should use the name of God by boldly
confessing it; praying to God; praising Him."3% Under the Third Command-
ment people are to "Spread the Word of God by doing and supporting mission
work.“35 There is some connection between the Lord's Suppef and witness

when we approach the Lord's Table "To confess the crucified Christ befors

301vid., p. 27.

3l1pid., p. 26.
321bid., p. 26.

331vid., p. 17.
341bid., p. 27.
35Tvid., p. 28.
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men.”36 On the whole, then, this manual does not always directly con-
nect tho Gospel with the doing of God's will and the teacher wiil have
to supply the vital element when the doing of the will of God is dis-

cussed.

- . an
Know the Izgtt}'

nis manual 1s included for analysis because it is still used to a

great extent in The Lutheran Church--Missouri Synod. Ten percent of

the survey respondents indicated that they were using the manual.38

39

The sales figures indicate a great use of the manual.

o

. Goals. There are no goals stated in this manual.

2. Organizing Principle. The organizing principle is systematic with

variations that are noticeable in the outline. The outline is given

as it appears in the manual.

I. The Bible, The Word of God, The Holy Scriptures
General Facts, How the Bible Was Written, The Contents of the
Bible, The Purpose of the Bible, Eight Reasons Why We Believe
that the Bible is the Word of God

II. The Law, The Ten Commandments
The Law of God, The First Commandment, The Second Commandment,
The Third Commandment

The Law (Continued)

H
Hl
i

Duties to Man, The Fourth Commandment, The Fifth Commandment,

361b3id., p. 1.

37A1fred Doerffler and Wm. H. Eifert, Xnow the Truth (St. Louis:
Concordia Publishing House, 1944).

381nfra, Ps 134.

39Tnfra, p. 140.
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VII.

VIIT.

b5
The Sixth Commandment, The SeventhACommandment, The Eighth
Commandment, The Ninth and Tenth Commandments
God the Father
God is the Lord and Ruler of the Universe, Since God is Loxd
and Ruler, It is Also His Prerogative, The Penalties for Dis-
cbedience to the Law of God, The First Disobedience to God's
Holy Will, The.Disobedience of All, God is Our Gracious Father
in Jesus Christ, We Give Expression to Our Faith Through Creeds

God the Son, Jesus Christ, our Lord

The Person of Jesus Christ, The Work and Mission of Jesus Christ,

The Humiliation of Jesus, The Cardinal Doctrine of Christianity
is Justification by Faith, The Exaltation of Jesus

God the Holy Spirit

Tho Porson of tho Holy Spirit, The Work of tho Holy Spirit,
The Holy Spirit Must Keep us in this Faith, Why Not A1l Who
Hear the Gospel Are Converted by the Holy Spirit

The Holy Christian Church

The Twofold Use of the Word “Church" in the New Testament,

The Christian Church is the Communion of Saints, The Christian
Congrogation. Local Churches (The Visible Church), The True
Christian Congregation, The Division in the Visible Church
Holy Baptism |

Holy Baptism, The Benefit of Baptism _

The Lord's Supper

The Lord's Supper, The Blessings of the Lord's Supper, The

Worthiness of the Communicant

_—



X. The Power of the Keys -
What %s ©“he Power of the Keys? By What Means Does the Church

Put This Power inww Action? The Christian Congregation Pub-
1licly Exercises the Power of the Keys Through the Called Minis-
ter, The Christian Congregation in Ct';ris‘t.'s Stead Grants Forgive-
ness to Penitent Sinners and Withholds Forgiveness from Those
Who Are Impenitent, Church Disciple, The Confession of Sins,
The Confession of Faith

XI. Prayer
Prayer in General, The Lord's Prayer the Model Prayer

XII. The Evangelical Lutheran Church
The Origin of the Evangelical Lutheran Church, The Gx.'owth of
the Lutheran Church in the Sixteenth and Seventeenth Centuries
in Europe, The Lutheran Church in America, The Lutheran Church=--
Missouri Synod, The Local Congregation
It can be seen from the outline that the continuity varies from

the Small Calechism in the placement of Baptism immediately after

the Third Article of the Creed followed by the Lord's Supper, The
Office of the Keys, and Prayer as the final section. The beginning
point of the manual gives a strong indication of being content-cen-
tered. It does not begin with the situation of people. This manual
begins immediately with the doctrine of the Bible.

Process. The form of the lesson as an indication of involvement of
the learner shows a lesson format With very little learner Participa-
tion. The lessons are deductive in their approach With thetical
statements supported by Bible passages. Tl—-xe use of the Bible is

encouraged in the "Foreword" of the manual whers it is stated ¢
ed that
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"The Bible must be used in the study of these outlines; many of the
prooftexts have no£ been printed in full, to encourage the class to
use the Bible.'"#0 However, using the Bible to read the prooftexts
in full is not involving the learner in a process of discovery and
meaning. Every member of the class is encouraged to have a copy of

Luther's Small Catechism but no indication as to how it is to be

used is given.L_l1 Some attention to the Bible and the Confessions

is provided in this way. Some learner involvement is provided by

the sixty True-False statements at the end of the manual. But these
serve only as a review of the information.

The major concern of process, that the ledrner is involved in doing
the will of God as law and Gospel, finds very little emphasis in this
manual. That a Christian is to do the will of God is discussed under
the topic, "The Law of God." The third purpose of the law is "To serve
believers as a guide for Christian '.Liv:'mg."u'2 It is admitted that "the
Christian is not perfect in his obedience to the Law of God."*3 But
when the Gospel is discussed immediately thereafter, no connection be-
tween the Gospel and the doing of the will of God is mentioned. "In
the Gospel, God has revealed His gracious will that He does not desire
a single sinner to be lost."uu The Gospel shows the desire of God to

save, On the part of the believing person the manual states that

4Qi§;g., Pe 3o
“1;p;g.. P. 2.
Y27414., p. 7.
431bid., p. 18.

Myi4., p. 19.
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believing in the Gospel "means to know and accept Him as your personal
Savior, placing your entire hope of salvation upon His sacrifice on the
cross."*5  The purpose of the Gospel, then, is to save the person but
there is no indication that it also moves the person to do the will of‘
God.

Moving to the response of nurture, there is little to indicate that.
the Christian has a responsibility to help fellow Christians. When the
church is discﬁssed in this manual there is one point made that "The
Church is the body of Christ. Therefore those who believe identify
themselves with Christ by uniting with the church, publicly using the
Word and Sacramerﬂ:s."J"6 It can be seen that there is no indication of
mutual responsibility within the body of Christ. When "The Power of the
Keys" is discussed, it is stated that the preaching of the Gospel, ad-
ministering of the Sacraments, and the pronouncing of absolution are
done publicly through the called minister of the congregation.u7 When
sins are to be confessed they are confessed before God or before the
pastor. Absolution comes from the pastor.48 There is no indication
that Christians confess to one another and forgive one another. The
response of worship is mentioned under the Third Commandment. "In the
New“Testament this Commandment is kept by gladly hearing, learning, and

spreading the Word and using the Sacraments."u9 The manual does not

45Thsd., p. 19,
Y61bid., p. 32.
47Ibid., p. 39.
“81bid., p. 40.
¥91pid., p. 10.
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indicate that the Gospel causes people to gladly do these things. The
only other mention of worship occurs when it is said that "A Christian
.congregation in public worship confesses its faith by the Nicena and
. Apostles' Creed."S0 The response of service is, of course, mentioned
in the discussions of Commandments Fqur through Ten, but there is no
Gospel motife given for serving the needs of people. A slight connec-
tion between the Gospel and service is found in the discussion of the
work of the Holy Spirit. There it is said that the Holy Spirit "enables
us to do good works."5l Good works are 'Whatever Christians do in love
to God for the benefit of the neighbor."52 However, it is very quickly
pointed out that "Good works do not save."23 So the ﬁanual does indi-
cate some connection between Gospel, the work of the Holy Spirit, and
the response of the Christian in service. Only one other indication
that the Christian sefves in response to God's grace can be found.
When the benefit of baptism is treated, it is said that "In Baptism
God makes a covenant with us; He is our Father, and we are His children.
Therefore we should serve Him daily by living Christian 1ives."5u This
is a very general statemen£ and does not specify what it means to live

a Christian life. There is some indication in the manual that a Christ-

ian responds in witness. 'Members of a Christian congregation confess

their faith by bearing witness to Christ and His church by word and life."2?

501bid., p. 4.
511bid., p. 26.
521bid., p. 26.
531bid., p. 26,
54.1_13}9_- + Pe 35.
55;9;@.. p. L1,
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This, it 1s stated parenthetically, means '"Missionary activity, personal
56
"

witness-bearing. Thus, on the whole, this manual gives only slight

indication that the Gospel causes Christians to respond in the doing of

God's will in nurture, worship, service and witness.

Christianity is For You”!

This manual is selected for analysis because it is the latest manual
for adult premembership instruction offered by Concordia Publishing House
for use in The Lutheran Church--Missouri Synod. The sales figures in
Appendix C do not indicate a great use of this manual nor did the survey
respondents indicate wide usage. However, this manual should show some
basic differences between it and the older manuals in use in The Lutheran
Church--Missouri Synod. It also has a different oréanizing principle
from that of the manuals analyzed up to this point.

1. Goals. There are no statements of goal in this manual.

2. Organizing Principle. The organizing principle of this manual is
topical. The reason for such a designation is the claim of the
author that "The key terms employed throughout are 'spiritual life!

and 'spiritual death.'"58

He also says, "Related to the life-death
terminology are the health-sickness and strength-weakness analogies."59
The outline shows how the author sought to work out the organizing

principle. ' Titles and sub-titles of the chapters are from the

56Tbid,, p. 41.

5PMilton L. Rudnick, Christianity is For You (St. Louis: Concordia
Publishing House, 1961). :

581pid;, p. vi.
59Tbid., p. 6.
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manual.,

Chapter 1. Christianity Is for You
A Bird's-eye View, Do Your Part

Chapter 2. God and His Creation
The Bible Tells the Story, The Story Begins With God

.Chapter 3. Man--His Purpose and His Fall
Sin Brings Spiritual Death, The Double Effect of Sin

Chapter 4. The Period of Promise
The First Promise, The Promise to Abraham, God Prepares His
People for Fulfillment, Four Hundred Silent Years

Chapter 5. The Meaning of Christ's Life, Death, and Reéurrection, I
The Incarnation--God Takes on Human Flesh, The Death of Jesus
Christ=~God's Act of Atonement

Chapter 6. The Meaning of Chr;st's Life, Deatﬁ, and Resurrection, II
Words th#t Picture the Atonement, The Resurrection of Jesus Christ--
God Announces the Victory

Chapter 7. Forgiveness for You
The Gospel=--the Word of Fo.rg:'weness, Holy Baptism--The Water of
Forgiveness, Other Uses of the Gospel and Holy Bapfism, Faith
and Love--The Work of the Holy Spirit, Conclusion

Chapter 8. A Matter of Life and Death
Spiritual Life Versus Spiritual Death, Watch for Symptoms

Chapter 9. Spiritual Examination
Prayer--Spiritual Examination Before God, Private Confession--

Spiritual Examination Before Man

-
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Chapter 10. Strength Through fhe Word of Forgiveness
Spiritual Milk, Your Opportunities to be Strengthened by the
Word, Receive the Word Attentively and Regularly

Chapter 11. Strength Through the Food of Forgiﬁeness
A New Covenant, Holy Communion==-in Church and in Private,
Preparation for Holy Communion

Chapter 12, Strength Through the Food of Forgiveness, II
Lutheran Practice Regarding Holy Communion, Reasons Why We
Practice "Close Communion," Holy Communion Should be Received
at Every Opportunity, The Question of Refraining

Chaptgr 13. Strength Through the Water of Forgiveness
Holy Baptism is a Sacrament, Remembering Your Baptism, The
Baptism of Adults, Important Pﬁints to Remember

Chapter lh.l Living for God
The Surrendered Life, The Life of Service

Chapter 15. Living for People
Honor Your Earthly Superiors, Be Concerned About the Bodily
Welfare of Others, Keep Sex Sacred, Special Note on Marriage,
Respect the Property of Others, Protect the Reputation of Others,
Steer Clear of Greed, Conclusion

Chapter 16. Together in the Church
The Task of the Church, The Local‘Congregation, Denominations

. Chapter 17. The Order of the Holy Communion
A Three-Way Conversation, The Importance and Quality of the
Order of the Holy Communion, An Effective Balance, Two High

Points, A Clue to the Meaning of the Names
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Chapter 18. The Church Year
The Special Message of Each Season is Expressed in the Propers,
The Mood of the Season is Expressed in Color and in Customs,
The Colors of the Church Year
Chapter 19. Home Worship
Family Worship, Individual Worship, Materials for Worship
Chapter 20. The Practice of Prayer
To Whom Should We Pray? When Should We Pray? The Holy Spirit
Helps, Prayer is Output
Chapter 21. The Life of the World to Come
Step One: Death, Step Two: Sleep, Step Three: The Coming of
Christ in Glory, Step Four: The Resurrection of the Dead,
Step Five: Heaven and Earth Shall Pass Away, Step Six: Judgment
Step Seven: The.New Heaven and the New Earth, Our Great Goal:
Eternal Life with God
Chapter 22. Your Decision for Christ
Shall I Become a Christian? Shall I Become a Member of this
Lutheran Congregation? Conclusion
The outline shows how the author attempted to work out a con-
tinuity incorporating his topic. The author claims that he has
tried to be learner-centered.
This manual is intended to be reader- or hearer-centered
rather than subject-centered. Of course, the absolute
center of all Christian teaching is God. However, my primary
concern has been for the person who is approached by God
through this material. After supplying him with basic
information regarding God, creation, and atonement, we turn
to the reader himself. We tell him how to be born spiritually,
how to defend himself against threatening spiritual dangers,

how to find spiritual strength in the means of grace, how to
lead a Christian life, how to function in the church, how to
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worship at church at at home, and how to attain everlasting
life. In every case we are helping him with the subject
Hion ronsin! e beaics e o vhes atnomlit s
3 t Y.

The outline shows that the authér did begin with concern for the

situaﬁion of the learner, but the injection in the second lesson

of the teaching about the Bible and of God, betrays some content-

centerad concern.

3. Process. The form of each lesson indicates that there is little
learner involvement in the learning process. The teachings of the
lesson are presented in non-technical prose in an essentially de-
ductive maﬁner. There is a Biblical or Confessional quotation at
the end of each lesson. However, this treatment means that the
learner does not necessarily have to -use either the Bible or any
confessional writings firsthand. Thus the form of each lesson
indicates little lea;her involvement.

An analysis of the learner's involvement in the response of Christ-
ians to the Gospel indicates a great concern for such involvement. The
first indication of this is the manual's injunction that the learner
should attend every meeting of the group, read the chapters of the manual
over again at home, worship regularly, and take part in other church ac-
tivities.61 The connection between law and Gospel also shows the in=-
volvement of the learner in what Christians do. "These commandments are

God's Law, and in them God tells people how He wants them to be. They

explain how a person will act if the Holy Spirit is in full control of

60Tbid., p. vi.
611bid., p. 5.
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him."62 The effect of the Gospel is explained as the bringing to spirit-
ual life of someone who was spiritually dead.63 The manual goes on to
say that the Holy Spirit, through the Gospel, creates faith and love.
Faith is defined as a new relationship to God. Love is defined as a new
relationship to people in which service is given to people.6u

When analyzing howithe Christian responds in nurture there are indi-
cations in the manual of great concern for such involvement on behalf of
people. The manual states that a Christian may turn to some other Christ-
ian for private confession if he does not want to go to the pastor.65
The manual also states that Christian people build one another up and
then gives ways in which this is done.66‘ And the manual also states
that one of the things Christians do in worship is to speak to one an-
others.67 The response of and involvement in worship is treated at
great iength. The reader can see from the outline that three lessons
are devoted to the actions and forms of worship, both corporate and
private. The response of service is also given much attention in the
fifteenth lesson. The manual states, "So that you may find it possible
to live for people, the Holy Spirit has created within your heart a
whole new attitude for peop'le.“68 This indicates the concern of the

author of the manual to connect the Gospel with the doing of the will

6?191@.,‘p: 20
631bid., p. 35.
6b1pid., pp. 36-37.
65;pgg.. P. 47.
661bid., p. 76
67Ibid., p. 8l.
68@2., p. 71.
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of God in service to people. The final response of witness receives
the least adequate attention. The manual does state that "The proper
use of God's name is in connpction with worship and Witnessing.“69
The example of the early Christians to win new converts by their per-
sonal witnessing is stated but the manual goes on to say that this func-
tion is done by the whole church today and does not mention the role of
the individual in carrying out the function oflwitness.?o Thus, on the
whole, this manual does a good job in involving the learners in the
process of Christian response to the Gospel. The members of the adult

group are helped to do what Christians do.

Lifo With God 't

This manual is included for analysis because it is another example

of a tobical organizing principle.

l. Goals. There are no goal statements as such in this manual.

2. Organizing Principle. The organizing principle is categorized as
topical because of the author's choice of title and his emphasis
in the Introduction. "The Bible speaks of oneness and fellowship
with God as being life. . . . all who believe in Christ come home
again to live with God as His children and heirs. . . . The Church
is the company of people who enjoy this life and promote its growth,

by practising it among themselves and on other people with whom

691bid., p. 68.
Ovid., p. 77.

