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QUTLINB

Central Idea: The Vocational Education Act of 1963 emerging

from a number of previous vocaticnal acts
certainly brightens the picture as far as
business education is concerned but is not
the final chapter in this book by any means.
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LEGISLA T1ON PRECEEDING THE VOCATIONAL EDUCATION ACT OF 1963

The major problem of vocational education was partially

solved merely by the public recognition that there was definitely

a need. "Chief among the difficulties were, and still are,
the constantly récurring and conflicting interests that need
to be harmecnized. There is the conflict of ideals between
those whe seek more practical education--a better édjustment
to real life, and these wne fear that vocaticnal education will
lower the standards of academic education."l But, vocational
education was inevitable and the backgrcund prefacing our
present Yocaticnal Bducation Act of 1963 must be examined for
a better, more comprehensive.understanding. There were three
Congressicnal acts which lay the foundations for the recent
Act: the Smith-Hughes Act ct 1917, the George-Deen Act of
1936, and the Gecrge-Barden Act of 1946.
The Smith-~Hughes Act of 1917 was "An Act to provide tor
the promotion of vocaticnal education; to previde for coopera-
tion with the States in promoticn of such education in agri-
culture and the trades and industries; to provide for cooperation
with‘the.Staﬁes in the preparation ot teachers of vocational
subjects;- and to appropriate mcney and regulate its expenditure.'2
This Act is important because it was the first time this
country reacted to the reccgnized need tor federal money to

help expand vocaticnal educaticn. The Act included the payment of

1Layton S. Hawkins, Develonment of Vocaticnal Education,
American Technical Society, Chicago, 1951, p. 121.

2Elmer Lewis, Laws Relating to Vocational Education and

Agricultural Extension Work, Government Printing Office, 1938, p. 4.
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salaries for teachers of trade, home economics, and industrial
subjects; persons of supervisory capacity, and paid for the
training of teachers in agricultural, trade, industrial, and
home economics subjects., It did not, however, include busihess
education, nor was any mention made of business subjects at
this time.

The Sﬁith-Hughes Act was the congressional reaction to the
growing need for help in the area of vocational education. The
original and anonymcus author of the Act was the Commission on
National Aid to Vocational Educatipn. This Commission submitted
a report to-Qongress several years before the actual act was
adopted, and in this report was a complete program with definite
recommendations. The proposal for the bill was embodied in this
~report. The proposed bill finally became a reality in the Smith-
Hughes Act and its provisions were altered little in the follow-
ing thirty years.3

There were minor additions in the government subsidy of
vocational education, but not until the thirties was the need for
extension of voca?ional programs into certain new fields stfeng-
ly ‘felt. The American Vocational Association instigated the
discussion and planning and made a number of proposals. Finally
Senator George of Georgia introduced "...a bill to provide for the
further developmént of'Vocational education in the several
states and territories.” This bill was referred to the

Committee on Agriculture and Forestty. There were also several

3Hawkins, Op. Cit. p. 121,
1bid. p. 407.




House bills introduced. After wmuch d scussion and debate,
Congress did finally introduce an? pass a bill sponsored by
Senator Deen, Congressman from Gecrgia.

The Seorge-Deen Act of 1936 provided for even turther
development in the field of vocational educati on. The impor-
tance of the George-Deen Act to business education is found in
Section Two. "...and shall be used for the salaries and
necessary travel expenses of feachers, supervisors, and directors
of , and maintenance of teacher training in, distributive occupa-
tional subjects in such States and ferritories."3 This meant
that for the first time, business education in part qualified
for feﬁeral subsidy.

