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PRELIMINARY STATEMENT

THE PURPOSE OF THE STUDY

This study has a primary and a secondary purpose. The
primary purpose is to call attention to the question of
whether of not Utah vefse should be introduced for study
into the elementary and secondary schools of Utah. The
author dces not want to imply that he will give a satisfactory
answer to this question. He hopes, however, that this effort
will emphasize the question and stimulate thought concerning
the same. It seems reasonable to suppose that most of the
Utah school officlals who are concerned in any way with
literary material for school curricula will agree that, if
there is any Utah verse that has literary merit, it should
be utilized in the Utah schools.

The secondary.purpose of this study is to search out
the postry of literary quality and recommend it for use in
the elementary and secondary schools of Utah. Again the
author does not want to imply that he will determine, once
and for all, what is literary and what is not. He will
merely attempt, through his best judgment, to measure the
poetry b& literary standards snd bring into light what he
considers best for further judgment and analysise by the
literary critics. The critics and the test of time must

complete the work.
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"A classic is & poem whose position is above dispute.
It has stood the test of time, is of the class. It has én-
dured because it has hed the power to appeal to the hearts
end Judgment, not of one crowd or cortérie of men, nor bf
one country a period, but of all who have known it in all
climes, through successive changes of literary fashion. And
it has had this power of appeal because of its intrinsic
truth, worth and beauty."l | |

Utah may have few poems that can measure up to the un-
iversal acceptance of & classic as set forth in the above

gquotation. If there are any only usage through time and

space can ultimately decide.

TYPE OF STUDY AND METHODS

This study is historical-analytical in type and em-
ploys the method of gathering data through library re-

search and questionnaires.

DELIMITATION

The survey of Utah poetry and opinions concerning its
introduction into Utah schools is limited with respect to
period of time, extent of the amount of verse to be analyt-

ically read, personnel to be reached by questionnaires and

1l Gayley and Young, English Poetry Its Prinbiples and Pro-
gress. Introduction, page civ.
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scope of purpose or objectives. The period of time to be
covered extends from 1840 to 1934 and is divided into three
rather,distinct periode which will be later discussed, with
reasons for choosing 1840 as a starting poinf. With respect
to amount of verse to be analytically read or studled no
attempt will be made to cover every poem that has been
written. This would seem quite unnecessary and probably be
impossible. It is the object to make as general and as gen-
erous a sampiing of the verse as time, access to sources of.
reading material and capacity for reading will permit. The
‘magazines and principal newspapers of Utah will constitute
the chief sources from which the poetry will be read and
they will be mentioned iater in detail. Furtherﬁore, the
object 1s to sample as many writers of verse as possible,
whose identity as Utah poets or writers can be established.
The people to be reached through the questionnaires are the
school superintendents of Utah and about five hundred college
students of the three major institutions of Utah. Out of
this group of five hundred students, it is the aim to contact,
tprough the guestionnaire,sbout two hundred prospective
English teachers. The objectives of the study are limited to
three, which will be briefly discussed under the next heading.

SCOPE OF STUDY

This study has three major phases. The first is an




attempt to evaluate the literary quality of Utah verse and
to make a tentative classification of it. This is intended
to aid in determining what poetry of Utah might be rec-
ommended for use in the Utah schools. The second is to learn
the attitude of school officials of Utah relative to the
question of introducing Utah verse into Utah elementary and
secondary schools for either supplementafy or basic study,
and the third is to test prospective English teachers'

( at present college students) elementary knowledge of Utah
verse and their attitude toward it. The ideal thing ( a
thing guite impossible) would be to test the active

English teachers of the state.

OTHER STUDIES

As far as the author is able to learn there have been
no studies made that are similar or related to the subject
suggested by the title of this thesis. All superintendents,
who have responded to the questionnaire in appendix A,
indicate that they know of none and, in most cases, have
given the subject little or no thought. However, there

seems to be an awakening interest in Utah poetry.

INTEREST IN STATE LITERATURE AWAKENED

An interest in Utah verse is being aroused in both its

production and appreciation. Attention is here called to




two of the asgencies responsible for this. The Elize R. Snow
Memorial Contest conducted gnnually by the Relief Society
Magazine,.Salt Lake City, is designed to stimulate the best
poetic efforts of-the women of Utah #nd surrounding states.
AThe Utah Academy of Sciences, Arts and Letters is largely
responsible for the present anthology of Utah veree, "Utah
Sings", published in 1§54, the Deseret News Press, Salt Lake
City, Utah; The Utah Academy of Sciences, Arts and Letters
promises other‘anthologies in the future.

An interest In state literature seems to be growing 1n
other states. Idaho hes published an anthology of Idaho
verse entitled "Sunlit.Peaks". There is also a project in
Idaho headed by Vardis Fisher, s prominent writer of Idaho.
Z”To collect and collate the literary material of the state,
8 similar work to that which has been innaugrated.in Utah."
The same thingris being done in the state of Oregon. Further-
more, the school children of the state of New Jersey are
being directed in an inveestigation and study of the fiction
and fiction writers of their own state. This project is dis-
cussed in an artical entitled "A Study of Fiction Writers of
Our State" by Mary Shafto on page 160 of the May iessue of

the National Educaticnal Association Journal for 1936.

2 Salt Lake Tribune, Magazine Section, page 4, Oct. 27, 1934,




SPECIFIC MRTHODS OF INVESTIGATION

‘J*iIt is the purpose of this Chapter to present in detail yQE,f”

g

' Tfthe methode or teohniques employed in thie investigation. As&“iL

%7ifhae been previou81Y atated, the study is of such a type as to

ireqnire, firet;y;ibrary researeh end, second, survey by meens

{questionneires_fer*ﬂ k;ione~snd knewledge. This anspter has

;tg ee majorttopies it eal;iwith the methods

7:vestigating the 1iterery quality orQUtah veree.

“*'?_METHons op IEVBSTIGATING_THE LITERARY QUALITY oF UTAH VERSE. T

'fLIDEHTIFIGATION OFQPéETs‘WITHtaESPEcT TO:UTAH RESIEENGE

One ef the first‘problems was that of identifying writers“ *

”fzﬂV:with respect to Utah residence, If one is te ‘be classed as a ?,ﬁekxﬁ
*ji{vtah author he must & eaet claim Utah as his home state.‘
7#{This may be done‘by ir ue‘of birth in Utah, residence within

;mUst have ha&Aat least‘ L) poems published while a reside t:

"faof the state. These standards are not established by author:_

:-:ity but merely set up by the author as & guide for this pars:
f”ﬂ ticnlar study. It is evident te be 8. citizen of a country orf557‘l‘7
J”?%state one ‘must live there and proclaim it his home iand.” Theiﬁtﬂﬂﬁifti

;"ufi"elaseificstion of the authors as Utah Writers has been ba-edyz :

fofon this fundamental 1deaiv0n1y those that could be, with




*lcerteinty, elass1f1ed have been included in this study.;
| ‘ffsearch for Utah POets 1t seems necessary to go back f’

ﬁ"as early as 1840, more than half a century before Utah came

:f?%that the periedical,z"The Times and Seasons", a Latter Day

 “ffSaint publicat‘on, first appeared.,lt ie safe to aesume that

‘%iQQ% of all the poetry printed in hie early publication was

| inritten by Latter Da' Saint converte and at 1east 757 of them .f;i

‘ feVentually reaehed!U ah where they made their home. Among

Tfithose early prominen writers who:later became cltizens of

;f?‘Utah were auch people Eli
‘n:;?‘W Phelpe, John Lyon :i‘l$ rles

‘“ﬁ:;most of those who:wr;:;

"‘&...-

affyinentiy;fonnected with the Mormon Ch:;ch and consequently ,

Yﬁé?moved withkthe exodus tO Salt Lake Valleya Eliza R' Snow s T
.dfg‘oetry Wae‘published in the “Times and Seasons" as early as.

' f}n_f?1841 and ‘the ‘same year her poem "The Trangfermation ;appeared

in the "Millaffialf?tar“ first edited by the L. D.-u. Church

”ni?fﬁln England in 1840> Efew yeare later poems from Gharles W. ,fpfﬁ

vﬂfﬁPenrose, author of the song "0 Ye Mountains High" appeared

1n the Millennial?Star.'He was then a reeident of England

'ﬂfi?".later moving to Salt Lake Gity-;zm;,i]”

'ifftdress along with his poem has been thf?surest and best ‘mesns’ f;

'”*?ffiof di-covering & writer 8 residenee. It is fortunate that

Vﬁiinto statehoad. It was at this date at Nauwoo, IllinOiSr{ixmffiff&;VL

poetry ae earlyuasblsée were prom-;;gifn‘Wﬁfe'

The practice of frequently publishing therauthor 8 ad-wf;B:e~’




:Vthie practice began in the L. D. S. maga21nes and periodlcals; éﬁi‘ :f

-WTFeven as early as 1840 and continued quite regularly down to -

‘fabout 1950. For example the poem "The Funeral of Brig. Generalh)'f;i;i

"”’sngSmith" by Eliza R.‘Snow, published in the Millennial Star, B

‘°fvolume g '1341; pages 111 and 112, bears the address Nauvoo,

Q_llinoia. The address "Great Salt Laka Gity, Sept. 1851 ~"?’” L
, appears with the poem‘"To Elder Samuel W. Richards,;on His

Dﬁparture for Europe by Miss?EliZa

the Millennial Star, volum914 1852~u, page 48. o S
" ;i}About the year 1900, authors from naighboring states :

: '_began te contribute verse to Gtah publications. A very high

‘ifapercentage was published With the author s address. The out-u3:€7“ e

fjside contributions gradually increase& until by 1950 verse ;ff:f

’”f“f;iwas coming 1n from all parts of the,United tates, eanada,~wff:'

s

if:Mexico and even‘England Some of it waa evidently sent in by

wafotah miesionaries and some by cenVerts in the. various miasiens.

. 'T:;;poets representedw This greatly aided in further solution

‘i=Snow, published in %ff“*"y'\“

*ﬂ;fnen , in’ 1984, cama the anthology, "Utah Sings” with a brief j‘}f“t

lﬁzbiographical sketch of each of the 120 contemporary Utah

'f'fand verification of the identity of poets ag- to residence.nf?i 3

‘Therefore, the authors who have been read for this study

| f_have had their identity as Utah writers established with 8 l ;;%jU;iﬁj

;Mhigh degree of certainty. -fff

3 mHE PLAH OF. SAMPLING UTAH VERSE

Itiwould seem unnecesaary and quite impossible to attempt;
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J“'_a reading of all the veree accredited to Utah writers. There- ’

jfore a plan Of lampling was devieed whereby a repreeentativef*”x"“tm

fportion of the verse might be read. The whole general body

f;” of Utah verse might then be judged on the baeie of a rep-» wffl o
reeentative sampling whioh would be ae extensive in number of B
poems, authors and periode of time as would seerr adequate. ’

Only approximatione in numbers w1th respect to PrOPOPtion;B-ﬁk"'
of poeme, authors eto. are poseible. It would be impos51b1eij;g,*'3ﬁi

f_to determine the exact number of Utah vereifiere and poeme |

Ethat have appeared in print. Some authore appear but onoe or
itwice and . have no addrees. Some poems are signed with a non- S
tde-plume, some with two initials,'eome with one initial and f“'**tn*<{
_ ‘eome With no identifying eymbol at all. Therefore, no definite; j}'
A;_ proporfion of the whole greup of Uteh poems oould be specified |
o for thil etudy. However, it was aimed to include in this’ etudyihmiﬂy
: about half of the Utah poeme publiehed in the Utah magezines, o

- 1noluding "The Timee and Seaeone and "The Millennlal Star .

This meant that half the combined number of volumes of the a
;'varioue magazinee would have to be read. Not only that but

7every other one ehould be read 80.. that the eampling might 1

be evenly dietributed throughout the entlre period oﬁ the |

~magazine. Thie latter wae neceseary for the number of poeme-«

‘in any one of the 1ate volumes far exoeeded the number of

poems in any .one of the early volumes, and the etyle of poetlozijfl
.\'treatment, 1ength of poeme, ‘themes etc. changed materlally aeiﬁ»

the magazine progressed through time. -




L -wmut In three @f the princlpal magazines the author exceeded

:k,thls goal. Gf ”The Contributor seventeen out of seventsen

iﬁvolumes were read. Of ”The Improvement Era thlrty-five out

fof thirty-elght volumes were read. And of ”The Rellef Society

{%Maga21ne eithteen out of twenty-one were read. It would seem fkﬁw“ﬁ?“

safe te aesuml!that theee three magazines have published

| «f;approximately 75% of ﬂtah's verse. If thie were true:about

t,gytable l for the number of poems and authors readif“

'}It‘was further<p1anned te sample the verse inltheTDeseret

. News and the Salt Lake

tifithelogy of contemporary Utah veree entitled "Utah Sings have

” “;been read.llt reprasents 120 Utah poets with an average of

Habout four poems per author.

