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Abstract—Writing is one of the four main language skills that are given emphasis in Second Language 

Learning. Summary writing is often viewed as a difficult and a challenging skill in learning a second language, 

which may result in negative attitudes forming, both toward summary writing and to writing in general. The 

main purpose of this study is to investigate students’ perceptions and problems related to collaborative 

summary writing in a university in Saudi Arabia. The study involved five undergraduate EFL Saudi female 

students as a case study and who were exposed to writing course participated in this study. The students were 

given different collaborative writing tasks during the semester and completed one summary writing task 

collaboratively for the purpose of this study. Then their views about the task were recorded via semi-

structured interview. The findings suggest that most of the participants express positive attitudes toward 

collaborative writing and consider it beneficial for improving different aspects of writing skills, second 

language proficiency, and confidence. Several problems occurred during the process of collaboration, and 

these are also identified and discussed. 

 

Index Terms—collaborative summary writing, collaborative writing, L2 writing  
 

I.  INTRODUCTION 

Writing is considered to be one of the most important academic skills, especially in settings like schools and 

universities. Among the different genres of writing, summary writing is found to be challenging and difficult to master, 

hence, collaborative writing has been suggested as a potential solution (Lin & Maarof, 2013). Collaborative writing is 

defined as the joint production of a text by two or more writers (Storch, 2011). In recent years, there has been a 

significant growth of research on collaborative writing in the L2 classroom (see, for example, Shehadeh, 2011; Storch, 

2005; Lin & Maarof, 2013). Collaborative writing emphasizes the significance of interactions and cooperation to solve 

problems in creating a text. Both cognitive and sociocultural theories of L2 learning encourage the use of collaborative 

writing tasks. From the cognitive perspective, Long’s (1996) interaction hypothesis claims that language negotiation for 

meaning and form facilitates L2 learning. On the other hand, the sociocultural perspective is based on the Vygotskian 

notion that learning is a socially mediated process (Vygotsky, 1978). Specifically, students engage in scaffolding where 
lesser-advanced students learn from more advanced learners through their interactions, generating ideas, and languaging 

(Vygotsky, 1978).  

Statement of the problem 

Summary writing is considered a useful albeit sophisticated skill to master. Norisma, Sapiyan, & Rukaini (2007) 

stated that summarizing is a significant skill which involves multiple cognitive activities that occur during 

understanding a text and generating a shortened version of it is known as summarizing. Writing a summary requires 

students to read a text, find the main points, delete the redundant details, combine similar ideas, and write a text using 

their own words (Casazza, 1993). Norisma et al. (2007) found that most students failed to summarize texts effectively 

and concluded that they were weak at summarization. In addition, a study conducted by Chen and Su (2011) reveals that 

in writing summaries, students tend to copy rather than paraphrase which can be considered plagiarism. 

Due to the difficulties involved in writing a summary, the problem addressed in this study is to determine student’s 
perceptions about collaborative summary writing as a learning approach. Seen in this light, collaborative writing, which 

has a beneficial effect on writing skills and encourages students to actively take part and produce a text, provides an 

alternative for teachers to foster their students' summary writing skills due to its collaborative focus. However, to date, 

few studies have been conducted on collaborative summary writing. Subsequently, this investigation aims to explore 

and summarize student’s perceptions about collaborative summary writing. This study concerns those interested in the 

educational process, especially in the field of writing, because it sheds light on the collaborative summary writing 

approach. It is hoped this approach may overcome the shortcomings of traditional summary-writing practices. 

The main purpose of this study is to answer the following question: 

1. What are Saudi female students' perceptions of collaborative summary writing? 

2. What are the problems that may occur during the collaborative writing process? 

II.  LITERATURE REVIEW 

Learning a second language 
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Language plays an essential role in our lives because it enables us to express our desires, feelings, and ideas. Creating 

a learning environment where language learning is an efficient experience has been the focus of several previous studies 

(Sajedi, 2014). Second language acquisition (SLA) involves learning another language besides one’s mother tongue 

either in a classroom setting or outside the classroom (Ellis, 1997). Second language learners are recommended to seek 

a great exposure to the language being learned (Krashen, 1981). Similar to the first language development, exposure to 

the second language enables learners to develop different aspects of their new language. Learning a second language is 

difficult and requires a lot of practice to avoid interference with learners’ first language. In addition, a lot of mental and 

cognitive processes occur in the learner's mind like perception, memorizing, thinking, and so forth, during the 

acquisition of a second language (Ellis, 2008).  

