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Foreword

- Gender Perspectives - i

This manual is part of a series of Action-Learning Manuals that was
developed to assist community-based practitioners to expand their knowledge of
the theory and practice of adult literacy and nonformal edpcation. The purpose of
the series is to assist practitioners to develop literacy activiities and materials

based on local needs, interests and resources.

The series offers the practitioner a wide variety of activities to choose
from to meet the diverse needs of community literacy gropps. The manuals are
designed to complement each other, but can also be used {ndependently. Two of
the manuals, Whole Language: An Integrated Approach to Reading and
Writing, and Literacy and Learning in Families and Communities, provide the
core concepts for literacy learning. The other five manuals provide creative ideas
and techniques for implementing those concepts. It is not imperative that Whole
Language and Family Literacy be read before a practitioner attempts to
implement ideas found in the Role Play Manual, for example, but it might be

helpful.

The Whole Language manual introduces basic concepts and strategies
for teaching reading and writing skills by involving learners in the creation of
lesson activities and learning materials. The Literacy and Learning manual
introduces basic concepts and strategies that develop locally relevant literacy
activities and materials through researching issues and resources in the family and
community. The other manuals in the series provide additipnal information and
guidelines for implementing effective local literacy programs.

This manual, Gender Perspectives in Literacy, W
provide background information on gender issues that affe
and the education of women and girls in general. It was
Acharya and Joanie Cohen of the Center for International

as developed to

ct literacy programs
ritten by Sushan
Education (CIE). A

number of the activities have been tried with women's groups in the U.S., Nepal,

and Latin America. The manual was reviewed and edited
Literacy Support Initiative and CIE.

The Action-Learning Series was developed by the
Program -- a collaboration between the Center for Interna
School of Education, University of Massachusetts, Amher
Research Centre for Educational Innovation and Develop

Tribhuvan University in Nepal. Send inquiries and corresp
Literacy Linkage Program Literacy Linkage
Center for International Education Research Centre
285 Hills House South Innovation & Dey
University of Massachusetts P.O. Box 2161
Amherst, MA 01003 Tripureshwar
USA Kathmandu, Nep
fax:  413-545-1263 fax:  977-1-22
tel: 413-545-0747 tel: 977-1-21

e-mail: cie@educ.umass.edu
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Introduction

Literacy programs designed specifically with women inmind can

provide women with the guidance and support necessary,
confidence and self-dignity. With creativity and commitn
literacy classes can expand their program beyond basic 14
skills, using activities that will help bothmenand womenj

tohelp them gain self-
rent, facilitators in
rading and writing
mprove women’s

status inthe community, their access to community resources, and their overall

healthand well-being.

The purpose of this manual: This manual is dg
self-training process for literacy practitioners whoneed t
issues. It will help youanalyze how customs and assump
their society may affect theirindividual developmentand
contribute to the well-being of their families and communi
through this manual, you will have an opportunity to critic
program and materials to see how theyreflect the valuesj
contributioninsociety. The activities will help youexam
and women play in your community, and ways to discuss
and men. From what you learn in this manual, you will i
program or produce new literacy materials that focus on

esigned to provide a

p understand gender
tions about women in
their ability to

ties. While following
ally examine your local
regarding women’s
inethe roles that men
this withboth women
e able tore-designa
women’sissues and

the rolesthat men and women play in the family and community.

Who this manualis for: Thismanual isintendg
areinterested in starting or enhancing an adult literacy pr¢
are designed for practitioners who want to better underst
genderissues into their curriculum. The activitiesin then
helpyoufirstteach yourselfand then design learning actiy
learners.

How this manualis structured: SectionOne
connections between literacy, gender and development g
women experience literacy differently. Section Two intr
concepts with examples from literacy materials from aro
suggestions forhowto initiate discussions of gender issu
covers concepts of sexual division of labor, patriarchy, gg

d forpractitioners who
pgram. The activities
and and incorporate
nanual are structured to
rities for literacy

discussesthe

ind howmen and
pduceskey gender

und the world and

esin literacy classes. It
:nder subordination,

male bias, oppressionand genderequality. Italso provides guidelines for

analyzing local materials and stimulating learner writing.

youanalyze how men and women are socialized differen
society, and providesexercises for youand your learner
socialization process and location in society. While going
steps of thismanual you will be analyzing communities at
from a gender perspective. Inthissection, youwill uset
teach yourselfand then to prepare learning activities for y

Section Three helps
tly for theirrolesin
5to explore yourown
throughthe different
nd literacy materials
he activities to first
‘our literacy class.

- Gender Perspectives - 1
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Section One:
Literacy, Gender a

In many societies inthe

nd Development

world, women have not had the same access to

educational opportunities as men. Acquiring simple skillssuchasreadingand

writing can give women a better

chance to improve their situation. Literacy

skills canhelp women gain accgss to a world they may never have known
before. They can begin to see different opportunities for using the reading and
writing skills they and their daughters have acquired to improve their lives and

thelives of their families.

Women in Development is aterm that is frequently used to refer to
projects that specifically focus gn women, their needs and the role they play in

the community development pr¢
feministtheoriesabout women,

cess. Theterm “womenindevelopment” uses
their needs, strengths and resources to guide the

way in which programs for womgn are designed. Although womenin
developmentis animportant concept to consider, in many of these projects the
focus on women completely overlooks interactions between women and men
and howthey affect men’sand women’slives differently.

