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Abstract
This action research examined the impact of differentiated flipped instruction on English
process writing. The study was conducted with A1 English level tenth graders from two
public schools in Bogota, who demonstrated difficulties with vocabulary and ideas
organization when producing written texts. Very few studies have been carried out in the
Colombian context on the effect of flipped learning strategies on writing, and on
differentiation and the writing process, but they have been applied mainly at university
level. For this reason, it was not possible to find any previous study in which all these
factors were integrated towards writing development at the school level. Data were
collected by means of an entry and exit writing test, questionnaires (needs analysis surveys
and final survey), learners’ artifacts (two writing products resulting from the writing
process workshops) and teachers-researchers memoirs, which were analyzed through the
grounded theory method. After analyzing the data, it was evidenced that flipperentiated
instruction helped enhance students’ writing as learners had a remarkable improvement in
the quality, complexity and clarity of their written texts. The implementation of this
strategy contributed to teacher and learners’ performance, students’ interest towards
English learning, and fostering learners’ autonomous behaviors.

Key words: Autonomy, differentiation, flipped learning, writing process approach.
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Resumen

Esta investigacion accioén examind el impacto de la ensefianza invertida y diferenciada en el
proceso de escritura en inglés. El estudio se realizd con alumnos de nivel de inglés Al en
grado décimo de dos colegios publicos de Bogota, quienes demostraron dificultades con el
vocabulario y la organizacion de ideas al producir textos escritos. Muy pocos estudios se
han realizado en el contexto colombiano sobre el efecto de las estrategias de aprendizaje
invertido en la escritura, en diferenciacion y en el proceso de escritura, pero se han aplicado
principalmente a nivel universitario. Por esta razon, no fue posible encontrar ningdn estudio
anterior en el que todos estos factores estuvieran integrados en el desarrollo de la escritura a
nivel escolar. Los datos fueron recogidos mediante una prueba de escritura de entrada y una
de salida, cuestionarios (encuestas de analisis de necesidades y encuesta final), artefactos de
los alumnos (dos productos escritos resultantes de talleres de proceso de escritura) y
registros escritos de las docentes investigadoras los cuales fueron analizados a través del
método de la teoria fundamentada. Después de analizar los datos, se evidencio que la
ensefianza diferenciada e invertida ayud6 a mejorar la escritura de los estudiantes ya que
hubo una mejora notable en la calidad, complejidad y claridad de sus textos escritos. La
implementacién de esta estrategia contribuyé en el desempefio de profesores y alumnos, el
interés de los estudiantes por el aprendizaje del inglés y el fomento de la autonomia en los
alumnos.

Palabras claves: aprendizaje invertido, autonomia, diferenciacion, enfoque de

proceso escritor.
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Chapter 1: Introduction

1.1 Introduction to the study

The National Ministry of Education (herein MEN per its acronym in Spanish)
revealed learning English as a foreign language has become a need in our current
Colombian context (2004). To provide a framework for English language teaching in
Colombia, educational policies like the National Bilingual Program 2004-2019 (MEN,
2004) have emerged to guide educational institutions towards the bilingual program goal,

which is in its Spanish version:

To have citizens who are capable of communicating in English, in order

to be able to insert the country within processes of universal

communication, within the global economy and cultural openness,

through [the adoption of] internationally comparable standards. (MEN,

2004)
Public schools, in this case José Francisco Socarras (JFS) and Débora Arango Pérez
Schools (DAP), have assumed the challenge of contributing to Colombian children’s
English foreign language development and started to implement the necessary strategies.
However, the situations listed below have affected the expected process towards English
learning in the four language skills according to the levels (Table 1) proposed in the Basic

Standards of Competencies in Foreign languages: English (MEN, 2006).
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Table 1

13

Levels to be reached by the students in the Colombian Educational System. (MEN, 2006)

CEFR Equivalent Level Grades to develop
Education goals until 2019
Levels in Colombia each language level
Al Beginner From 1% to 3" grades
A2 Basic From 4™ to 7" grades
Minimum level for the 100%
B1 Pre-intermediate  From 8" to 11" grades
of High school graduates
*Minimum level for English
teachers
B2 Intermediate *Minimum level for
professionals in other
University Education  careers
Minimum level for new
C1 Pre-advanced graduates in Bachelor of
English
C2 Advanced

Note. CEFR stands for Common European Framework of Reference for Languages

promulgated by the Council of Europe (2001).

The first issue is related to the time devoted for English teaching, learning and

practice. English is used mainly during class time which is restricted to four, even less,

weekly hours given the curricular and extra-curricular activities contemplated in the

school’s program. This is worsened by the large number of students in each class, an
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average of forty students who need accurate and specific guidance in their English learning
process. The third aspect refers to the great diversity of learning styles, skills, interests,
language proficiency levels within the same group of students, contrasting with the

generalized curricular goals, classes and tasks.

All these factors, have affected the teaching and learning of English language in its
four skills and particularly writing, which is the focus of this study as it has been relegated
to short, simple and quickly graded tasks that limit the exploration of written language and

all the possible advantages it may bring for language learners.

1.2 Rationale of the study

1.2.1 Needs analysis and problem statement

Due to the two public schools particular circumstances mentioned previously which
have led to underestimate writing skill value for language learning, it was necessary the
application and analysis of the following instruments to determine how students managed
to produce English texts, their main weaknesses when writing, and thus corroborate the

need of implementing new strategies to develop and improve this skill.

The first instrument applied was an entry test (Appendix A) taken from the reading
and writing section of a Key English Test (KET) which is a basic-level qualification test
issued by Cambridge English Language Assessment and aligned with the CEFR (Council
of Europe, 2001). It was used to measure students’ proficiency in reading and writing
before and after the pedagogical implementation for contrasting the results and verifying
the effectiveness of the strategy applied during this project. The results presented in Table 2

show that, in terms of writing, initially only an average of 9% of the students in these
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groups could be classified in the proficiency level expected by the MEN for tenth grade

(A2-B1).
Table 2

Students' Writing Proficiency Level According to Entry Test Scores

LEVEL
TEST TAKERS TOTAL
A Al A2
D.AP 22 (59%) 10 (27%) 5 (14%) 37
JF.S 24 (66%) 9 (25%) 3 (9%) 36
TOTAL 46 19 8

The test scores represented in Figure 1 demonstrated that students’ reading skill
level was higher than writing in both schools. Most of the students had many difficulties
when completing the writing paper from the test and some of them even left some tasks
unanswered. Considering this difference between reading and writing performance, it can
be inferred students still need to learn how to transfer the knowledge gained in reading to
writing, in terms of vocabulary, structures and paragraphing; apart from acquiring

additional resources that can foster their writing process.
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Figure 1. Entry test results: Reading and Writing Averages got by school.

During the diagnostic stage, the second instrument applied was an autonomy survey
(Appendix B) which inquired about students’ habits for studying, learning strategies and
the use of technological devices for academic purposes which lighted up the viability of the
pedagogical strategy selected for this study. The responses showed that students have
different technological resources at hand that they use mainly for entertainment and
socializing. Additionally, although most of the students acknowledged their weaknesses
and strengths when writing and learning in general, they still need to be trained in their use
for their learning benefit. This is reflected also in the 82% of students who considered that
real learning can only happen during classes and from the teachers, versus the 17 % who

work on their own on strategies to access knowledge outside of the schools lessons.

Finally, the writing questionnaire (Appendix C) explored learners’ perceptions
towards the process of writing in English. In it, learners stated their need to be able to
identify their mistakes and correct them by themselves, or with teachers and classmates’
support. In the same way, even when students considered writing importance for different

aspects in a person’s life, the lack of tools to improve writing made them prefer to copy
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models than create their own written products.

As has been mentioned previously, the short time from English classes that can be
devoted to writing affects the teaching of strategies to improve writing skills like the
writing process, appropriate vocabulary use, spelling, punctuation, sentence structuring,
linking of ideas and paragraph organization. In the same way, written tasks are usually
considered and graded as finished products leaving aside the revision, editing and drafting
steps and wasting the chance for learning from the corresponding feedback. Then, the
results gathered from the needs analysis instruments revealed students’ low English
proficiency level, particularly in the writing skill; as well as the scarce autonomous use of
available resources for students’ individual and academic growth, together with the limited
provision of adequate tools for each student’s advancement in writing and English language

learning.

1.2.2 Justification of problem’s significance

When learning any language, writing becomes a necessary challenge whose mastery
contributes to communicative competence and language proficiency. Although the four
language skills play an important role in language learning and communication, writing has
particular relevance as it requires additional time and conscious effort to integrate the
different levels of language into the production of any written piece. This research
presented an opportunity to progress in writing by providing students with knowledge and
practice in the writing process. Thanks to this initiative, the other language skills were
positively affected and at the same time students’ general performance in the English

language.
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Having so little time for learning and practice, as is the case in these two schools,
harms writing development as it is difficult to arrange a whole lesson or more to carry out
the writing process and get a truly elaborated text from each student. Additionally, the
correction and grading of students’ writing is a lengthy activity that ends up with the score
and in very few cases with improvement, and correction of the text for learning’s sake.
Thereby, writing is usually accomplished as isolated homework, without teacher support
for the individual difficulties each student might face and without the application of the

process to enhance the quality of their texts.

Finding a way to address and overcome these difficulties is mandatory as the
opportunity for learning, expressing, creating and communicating through written English
is being wasted. For this reason, writing usage must be implemented in classroom practice
to take advantage of the classmates and teacher’s assistance, the strategies, and tools
available and thus enrich English knowledge and the writing process. All these aspects
contribute to personal and academic growth making learners more autonomous in learning
not only for writing skills improvement and English learning, but also for other subjects

and tasks.

1.2.3 Strategy selected to address problem

According to the needs analysis results, the participants of this study still have many
weaknesses when writing in English. Writing is acknowledged as a complex skill because
of the small pieces that need to be set together to create an acceptable written product and
the time it demands for writing and giving feedback. For this reason, the writing process

(WP) approach has been considered as the most appropriate strategy to address this
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problem, because when writing any task following the steps in the process, students
become aware of the vocabulary, spelling, structures and organization being used. By
following a sequence of steps, this approach leaves space for supporting learners’
processing of ideas (Tribble, 1996) revising and working on the feedback according to each
student’s needs and strengths.

With the implementation of the writing process approach, time remains a drawback
for writing so flipped learning (FL) was incorporated to reinforce this pedagogical strategy.
When flipping a course, direct instruction is moved out of the classroom to the students’
individual space modifying the focus of the lesson and teacher and learners’ roles. Writing
instruction and process steps being delivered as the lecture part of the lesson through online
videos and similar resources, extends face-to-face class time to be used in a more
productive, active and interactive coached practice towards writing skills development, and
privileges teacher’s assistance in individual difficulties or strengths within this

collaborative environment.

Taking advantage of technology and internet connection to receive teacher’s online
instruction, students can access and review the resources when they consider it necessary,
allowing them to gain more control of their learning and thus being an active part in their
learning process, which is one of the main principles of differentiated instruction (DI). This
component of the strategy contributes to dealing with the heterogeneity of the groups, by
considering learners’ individual differences and offering a variety of possibilities to reach
the expected output. Differentiating the content, process, product and environment when
writing, learners can take advantage of each lesson for their individual growth, challenging

and engaging them in the process of writing and avoiding boredom or lack of interest.
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As differentiation is based on the way people learn (Carbaugh & Doubet, 2016), by
being knowledge-centered, assessment-centered, and learner-centered, it complements
flipped learning to introduce the writing process as an alternative to develop students’

English writing skills, far from the traditional way in which they have been taught.

1.3 Research question and objective(s)

The research question that drove this study was how differentiated flipped
instruction can impact English process writing of Al tenth graders at two public schools in
Bogota.

Based on the stated question, the following objectives have been stated:

» To determine the effectiveness of the differentiated flipped learning approach to
improve the writing skill.

» To analyze the gradual improvement of students’ written products during the
implementation.

» To contribute new methodologies for enhancing the English teaching and learning
process to public schools.

1.4 Conclusion

Improving writing in English lessons will give learners the opportunity to develop
an essential communicative skill, because it requires and combines more basic skills than
any other subject area (Spivey, 2006). Besides, students will explore alternative ways to
access information, learn and practice transcending the classroom and beyond the teacher,
use technology and address autonomous learning for their benefit.

Flipped learning is used in this study to help students become responsible for their

language learning (Bergmann & Sams, 2012) and to optimize English face-to-face sessions
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in these two public schools. This study aims to clarify students’ doubts about writing
through scaffolding and differentiating the individual writing process. Having more time
for practice propitiates self and peer correction of students’ written products and as
Brandvik (1990) observes “encourage students to take a constructive role in analyzing and
evaluating their own and the writing of their peers and make hypotheses about the nature of

language to test them through use” (p.6).
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Chapter 2: Theoretical Framework & State of the Art
2.1 Introduction
This chapter develops the theoretical foundations of flipped learning, differentiated
instruction, the writing process and autonomy and how they are related to each other in
creating an alternative scenario for the improvement of writing skills. Additionally, recent
research regarding these fields is presented as a way to locate this study within the body of
literature of similar works delivered.

2.2 Theoretical framework

2.2.1 Flipped learning.

Since Flipped Learning and all its different models (flipped class 101, flipped
mastery, in-flip class, etc.) were born, they have become an evolving phenomenon that has
been growing as a means to overcome the limitations of traditional approaches. Bishop &
Verleger, (2013) claimed FL foundations focus on student — centered learning theories

which they illustrated in Figure 2:

/ “Zoneof ™
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Figure 2. Psycho-educational origins of student-centered learning theories.
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The pioneers in FL Bergmann & Sams and the Flip Learning network defined this

approach as:

A pedagogical approach in which direct instruction moves from the group learning
space to the individual learning space, and the resulting group learning space is
transformed into a dynamic, interactive learning environment where the educator
guides the students as they apply concepts and engage creatively in the subject matter.