Second language writing 

Language consists of receptive skills (reading and listening) and productive skills (speaking and writing). However, 
the productive skills, particularly writing, are considered more difficult for second language learners (Gökçe, 2011). 

Many learners find writing boring and tough because it requires many skills such as good organization, creativity, 

imagination, and good language knowledge (Gökçe, 2011). Indeed, some students have valuable ideas, but they find 

composing meaningful thoughts very hard, especially in a second language. Also, some students have negative attitudes 

toward writing in their second language. Using different pedagogical techniques and strategies in teaching writing may 

foster students' abilities and raise their level of interest. Powell (1984) conducted a study comparing student’s attitudes 

with their success in writing and found that learners do not like or enjoy writing either in a first or second language 

because writing tends to be accomplished in only one way most of the time: traditional essay writing. Powell (1984) 

also stated that writing teachers generally use rigidly structured approaches, and generally do not attempt to change 

their approach to teaching writing. For instance, teachers mostly ask their students to write in different styles (e.g., 

narrative or argumentative), but they always teach them using the same methods, without changing their style of 
teaching. In another study, Fareed, Ashraf, and Bilal (2016) investigated the problems that occur in ESL learner’s 

writing. The study revealed that the major problems with ESL learners’ writing are related to a lack of linguistic 

proficiency, writing anxiety, lack of ideas, reliance on their L1, and weak structural organization. Fareed et al (2016) 

added that many factors affect learners' problems in writing; for example, untrained teachers, ineffective teaching 

methods and examination system, a lack of reading and writing practice, large classrooms, low levels of motivation, and 

lack of ideas. The study also suggested a number of remedies to encourage learners to read and write more extensively 

such as training teachers and making changes to the examination system.  

L2 collaborative learning 

Unlike traditional, individual-focused learning methods, collaborative learning offers great benefits to language 

learning. However, collaborative learning is defined differently by different scholars; Slavin (1980) defines 

collaborative learning as when a group of students work together and are given rewards and recognition based on the 
whole group's performance. On the other hand, Artz and Newman (1990) describe collaborative learning as when a 

group of learners work as a team to solve a problem, complete a task or achieve a common goal. Indeed, over the last 

few years, group work has become very common in L2 classrooms. Several studies have emphasized the significance of 

collaborative work for teaching and learning a second language (see, for example, Shehadeh, 2011; Dobao, 2012; Lin & 

Maarof, 2013; Wigglesworth & Storch, 2012). 

The use of pair or group work in the classroom is mainly based on the sociocultural theory, which states that human 

development is related to social interaction (Vygotsky, 1978). In first language acquisition, children’s linguistic and 

cognitive development (novices) arises from their social interactions with more knowledgeable others (experts). 

Vygotsky (1978) claimed that the assistance provided to children (in the form of scaffolding) enables children to 

improve their cognitive and linguistic abilities and therefore allows them to reach their potential level of development. 

Research has also shown that scaffolding can be applied to second language contexts (Shehadeh, 2011). A number of 

studies have investigated and analyzed group talk (metatalk or language-related episodes) and concluded a positive 
effect for second language learning (Shehadeh, 2011). In a comparative study, Pica and Doughty (1985) examined the 

difference between the effects of teacher-centered classes and cooperative classes; they found that more opportunities 

for language practice that were given to learners while in small groups produces more scaffolding which enables 

learners to stretch both their cognitive and linguistic development beyond their current level towards their potential 

level of development. Based on previous studies, learners should be encouraged to engage in group work to enhance 

and facilitate their learning (Shehadeh, 2011). 

L2 collaborative writing 

For students, writing skills are crucial to master because their writing skills are constantly evaluated as a measure of 

their academic success (Ismail & Maasum, 2009). L2 teachers adopt different methods of teaching writing. One of the 

recommended methods is the incorporation of collaborative writing in which students have a shared responsibility and 

work together to produce a written text (Storch, 2005). The last few years have witnessed several studies on 
collaborative writing. Many of these studies have been conducted to examine the benefits of collaborative work on L2 

writing (Shehadeh, 2011). The process of collaborative writing allows participants to explore, discuss, cooperate and 

improve their learning capabilities (Dobao, 2012). Vygotsky (1978) argued that social interaction precedes development. 