The term Gender and Development is amore holistic way oftalking
abouthow women and men interact in community life, as well astherole they

both play in the development pr

pcess. Gender and development takes into

considerationthe roles both men and women play inside and outside the home,
and strives to bring more chances for them to use their strengths, knowledge

and experiences in their work

In this manual, we ex
with the waysin which both me
the social, emotional and econo
Itisalso importanttorecognize
particularlyathome.

It has been stated that li
regarding the development pro
necessary skillsto functionina
areintended to pose problemsr
groups of learners can discuss
However, inside every develop
problem. Allsocietieshave culty
labor and appropriate behavior:
how problems are discussed an
programs oftenimpact women
reason, we developed thisman
literacy and to provide guidelin
issuesinliteracy classes.

Forexample, most nutri
because women manage food pi

dhome lives to create amore just society.

ine gender issues because we are concerned
and women are or are not able to contribute to

icwell-being of their families and communities.

oth women’s and men’s informal work,

racy has the potential to raise awareness
ess and can also provide people with the
odernsociety. Awareness-raising approaches
lated to community development so that
eissuesand take action toresolve them.
ent problem there isusually arelated gender
ally-based assumptions aboutdivisions of
formenand women. These assumptions affect
solutions are created. Asaresult, literacy
ifferently thanthey impactmen. Forthis
alto call attentionto gender perspectivesin
s for discussing and writing about gender

ion problems are posed as women’s problems
eparation for the family. However, itis
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important to examine how men play arole in the nutrition of the family.
Oftentimes, money that men earnis not shared with the family, makingitless
likely that family members have foods they themselves cannotraise. If some of
the money men earn could be used for buying occasional meat or fish or
expensiveoil, family nutritionmay improve.
If gender roles are not addressed when the group discusses the
problem, the learners may miss akey part of the social problem, or even the
underlyingroot cause of this problem. Ifthis happens, the learners may fail to
come up withasolution that truly transforms their community. Awareness-
raising approaches add another layer of effectivenessif gender-related questions
are posed alongside each development problem.
Modernization approaches to development rely on teaching reading and
writing skills in formal schools and literacy classes as a way to introduce the
“benefits” of modern society, such asnew technologies that might enhance or
improve community practicesinunderdeveloped areas. [These programs
disseminate information about moderntechnologyin agrigulture, health, family
planning, etc. This approach often creates dependency gnexternal knowledge,
technology, and materials. Italso treats women and men differently. Men, who
have more access to formal education, gain more of the t¢chnical knowledge
and skills needed to compete for jobs in the marketplace, the government, and
development organizations. Women, who tend to participate in nonformal
programs, are limited to smaller scale local opportunities and income-generating
activities.
Inmost developing countries, planners and policy makers currently view
rural developmentasahigh priority for achieving the goal of modernization.
Educationis seen as akey factor for development inrurgl areas. Within
functional literacy programs, women and men usually havye different experiences.
Itisthoughtthatif aman canlearnto read, write, and do simple math, he will be
able to produce more. If a woman can learn to read, write and compute, she
will be able to take care of her family better. Therefore,
interventions tend to revolve around the narrowest ass
traditional roles that men and women perform in society and in the family.
These assumptionsreinforce social and cultural norms that limit women’s
mobility and community participation.
Byunderstanding the gender issues involved incgmmunity development,
youwill be better informed and betterable to create amore just situation for
both women and men. By looking closer at what you seg everyday, you can
gain more understanding about the barriers that prevent women from
participating in community and society the way men do.|In the next section, you
will learn about commonly used phrases to talk about the problems of access,
domination and oppression that prevent women from participating inthe
decision-making intheir families and community.
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Section Two:
Understanding Gen

Key Concepts

This section explains sot
issuesinsociety. Althoughyoui
pertinent to your community, iti
activities and roles of men and w
looking closelyatanissueinthed
gender issue that may notbe exp
and asking questions, youmay d
knew affected your community
issues provide excellent starting
activitiesinthe literacy class.

a. The SExuAL D1visioN
are divided betweenmen and wd
norms for what men and women
women’s work isonly inside the
do work in the fields or markets,
daily life varies according to the s
common patternin many literacy
the work that men and women ar
how these roles may vary within|
women inthe mountain regions ¢
labor that women in the hilly or Iq
literacy texts, the women are por
group who liveinthehilly section

Whenyouchoosetouse
examine how pictures and textd
and men. Materials shouldnoto
also address changes thatare cur
promote discussionabouthowcq

The following pictures af
literacy primers. Thelesson fro
lesson, the word Aalu is decode
and “u” vowel sounds. The less
helped his parents grow potatoe
parents liked very much. Inthej
workinginavegetable garden. ]
constitutional articles of Perureg
interesting opportunity to discuss

der Issues

me of thekey concepts that describe gender
may feel that some ofthese conceptsare not
simportant to try and look more closely at the
omenaround you. Asexplained above, by
ommunity, you will often find a corresponding
psed or talked about. By listening, observing,
iscover all sorts of genderissuesyounever

and the people you work with. Eachofthese
points forreading, writing, discussionand other

oF LABOR refers to how work responsibilities
meninsociety. Every society has different

do. Forexample, in some ethnic groups,
home while in other ethnic groups women also
Every act that men and women performin
specific cultural practices of their society. A

r textsis to portray traditional stereotypes about
e expected to perform without considering

the same country. For example, in Nepal,

lo notnecessarily follow the same patterns of
yw-land regions follow. However, inmany
trayed as performing tasks of the dominant