Lerman C. Theiss, Life with God (Medford, Oregon: Morse Press, Inc.,
1961.




57

they are eager to share it."72 The outline reveals how the author

attempted to carry out this topic. The titles and subtitles of the

lessons are from the manual. The form of the outline is as it appears

in the manual.

1.

How Can God Be Known?

Reason, a Poor Guide--The Revelation of God in Nature--God's
Self-Revelation in Christ--The Bible, the written Word of God--
Facts About the Bible.

Vital Truths About God

God is a Spirit--God is Triune--Attributes of God--Knowing God
is Vital--Believing in God=--The Importance of Doctrines or
Teachings. |

Life Begins

God the Creator and Preserver of Life-~The First Article of the
Apostles! Creed--God's Creatures--Angels--Man--The Image of God.
The Loss of Life

The Beginning of Sin--The Nature of Sin--Original Sin--Our Sin--
Sin Must Be Realized--The Results of Sin--Hell--Man's Helpless-
ness--The Big Mistake in Religion.

Christ, Our Life

"In Him Was Life"--Jesus Christ, true God=--The Nicene Creed--
The Two Natures of Christ--The Purpose of His Coming--Paradise

Regained--He Lives--The Fruits of Christ's Victorious Life--

"2Thid., pp. vii-viii.
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10.
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The Good News of Salvation--Christ in Glory--The Significance
of the Ascension of our Lord--Christ's Coming to Judgment--The
Second Article of the Apostles' Creed.
Sharing the Life in Christ
Faith, the Vital Link--Not of Works~-Faith in Christ Defined--
Faith Presupposes Knowledge--Implies Forsaking Sin--Perceives
God's ZlLove——Tmpl:‘Les New Life--Describes a Right Relationship
with God--A Gift of God--The Holy Ghost, the Giver of Life--
The Works of the Holy Spirit--The Pure Grace of God--Grace Can
Be Spurned--The Spirit Works Through the Gospel=--Cooperating
with the Spirit--The Festival of the Holy Ghost.
The Water of Life--Baptism A
Sacraments--The Meaning of Baptism--Infant Baptism==-Sprinkling
or Immersion--Emergency Baptism--Sponsors.
The New Life in Christ
Freedom from the Law=-Good Offices of the Law--The Old and New
Covenant--The First Commandment--The Second Commandment.
The Prayer Life
What is Prayer?--What is there to Talk About?--To Whom Should
We Pray?=--When and Where Should We Pray?--Types of Prayer--Does
God Answer Prayer?--Our Lord's Prayer--Suggestions for a Period
of Daily Prayer--Morning, Evening, Table Prayers.
Life Expressed in Worship
The Third Commandment—-The Relation of the Word of God to our

Life in God=--=The Importance of Church Attendance--The Lutheran

Church Service--The Order of the Holy Communion--Prayers for
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12.

13.
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Worshippers.

Life Expressed in Brotherly Love

The Fourth Commandment (Christian Home Life--Living as Christian
Citizens--The Christian's Work—A—Day Life)

The Fifth Commandment--The Sixth Commandment (Divorce--Marital
Life--Sexual Purity--Our Spiritual Weapons).

The Seventh Commardment--The Eighth Commandment--The Ninth and
Tenth Commandments.

The Church--The Community of the Living

The Third Article of the Apostles' Creed--What the Word "Church"
Means--The Divine-Human Church--The Church's Unity and Digunity
The Work of the Church--No Salvation Outside the Church--The
Christian Congregation=--thy a Christian Joins a Church--Choosing
a Church--The Christian Ministry--Church Members--Lutheran Church
Polity--Synod. |

The Sacrament of Holy Communion--The Assurance of Life

Various Names--Holy Communion as a Memorial Supper=--An Act of
Confession--The Sacrament of Sacrifice--An Experience of Fellow-
ship--The Eucharist--The Worthy Communicant--How Often Should
We Partake of the Lord's Supper?=-Close Communion=--Everlasting
Life.

An examination of the outline indicates that the manual does

not begin with a primary concern for the life situation of the

learner. The first lesson mentions reason, then moves to revelation

and into the nature and authority of  the Bible. The second lesson

speaks of the doctrine of God. It is not until the third lesson
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that the author really begins to work out a continuity based on
his central concept, "Life." From that point on, he is more con-
sistent in working out his ‘topical organizing principle.
Process. In an analysis of whether the form of each lesson involves
the learner in the learning process, the indications are that there ‘
is minimal involvement. Each lesson is a series of thetical state-
ments with Biblicgl references referred to parenthetically. This is
basically a deductive approach. True-False statements are given in
each lesson for purposes of review and discussion. This means some
learner involvement. Each lesson concludes with a quotation from
Scripture, the liturgy, the Small Catechism or a hymn verse. These
are supplied for purposes of correlafion and devotion. On the whole,
the form of the leséon does not indicate much learmer involvement.
A firsthand use of the Bible and the Cpnfessions can be avoided un-
less the teacher makes such use a part of ﬁis teachiﬁg and the learners
actually follow through by such use.

In the more important involvement of the learner in the things that

Christians do, the manual is more helpful. In the basic relationship of

law and Gospel the author indicates that the law serves iwo purposes for

Christians, that of showing us our sins and, "as it is embraced in the

new covenant, teaches believers who love God and wish to serve Him what

works are pleasing to Him.“73 When speaking of the Christian freedonm

from the law, the manual states:

?3Ibidcl. PP 39-1”‘0.
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Being free from the law does not mean lawlessness. In fact,

believers alone possess the only right motivation for doing

God's will, namely, love for God Who offered up His Son as a

sacrifice for their sins. Fear and the hope of a reward, or of

earning heaven, are false motivations which make man's best

works evil in God's eyes, '"The love of Christ controls us"

(II Corinthians 5, 14).74
There is a Gospel connection with the doing of God's will in the above
statement. When speaking of the Holy Ghost, the manual summarizes His
work by saying that "The Holy Spirit dwells in believers, teaches them,
guides and leads them, gives life, empowers them for service, bears wit-
ness that they are the children of God, and prays for them.“75 Thus,
again, there is some connection with the Gospel as used by the Holy
Spirit, and the doing of the will of God. ‘The manual states that "The
believer cooperates with the Holy Spirit by using, reading and hearing
the Word of God, communing with God in private and public worship,
praying, partaking of the Lord's Supper and, generally, seeking the
companionship of God and inquiring after His Will."76 What the will of
God is, is not specified at this point.

Participation in the response to the Gospel in nurture is stated in
more than one place in this manual. When discussing the work of the
church, the manual says:

This inner growth of the Church as it affects all of its members,

describes 2 major objective of the fellowship of Christians in

their worship, teaching and work. The question in the Church is

not just "What is being done?", but "What is being done for God's
people to further their growth in Christ-likeness?"??

74Tbid., p. 39.
75@3@_., p. 3l.
76Ibid., p. 32.
771‘9@., p. 70.
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. In the discussion of the ministry of the church, the manual says that
"all the work of the congregation performed by its pastors, teachers
and offices is your responsibility when you become a member. The bless-
edness and joy are yours, too., It is all your business, your highest
interest in life, supported by your gifts, prayers, and best efforts."79
These words give some indication of the involvement of the person in the
nurturing response of Christians. However, the manual states that it
becomes a responsibility when the person becomes a member, not gefore.
A hint as to the nurturing aspect of worship is given when it is said
that "Fellowship in worship with those with whom we are one in Christ is
an essential part of life in Chrisf."79

The response of worship and participation in worship is very strongly
indicated in this manual. "Public worship is the highest expression of
communion with God, the climax of a believer's worship 1ife."80 The
actions and forms of worship make up the greater part of the tenth les-
son. Worship in the home and in private are not treated, unless the
reader regards the discussion on prayer life in the ninth lesson as indi-
cating private worship. The response of service is the main thrust of |
lesson eleven as it discusses brotherly love. '"Genuine brotherly love
is a reflection of the love of God."8l Thus there is some connection

drawn between the acts of service and the Gospel as the impelling force.

781bid., p. 73.
7?;§;g., p. 54
8919;@., Periolte
8l1bid., p. 61.
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The response of witness is treated under the concern of the church's

outward growth.

By witnessing for Christ in their daily lives, inviting others to
join in their blessed fellowship and supporting the work of their
congregation with their gifts and prayers, Church members carry
on home mission work. They are equally concerned about missions
in foreign lands which they establish and support by their mission
offerings and prayers.
On the whole, then, this manual does try to involve the learner in the
things that Christians do in response to the Gospel and as the way in
which God's will is done. The member of the adult class, though, seems
to be regarded as one who will do these things after the course is com-
pleted and not as one who is helped to do them as soon as.the Gospel

makes its impact.

Persggctiveg3

This manual, though its use is not indicated in the survey report
or sales figures, is included because of its unique organizing principle.
l. Goals. There are no statements of goal in the manual.

2. Organizing Principle. The organizing principle is creedal. It is

based on the Nicene Creed, as is evident from the outline of contents.

The titles, subtitles and form of the outline are those of the manual.

Sector One. I Believe in one God, the Father Almighty
"Proving" God's Existence, In the Dark--A Light, The Action of

God, "How 0dd of God to Choose the Jews," The Promised Personal

8211id., p. 71.

83D. William Backus and Paul Malte, editors, Perspective (Medford,
Oregon: Morse Press, Inc., 1962).
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Visit, Is the Visit Over? But What About Evil? The Father-God
Who is One, Primarily Personal.

Sector Two. Maker of Heaven and earth and of all things viéible
and invisible
Matter--God or God's? God is Matter's Maker, What's the Matter
with Matter? The King of the Universe in Our Friend, Postscript:
Science and Creation, The Foremost Faith-Fact of Genesis.

Sector Three. And in one Lord Jesus Christ, the only-begotten Son
of God, begotten of His Father before all worlds, God of God . . «
Who was incarnate by the Hﬁly Ghost of the Virgin Mary, and was
made man
God's Sentence, God With Us, The Purpose of the Personal Visit.

Sector Four. For us men and for our salvation
The Contradictory Nature of Man, The Image of God, The Death
Rate, The Breaking Away from God, The Broken Relationship, Play-
ing God, Rescue.

Sector Five. And was crucified also for us under Pontius Pilate.

He suffered and was buried
The Key History, Capture, Condemnation, Crucifixion, Dead
and Buried.

Sector Six. And the third day He rose again
The Resurrection Report, The Reality of the Resurrection, The
Resurrection Result, The Resurrection: Pledge and Pattern.

Sector Seven. And ascended into heaven and is seated on the right

hand of the Father; He shall come again with glory to Jjudge the
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living and the dead and His kingdom shall have no end.
A Man in Chare of the Universe, Confidence in Christ, Christ
Our Con.temporary, The Lord of the Church, Look Who's Coming,
The Day of Fulfillment, Tﬁe'Forward Look, Signs of the Times,
Heads High.

Sector Eight. And in the Holy Ghost the Lord and giver of Life
The Giver of Life, Eternal Life, The Spirit Moves Us, The
Counselor, Spirit-Directed Behavior, Listening to the Spirit,

~ Postscript.

Sector Nine. Who with the Father and the Son together is worshipped
and glorified
The Reaction of Worship, Forms of Worship, The Liturgy Over-
Viewed, The Rhythm of the Church Year, The Form and Function of
the Church Building, Speaking With God Through Prayer, The
Danger of Worship.

Sector Ten. Who spoke by the Prophets
The Bible's Test, The Bible's Human Quality, The Bible's Divine
Quality, The Bible's Center, Using the Bible, The Spoken Word
of God. .

Sector Eleven. And I believe in one holy Christian and Apostolic
Church
The Career of the Church, The Oneness of the Church, The Church:
The Body of Christ, The Church: The Family of God, The Family
Heirlooms and Festivals, Outreach, R.S.V.P.

Sector Twelve. I acknowledge one Baptism for the remission of sins

One Baptism, The One Baptism for the Remission of Sins, Baptism
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into the Family of God, The Baptism of Babies, The "How" of

Baptism, Keeping the Connection.

Sector Thirteen. The remission of sins: Part Two, the Holy Commun-

ion .

The Eucharist Viewed, The Real Presence, Cémmunion Conveys For-

giveness, The Impact of the Sacrament,

Sector Fourteen. I look for the resurrection of the dead; And the
life of the world to come. Amen.

How to Die? Never Say Die, Death Unmasked, Life in the Midst of

Death, Beyond the Death Horizon, Eternal Life Expectancy, How

to Die--Now,

The outline indicates that the working out of a continuity on
the basis of the Nicene Creed as an organizing principle can include
all of the elements in the content of the Christian faith if the
Lord's Supper is included under the remission of sins. Using the
Nicene Creed to afford the continuity means that the beginning
point of the course had to be the teaching about God. This might
mean that the 1life situation of the learners is not.taken into
account, However, this manual speaks of God from the learner's
point of view, that is, the many conceptions about God that people
have as well as many of the objections to the idea of God are men-
tioned and ' countered. In fact, the first lesson really contains
almost the whole story of man's need and God's action as can be
seen by looking at the subtitles of the first chapter.

Process. The lesson forms of this manual do involve the learner in

the learning process to some extent. Each lesson has a lengthy
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prose section in which the teachings are set forth and illustrated,
both verbally and visually. The length of these prose sections with
the profuse verbal analogies and illustrations may confuse and weary
some learners, depending on their educational and motivational level.
The prose sections may also tend to do more of the teaching task than
should be done by a manual, leaving the living teacher with less to
contribute. Each lesson has a section called "Thinking and Talking
it Through" which is basically a review of the lesson using many
different types of questions and forms. Another section is called,
"The Witness of the Word," and this section requires the learner to
answer questions on Scriptural material. It is an inductive Biblical
study section. The section, "The Witness of the Lutheran Confessions,"
is a section giving a pertinent quotation from the Lutheran Confes=-
sions. The final section is "The Witness of Your Own Reaction" in
which the learner is to respond by using the collect or other prayer
that is given or write one of his own. The sections appgnded to
each.lasson are helpful for learner involvement and enable the learner
to have some firsthand use of the Bible and some acquaintance with
the Lutheran Confessions, at least the parts quoted in the text.

Learner involvement in the more important process of the doing of

God's will is indicated in the first lesson. The learner is told that

he has a responsibility to participate in the worship life of the church

and to serve God through helping and loving the people nearest him in

his home, job, and neighborhood.su Thus, in the very first lesson, man's

841y3d., pp. 18-19.
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need and God's action is given with the challenge to respond and parti-
cipate immediately. Law and Gospel are treatéd at greater length in
the following lessons. In a discussion of what sin is, the manual indi-
cates that sin is basically self-centeredness in which man trys to play
God with terrible results for humanity. The demand of God is that men
make Him the center of their lives. The manual tries to point out that
man's refusal to let God be the center has such devastating results that
the learner will be lead to cry out, "God, I can't get away from it!
Help. My lostness. My lack of love. My anxiety and restlessness."85
Then the manual indicates God's rescue in Jesus Christ. Bqt the rescue
is not simply for the person's sake. The manual indicates in a later
lesson that man is to do God's will. It is the Holy Spirit that "gives
us the will to do good works when He plants faith in us. The New Testa-
ment describes how painstakingly the Spirit works in us to change our
wills and actions so that we love God and people more and more."86 The
manual does indicate the will of God for people, the function of the judg-
ment of God as law to bring men to repentance and the Gospel as that
which rescues and makes rescuing people.

The response to the Gospel in the doing of God's will through nur-
ture is treated in a discussion of the church as a family of God. The
members of the family live in love toward one another. '"Love grows and
warms as the church-family centers its life in Christ--until outsiders

say, 'Look how those Christians love one another!'"87 Christians move

85Tbid., p. 5b.
8613k pat 02,

—————

871bid., p. 141.
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toward their faith-brothers as they bogin to share the deepest things
of 1life. However, the manual is not specific in what Christians do for
one another in helping, encouraging, forgiving and speaking the Gospel
to one another. Involvement in nurture is indicated in the discussion
of the teaching that follows Baptism.88 The nurturing aspect of the
Lord's Supper is mentioned when it is said that "The shortest distance
between two people is through Jesus. So we come together in Communion
to come together--period."89 The response of worship receives ample
treatment. All of Sector Nine is given over to worship. As God acts,
we react in vorship. The actions and forms of worship are treated at
some length. The nurturing aspect of worship is not overlooked as the
manual states that "one of the primary reasons for the Lord's put@ing
us together in families and congregations is that we might mutually
help one. another react to God in worship."go The responses of service
and witness are treated similtaneously under the heading of "Outreach."
Church members"ought to be plumbers and executives, fishermen and tax
collectors, beggars and millionaires, politicians--each at his own
battle station in the world, reaching out with the good ﬁews and practi-
cal love of Christ."gl After this point a number of specifies in out-
reach are discussed. On the whole, then, this manual does indicate
the will of God for men in law and Gospel, with learner involvement in

the doing of those things which Christians do in response to the Gospel.

