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ABSTRACT 

An Evaluation of Selected Aspects of the 

Student Teaching Program in Physical 

Education at Utah State University 

by 

Clifford R. Andreasen , Master of Science 

Utah State University , 1972 

Major Professor: Dr. Dale 0. Nelson 
Department: Health , Physical Education and Recreation 

This study was an attempt to determine through a survey of opinions 

to what extent the objectives , methods al'.d procedures were effectively being 

accomplis hed in the professiona l preparation of student teachers in physical 

education a t Utah State University . 

A questionnaire was developed and administered to student teachers 

who were currently completing their student teaching experience, and mailed 

to graduates who had completed their preparation program between 1966 and 

1971. 

The areas surveyed , the pre-student teaching preparation , the assist-

ance given by the university supervisor and the ass istance rendered by the 

cooperating teacher were for the most part found to be adequate according to 

a majority of the opinions returned. 
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The a reas cons idered to be be low adequate in the preparation pr ogram 

r egard ing the pre - student teacher preparation were items involving the school 

ser vices and ho w they affect the student teaching assignment , techniques in 

self-disciplining student groups , communicating with parents, understanding 

social and cultural background of students and general techniques of discipline . 

The assistance provided by the university supervisor was considered 

be low ade quate in the areas related to extra duties expected of teachers , 

fos tering an understanding of a full year program, and locating and utilizing 

teaching materials . 

The cooperating teacher assistance was considered below adequate 

in areas regarding opportunities to observe other teachers in the school, 

deve loping teaching materials , selecting appropriate media for methods 

used , working professionally with other colleagues , and providing teaching 

situa tions that would link theory with practice. 

The s upervisory assistance , according to a comparison of male and 

female opinion , seems to indicate that the university supervisor responsible for 

the male student teachers experienced a more effective accomplishment. 

The male cooperating teachers were found to be more effective in 

many of the areas considered than were the female cooperating teachers . 

(105 pages) 



INTRODUCTION AND STATEMENT OF PROBLEM 

Introduction 

The student teaching experience is the major phase of study which 

determines the critical factors in the development of the teaching attitudes 

of a potential educator. Many questions are being asked about the preparation 

procedures of teachers; yet, Hilliard (19) says it still is seen by those 

responsible , that the student teaching process is the most valuable resource 

for helping the prospective teacher become a qualified professional. 

Among the crucial areas considered to be most vital to the student 

teacher training program are (a) the pre-student teaching preparation , 

(b) the assistance given to the student teacher by the university supervisor 

and , (c) the assistance rendered to the student teacher by the cooperating 

teacher during the student teaching experience. 

One of the critical parts of the teaching profession is the pro­

fessional preparation. Everything that happens in the profession stems from 

it's leadership , and leadership is molded by professional preparation. 

Preparation programs must be designed to meet both the professional 

needs of the graduates of the program as well as the needs of the students which 

the graduates teach (2). Are current teacher preparation programs effectively 

fulfilling this requirement? An evaluation of the program and the product 



it is producmg IS necessary if the effectiveness of teacher preparation is to 

be dele rmmed . 

All phases of the educationa l process s hould have objectives that 
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can be clearly defined in order to justify its existence. The conte nt of the 

s tudent teacher preparatory program, particularly the laboratory experience 

that takes place in the public schools , should be directly related to the teach­

ing situa tion the s tudent is most likely to experience. 

A most crucial problem in health , phys ical education and r ecreation 

is the education of well tra ined leaders. If this leadership is to be atta ined, 

it will be achieved through a process of s tandardiz ing and upgrading the 

quality of student teacher preparation and eliminating poor and mediocre pro ­

fessional ed ucation in all institutions related to teacher training including 

both the universities , or colleges and the coopera tive schools involved . 

The purpose of this investigation was to evaluate the a ttitudes of 

s tudent teachers as they relate to the degree of achie vem ent of the objectives , 

methods and procedures in the student teaching program in phys ical educa tion 

at Utah State University . The areas of profess ional preparation cons idered 

were the pre-student teaching preparation progra m, university s upervisor 

assistance, and the cooperating teacher ass istance . 
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Procedure 

The data for this study were obtained by a questionnaire (see Appendix 

A) which was constructed by the investigator and presented to student teachers 

who were currently enrolled in the student teaching progr a m and graduates who 

had comple ted their student teaching in the physical education program at Utah 

State University. 

The questionnai r e was mailed to 163 graduates who had completed 

their student teaching within the last five years (1966-67 to 1970-71) and was 

administered to 31 student teachers who completed their student teaching dur­

ing the current 1971-72 school year. A follow-up le tter was sent approximately 

four weeks following the initia l correspondence. The total number of usable 

questionnaires received was 104 , or a return of 53.6 percent. 

The participants responded to the items of the ques tionnaire accord­

ing to the scale - completely achieved, strong achieved, adequately achieved, 

fairly achieved or not achieved. The s ub questions were answered by using 

statements , giving numbers, and by ma rking yes or no r esponses. 

Responses as summated from the ques tionnaire were grouped in 

categories and presented in tables under the headings of student teacher 

preparation program , university supervisor assistance, and coopera ting teacher 

assistance. 



Delimitations 

ThiS study was limited to those students majoring in physical edu­

cation at Utah State University who completed their student teaching in a 

five year period from 1966-67 to 1971-72. 

Definition of Terms 

4 

Cooperating school ' A school which is not controlled or supported 

by the university but which does provide facilities for professional laboratory 

experiences in a teacher education program. 

Coo perating teacher : One who performs the r esponsibi lities of a 

supervising teacher in a cooperating school. One who is qualified to guide a 

group of pupils and one or mor e college stude nts , guiding the latter in the ir 

understanding and teaching or a given pupil group. 

Student teacher : The college student who is doing s tudent teaching. 

Student teaching : The period of guided teaching during which the 

student takes increasing responsibility for the work with a given group of 

learners over a period o f consecutive weeks . 

Superviso r : College or university supervisor of student teaching. 

The college representative who is responsible for supervising a student 

teacher or a group of stude nt teachers. 

Teacher preparation program : The teacher preparation program 

refers to the teaching and lea rning theory received by graduate s of the program, 

as well as the clinical experiences, and student teaching. 
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Teacher training seminar: A conference held weekly involving super­

visor and student teachers to provide guidance a nd direction in methods and 

problem-solving si tuations . 



REVIEW OF RELATED LITERATURE 

The student teaching experience provides the proving ground for 

prospec tive teachers to determine if the qualifications considered necessary 

for effective teaching have been sufficie ntly self-realized. 

One often reads of the importance of student teaching; that it always 

has been , and is likely to continue to be, the most important phase of the 

professional education of the prospective teacher (39). 

'The student teaching experience helps a prospective teacher to: 

1. Clarify his understandings of the purposes , development pro­
grams , and administrative organization of the American system 
of public education. 

2. Broaden his understanding of curricular practices . 
3. Deepen his understanding of the principles of human growth and 

development and the learning process . 

6 

4. Become sensitive to the social patterns of the school, community 
and discover through first hand experiences ways of improving 
curr iculum for pupils by effective use of community resources . 

5. Develop wholesome professional attitudes toward members of the 
teaching profession. 

6. Identify his s trength and weaknesses in the wide spectrum of 
competencies associated with effective teaching. 

7. Become increasingly resourceful and creative in planning , 
developing, and evaluating effective learning experiences 
for and with pupils. (19, p. 2) 

Evaluation , in distinction from educational measurement , begins with 

an objective and then seeks the best possible devices for ascertaining the degree 

to which the object has been attained (30). 



The most important factor to cons ider in establishing objectives 

related 1o the student teaching experience must be focused on the desirable 

changes i n the individual child . A c lose working relationship between the 

student t.eacher, cooperating teacher , and the college supervising teacher is 

an absolute necessity (47) . 
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A constant , consistent, searching, and systematic analysis of the 

actual teaching environment , content, operation feeling and fantasy is needed 

to provide the student teacher with guidelines to help him fulfill the objectives 

considered essential to good teaching. 

Physical education means many different things to many different 

people . However, the problem of identity and values is not limited to physica l 

education alone . All of education today is involved in controversy and ferment . 

Such unrest is indicative of the many program differences which exist in 

education (37) . 

The public schools are among the ultimate consumers of the product 

of professional preparation. New teachers just graduated from a program of 

special studi es , become a part of the large, on- going system of education 

operated in every American community (14) . 

Student teaching , if it fulfills its intended function, provides for 

bridging the gap between theory and practice (19) . The student teach!ing 

experience demands an interrelation of responsibility on the part of the 

student teacher, the college , and the cooperating school. When all 



responsibilities are met by all concerned student teaching becomes what it 

should be--the opportunity to learn by doing (39). 

Pre-student Teacher Pre paration 

8 

Professional preparation is a diverse and mammoth enterprise involv­

ing many agencies , institutions , people and dollars. Almost one -third of a ll 

s tudents ln colleges and universities are in teacher education. It is the largest 

single enterprise of higher education (28) . 

Much criticism of the excessive amount of professional education 

claimed for prospective teachers has been voiced in the past which has re­

sulted in a general reduction of the number of p<rofessional courses required. 

In practice, most of the professional study will have been at the theoretical 

level i nvolving little contact with the classroom (2). 

Some educators are skeptical about the potential of present education 

courses to improve significantly the ability of people to teach (24) . The courses 

in education that make up the so-called professional education sequence for 

teachers must be as relevant as possible to t.eaching and the promotion of 

learning. Courses must be devoted directly to this practice . They must in­

volve the student in it and be concerned "about something" only to the point 

that they seek to improve and develop understanding of what he is doing 

right now as a beginning teacher (16). 

This is not how teacher education courses have been constructed and 

taught. Instead , students find themselves to be largely passive recipients 
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of learning. Consequently, they condemn their education courses, not so much 

for the intellectual impoverishment as for their failure to bring them into the 

nitty-gritty of teaching itself (16). 

Cotton (8) refers to a program that has been developed at Adam State 

College , Alamosa, Colorado where pre -student teaching experience begins 

during the student's junior year. The two hour course consists of class 

meetings one hour per week and special sessions meeting with the physical 

education required courses two days a week. 

All physical education procedures are covered including such things 

as locker ass ignment, towel exchange, shower checks, etc. Roll call, warm­

up calisthenics, and orientation procedures are discussed and practiced. A 

notebook is kept from fall through spring by each student. It includes methods 

of roll taking in different types of classes, presentation of activities for each 

season of the year, rainy day activities , etc. When the student completes the 

class methods, he has the written details of a year's program and he has had 

some actual teaching experience before he begins his student teaching. 

The university is organized to teach the academic disciplines, and 

this is the part of the teacher education program which it is best e quipped to 

do. However, questions have been raised as to whether the academic prepara­

tion at the university is really adequate for teaching the subject matter taught 

in the public schools (44). 

In regard to how successful our teacher preparation is in our educa­

tional institutions, Steinhaus (40, p. 100) says: 
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Too many of our teacher education institutions are still in the ball 
bouncing, leg-swinging, and whistle blowing stage of our evaluation. 
Their graduates construct neat teaching units but too often lack the 
artis try to help young people to redirect their own lives . 

The increasingly important and complex task of the teacher or leader 

of health , physical education, and recreation demands quality programs of 

professional preparation (28). Prospective teachers of physical education 

must have such qualities as intellectual curiosity, a wide breadth of interest, 

open-mindedness, good judgement, dependability, creativeness , and a pro-

fessional spirit . He further states that upon completing his four year train-

ing program, a physical education major expects to be prepared in a variety 

of experiences that will enable him to more nearly reach the ideal image of 

the well-rounded physical educator, this burden falls squarely upon the members 

of the departments of physical education (25). 

No cons is tent, agreed upon set of values approaches to valuing per-

vade the preparation program. The student adjusts to one set of values per-

taining to the use of theory, research, and inquiry within the university con-

tex t and then to another , pertaining to survival and the pe rpetuation of exist-

ing practices during his apprenticeship. In contrast to other professions, 

professional attitudes and skills in teaching are left in large measure to 

chance. In the majority of teacher-preparing institutions, the future teacher 

takes a few scattered courses in education as an undergraduate while pursuing 

his degree. The education courses are regarded by many simply as necessary 

requirements to be met (16). There is significant evidence to support the 
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assumption that courses should not be offered unless they can be meaningful 

(relevant) to the stude nt (1) . 

Many studies have been done in an attempt to investigate the relation-

ship between professional preparation courses in physical education and evalua-

tions of the physical educator 's on the job performance. There are numerous 

disagree ments as to what should be inCluded in the sequence of different types 

of courses in the professional preparation curriculum of physical education 

teachers (24). 

Each individual's needs are different; therefore, the curriculum 

prescribed should depend upon those needs and a set pattern for all students 

should not be attempted (24). There is yet to be developed a system of mass 

schooling in which both induction into the ademic disciplines and the process 

of social and personal maturation can be fostered equally well by the same 

sort of teacher, at the same time, in the same school (24). 

The twentieth century has brought educators to the stark realization 
that education has not completely fulfilled its mission to help 
youngsters adjust to the social, economic, and political maladies 
of this era. Teacher preparation institutions are challenged to 
offer vital, relevant preparation, enabling teachers to develop 
~entJiLivity, hurnaneness , and efficacy in ihe elassroorn. Evalua­
tion is necessary to determine if teachers are adequately prepared 
for the challenges of our changing classrooms . (20, p. 66) 

University Supervisor Assistance 

It is the responsibility of the college supervisor to see that student 

teachers under his supervision are prepared for their student teaching 



experience . As the college representative , he ca rried the responsibility of 

the overall s upervisory instruction provided for the student teacher (2). 
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The goals and objectives are the appropriate place to begin planning 

and working for both supervision and evaluation of the student teacher (22) . 

Bennie (2) points out that student teachers should have an unders tanding of 

the objectives of student teaching and be acquainted with the lype of activities 

which help attain these objectives . He says the basic goals and objectives 

for the student teaching experience are usually transmitted to the cooperat­

ing teacher and the student teacher through a student teaching handbook or 

some other appropriate written communication. The university s upervisor 

may follow up with furthe r clarification during pre-student teaching confer­

ences that are held prior to the student teaching experience (2). 

The university supervisor accepts a variety of responsibilities. 

His role is obviously one of administer ing , directing, guiding and adapting 

the complexiety or "conglomeration" of activities in which the student 

teacher will participate (18). 

Cordts (7 , p . 75) surveyed college supervisors, cooperating teachers 

and student teachers in physical education. They were asked to respond to: 

"What can college supervisors do to he lp cooperating teachers?" and "What 

can college supervisors do to help student teachers?" The response to the 

first question by the college supervisors were : 

1. Establish rapport and maintain liaison between cooperating schools 

and the university . 



2. Make regular visits . 

3. Provide extensive background information about the ass igned 

student teac her before the assignme nt starts. 

4. Ass ist a nd stimulate the cooperatin g teacher in his planning 

and for providing an outstand ing experience for the students. 

5. Conduct seminars or works hops based on needs a nd interest of 

local cooperating teachers . 

6. Provide guidance in techniques of supervision. 

7. Provide a complete resume of the cooperating teacher's re­

sponsibili ties, including evaluation cri teria a nd a firm under­

sta nding of the grading sys tem. 

The co llege s upervisor's res ponses to the second question, "What 

can be done to help the s tudent teac hers?" were : 

l. Provide good discussion of s tude nt teaching experiences in 

seminar sessions . 

2. Re-emphasize se l f eva luation during the student teac hin g ex-

perie nce a nd ass ist him as necessary. 

3. Visit him often in order to evaluate and direct progress. 

4. He lp bridge the gap between theory and practice . 

5. De monstrate e nthus ias m a nd pr ide in the profess ion. 

6. Help him find direction in teaching physical education. 

7. Give direct ass istance in meeting proble ms e ither through 

thinking, r esearch, or s uggestion. 

13 
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8 . Foste r self-confide nce through as s uri ng success . 

Another interesting part<DfCordt's s urvey was the s tudent teacher's 

e xpectations of assistance from the college supe rvisor. They said: 

1. Obse rve at least three times durin g the quarter. 

2. Offer constructive criticism . 

3. Arrange for experiences at a ll leve ls. 

4. Follow up student teaching by offering advice in finding positions. 

5 . Coordinate observations of the cooperating teacher a nd the super­

visor . 

6. Place them in a school system best s ituated and more s uited to 

him. 

7 . Assist in self eva luation . 

8 . Suggest solutions to problems whic h arise. 