Collaborative writing is built on the Vygotskian notion of having to interact with others, cooperate, and exchange ideas 
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in order to allow development to take place (Heidar, 2016). Many studies have attempted to measure the effect of 

collaborative writing on overall writing performance. Shehadeh (2011) investigated two groups of student’s perceptions 

of collaborative writing; the majority of students in the experimental group reported that the experience was interesting 

because the other members enabled them to write to higher standards and develop their content, organization and 

vocabulary skills. Other studies found reinforcement in students’ writing in terms of increased grammatical accuracy 

(Altai, 2015; Storch, 2005; Wigglesworth & Storch, 2009). In general, the students perceived collaborative writing 

positively. Positive reactions included opportunities to compare ideas (Storch, 2005) and negotiating meaning (Altai, 

2015). Also, Scotland (2014) investigated student’s perceptions of assessed group work and found that they had positive 

perceptions towards it. In another study (Dobao & Blum, 2013), students were given one collaborative writing task and 

their reactions were generally positive although a third of them did not see a positive effect on developing grammatical 

accuracy or vocabulary knowledge. Therefore, more research needs to be conducted about student’s perceptions toward 
collaborative writing in order to gain a better understanding of learners’ observed behaviour and language learning 

outcomes. 

Collaborative summary writing 

Summary writing is a significant academic skill for L2 learners and is used most frequently in universities. It requires 

students to read and understand a passage, then paraphrase and write a summary. Summary writing is considered an 

essential exercise to enhance students' comprehension skills (Choy & Lee, 2012). Most students, especially those with 

limited vocabularies, find summary writing a challenging task. Students encounter several problems when writing a 

summary; one of these is their inability to paraphrase passages. In addition, many students find summary writing a 

cognitively demanding task which requires instruction and practice to do it properly, otherwise, students may simply 

copy rather than accurately paraphrase (Nambiar, 2007). In addition, Perin, Keselman & Monopoli (2003) conducted a 

study on summary writing which found that students faced difficulties in finding the main ideas in a text. Furthermore, 
they found that students who had prior knowledge about the topic were able to summarize the passage more effectively 

than those who did not. Therefore, collaborative summary writing is introduced as an approach to be used in second 

language classes in order to improve student’s reading and writing skills. Lin and Maarof (2013) investigated both 

student’s perceptions of collaborative writing in summary writing as well as the problems they encountered and found 

that students had positive perceptions in terms of motivation, grammar, vocabulary and co-construction of knowledge. 

In the same study, students reported several problems such as limited second language proficiency, unwillingness to 

offer their opinions, and an inability to finish the task in the allocated time. Shehadeh (2011) found that when students 

collaborate to compose a summary, it not only reduces the cognitive burden of this complex task, but it also develops 

different aspects of their writing. Sajedi (2014) has shown that collaborative writing is useful for L2 improvement 

because it encourages students to become more engaged in the task, enhancing their confidence, and increasing their 

responsibility. 

III.  METHODOLOGY 

The participants of this research study are five Saudi female students currently studying at level two and are majoring 

in English. Students are chosen in this level particularly because they have mastered paragraph writing but struggle with 

summarizing, which is a skill included in their course. The students are enrolled in a writing class for three hours a 

week and had several collaborative writing tasks. The study employed interviews as the method of data collection. A 

collaborative summary writing activity was given to the students followed by a semi-structured interview with the five 

participants.  

Instrument 

The instrument used was an interview protocol comprised of semi-structured questions to elicit students' perceptions 

of the experience of collaboration after completing one summary writing task in the classroom (see appendix 1 for the 

interview questions). Questions are made based on the results of previous studies (see, for example, Shahedah, 2011; 

Sajedi, 2014). Although the students were used using different collaborative writing experiences in writing essays or 
paragraphs, this was their first time using a collaborative approach to write a summary. 

Procedures 

The study was carried out in the 12th week of a 15-week semester. Five students were selected randomly as a group. 

They were given a passage of an appropriate level and length, asked to read it carefully, find the main ideas, delete the 

irrelevant points and write the summary collaboratively using their own words. Students worked together in which each 

one of them contributed in one or two sentences to the summary while the other group members checked for 

grammatical accuracy, use of vocabulary, and clarity of ideas. Then, the participants were interviewed by the researcher. 

The interviews were informal, semi-structured and were conducted using the student’s first language to provide the 

participants with the opportunity to express their ideas clearly. Furthermore, the researcher interviewed each one of the 

participants individually to ensure privacy. 