The plan also included the booke of verse that are

lieted'in{rherbibliegraphy of Utah veree eourcee. There are

eeveral béund V°1umes,°ffver59’by Utah authors which Werevﬂ'"\

v,3:607 of Utah's veree has been covered by this study. Turn to ”_; 

ribune. All poeme in the recent an-;;ffﬁ‘

ﬁiznot read because 8 portion of‘their contents was reached in-;fﬁ;L”'“‘

fﬁ;directly"through the magazines persued. For example out of

' ?,ﬁithe volume(”The Toilers" by Ezra J. Poulsen, whlch containstg*‘i

L‘”“lfverse wouldAresult in needleee repetitien of work~ =

:7”§[;twenty peems;”eeven were diecovered in the maga21nea. It 1s‘f:ﬁ§'fth

fﬁfevident ‘that ‘s “eading ef many of the bound volumesAof Utah f o




‘reads. ¢ .

A
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. SPECIFIC INFORMATION DESIRED CONCERNING THE VERSE

COVERED BY THIS STUDY

The author was desirous of investigating‘the seventesn

following items concerning the Utah verse covered by this

study.
1.

2.

3.

4,

5.
6.
7

8.

9,

10.
11.

12.

18,
| ’phe

14.
15.
18.

The
The
The
The
The
The

The

The
The

degree of its poetic quality.

quality ofiiterrhythm.

triteness of the diction.

proportionate number of trite poems{
proportionate number of moralistic poems.
proportionate number of prosaic poems.
proportionate number of sentimental‘poems.
proportionate number of 'preachy' pdems.

various kinds of themes and the proportionate

number of each.

The
The

proportibnate number of didactic poems.

proportionate number of lyrical poems, narrative

poems and dramatic poems.

The

propbrtionaﬁernﬁmberwof sonnets, odes and poems

written in the Spenserian'stanza form.

The

The
The
The

proportionate number of iight verse poems, and
number of free verse poems. ,

proportionate number of posmérin,blank verse.
proportionate number of poems with local color.

length of each poem in terms of lines.

T Ll703

o
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17. The poems suitable for reading in ﬁhe schools of Utah.
The author heré defiheq terms as applied in this study;
explains the basis of classification of poetry of this study
and presents the methods of obtailning desired information.

- The time from 1840 to 1934 was divided into three rather
arbitrary periods for the purpose of comparison and discovery
of ceftain trends in the poetry of Uteh. These periods are as
follows; 1840 to 1900, 1900 to 1920 and 1920 to 1934. The
choice of 1900 was based on the assumption that the turn of
the century marked a rather sudden increase in the variety of
themes in Utéh poetry and the decline of the religious theme.
The year 1920 was chosen on the assumption that it marked a
change in the philosophy of immortality in Utah poetry from
a certainty of life hereafter to a faint shadow of doubt. It
was also assumed that the length of the poem decreased, the
quantity of poetry incressed and the quality improved.

Each poem read was listed in the period in which it was
published. The data taken on the poem were also listed in
the period of its publication. The poem was analytically
studied in the light of the author's most sincere and best
Judgment. Hies Jjudgment was prompted by the personal emotion
and interest awakened by the poem and his knowledge and un-
derstanding of the oriteria of literature set up by famous
poets and literary critics. The criteria are preéented in

j chapter two of this study.
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The quality was divided into six degrees of excellence,
specified as‘very ordinary, Qrdinary, rather ordinary, above
ordinary, rather poetic and poetic. The term 'ordinary' as
used in this connection symbolizes many characteristics of
the criticism applied to the poetry which would have;required
undue amount of time to note. 'Ordinary' is to be considered
goeneric in this study. Any one of the characteristics this
term embodies may index the poem as commonplace and unpoetic.
A poem then, which is termed in this study as 'ordinary', is,
first of all, of the common class of poems. It has the char-
acteristic of sameness; it is on the level wiih the great
majoritys; it is medipcre. It lacks a sincerity and deep
emotional quality; it fails to convince and stir the soul of
the reader; it fails to give joy.5 Its diction is common-
place; its figures, if it has any, are faulty or trite. Its
rhythm may be crude. In fact, as measured by poetic standards,
it cannot be termed poetic. It 1is a member of the largest of
the six classified groups, as mentioned above, and for that
reason it is classed by this study as 'ordinary'.

The verj ordinary poem is a shade lower in quality. It
is elementary in treatment, crude in style, likely faulty in

rhetoric and may be extremely sentimental, simple or prosaic.

5 ... poetry is enjoyed and loved; and learned because it is
a Joy to learn it." Gayley and Young, op. cit., page vii.
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A normally intelligent child of féurteen might easilj write
its equal. ' |

The 'rather ordinary' poem is a degree higher in quality
than the ordinary poem. It must possess at least one strik-
ing characteristic such as vivid imegery or uniqueness. The
poem classed as 'above ordinary' must possess at least two
distinguishiné characteristics. For exzample it may have vivid
imagery and express a unique idea. The 'rather poetic' poem
must possess at least three distinctive features such as
artistic language free from traditional diction, vivid imagery
and sihcerity. The poetic poem must possess four of the major
qualities as set down in the literary criteria in chapter
two of this study. Of the four two must be emotion? and

sincerity.5 Thése are indispensable qualities of real poetry.

4 nIn a notable article on poetry in the Encyclopedia Bri-
tannica, Theodore Watts-Dunton gives one of the most compre-
hensive of all definitions. 'Absolute poetry is the con-
crete and artistic expression of the human mind in emotional
and rhythmical language'." Hubbell and Beaty, Introduction

to Poetry, page 1l.

S "There are & number of things which distinguish genuine
poetry from mere versifying, but the one quality which
needs most to be emphasized is sincerity. No poem can be
great unless its author is sincere in telling us what he
sees and feels and thinks. Above all the poet must not try
to make us feel what he himself does not completely feel.
The untrained reader often fails to see that the language
of an inferior poem is conventional and consequently in-

sincere. Such poems, with these outworn phrases, to quote
Pope, '

'Ring round the same unvaried chimes,
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A lack of them results in artificiality.

Quality of Rhythm. Data concerning the quality of the

rhythm in Uteh verse was secured by keeping record of the
quality of rhythm of a representative number of the total
poems read, approximately one third. In criticising a poem
for rhythm one cannot say it has no rhythm for, 6"Rhythm is
a principle guiding not only the motion of substance and
action, feeling and thought but the measure of form as well.,"
All speech has rhythm. 74 There is a rhythm of emotional
diction in all speech; but since experience has taught men
that certain rhythmical sequences are more suitable than

others to the representatidn of particular moods, these se-

- quences have been favored by the poets; have been, so to

} speak, singled out and oonventionalized. Verse depends upon
~ the rhythm of sounds, their quality and pitch, and their

- harmony or consonance." Thus a poem may lack uniformity in

% rhythm; it may suddenly depart from a chosen form or pattern
1 of rhythm without any apparent reason and consequently a

~hitch or discord in harmony results. B?Rhythm is a fundamental

mode of art."

With sure return of still expected rhymes;

Where'er you find"the cooling western breeze,"

In the next line,it "whispers through the trees.”

If crystal, streasms "with pleasing murmurs creep,”

The reader's threatened (not in vain) with "sleep." ' "

EHubbell and Beaty, op. cit., page 11l.
' BGayley and Young, op. Cit., page XXix.

‘Gayley and Young, op. cit., page 1.
8Gaery and yYoung, OP. CiL., pPage XXX.
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A careless joining of two different kinds of poetic
feet diametrically opposed in nature such as iamb and trochee
is considered by some critics to be bad taste. ®This fault
sometimes occures in the verse thet was read for this study.
A poem then, which seemed to show a striking lack of adherence
to the chosen scheme or pattern of rhythm and a harmonious
smoothness and grace of movement, was labelled 'faulty in
rhythm', About one third of the poems were scanned for rhythm
and the number of poems in iambie rhythm and the number of
poenms in all dther kinds of rhythm respectively recorded.

The following stanzas are considered by'this study as
'very ordinary' and 'faulty in rhythm'. They come from the
Contributor, volume ten, 1889, pages 112=3.

Cripple Jim

"His mother would sometimes find on the street
Some picture the wind blew away,

And bring it to him. Ah! that was a treat
That would last poor Jim a whole day.

"On the same flat lived a maiden named Nell,
Just under eleven years of age.

Both of her parents were known very well,
As two good actors on the stage.

"Nell's father would always quarrel and fight,
And spend all the money he had;

He drank in the day what he earned in the night,
And that made 1ittle Nellise so sad."

9 "I do not think that the metrical ear tolerates the
yoking of rhythms diametrically opposed in nature."
Gayley and Young, op. cit., page ixi.
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The following lines from the poem, " Repose" found in
the Improvement Era, volume 29, page 942, show 'faulty rhythm'.

"The willows droop at high noon,
The horseflises hum & sleepy croon."

Triteness of Diction. The third phase of analysis ise

that concerning a general survey of trite diction. No attempt
was made to catalogue every archaic or traditional word and
phrase found in the verse read. However, those most commonly
occurring were listed on a sheet. As will be presently statéd
in the discussion of item four, eveby poem cdnsidered trite
either in subject or treatment, or both, was counted, and

this number, in as much as traditional language is considered
2 major characteristic of triteness in poetry, should be a
fair 1hdex to the extent of trite diction. A list of the trite
worde and expressions that most commonly occurred in Utah
verse read for this study is here given. Vale of tears, gold-
en thread of time, battle of 1life, Life's stony pathway,

wend, shroud, balmy‘aummer breeze, sylvan, me thought, dell,
rills, verdant turf, babbling brook, vigil keep, and the
archaic forms of the pronoun you. Many of these can be found
listed in various text books on composition and rhetoric

such as Tanner's Composition and Rhetoric, Century Hand Book
of Writing by Jones and Greever , and Hand Book of Composition
by Wooley.

Proportionate_Number of Trite Poems. Furthermore, it
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was the purpose to learn the proportionate number of poems
considered trite by this study. The word trite is to be herse
considered specific in meaning. It is phe characteristic
that will label a poem 'ordinary'. Every 'ordinary' poem,
however, may not necessarily be trite. The literal meaning
of triteness as given in a standard dictionary, where it is
defined as "worn out, used until so common as to have lost
its novelty and interest", is to be hers taken.-

A trite poem (see not 5, page 17) is one employing trite
rimes, trite figures and worn out ideas dressed up in ex-
cessive traditional language. The 1dea that triteness mars
poetie quality, is supported by the following quotation.

10nyg3t Whitman used to go through his poems ruthlessly
cutting out all these trite phrases, which today are usually
called oclichés. Learning to detect the trite, the insincerse,
depends upon practice. Taste in poetry, as in everything else,
grows by feeding upon the right things. But, one may ask,
what are the right things and how do you know that they are
the right things? This is a question difficult to answer. It
is not enough to appeal to the great names of the past; for,
contrary to popular notion, the great poets do not enjoy an
unchaenging fame. We cannot gccept even Homer as a great poet
merely because Matthew Arnold assures us that he is one: Homer
must prove himself a great poet to us. With more recent poets,.
like Tennyson and Longfellow, the problem is still more
difficult. The poets of the mid-nineteenth century are being
severely tested to-day. There are many who deny that either
Tennyson or Longfellow was a poet at all. Our fathers thought
Longfellow's "Village Blacksmith" and Tennyson's "¥ay Queen"
great poems, but to us the former seems too didactic and the
latter too sentimental to be great. In the last analysis, no
one can tell exactly what mekes a goem a classic; it is best
for us to frankly admit that fact.

PROPORTIONATE NUMBER OF MORALISTIC POEMS. It was also

10 Hubbell and Beaty, op. cit., pages 13~14.
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the purpose to learn the proportionate number of moralistic
poemns coveredﬂby this study. The term 'moralistic' is here
considered specific. With'respect to a moralistic poem it
must be sald that a poem may be moralistic and ye:t have a
high degree of poetic quality. The degree of quality will
largely depend upon the artistic manner of treatment. William
Cullen Bryanth poem "To a Waterfowl" is high in poetic quality
though it 1s moralistic. |

A poeﬁ consldered moralistic by this study is one that
teaches plainly and directly a moral. The moralll is not sug-
gested to the reader's imagination but prosaically ex-
plained. In the following quotation the poet Lowell ex-
presses his attitude towards the practice of using verse as
a medium for teaching morals.

