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ABSTRACT 

Racial Awarenes ' of Children in a Predominately White Area 

Compared to an Interrac ial Area 

by 

Janis S. Wuthrich, Master of Science 

Utah State University, 1970 

Major· Professor : Dr. Jay D. Schvaneveldt 
Department : Family and Child Development 

The effects of region and sex in relation to racial awareness were 

studied by comparing an interracial area to a predominately wh ite area. 

The test ing of the hypotheses was carried out with two groups of preschool 

children comprised of 20 children from Utah State University in L ogsn , Utah, 

and 20 children from Children's World in Ogden, Utah. 

The instrument used was one developed by J. Kenneth Morland, the 

Chairman of the Department of Sociology and Anthropology at Randolph-

Macon Women's College in Lynchburg, Virginia. The instrument con isted 

of s ix 8-by-10 black and w hite pictures about which questions were asked. 

In regard to region there was no significant difference in the two 

groups studied which would indicate that attitudes aren't necessarily formed 

by direct contact with Negroes, but rather with contact with the prevelent 

attitude toward Negroes. 

There was ignificant difference in sex with girls being more aware 



than boys. Three factors play a part in this difference . First a difference 

in maturation. Girls generally mature faster than boys and thus their 

increased aware ness. Secondly , the idea that personal appearance is 

more s tressed for girl than it is fof boys. Thirdly, simply an indifference 

a mong the boys to really think about and answer the questions. 

An interesting finding was the children's lack of clarity in regard 

to the term "colored. " It is not a term that is know by children in Utah 

as reflected in this sample. 

(64 pages) 



INTRODUCTION 

Origin of the Problem 

As Clark (1957) points out, all those who seek to provide the opportunity for 

children to enrich their lives and to contribute to society as fully as possible 

must increase their concern with the problem of protecting children from the 

corrosion of destructive racial prejudices . This obligation is imperative 

not o nl y in the family's economical and educational advancement, but in 

the area of social attitudes. 

It is primarily in the past two decades that racial prejudice has 

become such an important topic and issue in the United States. The 

dec is ion of the Supreme Court of May 17, 1954, on the issue of the seg­

regated schools has made many more people aware of the issue. It was 

the decision of the court that made many researchers begin to research in 

this area. 

There has been a lot of research in documenting the fact that racial 

awarene ss is likely to appear in early childhood. However , with respect to 

variables such as race, sex, region of residence, and socioeconomic status 

there has been actually very little done. The studies that have been done ln 

this area contain a lot of contlicting evidence. 

Some studies done in relation to children and racial awareness 

have s hown that significant differencea eXIst between Negroes and whites 
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in racial recognition abil ity , racial preferenc:e. and racial self identification. 

However, little has been done to examine whether children vary in race 

awareness according to region as well as by race. There is particularly 

little research from the western part of the United States, and to this 

investigators knowledge there has been no research done in the state of 

Utah in the area of racial awareness of children. 

It was the desire of this investigator to study the question of 

regional variation by comparing white children in an area where there 

are children growing up in an interracial area to children in an area with 

almost no contact with other races. By comparing the racial awareness 

of children in a predominately white area with those in an interracial area, 

new insights can be achieved with respect to how region and environment 

affect the child. 

Purpose 

The purpose of this study was to compare racial awareness of 

children reared in an area where there is exposure to an environment 

with relatively no racial difference as contrasted to an area where 

children are exposed to a multi - racial environment. 

The fact that racial awareness is likely to appear in early childhood 

is well documented . However, as Goodman (1964) points out, with respect 

to variables such as race , socioeconomic status, sex, and region of residence 

there is conflicting evidence . In this study an attempt was made to look at a 

different region than had previously been studied by other investigators . An 
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attempt was also made to study the variable of sex as it applies to race awareness. 

It was felt that this type of study would add to the understanding of 

how racial attitudes develop in young children. New insights in facets of 

racial awareness, particularly regional variation, sex variation , and some 

understanding of the social setting within which racial awareness has its 

beginnings might be achieved . 

Hypotheses 

Children's expressed racial awareness is independent of the amount 

of association with different races. 

There is no significant difference in males and females in regard to 

racial awareness. 
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REVIEW OF LITERATURE 

In a review of the literature one finds dramatic and significant 

developments affecting race relations. Nearly all researchers see two 

historic milestones : 1. the Supreme Court decision of May, 1954, which 

outlawed segregation in the public schools; and 2 . the 1957 enactment by 

Congress of the first civil rights bill since Reconstruction. In reviewing 

these and other significant developments one is, as Goodman (1964, p. 248) 

points out, led to the conclusion that "something big is happening to us; the 

ideal of true equality is becoming a real and v igorous idea; it is an idea whose 

time has come." 

Development of Awareness and Attitude 

A review of literature suggests that children learn racial awareness 

and prejudice in the course of observing and being influenced by the existence 

of patterns in which they live. These studies done over the past two decades 

indi cate that rac ial patterns and attitudes a ppear early in the life of child ren. 

Clark (1957) found in studies of children between the ages of three and seven 

years of age that these children reacted with strong awareness to color. Among 

three-year old Negro children in both northern and southern communities, more 

than 75 per cent showed that they were conscious of the difference between 

colored and non- colored childre n. Goodman (1~64) showed that this is a l so 
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true of white children. Pettigrew (1964) in his studies with children found that 

racial recognition in both white and Negro c hildren appears by the third year 

and rapidly sharpens each year thereafter. He points out that young children 

of both races quickly learn to realistically assign poorer houses and less 

desirable roles to Negro dolls . In this way children assimilate and manifest 

the feelings around them. Morland (1958) reports that recognition ability 

was found to progress regularly with age and has its most rapid de velopment 

during the child's fourth year. 

The development of racial awareness and attitudes is a continuous 

process through childhood. Goodman (1964) distinguishes three essential 

and overlapping phases of this process : 

Phase 1 

Phase 2 

Phase 3 

Awareness--the dawning and s harpening of consciousness 

of self and others in terms of racial identity. 

Orientation- - (incipient attitude) the learning and 

synthesizing of race related words, concepts , and 

values . 

True attitude--the establishing of full-fledged race 

attitudes . 

La ndreth and Johnson (1953, p . 78) assessed earlier s tudies of 

race awareness and questioned whether findings would be equal m children 

of lower and upper class status. They subsequently studied white three 

and five year olds of different status backgrounds in California. They 

concluded that the children of parents engaged in professions are inclined 

to perceive skin color in "cognitive terms" while chtldren of parent 



engaged in semi-skilled occupations perceive in "affective terms . " But in 

both groups a majority of children did perceive it, at both age levels, as 

did the lower status Negro children they studied. They found that patterns 

of response to persons of different skin color are present as early as t hree 

years and become accentuated during the two succeeding years. 

Some of the earlier studies were done by Horowitz (1936) who felt 

that the attitude toward the Negro had historical significance. Although 

the economic status of the Negroes, when they first entered the New World, 

was in some ways the same as that of the indentured white servants, there 

is evidence of a difference in the attitude of the public concerning them. 

There was enough difference in the public attitude to make it possible for 

the planter to extend the term of servitude to whites , whereas they could 

not do so in the case of Negroes . The first record of evidence of legal 

discrimination on race lines occurred in 1640. A Negro and two white 

servants had run away from their master . The two whites were penalized 
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by having four years added to their period of servitude; the Negro was 

reduced to the state of slavery for life. The church aided in the differen­

t iation of Negro and white servants by justifying the enslavement of heathens, 

and later permitting the holding in s lavery of a ll persons originally heathen. 