881bid., p. 154,
891bid., p. 166.
90Tbid., p. 111.
ATbid., p. 143.
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The Doctrine in the Liturgy92

This manual is included for analysis because of its organizing prin-
ciple. It represents one attempt to use a liturgical organizing princi-
Ple. There are also other privately produced manuals that use this prin-
ciple.93
l. Goals. The stated goal of this manual is:

An instruction class for adults in the teachings of the Christian

faith in the Lutheran Church, using the Church's worship service

and the Christian Church year as the framework and point of refer-

ancg. yitn a "real, vitg&, personal relationshiP with Jesus Christ

as Savior'" as the goal.

An analysis of this statement of goal indicates that only the por-

tion included in quotation marks is really a goal statement in terms

of outcome in people. The fest of the statement indicates the means
by which this is to be accomplished. Not all the relationships of
1life are included; in fact, only the relationship to God is stated.

The goal is also stated terminally, that is, as if the relationship

.with Jesus Christ has been perfectly accomplished once the course is

completed. The goal is to indicate a growing relationship in order

to show the growth in Christian persons.
2., Organizing Principle. The organizing principle is liturgical. The
stress in the goal statement above is fhat the Church's worship ser-

vice and Christian Church year provide framework and point of

92Donald L. Deffner, The Doctrine in the Liturpy (St. Louis: Concordia
Seminary Print Shop, 1960).

93E.g.. Donald Schedler, The Doctrine in the Liturgy (Terre Haute,
Ind.: n.p., 1962 [mimeographed] ).

9Tbid., p. 2.
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roference for the manual. The outlin shows this organizing prin-
ciple as worked out in the manual.
1. The God We Worship
2. The Bible We Use
« The Sin We Confess

« The Father Who Gives

3
N
5." The Son Who Redeems
6. The Spirit Who Sustains
7. The Church We Are
8. The Baptism We Receive

9. The Eucharist We Celebrate

10. The Ministry We Share

11l. The Life We Nurture

12. The World We Serve

13. The Goal We Seek

14. The Congregation We Join

The outline indicates that the continuity of the course is not
entirely dictated by the Order of Worship or the Church Year. The
liturgy begins with the Invocation. Should the liturgy supply the
continuity, it would seem that the course would begin with the
teaching of the Trinity. This course of instruction does not begin
with the Trinity. The outline of the course indicates that it is
difficult to use a liturgical organizing principle since the continu-
ity is dictated by a liturgy designed for use by Christians and not

designed for use in bringing non-Christians into a relationship of
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faith to God and love to men.

The course also doés not begin with the life situation of the
learner to any great extent. The first lesson says that the Church
starts with an a priori of God in Christ. The learner is asked to
accept this a priori. The second lesson treats the Bible, a treat-
ment that would await the Epistle and Gospel if the liturgy afforded
%he basic continuity of the course. The second lesson indicates
that a content-centered princifle is being somewhat employed similar
to that evidenced in some of the material using a systematic organiz-
ing principle.

Process. The lesson form indicates an involvement of the learner

in the learning process. Each lesson begins with a prayer, followed
by the introduction of the subject of the lesson. The liturgy is
then examined for what it has to say on the subject. A hymn is
referred to that affirms the Christian conviction on the subject.
The Bible selection is taken up next so that there is, in the words
of the manual, '"an actual tussle with a carefully selected portion

w95

of Scripture. However, the pastor is the one who is to interpret
the Scriptural selection. This means less involvement on the part

of the learner in the discovery of meaning and application. The
manual notes that if the learners follow through on thelsuggested
Bible readings given them in the course outline they will have read
the entire New Testament and portions of the 0ld. Correlated assign-

ments in Luther's Small Catechism are given. However, it is obvious

95Tbid., pe 3.
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from the assignments listed that the author of the manual is using

A Short Explanation of Dr. Martin Luther's Small Catechism rather

than the original Small Catechism of Luther. There are other sec-

tions of the Lutheran Confessions referred to in the instructions

to the teacher such as articles from the Augsburg Confession. After

the Bible section of the lesson comes the lesson content. All that

is provided in the manual for the teaéher are brief comments on the
content, some of which make it difficult to determine the author's
exact intent. The lesson ends with assignments for the next session
which include readings from the Catechism, the Bible, and selected
books of theology. The lesson form does indicate learner involve-
ment although more involvement could be gained in the use of the

Bible. The extent of learner involvement depends a great deal on

the teacher who uses this manual since the teacher is only given

brief indications as to what the content is.

The greater concern of the learner's involvement in the doing of
the things that Christians do as they carry out the will of God indi-
cates that the manual attempts to involve the learner in the doing of
those things immediately. The first lesson urges the learner to con-
fess sin, worship, pray and participate in the actions of Christians.96
In analyzing whether these actions are seen as carrying out the will
of God as law and Gospel bring the judément and grace of God to bear
on the person, such a relationship is only hinted at. Man's sin and

God's wrath are treated in the third lesson. In that same lesson the

96Ibid., pp. 5-6.
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teacher is urged to show the subsequent action of God with respect to
sin.97 In a later lesson the teacher is urged to stress the relation

98

of redemption to the forgiveness of sins. And in the lesson on the
Holy Spirit the stress is on the Spirit making it possible to believe,
although a brief reference is made to good works in the eyes of God.99
Thus the relationship between the doing of God's will in law and Gospel
is hard to determine due to the sketchy nature of the manual.

The spelling out of the responses of the Christian in terms of nur-
ture, worship, service and witness, varies. Nurture, worship, and ser-
vice receive a great deal of treatment. Witness is only hinted‘at. In
the discussion on the church, the manual indicates the nurturing aspect
of Christian life by saying that the Church is '"the aggregate of people
mutually edifying one another, being members of the bo&y of Christ to=-

ward one another."loo

The implications of nurture that follow Baptism
are mentioned.lol There is no indication, however, of the nurturing
aspect of the iord's Supper. As can be seen from the outline, there
is an entire lesson entitled, "The Life We Nurture." However, the
stress in this lesson is on being nurtured rather than on being a nur-
turing agent. The response of worship is treated at great length in
many parts of the manual, specifically in the First and Ninth Lessons

but also in most of the other lessons since there is constant reference

to the action dnd forms of the liturgy. The response of service is

97;pgg., pPelse

981bid., p. 10.

991bid., p. 11.
10912;9.. P. 12.

1011p34,, p. 13.
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treated in the Twelfth Lesson under the heading, "The World We Serve."
The brief outline of the lesson content hints at the relation of the
church to community and the Christian in the community. If those lesson
hints are meant to include the response of witness, then the previous
statement that witness is only hinted at is not entirely correct. How-
ever, as to specific reference to witness, an analysis of the manual
indicates only a reference to the "key to win" which means the enlarg-

ing of the church and a passing reference to the mission program of the
church.102
The outline form of this manual with brief instructions to the
teacher makes it difficult to analyze the manual adequately, especially
in the key area of the will of God as law and Gospel. Much depends on
what the teacher does in structuring the learning experiences for the

learner as to whether or not certain vital connections and involvements

will be made.

10214,3id,, pp. 15 and 19.




CHAPTER IV

A THEOLOGICAL ORGANIZING PRINCIPLE

AND SEQUENCE OF INSTRUCTION
A Theological Organizing Principle

In the previous chapter, criteria for adult premembership materials
were applied in the analysis of manuals currently in use. None of the
manuals used law and Gospel as the organizing principle. An examination
of the Lutheran Confessions and Lutheran theologians reveals that law
and Gospel in their proper use and distinction are central for Lutheran-
ism. An organizing principle based on law and Gospel utilizes this cen-
tral concept. An instructional sequence incorporating such an organiz=-
ing principle brings God's will as law and Gospel to bear on the lives
of people.

Commentators on the Confessions and the Confessions-themselves-say
that law and Gospel are central. Edmund Schlink says that the center
of the Confessions is the article on justification.1 Werner Elert also
claims that the doctrine of justification is the "main article."2 These
statements highlight the importance of Article Four of the Augsburg

Confession which reads:

1fdmund Schlink, Theology of the Lutheran Confessions, translated
by Paul F. Koehneke and Herbert J. A. Bouman (Phlladelphla' Muhlenberg
~ Press, 1961), p. xxii.

zWerner Elert, The Structure of Lutheranism, translated by Walter
A. Hansen (St. Louis: Concordia Publishing House, 1962), p. 9l.
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It is also taught among us that we cannot obtain forgiveness of
sin and righteousness before God by our own merits, works, or
satisfactions, but that we receive forgiveness of sin and become
righteous before God by grace, for Christ's sake, through faith,
when we believe that Christ suffered for us and that for his
sake our sin is forgiven and righteousness and eternal life are
given to us. For God will regard and reckon this faith as right-
eousness, as Paul says in Romans 3:21-26 and 4:5.2
Though the words "law and Gospel" are not used in Article IV it becomes
readily apparent that a proper distinction and use of law and Gospel is
in the background, especially when Article IV of the Apology is read.
The first concern of Article IV of the Apology is to make a distinction
between law and Gospel.

A1l Scripture should be divided into these two chief doctrines,
the law and the promises. In some places it presents the law,
In others it presents the promise of Christ; this it does either
when it promises that the Messish will come and promises forgive-
ness of sins, justification, and eternal life for his sake, or when,
in the New Testament, the Christ who ﬁame promises forgiveness of
sins, justification and eternal life.
Immediately after the distinction between law and promises (or Gospel)
is made the author of the Apology points out that the "opponents select
the law and by it they seek forgiveness of sins and justification.“5
Thus it is in the improper distinction and use of law and Gospel that
the Apology sees the error of the opposition,
It is in the light of a concern like that of the Apology that a

central concern for the proper distinction and use of law and Gospel

3Theodore G. Tappert, translator and editor, The Book of Concord
(St. Louis: Concordia Publishing House, 1959), p. 30. Hereafter
referred to by abbreviations listed Supra, iii.

bap. TV, 5.

SAp. IV, 7.
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is justified. Therefore it can also be claimed by Edmund Schlink that
the proper distinction of law and Gospel is the center of the Confes-
sions.6 In effect then, the statement that law and Gospel stand at the
center of the Lutheran Confessions is another way of saying that "justi-
fication" is the center or that the "Gospel" is the center. The terms

become somewhat synonymous.
Definition of Law

The term "law" can be understood in more than one sense. That it is
used by Scripture and by theologians in different ways is pointed out
by Richard Caemmerer.

Scripture and theologians use "Law" in various ways. It is the
name for the 0ld Testament and Scriptures, particularly the books
of Moses (Rom. 3:21b). It is the term for the full thrust of Ged
upon the human heart, the life principle of God (cf. Ps. 19:7;
119:18; 37:31; Jer. 31:33). It is a statement of God's plans for
His people, His goals for their lives (Rom. 13:8) . . . it .is used
to describe God's written and preached indictment of sin. The

Law from Sinai served that purpose (cf. Gal. 3:1-4:5) and still
functions in convincing that sin is und$r the condemnation of God
and is the sign of death (Rom. 7:5-12).

The Lutheran Confessions also use the term "law" in more than one sense.
In Part IIT of the Smalcald Articles, Article II on the law, it is
stated that "the léw was given by God'first of all to restrain sins

by threats and fear of punishment.8 The artiéle'goes on to state that

some people react against the law and its constraints and thus become

6Schlink, Pe XXV,

7Richard R. Caemmerer, Preaching for the Church (St. Louis: Concordia
Publishing House, 1959), p. 24.
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all the worse in their actions while others presume that they can keep
the law by their own powers. This is a reference to the "first' use
of the law. The same article in the Smalcald Articles goes on to say:
However, the chief function or power of the law is to make original
sin manifest and show man to what utter depths his nature has
fallen and how corrupt it has become. So the law must tell him
that he neither has nor cares for God or that he worships strange
gods--something that he would not have believed before without a
knowledge of the law. Thus he is terror-stricken and humbled,
- becomes despondent and despairing, anxiously desires help but
does not know where Bo find it, and begins to be alienated from
God, to murmur, etc.
In order for this "second" use of the law to properly do its work, though,
the "consoling promise of grace in the Gospel" must immediately be addedl®
or else there "is only death and hell, and man must despair like Saul and
Judas."l1 A very concise definition of the first two uses of the law is
at the beginning of Article VI of the Solid Declaration where the first
use of the law is said to "maintain external discipline and decency
against dissolute and disobedient people! while the second use is that
which serves "to bring people to a knowledge of their sin through the

law."l2

A third use of the law as the will of God for His people is
also given in the Solid Declaration, Article VI.

The thought of Luther lies behind the statements of the Coﬁfessions
on the uses of the law and Gustaf Wingren comments on Luther's thought

as expounded in the Large Commentary on Galatians.

YA T, Ta, Oy
105,A, TIT, IIT, &.
- Hs.a, 113, I1IT, 7.

125 b. vI, 1.
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The two uses of the law are set forth most fully in Luther's

Large Commentary on Galatians. TIts first function is to hold

coarse and dangerous people in check. Here the law appears

as earthly government. . . . The second use of the law is to

cause anguish and increase the sense of sin in the conscience,

to crush all security. .« . . This is the spiritual or theologi=-

cal use of the law, the terror of conscience which is not an

end in itself but a preparation for the entry of the gospel

into the conscience, and the retreat of the law to the body.

Grace would not be grace without prior terror of conscience.l

From the preceding discussion it is obvious that the Lutheran Con-
fessions define the term "law" in at least two ways. However, though
the law functions in the two ways which have been mentioned it is neces=-
sary to note that it is the same God who operates in both ways and thus
both functions are actions of God. In reality, in whatever way the law
functions, it is but an expression of the "immutable will of God accord-

ing to which man i5ito conductihinsalrin tide sl ifeslist

The difference
in function lies in the impact that the law has in the life of the per-

son.
The Definition of Gospel

Just as the term "law" is not used in a single sense so the term
"Gospel" is not used in a single sense either. The Lutheran Confessions
take note of the different senses in whichlﬁhe word "Gospel" is used.

The Epitome of the Formula of Concord, in Article V, for instance, states
in item five under the Affirmative1Theses:

The word "Gospel" is not used in a single sense in Holy Scripture
« « o« Wo believe, teach, and confess that when the word "Gospel"

13Gustaf'Wingren, Luther on Vocation, translated by Carl C. Rasmussen
(Philadelphia: Muhlenberg Press, 1957, ps 60.

14%'p, vI, 15.
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means the entire doctrine of Christ which he proclaimed personally
in his teaching ministry and which his apostles also set forth
(oxamples of this meaning occur in Mark 1:15 and Acts 20:24), then
it is correct to say or write that the Gospel is a proclamation
both of repentance and of forgiveness of sins.l>

However, the Epitome goes on to note that when law and Gospel are opposed

to each other then:

we believe, teach, and confess that the Gospel is not a proclama-
tion of contrition and reproof but is, strictly speaking, precisely
a comforting and joyful message which does not reprove or terrify
but comforts consciences that are frightened by the law, directs
them solely to the merit of Christ, and raises them up again by the

delightful groclamation of God's grace and favor through the merits
of Christ.l

It is in the latter sense that the Gospel is to be understood when speak-
ing of the use of law and Gospel in an organizing principle and instruc-
tional sequence. This Gospel has a content which has been rather pre-

cisely defined by the writers of the Solid Declaration of the Formula of

Concord.

The content of the Gospel is this, that the Son of God, Christ
our Lord, himself assumed and bore the curse of the law and
expiated and paid for all our sins, that through him alone we
re-enter the good graces of God, obtain forgiveness of sins
through faith, are freed from death and all the punishments
of sin, and are saved etemally.l

The Gospel, then, is what God has done in Christ which gives a man a

renewed relationship to God.
The Hazard of Using Law and Gospel

There is a hazard in using law and Gospel as an organizing principle

and constructing an instructional sequence for it. The use of law and

lﬁEp‘ V. 6.
16Epc Vp 7'
17s.p. v, 20.
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Gospel involves the use of a dialectic, a paradox. Werner Elert indi-

cates that there is a threefold dialectic involved in the use of law
and Gospel.

In the first place, the two sides of the pair of contrasts appear
as elements of a dialectical procedure based on the will of God.
The one element is always content of the divine plan; the other
is the means. "Of him whom He wants to make pious He makes a
despairing sinner. Of him whom He wants to make wise He makes a
fool." . . . All God's deeds are done in this paradoxical manner.
Everything God does is contrary to reason.18

The second way in which there is a dialectic and a paradox is in the way
that God looks at the situation and the way that man looks at it. "The
two look at the same facts from opposite sides. Consequently, they also
arrive at opposite judgments."19 The third series of thoughts that indi-
cate the dialectic are given by Elert as follows:

To faith Luther ascribes the power of mediation. "It (faith)
mediates between life and death"; it "reconciles the opposites.”
One opposite consists, in the first place, in the judgment of
God, whose Law declares the sinner to be a sinner, whose Gospel,
however, declares him to be righteous.