Another decade passed before further action was taken re-
garding vocational education. But the value of this area was
deeply recognized due to the years of depressicn and following
war effort. At the request of the American Vocational Associa-
tion, Congress once wmore studied the needs of vocational
education. The legislaticn was in the House several years
before its actual passage in 1946. The Jeorge-Barden Act of
1946 increased the monev for vocatiopal education with one‘
exception, office occupations was -specifically excluded. This was a
blow to business education because it could no longer receive
its due of federal mcney. This was when an enlarged eftort
was brgahized toward the acceptance of business subjects

within the framework of general educaticn.

it



VOCATIONAL EDUCATIUN ACT OF 1963
The Vocational EducatiOn Act of 1963 or H.R. 4955 or The
Perkins Bill is an act
", ..to strengthen and improve the quality of voca-
tional education and to expand the vocational
education opportunities in the Nation, to extend
for three years the National Defense Education Act
of 1958 and Public Laws 815 and 874, Bighty-first
. Congress ggederally affected areas), and for other
purposes.
This paper is intended to deal only with those aspects
of the Act which pertain_go business educaticn. Ne-should
not, however, ignore the  fact +that agriculture, ‘ N
home ecpnomics,”and other vocational areas are included.
Before delving into the intricate wérding of the Act, it might
be mcre meaningful if the background material concerning the:
inclusion of the field of business education were examined,
ThevPanel of Counsultants for Vocational Education authorized
by John.Pa Kennedy included business and office occupations as
one-cof the vocational afe%s to receive federal funds based én‘
a special report received from the Policies Commission for
business and economic educatiou. This seemingly would sclve the
monet iry problem facing the vocational fields of business
education. But, when the actual bills were readied for presen-
tation; that is, the President's Ummnibus Bducation Bill,
and the American Vocational Assogiation's Bill sponsored by

Representative Carl D, ?erkins ot Kentucky, it was immediately

discovered that "business and office occupations™ were not

6public Law 88-210, 88th Congress, H.R. 4955, Government
Issue, December 18, 1963, p. 1.
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specifically jncluded in the provisions ot either bill. The
Bxecutive Board of the National Business Bducation Association,
the NBBA, who discovered the omission, appointed a national
Legislative Action Committee which was given the responsibility
of seeing whether or not these two bills might possibly be
amended in ofder that ‘a definition of vocaticnal education
would include business and office occupations.7

The NBEA Legislative Action Committee went to Washington
during May, 1963, to confer with the educators and legislators
who were principally concerned with the two bills; NDr. John
Lumley, Director of the Feéeral Kelations Division of the National
Bducation Association; Mr. M.D. Mobley, Lxecutive Secretary of
the American Vocational Association; Representative Carl D.
Perkins of Xentucky; Dr. Bruce Blackstone, Specialist in Office
Bducation, U. S. Office of Education; and Dr. wWalter M. Arncld,
Assistant Commissioner and Director, Vocaticnal and Technical
Education, U. S. Office of Education. |

In Washingtou, the NBEA comﬁittee talked with Mr. Mobley,
pointing out that the way in which the American Vocational Asso-
ciation's bill was written permitted the states to include or
exclude business and officé cccupation at their discretion. the
‘committee then presented guide lines which they felt shculd be
pursued in a revamping of this section of the bill. 'The NBEA
called on the other educators mentioned above and presented

their line of thinking along with suggested revisions. They

naturally met with some opposition such as unwillingness to

7The Vocational Education Act of 1963 and Suggested Lines
of Action Relat1no to Vocational Bducatlon for Business and Ottlce

Uccupaticns, Policies Commission for Business and BC
onomic Lducat
pDecember, 1963, p. 1. cation,




categorize any specific field, but after further explanation, the

Ccmmittee met with complete agreement.

"H. R. 4955 with the suggested changes as proposed
by the NBEA Legislative Action Committee has
passed both houses of Congress and has been signed
by President Lyndon B. Johnson. This cooperative
achievement of the National Bducation Association,
the American Vocaticnal Asscciation, and the many
business teachers whe responded to the requests cf
the NBEA Legislative Action Committee to write
letters to members of Congress in support of the
bill should be gratifying to all."8

1 <

PRUVISIONS OF VOCATIUN ACT

The basié‘provisions‘of the Vocational Education Act of
1963 as they relate to vocational business education will be
considered within these three areas: Groups to be served,
funds for construction, and ancillary services.

The Act provides for the following grouns to be served:
(1) students now in high school; (2) persons who have completed
or left high school and who are availabie for full-time study;
(3) persons who have already entered the labor market and who
need training or retraining; (4) persons whc have academic,
socioeconomic or other handicaps; (5) vocaticnal teachers in
training; and (6) vocational teachers who need to be retrained.