1291ne poet should follow the advice of Lowell who wrote
in "The Origin of Didactic Poetry," 'Put all your beauty in
your rhymes, your morals in your living.'"

And the critic Spingarn expresses his attitude in the
following quotation.

13w 17pe poet's only moral duty, as a poet' says Spingarn,
is to be true to his art, and express his vision of reality

as well as he can.'" :

Each poem considered moralistic by this study was 8o

11 vynile it is probably true that the greatest poet, as
Arnold said of all literature, gives us ' a criticism of
life' it does not follow that a poem should ever direct-

1o 1ly teach a moral." Hubbell and Beaty, op. cit. , page 6.

13 Hubbell and Beaty, op. cit., page 8. -

Hubbell and Beaty, op. cit., page 8.
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indicated in the notes.

Proportionate Number of Prosaic Poems. Moreover, the

purpose was to learn the p:oportionate number of prosaic poems.
The term 'prosaic' has a specific meaning. A poem having this |
characteristic is classed by this study as 'ordinary'. A
prosaic poem, according to this study, is one that is void

of imagery or imaginative suggestion. It lacks figures of
speech, or at least striking figures, and ifs langugge is

very commonplace. Such poems covered by this study were in-
dicated in the notes.

Proportionate Number of Sentimental Poems. The pro-

portionate number of sentimental poems was noted by this
study.4A poem labelled by thle study as sentimental is one
which expresses false or exaggerated emqtion, sensational
a,ppea.ll4 or ingincere feeling. For instance the lavish
praise characterizing some of the 'Mother Day' poems pub-
lished at large from year to year seems exaggerated and in-
sincere with the purpose of effect and show. The term sen-
timental es here used is specific. A poem with this charac-
terietioc was considered 'Qrdinary'. Each sentimental poem
was recorded as such in the notes.

Proportionate Number of 'Preachy Poems. Another purpose

14w0ne of the characteristics of poetry as of all art is to
awaken unselfish, that is to say, idsal emotion. The art
which appeals to the senses alone, to taste and touch and the
various carnel affections, can hardly be called art. It
should awaken desires and ideals which men may enjoy in
common." Gayley and Young, op. cit., page cix.
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was to learn the propbrtionate number of poems considered
'preéchy‘. The term 'preachy' is specific in connection with
this study. A 'preachy' poem is 'ordinary'. It is a low grade
of didactic verse with respect to poetic quality. It 1lit-
erally preadhes in.a very commonplace, prosalc menner and
its major themes are religion, the philosophy'of work and

unselfish service, and moral rectitude. A record of such poehs

was kept in the notes.

Following is a poem that is labelled by this study as
‘ordinary', trite, prosaie, moralistic and 'preachy'. It
comes froﬁ volume twenty-four of the "Improvement Era", 1921,

pages 82l-2.
What Have You Sown?

"Whet have you sown, my dear brother?
Just stop a moment to think;

Kindness you've done for another?
Just stop & moment to think.

"What have you sown in your pathway,

In this world of toil and strife?
What have you done day after day

To lighten a darker life?

"What have you done for troubled souls?
Have you given a kindly smile

To urge them on nearer the goal,
Pressing forward all the while?

"Have you done for others a kindly deed,
Lightening their loads tomorrow?

Have you helped someone sadly in need
Comforting them in their sorrow?

"And given laughter for sadness,
So smoothing the roughest road?
Noticed the weary one's gladness,
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When helping him with his load.

"Have you sown in earthly career,
All the things which God above

Has ordered to comfort and cheer
Unfortunate ones we love?

"If not let us begin anew,
Avoiding vice, temptation,
Heeding the glorious teachings true
That bring lasting salvation."

Kinds of Themes and Proportionate Number of Each. A

‘still further purpose was to learn the various kinds of themes
iand the proportionate number of each. Twenty different themes
were included in this study and in the notes on each poem the
theme of the poem was recorded. ©Some poems had a primary and
a secondary theme. As considered by this study, there are
three kinds of primary and secondary theme combinations. They
are: philosophy colored with religion, termed 'philosohpy
with religious tone', philosoph& supported or illustrated by
nature, termed 'philosophy and neture', and Latter-Day Saint
religiove philosophy or doctrine termed 'L.D.S. philosophy'.
The theme of immortality was classified as 'immortality
certain' and 'immortality doubtful' for the purpose of noting
the trend in philosophy on life hereafter. A poem which ex-
presses 'immortality certain' expresses & sure faith in a
future life. It is characterized by the notion of a literal
resurrection. 'Immortality doubtful' expresses anything
from a faint doubt in a literal resurrection to a conmplete
doubt or a different conception of life eternal. The idea

of doubt is always implied, not literally expressed. An
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‘example of 'immortality certain' is here given followed by an
example of 'immortality doubtful'.

"We'll look upon death as a sleep,
And recline in his arms as & babe.
Our angel sweet vigils will keep,
Till trimphant we rise from the grave."

The above is the last stanza of "Song of the Weary"
printed in the "Woman's Exponent" vol. 7, 1878.
The following poem from "Utah Sings" page 57, expresses
'immortality doubtful'.
To My Father

"You who so loved the spring, are gone, and I
Await this first May with no uttered cry.

I shall be brave, for you loved courage, too.

I shall not weep at green shoots pushing through
The earth that holds you, or at melting snow,
New bursting buds, or robins. I shall go
Mutely enough among these living things,
S5tilling within me tears and wonderings.

"But I shall have o close my eyes to these --
Moonbeame upon white blossoming apple trees,
Where once we lived 1n beauty one brief hour.
How can I bear to see these trees in flower?
What lies between us, what dark sort of wall,

- The Spring should come and you not hear it call?®"

The other themes are philosophy, religion, nature, love,
death, pioneers, patriotism, humor; mother, father, Christmas,
New Year, Easter, Thanksgiving, war and Utah. Thése data were
acquired for two purposes. First, the author wished to learn
£he trend of the themes and their relative importance which
might be determined by the relative frequency and, secondly,

to prove or disprove certain popular notions with respect to
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‘the kind of theme thought to be most common 1n<Utah poetry.

Proportlonate Number of Didaotlo Poems. Each poem in this

'study oonsldered didactic was catalogued in ‘the notes. A poem
which is considered by this study, to be didactic . 1e one -
“that instructs, advises and explains." )
Didaotlc poetry mlght have a wide range of varylng de-f
1{grees of quallty. The following quotation infers the attitude‘
vof meny crltlcs and poets toward dldaotiolem in poetry.h.f*

16"For ‘generations the best forelgn and native critics have ‘
told us that we Anglo=-Saxons are most likely to. overestimate
‘the intrinsic poetic worth of didactic poetry. - While it is
probably true that the greatest poetry, as Arrnold 'said of all
literatire, gives us'a criticism of life' it does not follow
that a poem should ever directly teach a moral. . Poe never
tired of condermming the didacticism of the New England poets,
and contemporary American poets, and. critics agree that he
was right. The older New England poets inherited tco much of
. the Puritan attitude toward life to be able always to distin-.
guish between the ethical and the beautifuls. .Occasionally as
~in Kipling s "If" and Wardsworth's "Character of the Happy
Warrior", didactic verse is so excellent of its kind that only
‘8 very rash critic will denz that it is genuinely poetic. '
‘Longfellow's "Psalm of Lifs" is the classic example of the
didactic poem which is popular with the average reader but
“has no standing with coritics ‘and loholars. As a sermon, it
- is magnificent; as poetry it is poor." o ‘

“15Didaotio poetry includes verse compositionsg that are re- ,
- flective and expository in nature. Criticism, satires, and
. other poems that are addressed primarily to the intellect
and have for their purpose the imparting of instruction .
belong to this clase. Such poems as Pope's "Essay on Orite.
-icism", ‘Cowper' s "Task" and Wordsworth' "Excursion" are
examples of didactic: poetry. ‘ Tanner, W. M, Gomp091t10n
~ and Rhetoric.‘ Appendix 0. page xxiv. .

16

Hubbell and Beaty, op; oit;ijpage 7.
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Proportionate Number of Lyrical, Narrative, and Dramatic

Poems. It was, furthermore, the purpose to learn the propor-
tionate number respectively of lyrical poems, narrative and
dramatic boems in the Utah poetry resd. All poetry may be
classified into these three kinds. 1'The respective numbers
were recorded in the notes.

Proportionate Number of Somnets, Odes and Spenserian

- 8tanza Form Poems. This stﬁdy also made a notation respec-

tively of the number of sonnets, odes, and poems written in
the Spenserian stanza form. The French forms such as the
rondeau and the rondel were not noted.

Only odes with the title "0de" were counted as such. The
author observed the three sonnet forms, the Spenserian, the
Shakespearean and the Italian. However, they were not class-
ified in the notes as such.

Proportionate Number of Light Verse and Free Verse Poens.

The thirteenth item that claimed attention was the number

respectively of poems of vers-de-sociéie,or light verse, and

17"But since we can express ourselves only by one or more of
three ways, - einging, saying and acting, - it fcllows
that no matter how many kinds of subjects there may be,
the main divisiorms of literary expression are, and must
always be, Song (the early or the modern lyric, especially
of feeling), Recital (the poem of events in time, narrative,
or of ob;ects in space, descriptive; or of thoughts, re-
flective), and dramatic. The bellad, the pastoral, and
the idyll corbine qualities of two or more of these kirds.
Ag for satorial, didactic, and philosophical verse, they
are on the border line between poetry ard precticael 1lit-
erature." Gayley and Young, op. cit., page xci.
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poems of free verse. The number of each was recorded respec-
"tively. The term light verse has been used in this study
with é rather specific meaning. Hére,‘though style is one of
its chief criteria, it has more ﬁo do with subject matter than
with‘style or treatment of form. 181n this study subject mat-
ter, social in nature, (treated in lighter moods) character-

' izes what has been termed light verse, so regerded herein.
Subjects such ae children, homelife, friends, animals, soéials
end books are the themes.

Pﬁdbortionate Number of Poems in Blank Verse. Another

purpose was simply to tabulate the number of blank verse
poems of Utah poetry covered by this study.

Proportionate Number of Poems with Locel Color. It was

also the purpose to indicate in the notes the number of local
color poems read in the Utah poetry for this study. The poems
herein considered local in color ﬁére those about pioneers,
Utah scenery, philosophy peculiar to the majority of the
people of Utah, Utah history and Utah social customs.

Length of Poem in Terme of Lines. Furthermore, it was

18 wrnere is 1little agreement among authorities as to the lim-
itations in form and subject matter of vers-~de~sociéte.
The poem may be cast in the form of a letter, a song, a
toast, an epitaph, a ballade, an autograph. The subject
matter is generally social in nature. The poet writes
most often perhaps of love in its lighter moods; but the
theatre, books, friends, chlldren, animals and many other
subjects are also open to him. Hubbell and Beaty, op.
cit., page 322.
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6. Some apparent factors influencing these.

METHODS OF DETERMINING WHAT UTAH POLETRY

MIGHT BE RECOMMENDED FOR UTAH SCHOOLS

Two means were employed by this study in determﬂning
what Utah poetry might be recommended for Utah schools. The
firet was the evaluation of the literary quality of qfah
poetry covered herein, a%d the second was the applic%tion of
the objectives of literature courses as set up in chépter

five of this work. | i

METHOD OF GRADE PLACENENT OF READAELE POETRY.
. I

This study attempted to grade the poems found suétable
for use in the schools into two catagories, one for tFe.
elementary schools and one for the secondary schools.i The
grading was baced on the objectives for literature courses as
set up in chapter five and on the author's judgment as to
theme or subject material and treatment that would beESuit-
able and'iﬁteresting to the grades respectively. This grade
placement is more or less tentative and is to be considered

rather as an incidental phase of this study. It might need
1

much modifying by qualified curriculum makers. |

METHODS OF LEARNING THE ATTITUDE OF SCHOOL OFFICIALS ON THE

QUESTION OF TEACHING UTAH POETRY IN UTAH SCHOOLS |

A questionnaire (See appendix A for copy of queslionnaire

|
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to superintendents). was sent to each of the forty superin-

tendents of Utah schools. It was hoped thrqugh the question-

naire

1.

4.

5.

7.

8.

to learn the following: |
The general attitude of Utah school officials towards

the question of teaching Utah verse in the Utaﬂ schools.

. The place in the school curriculum that they would

essign Utah verse.