IV.  FINDINGS 

Students' perceptions of collaborative summary writing  
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Based on the participant’s answers during the interviews, all of them agreed that collaborative summary writing is 

beneficial in different ways especially in terms of improving their grammar, expanding their vocabulary, and improving 

their paraphrasing skills. Participant A, for example, pointed out that:  

"I prefer collaborative writing, particularly when everyone of the group provides her sentence structure and we as 

group members decide for the best." 

So, participant A relates collaborative writing to the ability to build the best sentence structure. Another feature of 

collaborative writing is that students might benefit from the feedback given by the other group members in order to 

improve their writing. In this regard, participant B said that: 

"I think group interactions are useful because they help to correct errors and remind us of things we might forget 

when working individually." 

 Participant C also found group interactions important in improving her writing skills and claimed: 
"…by interacting, we search, discuss and think of the best words and grammatical structures that fit in the context." 

Participant C, therefore, claimed that group interactions are effective to improve both vocabulary and grammar. 

Further, participant D said that: 

"My level of English is not proficient, so I need someone else to polish my language  and group discussions are 

often valuable." 

Overall, the respondents relate collaborative writing to the development of L2 writing in different areas (e.g., 

language proficiency, grammar improvement, expanding of vocabulary and developing paraphrasing skills). 

The four participants revealed that writing collaboratively was able to positively affect their confidence and 

motivation for writing. For example, participant E reported that: 

"If I make a suggestion and they accept it, my confidence increases." 

In contrast, participant C claimed that writing collaboratively did not affect either her confidence or motivation, 
revealing that collaborative writing might even destroy someone's self-confidence, reporting that: 

 "If a student is put with a group that has members who are beyond her level, this  might make her less 

confident." 

In sum, the majority of the participants (80%) claimed that collaborative writing has a positive effect on their 

motivation and confidence. 

Students were also interviewed about the evaluation criteria. Two participants thought receiving a group grade is fair, 

whereas two other participants reported that it depends on the members of the group, the fifth one thought it is unfair to 

have a group grade. For example, participant D claimed: 

 "If the group members are cooperative, then I think the marking is fair." 

Therefore, participant D relates the fairness of evaluation to the collaboration of the group members. On the other 

hand, participant C had a different point of view: 
"…in all kinds of collaborative learning, I think it is unjust that all members take the  same grade while there is a 

disparity in their contributions." 

Therefore, participant C sees it from a different angle, that grading should be related to each member's own 

contribution. Overall, the participants had different views about accepting group evaluation.  

Most of the participants claimed that the success of collaborative writing depends largely on the group members in 

the team. Participant B, for example, claimed that: 

"Collaborative writing, in general, is a very useful tool especially if you have group  members who are similar to 

your level or beyond." 

Therefore, participant B finds the usefulness of collaborative writing relies on the members of the group. Participant 

C also agrees: 

"I believe the success of collaborative writing depends largely on who are you going to join? Is the relationship 

between the group members strong? Is the work divided in a way that is fair for all the members?" 
So, participant C thinks writing collaboratively depends on the group members, their relationships, and how the work 

is divided among them (i.e., whether fairly or not). Similarly, participant A said: 

 "I prefer it when the professor gives us the opportunity to decide who to be within the  group, instead of dividing us 

randomly." 

Overall, the participants claimed that group members play a crucial role in the success of collaborative summary 

writing.  

Students' problems of collaborative summary writing  

When the participants were asked about the problems they encountered in the process of collaboration, the majority 

of them reported that the main problem with collaborative writing was working with uncooperative group members. 

Participant E, for example, mentioned that: 

"Sometimes, the group members rely mostly on one or two members, while the rest are doing nothing." 
For participant E, some group members are more responsible than others. Participant B agreed with participant E and 

claimed: 

"The members' different levels will make the most work on those who are more  proficient." 
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So, participant B views the problem differently and thinks that some members do not collaborate because their level 

of proficiency is not sufficient enough. Participant C also sees the issue from a different angle, and claimed: 

"Sometimes, all the group members will be thanked by the doctor for the great work while in reality, only one or two 

members have participated. This might affect the relationship among group members." 

For participant C, some group members may not contribute at all to the group discussions but will be praised by their 

tutor for great work, which may lead to negative attitudes toward such members. Overall, all the participants found the 

lack of collaboration as the major problem in writing as a group. 