(FLN, 2014)

This definition introduces three core principles: first, pre-teaching, referred to the activities
that traditionally were done in class but now at home (Bergmann & Sams 2012). Secondly,
FL is learner centered because it’s main goal is learning by offering the possibility of
“meeting students’ needs with a wide variety of learning styles” (Lage et al, 2000, p. 37).
And the class time, used for the construction of meaning rather than for information
transmission, intended to be active and interactive by carrying out experiential engagement,
demonstration and application phases from the learning cycle adapted by Gerstein (2011)

and presented in Figure 3
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AYRTHIRONGUS GRS

: i suggested

prigntia

ANYNTHIRONOUR GRDOw

Figure 3. Flipped classroom learning model cycle (Gerstein, 2011).

The Flip Learning Network (FLN), (2014) defined four main pillars for FL, closely

related to the principles listed above and represented in Figure 4:
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Figure 4. The four pillars of FLIP by the FLN, (2014)

The pillars presented above imply five main changes in essential aspects from

traditional approaches: first, the focus from the curriculum pacing guide, by shifting the
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lecture-centered instructional model to students’ learning needs as the driver of instruction
(Hamdan et al, 2013). Secondly, the teacher’s role, who knows and teaches the students,
but becomes a facilitator, a guide who leads from behind (Marshall, 2014) and a better
supporter of struggling students (Bergmann & Sams, 2012). In the third shift, learning
becomes active, understood as “the process of having students engage in some activity that
forces them to reflect upon ideas and their accurate use” (Michael 2006, p.160). Freeing
classroom from lectures creates the potential for active, engaged, student-centered learning,
peer interactions, and personalized instruction (Hamdan et al, 2013), peer instruction,
collaboration and projects (Marshall, 2014), associated with improved student academic
performance by the development of high order thinking skills.

Fourth is direct instruction received in the individual learning space through
different resources (Forsey, Low & Glance, 2013) as homework was done before, reviewed
and controlled at students’ own pace, according to their needs or interests (Gerstein, 2011).

Lastly, time in face-to-face sessions can be invested to develop open ended, cross
curricular projects which engage students and bring real-life relevance to their skills
(Fulton, 2012). In this environment students receive more personalized instruction, with
activities designed to help them master the material, meeting them at their readiness level
(Hamdan et al., 2013) and addressing those specific doubts of each learner.

Additionally to the concept given above, Bergmann & Sams, 2012, defined flipped
classrooms as “that which is traditionally done in class is now done at home, and that which
is traditionally done as homework is now completed in class” (p.24). Other authors defined
and used flipped learning as “a model of ‘peer instruction’ in which the teacher provides

material for students to prepare and reflect on before class and then, they used class time to
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encourage deeper cognitive thinking” (Crouch and Mazur, 2001). Most of the definitions
agree on the relevant role of teachers to provide solid material and instruction to students in
order for them to work on significant knowledge meaning before arriving to the lessons
and, strong support during the lessons to enhance their higher order thinking skills, which

means a challenging implementation for teachers and learners.

2.2.2 Differentiated instruction.

According to Kyriacou (2009),ability, motivation, social class, gender, race and
special education needs are the main differences among students; interpretation sustained
on student diversity, learning styles, brain research and multiple intelligences theories
(Subban, 2006). As a support in this field, differentiated instruction (DI) appears as the
strategy to deal with diversity among the students in the same class group in contrast to the
standardized tendency: the one-size-fits-all curriculum being used although it no longer
meets the needs of the majority of learners.

Differentiation is referred as a philosophy with the premise that students learn better
when their teachers accommodate, plan and design strategically to achieve targeted
standards (Tomlinson, 1999). It means effective teaching (Kyriacou, 2009), involving
catering for those differences (Tomlinson, 2005), for planning strategically aiming to
provide equity of access to excellence for every student (Tomlinson, 2014). Its purpose is
to offer challenging and appropriate options for them, in order to reach success through
becoming self-directed, productive problem solvers and thinkers (Gregory & Chapman,
2007).

Accordingly, differentiated classrooms support all students through two elements:
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engagement, related to the meaning and relevance of the class goals for the students and,

understanding related to the sense of the class for the students in their learning process

(Tomlinson, 2014). Likewise, important elements in differentiated classroom brain research

include safe and non-threatening learning environments; appropriate challenge, meaningful

ideas and skills significant association (Tomlinson & Kalbfleisch, 1998).

Differentiated instruction can be carried out by task, outcome, learning activity,

pace, dialogue, support and resource (Kyriacou, 2009); having, thus, several ways in which

teachers can differentiate as represented by Tomlinson (2014) in the chart included in

Figure 5.
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Figure 5. How differentiation works. (Tomlinson, 2014)

The figure illustrates the routes that can be taken by the teacher to differentiate in

the classroom; such routes involve aspects related to content, process, product, and

environment observed in the classroom. It also describes important features to take into
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account at the moment of working on differentiated instruction.

Different instructional strategies must be used to support DI, for instance: stations,
interest centers, rafts, graphic organizers, scaffold reading/writing, intelligence preferences,
tiered assignments, learning contracts, menus, tic-tac-toe complex instruction, independent
projects, expression options, small-group instruction and literature circles, as suggested by

Tomlinson (2014), as well.

2.2.2.1 Flipperentiated instruction.

Both, Flipped Learning and Differentiated Instruction provide innovative scenarios
for language teaching and learning on represented their own, each one of them providing
several benefits and at the same time, being core to achieving significant and observable
growth for every student who comes in this way (Carbaugh & Doubet, 2016). But together,
there are many aspects in which these two constructs complement each other.

Hirsch (2014) coined the term Flipperentiation by claiming that if differentiation is
the engine, flipped learning is the grease. Similarly, Carbaugh & Doubet (2016) highlighted
the local synergy between these two models. Flipperentiation provides rich opportunities to
cater to diversity due to the flexibility rooted to its use. Then, “students first explore their
learning on a single, self-guided path; afterward, navigate with others, a map of
interlocking trails to discover their ultimate destination” (Hirsch, 2014). Figure 6, illustrates

the modifications to traditional education thanks to flipperentiation.
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Figure 6. Evolutionary change (Carbaugh & Doubet, 2016)

Through this blended model, student engagement will likely rise due to an emphasis
on meaning making and more personalized contact with information. As teacher focuses
the lesson on learners’ needs; then, instructions and activities are formulated to accomplish
particular instead of general demands. Hence, a richer culture of collaboration will emerge
among students responding to the teacher’s willingness to create suitable and challenging

learning opportunities through careful and intentional planning (Hirsch, 2014).

2.2.3 Writing.

Writing, an inherent skill in human beings, deserves special attention and training to
be developed. It plays a relevant role in social, academic and professional contexts. As a
complex skill, writing needs to be taught and improved permanently according to its use for

people’'s specific purposes (Langan, 2009). Writing starts with the simple action of
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transferring thoughts and feelings from one’s head into words. However, most of the time it
becomes complicated, involving a great deal of time to achieve the desired written product.
In comparison to speaking, writing involves more actions like selecting the correct
vocabulary, grammar, spelling, punctuation, style, kind of text, type of readers, among
others (Langan, 2009, p.10).

2.2.3.1 Writing process.

The writing process appears as a response to some ideas affirming that writing a
final product is the most important aspect when students learn this skill, and consequently
in assessing it, leaving aside all the time, effort and monitoring done to obtain such product.

WP is a set of stages to follow before presenting a final product, as a help to plan,
organize better, and improve the required information in different aspects throughout the
process. Such stages do not follow a linear sequence but can be reviewed depending on the
author. For Murray (1997) the WP itself can be divided into three stages: prewriting,
writing, and rewriting; whereas for Tribble (1996:39) the four stages of the writing process
are: prewriting, composing/ drafting, revising and editing. However, they agree with the
idea of a cyclical process in which the writer can return to pre-writing when necessary
(Badger & White, 2000).

Prewriting is the first step of the WP, when the writer starts generating ideas about
the selected topic. Prewriting constitutes 85 % of the writing time, as the writer has to focus
on the topic and requires research (Murray, 1997), for this reason, it is relevant for the
following steps. The strategies for prewriting are brainstorming, free writing, clustering and
outlining. Each writer has the possibility to select the best pre-writing strategy according to

the needs and preferences. If the writer devotes appropriate time to this stage, the topic will
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be enriched with enough strong ideas (Peha, 2003).

Drafting means to start writing using a structure and organizing ideas according to
the kind of text selected by the writer. In this stage, the writers can include all the ideas
considered important to contribute to the writing. Using the outline created in the
prewriting step, the writer defines the important aspects to include in the composition.

Revising helps the writer to check some aspects related to the content of the writing,
like missing ideas, words that can be added, moved or removed. Moreover, it can help to
know if the text structure is appropriate, or if it is necessary to change it somehow.

In editing, the writer checks and corrects mistakes related to accuracy, grammar,
punctuation and spelling. It can be done by the writers own effort, or asking for peers’ and
teacher’s support. Finally, publishing is choosing the best way to present the final written
product, doing the last checking and adding possible pictures, drawings, images etc., when
necessary.

Although following the stages can be time consuming, it avoids teachers’
superiority regarding correction and feedback on learners’ written products, as feedback in
the writing process can be addressed by teachers, classmates or headmasters (Keh, 1989), it
allows information exchange among students to enrich the process and assures their
appropriation of the process to reach better products (p, 296).

Tribble (1996) states that the process approach emerged with a different focus from
the product approach, as the process approach stresses the creativity of the individual
writer, and focuses on the development of good writing practices rather than the imitation
of models. At the same time, the WP encourages learners to be active in their knowledge

acquisition, generating the ideas, supporting them, helping each other, realizing their own
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mistakes, and other implicit actions that strengthen their skills. This is contrary to the
product approach which mainly focuses in the written product, no matter if it is repetition
of existent models (White, 1988).

The product approach also has four stages: familiarization, controlled writing,
guided writing and free writing but they intend to produce a final written product, and
during each stage, the learners are guided and suggestions are given on what and how to
write (Badger & White, 2000). Here, the teacher plays an active role as controller of each
learner action throughout the sequence of writing.

When implementing the writing process, teachers’ roles change in the classroom,
giving the writers the opportunity to propose, work and learn throughout the process. The
teacher is silent, letting the students ask, create, and use language freely with the right
amount of their language knowledge. Each step of the process has its importance and

usefulness, as Murray states:

Instead of teaching finished writing, we should teach unfinished writing, and glory in
its unfinishedness. We work with language in action. We share with our students the
continual excitement of choosing one word instead of another, of searching for the one
true word. This is not a question of correct or incorrect, of etiquette or custom. This is

a matter of far higher importance (1997, p. 19).

It means going against the way teachers have been trained to evaluate writing, but at
the same time bringing more satisfaction, for teachers and for learners, when both realize
on a major success on writing by following the writing process stages.

As the initiator, the learner has the active role in the WP dynamics. The learner
does, writes, requests asks for help and contributions, and the teacher patiently waits to take

part in the process when the learner needs support and encouragement (Murray, 1997).
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With the WP, learners feel encouraged to write freely for communicating by all possible
means, therefore, in most of the process fluency plays an active role, however accuracy and

the form is still important (White, 1988).

2.2.4 Autonomy

Since the beginning of studies in this field, the concept of autonomy in language
learning and teaching has drastically changed, but its incidence has dramatically increased.
Barfield, Andrew & Toogood (2009), cited in Benson (2001) state that since 1970’s, and
with the beginning of the new century, discussions and chapters on autonomy have begun
to appear more frequently by different authors, and with varied perspectives.

Benson (2001) defined autonomy as “the control of one’s own learning” (p. 47);
while Holec (1981) defined it as the capacity to take charge of one’s own learning. Little
(1991) in Benson (2009), argued that learners’ autonomy can “take numerous forms,
depending on their age, how far they have progressed with their learning, what they
perceive their immediate learning needs to be, and so on” (p, 15).

After these perceptions, Benson defines autonomy vaguely as “a multidimensional
capacity that will take different forms for different individuals and even for the same
individual in different contexts or at different times” (Benson, 2001, p. 47). Capacity
explained by Little as “a capacity for detachment, critical reflection, decision-making, and
independent action” (p, 47), which is also shown in the way the learner learns and transfers
what has been learned to wider contexts” (1991).

One of the possible outcomes regarding autonomy in language learning has to do

with “learners’ responsibility towards their learning, dependent of the learner needs,
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purposes, capacities, and ultimate achievement” (Little 1994) in Huang (2013. p, 28). At
the same time, teachers and classmates (co-learners) play a special role at helping each
other to build their knowledge (Lennon, 2012, p. 19). If learners are responsible of their
learning they will find ways to consult, develop tasks and improve autonomously.

Teachers’ expectations with regard to learners’ autonomy must be accompanied by
actions that promote autonomous acts in learners (Little, 1994) in Huang (2013). If a
classroom has a learner-centered environment, it will help to accommodate teachers to the
personal constructs of their learners (Little, 1994), without setting aside their teachers’ own
constructs and concept in teaching. Lennon (2012) concluded that teachers had to be
“constantly reminded to monitor progress and adjust their working processes accordingly if
necessary” (p. 22).

The four constructs described above complement each other in this study, as all of
them demand changes in learners’ behaviors and actions towards learning (Little, 1994;
Murray, 1997; Tomlinson, 2014); at the same time, they require changes in teachers’
instructions and interaction with students, making the individual learners’ needs the motor
of the process. The data collected and analyzed in the coming chapters was confronted with
the present theoretical framework to support the results and provide accurate conclusions
about the strong and weak outcomes of the current study.
2.3 State of the art

The following research presents works in the fields of FL and DI, and their
contribution to English language teaching and learning, more specifically in the
development of writing skills. At the same time, these studies provide a basis to corroborate

that this study is well addressed in order to contribute to the English language learning and
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teaching field.