Practically all of the important tasks which are performed by the 

college supervisor are invo lved in some aspect of personal re la tions . Meet­

ing the student teache r would be cons idered the first contact of many that the 

college supe rvisor will make . The proper placement of the student teacher 

can be considered an ac t involving public relations. Because of hi s having 

previous contac ts with the ad ministrator and the school the college super-

visor is in the best position to make this placement. His role is extended to 

that of being an alf-inclusive r epresentative of the college in regard to establish­

ing good public relations (18). 
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Evalua tion s hould be a cooperative and continuous e ffo r t t hro ughout 

the student teaching experience. Self-evaluation is one way the s tudent 

teacher can contribute toward evaluation. The accurate and continuous feed-

back provided by the cooperating teacher i s a good way of aiding evalua tion 

processes (22). The college supervisor is in an unique position to determine 

the success of student teacher s a nd the student teaching program (18). 

Jordan (2 2) says, college supervisors should strive to provide periodic 

eva luations and discuss ions of the student teacher's performance and progress 

with both the cooperating teacher and student teacher. 

It is important that the college s upervisor make sufficient observa-

tions a nd the individual conferences be he ld following observations to a llow 

for exc hange of ideas and cooperative evalua tion (17) . Hilliard (19) points 

out that conferences provide the tes ting grounds in which the student teache r 

organizes, s ynthesizes, and ass imilates the experiences of student teac hing. 

The coll ege supervisor or director o f student teaching is the one person to 

whom both the s tudent teacher and the coopera ting teacher should fee l r e-

s ponsible (11). The college supervisor's centra l purposes are to share 

with the cooperating teacher the guidance of the student teacher's progress 

and to facilitate the overall s tudent teaching program in any desirable way 

by func tioning as: 

A liaison person between the coopera ting school and the college . 
A s upervising instructor for student teachers. 
A co-worke r with the princ ipa l a nd cooperating teacher in the guid ­
a nce a nd ana lysis of the student l.eaching experiences. (19 , p. 4) 
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Haines (17) notes the importance of seminars which provide good 

avenues of s upervision. Se minars organized by college personnel provide 

opportunities for student teachers to clarify the i r understandin g of their 

responsibilities; to seek he lp on persona l and professional problems ; to plan 

and evaluate their experiences; and to share ideas and ma teria ls with other 

student teachers (19). Bennie (2) observes that most student teaching pro­

grams include regular seminar or discussion meetings between the college 

supervisor and the student teachers in his eare. He eondudes that most 

s tudent teachers need help with s uch problems as planning their work, 

selecting materials, adapting the work to the level and understanding of their 

pupils, and evaluating pupil progress. The seminar s hould synthesize the stu­

dents ' professiona l study into a workable and effecti ve teaching performance. 

Good supervision i s based on mutual respect , coopera tive e fforts, and a 

com mon understanding of the goals, the approaches to those goals, and 

the progress being made toward their atta inment. 

Cooperating Teacher Ass istance 

The foca l point of a successful sh1dent teaching experience is the co­

operating teacher in whose classroom the student teacher is assigned (2). 

Stiles (41, p. 269) de fines the cooperating teacher as one 11 
•• • in whose 

class or c lasses a nd under whose s upervis ion the college student does his 

studen t teaching. 11 

Ge nerally, student teachers seem to be greatly influenced by their 

cooperating teachers in methods of teaching, techniques of classroom 
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hous ekeepin g and r ela tionships with children (26) . It is common knowled ge, 

according to Benni e (3), that among the most persistent problems in the 

student teaching fi eld is the Jack of qualified supervising (cooperating) teachers. 

Educators are rea lizing that cooperative teacher education programs are 

necessary if prospective teachers are to receive high quality , relevant ex-

perience s during their years of preparation (31) . 

In a study conducted by Bennie (3, p. 2) it was noted that fewer 

than one-half of the teacher training institutions that responded to the question-

naire indicated that they offered a course or workshop on the supervision of 

student teaching. The following topics were rated as essential content in an 

in-se rvice course by Bennie and others: planning with student teachers; 

evaluation of student teache rs; conferences with student teachers; purpose s 

of student teaching; orientation of student teachers ; role of the college super-

visor ; and activities in which the student teacher should participate. Other 

topics to be considered were: legal rights and liabilities of student teachers; 

student teacher trends and issues; the professional preparation sequence ; 

screening procedures for student teachers; college student teaching place-

ment procedures; and professional organizations. 

University supervisors are responsible for recommending qualifi-

cations of cooperating teacher for student teachers. Suggested guidelines for 

selecting supervising teachers are: 

1. Is interested in and enjoys teaching. 
2. Knows and practices democratic values. 
3. Works well with people . 



4. Is sensitive to the needs of others . 
5. Is creative, willing to exper iment , and to evaluate (his) own 

teaching. 
6. Is a mature, well-adjusted person . 
7. Is willing to accept ideas as well as give them. 
8. Meets existing situa tions with a positive attitude . 
9 . Is able to evaluate objectively his own abilities and progress . 

10. Possesses good appearance a nd health. (35, p. 144) 

Perhaps, the most distinguishing characte ristic of the 
e ffecti ve, cooperating teacher is his ability to bring a ll r elevant 
knowledge and ski lls to bear on proble ms encountered in the class­
room whether they be those of discipline or those developing the 
rational powers of the students. (6 , p. 137) 
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Providing the qua lity of guidance that will stress the proper relationship be-

tween theory a nd practice is the important responsibility of the college super-

visor and the cooperating teacher (19) . Courses in educational theory 

precede experiences in s tudent teaching in nearly a ll teacher education pro-

grams . There fore , some provision must be made to help the student teacher 

see the connec tion between what he has learned in his general and professiona l 

education courses and what he is expected to do as a teacher in a class room (6) . 

Because of the influence of coopera ting teachers, observations of the 

impor tant responsibilities of these teachers r e lated to linking theory to 

practice a re made by Chambers (6) . He says, the coopera ting teacher should 

encourage student teachers to make a practice of thinking over a ll a r eas of 

his pre -tra ining theory when faced with solving a problem. Must can be d rawn 

from his many learning experiences if he allows himself to take the time to let 

his better judgement pre va il (6) . 

McAulary (26 , p. 83) conducted a study involving three classroom 

teachers who had served as cooperating teachers to six first year teachers. 
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The purpose of the study was to de te rmine the extent of influence the cooperating 

teacher has upon a student teacher. He concluded that the methods and tech-

niques learned from a cooperating teacher seem to give security and initiation 

to the young teacher and that student teaching experiences seem to have more 

influence on the methods, techniques and materials used by a beginning teacher 

than do college method courses . 

According to Taylor and Drake (45 , p. 27) cooperating teachers who 

work with student teachers have four general areas where they provide guidance : 

(1) orientation to classroom , students, and school ; (2) induction; (3 ) super-

vision; and, (4) evaluation of this own student teaching. Oreintation is the 

process of assisting the student teacher to become acqua inted with the environ-

ment in which he will work and with the teaching process. 

Induction is the time when the student teacher becaomes gradually 

involved in teaching tasks. To help with the induction phase Garner (15 , p. 104) 

provides the following generalizations and suggestions to those involved in the 

laboratory experiences of teacher education: 

1. Classroom planning which proceeds on a cooperative basis 
develops better understanding between cooperating teache r and 
student teacher . 

2. Develop classroom assignments cooperatively. 
3 . Cooperating teachers exemplify an attitude of friendliness. 
4. Allow student teacher to become acquainted before the actual 

student teaching experience begins. 
5. Allow the student teacher to choose his initial experiences . 
6. Provide the student teacher with background material on the 

pupils . (15 , p. 104) . 

In regard to supervision , Taylor and Drake (45 , p. 29) noted that 

"one of the most common disappointments expressed by student teachers is 



20 

that there was an i nadequa te a nalys is mad e ot their teaching performance. " 

Furthermore , it is important to provide encouragement by commentmg on the 

student teachers' strengths and by pointing out his weaknesses and suggesting 

specific ways that he might improve . 

Cooperating teachers should provide opportunities for stude nt teache r s 

to conference with them and then provide a detailed plan or outline in arriving 

a t solutions to the various problems the student teacher may be encountermg (6). 

In the process of evaluation conferences , both the quick before and after class , 

and the longe r well planned ones , are very beneficial to the student teacher (45), 

The cooperating teacher can capitalize upon the opportunity to make the 

student teac her thoughtful about his work rathe r than inducing within him a 

recognition tha t certain specia l methods are good and certain other special 

method s are bad (19) . 

In an attempt to clarify what the student teacher feels hi s needs of 

a cooperating teacher are, Dr . McConnell (27 , p. 84) compiled two hsts to 

be given to student teachers and supervising teachers . They could be used 

as guides of he lpful suggestions during the student teaching experiences . 

How s upervising teachers helped student teachers : 
1. Discussed a philosophy of education with use and gave s pecific 

exa mples of its application in classroom situations . 
2. He lp and criticism were given immediately after a lesson while 

the si tuation was fresh . 
3. Gave us an understanding of outside professional activities ; 

tried to build a professional attitude . 
4. Gave general over-all view of work for entire semester. 
5. Gave us freedom in the classrooms to express our own ideas 

and those we have acquired and to try out different techniques . 
6 . Explained the routine of the school as well as of the c lassroom . 
7. Showed us how to set up a schedule and follow it. 



8. Explained the use of all materials , etc . 
9 . Explained all secreterial work--report cards , absence slips , 

ro llbook , e tc. 
Student teachers wished they had : 
1. He ld more conferences and discussions with us . 
2. Given use more criticism--good or bad . 
3. Offe red concerete suggestions for improvement. 
4. Told us more about the background of each student or Je t 

us see the folders or records containing this information . 
(27 , p. 84) 

As pointed out by Bennie (2 , p . 40) the role of the cooperating 

teacher is summarized in a bulletin of association for student teaching. It 

includes : 

1. Planning for the initial orientation of the student teacher to the 
classroom and to the school. 

2. Acquainting himself with the program of student teaching as 
proposed by the college . 
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3. Familiarizing himself with the background of the student teache r 
(through materials sent by the unive rsity . ) 

4. Creating an atmosphere of acceptance of the student on the part 
of himself, the pupils , the faculty and the community. 

5. Introducing the student teacher to c lass room routines and 
instructional procedures . 

6. Providing opportunities for observation and participation on the 
part of the student teacher in various classes and extra-class 
activities. 

7. Acquainting the student teacher with pupil personnel r ecords and 
the manner in which they are kept "!nd used . 

8. Acqua inting the student teacher with instructional material s, 
supplies and equipment available to him . 

9. Establishing a climate in which the student teacher may gradually 
develop skill in planning and continuously evaluate h1s own pla nning 
procedures . 

10 . Treating the student teacher as a co-worker rathe r than a sub­
ordinate . 

11. Providing opportunities for the student teacher to test theory 
in practice in a variety of classroom a nd extra-class situa tiOn s . 

12. Arranging the schedule for actual teaching experiences by the 
student teacher . 

13 . Providing for continuous evaluation of the student's teaching through 
frequent planned conferences , weekly report sheets , self-evaluation 
by the student teacher , and check lists. 
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14, Guiding the stude nt teache r in a ttaining cooperatively established 
objectives . 

15 . Providing opportunities for professional growth through atie nd­
ance at professional mee tings , staff meetings , use of l i brary. 
and by building a personal library . 

16. Providing opportunities and time for conferences wi th t he 
student teacher . 

17 . Serving as a consultant to former students in in-se r vice 
situations . 

Many of the areas identified in which cooperating teache rs provtded 

assistance were by some studies shown to have been assisted more by the 

college supervisor . Because of the overlapping in many of theareas of s uper-

vision, both the college supervisor and the cooperating teacher need to co-

operate in providing help in these situations (2) . 

In concluding the review of literature on the evaluation of c ruc ia l 

aspects related to the student teaching program , the following obse rvations 

were made : there will always be some issues to be resolved ; student teac h-

ing continues to function with somewhat apparent success; and , that with con -

tinued research and evaluation by those who are responsible for preparing 

and impr oving the professional training of teachers and leaders , the cha l lenge 

of upgrading the professional preparation and providing for the need s of the 

potential teacher will be met. 
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ANALYSIS OF DATA 

The purpose of this study was to conduct a n opinion survey of recent 

graduates in order to assess the degr ee of achieve men t the objectiVE'S , methods 

and procedures were effecffectively be ing accomplished in the professiona I 

preparation of s tudent teachers in physical education at Utah Stale University . 

Ques tionnaires were mailed to 163 graduates and admwistered to 31 

s tudent teachers who were currently comple ting their s tudent teacmng ex­

perience in physical education. One hundred four usable questionna u·es were 

returned , or a return of 54 percent. 

The mate rial for tms chapter i s presented in three areas re la ted to 

the profes sional preparation of student teachers . The specific areab consid­

e r ed were : (a) the pre-student teaching pre paration progra m , (b) the um ­

versity s upervisor assistance , and (c) the cooperating teache r assistance. 

Ana lys is of the data includes response frequencies and percentages for each 

item a ppearing under the specific head ings . All data wer e tabulated , analyzed 

and di scussed together so that comparisons might be made be tween opJO ions 

of male a nd female respondents as well as over-all total computations involved 

in deciding the effec tiveness of the various aspects considered , 

Six ty pe rcent of the respondents participating in this study were male 

and 40 percent were female (Table 1) . 



TABLE L -- Numbe r and percent of male a nd fem ale respondents 

Category 

Male 

Fe male 

Number of 
Responses 

62 

42 

Pre-student Teacher Prepa ration 

Pe rcentagL'S 

60 0 

40 . 0 
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An atte mpt was made lu determine to what degree the re quirementti 

related to preparing students for s tudent teaching were e ffective in develop -

ing an understa nding of the objective s , me thods a nd procedures . 

Graduates indicated their perceptions of how valuable the ir preparato1·y 

progra ms were in preparing them to teach by marking (a) no achtevcment , 

(b) fair achieve ment , (c) adequate achievement, (d) strong achievement or 

(e) complete achievement. 

A s ummary of responses and percentage figures indica ting how hP ip-

fuJ the pre-s tudent teacher pre paration was in preparing graduates to teach 

should provide guidelines for possible curriculum changes r e la ted to methods 

a nd procedures used in tra ining teachers . 

As shown in Table 2, two-thirds of the areas considered were shown 

to be 60 pe rcent or more in the ade quate and strong categori es of accomplish -

ment. Eight-five percent of the items considered were marked in the com-

plete category. However , 50 percent or more of the respondents indiCated 



25 

that the folltJIA tng areas were below adequate in regard to effective fulfillment 

o! an aff1 rmauve preparation to good teachmg 

Item 6 Table 2 , more than half of the respondents indicated th" t 

they were no t adequately schooled in "workable discipline methods ," 

Tte m 8, "How various school services affect the life of a student." 

one-fourth of the student teachers indicated that they experienced no instruc­

tional ass1stance r egarding this area of their preparation . 

The over-all response to Item 11 showed tha t 17 percent of the re­

spondents indicated that no ·~echniques in self-disciplining" were provided 

in their pre para tion program. 