The difficulty of using law and Gospel as an organizing principle and
structuring a sequence of instruction on it is further highlighted by
Edmund Schlink.

the church cannot have and possess the distinction between law
and Gospel, but can only receive it again and again. . « « Sso
also the proper distinction of law and Gospel takes place not
in formal theology but by experience alone, that is, in believ-
ing appropriation. The distinction between law and Gospel is
possible only in the _act of accepting by faith the gifts which
the Gospel promises.2

18Elert, p. 60,
197bid., p. 62.
201bid,, p. 63.
2lschlink, p. 136.
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This would indicate that the essential tﬁing in a proper use of law and
Gospel in an adult premembership sequence would not be merely the materi-
als used but would depend heavily on the committed, faithful Christian
instructor. Even this will not guarantee that the outcome in the lives
of the persons in the class will be that which is desired. Finally, it
is God alone who will work what He will through the Christian instructor
in the lives of the people. Thougﬁ speaking primarily of the use of the
law, Schlink's comment below pertains to the whole process of using law

and Gospel.

no man, but God alone is the Lord over the threefold use of the
law., Neither the person who hears the preaching of the law nor
the preacher of the law himself can control in what use and to
what use and to what benefit the law operates in him and through
him., . . . Tt is God who uses the law in a threefold manner,
either leaving and confirming a man in the delusion of civil
righteousness, or leading others to fear and despair, or, in

the case of believers, terrifying and gladdening them, bludgeon-
ing or gently leading them. But the latter is accomplished
through the operation of the Gospel, through the Holy Spirit.22

Nevertheless, the Lutheran Christian cannot escape the responsibility to
properly distinguish between law and Gospel and use them in bringing the

Jjudgment and grace of God to people for their good.
A Sequence of Instruction

An instructional sequence using law and Gospel as the organizing
principle is affected by two factors. The first is that, by definition,
the people in ;n adult premembership group are non-Christian people.
The second is that the use of law and Gospel as an organizing principle

demands that the instructional sequence begin with law.

227pid., p. 122.
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An examination of the most well-known and most used instructional

sequence, Luther's Small Catechism, shows that Luther begins with the

law, He begins with the Decalogue. However, it becomes obvious that
Luther is using the Decalogue in the sense of the second and third
(God's will for His people) uses of the law since he undersﬁands himself
to be addressing Christians, at least the people call themselves Christ-

ians. In the Large Catechism, Luther says in the Preface:

As for the common people, however, we should be satisfied if
they learned the three parts which have been the heritage of
Christendom from ancient times, though they were rarely taught
and treated correctly, so that all who wish to be Christians
in fact as well as in name, both young and old, may be well-
trained in them and familiar with them.

Thus the people whom Luther was addressing in his Catechisms were at
least nominal Christians who would be ready to acknowledge that the
law is God's law, an assumption that cannot be made immediately with
those who are non-Christian,

Martin Marty supports the order of Luther in beginning with the law,
He deplores the tendency to turn away from Luther's order and to revert
to the medieval sequence. Marty lists the medieval sequence as:

1. credo (The Creed)

2. oratio Dominica (The Lord's Prayer)

3. Decalog (Ten Commandments)

4, Ave Maria (Hail, Mary)

Number four Luther dismissed for obvious reasons. The other points
he reordered thus:

l. Decalog
2. credo
3, oratio Dominica

23, (e 1o (s
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to which he appended Baptism-Confession and Lord's Supper-Confession
to make five parts (in the Large Catechism) or six (in the Small).
The argument is heard that one must begin with the creed, with Christ
and all his benefits., Luther believed that man must first know what-
he should or should not do; then, when he is at a loss, he must know
where to turn; third, he must have a means of seeking, finding, and
enlarging on this strength. Decalog must come first in the hidden
discipline. Whatever may be a good means on a mission to a non-
Christian culture, our own culture has been promised so much, has
been so overcomforted, overgraced, that must begin with the demand
and judgment of God in order to participate in the joy of the Gospel.24

The order is law and then Gospel, judgment and then grace. However, to
begin with the Decalogue is to begin with the -second use of the law, with

the demand being recognized as God's demand. The point made in referring

to Luther's beginning with the Decalogue in the Small and Large Catechisms

pertains here also.

The fact that Luther was speaking to Christians and consciously ar-
ranged the catechisms to fit the people to whom he was speaking and the
dogmatic purpose he had in mind is documented by Edmund Schlink.

The arrangement of the first two chief parts, which in Luther's
Catechisms are different from most catechisms before his time

+« « « must indeed be evaluated as a conscious dogmatic decision:
The law (I) is to be a schoolmaster to drive men to Christ (II).
But the exposition in the Large Catechism makes clear that the
Ten Commandments in the first chief part are not only school
masters but also a comfort and an occasion for doxology, as well
as a demand for external civil discipline. Since in the Cate-
chisms the chief parts stand side by side as independent units,
without explicit dogmatic integration, in spite of the dogmatic
significance of the arrangement--law first and faith second--
the task remains to interpret the law for the believer and thus
also to interpret the law after the Credo. From the first word
on, the Catechism is intended for the instruction of the bap-
tized. Moreover, even the Catechism itself speaks of the law
not only before, but also after the Credo. S.C. V,20.25

2logartin Marty, The Hidden Discipline (St. Louis: Concordia Publish-
Ang House, 1962), pp. Xv-xvie

25schlink, pp. 121-122.
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Since the Catechism is for the instruction of the baptized "from the
first w;rd on,” it is not a binding sequence for the instruction of
those who are non-Christian and thus not baptized. A sequence for the
instruction of non-Christian adults in premembership groups would not,

therefore, begin with the second use of the law.
First Use of the Law

The beginning point for the instructional sequence is the first use
of the law, The first use has previously been defined as the mainten-
ance of external discipline and decency among dissolﬁte and disobedient
people.26 Tt has also been defined as that which holds coarse and dan-
gerous people in check and can be identified with earthly government
and its function.27 The definition of the first use of the law can be
broadened to include the demands which soc‘iety makes upon a person as
God acts through that society. As Wingren notes, "Through cooperation
the existing order, i.e., society, can become an expression of the law.
Through the masks, God meets us with his demands in outward relat:';.on- ;
shi}is."28 Wingren points to Luther's use of the many relationships a
man has where demands are made upt;n him #s a justification for the above
statement. God makes his demands through parents, rulers, neighbors,
wives, children and many other people.

Non-Christian people are aware of the demands made upon them by thé

people around them but they do not recognize that it is a demand of God

26s,p. VI, 1.
2% ingren, p. 60,
28Tbid., p. 140.
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being made upon them for the good of others. The non-Christian sees
things on a horizontal level without discerning God's action through

it all.

For such a man the demand is unrecognized, and is expressed in

the requirements made by his fellow men and in the external

needs which press upon him. It is the duty of everg individual

to give of any goodness he has to those around him. 9
There is no escaping the human demands made upon every person who is
born into this world. Wingren expresses the inescapable demands made
upon men in this way:

Every encounter between human beings involves an unexpressed

demand to be responsible for one another's life as long as we

are able to do so. To receive life means to be implicated in

this reciprocity of demand. Where we regard the life which has

been given to a man as his own to do with as he pleases, we

deny both the work of Creatign and the need of our neighbor.

Thus guilt comes into being.
Despite the fact, though, that a man can be helped to recognize the
inescapable demands made upon him through those who surround him, there
is still the limitation of what Wingren calls the "unrecognized demand."
Edmund Schlink further underscores the limitation by saying that, "Natural
man, then, knows God's law 'to some extent! (Ap. IV, 7f.), but he mis-

. L

understands it in its most decisive aspect, namely, as the law of God.“’1

Despite the limitations which both Wingren and Schlink indicate, the
first use of the law, as defined in the demands made in human relation-

ships, affords a beginning point for the instructional sequence. It is

a beginning point that focuses on the present situation of the people

29Gustaf'Wingren. Creation and Law, translated by Ross Mackenzie
(Philadelphia: Muhlenberg Press, 1961), p. 62.

301bid., p. 31.

lschlink, pe 5l
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in such an instructional sequence and enables the teacher to start with
the life situation of his group. The teacher's responsibility is to
help the people become painfully aware of the human demands made upon
them in the many relationships to others they have in life. The failure
of people to adequately meet the many demands upon them is to be realized.
Central to this failure is the tendency of people to be self-centered and
concerned only for their own welfare. A realization of self-centeredness
and its effect can be discovered and discussed by the people in the adult
group. The teacher can also use the acute diagnoses of the human condi-
tion afforded by artists, novelists, political analysts and any other
helpful observers of the human condition that will help his group., It
is in connection with such a usage that Martin Marty says, "The Christian
has a great stake in the development of the imaginative literature and
the arts of his time; which is to say, in better diagnoses of the human

situation. When the imagination atrophies, confession subsides."?

Second Use of the Law

The first use of the law moves to the sec;nd use of the law. The
instructional sequence next identifies the demands experienced in human
relationships as being the demands of God. This identification sharpens
the focus and brings men under the judgment of God. Werner Elert says
that, "According to Luther, it is precisely the identification of God
with the creatures roﬁnd about us, that is, with our enviromment . . .

vwhich depresses man without Christ, yes, intensifies his feaf."33 That

32Marty, p. 98.

3Be1ert, p. 27.
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such an identification is no fantasy but‘part of the reality of being
is also pointed out by Elert.

If, therefore, God's sovereign power over destiny actually
embraces all relationships in our life, it is no fantasy of
Luther's but an undeniable fact that all creatures, too,
must, in their relationship to us, serve to execute his
inscrutable judgment on us. To us, "all creatures are death,
for they all have a cornmection with God" (WA 24, 578, 5).34%

It is at this point that the use of law moves from first use to
second use as the people in the premembership instruction are helped
to move from realizing the compulsion involved in the human demands
made upon them to the judgment of God because of their failure to meet
those demands which are identified with God's demands. The movement
from the first use of the law to the second use is outlined by Gustaf
Wingren.

When guilt is defined in terms of the first use of the Law, it

is to be seen as the force which compels men to act for the ad=-

vantage of others. God continues to create and to be involved
in the world and not only with the individual who is not seen

to be guilty before him. Man is caught in the tension between

God and the world, and is forced to turn outwards towards his

neighbor and Creation. - But while the Law exercises its posi-

tive function of compelling men to act, it speaks also of the
man who does the Law. Here it speaks negatively, its function
is one of accusation. The first work of the Law, that of com-

pulsion, is continually g%ssing into the second work of the
Law, that of accusation.

The identification of demands as God's demands does not, however,
take place until the Word of God is brought into the instructional situa-
tion, The revealed will of God is introduced as His demand. The Decalog

is introduced beginning with the Second Table, to show that the deﬁands

Hpid., p. 28.

35Tingren, Creation and Law, ps 18l.
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in human relationships are the demands of God. The First Table is then
brought in to show that the failure in meeting the demands in human rela-
tionships has its roots in the alienation from God. It is when the Word
of God is brought into the situation that the human condition is most
sharply seen. Up to this point, as Edmund Schlink indicates, the situa=-
tion can be viewed as a human problem but after this point, it is a
theological problem.

Thus the theological problem begins for us human beings, who are

at once creature and sinner, only after we have been confronted

by the Word of God. Not only the theological solutions, but also

the theological problems arise only under the Word of God., For

I recognize my sins only from the Word of God: ". . . sin terri-

fies consciences, this happens tggough the law, which shows God's

wrath against sin" (Ap. IV, 79).
It is God's action that works on people to bring them to a conviction of
His judgment and their sin. Wingren says it is an action of the Spirit

and calls it the usus spiritualis legis.37

Nature of Man

The reason for the failure of man to meet the demands of God. and to
be judged by Him lies in the nafure of man. Man simply cannot meet the
demand nor can he understand by his own reason that he is thus under the
Jjudgment of God. Article II of the Augsburg Confession speaks of the
wWay man is,

It is also taught among us that since the fall of Adam all men

who are born according to the course of nature are conceived and

born in sin. That is, all men are full of evil lust and inclina=-
tions from their mothers! wombs and are unable by nature to have

3Schlink, p. 55.

37Gustaf Wingren, Gospel and Church, translated by Ross Mackenzie
(Philadelphia: Fortress Press, 1964), p. 109.
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true fear of God and true faith.in God. Moreover, this inborn

sickness and hereditary sin (Erbsunde) is truly sin and con-

demns to the eternal wrath of God all those who are not born

again through Baptism and the Holy Spirit.38
The instructional sequence includes a presentation of the nature of man
in his preseht condition at this point. The teacher helps the group not
only to understand the nature of man but also to understand that the
inability of man still does not erase the demand of God for obedience.
The demand is still there even if human beings cannot fulfill it. The
dilemma of man is indicated by Werner Elert.

This God, who holds us responsible for demands we cannot fulfill,

who asks us questions we cannot answer, who created us for that

which is good and, in spite of this, leaves us no choice but to

do that which is evil=-=this is the "hidden God" (Deus absconditus).,
It is the God of absolute predestination.3?

The result of man's condition is that he is under the wrath of God. He
is alienated from God. He is dead. Richard Caemmerer explains that
“'To be dead! means to be under the wrath of God . . . . God's wrath means
His withdrawal . . . . The ultimate and everlasting judgment of God upon
man's sin is His everlasting withdrawal, the 'outer darkness.' ' (Matt.
8:12)nH0 |

Though the result of such a realization for the people in this adult.
premembership instruction is intended to help them acknowledge the judg-
ment of God and their sinful human condition in order ta open the way for
the grace‘of the Gospel, this result cannof be taken for granted by the

instructor. The second use of the law can produce open rebqllion,Awork-

38A.c. II, 31
3%1ert, p. 22
40Caemmerer. Pe 23.
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righteousness, or even a despair that leaves a man in his critical situa-
tion.ul The latter despair is that of a man like Judas for whom despair

only meant self-destruction. The law may have any of the three results
and not, in a particular person, open the way for the Gospel. But that
the use of the law to pi-epare the way for the Gospel is the reason for
its use camnot be disputed. The law points beyond itself. The law is
not that which changes the condition of man.

The second use of the Law in all its expressions points beyond

the Law itself, and even within the reign of the Law states

that the Law cannot be an end, but must serve some other pur-

pose. In the purely negative function of stopping every mouth

and holding the world accountable to God (Rom. 3:&2) we see that
the Law can never be more than a means to an end.

The Gospel

The end for which the law is a means is the Gospel. The law has
indicted a man and shown him to be under the wrath of God. The Gospel
announces the opposite to him. The announcement of the Gospel that
God reverses the situation of a man through Christ is made in the words
of the Second Article. Thus the instructional sequence introduces the
Secord Article at this point. But the Gospel, as contained and pro-
claimed through Scripture, the Second Article, and the teacher in an
adult premembership class does more than inform the membﬁrs of the group
about what Christ has done., '"the Gospel not only gives information con-

cerning the new relationship between him who hears it and God; but it

W, A, IIT, IT and III.

u’zW:ingren. Creation and Law, p. 95.
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brings th:';s relationship about=-only, however, by calling attention to
Christ,"*3 The new relationship changes a man's relationship to God in
several ways. God is no longer a concealed God, He is a revealed God.
In‘ Christ, God becomes incarnate and reveals Himself to be a God who
desires to save men.‘m God no longer is a God of wrath, He is a God of
grau:e.u5 The God of wrath who seemed strange or "alien" in His work of
Judgment is seen to be a God of mercy and this work is "proper" for Him
and true to His nature,

In order that this new relationship to God may come about for a man,
faith is necessary. Faith is, first of all, the appropriation of the
work of Christ to the person. Each person needs to take for himself that
which Christ did for all the world. This was a strong emphasis on Luther's
part as Werner Elert points out.

The godless and the demons believe that Christ died only for other

saints, But the Christian is certain that Christ is for him. He

who does not believe this is not a Christian. This is why Luther
always puts such strong emphasis on the words pro me, pro nobis.

The emphasis of Luther indicatesv that what is given to faith is not simply
information about Christ, but Christ Himself. Just as being under the
wrath of God means that God removes Himself from a person, so being under
the grace of God means that God gives Himself to a person. In his analy-
sis of the Lutheran Confessions, Edmund Schlink finds the emphasis to be.

that what is given to faith is Christ.

43E1ert, p. 65.
MiThid., p. 50.
Y5Thid., p. 23b.
%Qi_d_. , Pp. 212-213.
¥?rbid., p. 68.
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"Christ" and "faith" are interchanged, because faith lives from
him in whom it belioves and is all things through Christ but
nothing without him. Christ and faith are so intimately united
thal propter fidem may be said for propter Christum, and per
Christum for per fidem + « « « "For these two belong to oager.
faith and God," and nothing can separate them (L.C. I, 3).

Since it is God who reverses the situation of a man through what He has
done in giving Christ for all the world and to the believing person, a
man realizes that faith is a receiving instrument and that man is passive
in regard to this saving action of God., Werner Elert points out how
Luther came to this conviction on the basis of Rom. 1507
heroc Paul is speaking about the rightebusness by which, as a
gift of God, the righteous man lives, namely by faith, and that
means that the righteousness of God is revealed through the
Gospel, namely a passive righteousness, by virtue of which a
merciful God justifies us through faith, as is written: "The
righteous man lives by faith."%9
The understanding of the receiving and passive nature of faith by which
God gives His saving grace through Christ is repeated in the Fourth
Article of the Augsburg Confession which was quoted on the first page

of this chapter.
Living in Law and Gospel

The receiving and passive nature of faith does not mean that God
leaves a man in a passive state. The Gospel as the action of God calls
a man to work for the help of other people. The Christian man is called
into the Church and there he first helps other Christians, lives in

relationship with Christian people in which he is strengthened by them

H8sen1ink, p. 100.
Yrert, p. 77.
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in nurture and worship and helped to live a life of service and witness
in all the other relationships of his life outside the Christian fellow-
ship., He helps fellow Christians to do the same. In all the relation-
chips of life he lives in love toward others serving their needs, both
human and spiritual. Some of the relationships in vhich a Christian
lives and acts are identified by Luther in his Table of Duties.”® Paul
identifies some of those relationships in Colossians 3 and 4 and in
Ephesians 5 and 6. Those relationships, as well as any others that a
Christian may have, are the places in which he does the will of God in
love to people.