R. Buitrago & Diaz’s, (forthcoming) study was related to flipped writing
components in groups of University students to write compare and contrast essays. By
using the FL approach, researchers aimed to enhance important aspects for learning such
as: writing skills, use of ICTs for academic purposes, and autonomous learning. Some
findings were students’ improvement in their writing skills by using the WP approach and
peer feedback; increase in autonomy based on the purposeful use of technology and a shift
in teachers’ and students’ perception towards learning. Writing workshops were used in R.
Buitrago & Diaz, (forthcoming) and in the present study, although the groups of students
were different. The implementation of this tool helped to guide learners in each of the
stages of the writing process approach, and the theoretical part of the lessons was flipped in
both research projects as well.

Engin (2014) conducted a University study in the United Arab Emirates with native
Arabic speakers in an academic writing course. There, the flipped classroom was used as
students watched tutorial videos at home and spent class time working on research and
writing with the teacher’s one-to-one guidance, feedback and support. Findings of this
study were that students felt encouraged to use higher order thinking skills in writing.
Furthermore, students thought carefully about language and content for explanations and
did their best to understand the topic before making the video. Accordingly, the lesson steps
designed for the current study provided an environment for deeper interaction between
teacher and learners in which the latter gained awareness in language use and improving
their writing skills.

Bueno’s (2016) study focused on raising students’ awareness on paragraph writing
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and developing writing habits through the WP approach, and facilitating the structuring of
paragraphs by using peer feedback and additionally, Donzel (2014) concentrated her action
research on the brainstorming, outlining, and drafting stages of the WP. In both cases,
planning before writing resulted in an increase of learners’ motivation to complete writing
activities and improved their written compositions in terms of organization of ideas and
better presentation of written products. Although, Bueno (2016) and Donzel (2014)
concentrated just on some stages of the writing process, they showed participants’
effectiveness and improvement regarding learners’ writing skills, and confirmed the
importance of a good planning of the writing for better results on learners’ compositions.

Rincon (2009) and Garnica and Torres (2015) conducted their studies implementing
a genre-process writing approach at public schools in Bogota. The former promoted the use
of e-portfolios for developing students’ WP and helping them to become active student-
writers, while the latter, focused on taking advantage of a blended learning method, and the
process genre writing approach implemented for creating descriptive paragraphs. Both
studies reported a significant improvement in written products, evidencing better
coherence, cohesion and vocabulary use. Both research projects were useful in the current
study to corroborate the importance of designing activities for the “in class” stage that help
learners to improve different aspects in writing, as the ones mentioned above. Other
important outcomes in the described study were the effective use of portfolios as a learning
and assessment tool and learners’ self- reflection on their own learning.
2.4 Conclusion

This chapter introduced the theoretical support regarding the constructs of this

study. It is possible to identify how flipped learning, differentiated instruction, the writing
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process, and autonomy are linked to one another due to their theoretical foundations,
contributing to developing the pedagogical proposal stated in this research. Additionally,
the reports on similar studies confirmed the viability of connecting these constructs
providing samples on the paths that previous researchers have followed when conducting

similar studies.
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Chapter 3: Research design
3.1 Introduction

Throughout the this chapter, the type of research used in the present study is
described, and the way it was implemented taking into consideration the context, the
participants and researchers’ roles. Additionally, the data collection instruments and
procedures are described, as well as the ethical considerations, and the validation of the
study.

3.2 Type of study

The purpose of this research is to determine to what extent the implementation of
the writing process approach through a differentiated flipped learning environment can help
tenth graders improve their English writing skills. Therefore, a collaborative, practical
action research with mixed method data collection was carried out to systematically study
the particular school contexts involved here with a view towards improving education
practice, students’ learning and teachers-researchers’ professional development, as stated
by Schmuck (1997), cited in Creswell (2012).

Mills (2011) defined action research designs, as systematic procedures done by
teachers (or other individuals in an educational setting) to gather information about, and
subsequently improve, the ways a particular educational setting operates, their teaching,
and their student learning. Additionally, Creswell (2014) indicated that using quantitative
and qualitative data opens a possibility for the researcher to involve philosophical
assumptions and theoretical frameworks, in order to understand better the research problem

of a study.
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Anderson, Nihlen, & Herr (2007) stated that action research cycles involve
moments of planning actions, acting, observing the effects, and reflecting on one’s
observations. These cycles form a spiral that results in refinements of research questions,
resolution of problems, and transformations in the perspectives of researchers and
participants (p. 3).

Following the action research cycle, the research plan was established as a guide for
data collection. During the first stage, the application of the needs analysis revealed a
problem in the writing skills of the selected participants. With the data collected, the
problem was stated, and the research question and objectives were formulated. In the acting
stage, intervention activities like flip videos, lesson plans implementing differentiated
instruction, writing workshops, and rubrics to assess learners’ writing products were
designed (see Appendix D and Appendix E). While the instruments were being applied,
they were observed and their effect was analyzed to answer the research question and
evidence any learners’ improvement in their writing skill.

This small-scale research project was designed and implemented in the context of
the teacher-researchers” own environment, attending to the groups’ needs; and intending to
contribute to a better teaching and learning practice (Ferrance, 2000). Furthermore, it
pointed out to improve in varied aspects in the classroom, as Mackey and Gass (2005)
pointed out, with the goal of wanting a better understanding of how second languages are
learned and taught, together with a commitment to improve the conditions, efficiency, and

ease of learning.



40
FLIPPERENTIATED WRITING PROCESS

3.3 Context

This study was carried out at Débora Arango Pérez (DAP) and José Francisco
Socarras (JFS) schools, two public schools located in Bosa, in the south of Bogota. The
students come from low income and challenging socio-economic conditions, most of the
participants’ parents only have elementary or high school level of education, making it
difficult for them to support their children in tasks and homework activities. Nevertheless,
most students have internet access at home which facilitated their participation in this
study, allowing the flipped learning paradigm to be fully implemented.

While the group from JFS school belongs to the morning shift, DAP students have
classes the whole day, but in both schools, the syllabus implemented is adapted mainly
from the guidelines issued in The Basic Standards of Competence in Foreign Language:

English (MEN, 2006).

3.3.1 Participants

The participants were 68 tenth graders, between 14 and 17 years old, from both
schools, taking English lessons with the teachers-researchers to follow one of the
characteristics of action research and contribute to the improvement of teachers-researchers
field of activity. Although the groups in both schools are large (between 40 and 43
students), only the mentioned number was selected as they presented the consent letter
signed at the beginning of the current study. About 80% of the learners have between A-
and Al English proficiency level according to the CEFR, which means they had similar
needs to use class time for more practice, improve their English language skills, and be

prepared for the state exams to be taken next year.



41
FLIPPERENTIATED WRITING PROCESS

Both groups are quite similar regarding students’ creativity and attention spans, but
heterogeneous in their skills and interests. Learners are very dependent on their teachers
and have difficulties working collaboratively. They also have difficulties following
timelines, and finding the right tools to support their learning. As an advantage, all of them
are very respectful of teachers’ suggestions and are well-disposed towards working in class
but they have trouble working independently in other spaces, so they need to recognize the

way they learn to improve their learning processes.

3.3.2 Researchers’ role

The teacher-researchers of this action research performed as designers, leaders,
assessors and reflective practitioners. They concentrated the study on their own work, to
improve what they do, including how they work with and for others (Cohen, Lawrence &
Morrison, 2007). So, researchers’ reflection was vital from the beginning of the process to
identify those aspects that could improve the strategy and contribute to the learners’
progress.

Furthermore, the teacher-researchers supported the students, by giving feedback on
time and encouraging them when they met difficulties and the goals seemed to be
impossible to attain. Finally, by being in a familiar context, the researchers could identify
the immediate needs regarding language learning, and the most suitable approaches, tools

and techniques to implement in these two groups.

3.3.3 Ethical considerations

Considering that research should not involve any risk, harm or disadvantage to the
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participants involved in the actions taken, neither should it invade their privacy by touching
on personal or sensitive areas (Burns, 2010) this research and all the information provided
from schools, students and contexts was mentioned after asking for consents and
permissions, where the confidentiality was guaranteed. The principals of the schools were
informed of the process and stages to be carried out in each institution, and similarly,
parents were informed about the research and their permission was received through the
consent letters (Appendix C). Accordingly, the participants’ identities, personal information
or any fact that might affect students’ rights will not be revealed in this report.

3.4 Data collection instruments

3.4.1 Introduction

In this study, data were collected to know whether the WP, introduced through a
differentiated flipped learning approach, contributed to improve learners’ writing skills and
foster their autonomy towards language learning. Hence, learners’ artifacts, two surveys,

entry and exit tests, and teachers’ journals were the instruments to gather such data.

3.4.1.1 Learners’ artifacts

As action research is formative, learners’ artifacts documented students’ process and
progress in writing skills when following the WP stages. Merter (2007) in Mills (2007)
described artifacts as “written or visual sources of data that contribute to our understanding
of what is happening in our classroom” (p.72). These artifacts were collected in each lesson
designed for the implementation step, where learners worked on two writing workshops
developing the stages of the writing process. In this study, the artifacts were the learners’

written productions like the ones presented in Appendix F. The researchers analyzed the
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learners’ improvement in terms of writing more complex and comprehensible texts, with a
better use of vocabulary, grammar structures and punctuation, among other language
factors that can be improved by following the stages in the writing process in each
workshop. In these aspects, there are studies that evidenced learners’ improvement by
following the writing process steps after analyzing such kind of artifacts (Bueno, 2016;
Rincon, 2009; and, Garnica and Torres, 2015).

The process and the products of the first and second workshop were compared, to
determine any changes in the writing skills. The researchers designed a scoring criteria for
the assessment (Appendix D), and this rubric provided learners with a score and accurate
feedback, which made that participants realized some aspects they need to improve in their
future written productions and, at the same time, researchers could find patterns regarding
the research question, proving the impact of flipperentiated instruction applied during the

implementation as explained in Table 3.

3.4.1.2 Surveys

The questionnaires, as common instruments in language research (Brown, 1997),
were useful to gather learners’ impressions in writing and in a short time. Two surveys
were designed to gather qualitative data (open ended questions), and quantitative data
(closed questions). The initial survey (Appendix B) took place during the needs analysis
and it had one sections about the learners’ perceptions of their learning and a second one
about the resources available to support that learning; the latter with four sub-sections:
independence and responsibility, learning strategies, learning, and use of technological
resources, for a total of twenty-seven questions. The second survey was about learners’

perceptions towards writing and its importance in their learning process. It was designed
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with scoring scales, multiple choices, closed and open questions in English with their
Spanish translation, and both of them were administered with Google Forms. After the
implementation of the strategy, the final survey () was applied and, by means of open-
ended questions, information emerged about how learners felt during the writing
workshops, about the change in the delivery of the lesson, and how they perceive their own
progress in writing. This type of survey allowed the learners to express freely the good and

bad aspects they noticed in the stages of the study (Anderson et al, 2007).

3.4.1.3 Entry and exit tests

A test based on the reading and writing sections in a KET for Schools test was
applied before and after the implementation stage (Appendix A). The entry test helped to
determine English proficiency level in the participants before the study, in order to design
the other instruments with the accurate language level for both groups, as part of the
differentiation strategy. Additionally, with the results of the entry and exit tests, it was
verified whether learners’ writing skill was affected after the implementation of the

strategy. These tests provided quantitative and qualitative data to compare and analyze.

3.4.1.4 Teachers’ memoir journals

Non-observation action research methods for data collection are extremely useful to
capture significant reflections, beliefs, ideas, insights and events about the practice on an
ongoing way (Burns, 2010). Memoir journals keep accounts of times during the process
when the researchers want to articulate their values and theories as teachers by registering
significant moments that influenced their teaching practice. Teachers-researchers made

hand-written notes on specific aspects they observed before, during and after the
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implementation which were later exchanged in order to determine any possible adjustment

needed in instruction.

3.4.2 Validation and piloting

With the purpose of ensuring the trustworthiness of this study, the thesis director
read the instruments, and those were piloted with a similar group of students in both
schools before applying them, this allowed that instruments were timely corrected,
contributing to a better design of the strategy.

During the process of data collection and analysis, the qualitative and quantitative
instruments provided the information to be analyzed by means of triangulation, defined as
the use of two or more methods of data collection in the study of some aspect of human
behavior (Cohen, Manion, & Morrison, 2007). Thus, the researchers could verify that the
instruments and the data gathered were valid and reliable information to analyze and state
the conclusions of the study.

3.5 Conclusion

This chapter described the participants, context and researchers’ roles in the
designed action research plan with mixed instruments of data collection. The ethical
considerations for data collection were described and finally, the piloting of data collection

instruments was done to improve them and thus guarantee their validity and reliability.
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Chapter 4: Pedagogical Intervention and Implementation
4.1 Introduction
In this section, it is explained how this study’s main constructs were pedagogically
articulated into the flipperentiated writing process strategy with the purpose of enhancing
the participants’ writing skills.

4.2 Visions of language, learning, and curriculum

4.2.1 Vision of language

Ortega (2013) defined language as a symbolic system and the most uniquely human
capacity employed for meaning and communication about immediate, imagined and
remembered worlds. While Kumaravadivelu (2006) pointed out that despite the fact that
language has been studied extensively from three different perspectives: as a system, as
discourse and as ideology, it is still an unknown object.

With this background perspective, this study combines the three perspectives by
integrating the textual, interpersonal, and ideational functions (Halliday, 1973; Breen and
Candlin, 1980) as cited in Kumaravadivelu (2006); areas that involve an intricately
interconnected and interactive interpretation, expression, and negotiation during
communicative performance. Similarly, Cuningsworth (1995) more specifically points out
grammar, vocabulary, phonology, discourse, styles, and appropriateness as language main
categories of study, which are also embedded in the language vision for this research.

When creating any written piece, the mentioned aspects of language should be
carefully linked and weaved to produce understandable, coherent and meaningful texts. For

this reason, writers need to work on developing each individual area to reach a whole
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harmony among those aspects within their products.

4.2.2 Vision of learning

When learning a foreign language, learners’ cognitive capacity mediates between
the input (stimulus) and output (response) with the advantage of having the first language
acquisition process as a benchmark of language development (Ortega, 2013).