The Vocaticnal Education Act of 1963 further provides for
the construction of area vocaticnal school facilities. This
includes constructicn of facilities for a high school department,
division or other unit; for area vocational schoels, and for

residential stchocls,

]

81pid.
,.' 2bLY



-"Ancillary services and act1v1t1es are to be.
provided to assuré quality in all vocational
education proarams, such as teacher - training
and supervision, proaram evaluatxon, special
- demonstration and experimental programs,
development of instructional materials, state
atministraticn and le#dership inecluding peri-
odic evaluation of State and lécal vocational
education programs and services in light of
information regdrding current and projected
manpower needs and jcb opportunities.'?d
Grants may be also made to higher institutions such as
colleges or universities to pay part of the cost of research
and training programs and othef experimental or developmental
'progfams as &te.neéééséry to meet the needs otf youths who have
.academzc,"soc1oecon0mic, or other handxcaps wh1ch would prevent
tiem from succeedlng 1n the regular vocational education
‘programs. “
- : K : i
./ The Vocaticnal Bducation: tAct of 1963 as passed by Congress
d ! .
and signed by the President merely authorizes Congress to
appropriaté federal funis. The availability of such funds
to the states for the various purposes of the Act will come at
a later time. Since the Congress did not appropriate funds
for 1964 as provided by the bill, this money is lost forever
to the schools for vocational education purposes. The 1964
:money was "free money"; that is, it would not have had to bé
matched by the states. This will fiot be the case with money
appropriated in 1965, when and if it is appropriated. It will

have to be matched by the states as:pfqvided for in the Act.

91bid. p. 2.




It should also be pointed'out that the provisions of the Act
- leave entirely to the states the decision as to which field
or fields of vocational education the federal funds shall be
applied. Therefore,-
"unless Bﬁsiﬁéssveducators in the various
states take immediate action with the admin-
istrative authorities within these states,
it is possible that vocational education
money for business and office occupations
may be overlooked eéntirely or given only
token assistance.?10
The Act does call for several specific policies for the
distribution of money. One is that at least 33 1/3 per cent
of each st:ite's allotment for any fiscal year ending prior to
July 1, 1968, and at least 25 per cent df each state's allotment
. for any subsequent fiscal year shall be used only for vocational
"educaticn for persons who have coumpleted or left high school
and who are.available for full-time study in preparation for
entering the labor market or for the construction of area
vocaticnal education school facilities or both. Another provision
is that at least 3 per cent of each state's allotment shall be
used for ancillary services including teacher training. Although
it will be permiséible with approval of the Commissioner to
use a smaller percentage, most educators agree that the money
spent will exceed the minimum of 3 per cent.
The Vocational Bducation: = Act of 1963 requires that each

state that desires to receive its allotment ot federal funds

shall submit through its State Board to the Commissioner of

101pid.



'; Education a state plan. Paul Lomax, Russell J. Hosler, and
Hamden Forkner have outlined five steps that a state plan
should include to be complete.

1. ™Designate the State Board as the sole agency
to administer the state plan. If the State
Board does not include as members persons
familiar with the vocaticnal education needs
of management and labor in the state, a State
Advisory Ccuticil shall be created which shall
include such persons.

2. Sets forth the policies and procedures to be
followed by the state in allocaticn of each
such allotments among the varicus services
and insures manpower neeqds and job oppor-
tunities and to the relative vocaticnal needs
of all groups in all communities in the
states,

3. Provides minimum qualificaticns for teachers,
teacher trainers, supervisors, directors,
and cthers h1v1nn responsibility under the
Act.

4, Provides for entering into cooperative
arrangement with the system of public
employment offices in the state to make
available to the State Board“and local
educational agencies occupational infor-
mation in determining the occupaticns for
which persons are to be trained.

5. Provides for proposed ancillary services
and activities under the provisions of the
Act."11

It is noted that Item One is of special importance to
vocaticnal business educaticn in that the presently constituted
state boards of vocaticnal educaticn usually have members
that represent the tradltlonally federally aided programs, but

often no one to represent vocational bu51ness education.