In considering how law and Gospel, judgment and grace, play a part
in the Christian's life, Article VI of the Solid Declaration of the
Formula of Concord is helpful. The authors of the article say that
there is an "immutable will of God according to which man is to conduct
himself in this 1ife.””l This will of God can be called "law" as Paul
calls it in Romans 13:9. And this "law" as the will of God for His
reople includes the Decalog, as Paul also points ou’i:..52 Thus Christians
are persons who, moved by the Spirit of God, are "never without the
law, they are not under, but in the law, they live and walk in the law
of the Lord, and yet do nothing by the compulsion of the law."”> In
other words, Christians carry out the will of God as they live in love

toward their neighbors. The Christian seeks to meet the neighbor's

205 HC T
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need and in so doing is carrying out the will of God. Wingren, in
analyzing Luther's thought, indicates how the impact of the Gospel
is related to carrying out the will of God.

He who inquires effectively into his neighbor's real welfare

has faith, and he is a child of God. This is precisely what

is commanded, to inquire about one's neighbor. The gospel .

(faith in God) and the command (service to one's neighbor) are

in line with each other. Both are parts of a single reality.>

However, Christians are not people who are perfect and unaffected by
the pull of evil within them. They are not always helpful loving people.
They have, at times, selfish motives and sinful desires which cause them
to cut themselves off from God, to hurt and harm others, and to return
to a condition under the judgment of God. The writers of Article VI of
the Solid Declaration recognize this.,

Since, however, believers are not fully renewed in this life but

the 01d Adam clings to them down to the grave, the conflict be-

tween spirit and flesh continues in them. « « « As far as the

01d Adam who still adheres to them is concerned, he must be coerced

not only with the law but also with miseries, for he does every-

thing against his will and by coercion, just as the unconverted

are driven and coerced into obedience by the threats of the law

(I Cor. 9:27; Rom, 7:18,19).72
The Christlian who fails in willingly and lovingly carrying out the will
of God toward others as he is moved by the Spirit of God, thus falls
back under the law in its condemning and judging sense. This is the
law in its second use as has been previously discussed. The Christian

sees his failure, acknowledges his guilt, seeks forgiveness and is

restored again in order to move into the relationship once more to do

ShWingren, Luther on Vocation, p. 73.

55s.D. VI, 18,19.
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the will of God. This movement in law and Gospel is very succinctly
put in Article VI of the Solid Declaration. "As often, therefore, as
Christians trip, theoy are rebuked through the Spirit of God out of the
law. But the same Spirit raises them up again and comforts them with
the preaching of the holy Gosptal."S6

The view expressed here indicates that the will of God comes through
the need of the neighbor as a demand of God upon the Christian, a need
and demand to be met in love. This could be interpreted to mean that
the Christian must meet every demand. This would mean that the Christian
could become involved in impossible situations in which conflicting
demands lead only to an impasse. But the Christian is not totally bound
and without freedom to choose and act. Luther saw a freedom in the deci-
sions which the Christian makes for the good of others. "There is free-
dom to do, if love to another requires it, and freedom not to do, if
that is what love to one's neighbor requires."57 The Christian, then,
makes his decisions in the light of what love for the neighbor requires.
In Wingren's terms, he "sifts" the demands made upon him,

The preaching of the Gospel in the world of the law makes it

possible for us, however, to discriminate among the multitude

of demands made upon us by those among whom we live and

releases us from the obligation to do what is requested of us,

ostensibly because love of neighbor requires it but in fact

because such demands have been prompted by lust for power or

wounded pride. It would actually be unloving on our part to

assent to such demands.5l

The Christian must discriminate among the many demands upon him as he

%6s.D. VI, 14.

>%lingren, Luther on Vocation, p. %.

58Wingren, Gospel and Church, p. 113.
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is impelled by the Gospel to act but the necessity of making such judg-
ments does not cause him to be passive and motionless.

Living in law and Gospel is not a hopeless cycle of failure and for-
giveness, judgment and grace. The Christian lives in hope, the hope
given by His Lord. His Lord suffered seeming failure and defeat. He
"suffered under Pontius Pilate, was crucified, dead and buried." But
that was not the whole story for "the third day he rose from the dead,
he ascended into heaven, and is seated on the right hand of God, the
Father almighty, whence he shall come to judge the living and the de:-:.d."s9
The Christian suffers defeat and failure, is forgiven and restored, suf-
fers defeat and failure again. But "on the last day he will raise me
and all the dead and will grant eternal life to me and to all who believe
in Christ."60 The hope in which the Christian lives in the midst of his
failure and forgiveness is summarized by Luther in the Large Catechism.

We await the time when our flesh will be put to death, will be

buried with all its uncleanness, and will come forth gloriously

and arise to complete and perfect holiness in a new, eternal

life. Now we are only halfway pure and holy. The Holy Spirit

must continue to work in us through the Word, daily granting for-

giveness until we attain to that life where there will be no

more forgiveness. In that life are only perfectly pure and

holy people, full of goodness and righteousness, completely freed

from sin, death, gnd all evil, living in new, immortal, and

glorified bodies.0l
It is at this place that the instructional sequence includes the hope in

which all Christians live, the hope of the resurrection and eternal life

with God.

595 Col D) 3
60s,c, II, 6.
6ly,.c. II, 57-58.
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Scripture

In revealing the will of God both in law and in Gospel, Holy Scrip-
ture plays an important part. The natﬁre and purpose of Scripture is
brought into the instructional sequence at this point. The importance
of Scripture is seen ‘by the Lutheran Confessions primarily because of
its witness to the Gospel. Holy Scripture is the norm because it is
the prophetic and apostolic witness to the Gospel."62 The Scripture is
thus viewed as the primary witness to what God has done in Christ. The
Lutheran Confessions also view Scripture as the primary source of that
which the church believes and teaches.

We pledge ourselves to the prophetic and apostolic writings of

the O1d and New Testaments as the pure and clear fountain of

Caachors and 'tasciiings i LT TR ce i e o

gs are e judged and evaluated.
The writers of the Formula of Concord repeét their conviction that Scrip-
ture is the source and norm of the church's belief and teaching when
they concur with Luther as "he expressly asserts by way of distinction
that the Word of God is and should remain the sole rule and norm of all
doctrine, and that no human being's writings dare be put on a par with
it, but that everything must be subjected to it.n6%

The teacher in an adult premembership sequence needs to be aware of

the fact that he plays an important part as a witnessing Christian in

proclaiming the Gospel rather than simply assuming that the Gospel can

625ch14nk, p. 5.

63S.D. Sum. Form., 3.

6uSlDl S‘m. FOI'lTlog 79.'
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only be words in a book. The Gospel is essentially that which is pro-

claimed rather than written. Edmund Schlink says:

The Gospel, moreover, is not a book existing of and for itself,
but it is the voice of God addressing us; it is not doctrine of
and for itself, but it is proclamation. We do not have the
Gospel, but we hear it. We do not know it as we know other con-
cepts, but we receive it anew again and again, spoken to us
through the voice of man which proclaims the grace of God and
through which God's very voice from heaven resounds among us
today. 1In the most real sense of the term the Gospel is the
word of absolution, and doctrina evangelii in our Confessions

is essentially proclaimed doctrine.b?

Luther firmly held that the Gospel, the Word of God, must be proclaimed

by men. In the Large Catechism, the Third Commandment, Luther speaks of

God's Word that is taught, preached, heard, read or pondered.66 He is
not referring to the Bible as such. In fact, as Elert points out, Luther
felt that putting the Gospel in the form of a book was already a sign of

deterioration.

Luther even found that it is "not at all in conformity with ths New
Testament to write books about Christian doctrine." "Before they
wrote," he said, the apostles had "previously preached to and con=-
verted people with the physical voice, which was also their real
apostolic and New Testament work®™ (WA 10 I, 1, p. 625, 15ff.).

"But since it became necessary to write books, there is already a
great loss, and there is uncertainty as to what is meant."07

Luther's conviction about the proclaimed Gospel only serves to firm up
the fact that the teacher in the premembership situation is a proclaim-
ing, witnessing Christian. As He proclaims the Gospel he is speaking

the Word. Richard Caemmerer says that ®Christian preaching is the Word

of God. God is talking. But God is talking to people. His Word is His

65Tbid., p. 7.
66.c. 1, 92.
67Elert, p. 188.
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‘Work."ss Therefore the Scripture and the instructor are the means of
God to give witness to the Gospel in order that the people might believe.
God is at work through that activity with His Spirit in order to work
faith in the people reading, hearing, pondering the Word of God., It is
the work of the Spirit, for as Luther says in the explanation to the
Third Article:

I believe that by my own reason or strength I cannot believe in

Jesus Christ, my Lord, or come to him. But the Holy Spirit has

zziizif?:dtzzgugh the Ggspels egligh;agii gg with his gifts, and

preserved me in true faith.

It is at this point in the instructional sequence that the work of the
Spirit in reaching men can be brought in. The work of the Spirit uses
the written and proclaimed Word of God first to convict a man (as He

does in the second use of the law) but especially to convince a man of

God's reversal of the situation in the Gospel.
The Lutheran Confessions

The instructional sequence for adult premembership instruction in-
cludes information about the Lutheran Confessions and helps people be-
come acquainted with the contents of some of the sections of the Con-
fessions. The Confessions are introduced at this point because of their
relationship to Scripture. The Confessions are important, but secondary.
They are authoritative, but not in the same sense as Scripture. Scripture
is the primary witness to the Gospel. The Confessions are a secondary

witness to the Gospel. As Edmund Schlink says, '"the Confessions are

680aemmerer. Pe 35.
6%.c. 11, 6.
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authoritative only because of their agreement with the Gospel as wit-
nessed in the Holy Scripture.“70 The writers of the Augsburg Confession
claimed that "nothing is taught in our churches concerning articles of
faith that is contrary to the Holy Scriptures or what is common to the
Christian church."71 Thus it is necessary for the members of an adult
pPremembership group to become acqgainted with at least a portion of the
Lutheran Confessions since they are a witness to the Gospel and the
church's belief.

The members of an adult premembership class are to be helped to
understand that, as Schlink says, the Lﬁtheran Confessions may not be
entirely consistent in all of their statements and that historical condi-
tions caused some accents and inconsistencies. In view of the incon-
sistencies, for example, in the statements concerning the number of
sacraments or those concerning the pope, it is necessary to fix atten-
tion to that which is the center of all the statements of the Confessions,
"the identity of the Gospel to which they all bear witness.“?2 But, in
spite of some of the inconsistencies, the writers of the Confessions
understood the writings to be of value to ggnerations other than their
own. The writers of the Formula of Concord say: .

This agreement we have set fbrth as a certain and public testimony,

not only to our contemporaries but also to our posterity, of that

vhich our churches believe and accept with one accord as the correct
and abiding answer in the controverted issues.'"73

70schlink, p. 25.
71p.C. XXII.

72;§;g., Pe XXV.
?3s.D. Sum. Form., 16.
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In view of the intention that the Confessions should be of help to pos-
terity, it is necessary to introduce them'to the members of an adult

74

class or group. The portions of the Confessions which should espe-
cially be brought to the attention of the members of the group are the
Augsburg Confession and Luther's Small Catechism. The Augsburg Con-.
fession is important because it was regarded by the Lutheran Confessors
themselves as their symbol in the epoch in which they lived and it was
constantly referred to as the basic confessional writing.75 The Small
Catechism is important since it was written for use in the households of

76

plain people. A1l of the contents of these confessional writings nsed
not be studied all at the same time but can be woven into the instruc-
tional sequence at the points where they help in understanding Christian

bel ief .
Creation

The Gospel, written and proclaimed, bringing Christ to a man and
giving him Christ Himself, changes another situation for that man. The
God who came in Jesus Christ is seen to be not only the Father of Jesus
Christ but also the Father of the believing person. He is no longer a
judge standing against a man in wrath but a loving Father. When God is
seen as Father, He can then also be acknowledged as Creator 'and Preserver.

He becomes for the believing man that man's creator and preserver. It

74The extent of the binding nature of the Confessions is differently
interpreted by Schlink who makes them binding on all future generations
(cf., Schlink, p. 24) and Elert who claims for them a historical rela-
tivity (cf., Elert, pp. 207 and 210).

?5s5.D. Sum. Form., 5.
768.C. Intro.
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is at this point that the believing person in the adult premembership
group can confess the First Article. Therefore, the First Article is
introduced into the sequence at this point. The necessity of waiting
to introduce and confess the First Article until this time is based
on the following analysis.

"God the Father" in the first article was understood by Luther

not by analogy with earthly begetting as synonymous with "Creator."
"Luther never put the idea of creation into the concept 'Father,!
but rather he views 'Father' in contrast to 'Judge.'" J. Meyer,
Hist. Kommentar., p. 274. Therefore Christ is for us "not only
the means of knowing the paternal love of God, but also the true
basis for our real status as God's children." WMeyer rightly
declares that "the comfort derived from the thought that God is
the.Creator . . . rests in the last analysis on the thought that
God is the Father." Ibid., pp. 274, 277.77

The confession of God as Father means that a man has been freed from His
alienation to God and his tendency to be his own god. He is not only
freed from that sort of idolatry but his confession of God as Creator
also frees him from an idolatry that makes.any part of creation, any
creature, his idol. Freed from an idolatry of creatures man is free to
use creation for the purposes of God to the good of others. Such free-
dom from idolatry and freedom for the use of creation to good purposes
is outlined by Gustaf Wingren.

The object of idolatry is not uSually something evil, but rather

something good, something created by God. The fault is not in

the world, but in man who worships the creature. When faith

brings false worship of the creature to an end, it does not reject

the creature, which is good, and has been given by God, but simply

the 1dolatrous worship. Faith means that man now has dominion

. over the creature of which he previously made an idol. It means

unhindered control of Creation by man, and therefore new oppor-
tunities of serving his neighbor.

77Schlink, p. 56.
7&dingren, Creation and Law, p. 9l.




105
The instructor is responsible to help the people see that in connection
with their confession of God as Father and Creator, any reversal to the
idolatrous use of Creation means a return to the judgment of God and
the necessity for return through repentance and forgiveness. It is one

example of the constant cycle of law and Gospel under which the Christ-

ian lives,
Baptism

The instructional sequence includes Baptism next because it is Bap-
tism that is used by God to relate a man to Himself » give Him the bene-
fits which the Gospel gives, and puts him into the Christian éommunity.
Luther, in the Small Catechism, begins with the command of God to baptize
in his consideration of Baptism.?9 Baptism is intimately connected with
" the Gospel since it gives what the Gospel gives and thus is as important
in relating a man to God as is the Gospel. This can be seen by compar-
ing the "benefit" of Baptism with what is. given through Christ as Luther
outlines it in the explanation to the Second Article. When answering
the question as to what "benefits" Baptism gives, Luther replies that,
"Tt effects forgiveness of sins, delivers from death and the devil, and
grants eternal salvation to all who believe, as the Word and promise of
God declare."so In the explanation to the Second Article he writes that
Christ "has redeemed me .. . . from all sins, from death, .and from the

power of the devil . . o that I may live under him in his kingdom.sl

S ISR R Ty,
80s.c. 1V, 5.
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The parallel is unmistakable. Baptism gives what the Gospel gives.
Baptism is a "visible" Word giving Christ to a man. It is an action
of God which man receives. This is the same view which predominates
in the Lutheran concern outlined in Article IV of the Augsburg Con-
fession. And again, it is faith which receives the grace of God
offered in Baptism. Luther says in the Large Catechism, '"Without faith
Baptism is of no use, although in itself it is an infinite, divine
treasure,"52

However, there is another aspect to Baptism which needs as much
emphasis as does the individual emphasié which speaks of the persox“x‘s
relationship to God and the benefits to the individual because of that
relationship. That aspect of Baptism is the action of Baptism in relat-
ing the person to the corporate community of Christians. This aspect
may not receive the attention it deserves although Luther indicates that
it is through Baptism that a person is received into the Christian com-
l'nun:'L’c.y.83 Werner Elert also says that ‘Iﬁther believed that Christians
are called to be members of the body of Christ primarily by Baptism."su'
The importance of the Christian community to the baptized pérson is
especially highlighted in Luther's discussion of infant baptism. 1In
the Large Catechism, Luther struggles with the necessity of faith in
connection with Baptism and the difficulty in determining whether or
not infants have faith., Luther's final statement on the_subject is,

"We bring the child with the purpose and hope that he may believe, and

821,.c. v, 3.
83,.c. v, 2.
SuElert' Pe 2890
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¥We pray God to grant him faith. But we do not baptize him on that
account, but solely on the command 61‘ God."85 Thus Luther resorts to
the command of God to baptize and in so doing he indicates the necess-
ity of the Christian community to bring the child to Baptism as well
as to nurture the child after Baptism so that God may grant him faith.
The question of faith and the importance of the Christian community
are indicated in the words of Edmund Schlink.
For faith is not so much required as permitted, enticed, aroused,
and strengthened. For the rest, these statements obligate the
congregation to offer up the most sincere intercession for every
baptized child and to provide faithful instruction for tggse bap-
tized, that they may in faith make use of their Baptism.
The incorporation into the Christian community is important both for the
responsibility for nurture by the community to the newly baptized, child
or adult, and for the realization of the person that, as he grows in

faith, he is similarly responsible to other baptized persons for such

nurture.
Confession and Absolution

Both Baptism and the responsibility for nurture are related to Con-
fession and Absolution. Baptism has a connection because of its daily
significance. In answering the question, '"What does such baptizing with
water sigl;lify?" Luther answers, : |

It signifiies that the old Adam in ﬁs, together with all sins and

evil lusts, should be drowned by daily sorrow and repentance and
be put to death, and that the new man should come forth daily and

85L.c. 1v, 57.
86schlink, p. 15b.
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rise up, cleapsed and righteous, to live forever in God's presence.87
In commenting on Baptism in the Large Catechism, Luther explains further
the continuing importance of Baptism and its connection with confession

or repentance.