During the pedagogic implementation of this study case, interlanguage, simplified
and non-simplified input were presented to the students, keeping in mind intake factors that
might hinder or foster their learning process. Intake factors (Kumaravadivelu, 2006)
defined as the learner internal and external aspects that can impact the psycholinguistic

processes of language learning, are illustrated in Figure 7:
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Figure 7. Intake factors (Kumaravadivelu, 2006)
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DI provides support and strategies in each of these aspects while FL promotes the
communicative abilities of negotiation, interpretation, and expression that are considered to
be the essence of a learner-centered pedagogy. Both methodologies empower learners to
reach the goals of language study by increasing their knowledge of the language system, so
that productive and receptive skills can be improved (Harmer, 2001).

Language learning goals involve the responsibility of language teachers as
facilitators, interdependent participants, organizers and guides that supports students to
become more active in their learning process so they can develop language awareness while
exploring and researching language by their own (Harmer, 2001). Teachers also foster
meaningful communication through contextualized, discursive situations where the four
skills are integrated and errors are considered natural outcomes of language development

(Kumaravadivelu, 2006).

4.2.3 Vision of curriculum

Curriculum, defined as the overall design for a course and how that course content
is transformed into a blueprint for teaching and learning (Richards, 2013). Given the fact
that any outcome is expected as a demonstration of the interaction between teaching and
learning (Wiggins and McTighe, 2006), Richards (2013) acknowledges input, process and
output as the three dimensions of a curriculum, which are represented in the syllabus,

methodology and learning outcomes as explained in Figure 8:
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Figure 8. Curriculum Dimensions according to Richards (2013)

Curriculum development in language teaching can start from input, process or
output. Backward curriculum design has to do with the specification of learning outcomes
(output), so the syllabus and the methodology are design based on them. Wiggins and
McTighe (2006) in Richards (2013) asserted the statement of the desired results are the key
to start the design of this curriculum, where the methodology is selected according to the
most suitable way in which learners reach the expected outcomes and these steps must be

followed as showed in Figure 9:
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Figure 9. Curriculum design (Taba, 1962: 12).



50
FLIPPERENTIATED WRITING PROCESS

One example of backwards design is the Common European Framework of
Reference for Languages (CEFR). A document that establishes the foundations for the
Basic Standards in English as a Foreign Language (MEN, 2006) and the Basic Learning
Rights (2016), specifying that tenth graders are expected to write narrative, descriptive and
explanatory texts related to topics of interest or that are familiar to them, and promote the
use of the WP to reach the written output expected for this level.

The curriculum from the two institutions involved in this study is guided by the
previous parameters and the learner-centered curriculum proposed for this implementation
aims at generating environments which promote the solution to students’ learning needs, in
order to confront real life communicative situations.

4.3 Instructional design

The flipperentiated written process led the whole implementation, therefore the
lessons and materials were designed and implemented in both groups in the same way as
they had similar characteristics and a similar English proficiency level. The lessons
followed three general stages: at home stage, in class stage, and end of class stage as

explained in Figure 10.
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Figure 10. Stages developed in each lesson

As can be seen in this figure, during the first step of each lesson, completed outside
of class, students watched a video or presentation uploaded on a technological platform ()
that introduced the writing stage to work on. The resources were designed to instruct in
how to carry out the writing process steps, presenting definitions, types, examples and
everything that would be included in the traditional in-class lecture on the topic. Then,
students completed an activity related to the resource watched to verify and reinforce their
learning. The activities included a great variety of tasks involving listening, reading and
writing in English like multiple choice, matching, gap fill, sentences completion,
comprehension questions among others, as can be seen in .

During the lessons, the flipping continued by verifying exercise answers or making
a whole class application exercise which aimed to clarify doubts, receive feedback and

elicit the understanding of the information delivered outside the class. Later, learners
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worked on the differentiated activities, with their teacher’s permanent support, that were
designed to reinforce the target writing skills and general language contents as input to
accomplish the two writing workshops. The activities were completed either individually,
by pairs or in groups according to students’ preferences, needs or readiness, but always
fostering active learning and students’ engagement. Moreover, these activities were
differentiated using strategies like color grouping and learning menus, as exemplified in the
lesson plan sample in Appendix |.

At the end of each lesson, learners were granted some time to work on their writing
workshops that progressively led them to complete the two writing products required for
the study. Both products were narrative texts: the first one was an autobiography related to
their own lives, a famous or an imaginary person’s life; and the second one, a real or
imaginary short story. This dynamic promoted more direct contact between teachers and
learners during the learning practice, besides the use of students’ notes and out of class

activities to feed the writing process as well.

4.3.1 Lesson planning

The lessons were planned using the lesson plan template adapted from Dr. Joan
Rubin’s lesson planner but due to the nature of this study, the position of content
presentation and the lead in or preparation steps were inverted Appendix I.

The presentation of content was outside the class with the materials prepared by the
teachers about the stages for writing. Then, during the lead in stage, many examples were
used to elicit the information, vocabulary and structures presented outside the class which

were necessary for class activities and their written productions. Later, the free practice
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provided different practical activities that conducted students to the wrap up, where
learning was applied and verified in the writing workshops, developing one stage per
lesson. Then through the self-evaluation stage, learners monitored what they had learned in
order to realize what they still needed; thus, during the expansion or independent study they
could autonomously reinforce their knowledge.

The design of each lesson in this study considered students’ needs, the lesson
objectives, the strategies to implement the stages of the WP and the interaction patterns in
each stage and activity. Therefore, the flipperentiated writing process was implemented in

the lessons as it is described in detail in the next section.

4.3.2 Implementation

The pedagogical implementation was carried out between the second semester of
2016 and the first one of 2017 in both, JFS and DAP Schools. Different resources were
created to support this implementation process, among them are two writing workshops
that, through the writing process approach, scaffolded students in the writing of two
products of their own creation (Appendix F) and a writing tool kit () that supplied students
with resources like lists of linking devices, irregular verbs, proofreading marks, and the
scoring criteria that students could use for all class activities, in order to foster their
autonomy, vocabulary, spelling and punctuation.

Some particular situations in each school reduced significantly the amount of time
available for the implementation, which is a serious difficulty when intending to improve
writing skills. So, it was necessary to extend the eight expected weeks of implementation,

by asking for additional time in classes of other subjects, and fixing the proposed activities
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to fit in the short time left. Table 3 illustrates in detail the implementation process:

Tables

Pedagogical implementation timetable

STAGE DATE ACTIVITY INSTRUMENT
August 2016 Informing and getting schools’ authorization ~ Schools Consent letters
June - _ o _ Aut_o_nomy survey
S Design and piloting of needs analysis Writing process
eptember - . -
2016 instruments. questionnaire
Entry test
June - Lesson plan format
December Lesson plans and writing workshops design. ~ Writing workshop 1
2016 Writing workshop 2
Scoring criteria for written
products
Writing process checklist
January 2017 Design of writing toolkit Linking devices
Pre Proofreading and editing
implement marks
ation Irregular verbs
February Informing and getting parents’ authorization  Parents’ Consent letters
Autonomy survey
Feb. 6" - 10"  Needs analysis instruments implementation Writing process
guestionnaire
Entry Test
Videos and activities:
Writing process
January - May  Creation of before class videos and activities  Writing an autobiography
Stages in the writing
process
Feb. 13™-17"  How to use the videos explanation
Topic Writing Process Step
February 20" - o |
March 1° Ir?trrszna . Prewriting
First Lesson oductions Students” artifacts:
March 6" - Writing workshop 1:
March 17" My family Drafting autobiography
Second Lesson Teachers’ memoir journals
While M?hrch 20" - N N
. 27 Describing people I Revision
implement .
ation Third Lesson .
Students’ artifacts:
N Writing workshop 1:
March 29 - _ . autobiography
April 7" IIDIescrlblng people Egtl)tllirs]giigd Autobiography final

Fourth Lesson

version
Scoring criteria
Teachers” memoir journals
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April 17" -

21% Shops and products  Prewriting

Fifth Lesson

April 24" -

28" Giving directions Drafting and revising
Sixth Lesson
May 2" - May
8th

Seventh
Lesson

Students’ artifacts:
Writing workshop 2: Story
Teachers’ memoir journals

Comparing Editing

Students’ artifacts:
Writing workshop 2: Story
Publishing Story final version
Scoring criteria
Teachers’ memoir journals

May 10" - 17" Talking about the
Eighth Lesson  past

May 22" .  Setting post Exit test
Post m implementation :
. 26 Final Survey
implement data
ation Data analysis and Statistics
May, 2017 results presentation Coding Paradigm

Finally, describing the main flipperentiated strategy, the two writing workshops, it
can be highlighted that they were divided and organized to address each one of the five
steps of the writing process and, despite of students using the same workshops, they had the
possibility to carry out the activities proposed there according to their different likes,
interests, English level and individual pacing ().

4.4 Conclusion

At the beginning of this chapter the visions of language, learning and curriculum
were described to set up the framework that guided this pedagogical implementation.

Then the pedagogical plan of action was designed as described in the
implementation to carry out the act on evidence stage of the action research. The
information obtained during the needs analysis and the review of current literature served to
inform on the most suitable measures to be implemented with the purpose of transforming
the problematic situation that was initially described.

The specific dates, actions and instruments used during each stage of the design and
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implementation of this research were also described, as well as, how data were documented
and collected while the Flipperentiated written process strategy was being implemented to

determine its effect on the writing skills from the participants of this study.
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Chapter 5: Results and Data Analysis

5.1 Introduction

This chapter describes how the collected data were analyzed in the light of the
theory to find out how differentiated flipped instruction affected the participants’ writing in
English. With the mixed method approach described by Creswell (2014) as “involving the
collection and “mixing” or integration of both quantitative and qualitative data in a study”
(p.24) the data were gathered using the instruments explained previously (questionnaires,
learners’ artifacts, teachers’ memoirs, and tests). Then all data were analyzed by means of
the grounded theory approach (Strauss and Corbin, 1994), and the findings were contrasted
through the investigator triangulation process, according to Denzin’s (1970) classification
quoted by O’Hair & Kreps (1990). This means that all data obtained from the different
instruments were studied by the two teacher-researchers, discovering findings that were
discussed and supported with the data obtained from each one of the instruments and thus,
reducing interpretation bias and getting a full and accurate understanding of the research
effects. From these interpretations, some convergences were found to establish the
subcategories, categories and core category that answer the research question.
5.2 Data management procedures

Initially, the data were gathered using the instruments presented in the data
collection instruments section under the mixed methods research design, explained above.
All the students’ responses to the surveys, registers in the teachers’ journal, and findings
from students’ artifacts were stored in excel spreadsheets, and the students’ artifacts were
collected in individual folders.

The entry and exit test results were registered in spreadsheets. They were studied
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through their different sections, comparing also each student’s written texts and the general
scores got in both occasions. The qualitative data were collected by means of students’
answers to the different questionnaires and surveys applied in the pre and post-
implementation stages of the process, and the teachers’ registers in the memoir journals..
Finally, students’ written products were assessed, registered and compared by means of the
scoring criteria (Appendix D) and through careful examination to identify all possible
changes in their content and form. The resulting quantitative data were illustrated by means
of frequency charts, while from the qualitative data many codes arose that were registered,

highlighted and organized for further analysis.

5.2.1 Validation.

The validation, defined as the appropriateness of the tools, processes, and data used
during the research by Leung (2015) in this study was gained with the analysis and
triangulation of the quantitative and qualitative data. By means of internal validity (Cohen,
Manion & Morrison (2000), the researchers explained particular events throughout the
study and sustained them by means of the collected data (p. 135). Hence, the answers and
products that emerged from each data collection instruments were read deeply to find
similar and recurrent patterns. The codes and their interpretation generated the necessary

information to support the findings intended to answer the research question of this study.

5.2.2 Data analysis methodology.

The data collected were revised in detail and analyzed according to their

quantitative or qualitative nature. In the case of quantitative data, using a Microsoft Excel
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file they were managed by statistical analysis. Thus, data tables and frequency graphs were
created to evidence and represent the changes in terms of students’ progress in their writing
skills. The findings were used in the triangulation step to establish the categories, providing
meaningful insights in their descriptions and reinforcing the qualitative results.

Regarding the qualitative data, grounded theory methodology guided its analysis
and interpretation. Strauss and Corbin (1994) in Cohen, Manion & Morrison (2000)
remark: ‘grounded theory is a general methodology for developing theory that is grounded
in data systematically gathered and analyzed’ (p. 491). The aforementioned theory emerged
from the systematic analysis and interpretation of the data carried out following open, axial
and selective coding procedures.

Initially, the codes found from each school were organized based on the research
question of the study. Then, axial coding was evidenced when organizing qualitative and
quantitative findings. Therefore, categories emerged and based on a deeper analysis, the
core category was established as a way to reach the selective coding that could answer the
research question of the study. All this process will be explained with sufficient detail in the
following sections of this chapter.

5.3 Categories

From the data gathered, analyzed and interpreted through the statistics and the

grounded theory approach, two main categories, seven subcategories (four and three

subcategories in each case) and one core category, emerged.

5.3.1 Overall category mapping.

During the open coding stage, the data obtained from each school was analyzed
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individually; the results were then compared and, from their interpretation the categories in

the next stage came to light. Many patterns appeared and the researchers observed that

many of them were recurrent in both schools bearing in mind the research question, and its

main components. All the codes that resulted from the two schools’ data can be seen in

table 4, where they were grouped according to three main elements in the research

question: Writing process, flipperentiated methodology and autonomy.

Table 4

Open coding analysis

Research Question

DAP school subcategories

JFS school subcategories

How can
differentiated
flipped instruction
impact English
process writing of
Al tenth graders at
two public schools
in Bogota?