As the term "slave" came definitely to mean Negro s lave, the 

difference in attitude of whites toward Negroes extended to the Negro 

freeman, who was then legally deprived of rights and privileges which he 

had formerly enjoyed on the same basis as the free whiteman. Emancipation, 

while changing the conditions of servitude , probably had little effect on an 



attitude which had already crystallized on race lines. 

At present, approximately every tenth man in the United State is a 

Negro. Against one tenth of the total population in this country there exists 

today an attitude which finds expression in social degradation, and severe 

circumscription of educational and industrial opportunities. Ample 

justification for the study of attitude toward the Negro in the United States 

may be found. 

Horowitz, (1936) went on to study this area to find that the development 

of prejudice against Negroes begins very early in the life of the ordinary 

child. Beginning early in life it develops gradually. The growth curves as 

they are plotted, show no breaks, such as might be expected if the attitude 

depended on sudden maturation of some physiological aspect in the organism . 

The suggested theory of the course of development does not preclude 

variation in the process. In individual cases or in some communities, 

events may be such that for given time the process is greatly accelerated; 

however, for the most part there is no indication of anything but gradual 

growth. 

In the course of his study he found it necessary to contradict many 

of the oft-repeated c liches current in the discussions of the race problem at 

that time and in many instances even in today's discussions. Young children 

were not devoid of prejudice ; contact with a "nice" Negro is not a universal 

pancea; living as neighbors, going to a common school, were found to be 

insufficient ; northern children were found to differ very slightly from aout\lern 

c hildren. It seems that attitudes towards Negroes are now chiefly determined 



not by the contact with Negroes, but by contact with the prevalent attitude 

towards Negroes . 
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Mussen (1950) observed that intimate contact with Negroes per se does 

not insure a dec rease in prejudice . Whether a child is high or low in prejudice 

following an experience seems to be related to his personality structure . 

Although many feel that contact with Negroes has little to do with this 

development of awareness, Allport (1954) reports that prejudice is lessened 

when the two groups (1) possess equal status , (2) seek common goals , (3) are 

cooperatively dependent on each other , and (4) interact with the positive support 

of authorities, laws , or customs . Goldstein (1944) expressed a similar idea 

reporting that race prejudice can be decreased but was dependent on the 

attitudes, ambiti ons , personali ty integrat ion and social setting within which 

the meeting took place . 

In the development of awareness some authors feel parents play a 

great role. Researchers Radke - Yarrow , Trager and Miller (1952) in study ing 

the role of parents found that the restrictions parents placed on their children ' s 

social relations undoubtedly provide an important frame of refe rence in which 

c hild ren v iew people and groups . They further found that in describing 

racial groups the most frequent description is simply the statement that 

groups are "different , " in this case in color . Many other parents explain , 

"You a re born that way," or "God made yo u that way," or "Dark skin is 

God 's punishment ." In many of the parents efforts to distinguish between 

races the re ran a poignant , confused groping for answers , mi xed feelings 



of rejection and a cceptance and conflicting attitudes about existing race 

attitudes and race relations . Parents in both white and Negro groups 

communicated preJudice and misconceptions to their children and gave 

explanations which would not be helpful in solving problem involving 

race differences which children face tn real life s ituations. They a lso 

revealed little realization of their (parents) own responsibility in teaching 

their children about cultural differences and teaching values and attitudes 

in good human relations. Parental guidance in a large proportion of cases 

failed to give tbe child an unders tanding of cultural differences and 

similarities and failed to demonstrate the parents' acceptance of cultural 

differences . 

Beginning with birth and continuing through the child's life, Zeligs 

(1937) fe lt a child was condit ioned to cultural patterns. The concepts and 

attitudes of his as ociates become his by means of attendant and direct 

learning . Race prejudices, often the r esult of stereotypes, are built up 

before he find s out for himself what the fact;; are . 

From her study, Goodman (1964) found that standardized ideas a nd 

feelings about race are "transmitted" from one generation of Americans 
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to the next, not biologically, but rather they grow in each child in a unique 

combination of conditions . Each child acquires his own set of feelings and 

thoughts about race from materi al s at hand. Goodman sorts these materials 

out as personal , social and cultural . The child picks up cues given by other 

children and adults. These peopl e he bean or knows about, and the relations 

between them are his social ma te rtal '. The things people say and do, or fail 
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to say and do, provide him with cultural materials. These cultural and 

social materials are a ll flit red through personal ones in the process of 

taking root in the child. He p1ck ' up and ignores cues depending upon hi s 

capacity to see, remember , and put th1ng5 together . Temperment, mentaility, 

and learned thought-way.'> all work together to determine his capacity and 

readiness. And even more involved are hi s own phy sical make- up and 

psyc hological make-up which affect hi s responses to other people and the cues 

they offer. 

Factors Determining Awareness 

There appear to be no single factor in determining degree of 

racial awareness, but rather a combination of factors. Goodman (1964) 

presents a summary of factors that play a part in determining racial 

awareness and orientation. These include · 

1. Individual Attributes 
a. Personal appearance; coloring and feature s, structure 

and use of body 
b. Sex and age 

2 . Individual ~ ituation 
a. Pas t and present interracial contacts 

1) Frequency 
(2) Type (plea sant- unpleasant ; with equals, superiors, 

infe riol'SJ 
b . Unu ual circumstances (long i.l lness, loss of parents, 

residence in diffe<ent ections of the country, etc.) 
3. Model s (for total personality, as well as race ways and 

social ways) 
a. Persons (fa ther, mother, Rib! ings, friends) 
b . Dominance 

(1) Degtee 
(Z) Type (consciOu s, dehberate; unconsc iou ·, result of 

c lose r e lationship) 



c. Communication 
(1) Easy, spontaneous , informal, unrestricted 
(2) Self-consicous, formal, taboo , and prohibitions 

d. Race- vtew · , social orientations, race attitudes 
(1) Rationali tic, conventional, egocentric 
(2) Choosing, avoiding, accepting 
(3) Affinity, preference, s uperiority-inferiority , 

friendline s-antagonism (in-group, o ut-group) 
4. Needs and interests (healthy or unheal thy) 

a. Physical activity 
b. Mental activity (rate , cons tancy) 
c . Social activity 

(1) Goal: relatedness: involves awareness and concern 
for others , se lf'1lssessment, etc. 

(2) Goal : "s uccess," popularity, dominance, affection, 
attention, reassurance. 

d . Conformity: nonconformity 
e . Controls, definition , I imits, boundaries 
f. Dependence-independence 
g. Target 

5. Values 
a. Form 

(1) Strength of adherence 
(2) Degree categorical (e ither- or): attitude toward 

deviation, difference, etc. 
b. Content 

(1) Degree emphasis upon clean, white, light, etc. 
(2) Degree emphasis upon "niceness" (good-bad , 

right-wrong, etc.) 
(3) Degree empha::.i s upon "looks:' personal appearance, 

personal esthetics 
6. Characteristic ways 

a . Action-way~ 

(1) Tempo 
(2) Vigor 
(3) Range (of movement) 

b . Feeli ng- ways 
(1) Emottonal tone 
(2) Emoiional quality 

c . Thought ways 
(1) Ob ervational and perceptual habits and capac ities 

(espec ia lly for per~ona l appearance and behavior) 
(2) Genera li zing and synthes izing habit s and capacities 

(c lass •fying, ordering, tnfe rl'ing, eli cr imina ting 
betweeultke and unlike features, behavior, etc.) 