111bid. p. 3.
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STATE PLANS

Before launchiug inte the actual outlines tentatively
organized by the several states studied, it should Dbe pointed
out that this material was and is labeled "for discussion purposes
only." 'This was deemed necessary because the Office of Education
has not set up anloffiCial committee to administer the Vocational
Bducation Act since no money has been apprepriated to date.
The state plans from Illincis, Indiana, Michigan, and Ohio
have been counpared for this report; the check sheet from the
U. S. Office of Education has also proved helpful in analyzing
these state plans.-

In order to make a comparison of the various state plans
a basis of comparison must be selected. Dr. George Cooper,
Professor at Bastern-Illinois University, served on the Illinois
state advisory committee to the Director of Vocational Bducation
in thé preparation of Illinois' state p;an. He has suggested
five'fehtures of the Illinois plan which could be used for
comparison with the proQisions of the plans of the neighboring
states. Tﬁese features of the Illincis plan as suggested by
Nr. Cooper are: (1) theﬁgourse‘contentsmust be vocaticonal in
nature, (2) it must be taught by a vocationally competent teacper,
(3) the students must make a vocationai job choice related to
the course, (4) the course must be part of a sequence_of courses,
and (5) it must be a double period class at the senior level
or a single period at the-junior level with coatinuétion to the
senior level. 'By using théSe‘fiye points as a basis of compari-
son throughout the four sface plans, I will then be. able to

draw certain conclusions.



The ccurse content must be vocatinrnal invnature.

In the Busines% ané office Occupations State rlan Content
Check Sheet furnished to the state fdirectors ot vccaticnal educa-
ticn by Dr. Bruce Blackstone from the U. S. Office of Education,
the ccurses are defined "...the thecry, principles and practices
of administration and operaticn, with a major emphasis on the
facilitatin~ functicn of the office.n12

The Illincis plan, while still unfinished, does have the
nistributive Bducation part nearly complete, Within this part
is a paragraph which centains several means of checkins the content
of the vocational courses of fered. The paragraph reads;

"The content of instructional material is to be

selected on the basis of the objectives cf the
distributive education program. The cobjectives
of this course are the joint respomsibility cf
the local board of education, school adminis-
trator, teacher, teacher-coordinator, and the
advisory committee. Periodic evaluaticns of
the distributive education program are to De
made by the State Supervisor in order that the
instructional content of the material remains
up to date."

The Ohio plan, through a statement cf the objectives of
the reimbursable coursework, leaves little to be decided at the
local level. It not only spells out objectives but also lists
the specific ccourses to accomplish these objectives. oUne objec-
tive is that each student will have the opportunity tc develop

basic skill, backgroun-ts, technical knowledge, and related

cccupaticnal information in the office and business occupations.

12Check Sheet - Business and vffice Uccupaticns, United
States Ottice ot LEducaticn, June 8, 1964, p. 2.

13Distri§2tive Educaticn Prozram Field, Proposed Illinois
- Plan for Vocational iducation, Section IX, p. 3.
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" Subject matter areas currently associated with but not necessarily
confined to the vocaticnal business education program are:
bcokkeeping, shorthand, typewriting, transcription, clerical
practice, office practice, secretarial practice, office machines,
retail selling, business organizaticn and management, and ccoper-
ative office educaticn; and other designated subjects in similar
content.14 '

The Michigan plan does not spell out specitic objectives
or courses. I1ts general objective
1, _.includes regular business education ccurses
which are designed to develop the skills, habits,
attitudes, technical knowledges, judgements, and
understandings which contribute to the success of
youth needing training, retraining, and for up-
grading for Office and Nistributive occupaticns."ld
The Indiana plan specifies that a plan be prepared at the
jocal level to be submitted to the state fecr apprcval just as
each state must submit a plan to the federal government tor

aporoval. Indiana has in its state plan this paragraph con-

cerning the courses.

" "Curricula, courses, and metihods of instruction
"~ in the Vocational Business and Office Bducation
program shall be appropriate to the level of
instruction and the nature of the enrollees,
based on facts that demonstrate the present
and emerging needs and onportunities in the
employment market se=xved. ‘When appropriate,
surveys shall be made to help in determining
the needs and oppur¢unities in the varicus

business and office occupations."16

140hio State Plan for Vocational Bducation, Ohio State
Department of Bducation, Vocaticnal Division, Section VIII, p. 4.