Writing Process

*communication

*develop mental processes and
memorizing words

*Main difficulties when writing:
structure of sentences, vocabulary,
punctuation and being clear

*not all the steps in the WP are applied
*Revising: translating, re-reading, the
teacher and the dictionary

*correct mistakes and draft the text at
least twice

*useful for English and Spanish
*new vocabulary, connectors
*Learning from mistakes

Flipperentiated Methodology

*videos contribute to in class activities
*strategy different from traditional
classes

*visual and audio learning
*videos supported writing
*anticipate explanation
*difficulties with listening

*replay of videos

*didactic resources

*help to remember

*examples importance
*availability of tools for writing

Autonomy

*Useful and necessary skill
*petter expression of feelings
*organization of ideas
*vocabulary

*sentences structures
*following steps

*some stages more difficult than others
*time consuming

*some stages harder than others
(revising, editing)

*freedom for writing

*interesting videos

*helpful

*time management (more time in lessons
to support students’ learning)
*understanding explanations
*facilitator of topics explanation
*varied activities during the lessons
*access to repeat the videos
*motivation

*learning at their own pace
*learning styles
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*use of tools by their own

*teacher’s and classmates’ dependence
*Responsibility

*lack of initiative regarding learning
*need of face-to-face explanation
*planning learning

*setting learning goals

*classmates and teacher support
*few learning strategies application
*teachers dependence

*Need for self-efficacy development
*Access to ICT tools mainly for
entertainment

The convergent points in the open coding stage helped to state the axial coding and
subsequently establish common categories and subcategories for the research findings.
During the next stage the core category with its most accurate categories and subcategories

were formulated as it can be seen in Figure 11.

How can differentiated flipped
instruction impact English process

writing for Al tenth graders at two
public schools in Bogota?

Flipperentiation The writing process
evidences: effectiveness of enhancement as a need to

the approach and improve writing skill and to
autonomy promotion promote learner autonomy

—

| nside classes: re writing: Revising:
classes: ) : - ishing:
Activities, different Drafting: P Editing: Publishing:
videos, writing strategies, e ] (:lffllcult, new following a
ksh ksh . A, consuming, or learners, layout,
Workshops, WOrKshops, organizaton organizing self- teachers'
own search, learners needs, of ideas, ideas, flecti dependance, freedom,
topic teacher planning following an VEEEIEL, error final
explanation support outline, content correction, product,
. ! vocabulary, autonomy revision, autonomy autonomy
autonom autonomy

Figure 11. Axial coding categories

In the final stage of the grounded theory analysis, the selective coding, the core
category was identified, and its framework organized as it is presented in Figure 12, with
categories and subcategories complementing each other to answer the research question of

this study.
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Flipperentiated instruction as enhancer of The
writing process in Al tenth graders

Concept Meanin Experiential Demonstration o . .
exploratio 4 engagemen Prewriting Fostering Revising

n making t & Application value Drafting challenge

Figure 12. Selective coding analysis

5.3.2 Description of categories.

5.3.2.1 Flipperentiation effectiveness.

The flipperentiation strategy was very functional for instructing learners on the
writing process, because, as it was explained before, flipperentiation offers a meaningful
learning experience where teacher and learners roles are transformed due to the learner-
centered nature of this approach. Its positive effect on participants’ writing is explained by
identifying the contributions of each stage in the cycle of flipped learning (Gerstein, 2011)

represented in Figure 3.

5.3.2.1.1 Concept exploration.

By delivering the theoretical information required for guiding the writing process
asynchronously through videos and presentations, students gained control of their learning
process, discovered the unlimited number of online learning resources, and got tools to

answer their doubts in and outside the classes.
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Excerpt 1 evidences the relevance of this step and the flipped materials for learning

different aspects on writing and control students’ own learning.

“Me ayudaron BASTANTE porque yo no sabia muchas cosas de escritura ni lectura

pero se me facilita porque puedo volver a poner los videos varias veces” (Participant 20-JFS)

Excerpt 1. Final survey: Question 1

Similarly to the student who wrote the previous response, more than 75% of the
students from both groups agreed that flipping the writing instruction taught them different
ways to improve their writings and how to carry out each step in the writing process. The
student from Excerpt 2 also pointed out one of the main advantages of flipping which is to

play and replay the material the times that are necessary for better understanding.

“Claro que si, no porque no l0s entendiera sino para tener las ideas claras para asi
lograr un mejor resultado.” (Participant 5 - JFS)
“Si. Porque no entendia alguna cosa entonces me tocaba volver a verlo para poder

completar las actividades” (Participant 8 - DAP)

Excerpt 2. Final survey: Question 3

In Excerpt 2, students’ responses supported the previous point of view by
acknowledging the possibility of controlling the resources to their will or until the topic is
understood thoroughly, and reviewing them at any time to recover the information
presented there, which can mean a greater control of one’s individual learning.

As noted in Excerpt 3, students realized that there is information available from
different sources that can support not only their writing work but almost any learning

interest they might have.
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“En algunas ocasiones no lograba comprender ciertos temas los cuales investigaba en
Internet para lograr comprenderlos mejor, pero en la mayoria de los casos comprendia a la

perfeccion” (Participant 11- DAP)

Excerpt 3. Final Survey: Question 2

When students, like the one in this excerpt, mentioned their internet search to get
more support on the topics being learnt, it is possible to infer that these students have
modified in a certain way their view of teachers as the only source of knowledge. This
aspect also reinforces the tendency among students (Figure 12) from both schools to appeal

to different sources of information, and overcome difficulties when learning certain topics.

50,0 1
45,0 1
40,0 1
35,0 1
300 1 HDAP
25,0 1 WIFS
20,0 1
15,0 1
10,0 1

5.0

rd A

00 ¥ . .
Totally Disagree Partialhy Highhy Totally
disagree BEree SEree agree

Figure 13. Preliminary survey: Use of other sources of learning

According to the previous figure, when students were asked about the extent to
which they can learn from sources different to the teacher, most of them agreed on this
statement. All this implied a certain degree of autonomy to explore the concepts presented

thanks to the flipperentiation strategy.
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However, there were also some difficulties that were detected thanks to the

permanent monitoring of the pedagogical strategy as is explained in Excerpt 4.

Starting with the videos has been a little challenging for students
and for the development of the lessons. Some of the learners
watch the videos carefully, and complete the suggested activities
to reinforce the topic; but, other students come to class without
watching the videos and they get lost in the process to follow. On
the other hand, those who arve watching the videos, feel engaged
and are taling advantage to improve in the writing process.

Excerpt 4. Teacher's memoir journal: March 12, 2017

As described in Excerpt 4, the teacher-researchers noticed that some students were
having trouble accessing the out-of-class resources and all the drawbacks that this situation
brought to implementation. The effect of this stage on the engagement and progress of
students who were following the strategy was also evidenced; so the difficulties had to be
addressed by granting all the students the conditions to receive the instruction before facing
the rest of the activities.

The analysis of the situation described above, reveled a contradiction between the

results of the needs analysis and what was happening in the implementation.
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Figure 14. Average time students spend on internet

Figure 14 shows the amount of time that students spend daily surfing on the internet
which oscillates between one and three hours in approximately the 75% of the students.
This average means most of the students have the possibility to complete this step of
flipperentiation, easily; at least in what pertains to resources. However, in several cases this

concept exploration stage was not carried out.
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Figure 15. Preliminary survey: Students' preferences for internet use

The results presented in Figure 15 suggest that students invest most of the time



67
FLIPPERENTIATED WRITING PROCESS

they are surfing the web in their entertainment and videos leaving apart academic growth,
which means that the learners’ commitment and responsibility to carry out assigned tasks
out of the classroom still needs to be cultivated, so that they more autonomous in their

learning.

5.3.2.1.2 Meaning Making
Students completed, asynchronously, in their individual spaces, the teacher-
suggested activities as support to the process of meaning construction. Figure 16 displays

the students’ responses related to their commitment to homework completion.

wow B
L= L = Y =
b i b

W DAP

[
=]
i

W IFS

Average of students
%]
)]
1

[
n oo owm
] 1 1

-

Q
4

- - T
Totally Disagree Partially Highly Totally
disagree agree agree agree

Figure 16. Preliminary survey: Students' intended commitment with tasks.

According to the data on the graph, a large number of students agreed on the
importance of doing homework and showing a good disposition to make the effort of
completing the assigned tasks; this was a positive point for the flipped part of each lesson.

Students always had to do something different to account for their out of-class
comprehension of the lecture. Therefore, several impressions were collected in this regard

and are summed up in Excerpt 5.
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... We started using interactive videos which had different types of questions imbedded,
and students had to answer them while they were watching the resource. This was very
interesting but although the “lecture-like” resource was very short there were mayy
aspects to highlight, so there were many questions to be answered. Additionally, they
manifested it was too long for them. Now, it is necessary to use different strategies for
them not to get bored with this part that they have to do alone. So, for the next lessons
we agreed to do Google forms questionnaires, concept charts, mind maps, example
application, and information completion exercises so they can realize there are other
ways of going over on what is being learned.

Excerpt 5. Teachers” memoir journal: March 23rd, 2017

From the reflection included in this excerpt, it is possible to highlight two main
aspects, the first is the use of varied activities that encourage remembering and
understanding (lower order thinking skills according to Bloom’s taxonomy, 1956), and the
second is to promote strategies for information organization, so students can have a backup
system to be consulted when doubts arise in or out of class.

When students came to class, they had elaborated artifacts like the one presented in

Excerpt 6, which served as a reference for what was going to be done in the class.
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Excerpt 6. Students’ artifacts: Autobiography concept chart. (Participant 8-DAP)

Anrtifacts like the concept map presented in Excerpt 6 were used to organize the
information from the flipped resources with the intention of also starting to use different
strategies for managing information that put into practice English writing, spelling,
vocabulary use, and sentence organization as can be seen in the example above.

These first and second stages in the flipperentiated process managed to provide
learners with audiovisual and written material that is permanently available to scaffold the
writing process and text creation within each lesson. This input favored students’
interpretations which were the starting point of all the lessons, but there was also a variation
in some students’ performance due to the diligence with which they completed this part.

The reflection on this variance is presented in Excerpt 7.
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The lead-in part of the lesson has to address both, the
target content and the writing stage to be worked. This
will match, through a short exercise, what students
learnit from what they did outside the class with, what
thev are expected to do during the face-to-face session

especially how they should develop the writing stage to
be woried.

Excerpt 7. Teachers’ Memoir Journal: March 12, 2017

This excerpt explains a strategy that was set attending to flipperentiation principles
to help all learners get the necessary input as the basis for the rest of the work to be done.
Hence, the lead-in part of each lesson served for eliciting, getting and giving feedback on
what had been done as preparation for the class, providing a common ground on the

information offered as input.

5.3.2.1.3 Experiential Engagement

With the direct instruction delivered asynchronously, the class time was filled with
engaging, differentiated activities proposed by the teachers and carried out by the students,
to scaffold students towards the development of the activities in the writing workshop. This

shift was welcomed by students according to their responses included in Excerpt 8.

“Realmente era la parte que mas me gustaba ya que teniamos la oportunidad de
escoger algo con lo que nosotros nos sintieramos comodos” (Participant 18 - DAP)
“Indecisa,porque eran muy buenas las opciones para desarrollar las actividades y no

sabia cual elegir.” (Participant 28-JFS)

Excerpt 8. Final Survey: Question 7

As students expressed in their responses, this step fostered action, activity,
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interaction, practice and they enjoyed it very much. As students were more active carrying
out different tasks that aimed to improve writing, they learned some of the tools and the
knowledge on writing that was put into practice with the differentiated activities and the
writing workshops. Additionally, as the teachers were assisting students permanently on
their specific doubts or difficulties, students acknowledged the value of having such

support from their teacher in their responses (Excerpt 9).

“Si, la profe estuvo para cada duda y pregunta que teniamos, nos explico las cosas

todas las veces que fueron necesarias” (Participant 22 - DAP)

Excerpt 9. Final Survey: Question 10

Teacher support during the face-to-face tasks was decisive. The fact of answering
the specific doubts that emerged within the practice encouraged students to think and
reflect on what they were doing and what they could do beyond. Although the classroom
environment became very dynamic and somehow chaotic, students were actively learning.
Notwithstanding, as it is explained by the researcher in the next excerpt, the activities had

to be shortened to fit the available time and leave room for student writing.

Students have enjoved a lot the in class activities, however we are
not having enough time for completing the writing workshap, and
this lesson plan lasted two weels. It is necessary to adapt the
activities to make them shorter and thus leave move time for
working on their writing project; otherwise we ave going to need
more time than expected for doing this implementation...

Excerpt 10. Teachers’ Memoir Journal: March 29, 2017

The positive attitude perceived by the students in this stage can be seen in the

excerpt. All the students were eager to find out what they would have to do in each class
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and there was a feeling of satisfaction when they demonstrated they had been able to
complete the activities chosen or designated. As a matter of fact, the results of all the
activities provided models that students could use as a reference for improving their own

writing.

5.3.2.1.4 Demonstration & application

The two writing workshops designed by the teacher-researchers were essential for
fostering the application of the contents learnt beyond the usual language tasks and towards
the development of higher order thinking skills (Bloom, 1956). The development of the
writing workshops, as noted in Excerpt 13, contributed to the sequential and organized

creation of the written products.

“Si y mucho porgue me ayudaron en conocer los 5 procesos para hacer una buena
historia 0 una autobiografia con claridad y que cuando lo leyeran pudieran entenderla y que

no tuviera tantos errores al escribir en ingles” (Participant 18 - DAP)

Excerpt 11. Final Survey: Question N° 11

As noted in the previous participant’s response, the writing workshops helped to
bring the knowledge built during the first three stages of flipperentiation into the practice to
develop the two writing projects. When using class time for the writing workshops,
students were challenged to produce their writing by themselves, using their dictionaries,
writing toolkit and having their classmates’ and teacher’s support. These workshops were
identified by most of the students as the main cause of their writing enhancement even
though, it was noted that a few students preferred to use the online translator (Excerpt 12),

which harmed the results obtained.
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The writing worlshop only has been worked during class time; the
folders have abweays been in class but I have realized some students
have used the Google translator tool for making their writings.
Despite af the fact, they have been recommended so many times not
to do so. It is evident some of them are not following the process in
the right way._.

Excerpt 12. Teachers’ Memoir Journal: April 7, 2016

This teacher’s reflection highlights the permanent encouragement given to students
to make the best of their effort to obtain the expected enhancement in their writing and how
some students affected the results negatively when they did not follow the writing

instruction appropriately.