- The objections they might heve or the objections they:

think generally exist against the introduction of Utah

verse into Utah schools.

The ranking importance they would accord Utah verse
with other local subject material. %
The extent of consideration they have given the question

of introducing Utah poetry into the Utah schools.

. Their opinion on the question of whether or not s

college course in Utah poetry should be taught for
teéchers. ]

What they have done to stimulate students' interest in
Utah poetry. ‘- |
The movements or agencies promoting the idea of teach-
ing Utah poetry in the schools.

The author realizes that the reliabillty of the data

obtalned through this questionnaire to the superlntendents

may be severely critioised and discounted but it cen be

relied upon as a fairly accurate index to the attitude of.

school officials toward the above mentioned items. ' Such was
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the chief purpose. It is probable that certain factors such
ags personal prejudice, patriotism, or degree of personal in-
terest in poetry might enter in to color the opinions. On
the othef hand the response was voluntary, free from obligation,
with no advantage inAanswering any particular way or even
answering at all. The various comments freely offered by over
50% of those-re:pondiﬁg and the nature of the comments would
indicate a sincerity of opinion and a marked interest in‘the
question worthy of serious consideration in this-study. |
Courses of study for the schools of Utah are made by a
committee appointed by the State Superintendent and étate
Board of Education. Five of the members of this committee
are chosen from among the school superintendenté of the state.
This is one reason for sending the above mentioned question-

naire to school superintendents of Utah.

METHODE _OF LEARNING PROSPECTIVE TEACHERS' ATTITUDE AND
ELEMENTARY KNOWLEDGE RELATIVE TO UTAH POETRY

Five hundred and forty copies of a questionnaire and
objective test (See appendix B for questionnaire and test)
were given out to students of the Utah State Agricultural
College, the University of Utah and Brigham Young University.
Iwo hundred and ninety were sent to the first school and 125
to each of the other schools. They were answered in the
classroom during ten or fifteen mihutes of the class period

and then collected and returred to the author by the professor
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CHAPTER II =

THE CRITERIA FOR EVALUATING T?E LITERARY ' !

QUALITY OF UTAH VERSE

A BRIEF REVIEW OFTSOME METHons“OF APPRAISING'POETRY

In the first place the measurement of the literary val-.«r‘
ues of poetry is subjective. ‘This ie due to the fact that,‘ '

in the application ef the 1iterery criteria, opinion will

L unavoidably enter tc color the evaluation. The judgment of

two critice on e;given poem or poetHwill seldom, if ever,

concur in every'deteilb (See note. 20) The appeal of poetry

. is subjective, the appeal of science objective. poetry and

..gsay that, of all the terms, e certain one is beet.

science are direct oppositee. The follow1ng quotation sup-
r‘ports this statement. , |
- lg”The true antithesis of poetry as Coleridge pointed out
- is not prose but science. Postry is. emotlional; sclence
is the opposite. Science deals with facts, poetry With
- suggestions. The scientist calls water Hg0; the poet
calls it murmuring, rippling, st111, or blue.l B
This suggeets th&t there can ‘be no eingle, definite term T‘

:iin the: language of poetry that symbolizes water, nor can one

Whether or ‘not there can be a ecience of literary crit=-

icism ie debatable.20 Though the fundamental principlee of

llgﬁubbell and Beety, op. cit., page 10.;<1fi57f“5}:;

20 Lo
"Literary Oriticism has been-defined in the precedirg par-

agraphs as a science (though an imperfect one), because it
seeks to discover certain qualitiee, cormon to all good
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literary criticism are definitely established and accerted,
-= and especially is that true with the laws of rhetoric -

critics differ‘in their application of these standards to a

given poem or poet.g1

The term criticism has attached to it various meanings.22

It is commonly thought of as 'fault-finding'. Though this is
fundamentally‘right, such a notion has been, of late years,
modified.2? one idéa”iéhthat criticism "is a procéss, or the

' process, of passing judgment upon anything."24 Another idea

literature, which may serve as tests and standards - in a
word, a body of principles. But it is often objected that
just this is impossible, and consequently that there is,
and can be, no such thing as = science of criticisn."
Winchester, C. T., Some Principles of Literary Criticism.

page 17.

"The difference in the verdicts which competent critice

pronounce on & given work of art is largely accounted for
by the different relative weight which they give to par-
ticular excellences. Winchester, C.T., op. cit. page 23,

22¥ Criticism may be broadly and provisionally defined as the

intelligent appreciation of any work of art, and by con-
sequence the Just estimate of its value and rank."
Winchester, C. T. op. cit., page 1.

25"0f late years writers like Matthew Arnold have attempted
to give criticism a more general functiori than it had
formerly. Such writere maintain that the business of
criticism is less to centure than to praise. Some go so
far as to say that the critic ought never to centure.
(See Moulton and Taine)." Gayley and Scott, Methods and
Materials of Literary Criticism, page 2.

24 Gayley and Scott, op. cit., page Z2.
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is that criticiem is a process of comparison.25

Closely related to the definition of criticism is its
function. In his "Essays Literary and Critical" Matthew
Arnold said, "Of the literature of France and Germany, as of
the intellect of Europe in general, the main effort, for now
many years, has been a criticel effort; the endeavour, in all
branches of knowledge, theology, philosophy, history, art,
science, to see the object as in itself it really is," 8

In the same book he gives a definition in the light of
its function as follows: "In general, its course is determin-
ed for it by the ides which is the law of its being; the ides
of a disinterested endeavour to learn and propagate the best
that is known and thought in the world, and thus to establish
a current of fresh and true idsas."27

There are many recognized purposes of literary criticism.
For instance it disciplines literary taste, aids in apprecia-
tion, indicates what is good and poor in quality, emphasizes
and preserves the best in literature, arnd saves the reader
tire in his search for what is worth reading.

The judicial method and the inductive method of literary
criticism are the two widely constrasted methods with various

intermediate types. 28"1. The Judicial Method passes judg-

25"'Griticism', says Mr. Robertson (Essays, p. 1) 'is & pro-

cess that goes on over all the field of human knowledge,
being simply comparison or clash of opinion', and Mr.
Godkin, in Forum, 17: 45, says: 'All genuine criticism
consists in comparison between two waye of doing some-
thing.'" Gayley and Scott, op. c¢it., page 2.

26

Arnold,(Matthew, Espays Literary and Critical, page 1.

27
Arnold, Matthew, op. cit., page 23,

Gayley and Scott, op. cit., page 5.
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ment on the work of literature, that is, evaluates it ér
appraises it. 2. The Inductive Criticism, when employed in
its simplicity, busies iteelf solely with the collection and
arrangement of facts. It refuses to evaluate or appraise."

It must be said, incidentally, thét taste ard apprecia-
tion are terms very common in critical discussions. Taste
means the power to appreciate literature both intellectually

and emotionally. Appreciation means "the exercise of all
powerggwhich combine to receive the full effect of a work of
a:rtu" !

If the critid uses the Judicial method he must establish
gone teste and standards of judgment. (See note 20 page 35).
Among all the tesps of literature there are four fundamental
ones. They may bé here expressed in the words of C. 1. Win-

chester. 90"... we find that in all critical examination
of literature we must notice the following elements.
1. Emotion, which, if our analysis be correct, is the char-
acteristic and distinguishing element of literature.
2. Iragination, without which it is impossible in most in-
stances tc awaken emotion.
3. Thought, which must be the basis of all forms of art,
except music. ‘
4, Form, which is not an end in itself but the mearns by
which all thought and feeling find expression,«+-."

The following set of criteria for the judgment of poetry
is found in "English Poetry its Principles and Progress" by
Gayley and Young, pages civ to cxi in the introduction.

"The Degree of Acceptance: Classic. -- The Manner:

Claseical, Romantic, -- The View of Life: Idealistic,

Realistic, etc, -- The Test Passage. -- The Effect on

the Senses -- The Effect on the Emotions: Real and
Aesthetic. =- Gradation of Aesthetic Emotiong., -- "

29 Winohester, C. T., op. cit., page 1.
3

© Winchester, C. T., op. cit., page 61.
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Naturally the critic, in Judging the poetry may have in
mind, either vaguely or definitely, classic poems for a basis
of comparison. Matthew Arnold used the test passage in ap-
praising poetry. He called it the 'touch stone'. His "test
passages” were based 6n the principle of balance in component
sounds and of thoughts opposed, yet reconciled. The follow-
ing 1ine'from Keats is a fine example of one of his 'touch

stones',
"Thou wast not born for death, immortal Bird;"

The "teet passage" has worth but it would seemr to test

the poem only fractionally. The nature of the poem as a
21

whole“~is, after all, the significant thing.

The practice, then, of appraising poetry is based on
definite methods and standards. Fundamentally, literature
is tested by its appeal to the erotions, its power of imag-
ination to awaken emotion, its quality of thought, and its

form.

SOME DIFFICULTIES IN APPRAISIKG CONTEMPCRARY POETRY.

‘There are certain difficulties in =ttempting to evaluate
the literary qualities of contemporary veree. It is hard to

judge because it is so immediate in time. It cannot be 1la-

3lvpg a test, the quality of poetic moments, the 'touch stone'
-is of decided worth. It mustnot, however, be applied to
the exclusion of other tests which have in view the posses-
sicn of the larger emoticnal effects, and the cumulative
nature of the poem as a whole." Gayley and Young, op. cit.,
page cix.
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belled as a classic with certainty or finality. (See note 10
page 21). MNany examples may be quoted in which great posts
and critice have nis-judged ccntemporary poetry.sz This, how-
ever, does not imply that all contemporary criticism is wrong
and therefore useless. (See note 27, page 37). It simply is
not final,zsbut & guide pointing to finality. Time alone
will place the poem in its proper relation with the classic.
- For "... one must rémember two things; firet that many of our
1living poets still have their best years ahead of them and,
second, that the great output of contemporary verse is as yet
. unwinnowed by the hand of time. For Frost, ggbinson, and
Masefield , the sifting is yet to be done."

The feeling extant with rexpect to contemporary poetry
is significant. It ie common to elther over-estimate or
. under-estimate the velue and importance of things near at

hand in time and space. Max Eastmen tersely expresses the

" rather common feeling towards contemporary poets in the fol-

S801,0rd Byron attempted to forestall posterity's estimate of
his fellow poets. At the head of his list he placed Crabbe
and Rogers, both almost forgotten; in the middle, Moore
and Cambell; at the end Wordsworth and Coleridge. Byron
could hardly have made a poorer guess, for though pos-
terity has accepted his list, it reads it backwards.,"
Hubbell and Beaty, op. cit., page 48l.

; BBucritics disagree even concerning poets who have long been
dead. Matthew Arnold thought Gray a better poet than
either Chaucer or Burns. Wordsworth and Tennyson both con-
sidered Burns a great poet; but Wordsworth thought Burns'
songs unworthy of him, whereas Tennyson greatly preferred
them to his other poems. Still another poet, Aubrey de
Vere, d4id not care at all for Burns. Literary history is
full of once hallowed names which are now forgotten. What
verdict posterity will ultimately pass upon living poets,
no man knows." Hubbell and Beaty, op. cit., page 14.

54 Hubbell and Beaty, op. cit., page 480.
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lowing: "'It appears', says Mex Eastman, 'that a poet in
history is divine; a poet in the next room a joke'."3® But

who can say what one of these jokes Willxbecome divine?

And further, "One should beware of assuming either of
two pernicious attitudes; first that only contemporary poetry
is of any importance and, second, that only the older poetry
is worthy of serious attention."56 And still further, "Pro-
fessor Bliss Perry has said, 'I have little confidence in the
taste of professed admirers of poetry who can find no pleasure
in contemporary verse, and still less confidence in the taste
of contemporaries whose delight in the 'new gga has made
them deaf to the great voices of the past'.”

Critlcs and poets are showing a favorable attltude toward
contemporary verse and are prophesying an era of great postry

near at hand. "John Masefield said: 'America is making ready
for the coming of a great poet. In England, in the days be-
fore Chaucer, many people were reading ard writing verse.
Then he came. The same intense interest in poetry was shown
again just before the coming of Shakespeare and now, in this
country, you are all writing poems or enjoying them. You are
making readg for a master, & great poetic revival is in
progress',

Ludwig Lewisohn says, "The change which has come over
the attitude of intelligent people to literature is of great,
of ultimate importarce. Yet much criticism and all of lit-
erary history is written as though we still lived in the -
tight and thoroughly explored little cosmeos of our ancestors ;
and as though the psychology of the writer were still that of
the minstrel, the purveyor of information or the adorner of
pious ledgend."39

35 Hubbell and Beaty, op. cit., page 15. .

36 gubbell and Beaty, op. cit., page 16.