1.
existing literacy materials, you should carefully
epictthe social and economic roles of women
nly portray roles commonly seen, they should
rently happening inthe community and help
mmunity members deal withchangingroles.

re taken from lessons from Nepali and Peruvian
m the Nepali primer is on Aalu (potato). Inthe
d. Several other words are made by using “aa”
on also has a short story that tellshow a boy

s. He later cooked a potato curry which his
victure from Peruahusband and wife are

['he lesson talks about marriage and the

arding marriage. Thislesson providesan
schanging roles of menand women.
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Inaddition to using the pictures and stories for de
forreadingpractice, a facilitator could also use the pictur,
discussionand writing activities on the sexual division of]
questionssuch as “Who does what while growing potatog
and “Howdo we teach our children to do differentkinds

coding the lettersand
esto generate

abor. Byasking
tsand vegetables?”
ofwork?”, the
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facilitator could encourage learners to talk and write about their own
experiences with the sexual division of labor. Itisimportant toraise these
questions because migration andimodernization are forcing womenand mento
take ondifferent work responsibilities in the family and community.

b. PATRIARCHY refers to the system in most societies where men control
decision-making in the family and the community. Because mentendto have
more exposure to the outside world — more opportunities to work in offices
and more leadership roles in community activities —they have more decision-
making roles; yet many men fail to acknowledge this. Ifliteracy program
designers and trainers don’t question or think abouthow patriarchy operates in
the family and society, and howit affects women and men differently, they may
fail totrain facilitators to discuss gender issues in their literacy classes.

The following is a picture¢ from aNepali literacy primer that shows a
husband and wife in ahealth center. In the picture ahusband is discussing family
planning methods with amale health worker while his wife standsin the
background. Thisisatypical example of aman taking aleadership and
decision-makingroleinthe family. Eventhoughthe choice of family planning
methods has adirectimpact on the wife, apatriarchal system does notallow her
to beincluded inmaking this very important decision that will affect her own
healthand well-being.

n

(="
ya

e

/

COURTESY OF: WORLD EDUCATION AND

NEPAL MmMISTRY OF EDUCATION AND CULTURE

F R

Questions such as the following will help class members discuss and write about
theissues of patriarchy.
- Whouses family planning methods most of the time?
- Who decides whether the husband or wife should be using family




planning?

- Why is the husband in the picture discussing the matter with the

health worker?
- Whatroleishiswife playing?
- How could men and women share the decision
equally?

and responsibility

c. GENDER SUBORDINATION refers to discrimination against women in

the community and society because of the false assumpti

on that they are unable

to perform well in the public domain. Literacy programsmay fall into the trap of

gender subordination when they offer training only inare

asthat focuson

women’sroleinthe home, such as child care, nutrition, family planning and
small scaleincome generation. These strategies, which focus onthe “women’s
domain,” strengthen the assumption that women are only competent to perform
rolesas traditional wives and mothers whose sole responsibility is to take care
of the family’s health and nutrition. This traditional approachto women’s
development projects undermines women’s knowledge and inherent abilities as

human beings. Asaresult, women are not encouraged t
participate incommunity projects and other activities out

Gender subordination also impacts men because]
the directand indirectrole that men play in the home and

b seek opportunities to
side ofthe home.
itdoesnot recognize
family. Itexcludes

men from the private family domaininthe same way that it excludes women

fromthe public community domain.

The following pictures are from alesson on foodjand nutritionina

Guatemalan literacy primer. A motheris preparing and s
family.

iQué tal amigo!
Me llamo Lucia.
Soy la esposa de Chano

erving the food to her

-,Pruébeloé!

nutritivos.

Son muy sabrosps Y

- Gender Perspectives - 7
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Y ou can pose many different types of questions to avoid the trap of promoting
gender subordination. Forexample, youcould use the following questions to
stimulate discussion and writingjactivities about theroles of women and men in
relationto feeding the family:
- Who manages the food at home?
- Who eats first and why?
- Why are women only in charge of the kitchen?
- What do mothers do bgsides feeding family members?
- Whatresponsibility dg fathers have in making sure the family has
good food to eat?

d. MALE Bias means that activities of the family and community are
structured in such a way that preference is given to male participationand
control of resources. Development programs usually claim to bring change in
society, especially in thelives of women. However, mostprograms donothave
aplan or framework to analyze and challenge unjust social structures.
Therefore, women have not beepn able to achieve equity. To deal with the issue
of male bias, we need to consider and analyze power relations between a man
and awoman, ahusband and a wife, and awoman’s rights and responsibilities
inrelation to family resources, land ownership, and children.

Literacy programs canitlork withmen and women to help them
understand how male bias affects their lives. Programs should also find ways to
include men who are notattending the literacy classes to participate in the
analysis and discussions. In the following picture from a Peruvian literacy
primer, both women and men ar¢ participating in educational opportunities.

COURTESY OF ASOCIACION PERU-MUIER



A picture like this can be used to stimulate adiscussion a
relates to educational opportunities in the community for

men.
-- Whatis happening in the picture?

-- Do you see thiskind ofthing in your communi

-- Whodecides about children's education?

-- Do girls and boys have equal access to school
-- Arethe literacy classes convenient for both w,
-- Whatkinds of family educational activities can

promote?

e. Some forms of OPPRESSION in the community
passed from generation to generation by women themsel

boutmalebiasasit
girls, boys, womenand

ty?
ing?

omenand men?
1the community

rand society are
vesaswell asby men.

