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Abstract

This study investigated the importance of the 
primary effect in the formation of educational 
aspiration among junior high school students in 
Japan with the mechanism of the formation of 
inequality in educational attainment as ex-
plained by Boudon (1974).

According to Boudon, when deciding when to 
pursue higher education, the secondary effect is 
more important than the primary effect. There-
fore, the students’ academic gap (primary effect) 
will gradually weaken the influence and the di-
rect influence of the social class (secondary ef-
fect) will increase influence. However, in previ-
ous studies, attention to the primary effect was 
inadequate, so in this study, we examined the 
Boudon model in detail with the panel data of 
academic achievement.

Analyses revealed that (1) students with high-
er socio-economic status have higher initial sta-
tus of academic achievement and their academic 
ability rises with age, (2) educational aspiration 
is higher for students whose initial status of aca-
demic ability is high and whose academic ability 
has increased with age, (3) educational expecta-
tions for children are higher as highly educated 
parents, (4) parents’ educational expectations 

strongly influence their child’s educational aspi-
ration, and (5) there is no direct influence of par-
ents’ educational level on child’s educational as-
piration..

According to these results, both primary and 
secondary effects in the Boudon model are im-
portant in the formation of junior high school 
students’ educational aspiration. In addition, the 
analysis of panel data of academic achievement 
revealed that students’ educational inequality 
caused by family background disadvantage will 
continue to chain and accumulate.

1. INTRODUCTION

The educational attainment of people in mod-
ern society has been detached from ascribed 
status and is now associated with achieved sta︲
tus (Parsons, 1951). However, while disparities in 
educational attainment between social classes 
are slightly narrowing, they still remain in 
many parts of the world (Breen, Luijkx, Müller, 
& Pollak, 2011). A similar trend has also been 
observed in Japan (Kondo & Furuta, 2011).

The origins of inequality in educational attain-
ment stem from the family: specifically, the so-
cioeconomic status of one’s family. Furthermore, 
the greater the congruence between the cultur-
al values embraced in a child’s home and the 
school’s culture, the more easily the child can 
complete educational activities, which leads to 
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disparities in academic performance. The pro-
cess of how a privileged upbringing works to 
the individuals’ advantage or disadvantage in 
their subsequent academic activities and job ac-
quisition and how it is harnessed by and accu-
mulated in the individual can be explained using 
the concept of cumulative advantage and disad-
vantage (DiPrete & Eirich, 2006; Ishida, 2017). 
Individual inequality grows out of predeter-
mined differences such as social class and sex. 
Further, inequality at the starting point of one’s 
life continuously affects one’s subsequent aca-
demic records as well as acquisition of occupa-
tional status. Ishida (2017) divided the patterns 
of how inequality in family background persists 
in an individual into three types: (1) “chain and 
persistence of disparities,” where starting-point 
inequality does not change over time; (2) “accu-
mulation and expansion of disparities,” where 
starting-point inequality expands with time; and 
(3) “narrowing and eliminating disparities,” 
where starting-point inequality narrows with 
time. Ishida (2017) then analyzed the relevance 
of social class, educational achievement, first oc-
cupation, and current occupation using data 
from the Japanese Life Course Panel Survey to 
determine which of these patterns most reflect-
ed Japanese society. His analysis revealed that 
“chain and persistence of disparities” is the most 
pertinent. 

However, the Japanese Life Course Panel Sur-
vey constitutes a follow-up study that chiefly 
focuses on changes in life during and after one’s 
adulthood; hence, it is somewhat insufficient as 
data for elucidating the process that leads to in-
equality in academic achievement. Thus, this ar-
ticle aims to reveal the mechanisms involved in 
students’ forming of learning aspirations based 
on the analysis of panel data from Japanese ele-

mentary and middle school students and to pro-
vide empirical data concerning the linkages be-
tween and accumulation of disparities in school-
age children.

A theoretical framework to describe the 
mechanism by which such class-based inequali-
ty in education is intergenerationally maintained 
and reproduced can be seen as early as in 
Boudon (1974), who divided this mechanism into 
primary and secondary effects. That is, accord-
ing to Boudon, these mechanisms include the 
following: (1) inequality in people’s educational 
attainment varies depending on factors that cre-
ate disparities in academic ability (primary ef-
fects), and (2) when a student decides to ad-
vance to higher education, standards of 
academic performance vary depending on their 
social class, making academic abilities more im-
portant for getting into university the lower the 
child’s class. The distinctive feature of Boudon’s 
model is that it discusses inequality in educa-
tional attainment both as a cultural heritage 
mechanism and as a decision mechanism based 
on social position. Boudon (1974) pointed out 
that even if one were hypothetically able to con-
trol differences in academic abilities, class differ-
ences would still affect advancement to higher 
education due to secondary effects, making sec-
ondary effects more important than primary ef-
fects. That is, among upper-class children and 
working-class children with the same academic 
abilities, it is more likely that upper-class chil-
dren will choose to go to university.

Breen and Goldthorpe (1997) focused on 
Boudon’s (1974) secondary effects to advance 
their argument. They devised the following cat-
egories of secondary effects: (1) relative risk 
aversion (hereafter RRA), (2) differences in ability 
and expectations of success, and (3) differences in 
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resources, with RRA as the most important fac-
tor among them. RRA can be summarized as 
follows. First, assume that there are three socio-
economic classes in industrialized societies: the 
service class, working class, and underclass. 
Children from the service and working classes 
act to maximize the likelihood that they will re-
main in the same class as their parents or move 
higher. In other words, people use higher educa-
tion specifically as a means of minimizing their 
chances of downward social mobility, which 
would prevent them from remaining in the 
same social class as their parents. Thus, the ba-
sis of recurring social hierarchies lies in occupa-
tional hierarchies, and educational attainment is 
a means of RRA.

As Jackson and Jonsson (2013) showed, sec-
ondary effects manifest differently from country 
to country. They are influenced by countries’ 
deep-rooted social structures and education sys-
tems. Some empirical studies have also been 
conducted to validate the Boudon model and 
RRA hypothesis in Japan (Fujihara, 2011; Furu-
ta, 2008; Iwamoto, 1990; Kezuka, 2013; Nakaza-
wa, 2010; Taromaru, 2007). However, most previ-
ous studies have been based on analyses of data 
obtained by asking subjects about their past ac-
ademic performance. As Boudon (1974) pointed 
out, educational decision-making does not just 
happen once; it happens every time a student 
advances to the next grade or schooling level in 
the education system. If this fact is taken into 
account, then identifying the nature of educa-
tional disparities would require data on academ-
ic performance from multiple points in time.