(3) Attcnllon- paying and concentrating hablts and 

11 

capac iti e (lelil>et·atwn, application) (Goodman, 1964, 
p. 201-215) 



Intergroup Attitudes in Children 

Goodman (1964) summarizes three currents of thought dealing with 

intergroup attitudes in children . The first being "neopsychoanalytical" 

which essentially is the definition of a personality type which appears to 

correlate highly with prejudice. Second, prejudice can be accounted for 

largely in terms of culture Pettigrew (1964), showed in a comparative 

study of North-South that the difference in incidence of prejudice is great 

and this difference he finds to be largely a matter of directly learned 

(cultural) prejudice. The third current reflects emphasis on prejudice as 

a social and cultural phenomenon. 

The Prejudiced Child 

Both Pettigrew (1964) and Clark (1957) confirm the general idea that 

some children as young as three years of age begin to express racial and 

religious attitudes similar to adults in their society. 

12 

Rarely do American parents deliberately teach their children to hate 

members of another racial, religious, or nationality group; however, parents 

play a big role in the development of attitudes in c hildren. Stevenson (1960) 

says a child learns a great deal by imitating hi s parents. If parents reveal 

prejudiced attitudes, child ren will tend to imitate those attitudes. Also, 

the way parents actually behave towarrts members of other groups in the 

presence of their children influences ch•ldren as much or more than what 

they may say . At the same time parents can and do communicate prejudice 



in subtle ways. For exampl e , some parents who take pride in belonging to 

a special group, lay stress in the child' s membership in that group and 

consequently lead him to believe that other people are inferior because 

they 're among those in the outside group. 

Many s tudies of markedly prejudiced persons show that they usually 

come from families in which they were treated harshly, authoritatively, 

and unfairly; in other words they were themselves the object of prejudice. 

13 

In a study of Allport (1954, p. 298) he concluded that ". . . a home that is 

suppressive, harsh, or critical--where parents' word is law- -is more likely 

to lay the ground for prejudice. " Cautiously he (p. 299) proposed a 

hypothesis concerning familial bigotry: "A lthough we cannot yet be dogmatic 

about the matter, it seems very likely that rejective, neglectful, and 

inconsistant styles of training lead to the deve lopment of prejudice . . 

children who are too harshly treated, severely punished or continually 

criticized are more likely to develop personalities wherein group prejudice 

plays an important part. " 

Some studies of the development of racial prejudice have suggested 

that prejudiced people differ in personality structure and background from 

those who are unprejudice. One such study of significant importance is 

that of Else Frenkl-Brunswik (1948). This study included 1500 boys and 

girls , ages 11-16 from varied socio-economic backgrounds. The general 

results indicated that already at these age levels children's reactions to 

statements about men and society a well as their spontaneous fonnulation about 

these topics form more or les s a cons istent pattern . This pattern in turn 
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seem s to be r elated to certain personality features in the c hild. 

Another s tudy , related by McCord, McCord and Howard (1960) and 

done by Harris , VanGaugh, and Martin, also suggests that the parents ' 

role in c hild rearing plays a s ignifi cant part in the development of prejudice 

in children. They analyzed a group of 240 young children and simulatneously 

secured information from the parents concerning their child-rearing beliefs. 

Their research demonstrates that the parents of prejudice children are 

more likely to demand strict obedience, that they are repressive to sexual play 

and that they react to temper tantrums with aggression. The parents appear 

to be stern and punitive . 

In addition to parents, racial prejudice tends to develop as a result 

of community pressures which are transmitted not only through parents, but 

also through friends. As Clark (1957) states, racial symbols are so prevalent 

in America that normal children eventually perceive them. They observe 

segregated schools , segregated re sidential areas, segregated recreational 

areas, including restaurants and hotels, and in some areas such as the 

South , segregated transportation. 

There was no evidence available that radio, television, and other 

media of communication do in themsel ves determine the attitudes of children, 

but they may reinforce the developing attitudes of children. Evidence from 

material available suggest the role of the school in the development of 

racial attitudes can be rather passive or can play a significant rol e . 

It was mentioned in various articles of which Clark (1957) is typical, 

that the teacher may be an important fac tor in the development of racial 
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roles. Also the materials a teacher presents and provides for the child 

may be a determining factor. As Jasik (1968) points out, in choosing books, 

teachers ha,·e a respon ibility, for when the teac her reads a book to c hildren, 

she conveys the message that she approves of the book and the people in 

it. When a teacher is able to choose good books which s how Negro and Puerto 

Rican faces, s he indicates that she approves of those people in it. 

Summary of Ltterature Review 

A review of literature shows that racial awareness begins early in 

the child's life. Children learn racial awareness and prejudice in the 

course of observing and being inl1uenced by the ex istence of patterns in 

whic h they li ve. It is a conti nuous process th roug·hout childhood. There is 

no s ingle factor in determining awareness, but r ather a combination of factors-­

the child 's make-up , parents, culture, associat ions, e tc. It seem s attitudes 

towa rd Negroes are determined not by contact with Negroes, but with the 

prevalent sociatal attitude toward Negroes. 

In a review of litera tu re there was no mater ial ava ilable on the relation 

of sex to racial awareness , other than mention by Goodman (1964) and Morla nd 

(1 958). Since previous resea rch was limited a nd the findings of these two 

resea r chers differed, there was a defi n ite need to assess the re lationship o f 

sex and race awareness . Through this research it was hoped that the idea of 

the relationship between racial association and awareness , as well as sex and 

racial awareness, could be more fully documented . 



PROCEDURE 

The testing of the hypotheses was carried out with two groups of 

preschool children in different areas. The control group was made up 

of 20 white nursery school children at Utah State University in Logan, Utah. 

The children were part of five labs that ran two and one half hour s per 

group a nd provided nursery school experience for the children a s well as 

teaching a nd observing exper ience for various students on campus. The 

c hildren were selected randomly from a li s t of children in the various labs . 

After these children had been chosen and tested it was found that they ha d 
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an average age of four years and four months. Age ranged from three years 

and six months to four years-e leven months. Although no precise assessment 

was made for socio-economic level, the children generally came f•·om middle­

c lass a nd upper-middl e c lass famili es. Their fathers varied in occupation 

from s tude nt to professor and from doctor to truck driver . The majority 

of the mothers were homemaker s, but a few were e mployed in various 

occupation s including nursing, teaching and secretarial work. The 

c hildren were grouped according to sex, since some previous r esearch, 

Goodman (1964), has shown that sex wa possibly significantly related to 

racial awa renes 



The experimental group was composed of 20 white nur ery school 

children at Children's World, a day care center in Ogden, Utah. The 
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children were chosen in a random fashion from a list supplied by the director 

of the center. These children were in the nursery school environment through­

out the day. It was pomted out that although some of the mothers worked 

and left their children during the time they are away, just as many id not. 

Some of the mothers were at home, the director mentioned, but found the 

child needed the experience provided by the day care center. These children 

came from middle-class and upper- midclle class families, and like the 

control group, their parents came from a range of occupations. Like the 

control group, the experimental group was grouped according to sex. It 

was found that their ages averaged four years and eight months and ranged 

from three years and six months to five years and five months. 