Beliefs, values and norms are reinforced by both the community and family

members. When women are trained ina submissive patt
actions we call this oppression. Itisimportanttorecogni
can prevent women from gaining educational, health and 1
These patterns have existed for so many generations that
recognized by women themselves as oppressive. Questi
often seen as threatening to the stability of the whole comt

Some fundamental issues of oppression applyto

ern of behaviorand

ze that these behaviors
egal opportunities.
they are oftennot
bning these practicesis
nunity.

all womenno matter

whichclass, race orregionthey represent. Suchissuesincludeequal rights

related to inheritance, divorce, marriage, citizenship and

state. The literacy classcanbeaplaceto learn about con
rightsthat have beenlegislated by government. The folld

adoption laws ofthe
stitutional and legal
wing is apicture from

aliteracy primer used in Bangladesh. Itisa picture of ahusband and wife. The
picture canbe used to stimulate discussion and writing activities. Youcan pose
pressionand equality

questions such as the following to explore the issues of oy

oflegalrights:

-- What does it mean to get
married?
-- What do women and men
obtain by getting married?
-- Whatis expected from a
married woman?
-- Whatis expected from a
married man?
-- What are the traditional rules about
a woman's rights and
responsibilities?
-- What are the laws of the state }
about a woman's rights and
responsibilities?

Courresy OF: FRIENDS IN VILLAGE DEVELOPMENT

BANGLADESH

- Gender Perspectives - 9
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COURTESY OF MMNISTERIO DE EDUCACION Y
CuLtura BoLivia (SENALEP)

f. GENDER EQUALITY means equal powerrelations between men and women.
Onthe one hand, many men feel threatened by such equality. Onthe other
hand, some women may not be prepared to accept gender equality because
they have been socialized to obey and take care of others rather than to share
power and have equal standing with men. The logic behind this assumption
might be as Paulo Freire says, 'the oppressed are afraid to embrace freedom;
the oppressors are afraid of losing the freedom to oppress" (Freire 1972, p.
31). The following pictures are from a literacy primer from Bolivia. Inthe
pictures women are involved in multiple roles. Inone ofthe pictures ahusband
and wife are sharing the washing. You can pose questions such asthe following
to stimulate writing and discussion about theissue of gender equality in your
learner’scommunity:

What ishappening in the picture?

Are any of the scenes familiar?

What do you feel about a woman getting

involvedinactivities outside home?

1+ What do you think about your daughters

getting involved in activities outside the
home?

- How do you feel about a
husband sharing the
household chores with his

wife? :

- Do you think sons should A\ PUE: (o B L
learn to do household L NS et =i ,
work? ) E

- How would you feel if your R

daughter’shusband helped i
her with household chores?

- How can you help your
sons and daughters learn to
share the work both inside
and outside the home?

COURTESY OF MMISTERIO DE EDUCACION Y
CuLtura BoLivia (SENALEP)




Literacy Activity
Discussing and Writing About Gender Issuesina L

iteracy Class

Introducing genderissuesinaliteracy class can provide interesting

discussions and motivation for many types of reading and
literacy class with a gender perspective is made up of four

kinds of activities:

discussion, writing, reading and action. There are three stepsinvolvedin

preparing foraliteracy lesson on gender that includesaall ¢

fthese activities:

1) find a way to introduce the issue, 2) create a list of questions to stimulate

discussion,and 3) plan an appropriate writing activity.

1. Find a way to introduce the issue.

The easiest way to introduce genderissuesistot
the literacy lesson. Most literacy materials have pictures
that can be used to begin the discussion. Look closely at L
literacy materials and observe men and women in your co
activities are women and men performing? Whatrolesar
promoting for women and men? Do any ofthe literacy m¢
address the gender issues that are relevant for your local ¢
find indirect examples of the gender issues contained inth

and stories of women
ocallyavailable
mmunity. What

e the literacy materials
aterials directly
ommunity? Canyou
e pictures or written

text? Whichlessonsin the literacy materials could be modified to include

discussionsand writingactivities on gender issues?

People often complain that traditional or negative images of women are
portrayed inliteracy materials. However, if pictures always showed womenin

empowered and non-traditional roles, the learners may n

otrelate to the women

inthe pictures and stories. They also may notrecognize the existing gender
imbalancesin their community. It isimportant torealize that materials with

negative gender messages can be very effective asaprobl

em-posing activity

and a good stimulus for discussion. When you wantto stimulate agender
discussion, youcan begin with examples thateitherillustrate aproblem or

propose asolution.
Ifthe available literacy materials do not containp

ictures or stories to

help youintroduce gender issues, you can also create your own materials. See
ifyou can find examples of the gender issues by observingdaily life, listening to
local stories, songs and proverbs or looking at local advertisements and print
media. Inadditionto pictures, you can also stimulate discussion about the

various genderissues by one of the following methods:

- telling a story based on the experiences of local women
- reciting proverbs that describe women’sroles and relationships in

society
- singing songs or sharing poems about women’s
etc.
- enacting a scene from women’s lives through a

lives, work, feelings,

role play.

writingactivities. A -

oring them up as part of

- Gender Perspectives - 11



12 - Gender Perspectives -

2. Create a list of questions to stimulate discussion.
The questions you choose will depend on your local situationand the

method you are using to introdug

ethe genderissue. Youcanusethe questions

inthis manual as examplestohelp youwrite your questions. As you write your
questions, remember the following pointers:

- Do not ask questions that can be answered with a yes or no. The

questionis answered w

ith one word and no discussionis stimulated.