The purpose of this paper is thus to identify 
the mechanisms of student educational planning 
using follow-up survey data from elementary 
and middle school students and their parents 

and to examine the intergenerational transmis-
sion of educational disparities in Japan. The 
analysis of such longitudinal data was used to 
assess the applicability of the Boudon model and 
the RRA hypothesis to Japanese society.

2. Literature Review

Previous studies have attempted to validate 
RRA in Japanese society (Fujihara, 2011; Furuta, 
2008; Kezuka, 2013; Nakazawa, 2010; Taromaru, 
2007); however, due to differences in data, vari-
ables, and methods of analysis, their findings are 
inconsistent with one another. Kezuka (2013) 
identified the influence of Japan’s “qualification 
society” (gakureki shakai) as described by Dore 
(1976) as the primary reason for this. The later 
a country modernizes, the more people advance 
to higher education merely to build up their re-
sumes rather than to enter a certain field. Edu-
cational qualification (gakureki) in Japan has 
been repeatedly described not as a means of at-
taining social status in the future but as an end 
in itself (Takeuchi, 1995).

As shown earlier, RRA is a model that ex-
presses how people use education as a means of 
avoiding downward mobility in terms of socio-
economic class based on their occupation. Be-
cause of this, it is questionable whether RRA 
can be directly applied to Japan’s qualification 
society. Kikkawa (2006) proposed the downward 
educational mobility aversion hypothesis (hereaf-
ter DEMA), arguing that because “gakureki is 
the driving force” of Japanese society, the social 
position people work to avoid losing is not that 
corresponding to their parents’ occupation but 
rather to their parents’ gakureki. DEMA is char-
acterized by the tendency, for example, of a 
parent who is a college graduate to expect their 
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child to be at least a college graduate, while a 
parent who is a high school graduate will be ac-
cepting of their child only completing high 
school.

Using 2005 data from the Japan National Sur-
vey of Social Stratification and Social Mobility 
(hereafter the SSM survey) to validate the RRA 
hypothesis in Japan, Kondo and Furuta (2013) 
confirmed the following pattern: Whether the 
parent is a high school graduate has a greater 
effect on the child graduating from high school, 
and whether the parent is a college graduate 
has a greater effect on the child obtaining more 
advanced educational qualifications. However, 
they pointed out that while there are pro-
nounced disparities in educational attainment 
due to the father’s occupation, no other mecha-
nism is at play besides the disparity in resourc-
es, so, unlike RRA in European countries, RRA 
in Japan is not predicated by intergenerational 
occupational mobility. In other words, their anal-
ysis arguably supports the idea that the essence 
of the mechanism that maintains and reproduc-
es inequality in educational attainment in Japan 
is not parental occupation but parental educa-
tional attainment.

However, what is emphasized in validating 
the RRA hypothesis is the psychological mecha-
nism of avoiding downward mobility (Stocké, 
2007; Van de Werfhorst & Hofstede, 2007). Using 
psychological mechanisms to explain the inter-
generational transmission of inequality has been 
carried out in the domain of social psychology 
(Alexander, Entwisle, & Bedinger, 1994; Davis-
Kean, 2005); validating the RRA hypothesis can 
thus be regarded as a sociological attempt. 
However, Nakazawa (2010, pp. 224–225) stated 
as follows about the mismatch between the 
RRA hypothesis and Japanese society:

RRA is a theoretical framework that ad-
dresses the following question: Why do dis-
parities in educational advancement based 
on social class continue to exist despite the 
insignificant physical cost of doing so and 
despite the expansion of education? In a so-
ciety (e.g., in England) that keeps the cost 
of educational advancement to a minimum, 
it is not surprising that attention would be 
focused on the psychological mechanism of 
the individual. Japan, however, is character-
ized by the broad penetration of the follow-
ing mentalities: [1] The economic cost of 
higher education is enormous; [2] most stu-
dents who enter university are able to 
graduate, and one’s academic performance 
in university is of little importance; and [3] 
university entrance exams are typically 
meritocratic “mass events,” so at least there 
is the idea that educational advancement 
requires at least a certain level of academic 
achievement. Furthermore, the expansion 
of education has gradually increased the 
number of people advancing to higher edu-
cation, making it risky to get one’s first job 
after graduating high school. Thus, Japan’s 
society has become one where the advan-
tages of educational advancement are un-
certain, but the disadvantages of not ad-
vancing are readily apparent. This inhibits 
the middle-class psychological mechanism 
in RRA that says, “better to just get a job 
rather than kill oneself trying to get into col︲
lege.” Points [1] and [3] also show that this 
means that physical constraints such as 
economic cost and academic performance 
make themselves felt before psychological 
mechanisms do, make it impossible to ad-
vance at all without satisfying those re-
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quirements. (Text in parentheses added by 
author)

Such concerns have prompted studies on the 
mechanism behind disparities in educational at-
tainment in Japan to focus on points [1] and [3] 
mentioned by Nakazawa (2010).

An individual’s academic performance is 
closely connected to his/her educational attain-
ment. Indices of academic performance have 
been used in analytical models to validate the 
RRA and DEMA hypotheses in Japan as well. 
For example, Taromaru (2007) and Furuta (2008) 
analyzed SSM data using subjects’ retrospective 
self-assessment of their ninth-grade academic 
performance as a variable, which showed a posi-
tive correlation between educational attainment 
and ninth-grade academic performance. In addi-
tion, the analysis in Nakazawa (2010), which 
used subjects’ retrospective self-assessment of 
their 12th-grade academic performance as a 
variable to analyze data from the Japanese Gen-
eral Social Survey (JGSS), shows a correlation 
between high school academic performance and 
advancement to university or college.

Previous studies have also used panel data to 
analyze the correlation between students’ edu-
cational aspirations and their academic perfor-
mance at a given schooling stage. Mimizuka 
(1986) used an analysis of panel data on middle 
school students to show that as a student’s self-
assessment of their academic performance im-
proves or worsens, their aspirations intensify or 
wane accordingly. Middle school students devel-
op a mentality around educational advancement 
that reflects the relative position of their aca-
demic performance within the group of students 
to which they belong. Upon conducting a similar 
analysis, Kariya and Rosenbaum (1987) found 
that Japanese middle school students develop 

their educational aspirations according to self-
assessment of their academic performance and 
self-select according to changes in their aca-
demic performance.

The burden of college tuition expenses is also 
a contributing factor to disparities in educational 
attainment. A considerable proportion of college 
tuition expenses relies on private expenditure 
(Nakazawa, 2016), and more specifically, it is 
usually the parents who shoulder that burden 
(Yano, 2011). According to the White Paper on 
Education, Culture, Sports, Science and Tech︲
nology 2009 (Ministry of Education, Culture, 
Sports, Science and Technology, 2009), if a mid-
dle-class family has two children attending pri-
vate universities, their educational expenses 
constitute over half of the parents’ mean dispos-
able income. The fact that the burden of univer-
sity and college tuition has increased inequality 
in educational opportunities was also supported 
by a trend analysis in Kondo (2005).