More than one-half of the student teachers responding to Hem 4 

felt tha t the program did not foster an adequa te understanding of "the need 

to consider the social and cultural backgrounds of students" and ho"' they 

affect the teaching assignment. 

ftem 12 , "Techniques for communicating with parents , " was reg,rded 

by more than 50 pe rcent of the student teachers as being inade qua te in prnvld­

ing for s ugges tions or procedures to be used in the actual teaching exp<>nence 

As noted above , the items were assoc ia ted with teachmg situatwns 

that may be indirectly related to the actual process of instruction 

The respondents indicated that the following items were cons1de r ed 

to be the most adequately accomplished in regard to effecbve preparation tor 

teaching: 



2li 

TABLE 2. --RespoHdents· valuation of the eH Glivmwsb of lhc pre Sludcul 
teacher preparation program 

- -----

Number of 
Res12onses __ Perc~tages ___ 

ltm M F Total M f Tota l 
-·----

L l?roadene d you.E...12._hilosoE)!y 
of physical e duca tion 

None 2 3 l. 61 4 . ~5 2.81 
Fa1r 9 5 14 14 .52 11.91 13.46 
Adequa te 20 15 35 32 . 26 35 . 71 33. 65 
Strong 30 20 50 48.3 9 47. 62 4~.08 

Comple te 2 0 2 3.23 0. 00 1 92 

2. Provi d~.J::.<!_U with a 
defini tion of education 

None 0 0 0 0. 00 o. oo 0.00 
Fair 5 9 l4 8. 06 23.08 13.86 
Adequate 22 15 37 35 . 48 38 . 46 36.63 
Strong 23 9 32 37 . 10 23 . 08 31.68 
Complete 12 6 18 19 . 35 15 . 38 17 .33 

0 ... . Provided learning situa-
tions that would link 
theor,y with 12ractice 

None 0 0. 00 2.3R 0. 97 
Fair 19 10 29 31.15 23 .8 1 ~ 8. 16 

Adequate 21 11 32 34 . 43 26 . 19 31.06 
Strong 18 19 37 29 . 51 45 . 24 35.92 
Complete 3 4 4. 92 2. 38 3 gg 

4. Establi shed the need for 
unders tanding the social 
and cultural background 
of students 

None 6 9 15 9.68 21.95 H . 56 
Fair 25 16 41 40 .32 39 . 02 39 . 81 
Ade quate 20 10 30 32.26 24 . 39 29. 13 
Strong 11 4 15 17 .74 9. 76 14. 56 
Complete 0 2 2 o.oo 4.88 L94 
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TABLE 2, -- Contm ued 

-----~-----------------------------

Number 
~onses _ _ __ PHCel}~g~-

Item M F Tota l M F Tota l 

5, Q~~~td a n und rstandmg 
of adoles~!?_!_lQ:'owth and 
gevelop~nt 

Non€! 3 2 5 4. 92 4. 76 4.85 
Fair 12 10 22 19 . 67 23 .81 21.. 36 
Adequate 31 22 53 50 .8 2 52 .38 51.46 
Strong 14 6 20 22 . 95 14 . 29 19.42 
Complete 2 3 1.64 4. 76 2 . 91 

6. Outhned workable 
i!_sciElin m e thods 

None 7 4 11 11.29 10 , 00 10 . 78 
Fair 21 20 41 3 .87 50 . 00 40 . 20 
Adequate 23 14 37 36 . 51 35.00 J 6.27 
Stror.g 11 ~ 13 17.74 5 . 00 12.75 
Complete 0 0 0 0 . 00 o. oo o. oo 

7 . Develo~~~rsonal 

value system about 
!_~a clung 

None 0 0 0 0 . 00 o. oo 0. 00 
Fair 12 6 18 19.67 14 . 63 17.65 
Adequa te 20 15 35 32 . 79 36 .59 34 .3 1 
Strong 25 17 42 40 . 98 41.96 41.1 8 
Complete 4 3 7 6 . 56 7 . 32 6 .86 

8. Provided mformation of 
how various school ser-
vices affect the life of a 
student 

None ll 14 25 18.03 35 . 00 24.75 
Fair 29 15 44 47.54 37 . 50 43 . 56 
Adequate 15 8 23 24 .59 20.00 22 . 77 
Strong 5 1 6 8.20 2. 50 5.94 
Complete 2 3 1.64 5. 00 2. 97 
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TABLE 2, -ContiOued 

Number of 
_ _B.espon~- __ Per~_teg~~---

Item 1\11 F Total M F Total 

9. Established a relationshi.P 
between your field and 
_c:!!ffere!!!_ sub 1 ct matter 

!'!:rea~ 

None 5 3 8 8.47 7.32 7.92 

Fair 19 11 30 32 . 20 26 .83 29. 70 

Adequate 20 20 40 33 .90 48.74 39.60 

Strong 11 5 16 18. 64 12. 20 15.84 

Complete 5 2 7 8.47 4.88 6. 93 

10. r's 
role in the school with 
~ard to extra-curricular 
~!}_y1tie~ 

None 4 5 9 6.56 11.90 8. 74 

Fair 12 13 25 19. 67 30.95 24.27 

Adequate 27 10 37 44.26 23.81 35 . 92 
Strong 14 9 23 22.95 21.13 22. 33 

Comple te 4 5 9 6.56 11.90 8. 74 

11 . Recommended techniques 
for Jllll1atmg self-
dJSCl.f>lme ~!!K.. 
stud~ 

None ll 6 17 18.03 15.00 16. 83 

Fair 18 24 42 29.51 60 . 00 41.58 

Adequate 25 6 32 40. 98 15 . 00 31.68 

Strong 6 2 8 9.84 5.00 7. 92 

Complete 2 3 1. 64 5.00 2.97 

12. Outlined techniques for 
communi catmg with 12arents 
and other adults 

None 12 14 26 20.00 35.00 26.00 

Fa1r 20 15 35 33.33 37. 50 35.00 

Adequate 22 8 30 36 . 67 20 . 00 30.00 
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TABLE 2. · -Conlmued 

Number of 
__ Res,P.onse_s __ ---~~~_p~g~---

Item M F Total M F Total 

12. Continued 

Strong 6 3 9 10.00 7.50 9, 00 

Complete 0 0 0 0.00 o. oo o.oo 

13 . Prov.ideQ_~~ences.J.!!. 

developing teaching 
materia~ 

None 1 2 3 l. 61 4. 88 2. 91 

Fair 7 12 19 11. 29 29.27 18. 45 

Adequate 15 10 25 24.19 24.39 24. 27 

Strong 30 9 39 48.39 21.95 37. g6 

Complete 9 8 17 14. 52 19. 51 16.50 

14. A1ded in developing 
skills in evaluati~ 

teac~ng rnl!_terial~ 

None 4 6 10 6.56 14. 63 9. 80 
Fa1r 6 11 17 9.84 26.83 16. 67 

Ad quate 23 11 34 37.70 26 . 83 33 . 33 

Strong 25 10 35 40.98 24. 39 34. 31 

Complete 3 3 6 4.02 7 . 32 5. 83 

15. Prepared you to evaluate 
j2U£Hl 12rogres 

None 0 6 6 0. 00 14.63 6. 06 

Fair 12 7 19 20.69 17 .07 19. 19 

Adequate 20 13 33 34.48 31.70 3.3.33 

Strong 22 9 31 37.93 21.95 31.3 1 

Complete 4 6 10 6.90 14 . 63 10.10 

16. Provided methods in anal-
yzing teaching skills 

None 0 1 0. 00 2. 44 0. 97 

Fair 7 8 15 11.29 19.51 14.56 

Adequate 28 13 41 45.16 31.71 39. 81 
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TABLE 2. --Continued 

Number of 
Res12onses Percent~_s ___ 

Item M F Total M F Total 

16 . Continued 

Strong 18 16 34 29.03 39.02 33. 01 
Complete 9 3 12 14.52 7.3 2 11.65 

17. Emphasized the need for 
developing new knowledge 

None 2 1.72 2.38 2. 00 
F a ir 3 5 8 5. 17 11.90 8.00 
Adequate 17 17 34 29. 31 40 . 48 34. 00 
Strong 31 11 42 53 . 45 26 . 19 42 . 00 
Complete 6 8 14 10. 34 19.05 14. 00 

18. Provided an awareness as 
to how .)::OUr subject has 
been taught in past .\::ears 

None 3 1 4 5. 00 2.44 3. 96 
Fair 11 11 22 18.33 26.83 21.78 
Adequate 18 14 32 30.00 34. 15 31.68 
Strong 22 10 32 36 . 67 24 . 39 31.68 
Complete 6 5 11 10. 00 12 . 20 10.89 

19. Provided adequate train-
ing: r elated to testing: 
~cific skills in 
J2hysical e ducation 

None 0 1 1. 61 0. 00 0.96 
Fair 4 9 13 6.45 21.43 12. GO 
Adequate 18 10 28 29 . 03 23 .81 26 . 92 
Strong 27 19 46 43 . 55 45 . 24 44 .23 
Comple te 12 4 16 19. 35 9.52 15.38 

20 . Fostered a desire to 
be innovative 

None 2 0 2 3.3 9 o. oo 1. 98 
Fair 10 8 18 16.95 19 . 05 17.82 
Adequate 22 15 37 37 . 29 35.71 36 . 63 
Strong 20 18 38 33 . 90 42.86 37. 62 
Complete 5 6 8.47 5. 94 5.94 

M =Male. F = Fe male. 



31 

In Item 1 , 50 pe r cent o f the s tuden t teac hers md icatcd that they \\ere 

we ll prepar ed i n r egard to "broadening their philosophy of phys1ca I C'd ucatwn " 

In rega rd to Item 2, mo r e than two-thirds of the s tude nt teacher s 

indicated tha t the pre para to ry program fos te r ed within th e m a "meaningful 

definition of edu cation ." 

In lhe area s "providing experiences in deve.lopin g teachJng rna te n a .l s ," 

Item 13 , mo re than half of th e re spondents indica ted that they e<pen enced 

sufficie nt ins truction . 

Mo r e than half of the r e sponde nts indica ted that the progra m d id 

"e mphasize the need for developing new knowled ge , " a s s tated in Ite m 17 

The proces s of eva luating student progress in phys ica l s kJlls JS con­

sidered to be one of the mos t important duties performed by teac her s . Two­

thirds of the stude nt teachers r es ponding to Item 19 Indicated tha t t hey we r e 

more than a de qua tely prepa r ed in a reas " r e la ted to tes ting s pecific skills i n 

physical education . " 

The highest pe rce nt o f difference be tween male and fe ma lc opJfi JOn 

regarding the below adequa te pre pa ration was fo und in lhe following i tems · 

In Item 11 , 48 pe rce nt of the m a les compared t o 75 percent of the 

females indicated that the preparation invo lving "te chniques fo r i ni ti a tin g 

self-discipline a mong stude nts" wa s below adequa te . 

A difference of opinion is shown in Ite m 12 involvin g "communication 

with parents . " One-half of the m a les compared to three-fourths o f the fe m ale 

indicated tha t they did not rece ive adequate he lp in fostering these techniques. 
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lte m 13 showed that 34 percent of the females compared to 1:3 perct•nt 

of the ma les found their experiences " in deve loping teaching mate n a ls " wert' 

insufficient in regard to effective pre pa ratwn . 

To ins ure an effective instruction , a l.eacher must be constantly 

"evaluating his teaching materia ls , " Ite m 14 . Forty-two perce nt of the le ma leR 

compared to 17 percent of the ma les indicated that their schouling d1d not 

adequately prepare them to meet this objec tive . 

A comparison of male a nd female opinions indicated a marked dif­

ference regarding the above adequate preparation in Items 2 , 13 , 14 , a nd 

17. 

Fifty-six percent of the males compared to 38 percent of the fe males 

indicated in Ite m 2 that their preparation program "fostered a meaningful 

definition of education. " 

"In developing teaching materials , " Item 13 , almost two - tlurd s of 

the ma les compared to less than one-half of the females indicated that the 

program provided an above adequate number of experiences . 

"In developing skills for eva luatmg teaching materials," Item 14 , 

45 perce nt of the males compared to 39 percent of the females we re 111 the 

upper two categories . 

In Ite m 17 , a ratio of approximately three male to two female J'C­

spondents indicated that the program sufficiently "emphasized the need for 

developing new knowledge. " 
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The participants involved in this s tudy were of the opimon that the pre­

student teaching pre para tory program was for the most part adequate . Huw­

ever, they identified four items as being below adequate , thus , 111dicating a 

need for special considera tion for improving the effectiveness of the program 

related to these areas. 

The effects the sc hoo l services have on the iife of a student are by 

many considered immeas urable aspects of education. On a ll leve ls 111 edu­

cation there a r e few teaching situations that are not directly a ffected by the 

quality of the various kinds of services . As indicated by the response s hown 

in this s tudy, there a ppears to be a definite need to emphasize this area more 

strongly in the subject matter taught. 

The need for efficient communication between school and parents is 

more evid ent today than it has ever been before . The many changes and in­

novations that are constantly taking place in the modern school call for 

methods that will clearly te ll the s tory to concerned parents . Much can be 

done to foster a better understanding of "how to tell the school story . " Per­

haps by recogn izing the need and suggesting various methods for communicat­

ing with parents can be correl a ted with many parts of the subject matter that 

is prescribed . 

The social and cultura l backgrounds of the student is an area that 

must be considered essenti a l to his education. The teacher mus t be equipped 

with an a ppreciation of the var ious kinds of people with whom he will be 
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teaching. Much of the success he will experience will depend on his ability to 

identify the needs of his students . 

Taylor (44, p. 532) may have implied the feeling of many educators 

when he said, "The university is organi zed to teach the academic di sciplines, 

and this is the part it is best equipped to do . " Like all other areas respons­

ible for the training in education, perhaps a need for the reorgamzation of 

what the university is equipped to do is now immediate . 

Table 3 is a summary of a comparison of the opinions of the student 

teachers who were currently completing their student teaching with thos e 

who had graduated within the past five years. 

The analysis of data s hows a marked difference of opinion regarding 

the be low adequate assistance related to Item 10 - The relfltionship between 

physical education and other subject areas. The current student teachers 

strongly indicated a feeling of less achievement in these two areas. 

A marked difference of opinion regarding the above adquate prepara­

tion was s hown in areas connected with Item 1 - The philosophy of physical 

education, Item 3 - Linking theory with practice, Item 15 - Eva luati ng pupil 

progress , and Item 20 - Fostering a desire to be innovative. The graduates 

felt the assistance was strong in Items 3 and 15 while the present student 

teachers indicated a higher degree of accomplishment in Items 1 and 20 . 

The current male student teachers strongly indicated a feeling of 

low achievement compared to the male graduates in the following items: 8 -
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TABLE 3. --Comparison of per centage responses between s tudent teachers and 
graduate participants regarding the pre- student teaching 

preparation program 

Student Teachers Graduates 

Q) 

2 2 Q) 

" " 
Q) ~ -a bD 

"' -a bD 

"' <1 <1 s 0 o< 
'"' 

Q) s 0 o< 
'"' 

0, 
CJ ·;; <1 CJ c 

Item 0 '"' '0 0 0 '"' '0 '@ 0 u en «: li< z u en «: ~ z 
1. 

M 00.0 77.8 16.7 5. 6 oo.o 4. 5 36.4 38.6 18. 2 2. 3 
F 00.0 61.5 15.4 23.1 00.0 00.0 41.4 44. 8 6.9 6. 9 
Total 00.0 71.0 16. 1 12.9 00.0 2. 7 39, 4 41. 1 13.7 4. 1 

2. 
M 27.8 33.3 33.3 5.6 00.0 16.9 38.6 36.4 9. 1 00. 0 
F 7.7 15.4 38.5 38.5 00.0 19.2 26.9 38. 5 15. 4 00 . 0 
Total 19.4 25.8 35.5 19.4 00.0 17.1 34 . 3 37.1 11. 4 00.0 

3. 
M 00.0 22 .2 55 .6 22. 2 00.0 7.0 32.6 25.6 34,9 00.0 
F 7.7 23. 1 38 . 5 30 . 8 00 . 0 00.0 55 . 2 20.7 20.7 3. 5 
Total 3. 2 22.6 48 .4 25. 8 00 "0 4.2 41.7 23 . 6 29.2 1. 4 

4. 
M 00 . 0 11.1 38.9 38.9 11.1 00.0 20 . 5 29.5 41.0 9.1 
F 00.0 23. 1 15.4 23. 1 38.5 7. 1 3. 6 28. 6 46 . 9 14.3 
Total 00.0 16. 1 29.0 32.3 22.6 2. 8 13.9 29. 2 43 . 1 11 .1 

5. 
M 5.6 22.2 44.4 27.8 00.0 00. 0 23 . 3 53. 5 16.3 7.0 
F 7.7 23.1 46 . 2 15.4 7.7 3.6 10.7 57. 1 28.6 3. 6 
Total 6.5 22.6 45 .2 22.6 3.2 1.4 18.1 54. 2 20 . 8 5.6 

6. 
M 00.0 16.7 38 .9 33.3 11. 1 00.0 18. 2 36.4 34. 1 11.4 
F 00.0 16. 7 33 .3 33.3 16.7 00.0 00.0 35.7 57.1 7. 1 
Total 00.0 16.7 36. 7 33.3 13.3 0. 00 11. 1 36.1 43. 1 9 .. 7 

7. 
M 16.7 33.3 22.2 27.8 00.0 2.3 20 . 9 37 . 2 16 . 3 00.0 
F 8. 3 58.3 2. 5 8.3 00.0 6.9 34.5 41.4 17. 2 00 . 0 
Total 13.3 43 . 3 23.3 20. 0 00.0 4. 2 40 . 3 38 . 9 16.7 00.0 
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TABLE 3 . -- Continued 

Student Teachers Graduates 
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8. 
M 00.0 5.6 22.2 55.6 16.7 2.3 9.3 25.6 20.9 ltL 6 
F 9.1 00 : 0 27.3 36 . 4 27.3 3. 4 3.4 17.2 37.9 . 37.9 
Total 3 . 5 3.5 24.1 48.3 20.7 2.8 6. 9 22.2 41.7 26.4 

