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but also help to renew our academic philosophy, and discover different ideas and topics in
history. Take the study of the history of daily life in the Qing dynasty for an example. Although
research in this field with a clear theoretical consciousness has just begun, the constantly
emerging academic achievements promise its momentum and prospect. On the other hand, for it
to achieve more, scholars, especially young researchers, should keep updating their academic
ideas and methods, actively draw nourishment and resources from the theory of history of daily
life and related international new trends in historical studies, and in a people-centered way,
deeply explore and meticulously examine various historical materials. Only by so doing can we

present a unique, attractive and valuable history of daily life.

Rethinking Popular Literacy in the Qing Dynasty Liu Yonghua « 96 -

The academic understanding of popular literacy in the Qing dynasty was founded in 1970s by
Luo Youzhi and others. Based on the proportions of literacy in modern surveys, and the
investigation of imperial examination system, education system and publication, they indirectly
inferred popular literacy rate in the Qing dynasty. At present, the main challenge in this study is
how to redefine literacy and seek new method of measuring literacy rate. To this end, it will be
helpful to review the relevant studies in anthropology and European history. They emphasize the
public’s ability to read and write in daily life, and also the important role of non-narrative and
non-discontinuous texts. Based on this understanding, it seems necessary to lower down the
literacy threshold, and to understand it from documents needed in people’ s daily life. The
systematic examination of signatures in the study of literacy in European history can be of
reference value for us to calculate the literacy rate in the Qing dynasty. The overall level of and
changes in popular literacy in the Qing dynasty can hopefully be analyzed in a quantitative way by
finding external evidence for literacy such as cross mark signatures (huaya ) from communities

with a relatively better preserved folk documents.

The Operational Mechanism of German Think Tanks and Its Inspiration for Us
Liu Xiaoxiao « 111 -

German think tanks have a history of more than 100 years and have made great development
in the past two decades. Financially, think tanks in Germany rely mainly on government fund. In
terms of research fields, specialized think tanks constitute the main body, and their research
focuses are consistent with the main concerns of the government. German think tanks are
geographically dispersed and generally small in scale. There are three main channels for their
output: academic publishing, media communication and policy consultation for decision-makers.
Most of the think tanks are registered as associations, foundations or limited companies. On the
whole, traditional German think tanks can be classified into two types: academic and advocacy.
In the 1970s, under the influence of the American think tanks, new types of think tank started to
emerge. Although Germany and China have great differences in terms of political systems,
history and culture, their think tanks are highly similar in many ways. We can draw on some
valuable experience from German think tanks in its more than one century development.
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