3. Study Rationale

As this review shows, many empirical studies 
have been conducted using the RRA and 
DEMA hypotheses to validate the social-class 
theory of inequality in educational attainment in 
Japan (Fujihara, 2011; Furuta, 2008; Kezuka, 
2013; Nakazawa, 2010; Taromaru, 2007). Regard-
ing their analytical models, they have focused 
on parental occupation, parental educational at-
tainment, and parental expectations for their 
child’s occupation/educational attainment. How-
ever, there have not been any studies conducted 
to validate the RRA and DEMA hypotheses in 
Japan using panel data with parent–child pairs.

The following points are important when us-
ing parent–child pair data for validation. It is of-
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ten unclear whether the essence of the down-
ward mobility avoidance mechanism (be it RRA 
or DEMA) represents the parents’ desires or 
the child’s educational ambitions. Furthermore, 
by using an interdependence model to analyze 
data on pairs of high school students and their 
mothers, Fujihara (2009) found that while moth-
ers’ educational expectations of their children 
were defined by parental educational attainment 
and household income, high school students’ ed-
ucational aspirations were defined by their own 
academic performance.

Meanwhile, validation must be done with pan-
el data on academic performance at multiple 
points in time. Academic ability is by no means 
a fixed quantity in the first place. As in the pan-
el data analyses in Mimizuka (1986) and Kariya 
and Rosenbaum (1987), educational aspirations 
are sometimes affected by changes in academic 
performance. It has also been found that early 
failures in a student’s school career can have 
lasting negative effects on their subsequent 
school life (Alexander, Entwisle, & Kabbani, 
2001).

Thus, parents develop educational expecta-
tions for their children (1) according to their so-
cial status and desire to pass their educational 
attainment and occupation status on to their 
children and (2) according to predicted educa-
tional expenditure based on their household re-
sources. From the child’s perspective, they con-
sider future career paths that they feel are 
attainable given their subjective assessment of 
their own academic performance. However, 
among the experimental studies on RRA and 
DEMA that have been conducted so far, there 
have not been any based on panel data that 
contain both (1) data on parents’ educational at-
tainment, occupation, household resources, and 

educational expectations for their children, as 
well as (2) data on children’s academic perfor-
mance at multiple points in time. As a result, it 
has not been possible to understand (1) which 
aspects of a household’s resources are most in-
fluential or (2) the point in time at which stu-
dents’ academic performance is most influential 
regarding their educational aspirations. Figure 1 
displays the analytical model used in this paper, 
based on the above research aims.

4. Methods

4.1. Data
The data used in this paper were obtained 

from the Japan Education Longitudinal Study 
(JELS) (Research representative: Hiroaki MIM-
IZUKA, Ochanomizu University), which is a 
three-wave panel study that was conducted 
from 2003 to 2010 in the Kantō and Tōhoku re-
gions. Wave 1 was conducted when the subjects 
were third graders, Wave 2 when they were 
sixth graders, and Wave 3 when they were 
ninth graders. The data used in this paper were 
obtained from paper questionnaires provided to 
the students. These data were merged with 
data from a survey of their guardians conducted 
when the students were ninth-graders. 

To collect the data, we sent requests to ap-
proximately half of the schools in the Kantō re-
gion and all the public schools in the Tōhoku re-
gion through the prefectural and municipal 
boards of education. Fourteen elementary 
schools and eight middle schools in the Kantō 
region and 21 elementary schools and 10 middle 
schools in the Tōhoku region agreed to partici-
pate in the survey.1)

A total of 1,118 responses were collected in 
the Kantō region in Wave 1 (third grade) (re-
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sponse rate = 96.3%) and 921 responses in the 
Tōhoku region (response rate = 98.5%). To link 
the data, cases in which the three surveyed 
points in time could be linked were extracted, 
and cases with missing values for students’ edu-
cational aspirations, which is the final dependent 
variable, were excluded. The resulting linked 
sample size was 563 students in the Kantō re-
gion and 500 in the Tōhoku region, for a total of 
1,063 cases, 760 of which could be matched with 
parent-indexed data. This means that approxi-
mately 71.5% of the guardian survey data is 
linked to students who could be tracked at all 
three points in time.

There was significant sample attrition for 
girls in the Tōhoku region. However, it has been 
found that there is no considerable bias in pa-
rental educational attainment as perceived by 
the student (Nakanishi, 2014), which was one of 
the items on the student questionnaire, nor was 
any bias in parental educational attainment 

found in cases where parent-indexed data could 
be matched.

4.2. Procedures and Measures
The variables used in the analysis were mea-

sured using the following instruments. 
Students’ questionnaire. To measure stu-

dents’ educational aspirations, a variable ob-
tained from the ninth-grade questionnaire was 
used. Students were asked which stage of 
schooling was the highest that they would like 
to complete, and the corresponding number of 
years was used in the analysis (middle school: 9, 
high school: 12, college/vocational school: 14, uni-
versity: 16, graduate school: 18). For academic 
performance, the variables for the self-assessed 
grade on the questionnaire given in each wave 
of the study was used. The question was: Com︲
pared to your peers in your (homeroom) class, 
how well are you doing in school? Students re-
sponded on a scale from 1 to 5, with 5 being the 
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highest.
Parents’ questionnaire. The parents’ ques-

tionnaire assessed the following areas: 
(1) Social class: This was based on items ob-
tained from the questionnaire provided to the 
parents. For parental educational level, whether 
each parent was a college graduate was record-
ed (non-responses were recorded as “gakureki 
unknown”). The father’s occupation was record-
ed according to the classification in Nakazawa 
(2010) of “service class” for specialized/manage-
rial work, “non-manual class” for clerical/sales 
work, and “manual class” for other/employed. 
While these categories are based on the eight 
categories in the SSM and so do not align per-
fectly with Breen and Goldthorpe’s (1997) theo-
retical framework, they are related to a certain 
extent.
(2) Household resources: Parents were asked 
about their family’s overall (gross annual) house-
hold income. The following values were record-
ed and used as continuous variables. ¥2M or 
less = 200, between ¥2 and ¥3M: 250, between 
¥3 and ¥4M: 350, between ¥4 and ¥5M: 450, 
between ¥5 and ¥6M: 550, between ¥6 and 
¥7M: 650, between ¥7 and ¥8M: 750, between 
¥8 and ¥9M: 850, between ¥9 and ¥10M: 1,000, 
between ¥10 and ¥12M: 1,200, between ¥12 
and ¥15M: 1,350, and over ¥15M: 1,500.
(3) Parents’ educational expectations: When the 
students were in ninth grade, their parents 
were asked which educational level they would 
like their children to continue until, and this 
was used for the variable parents’ educational 
expectations. For the analysis, the number of 
years (middle school: 9, high school: 12, college/
vocational school: 14, university: 16, graduate 
school: 18) was used as a continuous variable.
(4) Cultural capital: Parents were asked how 

many books they had in the house, and that 
number was used as an indicator for the house-
hold cultural environment. The number was 
quantified as follows and used as a continuous 
variable. Less than 10 books = 10, less than 25 
books = 25, less than 100 books = 100, less than 
200 books = 200, less than 500 books = 350, 500 
or more books = 500.