9. 
M 5.6 16.7 27.8 44. 4 5.6 9.5 19.0 35 . 7 26.2 9.5 
F 8. 3 00. 0 41.7 33.3 16. 7 3.4 17.2 51.7 24.1 3.4 
Total 6. 7 10.0 33 . 3 40.0 10.0 7 .0 18.3 42. 3 25 . 4 7.0 

10. 
M 5.6 22.2 22 , 2 44.4 5.6 7, 0 23.3 53. 5 9.3 7.0 
F 16.7 33.3 16.7 25. 0 8.3 10. 0 16.7 26 . 7 33.3 13 . 3 
Total 10.0 26.7 20.0 36.7 6.7 8. 2 20.5 42.5 19. 2 9.6 

11. 
M 5.6 11. 1 33.3 44.4 5.6 00.0 9.3 20.9 23.3 23.3 
F 16 .7 00 0 16.7 50.0 16.7 00.0 7. 1 14. 3 64. 3 14.3 
Total 10.0 6.7 26. 7 46.7 10.0 00.0 8.5 32 . 4 39.4 19. 7 

12. 
M 00.0 5.6 33 .3 27.8 33. 3 00. 0 11. 9 38.1 35.7 14.3 
F 00.0 8.3 16.7 41.7 33 . 3 00 . 0 7.1 21.4 35.7 35 . 7 
Total 00.0 6.7 26.7 33 . 3 33.3 00 . 0 10.0 31.4 35. 7 22 . 9 

13. 
M 22.2 50.0 16 .7 11. 1 00 .0 11.4 47.7 27.3 11.4 2.3 
F 00.0 41.7 25.0 25.0 8. 3 27.6 13. 8 24.1 31.0 3.4 
Total 13.3 46.7 20 . 0 16 .7 3. 3 17.8 34 . 2 26.0 19.2 2. 7 

14. 
M 00.0 50. 0 38.9 5.6 5:6 7.0 37.2 37.2 11.6 7.0 
F 7. 7 16.7 25.0 33 .3 16.7 6. 9 27.6 27.6 24.1 13 . 8 
Total 3. 3 36.7 33.3 16 .7 10.0 7.0 33.3 33.3 16.7 9. 7 
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TABLE 3. --Continued 

Student Teachers Graduates 

.& .& 3 "' "' bO "' "' "" ~ ::l 0. bO ::l 1'1 0" Q) 0::: 
0 Q) 

.. 1'1 E 0 0" ... Q) 

·;;; "' 0::: 
0 ... "0 0 0 .. "0 .d 0 Item u us <: ~ z u us <: h ?. 

15. 
M 00.0 22.2 55.6 22.2 00.0 10.0 45 0 25.0 20.0 00.0 
F 00.0 25.0 50.0 7.7 16.7 20.7 20 . 7 24.1 20.7 13 .8 
Total 00.0 23.3 53.3 16.7 6.7 14.5 34.8 24.6 20.3 5.8 

16. 
M 21.1 21. 1 47.4 10.3 00.0 ll. 6 32.6 44.2 11.6 00.0 
F 7.7 33.3 33.3 16.7 7.7 6.9 41.4 31. 0 20.7 00.0 
Total 16.1 25.8 50.0 13. 0 3.2 9.7 36.1 38.9 15.3 00.0 

17. 
M 11.1 44.4 33.3 5.6 5.6 10.0 57.5 27.5 5.0 00.0 
F 25.0 16.7 41.7 16.7 00.0 16.7 30.0 40.0 LO. 0 3. 3 
Total 16.7 33.3 36.7 10.0 3.3 12.9 45.7 32.9 7. 1 1.4 

18. 
M 11. 1 38.9 22 . 2 27. 8 00.0 9. 5 35 .7 33 .3 14.3 7.1 
F 16.7 25.0 33.3 16.7 7.7 10.3 24.1 34.5 31.0 00.0 
Total 13.3 33.3 26.7 23.3 3.3 9.9 31.0 33.8 21.1 4.2 

19. 
M 29.4 35.3 29.4 5.9 00.0 14.6 48.8 29.3 4.9 2.4. 

F 7.7 41.7 16.7 33.3 00.0 10.0 46 . 7 26.7 16.7 00.0 
Total 20.7 38.0 24.1 !7.2 oo.o 12. 7 47 . 9 28.2 9.9 1. 4 

20. 
M 11. 1 33.3 33.3 46.7 5.6 7.3 34.1 39.2 17. 1 2.4 
F 7.2 66.6 16.7 7. 7 00.0 00.0 33 . 3 43 . 3 23.3 00.0 
Total 10.0 46.7 26.7 13.3 3.3 4.2 33.8 41.0 10 .. 2 I. 'I 

M; Male. F =Female. 
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How various school ser vices a ffe ct t he Li fe o f n s tude nt . 10 - Ext r a-cuJT Jcula r 

act ivi ties , a nd 20 - The desire to be innovative . 

The m a le graduates indicated a s tronger achi eve m ent t han t he current 

m a l e s tudent teac hers on Ite m 15 - Eva lua n ng pupJI progres s . Hoi\ ever the 

curre nt male s tudent teache rs indic a ted a s t ronge r ac hie ve me nt Jn th e a rea o f 

Ite m 1 - Broade ning your philosophy o f phys ica I education , and It em 7 -

Developing a pe rsonal value system a bout te a cW ng. 

The ite ms indicating differe nces in the fe ma le opi nio ns rega rd u .g 

the be low adequate prepa ration showed tha t the c ur r e nt s tudents fe lt tha t they 

we r e less e ffectively prepared in comparison to th e fe male gradua tes on t he 

following ite ms : 2 - Responsible for de fin ing phys ical education , and 9 -

Establishing a r elationship between physical educa tion and oU1e r s ubject a reas 

The ite ms showing a marked diffe r e nce in the fe ma le opim ons r egard­

ing the above ade quate pre paration we r e in a r eas re la ted to (Item 1 ) - Fos ter­

ing a philosophy of physical education , (Jte m 2) - De fining phys ica l educa tion . 

(Ite m 3) - Linking theory with practi ce , (Item 7) - Developi ng a va lue sys te m 

about teaching , (Item 10)- The teache r s' roll in rega rd to ext ra-currJCula r 

activitie s , and (Ite m 20)- Be ing innovati ve . The fe m a le s tude nts fe lt the assist­

ance to be more effective in Items 1 , 7 , 10 and 20 while the gra duates ind icated a 

Wghe r degree of accomplis hment in Ite ms 2 and 3. 

The principle involvement of the prese nt student teache r s a nd t he 

graduates having been away from the program for various le ngths of t i me 

may a ccount for some of the differences indicated in the stude nt teache r s 



o,·e r -a ll res pon ses A changing philosophy of cur r ent needs may have ;li so had 

some a ffect on how the participants responded to the n ems . 

Ta bles 4 through 7 provide a di reel yes or no response deno tin g the 

opmions o f the participating gradua tes . As tndicat ed in Table 4 , 72 percen t 

of the respondents were of the opinion that the classes related to teachJn g 

the philosophy o f physical education we r e meaningful and associa ted wJth the ir 

particula r educational interest. 

Table 5 s hows that 72 percent of the r espondents felt that the pre -

para tory program provided the m with the meaningful definition of phy& Jca l 

education. Only 28 percent , indicated the opposite to be true . 

There are as many different de finitt ons and philosophies as the re 

are minds to conceive them . The challenge of the course curriculum is to 

foste r situations where a consensus of opmion might more closely provide 

meaningful solutions for all conce rned with the betterment of teachwg. 

Some of the participants indica te tha t their preparatory courses 

had no importance in rela ting what they s hould teach to how they s hould teac h 

However , more than two-thirds of the r espondents indicated that the prepara­

tory courses adequately induced processes explaining ways of linking theory to 

practice , while 32 percent felt they did not (Tab le 6). 

The respondents strongly indica ted that the preparatory courses pro­

vided adequate instruction in ways of changing a nd developing teachi ng me thods 

and materials . As shown in Table 7 , 77 percent of the respondents fe lt that 
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TABLE 4. --Opinions of respondents indicating the extent to which the r equ1red 
classes in philosophy fostered a broader over-all philosophy 

of physical education 

Question 

Were the classes involving the philosophy 
of physical education meaningful and 
related to your particular educational 
interest ? 

1. Yes 

2. No 

Totals 

Respondents 
Number Percent 

64 71.9 

25 28.1 

89 100. 0 

TABLE 5. --Opinions of the participants in regard to the experiences that pro­
vided for an understanding or definition of physical education 

Question 

Did your preparatory program provice 
you with a clear meaningful definition 
of physical education? 

1. Yes 

2. No 

Total s 

Respondents 
Number Percent 

68 72 . 3 

26 27 . 7 

94 100.0 



41 

TABLE 6. - ·-Opinions of respondents in regard to lea rning situations provided 
in the preparatory programs that would link theory with practice 

Question 

Were the procedures showing the processes 
of linking theory to practice adequately 
demonstrated in your preparatory 
courses? 

1. Yes 

2. No 

Totals 

Respondents 
Number Percent 

55 67 .9 

26 32. 1 

81 100.0 

TABLE 7 . --Opinions of respondents regarding the preparatory programs' suc­
cess in fostering a desire within the student teacher to be innovative 

Question 

Did your course work in the preparatory 
program provide you with sufficient 
exam[Jles of how you might change teach­
ing methods and procedures to make them 
more functionable for you and the student? 

1. Yes 

2. No 

Totals 

Respondents 
Number Percent 

72 76 . 6 

22 23.4 

94 100. 0 
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the preparatory program was successful in fostering a desire within the student 

teacher to pre pare himse lf to be innovative in hi s teaching. 

University Supervisor Assistance 

The respondents were asked to indicate the value of the assistance 

rendered by the university supervisor during their student teaching experience . 

A summary of their responses and percentage figures is shown in Table 8. 

Forty-one percent of the participants felt the assistance provided 

for · ~ocating and utilizing teaching materials" was not sufficiently advised 

(Ite m 25) . 

Forty-four percent were of the opinion that the assistance related to 

"suggestions for a full year program in physica l education " was not adequate 

(Item 29). 

Almost one-P.alf of the participants responding to Item 32 indicated 

that the "emphasis on extra -duties related to the teaching responsibilities" 

was not adequately promoted. 

The respondents indicated the supervisor assis tance to be abo ve 

adequate in five areas. 

In the area "assisted in setting teaching goals and objectives," 

(Item 22), more than one-half of the particpants indicated tha t they experienced 

sufficient supervisory assistance. 

More than two-thirds of the student teachers responding to Item 23 

indicated that a "good attitude and feeling of pride for the profession" was more 

than adequately fostered by the supervisor. 
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TABLE 8. --The effectiveness of assistance given by the university supervisor 

Number of 
Res12onses Percentages 

Item M F Total M F Total 

21. Encouraged you to develop 
your own teaching style 

None 5 1 6 8. 06 3 . 28 5. 77 

Fair 19 8 18 16.13 19.05 17 .31 

Adequate 21 14 35 33.87 33.33 33.65 

Strong 22 17 39 35.48 40 . 48 37.50 

Complete 4 2 6 6.45 4 .76 5. 77 

22. Assisted you in setting 
teaching goals and 
objectives 

None 2 5 7 3.28 11.90 6. 80 

Fair 9 9 18 14.75 21.43 17 . 48 

Adequate 12 12 24 19 . 67 28.57 23.30 

Strong 29 14 43 47.54 33.33 41.75 
Complete 9 2 11 14.75 4. 76 10 . 68 

23. Stressed the imJ2ortance 
of develo]2ing a good 
teaching attitude and 
12ride in the 12rofession 

None 0 0 0 0.00 0. 00 o.oo 
Fair 3 4 7 4.84 9. 76 6.80 
Adequate 6 5 11 9.68 12 .20 10.68 

Strong 28 21 49 41. 16 51.22 47.57 
Complete 25 11 36 40.32 26 .83 ~4.95 

24. Provided teaching methods 
relating theory to 12ractice 

None 1 3 4 1. 61 7.14 3.85 

Fair 9 10 19 14.52 23 .81 18.27 

Adequate 19 12 31 30.65 28 . 57 29.81 

Strong 26 15 41 41.94 35 . 71 39. 42 

Complete 7 2 9 11. 29 4.76 8. 65 
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TABLE 8 . --Continu ed 

Numbe r of 
Rese onses Percentages 

Item M F Total M F Total 

25 . Aided you in locating 
and utili zing teaching 
m a terials 

None 6 9 15 9.83 21.43 14.56 
Fair 13 14 27 21. 3 1 33 .33 26 .21 
Adequate 18 12 30 29 .5 1 28.5 7 29 . 13 
Strong 16 4 20 26.23 9. 52 19. 42 
Complete 8 3 11 13. 11 7 . 14 10.68 

26. Ass isted you in selecting 
aer:>roeria te teaching 
m e dia 

None 4 10 14 6.45 23 .81 13.46 
Fair 15 12 27 24 . 19 28.57 25 . 96 
Adequa te 25 13 38 ·10 .32 30 . 95 36 .54 
Strong 16 7 23 25. 81 16. 67 22 .12 
Complete 2 0 2 3.23 0.00 1. 92 

27 . Assisted you in working 
cons tructively with your 
cooe erating teacher 

None 4 7 11 6.67 17 . 07 10.89 
Fair 10 7 17 16.67 17.07 16.83 
Adequate 13 8 21 21.67 19.51 20.7 9 
Strong 26 11 37 43 .33 26. 83 36.63 
Comple te 7 8 15 11.67 19.51 14.85 

28. Provided constructive 
criticism of your 
teaching 

None 2 3 1. 64 4 . 76 2 . 91 
Fair 5 5 10 8. 20 11.90 9 . 71 
Adequa te 8 16 24 13. 11 38. 10 23 .30 
Strong 29 12 41 47 . 54 28 . 57 39.8 1 
Complete 18 7 25 29 . 51 16 . 67 24.27 
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TABLE 8. --Continued 

Number of 
Res12onses Percentages 

Item M F Total M F Total 

29. Offered suggested for a 
full year 2rogram in 
Qhysical education 

None 6 18 24 10 . 17 42 .86 23 . 76 
Fair 8 12 20 13 .56 28.57 19.80 
Adequate 20 4 24 33.90 9.52 23 . 70 
Strong 19 6 25 32.20 14 . 29 24. 75 
Complete 6 2 8 10 . 17 4 . 76 7. 92 

30. Visited .)':OU often enough 
to make a valid observa-
tion of your teaching 

None 4 5 9 6.67 12.16 8. 91 
Fair 10 7 17 16 . 67 17.07 16.83 
Adequate 12 11 23 20 .00 26 .83 23 . 77 
Strong 23 12 35 38.33 29 . 27 34 . 65 
Complete 11 6 17 18 . 33 14 . 63 16 . 83 

31. Suggested positive and 
constructive approached 
to classroom control 

None 2 8 10 3 . 23 21.05 10 . 00 
Fair 9 8 17 14.52 21.05 17 . 00 
Adequate 13 9 22 20.97 23 . 68 22 . 00 
Strong 29 11 40 46 . 77 28.95 40 . 00 
Complete 9 2 11 14 . 52 5.26 11 . 00 

32. Emphasized the extra duties 
for which you may be 
responsible 

None 13 15 28 21.31 37 . 50 27 . 22 
Fair 13 7 20 21.31 17 . 50 19. 80 
Adequate 19 13 32 31.15 32. 50 31.68 
Strong 14 4 18 22.95 10.00 17 .82 
Complete 2 3 3.28 2. 50 2. 97 

M ~Male. F ~ Female. 
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Almost two -thirds of the r espondents indica ted tha t they were more 

than adequately "provided with cons tructive c r iticism of their teaching" (Hem 

28). 

Fifty-two percent of the s tudent teacher s indicated that a n a bove 

adequa te number of visits were made (Item 30). 

More than one-half of the r e spondents indicated that the super vis or 

did adequa tely "suggest positive and constructi ve approaches to classroom 

control " (Item 31) . 

The highest perce nt of diffe r ence between male and fema le opinion 

regarding the below adequate univers ity s upervisor assistance wa s found in 

the following items . 

Approximately one -third of the male compared to more than one ­

half of the female respondents indica ted that the assistance offered in "locat­

ing and utili zing teaching materia ls" was insufficient (Item 25) . 

In regard to "assisting in the s electing of appropriate teaching m edia " 

(Ite m 25) , 53 percent of the fema les compar ed to 30 percent of the ma les 

r evealed that the assistance provided was cons ide red inadequate . 