“Lo que menos me gusto de las actividades, fue el tiempo que tuvimos para realizar
todos los procesos.” (Participant 27 - DAP)
“No, seguramente por falta de tiempo y compromiso ya que casi todas las veces

trabajabamos en el aula y si no terminaba me quedaba atrasada” (Participant 9 - JFS)

Excerpt 13. Final Survey: Question N° 6

It is worth mentioning that writing proves to be a time consuming process, and
according to Excerpt 13, students also felt that time turned out to be the biggest drawback
during the process. During the writing process, the students demonstrated a great deal of

dependence on their teachers, as can be noted in Excerpt 14 and 15.

“por que teniamos que agregar, mover, cambiar muchas cosas de nuestra historia
pero me quedaba bloqueada por que no sabia que poner asi que tuve que pedir ayuda a mis

comparieros” (Participant 6 - DAP)
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Excerpt 14. Final Survey: Questions N° 10

As noted in this excerpt, difficulties were observed in the revision stage where
students knew what they had to do but when going to their own texts they could not define
easily what needed to be improved and this took us to the situation that is described in the

following excerpt.

.. when students were expected to work on their writing worlshops was very busy
and hard. They were all the time asking me fo verify if it was fine. They insisted a
lot in having the teacher checking thetr worlk. I asked them guestions to make
them realize abour their mistakes and the waus fo corvect them. I suggested them
other strategies lilte verifving spelling of words with the dictionary, revising the
structure of statements, find the right place for punctuation marks and finding
information in their writing toolldit. Af the end, more students tvied to revise theiv
own texts or asied other students or teachers to help them.

Excerpt 15. Teachers’ Memoir Journal: May 16, 2017

The need for having their teachers revising everything they wrote progressively
started to change to performing a careful revision of their own work before addressing their
classmates or the teacher for support in this aspect.

The flipperentiated application of English language contents and the writing process

helped learners to improve their writing skill and it can be evidenced in Figure 17:
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Figure 17. Writing workshop completion



75
FLIPPERENTIATED WRITING PROCESS

This figure shows the writing enhancement by demonstrating that the number of
students who managed to complete the two written products in both schools was greater
than those who only completed one of them. Therefore, when comparing the quality of the
students’ final products, by the texts (Excerpt 16) and by means of the scoring criteria used

for assessing them (Appendix D) there is an evident improvement in terms of structures,

content, vocabulary and organization, as well.
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Excerpt 16. First and second Final products. (Participant 20-DAP)

This excerpt demonstrates that students increased the number of words used in the
texts, improved in the use of sentences structures in different tenses, enriched the language

employed and presented the second product better organized.
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Figure 18. Comparison between the general scores of the two final products

This figure demonstrates that the quality of students’ texts improved in light of the
scoring criteria applied. To sum up, it is evident that the participants’ writing skill was
positively affected by the implementation of flipperentiated instruction, due mainly, to the
preparation students had in their individual learning space, the very fruitful and varied
practice during face-to-face sessions, the gradually guided writing process (Appendix E)

and the tailored support from their teachers.

5.3.2.2 Writing Enhancement.
As stated previously, the analysis of the process of the two writing workshops and
the products showed enhancement of the learners’ writing process, different aspects seen

throughout the writing process stages were improved.

5.3.2.2.1 Prewriting value
This stage in the writing process became relevant for the entire process of
production and vital for the following steps (Murray, 1997), as the participants of this study

considered writing important to express feelings and emotions, and they had problems in
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organizing ideas and expressing them clearly. Learners lacked strategies to start planning
their writings, and for this reason the results of the initial writing process survey (Excerpt
17) evidenced that writing was difficult for students because of the lack of vocabulary,

grammar structures, and the correct way to organize ideas, but it also showed that writing

became easier for them when the topics to write about were familiar.

“Aveces se me dificulta organizar mis ideas y hacerme entender, dependiendo de lo que
me toque escribir”. (Participant 2-DAP)

“Escribir es la mejor forma de expresar todas las emociones y sentimientos que
tengamos oculto, aunque me falta vocabulario y otras cosas para expresarme mejor”

(Participant 11-JFS)

Excerpt 17. Preliminary survey: Question N° 1

These excerpts demonstrates that it was necessary to promote prewriting strategies
for learners to feel aware and confident in their writing skill. Additionally, students were
not used to planning what and how to write, so the first change in their attitudes was to
apply prewriting strategies to generate ideas before writing. Excerpt 18 describes the
researchers’ perception of the students’ prewriting skills after knowing how to use some of

them and while they were developing the writing workshops.

... while students are trying to plan thewr writings. I can see that
some af them are very creative and detailed with their mind
maps, most of them ave enjoving this stage. Besides, learners
have chosen to use different strategies such as free writing, but
outiining is still difficult for them.

Excerpt 18. Teacher’s memoir journal: February 2, 2017
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Some students feel strange as they can select the prewriting strategy they
consider the most suitable for their writing. Even some of them do not stavt until
the teacher agrees on the selection they did. Here I can find some students with
evident autonomy regarding their learning, while some others are dependent,
and theve is other group lost in the process we ave following.

Excerpt 19. Teacher’s memoir journal: March, 2017

Excerpts 18 and 19 explain how the researchers provided different strategies for
learners to work on prewriting. Some participants took more advantage of the stage,
evidencing certain autonomy on their selections and showing responsibility to assume the
activities on their own instead of being imposed (Little, 1994), although at the beginning of
the implementation, outlining was the most difficult strategy for them.

Students’ perceptions assert that working on the writing workshops, step by step
helped them to improve different language aspects that they needed to reinforce (Excerpt

20)

“Me parecio que me ayudaron con el orden de mis ideas y con la puntuacion pues a
veces no los utilizaba bien. También cuando estaba en las actividades de escritura y no sabia
como organizar mi escrito me guiaba mucho por los ejemplos de la profesora ” (Participant 22-

JFS)

Excerpt 20. Final Survey: Question N° 11

This excerpt describes how learners saw their improvement regarding writing when
they followed the writing process stages. At the beginning, students depended on the
teachers’ support for the activities, but, during the prewriting stage they started to work

freely according to the strategies they selected. Besides, participants observed improvement
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in other aspects of languages as stated in Excerpt 20.
Comparing the prewriting exercises (Excerpt 21), there was evident improvement in
this stage. As they invested more interest, the information was also more complete and

useful for the rest of the stages in the process.
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Excerpt 21. Learners’ artifacts: prewriting stage. (Participant 15-JFS)

The first artifact of this excerpt does not show complete sentences or ideas, although
it provides information to start writing. But, on the other hand, the second artifact
demonstrates structured sentences and sequenced ideas. It was the result of a free decision

on what to write about, while the first prewriting activity was guided and had to be more

controlled by the teacher.
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Excerpt 22 presents the different outlines that students created in the two workshops to
organize better their ideas and determine the most adequate sequence for their texts.

b. Arrange the following words to create an outline organizing the information you are going
to include in your autobiography.
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Excerpt 22. Students’ artifacts: First and second outlines. (Participant 2-DAP)

The first artifact shows the outline as a simple exercise of organizing headlines to
follow. On the other hand, the second outline provides clearer and more sequenced ideas
about what the student is going to write in each part of his second product.

Summing up, during the second writing workshop students’ engagement increased

and they got clearer ideas about the process to follow. This observation was registered in
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the teacher’s journal presented in Excerpt 23.

Learners started the second writing worlshop and they have
a clear idea about the navrative they ave going ro write. In
addition, students ave following the outline and their
products will be better, hopeafully.

Excerpt 23. Teacher’s memoir journal: April 2017

The students’ answers (Excerpt 20) and the researchers’ perceptions (Excerpt 23)
agree in the evidence of improvement of learners’ written production thanks to following
the strategies of the first writing process stage. Besides, about 85% of the participants
completed this stage of the writing process during the second writing workshop of the

implementation.

5.3.2.2.2 Fostering drafting

Participants started to develop drafts with the support of prewriting. They also
started to learn a lot of vocabulary and structures. Additionally, learners felt more confident
to write as they were able to select the topic among some given suggestions. Although this
process was slow, it led to great gains. Excerpt 24 shows one of those first drafts in which

mistakes were still evident:
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Excerpt 24. Students” artifacts: First workshop draft. (Participant 18-JFS)

This artifact evidences grammar and organization mistakes, but there are also long
sentences produced with information that they selected on their own.

Students were permanently encouraged to write freely using their dictionaries and
writing toolkit (Appendix J), although only some of them took real advantage of the
resources of that toolkit Some of the participants liked to work on this part as they could go
beyond the simple words and sentences they had from the prewriting stage no matter what

the mistakes they might make in this second stage of the process. These appreciations are

mentioned in Excerpt 25 and 26.

We have designed different tools to help students in this study. However, some of them
are not taking advantage of them, they all the time are asking for vocabulary and other aspects.
The worst part is that there are students that neither ask for help to the teacher nor take

advantage of the provided tools. So sad...

Excerpt 25. Teacher’s memoirs journal: March 22nd, 2017
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“Me gusto la primera parte de hacer el primer borrador porque desde hay comenzaba
nuestro texto y queria ver ya como iba comenzar ese texto o iba terminar en la parte de
publicacion cuando ya podia ponerlo en la hoja decorada, me gusté mucho esas partes de

proceso de escritura”. (Participant 13-DAP)

Excerpt 26. Final survey: Question N°5

Between 8 and 10% of the participants in both schools asserted that drafting was the
most difficult stage during the writing process (Figure 18). It means that the majority of the
students worked comfortably in this stage and took advantage of free writing to express as
much as possible about the ideas they had regarding their selected topics.

Drafting was fed from the insights got in the prewriting step, and every time
learners wrote their text once again, the result was a better version. In Excerpt 27, the

researchers commented some significant changes regarding writing compositions.

Students ave improving significantly. They did not write more
than 30 disorganized words during the entry test. Now, they
plan what to write, use new wards for them, and their ideas ave
clearer in a text.

Excerpt 27. Teacher’s memoirs journal: April 5, 2017

The previous finding demonstrates that some learners increased their vocabulary,
and their confidence to write freely, different from the first writing in the entry test which
more than a half of the students did not complete, and those who did it, presented

disorganized ideas and short productions, as evidenced in the results of the needs analysis.

5.3.2.2.3 Revising challenge

The revision stage in the writing process is as important as complex to confront and
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develop; however it was the stage where the participants could improve, organize and
polish their written productions.
According to Figure 19 most of the learners in both schools agreed that revising and

editing were the most difficult stages in this process.
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Figure 19. Final survey: Most difficult steps in the writing process.

Some learners’ explanations to this answer are quoted in Excerpt 27:

“Editing fue el que mas se me dificulto debido a que no entendia como poner los
simbolos”. (Participant 17-DAP)
“lo que no me gusto fue editar el escrito por q al haberlo escrito yo no le encontraba

casi errores y no sabia que editar si no tenia muchos errores” (Participant 8-JFS)

Excerpt 28. Final survey: Question N° 12

The previous figure 18 and excerpt 28 show that more than the 30% of students in
DAP and JFS agree that revising and editing were the most difficult stages of the WP for
them. One of the reasons learners explained was the complexity they had to find their own
errors in their products, as well as their classmates’ error when they worked in peer editing
strategy. Moreover, they still lack of vocabulary to avoid redundancy, to use more linking

devices, and forgot some rules about how to use correctly punctuation marks. For this
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reason, only a part of the participants finished their written compositions, as they
abandoned their process when they realized the difficulty of these stages. It was evidenced
mainly at the end of the first written product.

During the revision stage learners required more support from their teachers, but
some of the participants grouped and helped each other, keeping in mind that correction
and feedback can be addressed by teachers, classmates or headmasters (Keh, 1989). In

Excerpt 29 there is one of the strategies that students applied to identify errors in their

products.
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Excerpt 29. Students’ artifacts: Revision stage. (Participants 10 and 14-JFS)

These learners’ artifacts demonstrate a strategy in which by using a color chart they
identified the areas where something needed to be erased, added, moved or substituted.
Participants helped each other and then teachers supported what they suggested to their
peers, which redounded in the improvement of their written products.

Excerpt 30 is a demonstration of peer editing as a strategy implemented in the
editing stage. For this strategy, participants used the proofreading marks included in the
writing toolkit (Appendix J), and they identified aspects to correct regarding form in their

classmates writings. Thus, they suggested corrections before presenting their final product.
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Excerpt 30. Students’ artifacts: Editing stage (Participant 34-JFS)

This excerpt demonstrates continuous improvement in the productions of the
participants by using different strategies to correct writing. But, also it shows the hard work
learners had to do in order to improve their papers, with the implementation of the strategy.
For this reason, only an average of 65.9% of participants finished the two written products,
and the rest of them did not finish the process or just finished one of the suggested
workshops.

Learners’ written products were evaluated using the scoring criteria (Appendix D),
which also helped students to understand their strong and weak points regarding writing.

Figure 20 demonstrates that the scores of the second writing product improved in relation to
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the first product and evidences the specific areas of improvement. Although students’
outcomes are still weak, their advancement and commitment to following the process is

remarkable.

= oaP 1
mDAP 2
- IFS 1
-JFs 2

00 4=~ . ; ; ;
Communication Cirganization Layout Style Writing Process

Figure 20. Final scores by criteria in products one and two at DAP and JFS schools

This figure explains that those participants who finished their two products
improved in all the aspects evaluated by means of the scoring criteria. It also shows that the
strongest aspects of improvement were layout and the writing process. Additionally, it lets
us identify that learners are even weak in their organization of ideas.

As students became aware of the writing process, they learnt that any written
product can still be better, and that there are still many aspects in writing that need to be
enhanced. For this reason, they tried to polish their products and present them in the best
possible way considering that the writing process approach is cyclical and the writer can

return to any stage when he/she considers it necessary (Badger & White, 2000).
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5.3.3 Core category

Having analyzed all the data collected from the two schools the teacher- researchers
identified “Flipperentiated instruction as an enhancer of the writing process in Al tenth
graders”, as the core category of this study.