The difference in the two group was that of exposure to the Negro 

population . The group from Logan have had little or no exposure to the 

Negro, because of the uniqueness of Logan's population--there were at 

the time of the study no Negro families living in this area. There were 

some Negro students at the University playing on orne of the athletic teams, 

but the children had little exposure to them. In contrast the group in Ogden 

had a lot of exposure to the Negro, since thi s area has one of the largest 

Negro populations in Utah. Al so the day care center is located on the west­

north part of town in a Negro-w hite area and there were a few Negro children 

attending the center . 
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De finition of Terms 

Racial awareness 

Racial awareness is interpreted a · meaning the dawning and sharpening 

of con ciousness of self and others in terms of racial identity. It can be 

thought of in terms of racial identification. It involves not only the cons::ious­

ness of self, but also a consciousness of others. 

Racial recognition ability 

Throughout the report of this investigation, the term "racial 

recognition ability" will he interpreted to mean the ability of an individual 

to designate correctly the race of either himself or others. 

Racial prejudice 

Since racial prejudice will only be mentioned briefly, it should 

merely be thought of as a biased awareness. 

Ins trument 

The measuring instrument used was developed hy J. Kenneth Morland, 

the Chairman of the Department of Sociology a nd Anthropology at Randolph­

Macon Women's College in Lynchburg, Virginia. This instrument was 

developed in 1954 and preliminalJ' testtng was done with 70 nursery school 

children that spring, after which the test waq revi ed. 

The instrument consisted of six 8-by-10 black and white pictures about 

which questions were a•ked. The p1otureg were obtained from Morland. The 
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pictures in the order of their presentation include: 

1. A group of five white, two gir ls and three boys, nursery 

school children sitting around a table looking at some books . 

2. Five Negro c hildren, two boys and three girls, sitting around 

a table coloring. 

3. Four men, two white and two Negro, standing and sitting at 

a table drinking a coke and looking at a small black book 

being held by one of the men. 

4 . Six women, three white and three Negro, sitt ing at a table 

in what appears to be socializing and drinking some type 

of a drink. 

5. A group of c hildren, three Negro girls and three white 

girls, four standing by a set of swings and two swinging. 

6. Four boys, two white and two Negroes, sitting on a set of 

playground equipment and apparen tl y talking. 

The instrument developed in 1954 was used with 70 nursery school 

c hildren that Spring for preliminary testing. The test was revised after 
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this initial testing and found to be sufficiently valid. The pictures were 

examined by a panel of white and Negro judges who agreed that the pictures 

were really identifiable by race and reasonably comparable in expression and 

dress . 



The validity of measure was checked by Morland at the close of the 

interview with 264 of the children, by asking each child, "Am I white or am 

I colored?" Correct identification was given by 98. 7 per cent of those who 

scored "high "; by 62.2 per cent of those who scored "medium"; and by 

30.0 per cent of those who scored ·~ow."" According to the chi square test 

these differences are significant at the . 001 level of confidence. Thus 

Morland made the !EBU!¢tfon that the picture test does measure the ability 

to recognize actual persons as colored or white. 

Reliability 

To determine the reliability of the measure, Morland took a 20 

20 

per cent random sample of 454 subjects and their responses were checked by 

a split-half method. The pictures were divided into halves by odd-even 

method. A corrected coefficient of reliability of . 982 was computed, 

indicating that the picture test measures with a high degree of consistency. 

Interviewing 

Before interviewing began, a day was spent in each of the two areas 

so that the investigator would not be completely strange to the children. After 

talking with the children, watching them play, and reading a story to two 

girls who asked, the interviewer became somewhat familiar to the children. 

It was hoped that having seen thi s investigator and perhaps talked with her the 

children would not be frightened when it came time to interview them. 
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Testing of the children at Chtldren's World took place March 18, 1968. 

The interviews took place during the morning in the directors office and during 

the afternoon in a vacant classroom at the center. The testing of the children 

at Utah State University took place May 12, 1968 with the children being 

interviewed in the nurses room. Eac h interview at both places took approximately 

5-8 minutes to conduct. The children were brought into the room by the 

interviewer and given the explanation that their help in playing a game was 

needed and asked if they would like to play. Each of the children readily 

responded and was eager to participate. The tests were then conducted and 

the interview was recorded on the coded score sheets as well as tape 

recorded. Even though the children were instructed to speak up, it was 

difficult to tape the interviews as the children responded with a lot of nods 

and finger po inting in addition to many times not projecting their voices . 

The tape therefore proved to be of little value . 

The pictures in the interview were designed to measure four aspects 

of racial awareness: racial acceptance, racial preference, racial self­

identification, and racial recognition ability. The complete test is found in 

the appendix . 

To find out how willing the subjects were to accept Negroes and 

whites as playmates, each was given three chances to say if he would like 

to play with Negro c hildren and with white c hildren in the pictures. Race 

and color were not mentioned in these questions. The interviewer pointed 

to the picture and a s ked the s ubject, 'Would you I 1ke to play with this child 

(or children)?" Following there pon,e the ch ild wa asked "why" or "why 
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not?" The scores ·of the s ubject were then scored on the special code sheet 

as "Acceptance" if he indica ted a majority o f the time that he would like 

to play with members of the race in question, "Nonacceptance , " if he said 

he would not I ike to play with them for any othe r reason than racial such as 

one little girl who s atd she wouldn't play with the boys in the picture because 

"girl s play with girls , boys play with boys," a nd re Jection if he says that 

he does not want to play because of race and color. 

Three questions called for an indi cat ion of preference between Negro 

and white children in the pictures. Each subject wa asked if he would rather 

play with a group of Negro or a group of white children . The response 

was then scored as ''prefers own race," ' 'prefers other race," or "preference 

not clear , " depending on the SLtbjects most frequent response. 

Three measures were made to te · t the subject's rac ial identification. 

One measure was based on r esponse to the ques ti on as to which of the 

children in the picture co mposed of Negr oes and white - he looked most like. 

Another ques tion dealing with self- identification aske d the child in regard 

to the pictures of egroe and whites wh ich he would rather be. The last 

measure sought to identify if the s ubject would identify the ir mother as one 

of the Negro or white wom en in the picture , and the ir father as one of the 

egro or white men in the picture. 

The last area, racia l recognition,abi !ity concerned the ab ility of 

the s ubJect to designate corr ec tl y the race of tho e in the pictures . After 

the ques tions 1·egardmg acceptance, preferenee, and self- identification were 

asked , the pictut·e> were ,;; hcown a ,, ,•eund time, a nt.! fur each one the c hild was 
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asked, "Do yo u ~ee a white person in this picture?" lf he said he did he 

was a sked to point to the white person. For the same picture the child was 

asked, "Do you ee a colored pe rson in thi ~ picture?" Again iJ the child 

s aid he did he was a 'lked to r oint to the colored person. Each of the s ubjects 

was given 12 chances, two for eac h of the six }Jicture to identify the 

persons . Those who mis ed no more than two were cored " High " and 

those mi ss ing more than two were scored "Low." 

In the concludi ng parts of the test the c hild was asked two questions: 

1. 'Are you white o r are you color ed?" referring to the c hild 's 

identity. 

2. 'Am r whi te o r colored'?" referring to the interviewer. 