Item 29 shows that 72 percent of the fe males compared to 24 pe r cent 

of the males indicated that the "suggestions for a full year program" wer e 

insufficiently promoted by the university supervisor. 

Forty-two percent of the fema les compared to 18 percent of the ma les 

disclosed in Item 31 that the university supervis or assistance was inadequa te 

in fostering "positive and constructive approaches to classroom control." 



In the strong complete category a marked difference betwee n male 

and fe male responses was found in the following items: 

In Item 22 , referring to "setting teaching goals and objectives" 

approximately two-thirds of the male respondents compared to one-third 
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of the females indicated that the supervisor provided more than adequate ass1st-

ance. 

Seventy-eight percent of the m ales compared to 40 percent of the 

females indica ted in Item 28 that their s uper visor "provided sufficient con-

structive criticism." 

Item 29 shows that nearly one-half of the males compa r ed to less than 

one-fourth of the females were of the opinion that the supervisor offered suf­

ficient suggestions regarding "a :full year program. " 

It is to be expected that there will be s ome differences of opinion in 

regard to the effectiveness of the supervisory ass istsnce . The opinions re­

corded in the previous discuss ions e mphasized the need to correlate the 

philosophies of those people assigned the responsibilities of directing th e 

student teacher training. However, the general opinion expressed by the 

participants of the study indicated tha t for the most part the assistance pro ­

vided by the university supervisor was considered to be above ade quate. 

In regard to the supervisor as sista nce offered , Table 9 reveals a 

summary regarding opinion comparisons of the student teachers who were 

currently completing their student teaching expe rience with those who had 

graduated within the past five years . 
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TABLE 9. --Comparisons of percentage responses between student teache r s and 
graduate participants regarding supervisor assistance 

Student Teacher Graduates 

.'! .'! .'! .'! 
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21. 
M 6. 3 43 . 8 37 . 5 12. 5 00.0 7.1 35 . 7 31.0 14. 3 12. 0 

F 7.7 23. 1 30.8 30. 8 7. 7 3. 4 48.3 34.5 13.8 oo. o 
Total 6.9 34.5 34.5 20. 7 3. 4 5.6 41.0 32.4 14. 1 7. 0 

22. 
M 16 .7 66.7 11. 1 5.6 00 . 0 14.0 39.5 23 . 3 18. 6 4,7 

F 00.0 15.4 23.1 38.5 23 . 1 6.9 41.4 31.0 13. 8 6. 9 

Total 9.7 45 . 2 16.1 19.4 9.7 11.1 40.3 26 . 4 16. 7 5.6 

23. 
M 66.7 27. 8 5.6 00.0 00.0 29.6 52.3 11.4 6.8 oo.o 
F 23 . 1 46.2 15 . 4 15.4 00 . 0 28 . 6 53 . 6 10. 7 7. 1 oo.o 
Total 48.4 35.5 9. 7 6.5 00 . 0 29 . 2 52 . 8 11. 1 7. 0 oo.o 

24. 
M 22.2 44. 4 33.3 00.0 00 . 0 6. 8 41.0 29 . 6 20 . 5 2.3 

F 7.7 23.1 30.8 23.1 15.4 3.4 41.4 27 . 6 24 . 1 3. 4 

Total 16.1 35.5 32. 3 9. 7 6. 5 5.5 41. 1 28. 8 30 . 0 2. 7 

25. 
M 16.7 22.2 44. 4 46 . 7 00.0 13.5 32. 4 37 . 8 27.0 16. 2 

F 00. 0 15. 4 15. 4 53. 8 15 . 4 9.1 6.1 42.4 21.2 21.2 

Total 9.7 19.4 32.3 32.3 6. 5 11 . 4 20 . 0 32 . 3 24 .3 18.6 

26. 
M 5.6 22 . 2 61.0 11. 1 00 . 0 2.3 27.9 30. 2 20 . 2 9.3 

F 00.0 7.7 00.0 46.2 46 . 2 oo. o 20 . 7 44. 8 30 . 7 13.8 

Total 3.2 16 . 1 35.5 25.8 19.4 1.4 25.0 36.1 26 . 4 11. 1 

27. 
M 5.9 13.9 29.4 5.9 00.0 14.0 37.2 18. 6 21.0 9.3 

F 7.7 30.8 15. 4 23.1 23 . 1 25.0 25 . 0 21.4 14. 3 14.3 

Total 6.7 46.7 23.3 13.3 10.0 18.3 32.4 19. 7 18.3 11. 3 
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TABLE 9. --Continued 

Student Teachers Graduates 
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28. 
M 23.5 76.0 00.0 00.0 00 . 0 28 . 6 38.1 19. 0 11.9 2.4 
F 00 . 0 7.7 46.2 15.4 30 . 8 22. 6 35.5 25.8 9. 7 6.5 
Total 13 . 3 46. 7 20 . 0 6.7 13. 3 26.0 37.0 21.9 11.0 4. 1 

29. 
M 00.0 44. 4 38.9 16.7 00 . 0 14. 6 26 . 8 31.7 12. 2 14. 6 
F 00.0 16. 7 8.3 16.7 58.3 6. 7 13.3 10. 0 33 , 3 36 . 7 
Total 00.0 33.3 26.7 16.7 23.3 11.3 21.1 22.5 21.1 24. 0 

30. 
M 17.6 53.0 23.5 5.9 00.0 18.6 32.6 18.6 21.0 9, 3 
F oo.o 33.3 25.0 16. 7 25 . 0 20.7 27.6 27.6 17 . 2 6, 9 
Total 10.3 44. 8 24.1 10. 3 10.3 19.4 30.6 22.2 19. 4 8.3 

31. 
M 31.3 50.0 18.8 00 . 0 00. 0 8. 7 45 . 7 21.7 19. 6 4. 3 
F oo.o 16.7 25. 0 16.7 41.7 7.7 34.6 23.1 23 . 1 11.5 
Total 17.9 35.7 21.4 7.1 17.9 8.3 41.7 22.2 20 .8 7. 0 

32 . 
M 5.6 16 .7 33.3 22.2 22 . 2 2.3 25.6 30.2 21.0 21.0 
F 7.7 25.0 16.7 7.7 41.7 oo.o 3. 6 39.3 21.4 35. 7 
Total 6.7 20. 0 26.7 16.7 30 . 0 1.4 17. 0 33.8 21.1 26. 8 

M =Male . F =Female. 
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As shown, only one item indicated a difference of opinion related to 

the below adequate assistance provided . In Item 24 , "providing teaching 

methods relating theory to practice , " 17 percent of the students compared 

to 33 percent of the graduates rated their supervisor assistance belo\ ade­

quate . 

The male graduates strongly indicated a feeling of inadequate assist­

ance compared to the current male student teachers in the following areas 

(Item 24) - Providing teaching methods relating theory with practice; (Item 27 ) -

Working constructively with the cooperating teacher; (Item 30) - Making valid 

observations of teaching experiences; a nd , (Item 31) -suggesting positive 

and constructive approaches to classroom control. 

The current male student teac hers indicated a stronger than ade­

quate assistance provided in regard to the following: (Item 22) - Setting teach ­

ing goals and objectives; (Item 27) - Working constructively with the cooperat­

ing teacher; (Item 28) - Offering objectives ; and (Item 31) - Suggesting pos itive 

approaches to classroom control. 

The items s howing a marked difference in the female opinions , regard­

ing the less than adequate assistance provided , were i n areas related to (Item 

22) -Setting teaching goals and objectives ; (Item 25) - Locating and utilizi ng 

teaching materi als ; (Item 26) -Selecting appropriate teaching media ; (Item 3I ) -

Suggesting positive and constructi ve approaches to classroom control. 

The current female student teachers, compared to the female graduates , 

felt the assistance to be much less effective in selecting appropriate teaching 
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media , se tting teaching goals and objectives , providing constructive criticism , 

locating and utilizing teaching materials , and suggesting positive and cons truc ­

tive approaches to classroom control. However , the femal e grad uates indicated 

the assistance to be above adequate in the a reas of providing constructive cr iti ­

cism, settingteaching goals and objectives and suggesting positive and construc­

tive approaches to classroom control. 

Item 32 shows a total comparison of 33 percent of the female students 

to only four percent of the female graduates i ndi cating the assistance to be 

above adequate in the area of "emphasi zing the extra duties related to teaching. " 

Even though the over-all opinion was high , it should be noted that 

from the present student to the graduate the degree of effective assistance 

steadily decreased . This may be due to the fact that the teaching experiences 

of the graduates vary considerably from wlk'lt the student teaching programs pro­

vide . 

Table 10 indicates how many conferences involving the student teacher , 

the cooperating teacher and the university supervisor were held during the 

respondents student teaching experience. A numbe r scale ranging from 0 to 

7 represents the opinions of the r espondents . 

The three-way conference provides an opportunity for the student , 

cooperating teacher and the supervisor to correlate their efforts toward what 

they determine to be essentials necessary for a good teaching exper ience . 

However , the male student teachers' respons es showed that 45 percent indicated 

they held no three -way conferences . Fifty percent of the female respondents 
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TABLE 10. --Numbe r of conferences he ld involving the student teacher, s uper ­
visor, and coopera t ing teacher 

Res12ondents Percentages 
No. Held M F Total M F Total 

0 27 20 47 45 . 0 50 . 0 47. 0 
1 10 8 18 16 . 6 20 . 0 18.0 
2 6 6 12 10. 0 15. 0 12. 0 
3 9 4 13 15. 0 10. 0 13.0 
4 2 0 2 3.3 0. 0 2. 0 
5 4 0 4 6 . 7 0. 0 4. 0 
6 2 1.7 2. 5 2 . 0 
7 2 1.7 2. 5 2. 0 

M = Male . F = Female. 

TABLE 11. --Number of times the university supervisors offered constructive 
criticisms to student teachers 

Res12ondents Percentages 
No. of Criticisms M F Total M F Total 

0 0 3 3 0. 00 7. 69 3. 09 
1 4 6 4 6.90 15.38 10. 31 
2 12 12 24 20 . 69 30.77 24. 74 
3 21 8 29 36.21 20 .51 29 . 90 
4 8 6 14 13 . 79 15 . 38 14. 43 
5 4 1 5 6.90 2. 56 5ol 5 
6 7 0 7 12. 07 o. oo 7. 22 
7 0 0 0 0. 00 o. oo 0. 00 
8 1 0 1 1. 72 0. 00 1. 03 
9 0 0 0 0. 00 o.oo o. oo 

10 3 4 1. 72 7. 69 4. 12 

M= Male. F = Female. 



indicated there were no such conferences experienced during their s tudent 

teaching training. A total of 47 percent indicated that there were no three­

way conferences . It would seem apparent that the need for instiga ting such 

conferences would be evict e nt. 

Table 11 indicates the number of times the university supervisor 

offered constructive criticism to the students teachers during their student 

teacher experience . 

It was revealed that 36 percent of the male participants indicated 
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that they experienced three occasions when constructive criticism was given. 

Thirty -one percent of the female student teachers indicated that on two occasions 

criticism was offered by their university s upervisor . The table shows an 

average of three occasions when critic ism was given. 

In Table 12 the respondents were requested to answer yes or no 

in regard to the e ffectiveness of the criticism offered by their university 

supervisor. Ninety-three percent of the participants who responded to the 

question, indicated that the criticism given improved their teaching ability . 

Ninety-eight percent of the male respondents compared to 82 percent of the 

female participants gave positive responses. 

Fostering an understanding of a full year program should obviously 

be considered as an important part of the ass istance provided. Sixty-three 

percent of the respondents indicated they had no access to files related to 

instructional m ethods and materia ls in the physical education department 

(Table 13). 
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TABLE 12. --Opinions of respondents regarding the effectiveness of the con­
structive criticism offered by the university supervisor 

Question 

Did the criticism aid you in 
improving your teaching ? 

l. Yes 

2. No 

M = Male. F = Female . 

Respondents 
M F Total 

60 33 93 

7 8 

Percentages 
M F Total 

98.4 82.5 92 . 1 

L6 17.5 7 . 9 

TABLE 13. --Opinions of respondents regarding assistance offered in develop­
ing a full year program in physical education 

Question 

Did you have access to 
instructional materials 
in your physical education 
department? 

l. Yes 

2. No 

M = Male. F = Female. 

Respondents 
M F Total 

24 10 34 

29 29 58 

Percentages 
M F Total 

70.6 29.4 37.0 

50.0 50.0 63.0 
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The success ful evaluation of a ny student teaching experie nce depends 

largely on the e ffec tiveness of the observa tions made of hi s teaching. It may 

well be the most important part the s upervisor plays in the role as a student 

director. Only through proper observation can the criticisms be made and 

discussed with the potentia l teacher. 

Table 14 reveals tha t the average number of observations for both 

ma le and fem ale most recorded were from 1-3 times . Howeve r , in the 4-6 

category the number of male respondents was 41 pe rcent compared to 18 per­

cent for the female participants . 

The data in Table 15 indicates the average time the student teachers 

s pent in confe rence with the university supervisor following observation . 

Thirty-nine percent of the participants indicated that they spent from 

1-10 minutes in conference, while 37 percent indicated they spent from 11 

to 20 minutes with their supervisor following an obse rvation. 

Thirty -seven percent of the male respondents compar ed to 47 per ­

cent of the fema le student teachers indica ted they spent 1 to 10 minutes . How­

ever, 44 percent of the males compared to 25 percent of the fe male respondents 

said they spent from 11 to 20 minutes in conference. 

Only 4 pe rcent of the student teachers responding said that they spent 

more than one hour in conference with their university supervisor following 

obs erva tions . 
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TABLE 14. --Number of times student teachers were observed by the university 
supervisor 

student Teachers Percentages 
No. of Observations M F Total M F Total 

1-3 34 31 65 55.8 75.5 64. 4 

4- 6 25 7 32 41.0 17.5 31.7 

7-9 2 3 3.3 2.5 3. 0 

10-12 0 1 0.0 2.5 1.0 

M =Male . F =Female. 

TABLE 15. --Time spent in conference with the university supervisor following 
observation of the student teacher 

Time Spent in Conference Student Teachers Percentages 
(minutes) M F Total M F Total 

1-10 20 17 37 33.90 47.22 38.95 

ll-20 26 9 35 44.07 25.00 36.84 

21-30 7 5 12 ll. 86 13.89 12. 63 

31-40 0 1. 69 0.00 1. 05 

41-50 3 3 6 5.08 8.33 6.32 

51-60 2 2 4 3.39 5. 56 4.21 

M = Male. F =Female. 
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Cooperating Teacher Assistance 

Opinions regarding the kind of assistance the s tudent teacher received 

from their cooperating teacher during their student teaching experiences are 

analyzed in this section. Table 16 presents a summary of responses and 

percentage figures . The respondents indicated they received inadequate assist­

ance in the following five areas: 

Forty-six percent of the participants indicated, in Item 36 , that they 

did not experience enough "teaching s ituations that involves linking theory with 

practice. " 

More than one-half of the particpants indicated, in Item 38, that 

"aid in developing teaching materials" was considered below adequate. 

In Item 39, 51 percent of the participants were of the opini.on that 

the assistance in "selecting appropriate media" was insufficient. 

In the area of "working professionally with other colleagues," Item 43, 

almost one-half of the respondents implied their experience was ineffective . 

Item 47 relates to the "opportunities provided for observing other 

teachers in the sc hool. " More than one-half of the respondents indicated that 

their cooperating teacher did not provide adequate experience in this a r ea. 

There were three areas in which a majority of respondents indicated 

a strong to complete assistance from the cooperating teacher . 