The results demonstrated that through the implementation of flipperentiated
instruction in the groups of learners of the study, it was possible to strengthen the learners’
writing skills. This outcome was mainly due to learners’ awareness of the WP, the acquired
tools to use in each stage of the WP and the tailored teachers’ support received instead of
long explanations in their classes. Additionally, DI provided learners with varied activities
outside and inside the classroom regarding their needs and their learning styles making
writing a less tedious and easier exercise to manage.

The progressive implementation of the writing process stages definitely helped
enhance writing. Students learnt to select strategies for collecting and organizing ideas
before writing, then during the drafting process, learners played with their previous and
new knowledge confronting their fears towards writing, and they learnt that writing does
not have to be always perfect. When revising and editing, the challenge was to improve
their texts making their ideas as clear as possible, and gaining more responsibility and
consciousness towards their writing and learning. Above all, learners realized that outside
and inside the classroom activities were necessary for the improvement and challenges they
could face during the development of this study.

5.4 Conclusion
The data collected through the four instruments were analyzed through statistics and

grounded theory. Consequently, the category flipperentiation effectiveness, with its
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subcategories: concept exploration, meaning making, experiential engagement and,
demonstration and application emerged. In the same way, the category writing
enhancement appeared, with its corresponding subcategories: prewriting value, fostering
drafting, and revising challenge. All this structure supported the Flipperentiated instruction
as an enhancer of the writing process in Al tenth graders core category, that emerged in
response to the research question proposed in this study.

Although evidence has been extensively provided supporting each part of this
analysis, the best proofs of the core category’s effectiveness can be found in the better
quality of the students’ writings, their motivation and participation within in and out of

class activities, and the adoption of WP for creating and improving their texts.
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Chapter 6: Conclusions and pedagogical implications
6.1 Introduction

The present research addressed the impact of Al tenth graders writing skills by
means of implementing the writing process approach through the combination of
differentiated instruction and flipped learning methodology in two public schools from
Bogota, as was stated in the research question and objectives.

This study served as a way to transform traditional instructional practices in English
as foreign language classrooms. In light of flipperentiated instruction, a learner-centered
approach, students became active participants in their learning processes focused on writing
skills, which are very necessary abilities for communication, university education and for
the labor field.

Bearing in mind the four subcategories related to flipperentiated effectiveness, the
researchers could show the positive effect of flipperentiated instruction to enhance the
writing processes in the participants. They took advantage of information and activities
provided to work outside and inside the classroom, and the learners improved their writing
skills progressively throughout the implementation of the strategy.

The progress of creating two writing products was guided and scaffolded by the
writing process workshops, they led students step by step towards better written products
and fostered autonomous behaviors that can be transferred to any field of a person’s life.
All the stages of the writing process were carried out throughout the implementation, and,
although some of them were more difficult than others for the participants, they were all

useful to analyze the learners’ progressive improvement. And lastly, the analysis of the
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salient categories led the researchers to realize the importance of contributing, with new
methodologies, to foster English language skills in public schools of the city.

Additionally, in the second part of this chapter, the results of this study are
examined in the light of the findings obtained in previous similar research. Initially, this
study was contrasted to the one of Rodriguez- Buitrago & Diaz (forthcoming), due to their
multiple commonalities like the use of the flipped learning strategy, the focus on writing
skill and the implementation of writing workshops as strategy to foster writing in students.
Subsequently, each one of the other findings was presented to support the results other
research obtained in the same field.

Then, the results of this study are examined and presented in terms of their
significance for public schools’ context, for teachers’ practice and the general English
language teaching field. This, focused mainly on the role of pedagogical resources, the use
of technology for academic purposes, how writing improvement can lead to better English
proficiency, the role of the writing process for generating better written products and the
flexible and formative nature of assessment to support the entire process.

In the same way, the limitations faced while implementing this study are described
and how they affected the results, leaving thus the path towards future research in which
those limitations can be overcome and a similar, even improved version of the research can
be carried out with very effective results.

6.2 Comparison of results with previous studies’ results

Flipperentiating the writing process effectively enhanced tenth graders writing

skills. Students’ ability to write was benefited by shifting the way time was invested before

and during the classes, having practical guided activities, and teacher’s permanent support.
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These results validate the findings in Rodriguez- Buitrago & Diaz (forthcoming), in which
FL proved to be effective in composition writing in the EFL setting, transforming the
classroom and teacher styles as well. In this study, similarly, writing workshops, teachers’
guidance in class, exposure to writing and application of high-order thinking skills during
in-class time, contributed to improving students’ work significantly.

Flipped learning proved to be a strategy to break traditional paradigms and open
new paths towards alternative instruction (Rodriguez- Buitrago & Diaz, forthcoming),
helping learners to become more autonomous. This finding supports also Garay &
Torregrosa’s (2016) research in which the development of autonomous behavior was
attributed to students’ control over the instructional materials. Additionally, FL
strengthened in-class interaction, practice, application and creation which involved more
complex thinking skills towards knowledge construction.

In the same way, differentiated instruction proved to be the perfect complement to
provide a learning context where students had the possibility to make decisions regarding
their learning process and where their needs and interest were actually the drivers towards
the expected outcomes. This confirms the findings in Anillo (2016) and Casallas & Garcia,
(2016) research where it was stated that DI impacted students’ comprehension, their
English level, their motivation, results and autonomy when offering variations in the
instructional techniques during the whole process. This environment brought teacher and
learners closer to each other in a supporting relationship, building thus a meaningful and
more challenging experience for both.

In what is related to the WP approach, it contributed to students’ writing skills by

pointing the steps to follow for improving learners’ products gradually towards well-



95
FLIPPERENTIATED WRITING PROCESS

structured and better produced texts. This result supports previous research in which the
WP approach also benefitted students’ idea production and organization, and raised
awareness in students’ writing (Caro, 2014; Doncel, 2014; Garnica & Torres, 2015; and
Bueno, 2016). Additionally, the fact that students were continuously reflecting on their
creations to identify and improve the weak points, moving back and forth in the process
steps according to their needs, is related to Caro’s (2014) findings in her study, where the
use of post-writing strategies by learners raised their autonomy, making them more aware
about their role as writers and the possibilities to revise their own compositions. This means
assessment was seen not only based on the final product, but the whole process was valued
as well.

Finally, given the complex nature of writing skills when tying together different
aspects of the language that interact to create a communicative and meaningful piece, it can
be said that those aspects are being learnt, reviewed and practiced. For this reason, it is
possible to reinforce Bueno’s (2016) findings when stating that by improving writing
instruction, directly or indirectly, students’ performance in English language also improves,
but all this can be possible when writing is scaffolded through process-oriented
methodologies.

6.3 Significance of the results

The findings of this study suggested five key benefits of the Flipperentiated writing
process for the EFL learning local and global communities regarding L2 writing skills:

Firstly, the design and implementation of valuable pedagogical resources like

interactive videos and presentations, the writing toolkit and the workshops among others,
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which allowed learners to gain knowledge in the stages and strategies of WP approach and
to take advantage of technological resources with academic purposes.

Secondly, results showed that the use of technological platforms and social
networks create an open channel to access the teacher’s support whenever students need it.
This allows a more personalized contact among teachers and students in contrast to the
difficult communication among big groups of students where it is not possible to address all
the learners’ requests during the class periods at school.

In the third place, writing skill improvement was demonstrated in high school levels
due to the strategies generated based on knowing students’ needs and the availability of
resources to enhance their learning inside and outside the classroom. Additionally, the
strategy implemented in this study allowed learners to work and enhance other language
skills with the materials employed.

Fourth, following a process for writing encouraged learners to increase their
vocabulary, recycling grammar structures and linking devices for the generation of better-
quality texts, and this can result in a future increase of their English proficiency level.
Besides, the different strategies offered during the WP can be transferred to similar
activities and procedures beyond English lessons.

Finally, the role of formative assessment by focusing in both, the process and the
product which resulted in great student-elaborated products, some more complex than
others (flexible evaluation) but definitely demonstrating a significant evolution in terms of

what students could do before without knowing this process.
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6.4 Limitations of the present study

Many difficulties were affronted during the design and implementation of this
research which affected the results obtained somehow.

Undoubtedly the major limitation was time. Time was crucial for the design of
lesson plans, materials and resources which took too long given the great variety of factors
to be considered for applying the flipperentiated strategy, delaying the time for starting with
the implementation and the rest of the process with it. In the same way, the limited time for
the implementation of the strategy caused mainly by schools’ dynamics affected the
thorough completion of the writing process workshops.

Another important limitation was about the “out of class stage of the lesson”
(watching the supplied resources and completing activities about them) which specifically
demanded learners’ commitment and compliance. Despite the permanent encouragement to
show students the importance of watching those resources for the next steps of the lessons,
some of them did not manage to accomplish this stage which affected their overall
performance in this process.

The third limitation had to do with the thorough implementation of the writing
process approach. Revising, editing and rewriting resulted in very hard steps for students.
Hence, some learners did not follow the complete writing process, presenting their “final
product” with many weaknesses that could have been overcome by finishing all the stages
of the process. Additionally, some students opted for working on the writing process
workshops, by developing the prewriting in Spanish or using the online translator. These
situations required a closer monitoring from their teacher to evidence that the writing

process was applied and the texts were created using the learner’s own effort.
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Finally, the students’ problems in reading the instructions and understanding the
examples were decisive. This demonstrated the strong dependence learners have on
teachers and how they are used to being told everything they are supposed to do. Besides,
learners were very dependent on the summative assessment, and they did not realize the
importance of the formative assessment in their process to identify their improvement
regarding writing process awareness.

6.5 Further research

The researchers consider that as the implemented study showed effective results for
enhancing the writing process; it would be a viable future research to continue focusing on
the writing awareness field through the flipperentiated learning approach. However, it
would be necessary to invest a longer time for the implementation and apply more
strategies to foster the revising and editing stage in the writing process. Additionally, the
research could be fostered by working on other kinds of texts and addressing spelling,
sentences organization, use of linking devices, text structuring, etc. through in-class work.
This way, further research could help learners to improve more aspects of L2 and
consequently help students to show an increase in their English proficiency level.

Considering the effectiveness of flipped learning approach and differentiated
instruction to enhance English proficiency in learners, further research could be addressed
by using both strategies and fostering other language skills, taking into account that videos
have had a positive impact in order to help students be in contact with the topic of the

lesson.
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6.6 Conclusion

The results of this study demonstrated rising writing awareness by means of the
flipperentiated writing process approach in two public schools from Bogota, contributing to
the improvement of learner’s autonomy, developing positive attitudes towards learning to
be able to take advantage of the available tools in benefit of it.

The participants of this study developed two writing products following the steps in
the WP, focusing on topics of their preference and using different suggested strategies in
each stage. Although they were instructed in this process outside of the class, through
teacher-prepared resources, the revision and editing stages were the most difficult for them,
notwithstanding, their products showed meaningful improvement in terms of their quality.
The results demonstrated that the strategies used in the implementation were useful in
generating writing awareness, promoting the use of activities related to students’ learning
needs, promoting autonomous learning, and experiencing a stronger support of the teacher-

researchers during the practical and creative stages of the process.
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Appendixes

Appendix A: KET Test

Based on Saxby, K. 2011. KET for schools TRAINER. Cambridge University Press

Reading and Writing * Part 1

Questions 1-5

Which notice (A - H) zay= thiz (1-5)7
For quections 1-5, mark the correct letter A-H on your answer zheet.

Example:

0.You will pay lesz for a pair of Answer

swimming chorts bere thic
e = [l M <[=][=]]<]=]

1. Male sure you arrive to the pool A T
on time for this. “ }
2.1 you enjoy sportz competitions, 2éps Al

watch thiz

8 p

3. People who read this can learn p
more about doing thiz zpert =

. 3 e Yiar 108 swimming pesctico |
4. Call thiz number if you would lie Fptomga
to learn to zail here. - AT & W -
5.1f you go here thiz Saturday D indeurfag’ by Hugh Cartar
afternoon, you don't have to pay Loty of usetus deasa0d photos 1)

L

Casses &
F o\ oot mies Sailing Raciig Biss
wmighe 00 chansel 4
(_730-500 pm.
™v

Reading and Writing * Part 2

Questions 6-10

Read zentences about George's strange dream. Choose the best word (A, B
or C) for each zpace. For questions 6-10, mark A, B or C on your answer
cheet.

Example:
0.1t was cold in George’s room last

cutside
A nighe B.zvening

6. Georgs went to bed and dreamed he was a very

football player.

A famous B. best C. night
7. In hiz dream lots of people in the ztadium wers hiz name.
A talling B. calling C.  taling

8. All the other players in hiz were zmiling and waving at him too.

A company B.  team C. band
9. George wantad to kick the ball high in the But ke was too cold to
move.
A i B.  zpace C. cloud
10. He ___ up from his dream and found hiz cheet and all hiz blankets
on the floor!
A ddied B.  gew C. woke
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Reading and Writing * Part 3a

Questions 11-15

Complete the five i

For questions 11-15, mark A, B or C on your answer sheet

Example:

Hava you

Anzswer:

Are you zurs?
No, that’s next month.
It waz, wazn't it?

11. It June 20* today.

Itz tomerrow evening.
Why waznt it?
1 enjoyed it, too.

12.The film was zo funny.

13. What's in Lizaz hand?

oEp obp OWp

Yez, that: right
Sorzy, I don't know.
Of courze he can

14. What'z happened to Martin®

I went becauze you did
If you want to.
We travelled by boat

15. Can we go fiching thiz weekend?

app owp

Reading and Writing * Part 3b
Questions 16-20
Complete the i two friends.

What doez Linda zay to John?
For questions 16-20, mark the correct letter A-H on your ancwer cheet.

Example
John: Hi Linda I don't underztand the instructions for our space travel

project!
Linda:0._C .