37 Hubbell and Beaty, op. cit., page 16.
38 Hubbell and Beaty, op. cit., page 481.

39 Lewisohn, Ludwig, Expression in America, page xi.
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Further saye-.lMr. Lewisohn, ".-+in any creative rebirth
of the future, whether near or far, America will have her
appropriate and splendid share."40

In Matthew Arnold's "Introduction to Ward's English
Poets" He says, "'The future of poetry is immense, because in

poetry, where it is worthy of its high destinies, our race,
as time goes on, will find an even surer and surer stay.'" 41

"POETRY IS DIFFICULT TO DEFINE

"To define poetry is not easy. Part of the difficulty,
doubtless, arises from the fact that the word, like many
familiar terms, is used with vague and varying significance.
It means one thin% to one man, and quite a different thing
to the next man."42 ‘

"Definitione are for the most part alike unsatisfactory
and treacherous; but definitions of poetry are proverbially
so. Yet some definition must be attempted; and, using the
phrase "absolute poetry" as the musical critics use the phrase
"absolute music", we may, perhaps, without too great presump-
tion submit the following. 4absolute poetry is the concrete
and artistic expression of the human mind in emotional and
rhythmical language."43 .

THE CRITERIA SET UP IN THIS STUDY FOR

EVALUATING UTAH POETRY

In view of the above discussion, the evaluation of Utah

poetry by this study can be at best, but tentative. It is

40 pewisohn, Ludwig, op. cit., page 589.

4l Hubbell and Beaty, op. cit., page 1.
48

Winchester, C. T., op. cit., page 226.

3
The Encyclopedia Britannica, l14th edition, vol. 18,
page 1l0€. .
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 D. Quality and style of language treatment.
- a. Trite diction. L o
b. Prosaic lenguage.
»c. Flowery language.
a. Wordy language.
. e. Artistlc treatment of language.
Emotion. It would be difficult to find_an authorative
aefinition,éf poetry that does not specify emotion as the
tnchief‘characteristic.:(Seé'noters,ipégeii7; note 19, page
' 55;'pote.30,‘page,38; note 31, page 39; note 43, page 42).
”This,‘at'least; wili be granted, ﬁh&t‘né literary expression
can, properly speaking, be called4goetry that is not in sa
. certain deep sense emotional,... 5
inceritz. Many poete and critzcs conaider sincerity

next in importance to emotional appeal. (See note 5, page

Univéréalitz}{A;poem mﬁét‘have universal.appeal.’(sée
note 1, pége 3). It must strike the chord of universal
sympathy. For‘example, " biterature cannot appeal to the
' self-regarding emoﬁions.“45 It must appéal4t§ emotions that
_ are universal to all people. "... all phases of experiénce,
however painful or mournful, that are universal and form a

. part of the common humen lot, evoke in thought a not un-
pleasing sympathy. @46

e

44 1pe Encyclopaedia Britannica, 14th edition, vol. 1g,
page 106. : *

a5 Winchester, C T., op. cit., page 63. L
‘ 46 Winchester, c. T., 0p. cit., page 67.
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s

Verisimilitude. Poetry must have verisimilitude. This

refers to the possible likeness of the situations, feelings
and experiences expressed in the poem to the actual in real

life. Meee all Zgotional literature must have a basis in
fact and truth."

Verisimilitude ie expressed in "Literature is vicarious
experience," so commonly used by modern critics. It is im-
plied in the following:"From the whole body of experierce the
writer absorbs, forms and transmits as art to the reader what

he has seen and felt and known,."48

"All our reading is vicarious experience - something we
live through in another personality."49

Imagination. Imagination has the function of erabling

the poet to enhance the emotional appeal of his poem. The
tools of imagination are imagery and figures of speech.

"Thus wonderfully can the poet heighten the emotional ezpres-
gion of an object by calling into association with it other
images that tend to produce the same or allied emotions. This,

then,"is another and very important function of the imagina-
tion.

"Imagination, on the other hand, treats of ideal values,
penetrates the surface of things, appeals to the highest, ac-
tivity of the energy of the reader, sets him to creating for
himself,"51

47 Winchester, C. T., op. cit., page 54.

48 Lewisohn, Ludwig, op. cit., page xiv.

49 Steeves, H. R., Literary Alms and Art, page 2.
50 ' |

Winchester, C. T,, op. cit., page 125.

51 Gayley and Young, op. cit., page xivii.
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Spontaneity.
it lacks sincere emotion.

Ideality.

‘us up to something finer; it must giv

Postry must expn

Poetry must be spontaneoué.52 If not

ess ideals. It muet 1ift

e us the highest kind of

enjoyment. "Art must, therefore, maké its appeal not to the

senses alone, lower or higher, nor al
emotions, but to emotions which have
our everydey lives, no connection wit
but a significance thet is universal,

"To put it in other words ,

portancé will be found to view life with a cQ

or a pleasurable or strengthening ide
of 1iterat%%§%5%§°tngthZQSE?:dmgiga
emount and quality of thought which v

The thought ﬁustrbe‘sound g
life's experieﬁces and knowledge as t
terpreted by the best minds of the ag

Form.
the effectivénese of postic expressic

listed under the general term form ir

are all related to form of expressior

The excellence of th

one to the personal
no practical bearing on
h selfish interests,

an aim that is ideal."53
a book of lasting im-
&vincing reality
ality."
purely emotional form
ye very largely by the
imderlies its emotion.“55
nd consistent with

hey are known and in-
08 .
e form56 will enhance
3 4N8 The varicus prlnclples
i the set of criteria

le

52 wyordsworth also emphasizes the emotional side of poetry

when he defines it as 'the sponte
powerful feelings recollected in
Hubbell eand Beaty, op. cit., pagg

53 Gayley and Young, op. cit., page ¢

54‘Steevee, H. R., op. ¢cit., page 4.
55

56 "morm we have defined as the sum d
thought and emotion are conveyed
another." Winchester, C. T., op.

Winchester, C. T., op. ¢it, page 1

sneous overflow of
tranquility.'"
P 11.

yix,.

49.

f all the means by which
from one mind to
cit., page 190.




poetic license) such as unity, col

ness and unigueness. 5 l
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Rhythm, of course, is 80 esséntial to poetry that with-
\
out it poetry aotually could not exist. (See notes 6, 7 and

8 page 18, and note 4, page 17) The quallty of & poem is

‘enhanced by the melody and harmon% resulting from the ar-

tistic mastery of rhythm. Crude rﬁythm indicates inartistic

workmanship, poor taste, all of which result in poor qnality

of verse. “, _' " _% |

A poem that violetesrhetorial'principles (except by
‘ Ieroﬁoe, emphasis, syntax

and proper choice of diction may have its quality Seriooely

impaired. ' | |

Under the heading "Quality o# style or treatment" certain
special phases of treatment of form, manner and epirit were
considered by this etudy such as energy, delicacy, viv1d-
Energy‘in e poem is that apirit of force, power or bold-

ness which impressively engages the reader's attention. It B

might be termed vividness. Delioaoy has to do with preclsion,‘

‘fine distinctions in shades of meénlng, emotion and in-

terpretation. A poem, to be worthwhile, nust measure up :

' well in energy and preoision.‘l,

- A poem which has uniqueness,wthat is a new twist in

thought or treatment, will at leaet command interest through

its novelty though this will not necessarily stamp it poetic.

7However, it is a step above the oﬁdinary.
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| The quality and ‘style of languege treatment are 1mport-
ant phases of form. Trite dictlon mars the quality of a poemn.
it ig very easy to detect and, ‘being e rather concrete meas-
uring stick, can be quite accuratgly applied. 5 ,

Prosaic language ie everydayb matter—ofnfact 1anguage.
:It has no power of euggestion or imagination. The words are
‘arranged in a matter-of—fact way end there are no figuree of.
‘speech or at 1eaet no striking onee. A poem with euoh 1an- :
guage treatment cannot rise abovelthe 'ordinary .

Flowery language or ‘'fine writing indicates affectation.

Wordy language may give the ippreeeion of deception,
poverty of thought or an over—dreseed composition.

‘Artistic language«ehows maetéry of_languege, especially “
in the choioe‘and errangement'of horde » and in the oreation' 
of effectlve, consistent figures of sPeeoh . euoh language
is essential in good poetry. . ’
.~ The Utah verse covered by th&e study wae appraised by
the applicetionlof the' above orit%ria_acoording to the
:.specific methode‘preeented'inVcheﬁter one; Attention is here
Acalled to the following ‘poems by Ftah authore, examples of
'the varioue degrees of verse quality.

- "The Stolen Sunbeams",a poem by Sarah E. Carmichsel, a
- Mormon pioneer, 1s stamped poetic by this study. It appeared"
1 in reprint in the Magazine Section of the Salt Lake Tribunse,

Maroh g, 1956, page 6. It hae etriking imagery, emotional
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-appeal, sincerity, sPOntaneity end imaginative quality.
| The Stolen Sunbeam )

. "He etood on the height when the
_ sun went down--
He tore one plume from the day 8
bright crown. *
The proud orb stooped till he touched

the brow,
And the marks of that touch are on
. it nowy ‘ :
“And the flash of its anger forever
more
Burna red when it passes the. western
: door!. :
The broken feather above him
whirled,
In flames of torture around him
' curled

In broken masses of quivering light.
Oh! More terrible was the shock )
- When the burning splinters struck :
. - wave and rock.
‘The green earth ehuddered, and
: shrank, and paled;
The waves sprang up and the mountaine
- quailed!
Look on the hills - let the scars they
bear
Measure the pain of that hour's despair.
That severed light in the earth grew cold, ,
And the diction of mortale hath called it Gold.'\

The poem "To My Father" on page 26 of this thesis is

Aconsidered poetio because of its sincere, emotional appeal.

: It has the quality of verisimilitude, end a theme of univer-

sal interest. It seems to coneistently express an intense,
emotional experienoe, awakening“within the reader either a
vsimilar experience or a sympathetic reaction. One should

J‘gain through this poem & deeper sympathy with life.
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Another poem from "Utah Sings , page 308, entitled
“Earth Bound" hes -a sincerity that would rank it 'rather

poetic . A few trite expreseions‘mar thereffectiveness of

the language; The poem follows:
ﬁEarthLBouhd*

”Beloved earth, the day will come when Life and.
I must part, .

And I shall find a resting place againet your
throbbing heart;

Will my lone spirit welk again along e dear,
loved lane ‘

When maple trees are dripping in a mist of

- summer rain?

"Oh, w1nds of earth, I ve loved you when you've
lashed me in the face,

Shall I feel again your stinging kiss, or

. thrill to your embrace?
When a pale moon shines on-garden walle, can
- I come once more

‘To tend the roses I have loved, beside ny

cottage door? ‘ »

. "When heavy south winds blow, bringing scent
’ ~of sage that’s wet,
. Pregnant with sweet memories that 1 cannot
: forget,
When wild geese fly forlornly across a sky
of gray,
Oh, earth, I must return to you, though death
should bar the way.

The following poem, "Gonversation s from "Utah Sings",

page 34 s eonsidered by this atudy 'above ordinary . It

is imaginative, end unique with an impreseive s philosophical ‘i

thought.rlt 18 ‘what might be termed 'light verse' with a .
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theme of a social or friéndly experience as the basis for

‘reflective thought on the misundéréténdiﬁgs‘and misin-

terpretations that might‘arise 1n‘lifé.‘ 3
"Conversation"

"His mind with its ideas was a cupboard ,
. Full of pewter dishes set in deep-cut grooves,
- And one by one he took the empty plates .
From off the shelves .
And paseing them to his friends,
Replacing them with satisfying nods,
Believing that his guests had banqueted.

"Her mind was a delightful cabinet
Of colored boxes filied with spicy cakes,
‘And in the evening when they both were there,
She put her tiny cakes bewitchingly '
. Upon the hard dull metal .= -
- Of her husband's pewter plates;. o
And by the miracle of friendship's firelight
Their guests were feasted, and reluctantly
‘Smiled their way home ' :
- With wonder in their hearts
*. At this congenial and well-mated pair." .