- Explore all aspects of the issue by using the different question words:

who, what, why, how,

where, when, etc.

- Ask questions that invite people to share their opinions or personal

experiences.

3. Help learners write about the things they discussed.

Youcanchoose awriting

activity thatisappropriate for the skill level of

the learners. Ifthey are be ginnerf, they may draw pictures or write lists of

words to summarize their discus
able to write independently. Use
combination of the strategies.

a. Drawing - Make postg
discussion. Help the lear
explain their drawings. F
contributionsto thelocal ¢

b. Listing - Have the lear
discussion. Forexample

sion. Ifthey are more advanced, they will be
one ofthe five strategies listed below, ora

>rs or drawings about the gender issues

mers write appropriate words and phrases to
or example, make postersillustrating women’s
ommunity.

ners help make alist of key words from the
,list personal efforts and/or achievements

women inthe class have made in getting an education.

c. Timeline - Listevents in chronological orderto document historical

changesorevents. Forex
women’s legal status has
discussion of gender equa

d. Chart - Categorize and
from people’sexperienc

rample, make a timeline showing how
changed overthe last 100 years during a

lity.

compare information by listing examples
es. For example, make a chart comparing

men’s work with women/'s work to summarize a discussionon the

sexual divisionoflabor.

e. Responses - Ask each
the discussion. Makeali
together. Have the learng
canjustcopy their ownre

person to tell or write what they learned from
stofeach person’sresponses. Read the list
ers copy the list. Ifthey are beginners, they
sponse. Forexample, after adiscussion of




patriarchy, learners can write about how they reacted to the discussion.

f. Stories - Invite everyone totell or write about

personal experiences.

Forexample, learners can write about experiences they have had

related to theissue being discussed.

Whenyou conduct the literacy class, you will stimulate discussion with
the method you choose to introduce the gender issue and with the questions you
ask. Afterthe discussion, youhelp the learners write down theirideas. You

can do thisas a whole group with you acting as scribe, o

ryoucandivide the

learners into small groups or pairs to do their own writing. After allthe learners

have finished writing about the gender issues, you can pr:
materials that everyone helped write. Youwill wantto h
practicetheirreading skills. Buteven more important, yc
them about the importance of the things they have writter
ideas contained intheir writing can be used to stimulate n
how to solve the problems they face intheir own families
discussion of their ownideas and writing will help you all
action youwill want to take to solvelocal problems.

acticereadingthe
elpthe learners

uwill want to talk with
1. The information and
10re discussionabout
and community. The
figure out whatkind of
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Section Three:
Understanding and Analyzing Roles and
Positions of Men and Women

People who work in adultliteracy programs, specifically women’s
literacy programs, should be well aware of the social and cultural issues related
to gender thatexistin the learners’ communities. People’sattitudes and
capabilities are formed by what goes on intheir lives from the time of their birth
until the present. Men as well aswomen are trained for theirroles in life, not
only by their parents, but also by other family members, community members
and institutionsintheircommunity.

Asapersonmoves throdgh life, he or she learns to behave in certain
ways through examples setby faﬂlily and community members: amother, father,
siblings, apeer group, religious g?roups and others inthe community. This
learningisreinforced. Learning b;y exampleisstrengthened by anindividual’s
attitudes and beliefs.

The orientation and training that awoman gets from family members and
society shapes both how she understands herrole as well as her behavior from
avery early age. Asaresult, once she is grown it is very hard for her to
imagine alternatives to her socialized behavior. Often, she expectsthe same
behavior from her daughters and/granddaughters and may notaccept them
playingrolesinthe family and community with which she is unfamiliar. Women
donotdothisintentionally to restrict their daughters’ opportunitiesinlife. But,
because of their own orientation and understanding ofhow they should live
their lives, itmay be difficult for them to understand changing roles and
behaviorsintheir family and community. Thisdifficulty inunderstanding
changing rolesand behaviorsin slociety prevents both men and women from
accepting thattheir roles are not determined at birth, but rather are shaped by a
social system. Thenotion of “int:ernalized oppression” describeshow some
women impose restrictions on other women because of what they believe
women ought todo based on theiir own experiences.

We usually do not pay attention to how work and status are divided in
our own culture. Because there i:s adominant pattern for the ways in which men
and women do things, we tend to assume that pattern to be the preferred way
toorganize asociety. To underst%md more about the gender issues defined in
Section One, we mustlook at ho;w societies differ. We must forget our
assumptions and beliefs while analyzing the situation.

Inrecent years, many people have been trying toreorganize their
communities so that all people are treated more fairly. In orderto do this, they
must firstunderstand how the community is currently constructed so they can
take it apart and put it together again in a more just way. Many people do this
throughresearch. Byexamining theirlives, asking questions they have never
thought to ask before, analyzing the situation, and proposing social action they

. . .
seek to change an unjust situation.
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|

Literacy Activities |

Inthis section, you will learn some literacy activit}ies to help youbetter
understand the genderissuesin your community. You will examine situations
thataffect women and men’s daily lives. Whatappears to be oppressioninone
situation may not be considered oppression inanother. The challenge ofthe
activitiesisto make visible the gender bias that is woven through the social
structures in your community and to identify the unspoken |cultural assumptions
thatdivide labor between men and women in such a way that womenare
excluded from certain activities and decisions. '