%SSuggestionS For Inclusion in the State Plan for
. Vocational EZducation, Michigan, p. 3. '

L '
Indiana State Plan for Vocational Educatiom, Work Co
NO. 3, JuIy Iﬁ, I§64, p. 3. ) ’ i
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It is evident from the preceeding paragraphs that of the
. several states examined, only Ohio 'specifically cutlines the
subject material which is to be associated'With vocational
education. At the top of page twelve are 11sted the courses
which are contained in Ohio's plan. The balance of the states
are vague in théir restrictions. It is my feelzng, though,,
that an adequate description of business and office occupations
. . ERR - -, R . Y 3 -
can be given without aq@uglly naming the courses now identified
as havzng a close assoczat1on. A suitable one might be taken from
matep1a1 subm1tted by Messrs. Lomax, Hosler, and Forkner.
["MAl1l those dutiey performed by individuals in
‘public &r private enterprises that serve busi-
ness management through planning, organizing,
recerdlng, communicating, interpreting, and
storing the f1na§$1al and other data abcut

the enterprise.™

The courses must be taught by vocationally competent teachers.

The U. S. Office of Education's Check Sheet hés stated
the minimum qualifications of the lccal teachers of office
education. The quaiificationsrare: (1) valid office education
teaching certificate, (2) 2,000 hours of verified occupational
experience in office work, (3) Bachelor's Degree in businesé
education with major emphasis upcn office educatioﬁ.
In tﬁe Illinois'plan; |
"e.eit is recognized that a vocational teacher
or instructor must possess two basic gnalifica-
tions: (1) a knowledge of the 9ﬂCupat1ovzl field

which he teaches, and (2) a profegsional lability
in vocational teaching methods.™

. 17P011c1es Commission for Bus1ness and Econcmic Bducation,
Q‘Ec Cltc, p. 5.

it

' 18Pro.posed I1linois Plan for Vocational Bducation, Op. Cit.
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Since Illinois does not, as yet, have its office educaticn section
complete, the teacher qualifications which are outlined for
distributive education will be used here on the assumption that
the office education section will be similar in all requirenments.
They are: (1) hbld a valid teaching ceftificate; (2) have completed
eight semester hours of college credit in distributive educa-
ticn courses, of which cne course shall be in the field cf
cooperative distributive education, (3) have completed twenty
semester hours of college credit in technical courses in the
field cf distribution, twelve hours of wnich are in the subject
matter areas of marketing, éalesmanship, and retailing, (4)
have had two years of recent, successful exprrience as an employee
in one or more distributive occupations.
The qualificationé for Office Education teachers in Ohio
are: (1) must have graduated from a four-year accredited college
or university, with a minimum of 45 semester hcurs in business
education, (2) must have indicated entering into advanced
degree wcrk (workshops accepteﬁ), (3) must have taught two
yeirs in a business education department, (4) must have worked
one year full-time in an cffice, (5) must have been approved
by the State Department of BEducation for teaching the Cooper-
ative VUffice Bducation program, including the proper certifi-
cation, (6) one yéar probationary period waiving any of the
above qualifications may be approved for individual coordinators.
The Michigan plan designates the following four qualifications
for teachers of office occupations: (1) major in business-teacher

education from an accredited teacher-education institution,
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(2) secondary provisicnal certiticate, (3) at least tcur semester
hours of professional office education to include: a. office
occupations methods, b. principles and philosophy of vocational
education including business education, c. coordinaticn
techniques; (4) two-years of practical work experience, cne

year of which must have been as an émployee or manager in one

or more office occupations;vsupervised work experiences while

a student in an approved office occupations prcgram may be
included. Bight other qualfficaticns were mentioned under the
title, ‘"Recommended Ccmpetencies“, but these are not interpreted
to be mandatory.