The poem "What Have You Sown" on page 24 of this
study is an example of the 'ordinary poem'. A criticism

écdompanieé.the poeﬁ;‘

. The poem "Cripple Jim" on‘page_lgfis an example of a

'very ordinary' poem.
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CHAPTER III

RESULTS OF EVALUATION AND ANALYSIS OF UTAH POETRY

' The results of evaluating'and'analyzing the Uiah-poeﬁry
covered by this etudytare»recorded'ih this chapter. There
were 3,528 poems read, which included a sampllng from 8
total of 924 authors. (See table 1, page 12). In many cases
but one poem from an author was read while from others the
number reaohed more than forty. This can be accounted for by
the frequenoy with which the various authors' poems appeared
‘throughout the m&gazinea read. | )

Table 2 shows the proportionate number of poems . relative
‘to the degree of poetic quality. It wlll be noted that 2.3
per cent of the total‘poems evaluated was coﬁsidered high
in poetic quolity and.that 55.3‘per CGnt-were'considored
~ ordinary. Thé'porcentoge~o£ high qua1ity poetfy of“most
any ege 1s low and cbservation shows that the grest bulk of
literature written and published is read to-day and for-
gotteﬁ to-morroﬁ.. | | |
It will be further noted from table 2 that about 70

per cent of the poetry 15 poor in quallty and in the author's
‘Judgment, is not worthwhile reading, at least for the schools.
It fails to measure up to the standarde of good poetry.

. Some incidental facts concerning the general analysis
of the poetry are reoorded in the various tables to be found

in this chapter.
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TABLE 2

The Proportidnate Number of Poems Relative to the Degree of

. Poetic Quality of Utah Verse.
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The rhythm of 1561 poems was given epecial attention.
.,Six and eix-tenths per cent of the poeme ehowed marked crude-
ness in rhythm. . | »\h

Table 4 shows the extent of blenk verse and free veree.‘ 
"Oniy .9 per cent of the verse read is blank veree. The author ’
observed no free verse before 1900 and, in fact, very little

until after 1920, -
. Table 5 ehowe triteneee to be a fault of 12 per cent of
'the poetry‘ Thie repereents exceeeive ‘use of trite expres-
eione, treatment and worn out ideae in each poem so noted.

Poeme, that were strikingly moralistic, that is, thet
had for the sole purpose ‘the teaching of morale or ethicel]
principles, amounted to 7.5 per cent.

Table 6 represents facte concerning the themee of the'
‘poetry etudied.v It might be incidentally observed by the
reader that each*Coluﬁn of percertagee will nct totairlbo(per
cent or nearly 80, nor will the sum. of the numbers in the :
column neceeearily check with the number of poems read. Thie

can be accounted for by ‘the fect that there is a 1epping over

- of themee in many of the poeme.< A Chrietmee poem, for in-

‘:vetance may aleo be religious and, if so, it was counted with
" the religioue as well as with the Chrietmas ‘poems. By . etud-
‘ing table 6 the reader can ‘discover the relative frequency of

each of the twenty themee observed by thie study.
It will. be eeen from teble 7 that the percentege of

-lyrical poeme is very high and the percentage of narrative
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TABLE 5
Proportionate Number of Trite, Moralistle, Proasic, Sentimental,

and 'Preachy' Poems of Utah Verse based on total number of

Poems Reead.
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TABLE 6

The Frequency of 20 Themes in the Utah Posetry Covered by

This Study.
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TABLE 6

Continued.
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TABLE 7

Frequency of Different Kinds of Utah‘Poems Covered

by this Study.
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TABLE 8

Frequency of Light Verse Poems, Historical, Local Color and

Didactic Poems of Utah covered by this Study.
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| " OHAPTER IV

SOVE TRENDS IN THE UTAH VERSE COVERED BY THIS STUDY

Some further‘reeulteﬁof‘thie study relative to certain . -

| ~trende of Uteh poetry are‘notedﬂin'this chapter. Special

obaervence wae made of the tendencies of the theme of general
philosophy of' 1ife, the theme of general religlous character,
the theme of Latter-Day Saint religious philosophy, the theme
of nature, and the philoBOphy on immortality.. The‘trendsein
literary quality of the veree, the quality of the verse, and
the kinds of poetry were aleo noted.

The trende are represented graphically on the beeis of

t comparative percenteges of each item considered and are,

traced through the three perlode, namely, 1840 1900, 1900--

©.-1920, and 1920-1954. The periods aro indicated horizontally %

acroes the page (see graph 1), and percentage verticelly with

i
labelled 1inee crogaing horizontally through the periods to

show upward or downward trend.
In table 6, in the 1840—1900 period, the theme of phllos—

ophy of life ie shown to have a relative percentage of 55 7

and in the periods 1900-1920 and 1920-1934 a relative per-

vcentage of 54, 5 and 38 2 respectively. It will be noted by

table 6 that thie theme has the greateet frequency of all

l

themee. In graph 1 ite relation to three other themes is

ehown both in frequenoy end tendency throughout the three

perioda.
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" The theme of general philonophy of life has the higheet

'i'frequency of ell themee and ehows throughout the three periods

a elight ascendancy. The eum of the frequencies of the theme

philoeophy with religious tone' and the theme rellgioue' is.

.next higheet with a rether sherp decline in tendency. The‘_'

religioue theme ranke next in frequency with a rather eharp

‘decline that drops below the nature theme in the 1920-~1934

period.‘ The nature theme gradually riees through the second

period with a sharp climb in the third. On the whole the re-

"ligioue nature or tone of the poetry, ‘which wae comparatively’
jhigh to begin With, is declining rather rapidly and the theme

* of natﬂre rieing in frequency.

The tendencies of the varioue other themee can be seen

.by noting the“percentage of relative frequencies in table 6.

Graph 2 Ehowe the tendence of the philoeophy on immor-

n3ﬁality.g"1mmortality certain (see page 25) showe a sudden -
‘decline through the second and third periods whlle 'immor-

tality doubtful' ehows an equally sudden rise. The author

did not diecover any poems inferring 'immortality doubtful'

in the 1840-1900 period.

From graph 5 it can be noted that there is a general up=-

ﬂiward tendency in quality of verse. The ordinary' ehowe a
‘eiight 1ncreaee in the second perlod over the first and a
:‘eudden‘decline in the third period. The 'poetic',remaine
" quite conetanﬁ through the thﬁeeiﬁeriods. The frequehcy of

' the very ordinary, which is not plotted here is almost iden- .
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tical with that of the 'poetic'. (See table 2).

Graph 4 ihdicates the tendency in quanity of verse.

(See table 2). There is a marked increase. The author ob-
served, incidentally, that the poems have tended to grow
shorter in léngth, and more numerous in each successive issue
of most any given magazine read for this study. For example,
but two poems aprear in the Decemberlissue for 1903. It is
not uncommon tb find 20 or more poems in a single issue of the
Improvement Efﬁ of recent date.

Graph & shows & very high@frequency of lyrical poems, a
comparatively low one of narrafive poems and an almost neg—
ligable one of dramatic poems. The lyrical poems are in-
creasing and the narrative decreasing.

Some of these tendencies ére so sudden and extreme that
there muet be unusual factors of influence at work. It can
be assumed that among them the most'significant are religion,
science, leisure time and outside poetry. A

Religion and ethical teaching have used poetry as a
medium for their Mmessages. 57Ludwig.Lewisohn, in his "Ex-
pression in America" constantly reminds the reader of the

Puritan influence on American poetry, which influence, he

57 r
"If we have produced no masterpieces of a very high order,

if both wholeriess and high severity are lacking even to our
beet works, that is a fate which we share with all but one
of the contemporary peoples., And the cause lies, I must be
permitted to repeat, in that universal situation of mankind
which is in the last analysis a religious and metaphysical
one." Lewisohn, Ludwig, op. cit., page 589.
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ciaiﬁa, is responsible for the didactic tone and mediocre
quality of Aﬁerican verse. The comparatively high frequency
of the religious theme in the 1840-19C0 period might be thus
 partly accounted for. And secondly, the theme nearest the
hearts of thepioneers of Utah was religion. That the relig-
ious theme tdhe could have impaired the quality of the main
bulk of the ppetry is prebably‘true but d4id it impair or en-
hance the quaiity of the small margin of the best poetry?
Graph 3 showe;a high constancy‘in'the latter but the main
bulk of poetry seems t0 improve es the religious theme and
influence decline. (See also graph 1).
'Another influence that seems apparent is that of science.

It has seriouely questioned either directly, or indirectly,
many religioue doctrines. It has stimulated man's mind to
think in terms of the concrete things perceptlble to the
purely physic&l senses. Things by feith alone are nct certain,
definite or ccncrete in the light of science. Then again all
depends on man's interpretatlcn of the relationship of science
‘to religion. In 1910 Orson F. Whltney began to write hls

| poem "Love anq‘the‘nght"; "This poem" he says, "has a de-
~ finite purpose; To combat the‘infiuence of the so?called
'Higher Criticism', which is indoctrinating with hurtful effect
‘the minds end hearte of many of the youth -=- that is its par-

amount aim. n58 "Love and the Light" is a ‘poem with a religious

58 R
Whitney, Orson F., Love and the Light, foreword.

B
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"lpurpoee and message. Mr. Whltney no doubt meansvby the eX-
preesion “Higher Critloism the criticism of religion by

: eclenoe by those who are apt to mlelnterpret the true purpose

of science or| misapply it to religlon.

| It seems possible that eoienee has influenced the philos-
ophy of immortality. At 1eeet it muet be one of the. factors
tbat ie responsible for the abrupt change indloated by graph 2. ,

Among meny other things ’ education and more leisure

-wftime are responeible for the inoreaee in amount of poetry.

'There muet be time to read ‘as well as write poetry. There is

L

jlittle tlme for such activity and art in 8. pioneering stage."

Aecordlng to graph & the frequency of lyrical poetry is

very high.sg

it seems to be the naturel tendency of the age
to read and write 1yrica1 verse. ‘ ' '
| Quite often poeme from the New England poets , American

poets in general or even the Britieh poets of the nlneteenth]

t_century appeared in the magazines read for thie etudy. In,rﬁ

comparing many of these with thoee of local wrltere, there

plseems to be 1ittle difference in quality, purpoee or treat-
ment. A portion of a poem by Ella Wheeler Wilcox is here
'preeented as rather typieal of the general run of poetry

of the latter half of the nineteenth century. It ie ordinary, ,1 .

. ‘5 E
,1‘

f 59"Litere.ture, in other worde » has become more and more‘

. 1lyrical and subjective in both origin and appeal.a
Lew1eohnl4Ludwig, OP. cit., page xiv.

JRES-SR P
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CHAPTER V

- THE aPrLICATIOR OF OBJLECTIVEEL OF LIT-RaWLTL

COURSEC 1C ULal rCLIRY

This clapter attempts to answer twe questions. First,
what are som: of the sigrnificant objectives of literzturs
courses anrd, second, do any of the poeme eveluated by this
étudy seer tc meet thess objectives.

In this study the objsctives of literature ccursss were
kept in mind when the poers were read and anplyzed, with the
object of noting all the readable ones. Twc lists reculted.
One contained the poers that seemed recommendable withcut
questicn, and the other contained those trnat weres guestlion-
able. On furtlier corsideration by curriculur makers ard
literary critics, score poems of the secondary list might be
fcund recommendable for reading in the schocls of Utah. In
chapter six thre primary list appears, graded for elerertary
and secondary schools.

Amorg others thers are two chief influsrces®Otizt urnder-

£

ly wodern curriculum making relative to rostry. One of these
is the kriowledge revealed by the modern study of child peych-

clogy, ard the other is the theory that the class rocw is the

6O"We have noted two influences in particular th=at underly

the modern curriculum. ‘These ars the scierce of child
psychology and the new interpretatior of the classroom
a8 a place ir which to live ard learn to live."
Hooper, Johrn, Poetry in the New Curriculum, page 31.
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place in wh;ch to 'live and learn to live'.

If the school room is the place to 'live and learn to
N ‘[ \
1ive'6lpoetry of high quality will be one of the factors in
the realization of this objective. (See note 49, page 45,
and note 54, page 46).

' John Hooper, in his book, "Poetry in the Wew Curriculum",
~ quotes the following from "On the Teaching of FPoetry", by
Alexander Héddow, Blackie & Son, Ltd., Glasgow.

"One of the practical methods of improving human life is
to develop the child's appreciation of the beautiful. Poetry
is one of the groups of subjects that aim at this ideal, this
development 'of the aesthetic sense, this Jjoy in beauty. Aall
teaching of poetrgyé to be practical, must foster this love
of the beautiful."S?