Controls. Sex and survey area were used as 
control variables. “Female” was the base catego-
ry; thus, male = 1 and female = 0 were used in 
the coding process.2)

5. Analysis

To examine the research aims of this paper, 
the latent variables were extracted from the 
grade data obtained at multiple points in time 
and input into a structural equation model. Fig-
ure 2 displays the analytical model used in this 
study, which was constructed based on Wang 
and Wang (2012, p. 179). y values are students’ 
self-assessed academic performance, with y0 
representing third-grade academic perfor-
mance, y1 representing sixth-grade academic 
performance, and y2 representing ninth-grade 
academic performance. The data from each ob-
servation point were considered to be observed 
variables, and their intercepts and slopes (I and 
S in the figure) were assumed to be latent vari-
ables. x consists of variables that were assumed 
to be basically fixed over time, such as the stu-
dent’s social class and sex. The factors I and S 
were analyzed with x as an independent vari-
able (i.e., the conditional growth curve model). z 
refers to the desired years of schooling (as a 
ninth grader), PEE was the parents’ expected 
years of schooling. Setting z as the dependent 
variable and x, I, S, and PEE as independent 
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variables made it possible to determine (1) the 
effect of students’ initial academic performance 
and effects of subsequent changes in it on stu-
dents’ educational expectations and (2) the con-
nection between students’ educational expecta-
tions and those of their parents. By checking 
these paths one by one, it was possible to exam-
ine the mediating relationships between vari-
ables in each path.

Models were estimated using Mplus, version 
7.31 (Muthén & Muthén, 1998–2012). Model fit 
was evaluated using the maximum likelihood ra-
tio test statistic (chi-square), which, if signifi-
cant, indicates a poor fit. Because models with 
sample sizes over 200 are frequently significant, 
three supplemental measures of model fit were 
used: the root mean square error of approxima-
tion (RMSEA), Tucker Lewis index (TLI), and 
comparative fit index (CFI). Convention dictates 
that RMSEA is below .05, and TLI and CFI are 
close to 1.0 (Bollen & Curran, 2005). A two-
tailed test was used to evaluate the direct ef-
fects, and bootstrapping (sample size 2,000) was 

used to evaluate the indirect effects.

6. Results

6.1. �Descriptive Statistics and Correlation 
Coefficients of Variables

Table 1 shows the mean and standard devia-
tion by sex of the variables used, as well as sex 
differences. Table 2 provides an overview of the 
correlation coefficients between each variable.

The following findings should be noted. First, 
a strong positive correlation of between .332~ 
.558 was found in the self-assessed academic 
performance observed at three points in time 
and whose intercept and slope were set as la-
tent variables. Second, examining the correlation 
between students’ educational expectations and 
their self-assessed academic performance at the 
three points in time—third grade .207, sixth 
grade .332, and ninth grade .496—suggests that 
this correlation was stronger with each succes-
sive year of schooling. Third, a strong positive 
correlation was found between students’ educa-
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Figure 2. The structural equation model used in the present study. 
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tional expectations and the variables that were 
defined as indicators of social class and house-
hold resources. The correlation coefficients be-
tween students’ educational expectations and (a) 
father’s educational attainment (.330) and (b) 
household income (.342) were also high. Fourth, 
there was an extremely high positive correla-
tion coefficient of .660 between students’ educa-
tional aspirations and parents’ educational ex-
pectations.

6.2. Structural Equation Modeling Results
Figure 3 shows the results of inserting the 

variables shown in Table 1 into the working hy-
pothesis model shown in Figure 1 and perform-

ing the SEM. All the values are standardized 
partial regression coefficients, and the arrows 
on the solid lines show statistically significant 
paths at a significance level of less than 5%.

First, calculating the statistics to determine 
the model’s overall goodness of fit yielded the 
following values: χ2 (df = 14) = 25.167, CIF = 
.991, TLI = .964, RMSEA = .033. With CIF and 
TLI close to 1.0 and a RMSEA of under .5, the 
model can be judged as sufficiently good.

Table 3 shows the direct, indirect, and total 
effects of each variable. First, the variables that 
were recognized to have direct effects on par-
ents’ educational expectations were father’s edu︲
cation, father’s job, household income, and num︲

Table 1. �Means, Standard Deviations, Sample Size, Minimum, and 
Maximum for All Model Indicators

Variable N Mean S.D. Min. Max.

Students’ educational plans 760 14.5 1.9 9.0 18.0
Academic performance at 3rd grade 719 3.3 1.0 1.0 5.0
Academic performance at 6th grade 723 3.1 1.0 1.0 5.0
Academic performance at 9th grade 755 3.0 1.2 1.0 5.0
Father’s education

University 760 0.3 0.5 0.0 1.0
Not university 760 0.5 0.5 0.0 1.0
Unknown 760 0.2 0.4 0.0 1.0

Mother’s education
University 760 0.1 0.3 0.0 1.0
Not university 760 0.7 0.4 0.0 1.0
Unknown 760 0.2 0.4 0.0 1.0

Father’s job
Service class 760 0.3 0.5 0.0 1.0
Non-manual class 760 0.1 0.3 0.0 1.0
Manual class 760 0.5 0.5 0.0 1.0

Parents’ educational expectations 675 14.6 1.7 9.0 18.0
Household income 720 620.1 308.6 200.0 1500.0
Cultural capital

Number of books at home 758 118.3 120.7 10.0 500.0
Students’ gender (male = 1) 760 0.5 0.5 0.0 1.0
Area (urban area = 1) 760 0.4 0.5 0.0 1.0
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ber of books at home. Thus, a child whose father 
has a high social status, whose family has a high 
household income, and whose home environ-
ment is culturally rich would be expected to 
pursue a lengthy education.