Another problem that was reported by only two participants is the limited time that is given for writing. For instance, 

participant B claimed that:  

"Sometimes, collaborative writing is a kind of wasting time as some members are dependent on the others." 

For participant B, some members wait for the others to do the task and do not provide any contribution. For 
participant B, working alone might be better than wasting time while asking for other members' contributions and 

opinions.  

Overall, the participants perceived collaborative summary writing positively and they wish to do it again. They find it 

positively affects their grammar, vocabulary, paraphrasing skills and motivation. However, they encountered some 

problems during the process of collaboration such as working with uncooperative group members and limited time. 

V.  DISCUSSION 

From the interview responses, all the participants revealed positive perceptions of collaborative writing in terms of 

several different aspects. In terms of language development, the participants claimed that collaborative writing was 

helpful in enriching their writing skills, which is in harmony with previous studies. For example, Shehadeh (2011) 

stated that the collaborative experience had a positive impact on students’ L2 writing development. In terms of grammar 

development, the findings of the current study echo several prior studies' findings. For instance, Lin and Maarof (2013) 
and Storch (2005) found that collaboration affected the participants' grammatical accuracy positively. In terms of 

vocabulary development, Gökçe (2011) and Shehadeh (2011) indicated an improvement in vocabulary and quality of 

writing after writing collaboratively. Therefore, students prefer writing collaboratively because a member can be 

proficient in some aspects like grammar, but not others like vocabulary. As a result, group members complement each 

other and collaborate to produce a better summary. 

Another feature that was mentioned by the participants is sharing ideas and learning from each other, which is 

frequently cited in past studies (Shehadeh, 2011; Storch, 2005; Wigglesworth & Storch, 2012). By writing together, 

students exchange ideas, make suggestions, paraphrase sentences, and negotiate meaning. These interactions enrich 

their vocabulary, foster their grammatical accuracy, and enhance their overall language proficiency. When someone 

makes a mistake, others will provide corrective feedback and in this way, the final product will be improved. Such 

interactions open students' eyes to aspects of language they may not have considered before. Discussing these issues 
with each other helps them think and search deeply until they reach a solution to a problem they encounter. Therefore, 

their overall language will be developed and they will gain benefits in different aspects of L2 writing.  

Most of the participants indicated that collaborative writing supported their motivation and confidence in writing. 

This finding confirms past studies (Shehadeh, 2011; Gökçe, 2011; Yong, 2006) whose participants claimed that 

collaborative writing fostered their self-confidence. In addition, Lin and Maarof (2013) conducted a study on Malaysian 

students, which revealed that collaborative summary writing increased students' motivation toward writing. When a 

member receives positive feedback for her contribution or when the other members accept their suggestions, this 

increases confidence and motivation toward writing. Therefore, the students will be more engaged and eager to write. 

However, contrary to the majority of studies, participant C claimed that collaborative writing might affect their 

motivation negatively. For them, being a part of a group which has more competent or dominant students might make 

them not accept their contributions and suggestions. As a result, this may lead them becoming less confident and 

unmotivated to participate. Therefore, teachers should be mindful of this in the class and always remind their students 
of best practice for polite social interaction. Although having students with different levels in the same group has 

positive effects, it also can lead to negative ones.  

Scotland’s (2014) study that was conducted with Qatari students showed they claimed to accept a group grade which 

contradicts the findings of the current study. Four of the participants in this study pointed out that a group evaluation 

would be accepted only if all the group members are cooperative and one participant did not accept it at all, although 

they did not really receive a mark for their collaborative summary writing. The reason for this might be that some 

members work harder than others, and so deserve better marks. Normally, in group writing, a member's mark is tied to 

the performance of the whole group. Plastow, Spiliotopoulou, and Prior (2010) made a comparison between individual 

marks and group marks for 230 students. Surprisingly, the results indicated that no statistical correlation was found 

between individual and group marks. This is an indicator that group evaluation is not valid compared to individual 

evaluation. Maybe that is why the participants in the present study do not find group evaluation reflects the real ability 
of each member. For example, higher-ability members might positively affect the mark of lower-ability members and 

vice versa.  
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All the participants agreed that the kind of members in a group has a great influence on collaborative writing. This is 

because collaborative writing encourages students to take responsibility not only for their own writing but also share the 

responsibility to help other members of the group in their accomplishing goals. This is in line with Talib & Cheung’s 