In the past thers were three main objectives in teaching
poetry. "These were: first, to teach a moral lesson; second,
to afford training in elocution; third, to develop an ap-
preciation of poetry."®

The first and second objectives are, in the light of
modern theory, much modified. The main purpose of a.poem is
not to teach a moral, (see notes 11, 12 and 13, page 22) and
any poem written solely for that purpose is not of the high-

est quality.’' Genuine poetry cannot be propaganda; it is an

art to be enjoyed for its own sake. (See note 3, page 16).
B8,

++.+ make our students desire the vicarious experiences
provided hy good books, and the delights of beautiful ex-
pression.” The author further says that students should be,
feergtirred to significant activity by what they read."

Cox, Sidney, The Teaching of English, page 101.

62
Eooper, John, op. cit., page 32.

65Hooper, John, op. cit., page 34.




75

Neither should poetry be used solely as a tool for train-

ing in elocution. "In order to read poetry well, it is indeed
necessary that the voice be sensitive to rhythm of that poetry.
The traditional objectives, however, used poetry as a means
rather than an end. Its end was to bring out the voice."®

The old bbjective to develop an appreciation of poetry
is in accord with the idea that poetry should be taught for
its own sake but, "'Appreciation of poetry' was a term not
clearly defined in the minhs of those who used it. °*°There-
fore, in most cases, appreciating became synonymous with ana-
lyzing."65 |

The fundamental elements underlying poetry parallel those
characteristics in the psychological make up of the child.

If this were not the case,ipoetry, of course, could not inter-
est human beiﬁgs. Rhythm énd emotion are‘the primary elements
in primitive man that laid the basis of poetry and therefore
these appeal ﬁo the child; in fact appeal universally to both
child and adult.

The elemehts, then, in the child's psychological make-up
paralliel the basic slements in all poetry. "This parallel
may be followed so closely through>the grades as to provide
us with a real basis for preparation of an elementary course
in poetry.

1. The primary appeal of poetry is to the emotions, ¢+,
Since emotional language is essentially rhythmical, it is
to this element of poetry that he reacts most strongly.

2. His world is an objectivé one. The concrete objects that
make up this world are a source of constant curiosity. If

poetry is to please him, therefore, it must cater to this
curiosity.eee i

64

Hooper, Johﬁ, op. cit., page 37.
165 Hooper, John, op. cit., page 37.
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3. The primary child's adjustment to his world is an active
one. He is continually doing something and is interested
in what other people are doing. These interests, aided by
his innate ability to participate in further activity of a
make-believe world, glve the poem of action a special
appeal to him. ‘

4, Moreover, the primary child, like the primitive man, speaks
more naturally in poetry than he does in prose,ss

B His vocabulary is a limlted one; so he has to make it go
farther.e-«-

6. The child plays with words as he plays with other things.
Their sound, the pictures they draw, the surprise of new
names, and the identification of his experiences in the
action of words, are a kind of pleasure he shares with his
primitive ancestors.

7. Once out of this world,' when he has acquired a background
of experiences and the maturity to discriminate among them,
his attitude becomes more reflective. He is beginning to
be interested in ldeas.' Then poetry holds more for him
than the purely emotional appeal.«+« This period has its
beginning somgghere in the middle grades, but it is only
a beginning.

From the above quotation it 1s indicated that poetry for
the child must appeal to the fundamental elements of his psy-
chological make-up;\namely} the emotions, curiosity, imagina-

tion,s‘7

poetic language instinct, play,Gaand, as he progresses
physically and mentally, interest in ideas. - The author of

this study finds few poemsithat seem to serve these objec-

66Hogger, John, op. cit., pages 39=-4l.

67“The imagination of the child is very vivid. Creative im-
agination is the source of invention, discovery and all
progress, It is basic in all the fine and lasting in art,
music, literature, and religion." Gast and Skinner,
Fundamentals of Educational Psychology, page 252.

68"Readlng is a form of play. It is play for the imagiration
with materials conveniently supplied by the author and it
serves to gratify desires’ and longings." Woodworth,
Robert S., Psychology-Revised Edition, page 401.
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tives. More poems were f0und that would serve the objectives
for students advanced to a stage of an interest in ideas.
| This suggests two other important things to consider in
choosing reading material in the schools. First, the child's
familiarity®%with the thémé and content of the poem and, sec-
ond, the fact that postry, which might be of interest to one
age or group,70will not‘nqcessarily be to another.
| Relative to the firsﬁ it must be said that the child pro-
coeds from the known to the unknown. Thé simpler poetic forms
and ideas néturally come flirst. These pave the way for the

more advanced. The child's literature should parallel his

Gg"The imagination of youth partially supplies the place of
experience; but much of what is greatest in poetry is com=-
paratively meaningless to those who have never known love,
sorrow, married life, children. It is unfortunate that
most of us read the masterpieces of English poetry only in
our immature years in school and college, for the great
‘poets write mainly for the mature and the experienced."
Hubbell and Beaty, op. cit., page 20,

7O“What is literature for mature people may or may not be lit=-
erature for youths of high school age; and what is litera-
ture for a boy of fourteen may or may not be literature
for him at eighteen. To be literature for a given age or
group a production must deal with life situations common
to that age and group; and it must deal with them so as to
give an interpretation which is in harmony with the moral
and artistic taste of that age and group. All the master-
pieces of English Literature of the past remain literature
today in America in so far as they realize and present in
appreciable artistic form typlcal life situations which
are common now in our country, i. e., have the element of
universality. One trouble in our high schools is that we
‘have assumed that what was once literature is necessarily
always literature and that literature for educated adults
is literature for boys and girls." Crow, Charles Summer,
Evolution of English in the High School. Doctor's Thesis,
1924, Teacher's College, Columbia University - N. Y. City.
Contribution to Eduoatioq, No. 141.
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”‘life s experiences and se%son them with something just a -
1ittle beyondxhis ordinary life in ideality. Contemporary 1
poetry related olosely torthe time- and place of the child
will awaken his interest and, (grantlng that it should be'.
what is cons1dered the best contemporary poetry), pave the
way to the elalsic.. ! '
- In the second place the poetry must fit the child's age
and experience¢ He oannot be expeoted to understand and en-
'fﬁjoy a poem that deals with_experiences common to only the
.adult or to some remote place and time.‘(
It is indioated by many educational writers that, in gen-

eral, literature courses should do the following.

61 page. 74. .

o |

V{:l.~Stimu1ate students dnterestrin goodvbooks. (See note
|
|

2, Present. hlgh ideals of character.
3. Establish desirable reading habits for hlgh type of
t"literature.fr |
4. Promoteiappreciationuof masternieees orfacoeptedv‘

felassies.

5. Enlarge experience.-

6. Give unselfish enJoyment of. leisure.

7l"There is a:strong feeling that adequate standards of lit=-
‘erary taste and appreciation can be developed best in the
child through a wide acq‘aintance of contemporary litera-
ture interpreting the life of his own time, and then with
other more traditional material.™ Stroth, Yary Margaret

. Literature for Grades VII, VIII and IX, page 92. Master's

- Thesis. Teaoherslcolleg? Columbia University, 1926.




79

7. Provide wholesome pleasure.
Nearly all of these objectives are suggested in the two
following quotations.

"The objective for the study of literature in secondary
education is conceived to be the development of right atti-
tudes through an abundance of reading which reveals wholesome,
ethical and aesthetic values and also an ultlmatezpreference
for reading which uses adequate literary forms. n'7

"Modern ilterature is regarded as a means of enjoyment
of experience, the formatlon of ideals, and the unselfish
enjoyment of leisure."

-In the main, then, the choice of poetry for reading ma-
terial in the schools, from what has thus far been reviewed
in this chapter, can be based on‘knowledge of child psy-
chology, the theory that the school room is a place in which
to llve and learn to live, the fact that the poetry which is
interesting to one age or group will not necessarily be to
another,'the child's familiarity with the theme and content
and the seven general objectives as listed above.

To meet the above objectives literature will need to be
of high quality. It will need to awaken the emotions, stim-
ulate the 1magination, present high ideals of character, en-
large and enrich experiencés and provide wholesome pleasure.

Any Utah poen that seems to meet one or more of these

objectives was listed for feading.material in the schools of

Morrison, Henry C., The Practice of Teaching in the Second-
ary Schools, page 335. '

75Hosic, James F., Reorganization of English in the Secondary

Schools. Bureau of Education, Bulleti n No. 2,1917.
Washington Bureau of Education.
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KEY 5
Ere = Improvement Era.
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Ut. S. = "Utah Sings" an Anthology of Utah Verse.
Cont. = Contributor Magazine.
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@ Ode, has historical 51gniflcance. :
# Written 1893. Adopted as state song, by the. state
legislature of Utah ’ Feb. 10, 1917. 7'
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TABLE 11

Table 11 Continued.

AUTHOR'S NAME : TITLE OF POEM ¢ SOURCE:VCL.: PAGE:
Warner, M.M. ¢ Norita : RE.Me: 7 : B89 :
Walker, John S. : Western Echoes : Era ¢ 35 1 H544

¢+ Conquest : Era : 35 : 544

Walker, C. L. : The Prophet Joseph: : : :
: Healing the Sick : Era : 6 ¢ 380 :

Whitney, O.F. : Columbus t Cont. ¢ 13 : 521 :
Whidding, John G. ¢ New York Church : : : :
H Yard : Era t 35 : BE9 ¢

Wagstaff, Gladys A. : Lake Mary ¢ Era ¢ 35 ¢ 565 ¢
| : Lilac Time ¢ R.E.M.: 15 ¢ B64

‘ : Those Yonder Hills: R.S.M.: 14 : 287 :
Woodmansee% Emily H. :When Dark and Drear: R.S.M.: 8 : 610 :
Ward, H. J. ¢ Soretime,Somewhere: Era ¢ 7 : 488
Woods, M. Charles ¢ To Him That : : :
‘ : Believeth : Era : 31 : 279

Walton, Mirands ¢ Words ¢ Era ¢ 36 ¢ 226 ;
¢ Earth Bound : Ut.S. : : 308 3

Williameon, Sarah : : : X )
E. Carmicheal ¢ Dead ¢t ReS.Met 15 ¢ 479

¢ Moon Rise on the. ., : : .

: Wasatch : R.S.M.: 15 ¢ 479 :

¢ Allie's Prayer ¢ ReS.M.: 15 : 488 :

¢ Lucretia Borgia's : : : .

: Feast ¢ R.S.M.: 15 : 481 :

:The Stolen Sunbeams:#S.L.T.: : 6

# Salt Lake Tribune, Magazine Section, March 8, 1936.
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GE&PQER VII

R f{{l‘fl‘iawmmzs AKD Kﬂmﬁ@@g RELATIVE zo. UT“H £ Em
Coy As REVEALED BY. QUESTIONHAIRES ‘

‘ ‘fgigﬁggnfs QF’THE QHESTIONHAIRE TO SUE *IUTENDEET§

,atﬁtha results of thp guestionnaire to superintend— ,;,“f ‘

?1 ‘ Vents (see appandix A”and t&%&s 12 page. 95) will be reviewed@{{ﬂ}“;‘”hﬁ

‘ : ﬁf?tha guwstionnairs may be found on paga E  ﬁ§;}5

"ﬂAfgueationnaire waa sen# to each of the forty sahoal sup- ”A’Q'5ﬁ

CE

'~ erintenﬂbnts of Utah Tweﬁt;paevsn were answered and,return- .1_f33‘5

";ed,nagﬂv.ﬁﬁ resppnsa.' As: may be noted rrom ths resulte in

“"Qtable 12 the general attituﬂe towards the introduction af

;,'Utah poetry 1nto ‘the’ schooln is, on the=whole, very'favorahle. f 'x
e foiGiala alm°3t “ﬁﬂnimOuﬂly auggeét that the poetrv o
;; b9 1ntrﬁauced as incidentalagr Bupplemsntary Peading.l »
There ware three mainﬁ,b$°°ti°nﬂ to ths 1ntroduction of

_ually'divided. One wa3‘baaed on’pegr literary qualit”;
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TABLE 12

Results of Questionnaire to School Superintendents of Utsh.

P No. ! % ¢

Questionnaires sent out ¢ 40 : :
Questionnaires Answered and Returned. s 27 : 67.5 :
Questions .No.Ans., % .