Two-thirds of the respondents fe lt that the assistance "provided more 

than ample varied teaching experiences" as indicated in Item 33 . 
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TABLE 16. --Respondent's evaluation of the effectiveness of the assistance 
given by the cooperating teacher 

Number of 
ResQonses Percentages 

Item M F Total M F Total 

33. Provided amQle varied 
teaching e~eriences 

None 1 2 3 1.64 5. 00 2.97 
Fair 5 6 11 8.00 15 . 00 10. 89 
Adequate 17 5 22 27 .87 12.50 21.78 
Strong 28 16 44 45.90 40 . 00 43.56 
Complete 10 11 21 16. 39 27.50 20.79 

34. Offered continuous con-
structive criticism of 
your teaching 

None 7 5 12 11.67 11.90 11.76 
Fair 14 14 28 23 o33 33.33 22.45 
Adequate 13 4 17 2L67 9.52 16.67 
Strong 19 13 32 31.67 30.95 31.37 
Complete 7 6 13 11.67 30.95 31.37 

35. Provided immediate teaching 
situations to imQlement con-
structive criticism 

None 11 14 25 18 .. 64 35.90 25.51 
Fair 12 3 15 20.34 7.69 15 . 31 
Adequate 14 5 19 23. 7!l 12 . 82 19.39 
Strong 15 12 27 24.42 30.77 27.55 
Complete 7 5 12 11. 86 12.82 12. 24 

36 . Assisted in setting teaching 
goals and objectives 

None 14 16 30 23.73 40.00 30 . 30 
Fair 8 4 12 13 . 56 10. 00 12.12 
Adequate 22 12 34 37.29 30.00 34.34 
Strong 11 5 16 18.64 12.50 16.16 
Complete 4 3 7 6. 78 7.50 7.07 
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TABLE 16. --Continued 

Number of 
Res[>onses Percentages 

Item M F Total M F Total 

37. Provided teaching situations 
that would link theory with 
[>ractice 

None 13 14 27 22.03 34.14 27 . 00 
Fair 13 6 19 22.03 14.63 19 . 00 
Adequate 15 6 21 25.42 14.63 21.00 
Strong 10 10 20 16 .95 24.39 20.00 
Complete 8 5 13 13. 56 12 . 20 13 . 00 

38. Aided in develo[>ing 
teaching materials 

None 16 15 31 26.67 37.50 31.0 
Fair 14 10 24 23.33 25.00 24.00 
Adequate 9 10 19 15.00 25.00 19.00 
Strong 13 4 17 21.67 10.00 17 .00 
Complete 8 9 13. 33 2.50 9.00 

39. Assisted in selecting a[>[>rO-
[>riate media for the methods 
used 

None 17 11 28 28.81 30.56 29.47 
Fair 12 9 21 20.34 25.00 22.11 
Adequate 12 11 23 20.34 30.56 24.21 
Strong 13 5 18 22.03 13 .89 18.95 
Complete 5 0 5 8.47 0.00 5.26 

40. Aided you in develo[>ing [>OSi-
tive and constructive a[>[>roaches 
to classroom disci[>line 

None 2 16 18 3.33 40 . 00 18.00 
Fair 14 4 18 23.33 10.00 18.00 
Adequate 10 4 14 16.67 10.00 14.00 
Strong 26 10 36 43.33 25.00 36.00 
Complete 8 6 14 13.33 15.00 14.00 

31. Stressed the im[>ortance of 
develo[>ing a good teaching 
attitude and [>ride in the 
[>rofession 

None 3 8 11 5 . 08 19.05 10. 89 
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TABLE 16. --Continued 

Number of 
ResEonses Percentages 

Item M F Total M F Total 

41. Continued 

Fair 10 7 17 16.95 16 . 67 16.83 
Adequate 18 10 28 30.50 23 .8 1 27.72 
Strong 17 13 30 28. 81 30 . 95 29. 70 
Complete 11 4 15 18. 64 9.52 14.85 

42. Promoted an understanding 
of the to tal school in rela-
tionship to your sutdent 
teaching ass ignment 

None 8 7 15 13 . 11 16.67 14.56 
Fair 14 8 22 22.95 19.05 21.36 
Ade qua te 11 15 26 18.03 35.71 25.24 
Strong 16 7 23 26.23 16 . 67 22.33 
Complete 12 5 17 19.67 11.90 16.50 

43. Provided OEE:Jrtunities for 
you to work Erofessionally 
with other colleag}!eS 

None 11 13 24 18. 33 30.95 23.53 
Fair 8 14 22 13 .33 33 . 33 21.51 
Adequate 8 7 25 30.00 16.67 24.51 
Strong 13 3 16 21.67 7.14 15.69 
Complete 10 5 15 16.67 11 . 90 14. 71 

44. Provided information related 
to the background of EUEils 
with whom .)'OU were working 

None 4 6 10 6.7 8 14 . 63 10 . 00 
Fair 12 7 19 20.34 17.07 19.00 
Adequate 10 8 18 16.95 19.51 18. 00 
Strong 25 15 40 42.37 36.59 40. 00 
Complete 8 5 13 13.56 13.56 13 .00 

45 . Assisted .)'Ou in assessing 
the learning capabilities and 
needs of .)'OUr students 

None 6 6 12 10.00 14.63 11.88 
Fair 13 11 24 21.67 26 . 83 23.76 
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TABLE 16. - - Continued 

Number of 
Res~onses Percentages 

Item M F Total M F Total 

45. Continued 

Adequate 16 13 29 26.67 31.71 28.71 
Strong 20 10 30 33.33 24.39 29 . 70 
Complete 5 6 8 .33 2.44 5.94 

46. Aided you by being a 
resource ~erson in 
locating a nd utilizing 
teaching materials 

None 9 12 21 14.75 29 . 27 20.59 
Fair 14 10 24 22.95 24.39 23.53 
Adequate 19 8 27 31. 15 19.51 26.47 
Strong 15 8 23 24.59 19.51 22.55 
Complete 4 3 7 6.56 7.32 6.82 

47. Provided o~~ortunities for 
you to observe other 
teachers in the school 

None 16 21 37 26.67 51.22 36.63 
Fair 14 7 21 23.33 17 . 07 20.79 
Adequa te 14 5 19 23.33 13.56 18.81 
Strong 10 4 14 16.67 9.76 13.86 
Complete 6 4 10 10 . 00 9.76 9.90 

48. Made you aware of extra 
duties for which you may 
be resQonsible 

None 6 8 14 10.17 19.51 14.00 
Fair 10 5 15 16 .95 12.20 15 . 00 
Ade quate 22 16 38 37.29 39.02 38.00 
Strong 14 6 20 23.73 14 .63 20.00 
Complete 7 6 13 11. 87 14.63 13. 00 

M= Male. F = Female . 
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Item 34 relates to "the constructive criticisms that were offered" dur­

ing the teaching experience. Sixty-five percen t of the r espondents felt the 

ass istance given in this area was above adequate. 

More than one-half of the participants indicated that "The informa tion 

related to the background of their pupils" was sufficiently provided as indicated 

in Item 44. 

The highest percent of difference between male and fe male opinion , 

regarding the below adequate assistance provided , was found in the fo llowing 

areas: 

Slightly more than one-third of the ma les compared to one-half of 

the females indicated in Ite m 36 that they were inadequately "assisted in 

setting teaching goals and objectives. " 

One of the more crucial areas where a student teacher needs help 

is in "developing positive a nd constructive approac hes to classroom di s ­

cipline ." Item 40 indicates that 26 percent of the males compared to 50 per­

cent of the females felt that they did not receive enough help. 

"Establishing a good attitude and developing a pride in the pr ofess ion " 

is essential in successful teaching. Ite m 41 indicates that less than one-fourth 

of the ma les compared to two-thirds of the fe ma les felt that the ir cooperating 

teachers failed to e ffecti ve ly foster this aspect. 

In Item 43, less than one-third of the ma les compared to a lmost two­

thirds of the fe males indicated tha t the assistance "providing opportunities to 

work profess ionally with other colleagues " was less than adequate. 



Item 46 indicates the responses rela ted to "helping in locating and 

utilizing teaching materials. " Thirty - e ight percent of the males compared 

to 54 percent of the females found their ass istance in this a r ea to be in­

s ufficient . 
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As indicated in Item 47, one-half of the males compared to more than 

two-thirds of the females fe lt they did not experience enough "opportunities 

to observe other teachers in their school. " 

There were seven areas showing a marked difference between male 

and female opinions regarding the above adequate assistance rendered by 

the cooperating teacher. 

As indicated in Item 29, the area r e la ted to "assisting with the 

selection of appropriate media," 30 percent of the males compared to 14 

percent of the females found the assistance to be more than adequate. 

Item 34 relates to the a r ea concerning "offer ing constructive 

criticism of teaching. " Forty percent of the ma les compared to 62 percent 

of the fem ale s felt that were more than e ffec tive ly ass isted in this area . 

A ratio of three males to one female indica ted in Item 38 that the 

"aid in developing teaching materials " was considered more than ade­

quately effective. 

Fifty-six percent of the ma les compared to 40 percent of the fe males 

felt that the "aid in developing classroom discipline " was , as indica ted in 

Item 40, found to be more than sufficient. 
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"Promoting an understanding of the total school" i s an important 

aspect to conside r when introducing a student teacher to his responsibilities . 

Item 42 shows that a lmost one -half of the males compared to less than one ­

third of the females found this objective to be e ffective ly fulfilled . 

More than one-third of the males compared to less than one -fourth 

of the fem ales felt that "opportunities to work professionally with other 

colleagues" were sufficiently provided. This was indicated in Item 43 . 

" The process of determining the learning capability of the students" 

is considered in Item 44. Forty-one pe rcent of the males compared to 

26 percent of the female indicated that this objective was adequately 

fulfilled . 

Much of the differ ence of opinion indica ted in this section would 

appear to be influenced by the many different cooperating teachers involved . 

Professional attitude and over-all professional preparation would vary a 

gr eat deal with each cooperating teacher. This would account for the range 

of diffe r e nce indicated in the e ffectiveness of the assistance given . 

Table 17 gives a summary of percentage frequencies comparing 

opinions of the current student teachers to those of pa s t graduates regarding 

the assistance provided by the cooperating teacher . 

The area showing a marked difference of opinion related to less than 

adequate assistance provided were (Item 40) - Developing positive and construc­

tive approaches to classroom discipline ; (Item 41) - Developing a good teaching 

attitude and pride in the profession; (Item 42) - Promoting an understanding of 
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TABLE 17. --Comparison of percentage responses between student teachers and 
graduate participants regarding cooperating teacher assistance 

Student Teachers Graduates 
Q) 

2 2 Q) 
Q) 

"' 
Q) 'iil 

15. bO ::l 15. bO ::l s:: C' ... Q) s:: C' Q) E 0 Q) .@ s:: E 0 Q) ... s:: 
Item 0 ... 'tl 0 0 ... 'tl .@ 0 

u ii) <t; I"< z u ii) <t; z 

33. 
M 17.6 70.6 11.8 00.0 00.0 15.9 36.4 34.1 11.4 2.3 
F 41.7 41.7 00.0 00.0 16.7 21.4 39.3 17.9 21.4 00.0 
Total 27.6 58.6 6.9 00.0 6.9 18.1 37.5 27. 8 15 , 3 1.4 

34. 
M 5.9 41.2 17.6 29.4 5. 9 14.0 27.9 23.3 21.0 14.0 
F 8.3 50.0 25.0 8.3 8.3 16.7 23.3 3.3 43.3 13.3 
Total 6.9 44.8 20.7 20.7 6.9 15. 1 20.0 15.1 30.1 13.7 

35. 
M 00.0 33.3 22.2 33.3 11.1 17.1 22.0 24.4 14.6 22. 0 
F 18.2 27.3 27.3 00.0 27.3 10.7 32.1 7.1 10. 7 39.3 
Total 6.9 31.0 24.1 20.7 17.2 14.5 26.1 17.4 13.0 29.0 

36. 
M 5.9 17.6 47.0 29.4 00.0 9.4 25.0 43.8 9.4 12.5 
F 7.7 7.7 38.5 15.4 30.8 7.4 14.8 25.9 7.4 44.4 
Total 6.7 13.3 43.3 23.3 13.3 8.5 20.3 35.6 8.5 27.1 

37. 
M 11.8 17.6 23.5 29.4 17.6 14.6 17.1 24.4 19.5 24.4 
F 25.0 25.0 16 . 7 16.7 16.7 6.3 3.1 25.0 25.0 40.6 
Total 17.2 20.7 70.7 24.1 17.2 11.0 11.0 24.7 21.9 31.5 

38. 
M 17.6 5.9 17.6 29.1 29.4 11.9 28.6 14. 3 21.4 23.8 
F 7.7 15.4 7. 7 30.8 38.5 00.0 6.5 29. 0 32.3 32.3 
Total 13.3 10.0 13.3 30.0 33.3 6. 8 19.2 20.5 26.0 27.4 

39 . 
M 6.3 25.0 18.8 31.3 18. 8 9.3 21.0 21.0 16.3 32.6 
F oo.o 18.2 18.2 18.2 45.4 00.0 7.1 28.6 28. 6 35.7 
Total 3.7 22.2 8.5 25.9 29.6 5.6 15.5 23.9 21.1 33.8 

40. 
M 17.6 35.3 23.5 23.5 00.0 11.6 46.5 14.0 23.3 4.7 
F 18.2 36.4 27.3 00.0 18.2 13. 8 20.7 3.4 10.8 48 . 3 
Total 17.9 35.7 25.0 14.3 7.1 12.7 36.7 9. 9 19.7 22. 5 
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TABLE 17. --Continued 

Student Teachers Graduates 

3 Q) 3 Q) 

Q) ~ Q) 
bD ~ 

0. bD ::> 0. " g. s " o< .... Q) s 0 .... Q) 
0 Q) '@ " .... Q) '@ " Item 0 .... "0 0 0 

!il "0 0 
u !il ~ f=, z u ~ f=, z 

41. 
M 11. 8 47.0 35.3 5.9 00.0 20.5 25.0 27.3 20 . 5 6.8 
F 23 . 1 46.2 15.4 7.7 7.7 3.4 24.1 27.6 20 . 7 24.1 
Total 16.7 46.7 26.7 6.7 3.3 13.7 24.7 27.4 20 .5 13.7 

42. 
M 29.4 47 . 0 11.8 5.9 5.9 16.0 18. 2 20.5 29.5 16.0 
F 23.1 15.4 38.5 15.4 7.7 6.9 17. 2 35.0 20 . 7 20 . 7 
Total 26.7 33.3 23.3 10.0 6.7 12.3 17.8 26.0 26.0 17.8 

43. 
M 11.8 29.4 17.6 23.5 17.6 18.6 18. 6 34.9 9.3 18.6 
F 25.0 7.7 7.7 33.3 25.0 6.7 6.7 20.0 33 . 3 33.3 
Total 17.2 20.7 13.8 27.6 20.7 13.7 13.7 28.8 19.2 29.7 

44. 
M 23.5 41.2 29.4 5.9 00.0 9.5 42.9 11. 9 26.2 9. 5 
F 25.0 25.0 25.0 16.7 8.3 6.7 40.0 16.6 16. 6 20.0 
Total 24.1 34.5 27.6 10.3 3.5 8.3 41.7 13.9 22 . 2 13.9 

45. 
M 11. 8 23.5 41.2 23.5 00.0 7.0 37.2 21.0 21.0 14.0 
F 8.3 8.3 41.7 41.7 00.0 00.0 31.0 27 .6 20.7 20.7 
Total 10.3 17.2 41.4 31.0 00.0 4. 2 34.7 23.6 20.8 16.7 

46. 
M 11.1 44.4 27.8 5.6 11. 1 4.7 16.3 32. 6 30.2 16.3 
F 8. 3 16.7 16.7 25.0 33.3 6. 9 20 . 7 70.7 24.1 27.6 
Total 10.0 33.3 23.3 13.3 20.0 5.6 18.1 27.8 27 . 8 20.8 

47. 
M 11.8 17.6 23 .5 23.5 23.5 9.3 16.3 23.3 23.3 27.9 
F 25.0 16.7 8. 3 16.7 33.3 3.5 6.9 13. 8 17.2 58.6 
Total 17.2 17.2 17.2 20.7 27.6 6. 9 12.5 19.4 20.8 40.3 

48. 
M 11.8 35.3 35.3 11.8 5.9 11. 9 19.0 38.1 19.0 11.9 
F 33.3 25.0 25.0 00.0 16.7 6.9 10.3 44.8 17.2 20.7 
Total 20.7 31.0 31.0 6.0 10. 3 9. 9 15.5 40. 8 18.3 15.5 

M = Male. F = Female. 
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the total school; and (Ite m 44) - Providing infor mation re lated to the background 

of pupils . 

The table indicated tha t in a ll of these items a higher percentage of 

the gradua tes compared to the current s tudent teac he r fe lt the assistance to be 

less than adequate . 

There was a marked difference of opinion regarding the more than 

ade quate assistance shown in four areas. The areas were: (Item 33) -

Providing sample varied teaching experiences; (Item 41) -Developing a good 

teaching a ttitude; (Item 42) - Promoting an understanding of the total school; 

and (Item 48) - Fostering an awareness of extra duties. 

In all of these items a higher percentage of current student teachers 

compared to graduates felt the assistance to be more than adequate . 