2017) findings, who claimed that the success of collaborative writing is largely related to teamwork. A number of 

participants prefer to choose group members by themselves. So, maybe having members who are close to each other 

will lead to better interaction and therefore better writing. Some students may find it difficult to work with people they 

are unfamiliar with. Also, some students may prefer to choose team members in order to make sure they will be 

beneficial to the whole group. Some members are passive and unwilling to participate which reduces the enjoyment and 

cooperation of the whole group. In this way, the other members will not benefit and might become demotivated to 

participate which will be reflected by the overall quality of their writing. The participants also agreed that not 

everybody provided an equal amount of effort which corresponds with past studies (Lin & Maarof, 2013; Sajedi, 2014). 
In addition, Altai (2015) pointed out that some of the participants in her study complained about uncooperative group 

members. The reason for this might be that the group members change from one task to another. In some cases, the 

group members contribute equally, while they do not in others. Further, some members might be irresponsible and 

unwilling to provide their ideas and participate just because they expect other members to do so. In other words, some 

members (passengers) depend on others, particularly those who are more proficient in L2 writing skills. Passengers or 

free riders are those who do not provide any contributions to the group but still receive benefits (Scotland, 2014). The 

problem of passengers in group writing is very difficult to solve. Teachers need to always encourage their students to 

participate and make contributions as this will be reflected in their level of development.  

Another difficulty that two participants encountered was the limited time to write collaboratively. This finding is 

consistent with some previous studies that found working in groups take longer time than working individually (Storch, 

2005; Lin & Maarof, 2013), but contradicts Altai’s (2015) findings where the participants declared that collaborative 
writing decreased the amount of time they spent on writing texts. Dobao (2012) argued that when assigning the same 

amount of time, students who write individually produce longer texts than those who write in pairs or as part of a group. 

As for the current study, the participants may not be proficient enough in English as they are in level two. This means 

that writing collaboratively will require more of their time to suggest, explore, discuss, pool ideas, talk about the best 

ways to use language and finally decide on the best choices. Therefore, the time required is not only for writing itself 

but also for what happens before the writing process as part of the collaboration.  

VI.  CONCLUSION 

Research and empirical studies on collaborative writing have suggested its significance for teaching a second 

language. This study was conducted to investigate student’s perceptions toward collaborative summary writing. The 

general principle behind collaborative writing is that students work together as a team to achieve a common goal, 

namely that each student learns from the others. Hence, considering the perceptions of students toward collaborative 
writing and problems that occur in the process of writing, it can be concluded that students have a generally positive 

attitude toward collaborative summary writing, although they encountered some problems in the process of 

collaboration. The findings of this study echo a vast number of past studies and suggest a lot of advantages for using 

collaborative writing in enhancing different aspects of language proficiency and paraphrasing skills as well as building 

motivation toward L2 writing. Further, some problems occurred: a lack of group collaboration and limited time. 

Therefore, L2 teachers should encourage their students to reflect on their perceptions of collaborative writing because 

this provides them with a great opportunity to discuss and learn from these discussions. 

Limitations and further studies 

This study has a number of limitations that should be mentioned. First, the present study is limited in that it is based 

solely on five participants’ reports gathered by semi-structured interviews. Thus, a general claim cannot be made about 

students' perceptions of collaborative summary writing as the researcher worked with only a limited number of 

participants. However, the participant’s responses did reflect a number of issues highlighted in previous research. 
Second, all the participants in this study are studying at the same level; level two. Having more participants from 

different levels could affect the results. In addition, the limited meant that the participants only collaborated on one 

summary writing task. If there was more time, the participants could do more collaborative summary writing tasks and 

so the findings would be more reliable. Consequently, further studies need to be conducted in order to eliminate or 

mitigate these limitations.  

APPENDIX  

Interview questions 

1/You have been in a collaborative summary writing experience, how do you feel about this experience in general? 

2/ Was collaborative writing helpful? Why? Or why not?  

3/ Tell me what is it like to interact with members of your group in order to compose a piece of writing? 

4/ What do you think of the feedback you get from your group members? 
5/ Does collaborative writing help you to understand more about paraphrasing? How? 
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6/ What are the effects of collaborative writing on personality factors like motivation and confidence? 

7/ Based on your own experience, tell me the advantages and disadvantages of collaborative writing? 

8/ What are the problems you face in collaborative summary writing? 

9/ Is it fair that all group members take the same grade? 
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