Here you see that Baptism, both by its power and by its significa-
tion, comprehends also the third sacrament, formerly called Penance,
which is really nothing else than Baptism. What is repentance but
an earnest attack on the old man and an entering upon a new life?
If you live in repentance, therefore, you are walking in Baptism,
which not only announces this new life but also produces, begins,
and promotes it. Tn Baptism we are given the grace, Spirit, and
power to supgress the old man so that the new may come forth and
grow strong. 8 :

Repentance, therefore, is nothing else than a return and approach
to Baptism8 to resume and practice what he earlier been begun but
abandoned. i
The repentance of which Luther speaks can take place in several ways.
It can take place in the individual's relationship to God without any
other human being involved. It can take place as confession signifying
repentance before other human beings as a public confession. And it
can take place in the secret confession of a man to a single brother.
All three of these types of confession are noted by Luther in the Large
Catechism., TImportant to the process of confession is the word of absolu-
tion spoken by another Christian. Luther makes note of this when he says:
Note, then, as T have often said, that confession consists of two
parts. The first is my work and act, when I lament my sin and
desire comfort and restoration for my soul. The second is a work
vhich God does, when he absolgss me of my sins through a word

placed in the mouth of-a man.

The importance of the word of forgiveness or absolution spoken by Christ-

ians to one another prompted the framers of the Lutheran Confessions to

87s.c. 1V, 12.

88.c. 1v, 74-76.

89s.c. IV, 79.

90L,.c. Exhort. to Conf., 15.
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include an article: on Confession in the Augsburg Confession.

Tt. is taught among us that private absolution should be retained

and not allowed to fall into disuse. However, in confession it

is not necessary to enumerate all trespasses and sins, for this

is impossible. Ps. 19:12, "Who can discern his errors?"Il
The important thing about confession is not the enumeration of sins but
the word of absolution. It is so inportant‘that in the Apology of the
Augsburg Confession, confession is called a sacrament.92 In the light
of this importance the teacher of an adult prséembership class not only
needs to help people understand the continuing significance of Baptism
in constant repentance, confession and sbsolution; but also maké it
possible for them to begin such confession, receive such absolution,
and be able to hear the confession of a brother and speak to him the
word of forgiveness. The latter is part of the responsibility toward
the brother which a Christian has since his Baptism. The baptized
Christian and all his baptized brothers live in a constant need of con-
fession and have a continual responsibility both to receive and to give
the word of forgiveness. This is another way of saying that the Christ-
ian lives in law and Gospel. ‘

His whole 1life is repentance in obedience to the law and the

Gospel, in contrition and faith, in the death of the old man

and the resurrection of the new man. This must now be said .

also in this way: the total life is a "return" to Holy Bap-
tism and an approach to the Lord's Supper. 73

The Lord's Supper:

The Christian participates in the Lord's Supper in order to receive

AN YT ]2 5
2pp. XI, 3.
P1bid., p. 143.
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again and again the benefits which were given him in his Baptism and in _
Christ. There is a very close relationship between the Gospel (absolu-
tion), Baptism and the Lord's Supper. Again, this can be seen in the
parallels that exist between Luther's explanation to the Second Article,
his explanation to Baptism's "benefits" and his explanation to the "bene-
fits" of the Lord's Supper. For the latter he says in the Small Cate-

chism:

We are told in the words "for you" and "for the forgiveness of
sins." By these words the forgiveness of sins, life, and salva-
tion are given to us in the sacrament, for where therﬁ is for-
giveness of sins, there are also life and salvation.?

The forgiveness of sins is so important for Luther that it is repeated
twice in his answer. There is also a close par;llel to what he said
Baptism gives. What is omitted from the éxplanation to the Lord's Supper
is the phrase, "delivers from death and the devil," and what is added‘

is "life." Baptism is the deliverance from death and the beginning of
new life while the Lord's Supper is the susﬁaining of that new life in
God. This becomes clear from Luther's words in the Large Catechism.

Therefore, it is appropriately called the food of the soul since
it nourishes and strengthens the new man., While it is true that
through Baptism we are first born anew, our human flesh and blood
have not lost their old skin. There are so many hindrances and
temptations of the devil and the world that we often grow weary
and faint, at times even stumble. The Lord's Supper is given as
a daily food and sustenance so that our faith may refresh and
strengthen itself and not weaken in the struggle but grow con=-
tinually stronger. For the new life should be one that con-
tinually develops and progresses. 5

Though there is a unique stress for the Gospel and for each sacrament,

OIS T YT 6.
r,.c. v, 23,24,
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the basic stress in the Lutheran Confessions is the same for Word and
sacraments. For, as Schlink says, "It is one and the same life which
the believer receives when he hears the Gospel or when he receives the
sacraments. For it is the same Christ who 'regenerates through Word
and sacra.ment.'"96

The major stress which is laid on forgiveress, life and salvation
in the Lord's Supper causes the omission of some significant New Testa-
ment aspects of the sacrament. In Matthew 26:28 there is a stress on
the new covenant. In I Corinthians 11:24 there is a stress on "remem-
brance." In I Corinthians 10:17 and all of I Corinthians 11 there is
stress on the body of Christ as the Christian community. In I Corinth-
ians 11:26 there is a stress on witness to the death of Christ. And,
finally, there is also a stress on eucharist or thanksgiving in I
Corinthians 10:16. None of these aspects of the Lord's Supper are
mentioned in the Catechisms. It is not until the Formula of Concord
that some of the aspects are referred to. There it is stated that the
Lord's Supper

vas to be an abiding memorial of his bitter passion and death

and of all his blessings, a seal of the new covenant, a comfort

for all sorrowing hearts, and a true bond and union of Christ-

ians with Christ their head and with one another.97
In analyzing why the Confessions are silent on many other aspects of the
Lord's Supper, .Schlink says:

They show no interest in supporting the proclamation of the
Lord's death by the demonstrative symbolism of breaking the

%ap. I, 2.
97s.p. IV, 44,
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bread, or to enliven the memory of Jesus' last meal in a repre-

sentative repetition of this meal, or in the symbolic emphasis on

the fellowship of the communicants. From beginning to end atten-

tion is focused in both the Lord's Supper and Baptism on the Word

and thereby on the gift of God. Accordingly, both sacraments in

their real essence are not "signs by which people might be iden-

tified outwardly as Christian" - this they are also - but '"they 8

are signs and testimonies of God's will toward us." (A.C. XIII, 1)°
This explains the silence of the Confessions on other aspects of the
Lord's Supper. Since the over-riding concern is for the gift of God,
'Elert indicates that the stress on "remembrance" or "memorial' is in
connection with remembrance of the Word, not on the remembering in the
thought of man.99 The same concern for the gift of God stresses that
the church is the body of Christ because Christians receive Christ's
body in the Lord's Supper rather than that the Lord's Supper is the

00

true body of Christ because the church is the body of Christ.l In
order to avoid any misunderstanding and to keep the concern of the gift
of God foremost such aspects of the Lord's Supper as memorial and body
of Christ are not given much attention. Nevertheless, the instructional ‘
sequence needs to include the full richness of the New Testament meaning
of the Lord's Supper and the teacher is to help the people see it in all

its richness and variety.

The Church

The action of God in the Gospel which reverses the situation of man

both in relation to God and the world, the action of God giving Himself

98Tbid., pp. 156-157.
9%lert, p. 317.
1005010 9mkc, pp. 162-163.
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in grace through Baptism, absolution, and the Lord's Supper is the same
action that is accented in the Lutheran Confessions in regard to the
Church. It is the action of God which calls the church into being and
sustains it. Luther, in the explanation to the Third Article, emphasises
the action of God through His Spirit when he says that it is the Spirit
who "calls, gathers, enlightens, and sanctifies the whole Christian
church on earth and preserves it in union with Jesus Christ in the one
true faith. In this Christian church he daily and abundantly forgives
all my sins, and the sins of all believers." % The Augsburg Confession
also has the same emphasis when it speaks of the church.

It is also taught among us that one holy Christian church shall

be and remain forever. This is the assembly of all believers

among whom the Gospel is preached in its purity and the holy

sacraments are administered according to the Gospel. For it

is sufficient for the true unity of the Christian church that

the Gospel be preached in conformity with a pure understanding

of it and that the sacraments be administered in accordance

with the divine Word.102
It can be seen that the action of God through Gospel and sacrament is
valued so highly that these are viewed as all that are necessary for the
true unity of the church. That the intent of Article VII of the Augsburg
Confession is to emphasize that God brings the church into being and
sustains it is supported by Schlink as he comments on the article.

a) The Gospel and the sacraments are "in" the assembly of believers

as instruments through which the Holy Spirit produces faith and

creates the assembly of believers.

b) The Gospel and the sacraments are "in" the assembly of believers

as the service which is enid'gusted to the assembly of believers and
which is performed by it.d

. 101g,c, 11, 6.
1024 ¢, vII, 1,2.
1031444., p. 200,
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The concern of the Confessions to emphasize the action of God in
calling the church into being and sustaining it through Word and Sacra-
ment leads them to locate the church wherever these "marks" exist. The
existence and location of the church is not identified by Christian
fellowship, works of Christian love, buildings or any other ‘secondary
manifestation. The church is identified by its "marks."

The church is not merely an association of outward ties and rites

like other civic govermments, however, but it is mainly an asso-

clation of faith and the Holy Spirit in men's hearts. To make it
recognizable, this association has outward marks, the pure teach-
ing of the Gospel and the administration of the sacraments in
harmony with the Gospel of Christ.104
With such an identification of the "marks" of the church, it is not
strange that very 1little is said about what the church as church does,
what its functions are in the world.

The reason. for the reluctance to identify the church with any out-
ward form lies in the historical circumstances of the sixteenth century.
The church had been so thoroughly identified with the empirical organi-
zation of the Roman Catholic Church that the Lutheran confessors made
their emphasis in almost the opposite direction. Erwin Lueker says
that "In contrast to the medieval conception of the church Luther stressed
that it is essentially spiritual, an eternal city of God beyond all
appearance and under the headship of Christ."L05 That this had its
effect on acknowledging a concrete reality for the church is pointed out

by Werner Elert when he says, "Luther, it is true, did not absolutely

10y o, vII, 5.

10584 chard R. Caemmerer and Erwin L. Lueker, Church and Ministry in
Transition (St. Louis: Concordia Publishing House, 1964), p. 38.
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destroy the church as a supraindividual unity; but he spiritualized it
in such a way that when one pursues these thoughts to thelr logical con-
clusion, it is eliminated as a formative energy of history."1°6 This
Spiritualizing tendency lead some of the opponents of the Lutherans to
claim that Lutherans believed in a church fhat did not actually exist.
 The reply to this is given in the Apology.
We are not dreaming about some Platonic republic, as has been
slanderously alleged, but we teach that this church actually
exists, made up of tr]\.}8 believers and righteous men scattered
throughout the world. 7
And Luther, in the Large Catechism, does indicate that he believes this
church to actually exist and that :‘d: is made up of actual people.
I believe that there is on earth a little holy flock or community
of pure saints under one head, Christ. It is called together by
the Holy Spirit in one faith, mind, and understanding. It possesseg
a variety of gifts, yet is united in love without sect or schism.10
This definition of Luther's, it will be noted, is still very cautious
about identifying the church by anything that it does, but emphasizes

what God does.,
Ministry

The sustaining of the life with God in the members of the church
centers in the action of ministry. When considering the office of the
ministry, the Lutheran Coni‘essions again stress the action of God
through the Word and Sacraments. Article V of the Augsburg Confession

says:

. 106 0t p. 258,
107xp. vII, 20.

108 ¢, 11, 51.
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To obtain such faith God instituted the office of the ministry,

that is, provided the Gospel and the sacraments. Through these,

as through means, he gives the Holy Spirit, who works faith,

When and where he pleases, in those who hear the Gospe1.109
The above article simply identifies "ministry" as an office, a function
of Word and Sacraments to be performed. When this article is taken
together with Article VII of the Augsburg Confesslion which speaks of the
church as those among whom the Gospel is preached and the sacraments ad-
ministered, there is only the identification of a specific function cen-
tered in Word and sacrament. There is no implication that the function
is restricted to a certain group of people but can well be understood as
a function to be performed by all those in the church. However, Article
XIV adds another dimension to fhis view of ministry. It is an article
that probably arose out of the disorder created by the Peasant's Revolt
and the agitation of the'enthusiasts.llo Article XIV states that "It is
taught among us that nobody should publicly teach.or preach or administer
the sacraments in the church without a regular call.“111 This article
would seem to restrict the function of ministry to the clergy. Schlink
states that this article does not deny the royal priesthood of all be-
lievers.

"Ministerial," then, means that in the congregation the preacher

of the Gospel serves the priestly commission which God has given

the whole congregation. Under no circumstances therefore may the

right of every believer to forgive the brother's sins be treated

as nonexistent, or as provided only for a case of emergency, or

only as done in trust for the public ministry. The call into the

public ministry and the activity of this office at all times pre-

supposes the royal priesthood of all believers and does not abol-
shEits ;

109, .c. v, 1,2.

110caemmerer and Lueker, p. 71.
1114.c. xIv.

125ch1ink, p. 243.
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Behind this statement of Schlink is the understanding that the office
of the ministry is both a divinely commissioned office which must be
carried out in the midst of the believers and a practical necessity in
that all believers cannot publicly preach at the same time and therefore
select a person from|theirimidstitolfulfill this function.113 This
means that a teacher in an adult premembership sequence is to help the
pe_ople to see the ministry as a function of all the people. The 'called"
minister is there to help the people minister to each other and to the
world. A reliance on the clergy to carry out all the functions of minis-
try is to be avoided. Luther opposed the clericalism which tended to
identify the church with the priestly-sacramental clergy and emphasized
that every Christian is a minister of the Word while He still preserved
the office of the ministry in the midst of the congregation.llu This
balance is necessary to maintain. ‘Tt can be said with Caemmerer that
"All share in a common ministry for edification of the church. The spe-
cial ones are distinguished from the ministry of all saints in that they

are a gift of Christ and of the Spirit to the rest, for the good of a.Il_?L.":L-I'5
Functions of the Church

The common ministry for edification which all Christians have has
been called "nurture" in the present day. A concept closely related to
vwhat is understood by "nurture" is that which is mentioned in the

Smalcald Articles.

- 1131v4d., pp. 241-243.
111‘LCaemmerer and Lueker, p. 70.
L51h44., p. 62,
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We shall now return to the Gospel, which offers counsel and

help against sin in more than one way, for God is surpassingly

rich in his grace: First, through the spoken word, by which

the forgiveness of sin (the peculiar office of the Gospel) is

preached to the whole world; second, through Baptism; third,

through the holy Sacrament of the Altar; fourth, through the

power of keys; and finally, through the mutual conversation

~ and consolation of brgthren. Matt. 18:20, "Where two or three

are gathered," ete, 11
Tt is the "mutual conversation and consolation of brethren" which is
closely akin to the ministry of nurture. Not a great deal is said about
this activity of the members of the church toward one another. Richard -
Caemmerer gives a much fuller explanation of this activity. It is not
merely a function by which Christian people become more thoroughly ac-
quainted with Christian teachings. It is, first of all, fhe application
to persons of the act of God through Jesus Christ by which they have been
restored to 1life with God. But this application of the Gospel is pointed
toward results in the life of people. The results are that the rule of
Satan is more and more cut out of the life of the people and they are
more and more willing to invest their lives in service to their fellow
men particularly in the increasing of the spiritual life of fellow Christ-
jans.11? This indicates that the responsibility of the called minister
is to minister the grace of God to people in order that they might be
more and more able to carry out a ministry of nurture to one another.

The teacher in a premembership sequence has the responsibility to bring

the grace of God to bear on the people in the group so that they are

* helped to begin to minister to one another in this respect. It would

1165, TIT, V.

