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AbstrAct

The article is devoted to the problem of improvement of professional training of bachelors in Rus-
sian language on the basis of psychological and pedagogical features, which is topical nowadays. 

While training foreign bachelors it should be taken into account that the language and speech ability 
is one of the mental functions of a person. It can develop like all others mental functions which is due 
to innate instincts and human interaction with the environment and the process of studying, and its 
development may last throughout life under favorable conditions which include, in our opinion, the 
diversity and richness of incentives supported by emotions and personally meaningful experiences 
and the cultivation of all kinds of sensations and perception in foreign students. Such full immersion 
into the Russian language contributes to the growth of attention, memory, thinking and imagination 
that enables training material to remain permanently in the minds of the students.
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When considering the problem of foreign 
students training in the professional commu-
nication it is necessary to emphasize that the 
personal characteristics peculiar to a future spe-
cialist that play a definite role in their training 
and further professional activity have special 
importance, because the effectiveness of the 
learning process depends on the age, psycholog-
ical and individual peculiarities of a foreign stu-
dent-bachelor.

The problem of the age classification of un-
dergraduate students in science is solved in dif-
ferent ways. In particular, N.N. Romanova con-
siders bachelors of 1-2 courses as a “non-adult” 
age group, whose training is possible on the ba-
sis of pedagogical educational paradigm gradu-
ally replaced by an andragogical one. And only 
up to the third course the process of adaptation 
of recent school students to the University edu-
cational environment finishes and then their be-
coming an adult subject of the studying process 
occurs, where only an andragogical paradigm 
can be applied. [8, p. 90-104].

However, the period of school education of 
foreign students often ends at the age of 18-25 
years (in comparison with Russian students). 
For this reason, we can consider a foreign stu-
dent as a mature person. This in its turn defines 
the features of teaching foreign undergraduate 
students, which are as follows:

1) the awareness of being an independent, 
competent person; 2) the existence of a certain 
experience of educational activity; 3) the use of 
training activity as a means of mastering pro-
fessional competence; 4) the immediate practi-
cal application of acquired knowledge, abilities, 
skills. In addition, the student’s age, according to 
Gaponova S. A., «is definitive for many psycho-
logical characteristics. It is the time of the high-
est level of physical development, intellectual 
maturity, practically firm  worldview, the devel-
opment of will and emotional sphere, sustain-
able motivation when temperamental nature can 
be considered as established as well» [1, p.103].

As for the cognitive characteristics of such 
students, they are almost formed: they have a 
certain level of erudition and possess a wide 
range of logical operations (analysis, synthesis, 
comparison, classification, analogy, juxtaposi-
tion, classification, modeling, abstraction, etc.). 
Also they are characterized by the conscious-

ness of action whereby the transition to abstract 
thinking is carried out almost without difficulty. 
Mentality is “a socially constructed, inextricably 
linked with a speech mental process of searching 
and discovering something new, a process medi-
ated and generalized reflection of reality in the 
course of its analysis and synthesis” [6, p. 431]. 
Thinking as a cognitive mental process plays an 
important role in the process of language mas-
tering, because it is the means and instrument 
of communication. A.V. Yarmolenko believes 
that “the training of foreign students occurs with 
the so-called “comprehension” of the system of 
a native language, thus comparison of a foreign 
language with a native one is inevitable (the au-
thor builds a model of associative relationships 
that arises in the mind of an adult learners of a 
foreign language which  is as following: a foreign 
word → phenomenon → a native word [9, p. 34]. 

The verbal-logical thinking is very important 
for bachelors and the level of its development 
directly influences the success of mastering a 
foreign language. V.V. Ryzhov highlights a spe-
cific component of an intellectual activity in the 
structure of foreign language abilities. The abil-
ity to linguistic generalization is defined by him 
as: “the quickness and correctness in determin-
ing the linguistic regularity, based on a limited 
number of linguistic rules and a simplicity of its 
shifting to other implementations, including the 
correct use of certain language rules while mak-
ing new statements”[7, p. 48]. Therefore, in the 
learning process it is necessary to consider the 
competence of foreign students in the linguistic 
generalization (for example, find, and compare, 
change words etc. exercises are often used in 
making tasks aimed at independent mastering 
of lexical and grammatical material). 

Peculiarities of memory play an important 
role in the psychological characteristics of un-
dergraduate students. Let’s discuss some known 
formed features of memory and memorizing 
of an adult in psychology: the ability of brain 
to forecast which is based on a past experience 
(Anokhin, 1970); the classification, systematiza-
tion, notional memorization tendency of memo-
ry (Benedictov, 1974; Lyaudis, 1977; Minyar-Be-
loruchev, 1986; Sechenov, 1952; Smirnov, 1966); 
the possibility of increasing the information ca-
pacity of the memory by filling it with symbols, 
the more affluent in the information sense, by 
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means of the more efficient organization of the 
material (Lyaudis, 1977).