AcTiviTy #1: MAPPING YOUR LOCATION
|

Locationisaterm used to describe where people see themselves in
their family, community and society, and how their lives have been influenced by
their situation. Individuals,communities and institutions all influence who we are
and how we perceive events in our lives. '

Forwomen, locationis very telling to determine their ability to interact
with community institutions such asschools, community organizations, religious
institutions, health services, job opportunities and legal systems. Because ofthe
way society tendsto view women, things that most men take for granted are
sometimes completely off limits to women. By examiningand understanding the
issue of “location,” you candevelop strategies to help woxPen overcome
barriersto interaction with larger community institutions. |

This mappingactivity will help youanalyze your o’wn locationin your
community. Toteach yourselfhowto dothisactivity, find a big piece of paper.
Youwill begin by drawing a picture of yourselfand then make amap or
diagram showing how you stand inrelation to your household and community.
Think about and draw pictures to represent people you interact with and places
youregularly go. Show where you are comfortable and what isbeyond your
reach. Draw pictures or write a few sentences describing what youdo inside
and outside of your home. Afteryoucomplete this visual interpretation of your
ownlocation, think how you can use this activity in a literacy class to write
about and discuss gender perspectives.

Suggestions for using the mapping activity in a literacy class:

1. Preparation: Providebig pieces of paper and writing materials to the
learners and explain the assignment to them. Youmay wantto show them your
ownmap asanexample.

2. Sharing: After everyone has mapped their location, invite each learner to
describe their map to the group.
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i

i
|

3. Discussion: Helpthe learners? discuss the insights they gained from making
and sharing theirmaps. You can ask the following questions to help your
learners discuss theissue: .

- What things do women usually do inside and outside home?

- What things do men usually do inside and outside home?

- What do your pictures tell about women and menin your society?

|
4. Writing: Have the learners V\{rite about what they learned from the activity.
Advanced learners can write independently. Intermediate learners can work in
pairs or small groups to help each other write. Youor some of the advanced
learners can act as scribes to help the beginners write what they want to say.

5. Reading: Invite the learnersto read each others’ writing or to read their
own piece outloud to the group.

6. Action: Discuss what everyone wrote about and decide if there are things
youcan do to take action to improve the situations of the learners.

AcCTIVITY #2: LOCATION FRAMEWORK

Asmentioned in Activity #1, locationis aterm used to describe where
people seethemselves intheir fafnily, community, and society, and howtheir
liveshave beeninfluenced by their situation. Individuals,communities and
institutions all influence who wejare and how we perceive eventsinour lives.

In thisactivity youwill compare the roles that women and men play in
the community and the family, and note the differences between what they do
and where they can go. To teachyourselfhow to do this activity, review the
location map youmade for Activity#1 and think about the different things that
men and women, boys and girls do in your household. Add a fewmore
pictures or words to describe the work that various family members do in the
household and in the community. Next seeif youcan use this information tofill
outthe chart on the following page comparing the different things menand
womendo inside and outside the home.

Section 1 onthe chartrefers to the activities of men and women inside
the family. Think about male and female family members and recordin the
appropriate boxes 1) what work they do, 2) the roles they play, and 3) the
places they have access to. Section 2 on the chart refersto the activities of men
and women in community institu:tions. Again, thinkaboutmaleand female
family members and record in the appropriate boxes 1) what work they do, 2)
theroles they play, and 3) the pléces theyhave accessto. After youhave filled
outand analyzed your chart, thinlk abouthowto adapt this activity to the literacy
classroom. ’




Location Framework Chart

[1] Inside the Family

[2] In Community Institutions
(health centers, schools, banks, NGOs,
government offices, etc.)

Female

Male

Female

Male

Work They Do

Roles They Play

Access They Have

LI - S?A_I]DB(IS.I?J A9pUaLn -
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AcCTIVITY #3: INTERVIEWS

Thisactivity usesinterviewstocollect informationthat will help literacy
learners to compare and contrast the lives of men and women in the community
wherethey live. Toteach yourselfhow to do this activity, see if you can answer
the questions in the life story outline below. Look at your answers and think
about what you could learn about the different experiences of men and women
by asking other people to answer the same questions. Identify one man and
one woman from the community where you work and ask if you can interview
them to find outabout theirroles and location in the community. Throughthese
interviews you will beginto see the social practices of both menand women
moreclearly. Youwillalso be able to note differences between the roles men
and women play in the community. Thetwo interviews will also help you
understand different perspectives thatmen and women hold withregard to
genderrolesin theircommunity.

1. Usethelife story outline to plan your interviews.

2. Yourinterview will be more effective if you approachitas an informal
conversationrather than a formal question-answer session. Encourage the

person youare interviewing to tell stories about their life and the people who
influenced them.

3. Aftereachinterview, write down a summary of the person’s answers. You
may want to write out some of the experiences they tell in story form. Go back
and share the written notes and stories with the person to make sure what you
wroteisaccurate.

4. Compare the woman’s and the man’s stories. Identify their similarities and
differences. Think about what you could discuss and learn by doing this activity
intheliteracy class.
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Suggestions for using the Location Framework Chart in a literacy
class:

1. Preparation: Create alarge location framework chart that can be seen by
all class members and hang it on a wall or chalkboard. You may wantto have
the learners help you fill out the chart in two different sessions to make the
discussion easier.

2. Discussion: Help the learners consider the following questions to generate
adiscussion that compares the roles of women and men:
- What do men and women do inside and outside the home?
- Which areas and activities in the home are accessible tomen? to
women?
- Which areas and activities in the community are accessible to
women? to men?