Next, the results of analyzing the factors re-
lated to academic performance were interpreted 
as follows. Mother’s education was the only vari-
able that was recognized to have a direct effect 
on the intercept of academic performance, and 
its effect was positively significant. As Table 3 
shows, no variable was found to have a signifi-
cant indirect effect on the intercept of academic 
performance as mediated through parents’ edu︲
cational expectations. However, the indirect ef-
fects of the variables father’s education, father’s 
job, household income, and number of books at 
home on the slope of academic performance as 
mediated through parents’ educational expecta︲
tions were all positively significant. Moreover, 
the estimated value of the indirect effect of par-
ents’ educational expectations on the slope of ac︲
ademic performance was extremely high at .769.

Finally, the results of analyzing the factors in 
students’ educational aspirations were interpret-
ed as follows. Among variables that could be 
recognized as having a direct effect on students’ 
educational aspirations, the intercept and slope 
of academic performance and parents’ education︲
al expectations were positively significant. How-
ever, in Table 2, parents’ educational expectations 
had the highest correlation coefficient with stu︲
dents’ educational aspirations. In Figure 3, the 
estimates for each of those variables are as fol-
lows: intercept of academic performance = .097, 
slope of academic performance = .332, and par︲
ents’ educational expectations = .151, making the 
slope of academic performance the most influen-
tial on students’ educational aspirations. Fur-

Ta
bl

e 
2

. C
or

re
la

tio
n 

M
at

ric
es

 fo
r S

tu
dy

 V
ar

ia
bl

es
1

2
3

4
5

6
7

8
9

10
11

12
13

1
St

ud
en

ts
’ e

du
ca

tio
na

l p
la

ns
2

A
ca

de
m

ic
 p

er
fo

rm
an

ce
 a

t 3
rd

 g
ra

de
.2

07
3

A
ca

de
m

ic
 p

er
fo

rm
an

ce
 a

t 6
th

 g
ra

de
.3

32
.4

54
4

A
ca

de
m

ic
 p

er
fo

rm
an

ce
 a

t 9
th

 g
ra

de
.4

96
.3

62
.5

58
5

Pa
re

nt
s’ 

ed
uc

at
io

na
l e

xp
ec

ta
tio

ns
.6

60
.2

30
.3

28
.4

94
6

Fa
th

er
’s 

ed
uc

at
io

n 
(U

ni
ve

rs
ity

 =
1)

.3
30

.1
94

.2
03

.2
53

.4
15

7
M

ot
he

r’s
 e

du
ca

tio
n 

(U
ni

ve
rs

ity
 =

1)
.1

91
.1

63
.1

65
.1

53
.2

44
.3

84
8

Se
rv

ic
e 

cl
as

s
.2

21
.1

52
.1

29
.1

74
.3

18
.4

78
.2

55
9

N
on

-m
an

ua
l c

la
ss

.0
86

.07
3

.0
82

.0
83

.0
85

.0
97

.04
1

-.
27

6
10

M
an

ua
l c

la
ss

-.
26

7
-.

19
3

-.
17

7
-.

22
0

-.
35

8
-.

51
6

-.
26

8
-.

74
9

-.
43

0
11

H
ou

se
ho

ld
 in

co
m

e
.3

42
.1

74
.2

10
.2

24
.3

98
.4

20
.3

39
.4

15
-.0

18
-.

38
1

12
N

um
be

r 
of

 b
oo

ks
 a

t h
om

e
.3

04
.1

60
.2

11
.2

09
.3

39
.3

83
.3

60
.2

44
.06

7
-.

27
6

.3
91

13
St

ud
en

ts
’ g

en
de

r 
(M

al
e 

= 
1)

.00
7

-.0
72

-.0
36

-.0
37

.04
5

.00
2

-.0
35

-.0
34

-.0
06

.03
6

-.0
14

-.
07

8
14

A
re

a 
(U

rb
an

 a
re

a 
= 

1)
.1

80
.1

39
.1

17
.07

1
.2

32
.3

04
.1

25
.2

22
.03

9
-.

23
6

.3
11

.1
78

-.
09

7

N
ot

e:
 S

ig
ni

fic
an

t t
w

o-
ta

ile
d 

co
rr

el
at

io
ns

 a
re

 m
ar

ke
d 

in
 b

ol
df

ac
e.



62　A Study about Cumulative Advantage and Disadvantage of Students’ Educational Aspirations Inequality Analysis with Panel Data

thermore, the fact that the direct effect of the 
intercept of academic performance remains sug-
gests that early failures in an individual’s school 
career tended to negatively influence their sub-
sequent educational aspirations. 

Table 3 also shows that father’s education, 
household income, and number of books at home 
had a significant positive mediating effect on 
students’ educational aspirations. What this re-
sult suggests is that father’s education, house︲
hold income, and number of books at home 
transmit their effects through parents’ educa︲
tional expectations and the slope of their academ︲
ic performance all the way to the students’ edu︲

cational aspirations. Meanwhile, father’s job only 
affected parents’ educational expectations. That 
is, it can be said that the essence of the repro-
duction of educational inequality in Japan has 
less to do with occupational hierarchies than it 
does with father’s education, socioeconomic level, 
and cultural capital. 

7. Discussion

This paper analyzed the mechanisms through 
which intergenerational educational inequality is 
transmitted based on panel data of Japanese 
primary and middle school students and survey 

 31 

 

 

Figure 3. The effect of social class on students’ educational expectations. Model fit statistics: 

χ2 = 25.167, df = 14; p = .033; CIF = .991; TLI = .964; RMSEA = .033; Path coefficients are 

standardized; *p < .05, **p < .01, ***p < .001. 
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Figure 3. �The effect of social class on students’ educational expectations. Model fit 
statistics: χ2 = 25.167, df = 14; p = .033; CIF = .991; TLI = .964; RMSEA  
= .033; Path coefficients are standardized; ＊p < .05, ＊＊p < .01, ＊＊＊p < .001.
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data from their parents, taking the RRA hy-
pothesis into account. The findings of this paper 
can thus be summarized as follows.

First, only the variable of mother’s education 
level affected the initial status of academic per-
formance. This may suggest, consistent with 
Lareau (2003) and Heckman (2006), that when a 
child is young, their home environment shapes 
their early academic performance. The fact that 
initial academic performance affects students’ fi-
nal educational aspirations, albeit with a small 

coefficient, also suggests that educational in-
equality is rooted in family background and ac-
cumulates within individual students (DiPrete & 
Eirich, 2006).