11723 chard R. Caemmerer, Feeding and Leading (St. Louis: Concordia
Publishing House, 1962), p. 37.
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also mean that they need to be related to the members of the congrega-
tion in order that those members may begin to nurture them and be nur-
tured by them. Further opportunities for murture need to be structured
so that when the sequence is completed, the nurture continues. The
need for such nurture to begin and continue is supported by the state-—
ment of Caemmerer that such an activity is a basic operation of the
church.

From these and many other statements of the New Testament we see

that the basic operation of the church is that its members bring

to the remembrance of one another the redeeming work of Jesus

Christ. They do this by reviewing Biblical materials (note II

Tim. 3:14-17; II Peter 1:12-21), through mutual exhortation and

reminders in hymns and psalzgs (Col. 3:12-16), and through Holy

Communion (I Cor. 11:26).11

The above quotation includes in a ministry of nurture a function of
the Christian church which is ordinarily regarded as worship. Worship,
in itself, is a function that needs inclusion in an instructional sequence.
Worship, however, includes not only the praise of God but also the help
of Christians to one another. Luther, in his comment on the Third Com-
mandment in the Large Catechism, includes the latter aspect.

Secondly and most especially, we keep holy days so that people

may have opportunity, which otherwise would not be available,

to participate in public worship, that is, that they may assemble

to hear and discuss God's Word and then praise God with song and

prayer.119
It can be seen that Luther's words include that which is commonly called
the "sacramental" in worship as he says that Christians hear God's Word.

He includes the "sacrificial" as he speaks of the praise of God in song

118cgemmerer and Lueker, p. 25.
19%,.c., 1II, 8%\ :
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and prayer.lzo

Luther also includes the nurturing aspect when he men-
tions the discussion of God's Word. The instructional sequence is to
include content which aids the people in understanding these aspects of
worship. There is to be help not only for meaningful .corporate worship

as the congregation assembles but for meaningful family worship in the

" "home.

Prayer is involved in worship. Prayer contains both praise and
petition. The instructional sequence includes prayer at this point.
Luther makes the Lord's Prayer a major section of each of his catechisms.
The instructional sequence includes the teaching from the Small Cate-
chism on the Lord's Prayer at this point. Help is to be given to the
people for their use of prayer in corporate worship, family worship,

and private devotion.

A third function of the church, beyond those of nurture and worship,'

is that of service. Nurture and worship are the things that Christians
do for and with one another in the Christian community. The help of
God given to them through the actions of brothers and sisters in faith
enables them to serve and witness in all the places and relationships of
their lives in the world. Service, then, is the help that Christians
give to men in the world as they meet the needs of men. The Lutheran
Confessions do contain discussions on the works of love (service) that
flow from faith. However, the statements concerning works of love are

usually carefully circumscribed as having nothing to do with a saving

120Cf. Caemmerer, Feeding and Leading, pp. 22-23 for a discussion
on the sacramental and sacrificial aspects of worship.
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relation to God which is the realm of faith. In fact, the Lutherans
were accused of being so concerned about faith that their teaching had
nothing to say about works. Articles VI and XX of the Augsburg Con-
féssion sought to negate this objection. The last portion of Article
XX says: |

Consequently this teaching concerning faith is not to be accused
of forbidding good works but is rather to be praised for teaching
that good works are to be done and for offering help as to how
they may be done. For without faith and without Christ human
nature and human strength are much too weak to do good works, call
upon God, have patience in suffering, love one's neighbor, dili-
gently engage in callings which are commanded, render obedience,
avoid evil lusts, etc. Such great and genuine works cannot be
done without the help of Christ, as_he himself says in John 15:5,
"Apart from me you can do nothing.“121

Luther is not without strong injunctions to good works. The works which

a Christian does are spelled out in the explanations of the Fourth through
Tenth Commandments in both the Small and Large Catechisms. Gustaf Win-
gren, in quoting Luther, indicates how strongly Luther felt about the
work which a Christian does.

If you find yourself in a work by which you accomplish something
good for God, or the holy, or yourself, but not for your neighbor
alone, then you should know that work is not a good work. For
each one ought to live, speak, act, hear, suffer, and die in love
and service for another, even for one's enemies, a husband for
his wife and children, a wife for her husband, children for their
parents, servants for their masters, masters for their servants,
rulers for their subjects and subjects for their rulers, so that
one's hand, mouth, eye, foot, heart and desire is for others;
these are Christians works, good in nature. (WA 10 I, 2, 41
Adventpostille, 1522).1%2

Thus it is quite evident from Luther's own words that he felt strongly

about the works of love and service which Christians render to other

121p.c. xx, 35-39.
122Wingren. Luther on Vocation, p. 120,
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persons. There is, however, an aspect of service to people which is
not included in the concern of Luther and of the Lutheran Confessions
and which is included in the following definition of Christian service
by Richard Caemmerer.

it remains the mark of Chfistian people and of the body of

Christ that they ooncern themselves in service, first for one

another (Gelatians 6:10) and then for all men. This service

is concern for the practical needs of men, beginning with

their simplest physical necessities and with fellow Christians

themselves (I Tim. 5:8; Matthew 25). But the Christian is a

person who has insight into the fact that the real and ever-

lasting 1ife is the life in God's dimension and that therefore

his service must ultimately convey this everlasting sort of

life; the great directive is First John and its thrust to

love men as God first loved us in Christ.1l?

The service that conveys everlasting life is commonly called witness.
Very little, if anything, is said about the function of witness by the
Lutheran Confessions and by Luthef. Witness can be understood in both
an individual and in a corporate sense, thgt is, that witness is a func-
tion both of the individual Christian and of the entire church._Though
the Lutheran Confessions say little about either aspect, Werner Elert
says that "For Luther the mobilization of the idea of missions is a
summons to Christians to'proclaim the Gospel to those who live near them

n12k When it comes to the corporate responsi-

and have not yet heard it.
bility of the church as its members witness in the world, Elert says
that "Luther doés not think of the idea of missions as individualistic.
He thinks of it as pertaining to the church; that is, he thinks in terms

of !'Christendom' as a whole as well as of the world of nations and its

123Caemmerer, Feeding and Leading, p. 95.-
12%131’1':. P. 3930
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history."?> With that point of view dominating his thought and with
the added factor that the church became shaped in the medieval pattern
of the state church, the lack of mission and witness to the world can
be explained by the hampering of such a movement by the state v::l'zu:ir'ch.l26
An instructional sequence for adult premembership instruction must con-
tain an understanding of both the individual and corporate responsi-
bility of Christians for service and witness in and to the world. And
it is at this point that the teacher can be of help to the members of
the group in becoming alert to their service and witness opportunities.
He can also inform them of what the corporate church is doing to carry
out this responsibility. That Christians have the responsibility to
serve and witness is summarized by Gustaf Wingren.

The Church has an obligation to fulfill in regard to creation,

and this obligation is divided into the two parts of word (mission)

. and action (diaconate). The specific biblical basis of the Church's

mission is the proclamation of the Gospel to the nations which

followed Christ's resurrection . . . The specific biblical basis

for the Church's diaconate or ministry of service is the healing

of the sick which from the beginning was a regular part of both2

- Jesus' own messianic activity and the mission of the apos‘l'.les.:L 7

Christians are impelled by the Gospel to word and action, to witness
and service in the world. They help one another with God's own help
within the Christian community through nurture and worship. All of these
functions are the way in which God's will is done. by His people. Their
failures to do His will bring His judgment. Judgment brings them back

to forgiveness and restoration through the Gospel. The Gospel moves them

1251pid., p. 388.
12611,34., p. 399.
127Wingren, Gospel and Church, p. 155.
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back into the relationships they have in church and world and enables
them there to carry out the will of God. The Christian lives his life

in law and Gospel.
Outline of the Instructional Sequence

As a summary of this chapter, and for the benefit of the reader, an
outline of the instructional sequence is given.
First Use of the Law:
The demands made by men upon men as they live together in society.
The failure of men to meet the demands made upon lthem. ’
Second Use of the Law: '
The demands are God's demands and God judges failure in meeting the
demands. The Second Table of the Decalogue- and, then, the First Table.
The Nature of Man:,
The failure of man in his relationship to God and men is due to his
nature. 2
The Gospel: ;
God's action in Jesus Christ which changes the situation of 'a man
from judgment to acceptance. The Se-cond Article. Faith in God's
act necessary.
Living in Law and Gospel:
The Gospel moves men to do the will of God in every relationship of
life. Failures are judged by God, but God forgives and restores
through the Gospel. The Christian lives in hope even in the tension

of law and Gospel.
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Scripture and Confessions:
Scripture is the primary witness to the Gospel, the Confessions
secondary. The Christian is a proclaimer of the Gospel. The Spirit
works faith in the Gospel. Third Article.
Creation:
The Gospe1 causes a man to call God "Father" and thus ac}mowledge
Him also as "Creator." First Article.
Baptism:
God causes new life with Him through Baptism. Also causes new rela=-
tionship and responsibility with other baptized persons in the Church.
Confession and Absolution: |
A continuance of the significance of Baptism. Living in law and
Gospel. An approach to the Lord's Sﬁpper.
The Lord's Supper: '
Sustaining the new life in God.
The Church: i | 3
God calls it into being and sustains it through Gospel and Sacraments.
Ministry: :
Ministry is the function of Word and Sacraments to be carried out
among and by the members of the Church.
Functions of the Church:
Nurture and worship are functions done within the Christian community

which enable Christians to serve and wj.tness in the world.




CHAPTER V
CONCLUSTION

An attempt to arrive at principles for the development of adult
premembership instruction for use in The Lutheran Church--Missouri Synod
involves searching the most helpful educational and theological sources
in order to find bases for such principles. There are no principles in
existence in The Lutheran Church--Missouri Synod, at least not in written
form. There do not seem to be statements of such principles in other
major Protestant church bodies at this time. In this attempt to formu-
late such principles the major educational source was one that represents
a consensus of thinking in the area of Christian education among the
ma jor Protestant church bodies. The major source theologically was the
Lutheran Confessions. _

The conclusions reached in the second chapter tended to put great
emphasis on learning as a chaz:xge in persons. This emphasis was reflected
in the way goals are to be stated. They are to be in terms of outcome
in persons, reflect a change in all of the life relationships of persons,
and indicate that péople grow as they learn. The contextual concern
expressed in the chapter als§ emphasizes the growth of persons as they
are in vital relationships with other people. The involvement of the
learner in the process of learning again reflects that concern that per-
sons change, but they change only as they are involved in doing what is
to be learned; At this point the educational and theological concerns

come together. God wills that all- people be in a relationship of faith
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to Him and a relationship of love to others. The failure to have faith
and love means the judgment of God, the law. But God férgives and renevs
in the Gospel and impels people to do His will in all of their relation-
ships. Thus it is necessary to help people live in law and Gospel as
they carry out the will of God in all of life.

The function of an organizing principle was discussed. The organiz-
ing principle is that which determines what the continuity of the learn-—
ing process will be. Several types of organizing principles were defined.
A determination of organizing principle was part of the criteria used in
analyzing currently used adult manuals. The full criteria by which the
manuals were analyzed are a major conclusion of this presentation. The
criteria, in the order in which they were applied to the manuals, were:
goals and how they are stated; organizing principles and how they deter-
mine the continuity of the material; and process, that is, how the learner
is involved in doing what causes change in the learner through the form
of each lesson in the manual, through the content's use of law and Gospel,
and through encouragement of the learner to nurture, worship, serve, and
witness.

The analysis of certain currently used adult manuals indicated that
the older manuals used in The Lutheran Church--Missouri Synod tended to
have a systematic organizing principle and a greater concern for the con-
tent of the Christian faith than for the situation and involvement of the
learner. The manuals using a topical organizing principle were more
flexible in their continuity and tended to take into account the situa-

tion and involvement of the learner to a greater extent. The manual
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using a creedal organizing principle could have shown a greater concern
for content than for the learner if the author had not been very con-
scious of the learner and approached each lesson with that concern in
mind. Essentially, a creed is the confession of faith for Christians
and thus may not lend itself readily to use #s an organizing principle
for a sequence involving non-Christians. The liturgy is somewhat similar
in that it is the form of worship for Christians, not an &pproach to
non-Christians. The analysis of the manual using a liturgical organiz-
ing principle showed that the continuity was not strictly dictated by
the liturgy and the author modified the continuity to fit his concern
for content and the learner.

The organizing principle in Chapter Four is based on the centrality

of law and Gospel in Lutheran theology. It takes into account the situa-

" tion and involvement of the learner and still brings the basic content

of the Christian faith to bear on the situation. Of course, more depends
on the living situation than on any principle or sequence on paper. The
instructional sequence tries to incorporate the principle. The position
of various items in the sequence could shift. Those following the head-
ing "Living in Law and Gospel" are flexible in their positioning. It
remains to be seen how a manual utilizing the principle and sequence
would turn out. This is a'challenge still to be met.

Hopefully, "the formulation of principles, the criteria and analysis
of materials, and the concluding pfinciple and sequence based on law and

Gospel will prove helpful to the Church.
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APPENDIX A

SURVEY ON THE NATURE, SCOPE AND QUALITY OF ADULT

MEMBERSHIP INSTRUCTION IN THE LUTHERAN CHURCH--MISSOURI SYNOD

1.

2.,

3.

4,

3.

Method of instruction. (Check only one)

— Primarily with individuals

— Primarily in class sessions

The amount of instruction given

____ Number of sessions with the class (or individual)
Hours per session |

———

— Average additional hours of individual consultation with each

prospective member
Average number of adults confirmed annually in the last five years.
— under 10; SN 0=20 ; Ry 20—30; _____over 30
For whom is the course required?

Unchurched prospac“ts

Members of non-Lutheran bodies

Transfers from other Lutheran bodies
____ Al11 who wish to join, regardless of prior affﬂiation
The nature of your conmunity
_____ Stable residential; ____ Changing; ____ Inter-racial;

Transient :
The structure of your congregation
Principally one class
University Farm

R

Labor Professional

Multi-classed
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7. What text or workbook did you use in your last class?
— Luther's Small Catechism
—_ What Does the Bible Say? 0. Riess
— Christianity is For You. M. Rudnick
— Life With God. H. Theiss
— Catechetical Helps. E. Kurth
— Light From Above. A. W. Koehler
____ Your own course, mimeographed or printed

Other. Soecify:

8. If you were to prepare your own course, or modify existing material,
what would be your organizing principle, which provides the outline
of the course?

_____ Bible History el The Order of Worship
____ The Apostles' Creed i\t Otﬁer. Specify:

The Small Catechism

9. With what subject would you begin your course?

__ The doctrine of the Bible ____ Creation

_____ The nature of God _____ The doctrine of the
The ten commandments church

—_ The nature of man _____ Other. Spécii‘y:

10. How many hours in your instruction period are devoted to:

The nature and the work of your congregation and Synod?
Church history?

The meaning and conduct of worship?
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1l. How do you determine acceptability for church membership?
— By examination

—_ Written

SRR Orall
Before officers of the congregation

Personal Interview

Completion of the Course

12, How many years have you served as a parisﬁ pastor?
13. How many hours of formal academic course work have you taken since

your graduation from the seminary?

March 1963



APPENDIX B

PRELIMINARY REPORT ON THE SURVEY ON THE NATURE,
SCOPE AND QUALITY OF ADULT MEMBERSHIP INSTRUCTION

IN THE LUTHERAN CHURCH--MISSOURI SYNOD

One thousand 3-page mimeographed questionnaires were sent to a
carefully selected list of pastors. Selection was made from informa-
tion provided by the statistical department, to insure a valid cross
section of the Synod. Seven hundred seventeen returns were made.

Since the IBM machines, operating without the grace of human intelli-
gence, included a fair number of double parishes and otherwise confused
a few addresses, we may safely call this a 75% return. Mr. Person, our
present systems coordinator, indicates that with this number of ques=-
tionnaires and high percentage of returns,'whatever information we
receive from the survey will at least be indisputable.

A1l of the information gained from the questionnaire has been coded
and placed on the IBM machine cards. In this preliminary report, we are
including  some correlations between the various questions. The cards
are in our possession, and a nearly infinite number of further correla-
tions can easily be made. This report is a brief summary of the findings.
It is not integded as an exhaustive report. When the committee to con-
sider adult membership instruction is convened, they may be able to begin
with this report, but they need not be limited by it.

It should be noted that the facts gained from the survey do not in

themselves indicate what ought to be done. We should be careful to limit
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our non-intelligent machines to their proper sphere, and not give their
amazing factual competence too much weight in the area of decision making.

The first question concerned the method of instructipn for adult
membership. Sixteen percent stated that their instruction was primar-
1y with individuals, 84% was primarily in claés sessions. ‘

The second question concerned the amount of instruction given. The
number of sessions varies widely. One pastor reported three sessions,
two reported 90. The average number of sessions was 16.42. In a graph
of the number of sessions, the highest peak is reached at 12 sessions,
the second highest peak at 15 sessions. Other peaks are reached at 10,
18, 20, and 24 sessions. Apparently, the number of sessions is deter-
mined by calendar concern as much as by subject concern. I

We did not code the question concerning the number of hours per
session, since these almost universally fell between 13 and 2 hours.

Ve also asked for the average number of additional hours of individ-
ual consultation with each prospective‘member. Thirty-two percent of
the pastors did not fespond to this question. Nine percent reported
that they spent less than one hour. Twenty-seven percent stated they
spent one hour, and 32% spent over one hour in individual consultation.