Indiana's qualifications for vocational business and otfice
education teachers are: (1) be a college or university graduate
of a four-year program in business teaciher educaticn which
includes preparaticn to teach business and cttice education,

(2) have a Master's Degree with a major in business education
within a reasonable time in an approved college or university

(At the discretion of the state supervisor of business and coffice
education, five or more years ot teaching full-time in business
and of fice education courses.may be accepted in lieu of the fore-
going graduate Study requirement.); (3) hold an appropriate Indiana
Secondary Teacher Certificate, endorsed for teaching the speci-
fic business and ottice education courses ot which the-téacning
assignment is comprised fcrm the following: a. pefmanent,
comprehensive business educaticn teacher certificate, bD. Indiana
secondary school teacher certificate endorsed for business educa-

tion; and (4) have accumulated 2,000 hours of verified experience
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;in office W6rﬁ"or'év§§énce of acceptable teaching competency in
vocaticnal business tzaching as indicated by student achievement.
Evidence‘ef teaching competency may be drawn from full-time
experience in public.schaols under contract or agreement. At
the discretion of the‘sfate supervisor of business and office
education, office occupational experience gained through a
bonafide  higher education level, cooperative office training
program may be applied toward the otfice work experien;e
requiremént'to-the extent that is warranted by the nature,
compreheﬁéiveness and operational practices of such cooperative
programe.

Af ter reviewingithe teacher quglifications for each of.the
states, a person begins to wonder if we will ever have a
sufficient number of teéchers who actually qualify. All of the
states exahined exceed thé minimum reguirements set up by the
U. S. Office of Education and if we maintain the standards of
these states, we will not need to be concerned about the quélity
of our vocaticnal'éduéétiﬁn-

The students must make a veocational job ehoice related to the course.

Again I refer to the U. S. Office of Education's Check-
Sheet where it is~Sp€cifiedlthat the qourSes shall be extablished
on the basis of the éareer objective of the enrollee. The check
sheet also lists many civil service classifications and titles.
It alsc has a lcop hole for jobs not listed on the civil
service builetin by ﬁaving a classificafion'under the title of
"other "

The Illinoisrpian does not specificaily state that the

students must make a specific job choice, although it implies
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it in several places.

The Ohio plan states that schools may De organized into area
programs such as junior accountant, executive secretary, Or
junior otfice manager. Students wculd presumably state that
this was their job choice to tieir advisors befcre being
admitted to the prosuram. In the cooperative programs the students
weuld make specific job cnoices by accepnting employment.

The Michiean plan is a little weak in this area of job

!
identity. The nearest thing was a statement to the eflect that
courses leadin - to the develonment ot business and ecoﬁomic
understandings and techniques necessary tc employability should
be includer.

In Indiana's state plan, under the section entitléd, Frogram
of Instructicn, it states that for the purpose cf indiéating

‘
curricula appropriate for the varicus training objectiﬂes in

all vocational business education programs, the NDicticnary of

Occupational Titles will be used to determine the job families

and specific job classification titles in the business and office
occupations. It also explains that the primary career bbjective
of each student enrolled in a vogcational course in all vocaticnal

business and oftice curricula will be a "matter of record."

The ccurse must be part cf a sequence of ccurses.,

The U.S. Oftice of Lducaticon's Check Sheet makes no specific
reterence to course sequence but throughout the check sheet

the plural form is used for "courses' indicatins a sequence is
|

imnlied. ‘




The Illinois program very detinitely_tequizes sequential
courses on a non-ccoperative basis under tne title, Prepara-
tory High School Classes. It'repeats_the phrase "...part of a
prosram of sequential courses related to th? occupational objec-
tives of the enrollees™? three times under tne anove titlé
embhasing fhe requirement.

The vhio State plan deals with course seqguence th%cugh

|

the term, '"patterns.'" It merely says that the schecol %hould
*have desirable minimum prereguisites for entrance intd Aifterent
areas cf business educaticn prerrams including one cr mcre of
the following pattérns of instruction for job opportuﬁities:
@D stenographic pattern, (25 bcokkeepiné pattern, (B)jgeneral
cleriCaJ;gaftern, and (4) technical programs. i

Michigan's plan, similar to the U. S. uffice of ﬁ%ucation's
Check Sheet in this respect, u<ed the term "ccurses'" to imply

a sequence cf cour<es,

a
|

Indiana's plan again came through with "“tlying coﬂors" con-
ceruning the sequence of courses. It requires vocationil business
and office education to be provided throuch curricu}a'&r prescribed
secuences of courses which will contribute directly to the
career objective of the enrollee. 1t wént cn to say that a
student completins nis program shculd be prenared to assume
the next step in his career.