Second, the factors influencing parents’ educa-
tional expectations are diverse—including fa-
ther’s education level, father’s job, household in-
c ome ,  and  cu l tura l  c ap i t a l—and  the i r 
standardized coefficients were all nearly the 
same. The fact that mother’s education level 
was not significant suggests that parental edu-

Table 3. Standardized Direct, Indirect, and Total Effects

Predictor Dependent variables Direct effect Indirect effect Total effect

Father’s education Parents’ educational expectations .178 ＊＊＊ ---- .178
Intercept of academic performance .049 .019 .068
Slope of academic performance .047 .137 ＊＊＊ .184
Students’ educational plans .025 .134 ＊＊ .159

Mother’s education Parents’ educational expectations .015 ---- .015
Intercept of academic performance .118 ＊ .002 .120
Slope of academic performance -.091 .011 -.080
Students’ educational plans .010 -.009 .001

Service class Parents’ educational expectations .154 ＊＊＊ ---- .154
Intercept of academic performance .063 .017 .080
Slope of academic performance -.093 .118 ＊＊＊ .025
Students’ educational plans -.005 .073 .068

Non-manual class Parents’ educational expectations .118 ＊＊ ---- .118
Intercept of academic performance .115 .013 .128
Slope of academic performance -.064 .091 ＊＊ .027
Students’ educational plans .024 .065 .089

Household income Parents’ educational expectations .194 ＊＊＊ ---- .194
Intercept of academic performance .084 .021 .105
Slope of academic performance -.046 .149 ＊＊＊ .103
Students’ educational plans .064 .116 ＊＊ .180

Number of books at home Parents’ educational expectations .151 ＊＊＊ ---- .151
Intercept of academic performance .061 .016 .077
Slope of academic performance -.005 .116 ＊＊＊ .111
Students’ educational plans .059 .100 ＊＊ .159

Note: �Direct effects were determined with a two-tailed test; indirect effects were determined using bootstrapping;  
＊p < .05, ＊＊p < .01, ＊＊＊p < .001.
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cational expectations are influenced by the so-
cial class factor originating in the father.

Third, none of the variables of father’s educa-
tion level, father’s job, household income, or cul-
tural capital were observed to have a direct ef-
fect on the slope of students ’  academic 
performance. However, those variables were 
found to have a significant effect that was medi-
ated through students’ educational aspirations. 
This shows that Japanese children gradually in-
ternalize their parents’ educational expectations, 
with academic performance often corresponding 
to their family’s socioeconomic status. Figure 3 
shows that students develop their educational 
aspirations according to self-assessment of their 
academic performance.

Fourth, using SEM to examine the mediating 
effects revealed that the essence of the repro-
duction of educational inequality in Japanese so-
ciety lies in the father’s education level, econom-
ic level, and cultural capital. The finding that 
the father’s education level is the essence of dis-
parities in gakureki (educational attainment) in 
Japan supports the DEMA hypothesis, as de-
scribed in Kikkawa (2006). This finding is also 
consistent with Fujihara (2011).

With these results in mind, the applicability of 
the RRA hypothesis to Japanese society will 
now be considered. The initial discussion of 
RRA in Breen and Goldthorpe (1997) states that 
the basis of intergenerationally recurring social 
hierarchies lies in occupational hierarchies, and 
educational attainment is a means of RRA. How-
ever, in Japanese society, gakureki can easily be-
come an end in itself rather than a means of at-
taining a higher social status (Kikkawa, 2006; 
Takeuchi, 1995). As a result, the DEMA hypoth-
esis was devised to reflect the fact that in Japa-
nese society, the extent to which people work to 

avoid moving downward in social class (in rela-
tion to their parents) is not related to parents’ 
occupations but their gakureki levels.

What both RRA and DEMA emphasize is the 
psychological mechanism of downward mobility 
avoidance. However, RRA presupposes a society 
like those of Western European countries, 
where the costs of advancing to university are 
kept to a minimum; in a society like Japan’s, 
where the educational costs at the university 
level are enormous, predicted economic costs 
are given precedence over psychological mecha-
nisms (Nakazawa, 2010). In addition, in Japan, 
there is an extremely high number of students 
who graduate university within the standard 
period of study, and academic performance in 
university is of little importance (Taromaru, 
2007; Yano, 2011). On the other hand, the per-
ception that educational advancement requires 
at least a certain level of academic achievement 
is widespread (Nakazawa, 2010).

Upon considering the applicability of cumula-
tive advantage and disadvantage to Japanese 
society taking into account these points and this 
paper’s analysis, the essence of the intergenera-
tional transmission of educational inequality in 
Japanese society is as follows. Parents develop 
educational expectations for their children (1) 
according to their social status and (2) the pre-
dicted educational expenditure based on their 
household resources, with the aim of passing 
their educational attainment and occupational 
status on to their children. Children, meanwhile, 
(3) shape their academic performance in a way 
that conforms to their parents’ educational ex-
pectations and (4) decide on an educational plan 
that corresponds to their own subjective assess-
ment of their academic performance. These 
findings were revealed using panel data on par-
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ent–child pairs. The major contribution of this 
study lies in its detailed interpretation of the re-
productive mechanism of educational inequality 
in Japanese society, based on the use of panel 
data on parent–child pairs.

However, it is necessary to limit the interpre-
tation of this paper’s findings to ninth graders’ 
educational aspirations. It may be the case that 
when a student is in 12th grade or in some oth-
er situation in which they must make choices 
about their future path, the effects of initial dis-
parities in academic ability vanish, and other as-
pects such as the burden of educational expens-
es increase in importance. However, in Japan, 
not only have there been few opportunities to 
analyze panel data on students, analyses of the 
mechanism of intergenerational transmission of 
educational inequality using panel data on par-
ent–child pairs have also been extremely rare. 
Educational inequality is not only determined 
by one’s academic abilities or attitudes at a giv-
en point in time; it can also be regarded as the 
linkage/accumulation of inequality between 
households (DiPrete & Eirich, 2006; Ishida, 2017). 
A certain degree of this paper’s significance lies 
in its ability to show, with a focus on RRA and 
DEMA and through its analysis of panel data, 
one aspect of the process through which in-
equalities in educational attainment originating 
in the family are linked and accumulate.

This paper will conclude with a discussion of 
the study’s limitations and recommendations for 
future research. Since it was the students’ 
ninth-grade educational aspirations that were 
used as the dependent variable, it is necessary 
to observe subsequent changes in students’ atti-
tudes. Further research focusing on the track-
ing effect after students enter high school (10th 
grade) is required. The fact that information 

about social class and families was recorded at 
only one point in time is also an issue. Since this 
is a monograph study, the extent to which its 
results can be generalized is another limitation. 
However, as Nakazawa (2010, p. 219) pointed 
out, validating a model that incorporates the 
RRA and DEMA hypotheses would require con-
siderably long-term panel data, and “complete 
data” are virtually nonexistent. Therefore, the 
findings obtained from the data analysis in this 
paper are limited, and the future accumulation 
of studies using panel data is anticipated.