Afte r the interview the c hild was then thanked for hi s cooperation 

a nd taken back to c lass. 

Analyses of Data 

After testing the childre n all of the data were examined and compiled 

into frequenc ies. Si nce the i esult of the re earch were measured in 

frequenc ies rather than sc01 es the chi-square te·t wa used to analyze 

the data and determine tati s tic al s ignifi cance. The . 05 level of confidence 

was used as the level of rejec ti on. 
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FINDI GS 

Utah State Uni ve r· .; itv v~. Children' World 

ln comparing the two tegions a hown in Table 1 and 2, hoth groups 

accepted white and Negroes; however, in the column of nonacceptance of 

whites there appeared a s ignifi cant difference as hown in Tahle 1. Although 

not s ignificant , a .strong t elations hip wa s evident in the columm of 

acceptance of the egro in Tablf' 2 on the following page. Five children at 

Utah State Univers ity expres sed for one reason or another an unwillingness 

to play with while s and Negroeg, This nonacceptance, however, was not racial , 

but more that the children in the pi c tures one and two were not children that 

they'd like to play with . 

Table 1. Acceptance o f whitf' " by white children according to region 

Regional Grouping Acceptanc<J Non acceptance Rejection 
of whiLes of wh ites of whites 

u. • U. Children 54 5 1 
Chi ldren 's World 60 0 0 

Chi square value .:32 5 . O* 1.0 

= 60 r ~pon3e· for 20 Inter viewed in ea ch s choo l 

"'SigmJicant at 0. 5 level of con[idence 
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Table 2. Acceptance of Negroes by white chi ld ren according to region 

Regional Grouptng Acceptance Nonacceptance Rejection of 
of Negroe of egroes Negroes 

U. S. U. Childt•en 48 6 6 
Children 'll World 54 5 

Chi square value .36 +3. 58 .10 

N ~ 60 responses for 20 inlet viewed in each school 

The other six tables regarding region show little significance to region. 

(See Tables 7- 12 in appendix) Even though the children at Children's 

World had direct contact with Negroe:3-- play111g with them, and attending 

sc hool with them,--they appeared to be no more racially aware than the 

children at Utah State Univers ity who had no contact. These results lend 

support to the s tudy of Horowitz (1936), who concluded that attitudes toward 

the Negro are not determined nece sarily by contact with Negroes, but 

with the prevalent attitude toward Negroes. 

F o m the •·esults of thi s .~ tudy the•·e appears to be little significant 

difference which may be expla in ed in two ways. The first is that t he 

variable of region has little s ignificance to the development. Secondly, 

even though the two regions diffPI' in the Negto population and, therefore, contact 

or a soc iation with the 'egt·o differ, perhap - there prevai ls the same or similar 

a ttitude iu the twu at·ea • 
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Girl vs . Boys 

An interesting part of the study wa the significance of sex in the 

development of racial awareness . ln noting the following Tables, one 

sees a s ignifi cant difference in responses to the questions of: 1. racial 

preference (Table 4); 2 . which the chi ld would rather be (Table 5); 

3. nonacceptance of white (Table 3 and 4); a non-significant relationship 

in "High" and "Low" awareness (Table 6). The reader will note that the 

chi square value in Table 6 indicates a strong relationship although not 

statistically significant. 

Table 3 . Acceptance of whites by white children according to sex 

Sex Acceptance Nonacceptance Rejection 
of whites of whites of whites 

Girls 60 0 0 
Boys 54 5 

Chi quare value .32 5. 0* 1.0 

N ~ 60 response for 20 interviewed of each sex 

*Significant at 0. 5 level of confidence 



Table 4. Hacial preference of white c hildren according to sex 

Sex Prefers own race Prefer other race or 
preference not clear 

Girls 56 4 
Boys 47 13 

Chi s quare value . 78 4 . 56* 

N ; 60 re ponse for the 20 interviewed of each sex 

*Significant at 0. 5 level of confidence 

Table 5. Responses to the ques tion, "Which would you rather be?" 
by white children according to sex. 
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Sex Hather be child Rather be child of other 
of own race race or not s ure 

Girl s 53 7 
Boys 32 28 

Chi square value 5.2* +12. 6 

N ; 60 responses for the 20 interviewed of each sex 

*Significant at 0. 5 level of confidence 
-.-Signifi cant at . 001 level of confidence 

It appears that girl s are more aware and place more importance on 

being white, preferring own race , and accepting own race . They seem to 

have a higher awareness of race . The boys on the other hand expressed a 

"low awareness." They do not seP m to be as concerned. 



Table 6. Racial recognition ability accotding to sex 

Sex High Abiltty Low Ability 

Girl 
Boys 

Chi square value 

10 
3 

:J.5 

N = 20 children of each sex interviewed 

10 
17 

1. 81 

Three factors may play a part in this difference . First a difference 

in maturation. Girls generally mature faster than boys and thus their 

increased awareness. Secondly , the idea of Goodman (1964), that personal 

appearance is stressed more for girls than boys. A third factor could 

possibly be s imply an indifference among the boys to really think about 

and answer the question. 

Related Finding 

Perhaps a ' important a the stati ucal data were the direct 

responses of the children. It was revealing to note the strong feelings 

expressed by at least three of the chi ldren, two from Utah state University 

and one from the Children' World . One little boy rejected Negroes 

expressing strongly the opinion, "Whites play with whites, and Negroes play 

with Negroes and you don ' t eve1 play with each other." The other boy 
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s imply rejected them ayi ng, "I don't like egroes. " The little girl revealed 



a strong dislike by rejecting Negioe in her tatement, "I hate Negroes and 

wouldn ' t want to play with them." 

vera! children tefe _ed to child ren of another race but were 

unclear a .• to which ta ce. Thi wa evident in statements s uch as one 

little boy who said, "Oh, thode are some Japanese." Thi s seemed to 

s how that orne children although not completely racially aware were in the 

process of becoming aware . 

Even though not even ha If of the childJ:•en fell into the area of high 

rac ial awareness, tt is revealing that children are aware and in the process 

of becoming aware. This is pa rticularly ignificant when one considers 

the Ia rge number of people who hold to the idea that young children pay 

little attention to race. 

It was at first difficult to unders tand the extreme difference in 

awareness from a child with no apparent awareness to the extreme of the 

c hild who s hows a marked rac ia l pre judice . As pointed out in the review 

of lite ratur·e lhPse thought and feelingg grow in eac h child as a unique 

combina ti on o f cues picked up from other childre n and adu lts depending on 

the individual child 's ability to see , remember, and put things together as 

well a the child ' temperment, mentalr ty, lea rn ed thought ways, physical 

makeup , and personal needs and interes t"". 
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Another inte res ting ob·ervati on was how unc lea r many of the children 

were with the term "colored." The tetm colored was used because several 

s tudi eti Morland (1966), Clark (1957), and Goodman (1964) all showed that 

c hildren in tl1 e areas te ·ted wcr e mu r e famrtrar with this dea ignation of the 



races. In t•espon e to the interviewer ' closing question the following 

response;; were noted: 

Am I white or colored? 