The male graduate s compared to the current male student teachers 

strongly indicated a feeling of less assistance given in four areas. The less 

than adequate a ssis tance was r e lated to item: 41 -Stressing the importance 

of developing a good teaching atti tude; 42 - Promoting an understanding of the 

total school; 44 - Providing background information of pupils; and 46 - Aid ing 

in loca ting and utilizing teaching materials. 

The current male student teachers, compared to the male graduates, 

indica ted more assistance provided in regard to items: 33 - Providing ample 

varied teaching experiences; 42 - Promoting an understanding of the total school, 

and 46 - Aiding in locating and utiliz ing teaching mate rials. 
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The table shows that the female gr aduates , compared to the current 

female students, fe lt they were less prepared in the following six areas : 

(Item 34) - Providing constructive criticism; (Item 35) - Providing situations 

to imple ment constructive criticism; (Item 37) -Linking theory with practice; 

(Item 41) -Developing a good teaching attitude; (Item 47) - Observing other 

teachers in this school; and (Item 48) - Fostering an awareness of extra 

duties. 

In a ll areas presented in the previous a nalysis there is a strong 

implication that the graduates considered their assistance to be le ss effective 

than the current students. Note that the areas considered less effective were 

related to those aspects that would be a limited experience in a student teach­

ing situation compared to a real teaching assignment. It is obvious that a 

full time teaching ass ignment would expose one to many problems and responsi­

bilities that a student teacher is not apt to be held accountable for during his 

teacher training. 

Table 18 s hows the opinions of the participants regarding the teaching 

experiences to which the student teachers were subjected while doing their 

student teaching. Thirty-three percent of the respondents indicated that from 

6 to 10 experiences were encountered. As s hown in the table, the percentage 

difference between male and female opinion varied only 2 percent. 

A majority, or 57 percent, indicated that their student teaching en­

counters provided them with ten or less teaching experiences. However, 23 
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TABLE 18. --Number of teaching experiences encountered by the student 
teacher 

Student Teachers Percenta ges 
Number of Experiences M F Total M F Total 

1-5 15 19 24 23.4 23.7 23 . 5 

6-10 24 20 34 37.5 26.3 33.3 

11-15 9 6 15 14.1 15. 8 14.7 

16-20 4 2 6 6.3 5.3 5.9 

20+ 12 11 23 18. 8 28. 9 22.5 

M = Male. F = Female. 

TABL E 19. - -Opinions of respondents regarding criticism offered by the 
cooperating teacher 

Res12ondents Percentages 
Times Feedback Occurred M F Total M F Total 

Constr uctive 

None 5 0 5 8. 5 0.0 5.2 
1-5 18 12 30 30.5 31.6 30.9 
6-10 23 12 35 39.0 31.6 36.1 

11-15 3 5 8 5.1 13.2 8.2 
16-20 5 1 6 8 . 5 2.6 6.2 
20+ 5 8 13 8.5 21. 1 13 .4 

Destructive 

None 16 6 22 32. 0 19. 4 26.5 
1-5 31 23 54 62.0 74.2 65.1 
6-10 2 3 2.0 6.5 3 .6 

11-15 2 0 2 4 . 0 0. 0 2.4 
16-20 0 0.0 3.2 1.2 
20+ 0 0. 0 3.2 1.2 

M =Male . F = Female. 
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percent of the total number of r espondents indicated that they wer e subjected 

to 20 or more teaching experiences. 

Table 19 shows that in the area of constructive criticism the number 

of times feedback occurred the most was from 6 to 10 times. All of the 

female respondents indicated that they had received some criticism. Thirteen 

percent of the student teachers responding to the question indicated they re­

ceived 20 or more constructive criticism during the teaching experience. 

In the area of destructive criticism offered, 83 participants re­

sponded. The 1-5 column was marked th most number of times by the 

respondents. Seventy-four percent of the females compared to 62 percent of 

the males indicated that they received no destructive criticism from their 

cooperating teachers. 

The data in Table 20 indicates 63 percent of the respondents said 

they received feedback related to criticism on the same day it was given. 

Seventy-seven percent of the female and 55 percent of the male respondents 

indicated that feedback occurred on the same day that criticism were made. 

Twenty-one percent of the male participants indicated that they re­

ceived feedback on the following day compared to only 10 percent of the female 

respondents . A total of 17 percent of all the student teachers responding in­

dicated having experienced feedback on the following day. 

The table shows that 20 percent of the respondents indicated that they 

received no feedback following criticism offered by the cooperating teacher. 
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TABLE 20. --Responses of student teachers in regard to how some feedback 
occurred following criticisms offered by cooperating teachers 

Percentages 
Category M F Total M F Total 

Same Day 32 24 56 55.2 77 . 4 62.9 

Following Day 12 3 15 20.7 9. 7 16.9 

No Follow Up 14 4 18 24.1 12.9 20 . 2 

M = Male . F = Female. 

TABLE 21. --Opinions of student teache r s in regard to school policy discussed 
by the cooper ating teacher 

Question 

Did your cooperating teacher 
discuss school policy in rela­
tionship to your teaching 
assignment ? 

1. Yes 

2. No 

M = Male. F = Female. 

Number 
M F Total 

46 26 71. 

15 15 30 

Percentages 
M F Total 

75 , 4 62.5 70 .3 

24.6 37.5 29.7 
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The following tables are re lated to va rious aspects of the origina l 

items included in the questionnaire. They provide a direct yes or no r e sponse 

and a number and percentage frequency denoting the opinions of the respond-

ents . 

Table 21 is a summary of responses m ade by student teachers regar d­

ing the cooperating teache r fostering an unders tanding of the total school in 

relationship to the student teacher's ass ignment. The participants were 

requested to respond to the question "Did your cooperating teacher discuss 

school policy in regard to your teaching assignment?" Seventy-five percent 

of the male respondents ind icated a yes answer compared to 63 percent of 

the famle participants . A total of 70 percent of all the student teachers 

responded yes to the question. However, 25 percent of the male, compared 

to 38 percent of the female participants , indicated their cooperating teacher 

had no considered this item in their assistance to student teachers. 

The cooperating teacher should provide opportunities fo r the student 

teacher to ex perience working conditions as closely related to the ac tual teach­

ing ass ignment as possible. In Table 22 85 percent of the respondents indica ted 

that they were introduced to other staff members during the student teaching 

experience. Thirteen percent of the male and 18 percent of the female 

respondents indicated that they were not provided with these opportunities . 

In Table 23 an attempt was made to determine if the cooperating 

teacher provided information related to helping the student better understand 

the background of pupils with whom they were working. 
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TABLE 22. --Student teacher responses regarding opportunities to meet and 
work professionally with othe r colleagues 

Question 

Did your cooperating 
teacher introduce you 
to other faculty members? 

1. Yes 

2. No 

M = Male. F = Female. 

Number 
M F Total 

54 32 86 

8 7 15 

Percentages 
M F Total 

17.1 82. 1 85. 1 

12.9 17.9 14. 9 

TABLE 23. --Opinions of respondents regarding information provided for fos­
tering a better understanding of pupil's backgrounds 

Question 

Did your cooperating teacher 
expose you to student files 
and show how they are used to 
determine background of 
special problem students? 

1. Yes 

2. No 

M = Male. F = Female. 

Number 
M F Total 

22 13 35 

38 26 64 

Percentages 
M F Total 

36.7 33.3 35.4 

63.3 66 . 6 64. 6 
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Two-thir ds of the pa rtic ipants r esponding indicated that they were 

not introduced to files regarding the background of students with whom they 

worked. Slightly better than one -third of the respondents indicated that they 

were exposed to files that would contribute to a better understanding of the 

student's background . 

In the area of evaluating student progress the student teachers were 

requested to answer three questions related to the kind of assistance they 

r eceived from their cooperating teacher during treir student teaching ex ­

perience. 

Table 24 is a summary of opinions r eturned by the participants re­

sponding to the assistance provided by the cooperating teacher in regard to 

explaining test results and achie vement scales of the students . 

More than 50 percent of the respondents indicated that they did 

not discuss test results or achievement scales with their cooperating teachers . 

Eighty-three percent of the male compared to 93 percent of the female 

respondents reported that they did administer written tests during their student 

teaching experience. 

In regard to skill testing , 94 percent of the student teachers indicated 

that they had given skill tests during their student teaching. It is interesting 

to note that while only six out of 98 r espondents indicated they had not given 

skill tests, still only 49 percent reported that they had discussed such test 

r esults with their cooperating teachers . 
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TABL E 24. --Responses of student teachers in regard to assistance rendered in 
assessing the achievement in student progress 

Number Percentages 
Question M F Total M F Total 

Did your coope rating teacher 
discuss test results and 
achievement scales of your 
s tudents with you? 

1. Yes 30 19 49 49.2 47 .5 48.5 

2. No 31 21 52 50 .8 52.5 51.5 

Did you administer written tests? 

1. Yes 49 38 87 83 .1 92 .7 87.0 

2. No 10 3 13 16 . 9 7. 3 13 , 0 

Did you administer skill tests? 

1. Yes 53 39 92 91.4 97 .5 93.9 

2. No 5 6 8.6 2. 5 6.1 

M = Male. F = Female. 

TABLE 25. --Responses of student teache rs regarding how m a ny teachers they 
had observed during their s tudent teaching experience 

Res Eondents P ercenta ges 
Number of Teachers M F Total M F Total 

0 11 20 31 19 .3 54.1 33. 0 

9 6 15 15 .8 16 . 2 16 . 0 

2 20 2 22 35.1 5.4 23 . 4 

3 8 3 11 14.0 8 .1 11.7 

4 4 3 7 7.0 8. 1 7.4 

5 4 3 7 7.0 8. 1 7.4 

6 1 0 1. 8 0. 0 1.1 

M = Ma le. F = Female. 
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The s tudent teachers were r e quested to indicate the number o f teachers 

they observed during their student teaching experience . Table 25 represents 

a summary of student teacher r esponses recorded on a frequency scale rang­

ing from 0 to 6. More than one-half of the female respondents indicated that 

they did not observe any teachers other than the ir cooperating teacher during 

the i r student teaching experience. 

Thirty-five percent of the male respondents compared to 5 percent of 

the female participants indicated they observed two teachers during their 

student teaching experience. 

Note that one-third of the student teachers responding indicated 

that they did not have the opportunity to gain ideas and suggestions from other 

teachers during their student teaching experience. 



SUMMARY AND CONCLUSIONS 

Summary 

This study was based on the perce ptions of students who had com­

ple ted the teacher training program at utah State Unive rsity. It was an 

atte mpt to determine to what extent the preparation was adequate or inad­

equa te in providing for the accomplishment of various aspects related to 

teaching. 

The summary is presented under three main headings: (a ) pre­

student teac her preparation program, (b) university supervisor ass istance, 

and (c) cooperating teacher ass istance. 

Pre-student teaching preparation 

More than one-half of the respondents indicated that there were 

five areas in the preparation program cons idered to be below adequate. 
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The areas specified were r elated to the items involving school se r vices, 

techniques in self-discipline, communicating with parents , social and cultura l 

background of students, and genera l techniques in disciplining. 

The respondents indicated that above adequate preparation was pro­

vided in areas related to testing skills in physical education , deve loping new 

knowledge , a nalyzing teaching skills , developing a philosophy of physica l edu­

cation , and defining physica l education. 



University supervisor assistance 

The analysis of data related to the ass istance provided by the uni­

versity supervisor indicated three areas where the respondents considered 
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the assistance to be below adequate. They were in connection with locating and 

utilizing teaching materials, fostering an understanding of a full year program, 

and acquainting the student teachers with the extra duties performed by teachers. 

The respondents indicated the assistance to be above adequate in the 

following areas: (a) developing a good teaching attitude and pride in the pro­

fession, (b) provid ing constructive criticism of their teaching, (c) setting 

teaching goals and objectives, (d) providing approaches to classroom control, 

(e) selecting appropriate teaching media, and (f) making valid observations of 

their teaching. 

The m ale respondents indicated they were observed more times whe n 

compared to the number and percent of observations reported by the female 

respondents . 

Three was the average number of times that criticism was given 

by the university supervisor. The male respondents indicated that they re­

ceived criticism more times than the female. A higher percent of the male 

respondents indicated that the criticism given was beneficial to improving 

their teaching. 

Cooperati ng teacher ass istance 

The areas the respondents considered to be below adequate were: 

(a) providing opportunities to obs erve other teachers in the school , 
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(b) helping to develop teaching materi~ Is , (c ·, aiding selection of a r.·propria tC' 

media for m ethods used, (d) providing opportunities to work profess ionally 

with other colleagues, and (e) providir:g teaching situations that would ll nk 

theory with practice. 

Above adequate assistance wa .~ identified in the following n;·ens: 

(a) providing different kinds of leaching experience, (b) offering cr itic1sms , 

and (c) providmg ways to acquaint the teacher with the backgrounds of their 

pup1ls. 

The number of teachin;;- cxpe:-:.ences most of the student teachers 

e ncounter during their student teaching was from six to ten. 

Nine percent of the male respondents indicated they receiv~ed no con­

structive criticism from their cooperaring teacher. 

According to the respondents, from one to five was the hi ghest 

number of times destructive criticism was offered. Twenty-seven pe rce!lt 

of the respondents indicated they received no des tructive criticism . 

Conclusions 

There were two situations that might have influenced the r espons e's 

of the student teachers . The graduates, having been away from the progrn m 

for so long, may have experienced a change in their origianl appreciation of 

the value and importance of the progra m . The principal involvemer; t of t.he 

current s tudent teachers might have caused them to give more posi tive responses 

than the graduates . 
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From what appears to be a consensus of opinion of the respondents , 

the followmg conclusions seem justified : 

a . The participants involved in this study were of the opinion 

that the pre-student teaching preparatory program was for the most part 

adequate . However , they identified specific areas that need special 

consideration in regard to improving the effectiveness of the program . 

b. There was a lack of emphasis pl aced on the preparation r esponsi ­

ble for those areas not involved in the direct development of teaching 

methods and materials . 

c . A strong majority of the graduates compar ed to the current 

student teachers indicated that their pre-student teaching preparation 

considered in this study was less effective . 

d . The general opinion expressed by the participants indicated 

that for the mos t part the assistance provided by the university supervisor 

was cons1de red to be above adequate . 

e . The university supervisor was considered to be extremely effective 

in the areas involving: offering constructive criticism , setting teaching goals 

and objectives , and suggesting approaches to classroom control. 

f. In all areas related to the university supervisor , the male 

respondents, in comparison to the female , indicated they received a more 

e ffective assistance. 



g. TI1ere was no marked difference of opinion between studeut s 

currently doing their training and the graduates in regard to the effecllveness 

of the s upervisor assistance. 

h . A majority of the participants expressed a general opinion in ­

dicating that they felt that for the most part the assistance provided by the 

cooperating teacher was adequate or above. 

i. The female compared to the make respondents indicated they 

experienced a less effective over-all assistance from their cooperating teachers. 

j . The graduates compared to the current students indicated their 

cooperating teacher assistance was less effective in a majority of the areas 

considered in this study. 

Recommendations 

As a result of the finds of thisstudy it is recommended the Physical 

Education Department at Utah State University: 

a. Re-evaluate existing teacher preparation program course 

content regarding the areas found to be considered inadequate by the respond­

ents of this study. 

b . Consider the teaching laods of those staff members assigned as 

supervisors of student teachers and provide them the necessary time to pe rform 

their assigned duties . 

c . Provide for a complete resume of the supervisor's res ponsibilities 

to insure an optimum performance by all supervisors. 
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d . Re-evaluate the procedure of making cooperating teachers aware 

of their accountability for student teachers in the field . 

e . Establish a procedure for qualifying and selecting cooperating 

teac hers that would assure the student teacher the best and most effective assist­

ance available. 

f. Instigate a process by which the cooperating teacher and the 

university supervisor can better COQ'relate their responsibilities . 

g. Investigate the possibility of instigating a cooperating teachers 

workshop in the Physical Education Department at utah State Univers ity . 



LITERATURE CITED 

1. Aspy , David N. Maslow and teachers in training. The Journa l of 
Teacher Education 20 :303-309 . 1969 . 

2. Bennie , William A. Cooperation for better student teaching. Burgess 
Publishing Company , Minneapolis , Minnisota . 1966 . 

3. Bennie, William A. and Patricia Ann Graham. In service education of 
the supervising teacher. Contemporary Education 42:2. May, 1971. 
Indiana State University, Terre Haute, Indiana. 

4. Broudy, Harry S. Teacher education : to transmit? to reform? Edu­
cational Leadership 28:695-697. 1971. 

5. Carter, Jo Alice. Is education preparing teachers for the future, or 
simply perpetuating the past? The Physical Educator 28 :81-82. 1971. 