3. Group Writing: Once they have begun discussing these questions, have
them help youfill outthe chart.

4. Action: Whenthe location chartis completed, help the learners analyze the
information by drawing theirattention to the positions of menand womeninthe
home and the community. Ask the following questions to stimulate adiscussion
ofideasforaction. Write the learners’ responses and suggestions onthe
blackboard.

- Are there great differences between men and women? What are the
reasons for these differences?

- Dothe positions of the women and men in the community and family
need to be changed? How might you do that? What would happen
if they changed?

- Can we do things differently with our daughters and sons that would
help alter the future positions of women and men in your community
and family? Are there ways we can teach our children differently to

encourage these changes?

5. Individual Writing: Havethe learners write about what they learned from
the discussion. They can choose to write their own ideas, or they can copy
information fromthe chart or blackboard into their own notebooks.

Youcan create additional reading, writing, discussion and action
activities to followup onthe ideas generated by the discussion of location. The
charts, questions and answers generated by this activity can all be used as text
and discussionmaterial formany literacy class sessions.
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LIFESTORY OUTLINE

(Guideline forInterviews)

1. Yourlocation inthe family
(birth number, number of siblings, family members and so on)

2. Family’s expectations of you when you were a child
a)insidethe home:

b)outside the home:

3. Family’s expectation of you when youreached adulthood

4. People who influenced your life
(please specify how they influenced you and when)

5. Differences inroles played by you and another family member of the
opposite sex
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Suggestions for using interviews in a literacy class:

Theinterviewing activity which youtried above can be a valuable
learning experience for literacy learners. Throughinterviewing, they canlearn
more about the genderissues faced by men and women in their community.
They can also use and develop their literacy skills through planning and writing
questions as well as taking notes and recording and analyzing answers. The
following suggestions will help you prepare your learners to conduct the
interviews:

1. Begin by having the class members interview each other in pairs.

2. Havethe learners use the same questions you used, and have them make
some notes to help them remember their answers. Their notes will vary
dependingon their literacy skills. Beginning learners can write one or two
words. More advanced learners can write phrases and sentences.
Acknowledge that the learners already have very good memories, but explain
that writing can be used as a tool to remember exact words and to support our
natural abilities to remember details and stories.

3. Have the pairs of learners make a list of what was the same and what was
differentintheirlife stories and experiences.

4. Bring the group together and invite each pair to report on some of the things
that were same and differentin theirlife stories.

5. Ask eachlearner or pair of learners to interview a friend or family member
aboutthat person’s life story.

6. When they complete the interviews, invite the learners to report what they
learned from their interviews. Listthetopics of stories, issues, problems,
accomplishments or other informationthat they collected inthe interviews.

7. Ask thelearners to choose topics or stories that they would like to write
about. They can work individually or in small groups to do their writing
projects. Help them to work together to write down stories, experiences,
memories, problems, ideas and summaries from the collection of interviews. (If
the learners are motivated and you have some resources, you can develop this
activity into aclass publication. See the manuals Whole Language and
Newsletters for more detailed information on teaching learners to write their
ownmaterials.)



22 - Gender Perspectives -

AcTIVITY #4: DEALING WITH PROBLEMS

Thisactivity willhelp youanalyze and find solutions for some ofthe
problems or concerns thatmay have come up in the interviews, maps and charts
youhave beenmaking and discussing with the learners. The activity involves
identifying a problem that people want to work on, analyzing the problem by
listing barriers, and finding a way to solve the problem by listing strengths and
resources.

Forexample, literacy class participants might decide they are concerned
about the problem of girls not being able to attend school. They would begin by
making alist of the barriers that prevent women and girls from participating in
educational activities. Next, they would make another list of strengths and
abilities they or other members of the community have that would help them
overcome the barriers. Finally, they would make alist of available resources
that could be used to reduce the barriers and influence new possibilities. This
method will help you analyze the problem and find possible solutionsto deal
withit. The following chart givesan example of possible things a literacy class
couldlistaboutthis problem.

Problem: The girls in the community are not going to school.

BARRIERS

STRENGTHS | RESOURCES

* school is far

* mothers are willing * a teacher lives near by
to do something

about it

* girls need to look
after younger siblings

* the district education
office can help

* the teacher is willing
to hold a class in her
home

* girls have lots of
work to do at home

* the district education
office can help

By listing the barriers, strengths and resources, members of the literacy
class will be able to get a clearer perspective on the problem so that they can
discuss possible solutions. Forexample, they might be able to discuss ways to
organize child-care so that someone else can look after younger children while
the girlsare inschool. Some ofthe women who have completed the literacy
classmight be willing to teach the girls reading and writing, or the local teacher
mightbe willing to organize alearning group for girlsataconvenienttime. This
simple activity will help the learners organize their thinking and discussion so that
they can find local solutions to their problems.
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Toteach yourselfabout this process, choose one of the problems you

haveidentified in your community and see if you can fill out abarriers, strengths
andresources chart. The following steps will help you complete this activity:

1. Write down a problem you want to address.

2. Think about and write down the barriers that prevent the problem from
being solved.

3. Think about and write down skills, knowledge and attitudes that local people
have thatcould help to reduce or prevent the barriers.

4. Think about and make a list of some locally available resources that could be
used toreduce the barriers or increase the strengths to solve the problem.