Are you whitt> or colored? 

whi te 
22 

20 

colored 
18 

20 

Nearly one- half of the c hild ren thought the interviewer was colored, 

which might ha e been e plained by the brown hair and eyes and olive 

skin of the interviewer . However, in e amtmng the children's response 
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to themselves half of the childr n from both Utah State University and Children's 

World also aid that they were colored. A few of the children made statements 

such as a little boy who said hesitantly, "I'm colored, (pause) I ' m red. " 

The little boy had on red pants and a red and blue stripped shirt. Clearly 

the term "colored" is not one used in the Utah area a s it might be elsewhere 

in the United States, at least not by the pt·e.;chool child. 

Summary of Findings 

In general the stud ie<; of the Utah State Un ivers ity and Children's World 

Nursery Schools bowed that au itude a rP not nPcess arily formed from 

di t·ect contact with Neg1oe , but from the prevalent attitude toward the Negro. 

ft is concluded that children 'o Pxpre,, ~ed racial awareness is independent 

of the amount of assoc iation of diff rent race . 

AI o it wa noted that ex is a stgnificant factor in regards to race 

awareness with gtrl · generally fot ming more of an awarenes s than boys. 

Henc e the hypothesis whtch ~ t ates there J ' no significance in regard to sex 

of child ts r Jected 



It was also evident that the term "colored" is not one generally 

known and u ed in the Utah area by the young child. 
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SUMMAR Y A D CONC LU ' ION 

Thi s ·tudy of racial awarene~'l wa · conduc ted with the purpose of 

comparing racial awarene~s in children rea r din an area where there is 

exposure to an envit·onment with re lati vely no racial difference as contrasted 

to an area whete children are. expo~ed to a multi - racial environment. 

With thi s purpose 1n tntnd tt was hypothe~ ized that children's 

amount of assoc iati on wi th diffet• nt races i mdependent of their racial 

a\\a r eness. It was a ls o hypothes i .led that th 1 fl tcl no s ignifi cant difference 

in male and fe ma le tn regard to racia l awa reness. 

The te ling of the hypotheses wa carried out with a contro l group 

composed of 20 white nur ·e r y chool children at utah State University in 

Logan, Utah, and an exper ime ntal group compo ·ect o f 20 white nursery school 

c hildren at Children'> Wo t ld, a da) care cente~ in Ogden, Utah. Each child 

was inte rview ed b) the inves tigatOJ', 

Thi s ·tudy aro e from a neerl for more unders tanding of how racial 

attitude s dcvfJ lO!J Ill chtld1·en. Though tudt es have been undertaken in this 

area there wa s still much to bt' rP ea1ched . As Goodman (1964) pointed out, 

with respect to va r-iabl e> · suc h a,; t aC'e, oeioeconotn ic s tatus , sex, and region 

of res iclence there 1 coltflicting •lVIdencP . 

The study wa :':l unde iiHkt·nh \ th tng an 11'1 Lrument developed by 



Morland ( 1958) The rnstrume nt con ' i ted of ' ix &by-10 black and white 

pictures about whrch queii tions were a;ked. The results of the data were 

then analyzed by mean5 of the c hi ; quare te ' t. 

The findmg · of thr r·e~ear·ch s hed some new light as well as 

confirming finthng::; from vreviou; ~tudre.,. In regard to region there was 

no s ignificant uifference. Th rl's difference may be accounted for in two 

ways - - the variable of region has little explanatory power or there is a 

prevalence of the same or imilar attitudes in the two areas despite the 

difference in Negro po].Julation. The research on region a lso confirmed 

the findings of Horowit.o (1936) that attitude, toward the Negro are not 

determined necessarily by contact with Negroes , but with the prevalent 

attitude toward Negroes. 

ln rega1d to -ex the finding s confirme d tho - e of Goodman (1964) 

that sex is an important variab le in the development of racial awar·eness. 

Three factors play a role in thr s drfference- -maturation, the stress of 

per ona l ap].J arance for gi r [..;, and perhap3 an indifference on the part of 

boys to think and an wer the qut'stionq a s po' d in the interview. 

An rnt rc ting frndrng wa, the lack of clarity in the understanding of 

many of the c hildren rn regar u to the le r rn "co lored . " Althouth chi ldren in 

other s tuthes were famrlia1 wrth thr " dtl rgnalion, half the chrldren in the two 

areas tea tc<.J were unfam rlr ar with the te tm . 1hrs was clearly evident in 

'l tatem nt.; s uch a-; one little boy who aa rrl, " f ' rn colored. (pause) I ' m red." 

The little boy had on red pant , "nd a. 1 t>d and blue "tripped hiti. . 
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The finding that children 's attitudes are developed as a result of 

attitudes that they come in contact wtth i~ an important finding in relationship 

to children and thetr developing attitudes toward each other. This knowledge, 

that the attitude among peop le the ch ild a ociates with is an important 

ingredient in how the child develops awarene~ , , s hould make those working 

with children aware of the tmportant part they play in helping children 

develop acceptant attitude.,; toward others. 

The parent can do thi ' by being awa t·e of hi own feelings toward others. 

Al o it is important or pat e nts to help children unders tand other races and 

c ultures uch a the Negro. Even inco rporating into the everyday American 

life some favorite fo teign cultom or tradition can e nrich a child's cultural 

heritage as well as thetr unders tandmg and appreciation of other peoples . 

Important 111 many way, to the preqchool c hild is a lso the teacher 

who can play a vital ro le in the development of good racial attitudes toward 

others. A~ mentioned tn thP , .,view of lite • ature when a teacher reads a 

book to chi ldren, · he conve) the m ~sage that s he approves of the book and 

the people in tt. As s he talk · to chllure n and an we r s questions, s he can 

clear up mi conceptions that they may have. The teacher may teach how 

other people li ve and follo" through wtth games or color play to obtain 

further ideas. 



Co mpar isons 

This s tudy was innova ti ve in that it compared white children with 

white c hildren whereas most ·tud1 es of rac ial awa1·ene ss of prejudice have 

compared white and Negro chil dr e n. De pite thi .:; fact some comparisons 

and conc lus ions can be made with thi r esea rc h a nd other researcher's 

findings. 

In comparing this with othe r s tudies it was found to coincide with 

Goodman' s (1964 ) findings that sex i an important variable, but differs 

from Morland (1958) who found childr n va ry s ignificantly in racial 

r ecognition a bility m a ge and r ace, but not sex or by s tatus of whites. 

Like othe r r eaea r cher , thi r e earcher found that racial awareness 

does develop ea r ly in the young child , howeve r , it did not appear to be as 

high as pre vi ous studi es have ~ hown . 

Needs for Further Re search 
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Due to the present change of s t ructure of race relations in America 

ther e is a ne d to not.P the c hange in childre n's a ttitudes . More and more the 

Negro is be ing included in teJevi dion and motion pictures with a different 

image than in the past . The Negro is inc luded in advertisements, lead roles, 

a nd in va ri ous r o les , r ather than the s te reo type s e1·vant o f the past. The Negro 

is a lso seen a .s a pa rt of the fa s hion world, po liti cs , and government. In many 

of the commumll e in Amer ica the N gro is beginning to be seen as a teacher 

a nd leadeJ . Nu douLt ~ee ing tllf' eg1 o 111 these r oles rather than as a servant 

or s ub-c ili zon will hav<J a n Impa.vt on whi te child ren . Research to determine 
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the impact of tht new image would be valuable. 

There i a need for further study in the area of variables to eliminate 

some of the differing findmgs of the pa t. A deeper study rn the area of 

sex difference would be meaningful. Also there is a need to study variables 

such as economic status and religion. 