Endnotes
1)	 Since the data used in this paper were distributed 

and collected through schools, students’ academic 
ability and social class features were similar 
among schools; thus, the estimated standard error 
in the analysis may be too small. Since the intra-
class correlation coefficient of the correct re-
sponse rate in Wave 1 was only about .08 (~8%), 
its effect on the standard error was also consid-
ered to be small.

2)	 Non-responses for each variable were removed 
list-wise, then missing cases were filled in using 
full information maximum likelihood in Mplus 
ver. 7.31 (Muthén & Muthén, 1998–2012) and in-
cluded in the analysis cases. 

ACKOWLEDGEMENTS: This work was supported 
by JSPS KAKENHI [Grant-in-Aid for Scientific 
Research (B) Number 16330164, 19330185, 
21330190 (Research Representative: Hiroaki Mim-
izuka), 16300230 18300245 (Research Representa-
tive: Katsuko Makino)], Ochanomizu University 
COE program “Studies of Human-Development 
from Birth to Death,” and Ochanomizu University 
Global COE program“ Science of Human Develop-
ment for Restructuring the ’Gap-Widening Soci-
ety’.”



66　A Study about Cumulative Advantage and Disadvantage of Students’ Educational Aspirations Inequality Analysis with Panel Data

References
Alexander, Karl L., Doris R. Entwisle, and Samuel D. 

Bedinger. 1994. “When Expectations Work: Race 
and Socioeconomic Differences in School Perfor-
mance.” Social Psychology Quarterly 57(4) 283-299.

Alexander, Karl. L., Doris R. Entwisle, and Nader Kab-
bani. 2001. “The Dropout Process in Life Course 
Perspective: Early Risk Factors at Home and 
School.” Teachers College Record 103(5) 760-822.

Aramaki, Sohei. 2010. “A Review of Literature on 
Testing Relative Risk Aversion Hypothesis [Kyoi-
ku no Kaikyusa Seisei Mekanizumu nikansuru 
Kenkyu no Kento: Sotaiteki Risuku Kaihi Kasetsu 
ni Chumokushite].” Annual Report of the Faculty 
of Education, Gunma University: Cultural Science 
Series 59 167-180.

Bollen, Kenneth A., and Patrick J. Curran. 2005. Latent 
Curve Models: A Structural Equation Perspective. 
Hoboken, NJ: Wiley-Interscience.

Boudon, Raymond. 1974. Education, Opportunity, and 
Social Inequality. Hoboken, NJ: Wiley.

Breen, Richard, and John H. Goldthorpe. 1997. “Ex-
plaining Educational Differentials: Towards a For-
mal Rational Theory.” Rationality and Society 9(3) 
275-305.

Breen, Richard, Ruud Luijkx, Walter Müller, and Rein-
hard Pollak. 2009. “Nonpersistent Inequality in 
Educational Attainment: Evidence from Eight Eu-
ropean Countries.” American Journal of Sociology 
114(5) 1475-1521.

Davis-Kean, Pamela E. 2005. “The Influence of Parent 
Education and Family Income on Child Achieve-
ment: The Indirect Role of Parental Expectations 
and the Home Environment.” Journal of Family 
Psychology 19(2) 294-304.

DiPrete, Thomas A., and Gregory M. Eirich. 2006. “Cu-
mulative Advantage as a Mechanism for Inequali-
ty: A Review of Theoretical and Empirical Devel-
opments.” Annual Review of Sociology 32(1) 271-
297.

Dore, Ronald P. 1976. The Diploma Disease: Educa︲
tion, Qualification and Development. Crows Nest, 
AU: George Allen & Unwin.

Fujihara, Sho. 2009. “Educational Expectations of Japa-
nese Senior High School Students and Mothers: 
Simultaneous Analysis of Student-Mother Dyadic 
Data with Interdependence Model [Gendai Koko-
sei to Hahaoya no Kyoiku Kitai: Sogoizon Moderu 
wo Mochiita Oyako Doji Bunseki]. Sociological 
Theory and Methods 24(2) 283-299.

Fujihara, Sho. 2010. “Changing Career Pathway in Ca-
reer Diversity High Schools: Do Students’ Career 
Pathway Change by Department, Gender, Aca-
demic Grades and Social Stratification [Shinro 
Tayo-ko ni okeru Shinro Kibo no Henyo: Gakka, 
Seibetsu, Seiseki, Kiso ni yoru Shinro Bunka ha 
Susumu no ka].” Pp. 44-73 in Process and Struc︲
ture of Educational Plan: Quantitative and Quali︲
tative Approach from High School Entrance to 
Graduation [Shinro Sentaku no Katei to Kozo: 
Koko Nyugaku kara Sotsugyo made no Ryoteki 
Shitsuteki Apurōchi], edited by Takayasu Naka-
mura. Tokyo: Minerva Shobo. 

Fujihara, Sho. 2011. “Empirical Test of Breen and 
Goldthorpe’s Relative Risk Aversion Hypothesis 
in the Japanese Society: Data Analysis of a Fa-
ther’s Occupational and Educational Expectations 
for his Child [Breen and Goldthorpe no RRA no 
Kensyo: Chichioya no Kodomo ni Taisuru Shoku-
gyo Kyoiku Kitai wo Mochiita Keiryo Bunseki].” 
Japanese Sociological Review 62(1) 18-35.

Fujihara, Sho. 2012. “Empirical Tests of the Relative 
Risk Aversion Hypothesis and the Downward Ed-
ucational Mobility Aversion Hypothesis Regard-
ing Choice of High School in Japan [Koko Sentaku 
ni okeru Aitaiteki Risuku Kaihi Kasetsu to Gaku-
reki Kako Kaihi Kasetsu no Kensho].”The Journal 
of Educational Sociology 91 29-49.

Furuta, Kazuhisa. 2008. “Analysis of Inequality Mak-
ing Mechanism of Educational Opportunities 
[Kyoiku Kikai no Fubyodo Seisei Mekanizumu no 
Bunseki].” Pp. 81-97 in 2005-The National Survey 
of Social Stratification and Social Mobility Report 
Series. Vol. 5, Structure of Educational Attainment 
[2005-Nen SSM Chosa Shirizu 5: Kyoiku Kikai 
no Kozo], edited by Akiyoshi Yonezawa. 



応用社会学研究　2020　№ 62 67

Heckman, James J. 2006. “Skill Formation and the Eco-
nomics of Investing in Disadvantaged Children.” 
Science 312 1900-1902.

Ishida, Hiroshi. 2017, “Cumulative Advantage and Dis-
advantage and Youth [Kakusa no Rensa-Chikuse-
ki to Wakamono]” Pp. in 35-62 in Education and 
career [Kakusa no Rensa-Chikuseki to Wakamono: 
Kyoiku to Kyaria], edited by Hiroshi Ishida. To-
kyo: Keiso Shobo.