1. What place should Utah poetry occury in : : H
elementary schools of Utah? HNonse. : : :
Incidental or supplementary reading. : 26 : 96.3
Basis of a definite coursse. H 1 : 3.7 ¢

2., What place should it occupy in secondary : : :
schools of Utah? ‘None. : : :
Incidental or suprlementary reading. ¢ 21 t 77,7 ¢
Basis of & definite course. : 6 t 22,3 ¢

3. What are the objections to its introduc- : H H
tion into Utah schools? Sectarian. : 5] : 18,3 ¢
Popular pre judice. : 1 i 3.7
Poor literary quality. : 6 ¢ 22,3 1
No significant educational value. : 6 ¢ B2.3

4, How would you rank Utah poetry with local : H :
geography or local nature study as sub- : : :
jects in the school curriculum? H : H

No importance. : H :
Less importance. : 23 ¢ 85.2
Equal importance. H 4 : 14.8

5. What consideration have you evsr given : : :
question No. 1 or 2°% None. ¢ 10 : 37, @
Casual or incidental thought. s 5] ¢ 55.5 @
Serious thought. : 1 ¢ 3.7
Idea suggested to me by some oné else. : 1 : 3.7 ¢

6. Should college courses in Utah poetry : : :
be taught for teachers? Yes. 4018 3 44.4 ¢
No. : 7 : 26.9 @

7. What have you done to stimulate, on the : : :
part of students or teachers, an interest : : :

in Utah Poetry? . Nothing s 11 ¢ 40.7
Taught it incidentally. s 5 ¢ 18.5 :
Encouraged teachers to teach it. : 6 ¢ 22.3 ¢
Promoted literary clubs or societies. : 2 ¢ 7.4
Encouraged students to write poetry. s 11 : 40.7 ¢
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The reeulte shcw in general a favorable attltude towards
Utah poetry. The prospective teacher group seems slightly more
lfavorable in eome reepecte and leee favorable in others. Sixe“
ty-nine and five tenthe per. cent of the total group thcught |
"Utah poetry should be taught in the echoole as compared to 67.
7 per cent of the prospective teacher grcup. Sixty-four and»
‘ﬁnine tenthe per cent of the total group expresseé interest in
h a college couree in Utah poetry, and 73.9 per cent of the pro- -
. spective teacher group indicated 1nterest in the eame.‘

A high percentage (see table 13, page 96) of the students‘ .
thought the poetry of eufflclent literary quallty to merit |
serious cons1deration. ~One hundred and twenty—eeven or 34 2
'“per cent of the students who answered question 21 thought the
theme of religion the theme most frequently used in Utah ‘
pcetry, Twenty-fcur and five tenths per cent thought the:;,
theme, pioneers, moet frequently ueed. See table 13 for rank-.
'ing of themes by studente relative to frequency.

- Table 14, page o7, shows the results of the part of . the‘

“ff'queetionnaire whicb tested the students' elementary knowledge

of Utah poetry and Utah pcets. 'The test ehcwe thie knowledge
‘vto be rather meager. The highest poesible sCore is 30 with‘an
average score of & or’ 26 8 per cent for the group as & whole
‘and - 8.2 average score or 27.3 per cent for the prospect1ve
group.TWenty-three students failed to answer this part of the
aqueetionnalre, Many of these stated that they know nothing
yabout the poetry and therefore e1ther guessed or did not an= . -

u*,swer}at all.
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TABLE 13

:Results of Questionnalre to Utah Gollege Students Relatlve
to Utah Poetry.

a1l Stuaents.ngggggggve:

-~ Questions f No. 480 fﬁj: No. 133 !

| : No. No. :

; Ans., s %‘. :Ans. 7 :

4. Do you think Uteh poetry should: : : st :
be taught in the elementary and : : : 5 ¥
secondary schools of Utah? Yes.: 319 : 69.5 : 84 : 67.7 @
o S No. ¢ 140 : 3C.5 : 40 : 32,3 :
5., Would you be ‘interested in a : H : H :
college course in Utah poetry? H 8 s : H

: : : Yes.:1294 ¢ 64,9 ¢ 96 ¢ 73.9 :

‘ No. ¢ 1589 : 35.1 : 34 : 26.1 :

6. Would you be interested ih ; ; - ; ; o ;
teaching Utah poetry? - Yes.: 164.: 35.5 : 70 : E6.

No. : 298 : 64.5 ¢ b5 : 44,

~ 7. Do you think pioneers of Utah : “; '; : s
E wrote any distinctive poetry? : A LI | s
. A Yes.: 321 ¢ 71.6 : 87 ¢ 71.9 :

- 8. Do you think Uteh poetry too ¢ & & :
religlous in character and pur- :. : Tl : :
pose‘to be worthwhile? Yes.: 72 ¢ 16. 5 24 : 19.2 @

) ' : ‘No. ¢ 378 : 84, :101 : 80.8.:

9. Do you think Utah poetry too or—:‘ : ‘: RS ; ,v‘; ?
dinary in literary quality to re- - A
ceive serious consideration?Yes.. 111 ¢ B35, ¢ 36 : 29.5

‘ ‘NHo. ¢ 333 ¢ 75. : B€ 31 70.5 :

21. The theme thought most used in ¢ : : : :
Utah poetry. .. : - : : '3
Religion : 127 : 34.2 ¢ : :
Pioneers ¢ 21 : 24,5 ¢ : H
Philosophy of Life ¢ 86 : 23.2 ¢ : :

Nature : 35 3 9.4 H 3

Love s 16 4.3 3 : $

© Immortality ¢ 1ll': 2.9 ¢ : :
Patriotism s 5:¢: 1.3 ¢ s ¢
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‘ammi‘mn C'owcws:cou[ |

f About five per cent’ of the Utah veree hae high literary
quality. About eeventy-five per cent is too ordinary and

.poor‘in.quality 'to merit consideration for reeding material

"eepecially in the schools of Utah. About five per cent ie too

‘highly colored with theogical doctrine, though its literary
vquality is above ordinary. About ten per cent shows promise.
‘The reélative quantity of the poetry most literary in quality
.remaine fairly oonstant at about three per cent. The theme

of general philoeophy ‘of life has the highest frequenoy in o
. Utah poetry.‘ In the nineteenth century the frequency of |
themes highly colored with religion was almoet as high but
from 1900 declined rapidly. The frequency of the theme of
7nature has. increased rapidly eince 1920. ihe frequency of

A poeme colored with sectarienism has gone from 15. 9 per cent in
1900 to 1.6 per cent in 1933, From 1900 to the’ preeent the
‘philosophy of immortality .has under gone a great change from
an expreeeion of certainty in life hereafter to an expreesion
of doubte The reeulte of the queetionnaire indicate that the
lﬁcommon notion relative to themee in Utah poetry is - that themeeu
of religioue character occur with higher frequency than any

other. Thie 1e true of the nineteenth century but throughout

“,-the entire period from 1840 to 1934 the theme of religicne

"character, including the etrictly religioue in purpoee, the

"‘eectarian and the partially religioue, hae a frequency of

T
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APPENDIX A

A QUESTIONNAIRE”

”'Dear Fellow Worker:

, A more appreoietive ax-grinder than the ‘one now' bidding
for a good turn will be hard to find. In the following ques-
tionnaire please place a check on the blank preceding the

. statement or question that indicates your answer or opinion.

" Then return the questionnaire in the stamped envelope. The
success of my master's thesis will depend upon a few thought-
ful strokes of your pen. Thanks. : ,

I hold the position °f‘yﬂi’ Supt. __ Prin. _ Supervisor.

- 1. What place should Utah poetry occupy in the elementary
S schools of Utah?
‘ None. ‘ ‘ ’
- Incidental or supplementary reading.
Basis of a definlte course. .

2. What. plaoe should it occupy in the secondary schools of
‘ Utah?
- None.

Incidental or supplementary reading.

Basis of a definite course.

3. What are the’ objections to its introduction into. Uteh
schools?®

Popular prejudioe.“" .

Poor literary quality.‘stkp“

Sectarisn. . . o -

No significant educational value.‘;V ‘

4, How would you rank Utah poetry with local geography or . i
- local nature study as subjects in the school currlculum?
‘ No importance. o
Less importance.
-Equel importance.

5. What considerstion have. you ever given questions No. 1 or 27
o None. -

Casual or incidental thought.

Serious thought. .

Idea suggested to me by some one else.‘

HIllH

Ge Should college courses in Utah poetry be taught for
teachers? ‘ ,
Yes. -
No.

7. What have you done to stimﬁlete,~ossthe part of students







APPENDIX B: : SRR
A QUESTZONMATRT

Dear Fellow Student:

The following questionnaire is desigmed to obtain certain desired information
1o be used in a thesis concerning an analytical study of the poetry of Utah.
Kindly underline the 'yes' or the 'no! in answer to each guestion. Thanks,

1. Is your home in Utah? YES NO MALE FEMALE JUNIOR COLLEGE SENIOR COLLEGE

2. Are you a prospective English teacher? YES NO

3. Are you an English major? YES NO

4. Do you think Utah poetry should be taught in the elemsutary and wecondary
schools of Uteh? YES NO

5. Would you be interested in a college course in Utah Eoetry9 YES NO

8. Would you be inberested in teaching Utah poetry?

7. Do you think pioneers of Utah wrote any distinctive poetry? YES NO

8. Do you think Utah poetry too religious in character and purpose to be worth-
while? YES NO

9. Do you think Utah poetry too ordinsry in litersry quality to receive serious
consideration? IYES NO R

10. Has an anthology of Utah verse ‘ever been published? IYES NO

11, Is Sarah.E, Carmichael considered one of the best of.Utah pioneer poets?
YES NO

12. Did Evan Stephens write Utahls state song? YES NO

13, Did Susa Young Gates write "O, My Father®? YES NO

14, Is "Elias" a poem about the exodus of the Utah ploneers? YES NO

15, Are there any Utah poets listed in WHO'S WHO? YES NO -

16. Did Eliza R. Snow write "Come, Come, Ye Saints"? YES NO

17. Is "Added Upon" an epic poem? YES NO

18, Is Orson F, Whitney's poetry wholly religious in purpose? YES NO

19, Was "The Exiles" written by Alfred Osmond? YES 'NO

20, Have the philosophy, treatment and themes or subject matter of recent Utah

- poetry undergone marked change in comparison to those of earlier Utah poet-
ry? YES NO ‘

2l. Underline the theme you think has been most used in the Utah poetry from
1849 to 1934: Religion NATURE LOVE GENFRAL PHILOSOPHY OF LIFE ETHICS
DEATH IMMORTALITY PIONEERS PATRIOTISM HUMOR

22. Underline those who are Utah poets: RUTH MAY FOX GRACE INGLES FROST
JOSEPH L. TOWNSEND ROBERT FROST ALFRED LaMBOURNE CLAIRE S. BOYER EDWIN
ARLINGTON ROBINSON THEODORE CURTIS HANNAH T. KING JOHN LYON

23, Please match the following by placing the letter preceding the title of
each poem before the author of that poem:

2) Love and the Light
bg 0 Ye Mountains High -
e/ 0, My Father

dg The Happy Humorist

le) Utah, We Love Thee

() Ballads of Life

g) .When It's Spring Time in the Rotki

h) “Uteh Sings

1) May Blossoms

(3) We Sage Brush Folks

Orson F. Whitney

Evan Stephens

Alfred Osmond

Charles W, Penrose

Eliza R.Snow

An Anthology of Utah Verse
) Ruth May Fox

J. H. Ward

Mary Hale Woolsey

Annie Pike Greenwood

g T ¥ ( B N o T o Y gt
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APPENDIX C

- SUPERINTENDENTS' OOMMENTS

The following are the commente written by the superlntendents_v
who answered the questionnaire. | o
"Tt should be studied if it has real literary value.”

V"Can someone verify its quality and worth?"‘ {
" "Don't thlnk we should study Utah poetry guet becauee .
it is local. . If it has real literary merit, that part o
it should be included in our literature courses."

-‘“I am not competent to give an 1ntelligent opinlon.w

Gollege oourees to be given for‘“those who chooee.

"Hag Utah any recognizad poete? I ‘think that Utah’
‘poems may well receive some attention in our schools; but

“until some are: really recognized as a leading goet, his
35WOrk ehould not be - made the baeis of a course. '

Baeis of a definite couree "in larger echoole.

On number 6. "Utah poetry could become a part of the

‘~materia1 coneidered.

- "Utah' has many 1atent poetl who need encouragement and
direction. Suoh talents ehould not be fallowed."

"I did not answer No. 3. I think poetry - should be

<taught but we should teach the poetry that fits the age end

maturity of our children, whether it is Utah poetry or Iowa

‘poetry should . not enter.‘y,

on number S.F‘”Buildere of curricula probably havn t

~ thought of it.”

"The subject for your Master s thesis sounds interesting.

"For' No. B I would -ey teachere not qualified to teach .cﬂ

“euccessfully Utah or any other poetry."

On No. yﬁ"There are too many . courses in college now.

It‘could be a part of a couree.

“I believe a. little etimulation of creative writing by

students in all gredes would be about as ueeful 1enguage
training as can be given. 4 1
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