The first of the features mentioned above 
has a significant value while learning a foreign 
language since it proves and explains the physi-
ological necessity of appeal of the learner of the 
foreign language to the facts and phenomena of 
the native language. Imagination is “a transfor-
mation process of representations that reflects 
the reality and creation of new representations 
on this basis” [5, p. 284]. Due to the fact that the 
imaging process of a foreign student necessarily 
involves memory and thinking, emotional and 
volitional qualities, we can say that a highly de-
veloped imagination supports the more success-
ful learning.

Another feature of the learning process is 
perception, that is “a complete reflection of ob-
jects, situations, and phenomena arising from 
the direct impact of physical stimuli on the re-
ceptor surface of the senses”[5, p. 200]. The pro-
cess of perception affects the feeling, prior expe-
rience and the process of understanding of what 
is perceived. It is therefore evident: “the process 
of perception includes mental processes on even 
higher level, such as memory and thinking”[5, 
p. 201]. Of course, the perception of an adult is 
significantly higher developed than the percep-
tion of the child; therefore, we can state that an 
undergraduate student is more “prepared” for 
learning a foreign (Russian) language. In addi-
tion, the students have the developed directed 
attention of a sufficiently large volume, stability 
and intention to achieve a set objective.

Summarizing the above, we can conclude 
that the thinking of a student-bachelor is char-
acterized by autonomy (by the ability to see and 
to put the new task and to solve it independent-
ly, by the flexibility, by the ability to modify the 
initial trajectory of the solution of the assigned 
task) and high speed of thinking; the memory 
has a unique approach to classification and sys-
tematization; the memory is characterized by a 
focus on classification and systematization; per-
ception and imagination have a high level of de-
velopment; attention is quite stable.

Another criterion of education of foreign stu-
dents-bachelors is the specificity of motivation, 
which is a necessary component of successful 
learning activity. It plays a key role in the learn-

ing process. In psychological dictionary [2, p. 
393] motive is interpreted as “the impulse to ac-
tivity associated with the fulfillment of needs of 
the entity. The totality of such impulses causing 
the entity’s activity represent a motivation”. The 
motive is an obligatory component of any activ-
ity. Needs, interests, feelings, knowledge can act 
as motive. According to Kulikova’s O.V. study 
[4, p. 84-85], the motivational sphere of foreign 
students has its own distinctive features, which 
are characterized as follows: 1) differentiation 
of indicators of social distance towards repre-
sentatives of different countries within a study 
group; 2) the basis of self-esteem and emotional 
well-being of a foreign student in a foreign so-
cio-cultural environment: the attitude of friends 
(the diaspora); 3) high ambitions in increasing 
intelligence, and low ambitions in gaining the au-
thority of the teacher; 4) a shift in the strategy of 
interpersonal interaction while getting into an-
other social and cultural environment: students 
become more benevolent toward representatives 
of the host country and less dominant, while in 
relation to compatriots they are more dominant; 
5) the predominance of intrapersonal motives in 
motivation of educational activity, herewith the 
degree of effort is less inadequate than the level 
of claims and the desired results. 

The motives of educational activity are the 
driving force that directs the student to active 
mastering of knowledge, abilities, skills (L.S. 
Vigotsky, A.N. Leontiev, S.L. Rubinshtein). Typ-
ically, five leading motives determining the focus 
of cognitive activity are distinguished: 1) profes-
sional; 2) of personal prestige3) pragmatic; 4) 
cognitive; 5) social. These motives characterize 
the personality characteristics of the adult stu-
dent in different ways, what distinguishes him/ 
her, for example, from the pupil who is studying 
subjects in relation to the requirements of the 
school curriculum, with the need for stimula-
tion etc. Long-term research, whose task was to 
study the motives of learning a foreign language 
by real students of Nizhny Novgorod State Lin-
guistic University, was carried out by V. V. Ry-
zhov. According to the results of the study, 9 
groups of motives were identified [7, p. 75-76]: 
1) professionally-pedagogical; 2) informative-
ly-educational; 3) intellectually-developmental; 
4) communicative; 5) emotionally-valuable 6) of 
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prestige; 7) identification; 8) materially-practi-
cal (pragmatic); 9) of duty. The distribution of 
motives is as follows: the first place is taken by 
informative and educational motivation (over-
all rating of 39.8), on the second place is emo-
tional motivation (39,5), the third place belongs 
to the intellectually-developmental motivation 
(37,2), the fourth place is occupied by profes-
sionally-pedagogical motivation (36,1), commu-
nicative motivation is on the fifth place (34,1), 
followed by the motives of duty (33,3), motives 
of identification (28,5), pragmatic motivation 
(26,7), motivation of the ambition (prestige) 
(22,9) [7, p. 77]. 