Iwamoto, Takeyoshi. 1990. “Opportunity Inequality 
and Education: Reconstruction of Boudon Model 
[Kikai no Fubyodo to Kyoiku: Boudon Model no 
Saikosei].” Gendai Syakaigaku Kenkyu 3 47-66.

Jackson, Michelle, and Jan O. Jonsson. 2013. “Why 
Does Inequality of Educational Opportunity Vary 
across Countries? Primary and Secondary Effects 
in Comparative Context.” Pp. in 306-335 in Deter︲
mined to Succeed? Performance versus Choice in 
Educational Attainment, edited by Michelle Jack-
son. Stanford, CA: Stanford University Press.

Kariya, Takehiko, and James E. Rosenbaum. 1987. 
“Self-Selection in Japanese Junior High Schools: A 
Longitudinal Study of Students’ Educational Aspi-
rations.” Sociology of Education 60(3) 168-180.

Kezuka, Kazuhiro. 2013. “Risk Aversion or Simple En-
tering?: Considering Relative Risk Aversion in In-
equality of Educational Attainment [Kako Kaihi 
ka Tanjun Shingaku ka?: Kyoiku Tassei no Kai-
soukan Kakusa niokeru Kako Kaihi Kasetsu no 
Kento]. Sociological Theory and Methods 28(2) 
337-354.

Kikkawa,Toru .2006. Education and social inequality: 
Contemporary educational [Credentialism in Japan 
Gakureki to Kakusa Fubyodo: Seijuku Suru Ni︲
hon-gata Gakureki Shakai ], Tokyo: Tokyo 
Daigaku Shuppan.

Kondo, Hiroyuki. 2005. “Parents’ Income and Educa-
tional Opportunities: Verification of Relationship 
Strength and Change [Oya no Shotoku to Daigaku 
kyoiku Kikai: Kanren no Tsuyosa to Henka ni 
Kansuru Kensho].” Annuals of Educational Studies 
10 1-16.

Kondo, Hiroyuki, and Kazuhisa Furuta. 2011. “Long-

term Trend of Educational Achievements Gap 
[Kyoiku Tassei ni okeru Kaiso-sa no Choki Su-
sei].” Pp. 89-105 in Social Stratification in Modern 
Society: Structure of Social Stratification and So︲
cial Mobility [Gendai no Kaiso Shakai: Kaiso to 
Ido no Kozo], edited by Hiroshi Ishida, Hiroyuki 
Kondo, and Keiko Nakao. Tokyo: University of 
Tokyo Press.

Lareau, Annette. 2003. Unequal Childhoods: Class, 
Race, and Family Life. Berkeley, CA: University 
of California Press.

Ministry of Education, Culture, Sports, Science and 
Technology (MEXT). 2009. White Paper on Educa︲
tion, Culture, Sports, Science and Technology 
2009. Tokyo: MEXT.

Mimizuka, Hiroaki. 1986. “Educational Selection Pro-
cess in Junior High School: A Longitudinal Study 
on Self-evaluation of Academic Records and Edu-
cational Aspirations. [Chugakko ni okeru Kyoiku 
Senbatsu Katei: Seiseki no Jiko Hyoka to Shinro 
Tenbo ni kansuru Tsuiseki-teki Kenkyu].” Re︲
search Report of the National Institute for Educa︲
tional Research 13 1-18.

Muthén, Linda K., and Bengt O. Muthén. 1998-2012. 
Mplus User’s Guide. 7th Ed. Los Angeles, CA: 
Muthén & Muthén.

Nakanishi, Hiroki. 2014. “An Analysis of Sample Attri-
tion in Panel Data of Japan Education Longitudi-
nal Study: 3rd, 6th and 9th grade students [JELS 
Panel Chosa ni okeru Sample Datsuraku no Keik-
ou: “Syougaku3nen- Syougaku6nen- Chugaku 
3nen” wo Taisyou Toshite].” JELS Report 17 49-
57.

Nakazawa, Wataru. 2010. “An Analysis of Decision 
Making in Higher Education Using the Data from 
the JGSS-2009 Life Course Study: Testing the 
Relative Risk Aversion Model in Japan [JGSS-2009 
Raifu-kosu Chosa ni Miru Koutoukyoiku Shin-
gaku Kodo no Bunseki: Nihon ni okeru Sotai Risu-
ku Kaihi Setsu no Kensho].” JGSS Research Series 
7 217-227.

Nakazawa, Wataru. 2016. Why Is Public Expenditure 
on Education in Japan Low?: Re-examining the 



68　A Study about Cumulative Advantage and Disadvantage of Students’ Educational Aspirations Inequality Analysis with Panel Data

Public Function of Education. Osaka, JPN: Osaka 
University Press.

Ochanomizu University. 2014. National Survey on Aca︲
demic Performance and Learning Context in the 
25th Academic Year of the Heisei Era (Detailed 
Survey).

Parsons, Talcott. 1951. The Social System. New York: 
The Free Press.

Stocké, Volker. 2007. “Explaining Educational Decision 
and Effects of Families’ Social Class Position: An 
Empirical Test of the Breen-Goldthorpe Model of 
Educational Attainment.” European Sociological 
Review 23(4) 505-519.

Takeuchi, Yo. 1995. Nihon no Meritocracy: Kozo to 
Shinsei [Japanese Meritocracy: Structure and Men︲
tality]. Tokyo: Tokyo Daigaku Shuppan.

Taromaru, Hiroshi. 2007. “Rational Choice Theory on 
Class Differential in Educational Attainment: A 
Test of Relative Risk Aversion Hypothesis with 

1995 SSM Survey Data [Daigaku Shingaku-ritsu 
no Kaikyu-kan Kakusa ni Kansuru Gori-teki Sen-
taku Riron no Kento: Aitaiteki Risuku Kaihi Kas-
etsu no 1995-nen SSM Chosa Deta ni yoru Bun-
seki].” Journal of Graduate School of Human 
Sciences, Osaka University 33 201-212.

Van de Werfhorst, Herman G., and Saskia Hofstede. 
2007. “Cultural Capital or Relative Risk Aversion? 
Two Mechanisms for Educational Inequality Com-
pared.” British Journal of Sociology 58(3) 391-415.

Wang, Jichuan, and Xiaoqian Wang. 2012. Structural 
Equation Modeling: Applications Using Mplus. 
Hoboken, NJ: Wiley.

Yano, Masakazu. 2011. Japanese Universities Who Be︲
came “Custom disease.” Liberation from 18 year 
old principle, Graduationism, Parent’s cost-shar︲
ing principle [Shukan-byo ni Natta Nippon no 
Daigaku: 18-Sai Shugi, Sotsugyo Shugi]. Tokyo: 
Nihon Tosho Center.


	目次