Illincis has invested a considerable awmcunt of time and money

into planning the ccoperative and non-cooperative business

19proposed Illincis plan, Up. Cit., p. 2.
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curricula. This endeavor is reflected in the publicati

cn of

1 issued

Bulletin D-3, Business Bducation in the Secondary Schogo

by the Illinois Curriculum Program. Thus within the fr

of Illincis! plan, it would be a definite omission not
the importance of this bulletin to business education.i

The course must be a double-period class at the senior

amework

to verify

level

or a single period at the Junzor Tevel with a continuati,

ion fo

The™ senior level.

<~

This feature seems to be above the requirements asg

in the Check 2hert as no mention is made of class time,>

I1linois is the only state that sets certain time
in the classroom cn a non-c¢coperative ba51s. The min1m
are: . 275 minutes per week for a on=2 cr two-year ccurse

one year is a sequence of co.rses. Iliinois requires 4

per-week for a single semester course and again it nust
a sequence of courses. ,
: !

Ohio and Michigan fail to mention class time while

interprets the requirements merely that the time spent

outlined

limi'ts

um 11mitsf

1f the
00 minutes

be in

Indiana

in

vocational instructicn in the classroom and in the offiFe labora-

tcry should be of sufficient duration to develon compet%

necessary to prépare-the student for the occupaticn for

he is being trained.

ncies

!which

Bvidently Illinois -must have a unique prcblem to deal

with, which is true.

needs immediate attention.

fﬁié

fhe situation in heavily pepulated Chicago

The majority of students under this




school system need a concentrated vocaticnal training program,
and by specifically stating classroom-hour requirementj, the
authors of the Illinois plan wish to insure that maxim‘m
learning will take place, especially considering the over-
crowded conditions. Needless to say, Chicago is not the only
area under scrutiny as this could apply in several locqlities
in Illinois as well as in the other states mentioned. |It is
to cur advantage that Illinois has set certain limitaticns in
this area. It serves as a point of embarkation to iocdl
schecol systems. |

Ohio and Michigan, who have failed to mention time Adirectives,

might find that the students' time is easily being misied. No

‘eracted

'. doubt their vague omissicns on this point will be coun
by some form of redratting. The respective states havé missed
an opportunity to individually mould their vocational education
programs with reference to classroom time limitations.  This

can not be done effecti?ely at the lccal level and yet%gain the

desired goal on a state-wide basis.
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THE BFFECT oF THIS ACT UN BUSINESS EDUCATIUN ‘

What effect will the Vocational Education Act of 1963 have

|
. » . . - |
on business education? No one can predict its significance
)

at this time. Business education, when first introduced into

N

the school curriculum, was strictly vocational in nature and all
t

business teachers were referred to as vocational teachérs.

Later, when office education was excluded from federalisubsidy
acts, business teachers altered their objectives to mo#ld in

with the ideology of aeneral education and did a good JOb of.
selling administraticn on this philosophy. It is perhaps true
that the majority of business education is ééneral educaticn

and that all”vocational education should be entirely siparate

frocm the high school. This'is of course, an impossibility because

of social and other involvements. Since the passage c¢f the

1963 Vocational Educaticn Act, many of our prominent business

educators af now dcing an "about face'; they say that business

‘education ié'&ocational'education and has nevar been glneral
etucation. Tﬁéy add that business teachers have.been Wmissing

the bcat" when they refer to business education as a part of
general education! I think that business teachers who have been
teaching their courses as a phase of general education for their
students have been doing a very gcod job. The chationgl Educaticn
Act of 1963 has been over-emphasized. The Act, setting up Federal

and State regulations has made it virtually impossible for the

small or mid<le-sized high- school to participate. Only the larger




!
b

schools with enrollments of sufficient number to warrant entire
classes and programs of‘vocationally-bound students will be
able tobpafticipate' Buéiness educatéis would do weil not to
be too hasty to jump "op‘the band-wagony™ fBuSinessﬁéddawtion
should still play an important role in>the general educaffbn of

_the students of our greit country for a long time to comé.
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