5. Now, think about how you can use the resources and the strengths to
overcomethe barriers youidentified.
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Suggestions for using barriers, strengths and resource charts in a
literacy class:

1. Discussion: Discussthe various problems women confront in their family
orcommunity and decide on one problem they would like to deal within this
activity.

2. Writing: Use a chalkboard or a big piece of paper and write the problem
your group has identified at the top of the board or paper.

3. Prepare Chart: Draw three columns as shown in the sample chart and
label them for barriers, strengths and resources.

4. Fillin Chart: Have the learners discuss what the barriers are. Make alist
ofbarriersin the first column. Then, have them think of strengths that might help
overcomethe barriers identified. List strengths in the second column. After you
identify the barriers and the strengths, help the learners identify locally available
resources that can be used to overcome the barriers. Write the resources in the
last column. Help the learners copy the chart into their own notebooks.

5. Problem-solving: Now, have the group discuss how they can use the
resources and strengths to eliminate or decrease the barriers. Divide the
learners into small groups to discuss their situation and brainstorm ideasto solve
the problem. Have them write down their strategies to eliminate the barriers.

6. Sharing: Invite someone from each small group toread and explain the
ideas their group developed. Discuss the options and develop a plan which the
whole group can work on together.

7. Action: Help the group make a plan of action for solving the problem. Be
sure to include who will be responsible for organizing and carrying out specific
activities. Alsoincludetimes whenyou wantto haveactivities completed.
Write the plan on a large piece of paper to post on the wall of the classroom.
Have the learners copy the plan into their notebooks.



Conclusion

Wehope that the activities in thismanual have helped youlearn about
gender issues in the community where you work. Remember thateach ofthe
activities hasthe potential to be used inmany different ways. Whenyouinvolve
the learners ininterviews and discussions, they will be able to contribute ideas
and information to the development ofthe literacy class curriculum. Asyouuse
reading, writing, discussion and actionactivities to explore each genderissue,
youwill find that you and the learners will become skilled at developing your
own literacy lessons.

Continueto try outand modify the activities in this manual. Use asmall
notebook to write down notes about ideas that work well or problems you
encounter when youtry to do anactivity. The notebook will help you continue
toteach yourself how to analyze gender issues in your community. Youcan
alsouseitto help youplanand evaluate the literacy lessons you create together
withthe learners.

Ifyouwould like further information on teaching literacy, you can refer
to the other manuals in the Action Learning Serieslisted at the beginning of this
manual.
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Additional Resources

Foradditional readings and resources about gender issues, literacy and
development, contact the following organizations and ask to be put on their
mailinglists. Becausethisisnotacomplete list, youmay wish to check with
otherrelevantorganizations youknow.

Available from WOMEN, INK.:

WOMEN, INK.

777 United Nations Plaza
New York, New York 10017
USA

Ballara, Marcela (1992). Women and Literacy. Zed Books.
Bhasin, Kamla (1993). What is Patriarchy? Kali for Women.
Harcourt, Wendy (ed.) (1994). Feminist Perspectives on Sustainable

Development: Shifting Knowledge Boundaries. Zed Book with Society for
International Development.

Moser, Caroline O. N. (1993). Gender Planning and Development Theory,
Practice and Training. Routledge.

Rao, Aruna, Anderson, Mary B., and Overhalt, Catherine A. (eds.) (1991).
Gender Analysis in Development Planning. Kumarian Press.

Parker, A. Rani (1993). Another Point of View: A Gender Analysis
Training Manual for Grassroots Workers. UNIFEM.

Sohoni, Neera Kukreja (1995). The Burden of Girlhood: A Global Inquiry
into the Status of Girls. Third Party Publishing Company.

IWTC (1988). Woman: The Password is Action.
Available from PACT Publications:
PACT Publications
777 United Nations Plaza
New York, NY 10017
USA

(1991). A Handbook for the Development of Savings Groups and
Women's Business Skills. Save the Children.
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A. Lawrence Chickering and Salahdine, Mohamed (eds.) (1991). The Silent
Revolution: The Informal Sector in Five Asian and Near Eastern
Countries. ICEG.

Kamara, Siapha and Denkabe, Aloysius (1993). Handbook on Participatory
Approach to Training. V. I: Project Planning, Management, and
Animation. V. II: Gender in Development. Freedom Publications.

Availablefrom UNESCO Institute for Education (UIE):

UNESCO Institute for Education (UIE), Hamburg
Feldbrunnenstrabe 58

P.O.Box 131023

20110 Hamburg

GERMANY

Medel-Anonuevo, Carolyn (ed.) (1995). Women's Education and
Empowerment: Pathways towards Autonomy. UIE.

Availablefrom CHETNA:

CHETNA

Lilavatiben Lalbhai's Bungalow
Civil CampRoad, Shanibaug
Ahmedabad - 380 004, Gujarat
INDIA

Report: Gender Sensitive Development Model. CHETNA/Chaitanya. This
is an unpublished report of a workshop.

Inadditionto the resources and organizations mentioned above, the following
organizations also publish useful materials on women, gender, literacy, and
development. Please contactthem directly for their publications lists.

ODA

94 Victoria Street
LondonSWIE 5JL
GREATBRITAIN

ActionAid

Hamlyn House

Archway, LondonN19 5PG
GREATBRITAIN



The Literacy Linkage Program is a collaborative effort of the
Center for International Education, School of Education, University of Massachusetts, Amherst, MA, U.S.A.
and the Research Center for Educational Innovation and Development, Tribhuvan University, Nepal
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