In connection with the difference in sex it would be interesting to 

delve deeper into the reaaon for this difference. Particularly interesting 

would be the idea of Goodman 1964) that personal appearance is more 

stressed for girls than boys and thus their increased awareness. 

In the Utah area there is a need to study the influence that religion 

might have on developing racial awarenesR and attitude. Particularly of 

interest would be a compari on of LDS or Mormon children with children 

of another religious background. 
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Race Awareness Picture Test 

Questions to acco mpany ptctures and use of code sheets. 

General explanation of the test 

The test is designed to measure racial acceptance , preference, self-identifi­
cation, and racial recognitton abili ty in Negro and white children of pre-school age. 

There are two parts to the test. The first part makes no mention of race 
and tries to find out if the children accept, prefer and identify with their own race . 
The second part attempts to measure the ability of children to apply racial terms 
correctly to the persons in the pictures . 

Part I. 

First Picutre (five white children armmd a table) 
1st Question : What do you see in this picture? 

(Th is is the initial warm-up question for each of the pictures in this 
part of the test. The "S" on the code sheet stands for "Spontaneous Racial 
Hecognition" and is to be encircled if the subject mentions anything regard­
ing the race of the subjects .) 

2nd Question : Would you itke to play with these children? 
This is one of the three questions designed to measure the acceptance 

of white playmates . "A W" stands for "Accepts \Vhite , " and is to be encircled 
if the subject says he does want to play with the children: "NA W" stands for 
" non-acceptance of the White" and is to be encircled if the subject says he 
does not want to play with the children for any other reason than racial· "R W" 
stands for "Rejection of the White" and is to be encircled if the subject says 
he does not want to play with the children on the basis of their race . 

3 rd Question : Why ? (or Why not?) 
(The answer to thi s question will determine whether "NAW" or "RW" 

should be encircled.) 

Second Picture (five Negro children around a table) 
1st Question : What do you see in this picture ? 
2nd Question· Would you like to play with these children? 
3rd Question · Why? (or Why not?) 
4th Questiow (Also in volves the first picture) Would you rather play with 

these children (point to those in the second picture) or with these 
(point to the children in the first picutre. ) 

(Encircle "PW" whteh means "Prefer White," on the code sheet 



if the subject choose whites; "PN" which means "Prefer Negro" 
if the subject choo es Negroes ; "P?" if the subject refuses to 
make a choice.) 

Third Picture (four men, two Negro and two white) . 
1st Question : What do you ee in the picture? 
2nd Question · Does thi s man look I ike your Father ? 

(Point to one of the whites . Encircle "FW" if the subject 
indicates that the white man looks like his father; "FW?" 
if he is not sure; "FWX" if he indicates that he does not 
look like his Father.) 

3rd Question : Does this man look like your Father? 
(Point to one of the Negroes and follow the procedure as 
the 2nd Question above) 

4th Question : Which of these men look most like your Father? 
(Point to all four . Encircle "FMW" if the subject indicates 
that hi father looks more like one of the whites; "FMN" 
if he says h1s father looks more I ike one of the Negroes; 
"FM?" if he says neither look like Ws Father.) 

Fourth Picture (six women, three white and three Negro) . 
1st Question : What do you see tn this picture? 
2nd Question : Does this woman look like your Mother? 

(Point to one of the Negroes and follow the directions 
given to the third picture above- - (Mo) stands for "Mother ". ) 

3rd Question : Does this woman look like your mother? 
(Point to one of the whites and follow the directions above.) 
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4th Question : Which one of these women look most like your mother? 
(Point to all of them, and follow the same directions for the 
4th Question in the third picture . ) 

Ftfth Picture IX girls , three white and three Negro, at a swing) 
lst Question : What do you see in this picture? 
2nd Question : Would you like to play with th1s girl? Why? (or 

why not ? ) (Point to one of the Negroes . Encircle "AN" 
1f the subject indicates that he would I ike to play with the 
Negro child ; "NAN" if he would not , for any reason other 
than racial; "RN" If the child does not want to play with the 
Negro because of her race . ) 

3rd Question: Would you play with thi girl'? Why? (or Why Not?) 
(Point to one of the whites and follow the directions above). 

4th Que tton : Which one would you~t like to play with? Why? 
(or Why not) (Pomt to all , and follow the directions of 
the second p1ctu1·e 4Ut Quest1on) 

lf the subject is a gnl as k queotton 5 through JO with this picture; if the subject 
is a boy , ask que tions 5 thruugl1 lU w1th th Sixth p1cture. 



5th Que.>tion: Do you look hke th1s girl (or boy)? 
(Potnt to one of the Negroes. Encircle "L " if the subject 
says he look like a Negro; "LN?" if the subJeCt is not sure; 
"L NX" tf the subject s ays he does not look like the Negro. ) 

6th Quest10n · Do you look ltke thi girl or boy? 
'Point to one of the "htte .- and follow the directiOns for the 
5th queationj 

7th Quer1 tion : Which om• of the e girls (or boys) do you look most 
like? 
'Pmnt to all. Et<t:llcle " LM " if the ubject says he looks 
most ltke one of the egro· ·s; "LMW" if most like the white; 
"LM?" if not ure. ~ 

8th Question : Would you J ike to be thi girl (boy)? 
(Point to one of the whites. Encircle "BW) if subject says 
she would !ik., t(• be whue g1rl , etc.) 

9th Quest10n : Would you ltke to be thi girl (boy)? 
Pmnt to one o1 the 1egroe , encircle "BN" if she says 

she would like to be like the Negro g1rl , etc.) 
lOth Ques tiOn : Which of these girls (boys) would you most 

llke to be? 
(Point to all . Enci1 cle "RBW" if the subject says he 
would rather be one of the wh 1tes; "RBN" if he would 
rather be one of the Negroea; "RB ?" if he refuses to 
make a chowe. ) 

Si,.'th Picture (four boy , tw•> wlnte and two Negro , on a go-around) 
1 t Question · What do you see in thi s picture? 

Part ll . 

2nd Que~tion Would you llke to play w1th thi boy ? 
_2rd Ques tion Would you like to play with this boy? 
4th Ques tion : Which of these boy~ would you most like to play 

with ? (Po1nt to all and follow dtrec tions for the fifth 
picture) 

(If subject I .; a boy add qufl<!tJons 5-10 under the Fifth Picture) 

Tell thu >llbJect that you want to ahow h1m all of the pictures once 
more. lJcgirming wllh the_ 1.xth picture a k: 

1. Do you see a whne per on In thi picture? Point to him. 
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2. Do you ee a colored person in tlu pic ture? Point to him . 
Alternate these queatioua wnh each picture , a king for the 
fifth pictllre : 

J Do you ee a cutored pe1 on 1n thi a picture? Po int to him. 
2 . Do you ,era whue person 1n th1s picturll? Point to him. 



For each question, enc1rcle " W" if the subJect correctly 
identifies a white person, or if no white person is in the 
picture , and the subJect recogmzes this encircle "-W" if 
he pOints to a colored person a a wh1te person; encircle 
"?W" if he i not sure or does not respond . Enci rcle "C" if 
the subjec t conectly identifiea a Negro as a colored person, etc. 

Final Two Que tiOnB (on the code oheet). 
Arc you white or colored? (Enc1 rete "W" if the subject says 
he is white ; "C" tf he days he IS colored;"?" 1f his answer 
is not clear.) 