6. Chambers, Gurney. Relating theory to practice in student teaching. 
Peabody Journal of Education 47 :137-140. 1969. 

7. Cordts, Harold J. Improving student teaching in secondary schools . 

83 

The Journal of the American Associa tion for Health , Physical Education 
and Recreation 38:75. October , 1967 . 

8. Cotton , Jack. Teaching experiences before student teaching. The 
Journal of the American Association for Health , Physical Education 
a nd Recreation 36:59. May, 196 5. 

9. Cumming, John R. Beast of burden or playboy? Which roll for the stu­
dent teachers' college supervisor? Clearing House 44 :437 -440 . March , 
1970. 

10. Denemark , George W. Improving teacher education: some direction. 
Peabody Journal of Education 49 :10 . October, 1971. 

11. Devor, John W. The experience of student teaching. McMillan Company , 
New York . 1964. 

12. Durkee , Thomas. Head start for student teachers . illinois Education 
60 :71. November, 1971. 



13. Edmund , Nie l R . and Lyle Hemink . Ways in which supervisors help 
student teache rs . Educational Researc h Bulletin 37 :57-60. March, 
1958. 

84 

14 . Finlayson , Anne . A consumer's position on teacher preparation. The 
Journal of the American Association for Health , Physical Education and 
Recreation 35:39. May , 1964. 

15 . Garner , Arthur E. The cooperating teacher and human relations . Edu­
cation 92 :99-106 . November-December , 1971. 

16 . Goodlad , John I. The reconstruction of teacher education. Teacher's 
College Record 72 :63 , September , 1970. 

17 . Haines , Aleyne C. Guiding the student teaching process in elementary 
education. Rand McNally , Chicago . 1960. 

18. Hanke, Dale . The college supervisor : the unsung hero . Teachers 
College Journal 19 :35-37. October , 1967 . 

19. Hilliard, Pauline and Charles L. Durrance . Guiding student teaching 
experience s . Association for Student Teaching, Bulletin No. 1. 1969 . 

20. Holmes, Dallas Lloyd . An evaluation of the secondary teacher education 
program at Utah State University . PhD dissertation, Utah State Uni­
versity, Logan, utah. 1971. 

21. Jones, Robert C. University supervisor , a student teacher' s best friend. 
Clearing House 44 :433-436 . March , 1970. 

22 . Jordan , Archie C. Improving student teacher evaluation. Peabody 
Journal of Education 45 :139-142. November , 1967 . 

23 . Koe rner , James. The mis-education of Ame rican teachers . Houghton 
Mifflin , Boston , Mass . 1963. 

24. Laughlin , Ne il. A time for change: a look at the professional pre para tion 
of physical educators. The Physical Educator 28 :80-152 . October , 1971. 

25 . Loucks , H. Donald. An educa tiona! device for developing the well ­
rounded physical education major . The Physical Educator 27 :147-149. 
December , 1970. 



26. McAulay , J.D. How much influence has a cooperating teacher? The 
J ou rna l of Teacher Education 11 ·8 2- 92. March, 1960 . 

85 

27 . McConne ll, G8ither . They helpd us but. The Journal of Teacher Edu­
cation 11 :84 - 85 . March , 1960. 

28 . M1l le r , Ben W. Priority in the quest for quality . The Journal of the 
American Association for Health , Physical Education and Recreation 
35 ·3 L May, 1964 . 

29, Mon roe, WalterS. Teaching learning theory and teacher education 
1890- 1950 . University of Illinois Press , Urbana , Illinois. 1952 . 

30. Monson , Jay A. and Aldon M. Bedd. New roles for the supervisor of 
student teaching. Educational L€adership 28 :44. October, 1970. 

31. Myers , Charles B., Charles B. Watts , Jack White , and James M. 
M. Yonts , Jr . Cooperative teacher education programs : old 
acquaintances create new partnerships . Peabody Journal of Education 
49 :12-19 . October , 1971. 

32. Palmer , Rode rick. Evaluating school objectives . Educational Re­
saarch Bulletin 3:60-6&. March , 1958 . 

33. Plaisted , Julian A. An agent of change -training teachers of teachers. 
American Edeucation 7 :33. January and February , 1971. 

34. Potter , Conrad H. Cultivating student teachers in Yakima Valley. 
American Education 7 :27 . May , 1971. 

35. Puckett , John . Criteria for the selection of supervising teachers for 
interns . The Physical Educator 28 :144 . October , 1971. 

36 . Reed , He len. The s upervising teacher and other professional works. 
The Association for Student Teaching, Thirty-eighth Yearbook. 1959 . 

37 . Rosentswieg, Joel. A ranking of the obj ectives of physical education. 
The Research Quarterly , Vol. 40 . December , 1969 . 

38 . Sinclair , Ward and L€slie K. Peters. Cooperating teacher-student 
teacher as a learning tea m. Clearing House 44 :430-432. March, 
1970 , 



86 

39 . Spurgeon, Jo hn H. The s tudent teaching experience; learning by doing. 
1 he Journal of the American Association for Health , Physical Education 
a nd Recreation 42;51-52. J une , 1971. 

40. Steinhaus , Arthur H, Some deepe r problem of health and physical edu­
cation. The Physical Educator 26 : 100. October , 1969 . 

41. Stiles , Lindley J. and others . Teach education in the United States . 
Ronald Press , New York. 1960 . 

42 . Stratem eye r , Florence B. a nd Margaret Lindsey . Working with student 
teachers . Teac he r 's College , Columbia University , New York. 1958. 

43. Talmage , Harriet , and George E. Monroe . 
dent teaching. Clearing House 44 :330-333 . 

A new perspective on stu­
February , 1970. 

44. Taylor , Bob L. Teacher education -put it where the action is . Clear­
ing House 45 :532-534. May , 197 L 

45. Taylor , Janyceand Eldon M. Drake. Student teaching in the secondary 
schools . College of Education , Utah State University , Logan , Utah. 
1970 . 

46 . Washington State mini-conference on preparing teachers in a changing 
society . The Journal of the American Association for Health , Physical 
Education and Recreation 42 :8 . November-December , 1971. 

47 . Yang , Sarah Lee . Student teaching : a photographic assay . Educational 
Pe rspectives 8 :8-12. October , 1969 . 



87 

APPENDIX 



88 

QUESTIONNAIRE 

DIH EC TIONS · 

The purpose of this inves tigation is to eva lua te the student teaching 
objecttves , methods and procedures in phys ical education . They are categori zed 
in three area : pre-s tud ent teaching prepa r ation , university supervisor assistance, 
and coope ratm g teacher assistance . The que stions solicit the degree of fulfillment 
of each obJectJve. Whe n you have decided which response is the most appropriate, 
please Ci rcle th e cor r es ponding a nswer in the answe r columns . The s ub questions 
may be answered by checking e ithe r a yes or no , or by gi ving a number or a sta te­
ment. When you have com pleted the questionnaire , please return i t in the postage 
paid envelope Thank you for you r tim e and cooperation. 

STUDE NT TEACHER PREPARATION PROGRAM 

The pre - s tude nt teac hin g prepat·ation progra m - (Answer in degree of achieve ment) 

3 ill 
(!) 

bD "' 0. " " cr '" "' 6 0 (!) " 0 b '0 ·o;; 0 

u rn -< !'. z 

1. Broadened your philosophy of physical 5 4 3 2 
ed uca twna . 

(Do you fee I tha t the philosophy classes 
classes you were required to take were 
taught in s uch a way that they were mean-
m gfu l and related to your pa rti c ular edu -
cational mterest?) Yes No 

2. Provided a definition o f education. 5 4 3 2 

(Did your preparatory program provide 
you wtth enough experience to e nable you 
to de fme education to the extent that you 
were self-sa tisfied?) Yes No 

3. Provided learning situations that would 
link theory w1 th practice . 5 4 3 2 

(De monstra ted processes mvol vi ng 
theory related to practice such as 
individualized instruction, grading 
the mdivtdual within his achieve me nt 
level ., Yes No 
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~ ,"; 
"' bD "' "0. s:: "' E 0' .... "' 0 

"' s:: 
0 b '"0 ·;; 0 u U"l «: ~ z 

4 . EstabiJs hed thP need for understandmg 
the social and cultural background of 
s tudents 5 4 3 2 

5 . Deve lo ped an unde rstanding of adolescent 
gro wth and development . 5 4 3 2 

6. Outlined workable discipline methods . 
(management o f student be havior) 5 4 3 2 

7 . Deve loped a personal va lu P syste m 
about teaching. 5 4 3 2 

8 . Provided information of how va rious 
school services affect the life of a 
s tud e nt (Example : school lunch , 
bus service , e tc . ) 5 4 3 2 

9 . Established a relationship between 
your field and different subject 
matte r arecs 5 4 3 2 

10 Outlined the teacher 's role in the 
school with regard to extra-
curricular ac tivities 5 4 3 2 

11. Recom m ended techniques for initiating 
self- di scipline a mong s tud e n ts 5 4 3 2 

12 Out lwed techniques for com muni catm g 
with parents a nd othe r adul ts 5 4 3 2 

13 Provided experiences in developing 
teaching mate r ials . 5 4 3 2 

14 . Aided in developing skills in eva luat-
ing teaching mate rials. 5 4 3 2 

15 . Prepared you to evaluate pupil 
progress . 5 4 3 2 

16 . Provi ded methods of analyzing 
teachi ng skills 5 4 3 2 

17 Emphasized the need for deve lopmg 
new knowledge . 5 4 3 2 
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2 2 
'" "' 0. bJJ " "' 0' '" s 0 

'" '" "' 0 b '"0 "8 0 
u ifl ~ ~ z 

18. Provided an awareness as to how your 
subject has been taught in past years . 5 4 3 2 

19 . Provided ade quate training related to 
testing s pecific skills in physical 
educati on. 5 4 3 2 

20. Fostered a desire to be innovative 5 4 3 2 

(Were you provided with examples 
how you m ight change teaching 
methods to make them more work-
able for y ou?) Yes No 

UNIVE RSITY SUPERVISOR 

The university supervisor -

21. Encouraged you to develop your own 
teaching style . 5 4 3 2 

22. Assisted you in setting teaching 
goals and objectives 5 4 3 2 

23. Stressed the importance of develop-
ing a good teaching attitude and 
pride in the profession 5 4 3 2 

24. Provided teaclting methods relating 
theory to practice. 5 4 3 2 

25. Aided you in locating and utilizing 
teaching materials. 5 4 3 2 

26 . Assisted you in selecting appropriate 
teaclting media . 5 4 3 2 

27 . Assisted you in working construe-
tively with your cooperating teacher . 5 4 3 2 
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2 2 Q) 
bJl "' -a 
" " s 0 

0" ,., Q) 

H 
Q) ·;;; " 0 '0 0 u en "' 

.,. z 
(How often d1d you have conferences 
involving you , the cooperating 
teacher and the college supervisor? ) Number. 

28 Provided constructive criticism of 
your teaching. 5 4 3 2 

(How often during your student 
teaching experience did your 
supervising teacher give you 
constructive criticism? ) Number . 

(Did the criticism aid you in 
improving your teaching?) Yes --- No 

29 . Offered suggestions for a full year 
program in physical education. 5 4 3 2 

(Did you have access to all files 
related to instruction in your 
physical education de partment? ) Yes No ---

30. Visited you often enough to make a 
valid observation of your teaching. 5 4 3 2 

(How many times were you observed by 
your supervising teacher during your 
student teaching. ) Number 

(Average t1me spent in conferences with 
supervisor following observation. ) 5 4 3 2 

3L Suggested positive a nd constructive 
approaches to classroom control 5 4 3 2 

32. Emphasized the extra duties for which 
you may be responsible . (bus duty , 
lunch duty , attendance at school 
functions. ) 5 4 3 2 
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,'< 2 (lJ 
bO " 0. 
" 

::J 
(lJ 

E 0' 

'" 0 (lJ " 0 £j '0 ·~ 0 
u w ~ r.. z 

THE COOPERATING TEACHER 

33 . Prov1ded a mple varied teaching 
experiences 5 4 3 2 

(With how many teaching experiences 
were you provided? Example : 
teaching units , administering tests , 
etc. ) 1-5 5-10 11-15 16-20 20+ 

(Give exact number of you can remember. ) Number 

34. Offered continuous constructive 
criticism of your teaching . 5 4 3 2 

(How m a ny times during your 
teaching were you give n feed-
back in a constructive way ? ) 1-5 5-10 11-15 16-20 20+ 

(In a destructive way?) 1-5 5- 10 11-15 16-20 20+ 

35. Provided immediate teaching 
situations to implement 
constructive cri ticism . 5 4 3 2 

(How soon did the feedback occur? 
Give number of times in each 
c a tegory. ) Same Following No 

Day Day Followup 

36 . Assisted in setting teaching goals 
and objectives. 5 4 3 2 

37 . Provided teaching situations that 
would link theory with practice . 5 4 3 2 

38 . Aided in developing teaching materials. 5 4 3 2 

39 . Assisted in selecting appropriate 
media for the methods used . 5 4 3 2 
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ClJ 2 a; 
"' -a bD "' " s 0 0' 

'" ClJ 
ClJ " 0 '" '0 ~ 0 

u iJ) ..: z 
40 . Aided you in developing positive and 

constructive approaches to class-
room discipline . 5 4 3 2 

41. Stressed the importance of develop-
ing a good teaching attitude and 
pride in the profession . 5 4 3 2 

42. Promoted an understanding of the 
total school in relationship to 
your student teaching assignment. 5 4 3 2 

43. Provided opportunities for you to 
work professionally with other 
colleagues. 5 4 3 2 

44. Provided information related to the 
background of pupils with whom you 
were working. 5 4 3 2 

(Did your cooperating teacher expose 
you to student files and show how they 
are used to determine background of 
special problem students?) Yes No 

45 . Ass isted you in assess ing the learning 
capabilities and needs of your students . 5 4 3 2 

(Did your cooperating teacher discuss 
test results and achieve1nent scales 
of your students with you?) Yes No ---

(Did you administer written tests?) Yes No ---

(Did you administer s kill tests?) Yes --- No ---
46. Aided .YOU by being a r esource person 

in locating and utili zing teaching 
materials . 5 4 3 2 
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47 . Provided opportunities for you to 
observe other teachers in the school. 5 4 3 2 

(How many other teachers did you 
observe in their classes during your 
student teacher training experience?) Number ____ 

48 . Made you aware of extra duties for 
which you may be responsible . 5 4 3 2 



December , 1971 

Dear Colleague, 

I am in the process of completing the requirements for a masters 
degree in Physical Education. Your reaction to the items appearing in the 
enclosed questionnaire will be sincerely appreciated . If you are interested 
in the results of any part of the study please indicate by placing your na me 
and return address at the top of page one on your returned questionna ire . 
If you are a female respondent , please write the letter Fin the upper le ft 
hand corner on page one of the questionnaire. 

Sincerely, 

Cliff Andreasen 
Physical Education 
South Cache Jr . High 

95 



J anuary , 1972 

Dear Colleagues , 

About three weeks ago you should have received a questionnaire 
reques ting information reflecting your evaluation of our teacher training 
preparation program in physical education a t Utah State University . 

To date we have had a fairly good response from those who have 
received this evaluative questionnaire. We have not , however , received 
your most needed response and would greatly appreciate your taking time 
to complete the instrument and return it to us as soon as possible. 

Thank you very much fo r your time . 

Since rely , 

Cliff Andreasen 
Physical Education 
South Cache Jr . High 
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Clifford R. Andreasen 

Cand idate for the Degree of 

Master of Sc ience 

Thesis : An Evaluation of the Physical Education Teacher Trainin g Seminar 
a t Utah State University . 

Major Field : Physical Education 

Biographical Information: 

Personal Da ta : Born at Trenton , Utah , July 13 , 1932 , son of 
Aaron and Myrtle Robbins And reasen ; married Roma 
Dahle , October 29 , 1954; three children--Bryon , Betty, 
and Barbara . 
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Educa tion : Attended Trenton Ele mentary School in Trenton , Utah ; 
graduated from North Cache High School in 1950; rece ived 
a Bac helor of Scie nce degree from Uta h State University in 
1957 with a major in Physical Education and a minor in 
Business Administration; completed requirements for the 
Master of Science degree , at Uta h State University in 1972. 

Professional Expe rience : Teacher of Physical Educa tion for the 
Cache County School District , a nd Coach for all sports 
at South Cache Junior High School, 1957 -1972. 
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