As can be seen, the first five places are occu-
pied by the motives revealing a certain psycho-
logical maturity of students (unlike pupils), their 
autonomy, initiative and motivation, ability to 
correlate its training activities with professional 
priorities. This confirms that the study of the Rus-
sian language by foreign students is done con-
sciously, with the availability of some life experi-
ence both educational and linguistic, thus, more 
or less efficiently regulating the learning process. 
Hence the teacher working with a foreign audi-
ence must consider the motivation of learning, 
which has the following features: foreign stu-
dents of 1-3 years have a fairly stable motivation 
of learning, with the exception of the motivation 
of achievement, which drops in the 2nd year and 
then again recovers to its previous high level in 
consequence of some loss of confidence in the 
2nd year. In the 4th year, the manifestation of 
external, internal, academic and social motives 
decreases in students. Foreign students are not 
active in the learning process due to low confi-
dence in the early achievement of results. This 
relates to the fact that foreign students live in the 
strange, alien social and cultural environment 
and experience an additional adaptation stress. 
With regard to gender differences of foreign stu-
dents, the learning motivation is associated with 
the following differences: for girls motivation is 
directly linked to general self-esteem, the level 
of pretensions and self-esteem, orientation to 
respect of the teacher and is inversely connect-
ed with relationships outside the group; for boys 
the learning motives are directly related to the 
level of aspiration, self-esteem and is inversely 
associated with self-confidence [4, p. 126-128]. 

Another important aspect of motivation is 
the reason why a foreign student enters a Rus-
sian University. In accordance with the motive 
of choice of the University there were detected 
some differences in the level of learning motiva-
tion. Students who have opted the Russian uni-
versities because of low tuition fees have a higher 
motivation for getting knowledge than students 
who choose a Russian University following the 
advice of relatives. Motivation of foreign students 
is a multidimensional and multilevel system in 
which one of its components is highlighted. It 
is a professional orientation, the most general-
ized form of students’ attitude to the profession, 
which is defined as “an interest in the profession 
and the urge to practice it” (L.I. Bojovich, M.S. 
Neymark, S.L. Rubinshtein and the others). Pro-
fessional orientation is one of the main motives 
of the educational activity of foreign students, 
which also has some peculiarities. It passes spe-
cific stages, interrelated and appropriate to ac-
quiring certain psycho-pedagogical knowledge, 
abilities, skills. Following G.O. Kolarikova [3, p. 
54-55], we allocate the following stages of pro-
fessional self-determination of students: Stage 
1. Adaptation (1st term of the 1st year): acquain-
tance of foreign students with the selected spe-
cialty, learning about the traditions of the faculty 
and the University, adaptation to the education-
al environment of the chosen University, the cul-
tural environment of the city. Stage 2. Forming 
(2nd term, 1st year – 2nd year): the deepening 
and systematization of specialized knowledge, 
formation of professional-personal qualities, 
practical skills, self-knowledge and self-asser-
tion in relation to the chosen profession. Stage 
3. Practice-oriented (the 3rd year): mastering 
the methods and techniques of application of 
acquired knowledge, abilities, skills, the creative 
approach to solving professional objectives. The 
active formation and combining of all compo-
nents of professional identity of foreign students 
occurs. Stage 4. Corrective (4th year): diagnostics 
of the level of formation of professional self-de-
termination of foreign students and adjustment 
of its separate components. Derived knowledge 
and skills turns to reasonable forms of profes-
sional behavior. The main result of this phase 
is the preparation and protection of final qual-
ifying work, which is regarded as the readiness 
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of a foreign student to professional activity. The 
objectives and ways of their own professional ac-
tivity are being defined. An important aspect in 
the process of professional self-determination of 
foreign students is their adaptation to new social 
conditions. Thus we have determined that the 
motivation of foreign undergraduate students 
has its own characteristics: individually-psycho-
logical, socio-psychological, and professionally 

directed. In the process of training of foreign un-
dergraduate students a lecturer should take into 
account the peculiarities of psychic cognitive 
processes (thinking, memory, attention, percep-
tion, imagination), peculiarities of motivation 
and the existing educational and linguistic ex-
perience of the students. These features are the 
basis of study of bachelors.
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