The third question concerned the average number of adults confirmed
annually in the last five years. Sixty-one percent of the pastors re-
ported an average class of less than 10 members. Twenty-eight percent
reported average classes between 10 and 20.  Ten perdent reported average
classes of more than 20.

The fourth question asked: For whom is the course required? Ten

percent required the course only for unchurched prospects. Seventy-three
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percent required the course for unchurched prospects and for members of
non-Lutheran church bodies. Three percent required those who transferred
from other Lutheran bodies to take the course. Thirteen percent in-
structed all who wished to join regardless of their prior affiliation.

Questions five and six concerned the physical situation.of the con-
gregation and the community. Fifty-nine percent of the pastors work in
a stable residential area. Twenty-four percent are in a'changing conm-
munity. Fifteen percent are in an interracial or transient community.
Thirty-nine percent stated that their congregation was composed of
Principally one class of people. Three congregafions were university
centered. Thirty-nine percent were principally labor, and 44% were
Principally farm. Sixty-one percent of the pastors responding had multi-
classed congregations.

The next four questions concerned the content of the course of in-
struction. Question No. 7 asked what text or workbook was currently
being used. Thirteen percent used Luther's Small Catechism. Thirty-two

percent use What Does the Bible Say? by O. Riess. Ten percent use Know

Xthe Truth, by A. Doerffler and W. Eifert. Seventeen percent mimeographed
or printed their own course, and 15% specified some courses not listed
by us. My statistical competence is rather small, but this seems <o
indicate a rather wide and scattered opinion concerning what constitutes
a good course, or a widespread discontent with all available courses.
Question No. 8 asked: If you were to prepare youf own course, Or
modify existing material, what would be your organizing principle which
provides the outline of the course? Six percent of the pastors would

organize their course with a Bible history outline. Eighteen percent
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would use the Apostles' Creed. Fifty-eight percent would use the Small
Catechism. Five percent would use the Order of Worship, and 8% speci-
fied some other organizing principle.

Question No. 9 asked: With what subject would you begin your course?
Forty-six percent answered that they would begin with the doctrine of
the Bible, 30% would begin with the nature of God, 4% would begin with
the Ten Commandments, 7% with the nature of man, 3% with creation, 1%
With the doctrine of the church, and 6% specified some other topic as
a beginning.

Question No. 10 was divided into thrge parts. Ninety-four percent
of the pastors reported that they spent some instruction time on the
nature and the work of their congregation and Synod. Of these, roughly
60% spent one houf or less, 40% over one hour. Seventy percent of the
pastors spent instruction time on church history. Of these 70% spent
less than one hour aﬁd 30% more than an hour. Ninety-one percent of
the pastors spent instruction time on the meaning and conduct of worship.
Of these, 70% spent 1éss than one hour and 30% more than an hour.

Question No. 11 is: How do you determine acceptability for church
membership? Five percent of the pastors require a written examination,
and 8% an oral examination, presumably to the pastor alone. Thirty per-
cent examined their prospective members before officers of the congrega-
tion. Thirty-five percent accept members after instruction through a
personal interview, and 19% require only completion of the courss of

instruction.
The final two Questions, concerning the ministry of the pastor who

answered the questionnaire, were included chiefly for their value in
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correlating some of the other answers. For question No. 12: How many

Years have you served as a parish pastor? we set up four categories—-

1 to 5 years, 5 to 10 years, 10 to 20 years, and over 20 years. The
number was about equal (120 to 150) for the first three categories,

from 1 to 20 years; 295 of the pastors have served for more than 20 years.
We categorized in multiples of 10 for the number of hours of formal
academic course work taken since graduation from the Seminary. Sixty-
five percent of the pastors answered that they had taken none. Fifteen
percent have taken up to‘10 hours. Seven percent have taken more than

30 hours. of formal course work.
Correlations

In addition to the simple answers to the questions given, we instructed
the machine operators to make a number of correlations for us. We were
principally concerned about the relationship between the age of the pastor,
the number of study course hours he has taken and his use or non-use of
Luther's Small Catechism. We were unable to ‘detect any important correla-
tionf Some of the flgures may be interesting.

Four hundred twenty-one of the pastors stated that if they were to
prepare their own course:they would use the Small Catechism as an organiz-
ing principle. The breakaown of these 421, in terms of their years in
the ministry, is as follows: U44% of the pastors serving under five years
would use the Catechism, 49% of those serving between 5 and 10 years,

56% of those Serving between 10 and 20 years, and 71% of those serving

for more than 20 years. The correlation is not heavy, but is clear that
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the older pastor is more inclined to use Luther's Small Catechism.

The same correlation showed itself in terms of the textbook actually
used: 4% of the pastors serving less than five years used the Catechism;
10% of those serving between 5 and 10 years used it, 11% of those serving
between 10 and 20 years used it, and 20% of the pastors who have served
for more than 20 years used the Catechism.

Not even this much correlation was observable between the use of the
Catechism and the number of hours of formal cc;urse study taken. Thus
60% of the pastors who have taken no course work would use the Catechism
as their organizing principle, 62% of those who have taken more than
30 hours of course work did use the Catechism. Thirfeen percent of those
who have taken no course work actually used the Catechism, and 16% of
those who have taken more than 30 hours of course work actually used the
Catechism. The other percentages in ‘t.hése correlations were very close
to those mentioned.

We were also interested to see whether the size of the pastor's class
correlated with the use of the Catechism. It would take a man with more
statistical competence than mine to determine whether the correlation
here was significant. Fourteen percent of those who confirmed under 10
used the Catechism, 9% of those who confirmed between 10 and 20, 14% of -
those who confirmed betwéen 20 and 30, and 26% of those who confirmed
more than 30 per year. However, since only 23 of the 717 pastors added
so many adults, the final correlation of 26% may be invalid. This is in-
dicated by the percentages of those who answered that they would use the

Catechism as their organizing principle if they were to prepare their
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own course. Sixty-one percent of those who confirmed less than 10
would use the Catechism, 53% of those who confirmed between 10 and 20,
66% of those who confirmed between 20 and 30, and only 43% of those who
confirmed more than 30 would use the Catechism.

There is no apparent correlation between the age of the pastor and
his decision to prepare his own course. The percentages varied between
15 and 20, for all of the five categories in question No. 12. The same
lack of correlation is apparent between those who prepared their own
course and the number of hours of formal course study. The percentages
varied with no apparent sequence between 20 and 23 for each of the four
categories in question No. 13..

There may be some significant correlation between the age of the
pastor and his decision to begin an adult course with the doctrine of
the Bible. Thirty-seven percent of those who have been a pastor for
less than five years would begin with the doctrine of the Bible, and
52% of those wﬁo have been a pastor more than 20 years would begin
with that doctrine. There is no observable correlation between the
number of hours of formal course work and the decision to begin a course
with the doctrine of the Bible.

Since the selection of pastors was made with a concern for a repre-
sentative cross section of the church in terms of central city, rural,
and urban congregations, we asked the machine operators to correlate
this information also with the use of the Catechism as an adult member-
ship textbook, or the decision of the pastor to organize his own course
around the Small Catechism. We wWere unable to detect any significant
variation between the central city, the rural, and the urban area. Ap-

parently, the nature of the community makes no significant difference
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in the theological question concerning the textbook to be used for adult

v instruction.

¢ I do not know whether any of this information is of great signifi-
cance. At this time, I suspect that its significance hardly warrants
the amount of work (chiefly secretafial) that went into the report.
Probably the smaller survey committee should be called together once
more to look at the questionnaire and the statistical returns before
the larger commitﬁee is activated to consider the general patterns of
adult membership instruction.

Robert Hoyer
October, 1964




APPENDIX C
SALES REPORT ON ADULT PREMEMBERSHIP MANUALS

Subject: Tools for Adult Instruction, Leading to Church Membership

For use by: The Pastor

Review of existing materials for "Adult Instructions" listed by C.P.H.
Light from Above 1960 - Koehler $1.50

(A study of Christian doctrine explained and applied to
everyday living.) Sold 9,582 copies

Christianity Is For You 1961 - M. L. Rudnick $1.50
(Basic information about God's nature, creation, and
salvation. For adult and youth.) Sold 6,370 copies

At the Lord's Table 1961 - C. Bergendoff Doz. $2.75
(Booklet on the Lord's Supper useful for confirmation and
adult membership.)

Adult Membership Manual 1958 $1.25

(A guide for instruction on the fundamental teachings of the
Lutheran Church. It follows Luther's Small Catechism.) Sold
21,400 copies

Let Us Reason Together 1943 - R. Schroeder 65¢

(Presents the fundamental doctrines of the Lutheran Church.
Pocket size. Available with 16 page folder true and false
questions @ 25¢.) Sold 25,000 copies

What Lutherans Believe 1946 - Schramm $1.75 paper 75¢
(An exposition of Luther's Catechism in a brief series of
| lectures.) Sold 6,070 copies

| Know the Truth 1944 - A. Doerffler and Eifert 50¢
| (A series of outlines on the fundamental doctrines of the
the Christian religion.) Sold 170,000 copies

What Does the Bible Say 1943 = 0. Riess $1.00 Instructors Manual $2.00
(24 lessons based on the Scripture texts) Sold 76,132

Visual Aids listed by C.P.H.

"Christian Faith and Life Series" $71.00
(Series of 24 filmstrips B & W - captions on frames - no recordings.
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Designed primarily for use with children, although they may
be adapted for use in adult instruction.)

We are all aware of the fact that many Pastors have prepared their own

materials, either in outline or mimeographed form, tailored to fit their
own personality and approach.

Statisties: Adult Confirmations or Baptisms U.S. and Canada

1961 - 32,819

1960 - 35,570
1959 - 34,806




APPENDIX D
REPORT ON CORRESPONDENCE

In a letter dated August 26, 1965, W. Herbert Porter.-Associate
General Secretary of the American Baptist Convention, referred me to
the catalogue listing the materials available in the American Baptist
Convention for use in adult premembership instruction. He also made
reference to materials that are being used and recommended some of them
for my attention. Mr. Portér made no mention in hils letter of any
Principles or foundation papers for the devalopmeﬁt of adult premember-
ship instruction.

In a letter dated August 23, 1965, Robert C. Martin, Jr., Associate
Director of the Department of Christian Education of the Episcopal Church,
referred me to an article written by Reuel Howe entitled, "Confirmation
and the Adult," which appeared in June 1962, issue of Findings. A copy
of the article was enclosed. Mr. Martin also referred to an adult con-
firmation course in use in the Episcopal Church and to a book by David
Hunter which gives the educational position of the Episcopal Church's
Department of Education. Aside from the article by Reuel Howe, however,
there were no principles or foundation papers for adult premembership
instruction. ]

In a letter dated April 14, 1965, William M. Ramsay, Associate
Director of Adult Education of the Presbyterian Church in the United
States, indicated that he was having sent to me the full set of principles

and foundation papers which underlie the Covenant Life curriculum of

his church body. He also sent a copy of a manual used for adult pre-
. membership instruction entitled, Toward Responsible Discipleship, along
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with the leaders manual for the course. Mr. Ramsay says in his letter,
'"We do not have any material outlining the theory béhind our instruction
for preparing adults for church membership."

In a letter dated April 6, 1965, Elinor G. Galusha, identified as an
editor responsible for adult materials for the United Church, wrote,
"The United Church is also in the process of developing materials for
confirmation education for young people and adults. At this juncture
specifications have been written for these materials but no materials
themselves are actually in hand." She did send a copy of the specifi~-
cations which had been written but they were not in the form of under-
lying theological and educational principles.

In a letter dated April 14, 1965, Mr. Lindell Sawyers, Editor of
Crossroads for the United Presbyterian Church in the United States of
America, referred me to an enclosed list of communicants class material

available in his church body. He sent a copy of Basic Principles of

Christian Faith and Life which gives the underlying principles of the

educational curricula of his church body. He went on to say, "I regret
that I do not know of any 'position papers' on such instructions." He
did indicate that the staff was working on a new curriculum for United
Presbyterians and that instruction for new communicants would undoubtedly

receive consideration.




1SS § % §

BIBLIOGRAPHY

A. Educational Resources

Clemmons, Robert S. Education for Churchmanship. Nashville: Abingdon
Press, 1966.

Coiner, Harry G. Teaching the Word to Adults. St. Louis: Concordia
Publishing House, 1962,

Curriculum Committee, General Board of Education, The Methodist Church.
Design for Methodist Curriculum. Graded Press, 1965 (no place given).

Damm, John S., editor. The Teaching of Relig'ion. Twenty-Second Lutheran
Education Association Yearbook. River Forest, I1l.: Lutheran
Education Association, 1965. i

Gilbert, W. Kent. The Age Group Objectives of Christian Education. Pre-
pared in Connection with the Long--Range Program of Lutheran Boards
of Parish Education. N.p., 1958. :

, and Wilson C. Egbert. The Objectives of Christian Education.
Prepared in Connection with the Long Range Program of the Boards of
Parish Education. N.p., 1957.

Howe, Reuel I.. Man's Need and God's Action. Greenwich, Conn.: The Sea-
bury Press, 1953.

Miller, Randolph Crump. Christian Nurture and the Church. New York:
Charles Scribner's Sons, 1961.

. Education for Christian Living. Englewood Cliffs, N. J.:
Prentice-Hall, Inc., 1956. ;

"The Objective of Christian Education." St. Louis: Boart_i of Parish Educa-
' tion, The Lutheran Church--Missouri Synod, 1966. (mimeographed)

Smith, Henry P. Psychology in Teaching. Englewood Cliffs, N. J.: Pren-
tice-Hall, Inc., 1954,

Tyler, Ralph W. Basic Principles of Curriculum and Instruction. Chicago:
Syllabus Division, The University of Chicago Press, 1950.

Wyckoff, D. Campbell. Theory and Design of Christian Education Curriculum.
Philadelphia: The Westminster Press, 1961.




145

B. Theological Resources

Bright, John. The Kingdom of God. New York: Abingdon Press, 1953.

Caemmerer, Richard R. Feeding and Leading. St. Louis: Concordia Pub-
lishing House, 1962.

. God's Great Plan For You. St. Louis: Concordia Publishing
House, 1961.

. "Kerygma and Didache in Christian Education," Concordia
Theological Monthly, XXXIT (April 1961), pp. 197-208.

« Preaching for the Church. St. Louis: Concordia Publishing
House, 1959. :

, and Erwin L. Lueker. Church and Ministry in Transition.
St. Louis: Concordia Publishing House, 1964.

Coiner, Harry G. "The Context of Christian Education," Lutheran Educa-
tion, XCV (April 1960), pp. 375-379.

Elert, Werner. The Structure of Lutheranism. Translated from the German
by Walter A. Hansen. St. Louis: Concordia Publishing House, 1962.

Girgensohn, Herbert. Teachinz Luther's Catechism. Translated from the
German by John W. Doberstein. Philadelphia: Muhlenberg Press, 1956.

Marty, Martin E. The Hidden Discipline. St. Louis: Concordia Publish-
ing House, 1962.

Pieper, Francis. Christian Dogmatics. Vol. I. St. Louis: Concordia
Publishing House, 1950.

Schlink, Edmund. Theology of the Lutheran Confessions. Translated from
the German by Paul F. Koehneke and Herbert J. A. Bouman. Philadel-
phia: Muhlenberg Press, 1961.

Tappert, Theodore G., translator and editor. The Book of Concord. St.
Louis: Concordia Publishing House, 1959.

Walther, C. F« W The Proper Distinction Between Law and Gospel.
: Translated from the German edition of 1897 by W. H. T. Dau. St.
Louis: Concordia Publishing House, 1928.

Wingren, Gustaf. Creation and Law. Translated from the Swedish by Ross
Mackenzie. Philadelphia: Muhlenberg Press, 1961.




146

. Gospel and Church. Translated from the Swedish by Ross
Mackenzie. Philadelphia: Fortress Press, 1964.

. Luther on Vocation. Translated from the Swedish by Carl
C. Rasmussen. Philadelphia: Muhlenberg Press, 1957.

C. Adult Premembership Instruction Manuals

Backus, D. William, and Paul R. Malte, editor. Perspective. Medford,
Oregon: Morse Press, Inc., 1962.

Deffner, Donald L. The Doctrine in the Liturgy. St. Louis: Concordia
Seminary Print Shop, 1960.

Doerffler, Alfred and Wm. H. Eifert. - Know the Truth. St. Louis:
Concordia Publishing House, 1944.

Riess, Oswald. What Does the Bible Say? Detroit: N.p., 1956.

Rudnick, Milton L. Christianity is for You. St. Louis: Concordia
Publishing House, 1961.

Schedler, Donald. The Doctrine in the Liturgy. Terre Haute, Ind.:
NepPs, 1962. (mimeographed)

A Short Explanation of Dr. Martin Luther's Small Catechism: A Handbook
of Christian Doctrine. St. Louis: Concordia Publishing House, 1943,

Theiss, Herman C. Life With God. Medford, Oregon: Morse Press, Inc.,
1961.




	Principles for the Development of Adult Premembership Instruction
	Recommended Citation

	tmp.1588106163.pdf.dJdSE