Am T colored or white ? (The interviewer asks this about himself) 

Acceptance . Each respondent Is given three chances to 
"accept" members o f his own race and thr"e chances to 
"accept" members from the other race (fcom questions on 
the 1st, 2nd, 5th and 6th pictures .). He can be scored "AW" 
and "AN" if, in a majority of the instances he says he would 
like to play with the children in question; "NAW" or "NAN" 
if in a maJOrity of responses, he does not want to play 
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with the children of the race in question , for any other reason 
than racial (e. g., in response to "why " if he states "Just 
because ," or "I don 't like boys."); "RW" or "RN" if he 
rejects them for racial reasons (e. g., "Because they're 
black ;" "Because they are colored." 

2. Preference . Each respondent is given three chances to 
mdicate a preference between Negroes and whites in the 
p1ctures: between the group of whites m the first picture 
and a group of Negroes 1n the econd pi cture; between a 

egro g1rl and a white girl mthe 5th p1cture ; between a 
white boy and a egro boy 1n the 6th picture . He is 
cored a s " P N" (prefer Neg10) or "PW" (prefers White) or 

"P ? " (Preference Not Cleat), depending on the most frequent 
l' eoponse. 

3 . Racial Self-Identification 
There are three parts to Lhls aspect of test : 
a . The response to tbe question, "Which one do you look 

mo !like?" 
For the g11'ls the f1fth picture ; for the boys the sixth 
p1cture . 

b. The redponse to the question, "Wh1ch would you rather 
be ? " 
For girls the f111h plctUJe; for boy the sixth picture. 



c. Parental Identification: 
Mother : 4th picture . (Which looks most like your Mother ?) 
Father: 3rd picture . (Whic h looks mos t like your Father ?) 

4. Racial Recognitwn Ability : 
This is derived from answers to Part II of the test. 
Each respondent is given twelve c hances (two for each of 
the six pictures) to identify "White" and "colored " persons 
in the pi ctures . li he is correct all twelve times, or If 
he misses on ly once (twice) he is scored "High;!' If he 
misses more than once he is scored "Low. " 

5. Final Two Questions : 
a . "Are you whtte or are you colored?" 
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b. "Am I white or am I colored ?" (asked by the interviewer) 
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Appendix B 

Code Sheet for Racial Awareness Interview 
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Code Sheet for Racial Awareness Interview 

Subject : Date : 

School: Place of Birth: 

Address : Years in City: 

Birthday : Fathers Occupation : 

Age ___ years __ months Mothers Occupation : 

Sex: M F Birthplace of Father : 

Race : Birthplace of Mother . 

Part A Part B 

I. 1. s I. 1. w -w ?W 
2. AW NAW RW 2 . c -c ?C 

II. 1. s II . 1. w -w ?W 
2. AN NAW RN 2 . c -c ?C 
3 . PW PN P? I 

Ill 1 w -w ?W 
IJI , 1. s 2 . c -c ?C 

2. FW FW ? FWX 
3. FN FN ? FNX IV. 1. c -c ?C 
4 . FMW FMN FM? 2 . w -w ?W 

IV. 1. s v 1. c -c ?C 
2. Mo MoN? MoNX 2. w -w ?W 
3 . MoMNMoW? MoWX 
4. MoMN MoMW MoM ? IV 1. c -c ?C 

2 . w -w ?W 
v. 1. s 

2. AN NAN RN Am I white or colored? w c ? 
3 . AW NAW RW Are you white or colored? W c ? 
4. PN PW P ? 
5. LN LN? LNX 
6. LW LW ? LMX 
7. LMN LMW LM ? 
8. BW BW ? BWX 
9 . BN B ? BNX 

10 . RBW RBN RB ? 
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VI 1. s Summary Scores 
2. AW NAW RW 
3. AN NAN RN 
4 . PW PN P ? 

s Recognition Ability ___ 
AW_ ; NAW RW_ 
AN_ ; NAN ; RN_ 
PW_; PN -- ; P? -
LW___; L N __ ; L ? - LM_ 
BW ; BN __ , B? - RB_ 

M:JW_; MlN Mo?_ MoM_ 
FW_, FN __ , F? - FM __ 
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Tables Regarding Region 

Table 7. Racial preference of wh1te c hi ldren according to region 

Regional Grouping P1 efers own race Prefers other race or 
preference not clear 

U S. U. Children 
Chil dren's World 

Chi s quare value 

53 
50 

.08 

N ~ 60 respon e for 20 interviewed tn each school 

7 
10 

. 52 

Table 8. Respon es to the question by white children, "Wh ich do you 
look most like '? 

Regional GroLJping Mo t li ke c hild Most like child of 
of I)Wn tace other race or not sure 

u.s.u Children 46 14 
Children's World 40 20 

Chi square value .42 . 52 

N ~ 60 te "pon e for 20 child ren interviewed 1n each regio n 



Table 9. Respon es by white chlldrt>n to th question, "Which child 
would you rather be ?" 

Regional Groupmg Hather be child Rather be child of 
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of own race other race or not sure 

U.S. U. Chtldren 42 18 
Childre n' s World 43 17 

Chi s quare value . 012 . 02 

N : 60 respon ea for 20 chtldren interviewed in each region 

Table 10 . Hesponse by whtte c hildren to the question, "Whic h one looks 
most I ike your Mothe r '?" 

U. S. U. Children 
Children 's World 

Cht square value 

15 
17 

. 12 

N = 20 responses for 20 c hildrt> n Interviewed in each region 

5 
3 

. 50 



Table 11. Responses by white children to the question , "Which one looks 
most I ike your Father ?" 
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Regional Grouping Looks most like man Looks most like man of 
of own race other race or not sure 

U.S. U. Children 12 8 
Children's World 15 5 

Chi square value . 12 .50 

N = 20 responses for 20 children interviewed in each region 

Table 12. Racial recognition abihty of white children 

Regional Grouping 

U.S, U. Children 
Children's World 

Chi square value 

H1gh Ability 

8 
5 

. 66 

N = 20 responses for 20 interviewed in each school 

Low Ability 

12 
15 

• 34 
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Tables Regard ing Sex 
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Tables Regarding Sex 

Table 13. Acceptance of Negroes by white children 

Sex Acceptance of Negroes Nonacceptance 
of Negroes 

Rejection 
of Negroes 

Girls 53 
Boys 49 

Chi square value . 16 

N = 60 responses for 20 interviewed of each sex 

3 
4 

. 14 

4 
7 

. 82 

Table 14 Response to the question, "Which child do you look most like ?" 

Sex Most like child of Most like child of other 
own race race or not sure 

Girls 50 10 
Boys 36 24 

Chi square value 2.88 2. 88 

N = 60 responses for 20 interviewed of each sex 
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Table 15. Response to the question , "Which one looks most like your Mother?" 

Sex Looks most like woman Looks most like woman 

Girls 
Boys 

Chi square value 

of own race 

15 
16 

• 032 

N = 20 responses for 20 interviewed of each sex 

of other race or not sure 

5 
4 

.11 

Table 16. Response to the question, "Which one looks most like yo ur Father?" 

Sex , 

Girls 
Boys 

Chi square value 

Looks most like man 
of own race 

16 
12 

.57 

N = 20 responses for 20 interviewed of each sex 

Looks most like man of 
other race or not sure 

4 
8 

1. 33 
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