Answwer: [3]

Thanlks. Have you already Snizhed A. You don't need to.
John: = ; > >
yours? We can uze mine.
Linda:  16. B. The internst. Wy
John.  That's good. How many words do we dom't you come round?
have to write? [ can't remember I zhow you
s €. el fnaipit
can, Jokn!

s That'z a lot! Where did you get your D. Mizz Smiley zxid
"% mformation from? about a thousand
Linda: 18._______ E. Of courze it iz. How

John:  Are you zure that's ok? ahonet Smrer
3 evening?
Linda:  19. F. No, it wasnt Butl
John. Yes,lcan comethen Shallltringthe can zead youthe
texzbocics too? webzite

G- I almost have. 1 did
moct of it lact week
ec, we all did. She
500.

Linda: 20.

John:  Thanks, Linda! Pt

Reading and Writing * Part 4
Questions 21-27

Read the asticle about Tom Basy, and invermational shotsboarder.

Are centences 3127 “Right” [A) or “Wrong” (BJ?

If there is not enough imformation to answer “Right” [4] or “Wreng” (B),
choose “Doesnt saz” (C).

Far questions 21-27, mack A, B or € on your answer shest.

Tom Barry — international skateboarder!

Tom Basmy iz 17, and started shateboasding when he was nine. He grew
up in New York whers he practiced hard and won his Srst competition
when he was 14, He was lucky A writer from SKATE IT! Magazine
watched him that day, then wrste an asticle about kim. “They =vem
made & video of me® Tom zaid. 1 laft zchool last yaar and now the
magazine is paying me to practics and to ckateboard in intemmational
competitions. But I'm not doing this for the monsy. I'm doing this
becauss itk so much fun!”

Tom kas just returned from Japan. Skateboarding is the third mest
popular sport for boys aged 12-16 in the USA, but in Japan it lecs el
lmavn

“1 tock my skatsboard out onte ths city street and the waffic stopped as
the people watched me!” Tom said. “A problem for skateboarders in
Japan iz that thers arant manmy places whars they can practice cutzids.
Sleate parls are usually nzide big buildings in large o
ckating is difficult there, Sut things are changing. | loved the trip and

hope to go back to Japan to ckate th

= again very soon.”

Example:

0. Tom began skateboarding before his tenth birthday.
A Right B. Wrong €. Doaznt zay

21. A magarine journalist saw Tom on the day
comprtiticn.
A Fight B. Wrony C. Dossx't say

won hiz first

22. Tom i< in hic lact year of cchoal.
A. Right B. Wrong C. Dossn’t say

23. Tom is lucky because he often win intemational competitions.
A Fight B. Wrony C. Dossnt say

24. Earning lots of money is important to Tom.
A. Fight B. Wrong €. Dossn't say

25. Slkateboarding is becoming mere popular in Japan that in the States,
A Fight B. Wrony C. Dossn't say

26. Some drivesz stopped to watch Tom when he ckateboarded on the
streat in Japan.
A Fight B. Wrong C. Dossx't say

27. Tom said it is difficult to find skate parks outside the big cil
Japan.

A Right B. Wrong €. Doesn’t say
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Reading and Writing *Part 5
Questions 28-35

Fead the article about claczical Indian dancing.
Choose the best word §A, B or ©) for each space.
For question 28-38, maric A B, or C on your answer cheet.

Amml Indian dancing

Classical Indian dancing is very beautiful to watch. (0} are aight differsnt
iends of classical Indian dancing and sach one cams from a differant part (28}
the country. The dances ara (29) in a bodk on dancing., music
and acting whi called the Nofyashastra This book Was Written more than
1.500 years (30) and cassical dancers in modern India still have Aways
to follow its instructions.

Reading and Writing *Part 6

Questions 36-40

countryzide.

Fead the descriptions of some things you might sesin
What is the word for each one?
The first letter is already there. There is a space for sach other latter in the
word.
For questions 36-40, write t}

word on your anzoer

Example:
0. We get milk to drink from these lasgs, heavy animals.

armsroer [2]

A daszical Indian dencer usss (31) whols of her body. The neck, amus, . . .
Samz (32) aven the eyes move With the music. Very often, the dancers 36. Different ldnds of vegetables are often grown in fislds
~tall” cld Hindu cworiss by moving (33) _____ hands in different ways. There ars in this place. F___
more [34) 25 ai T in which a dancers hands should move and
sachway (35) a aifferent meaning! 37. You can fich or perhaps swim in this. R
k“”" Fut mar at e danindalassico.com 38. There are lots of trees in this place and wild birds and
animals lve theee.  F_____
39. You can walk up and down thiz but they are smaller
tihan mountains! H____
C. Thers
40. Paople live in thiz place. It lle a very zmall town. V______
28, A of B. from C. for
29, A. Deccribe B. Deccribed C. Describing
30. A yet B. since C. ago
31. Aa B. the C. her
3z A but E. and C.or
33. A their B. our C. zome
34 A than B.as C. then
35. A haves B. having C. has
Reading and ting *Part 7 Reading and Writing * Part 8

Questions 41-50
Complate the smail

Write ONE word for sack space.
Far questions 41-50, writs words on your answer sheet.

Eoample: [0 e |

From: Disma
To: Saznmy

Hi Sammmy!
Thanks (0] your emaill I was really pleazed [41)

you can come to cur beach party. We're going to have (42)
Saturday. Be there (43) about zix o'clack.

people from school will be there. Richard’s coming tee. 1
our schadl ckiing holiday in France (46)
you lmow Joanna Cooper? Shell ba
the guitar.

Dad will malke o fire 50 we can [49)
plates, but can you bring a knife, fork (S0)

=poon with you?

you!

Questions 51-55

Fead the advert and the email.
Fill in the information in Eliana’s notes.
Por questions 51-55, writs the information on your answer shest.

Gultar | drums | keyboard
Lessans - all lsvals
1-nour less0ns on THUTsdays and
Fridays 5108 pum.
Studgents £7.50
AdUs €10 par class
Cassle {leacher) 553077

I'm going to have some drum lecsons!
Why dont you come toe? The class
are in town after schocl on Thursdays o
Fridayz, but we can’t go cm Fridays
because it’s youth club then Well both
be beginmers but well soom be in the
advanced class! The class will be from
six to seven otlock.

Call me!

Elena's notes
Mizic lessons with Stephen

Lear

= to play:
Teachar's name:
Cost of lessan:
Lezzon begins at:
Day-

Lawvel:

L]
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Reading and writing * Part 9
Question 56

Your Englich friend, Roger, has got a digital camera. You'd like to use it

Write an =mail to Roger:

¥ Ask ¥ you can use hiz camera
¥ Say why you need hiz camera
¥ Ask when you can collect kis camera.

Write 25-35 wosds.
Write the smail on you answer sheat.
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Appendix B: Needs Analysis Instruments

Agtemdizaje Auti e Ovgacsza e tiargo Tever un hoessn perveral de rabgo
Cegariza of expoxio donde otudio ! Hacer teas
Cumdo evtanmn o ¢l proceso de apeander alpa. faionoe o reommds ¥ personss g conbury oo o eve Sclo otsdar wies delos y ek © Repanar & wivken cn b ubisrow clves

wrendaage pere demads sirven o navoos 20 extasses dapuedos # abor o metey #hace oo o
ofinroe poea piendr. A Savts do ofa encuorta podes Soxibir gie ban dogueto s ofm 2 granda cady

G Les mestanane y seponds 0o b muyor sxeredad posble cads ot Cormo extwilunte, S| NO_ | AVECHE
' Revmozco ageells qoe se ine ddiouka
“H sprenduae o euperxinia. leds o deeuts 6 vile wdarmeciin® Albedt Exntein | R a0 e b6 e vay mwy Sunild
| Pucds acptar tu o detrabugo de scuado 8 [
INDEPENDENCIA Y RESPONSABLIDAD: | cvgeniion
_ Fevino condadovatsent ¢ Lodo spech quie hago paes
Lee y respoade bas signienies pregustas de cuerido o s fons 1 gue ackias geveninesie, ocoge in pustaje _mzntaine goe et b
ae |y 4 wando | congletunenie en de b y & completancte de musdo » ol prepeta
Nrgnla Pl aje APRENDILAJE: Asigroe i volow extve 1 (ena) y § (ubessprs] segn vea i caso
FUISC0 pov e et (el W O FECVENON QU T Fpan B @renle 1 v g
mejor v tana dficil para sui Aptendo mper cumdo
Me gueta desarmollar teoas © sctinidades & cora de box Sornmy que me s (A B aCITEY o Cont e de o cong afe oy
L] Cﬂn'ﬁ;—nym
Cuand chizzy fow readiadke de v cvaliaria, [n ey mique el Eaiviho con daw o it de cmgrenier
eofoce ne fo by waliitalo Trako de pebrerir |o que edoy sprenderdo conms objeives del o
Awngie ot e sea &ficd, hage m mayoc e per otieguha fo
 mejos povile ¥ o tampo USO DE RECURSOS TECNOLOGECOS: {poedks sedecsionse mbano dor apcimes)
1 {mes sddo aiandy e g el bim ¥ conmplets
i L_f Lo elonanos temelég con que momiss Lo wtotsv o0 por Jos ¢ st exo 1 o8
Dhdines spemder dorko y wwion de (e [ecverdoears s Sohanel s
Cosvco fuir dchibviadesy Wuwo mejonw o el 1 Telefoon celdar Erticterimicte
Me respersabilian de e progeo sprenduzje Tabkt [ Canmaka scadeanicn
Ok bengo s taves pesdeasie, oy enhizo muspc sy prefess nosme by | Computadn portind I Cansukas sebre bt Je micres genod
eyt Conpuiadx de oxriorn © Agrendiaje de susvas odaean
Renlioo fode mus taea y activalades sn imporlr o valor cont st | Regrodnter deminkn Canskas webre donn de wheres pervond
(ots) e otw legn ! Soeart phanes « Velefmos pnchzerte
Oxganzo s lerspo sdevendurmanie s sbonizn » bacer lode bo g e | O, h-m:'muhupuq-n'nhm
propouas prana
Me peopongo Iogros s nlasicos por akarar Lash bpos quemb wo Redes sciakes
v (pooden whoccmar miccing des opcicne) Migeon
ESTRATEGIAS DE APRENDIZAJE: Sel covvans wia 0 s opciones Redes siiale Miskny whess
Pl st Caneryiddes
Cuumdo ve me Alicuks comprander dgm tane Vidoon | Bl Crntificn Teonclogrenn
1V mywds 0 i conp s Lo imchon vecos ef texo hada messorunlo Prpwas we) " T de wtidsdad
o explicacin adiciond & mt profosr | Reakeo rensnanes Videos © Depottes
[ Bawco ctro docarre o dgtien Bncoqueme posds | Contuyo mapas e alers, dogrn de By 0 MOOCE
oglen supar conceptieles éel e 1 Wikis Law redes socales Las o para {weccione wm
17 Commbe en | i T Elabors nopas imares ded fems 11 Sollwwe o drea opecifion 0 Ve opOmey)
Leo artipalox 0 paginss en [ ot refacionadm Leo y resalio 3odo squedlo que comidero - Seciduar oo gepes del colego n et
e dlam nyoiate El tiargo goe dodico A navegar o bitond Epon 1 los Que patenezco
[ Besco sk @ decumsentales rehact onador com ¢l Amianciie ex e proveedo (volo s Er oot nevos g
o Paea dmer w1 mgar proces de sprendizae, conedae Topueds) [ Coangarts infomuacion s adéimic
Por reeandor o Dbl on e st | Meda bern B L
Presto it e o L esplicximnes Doy y desommwar b ixceswin [ Veban - Corgarte i epain spbee Sara de
Peinchades on clave | Almarnane mar inaeatc | Do horm mhdidad
I Towe spanies de expl \p ¥ At acine Mds detro hoe Poblicw md vide poroonal

Online version available at: https://drive.qgoogle.com/open?id=103gG2GosDN-

qZ0O9Hd2L 2WCICINCHyrGTWeCu_0rcSJo



https://drive.google.com/open?id=103gG2GosDN-qZO9Hd2L2WC9C1NCHyrGTWeCu_0rcSJo
https://drive.google.com/open?id=103gG2GosDN-qZO9Hd2L2WC9C1NCHyrGTWeCu_0rcSJo
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WRITING PROCESS QUESTIONNAIRE

Questionnaire: Answer all the questions. You can use English or Spanish if you prefer...
What is your opinion about writing? (Qué opinas de escribir?)

For you, Writing in English is: (Para ti, escribir

en inglés es:) If s, please explain that process. (Si ¢s asi, por

T Easy (ficil) favor explique ese proceso.)

C  Difficult (dificil)

 Irdepends on the Kind of writing (Depende Which of the following are your favorite topics for

en el tipo de escrito) writing? you can choose more than one option. (Cudl de
los siguientes es tu tema favorito para escribir. Puedes

What are your main difficulties when you write seleccionar més de una opcitn)

in English? You can select more than one [ personnal issues (cuestiones personales)

option... (Cudles son las principales dificultades [* sports and entertainment (deportes y entretenimiento)
cuando escribes en Inglés? Puedes escoger mis [ family issues (cuestiones familiares)

de una opcidn...) [ academic topics (temas académicos)

T Using correct punctuation and spelling (Uso T poetry or some kind of literature (poesia o alguna
correcto de fa puntuacion y la ortografia) forma de literatura)

L Structuring sentences (Estructuracion de

oraciones) What do you do for checking your writing product?

T Using appropriate vocabulary and language (;Qué haces para revisar tu producto escrito?)
(Usar lenguaje y vocabulario apropiado)
[ Organizing paragraphs (organizar piarrafos) Who do you think, could help you in the process of

ol

T Appropriate expression of ideas (Apropiada  revising your written product? (; Quién crees que podria

expresion de ideas) ayudarte en ¢l proceso de revision de tu proceso escrito?)
O Developing ideas (Desarrollo de ideas) [ My english teacher (mi profesor de Inglés)
Expressing clearly what I want to say [ My classmates (mis compaiicros)

(Expresar claramente lo que quicro decir) [~ Other teachers (Otros profesores)

C Adopt the appropriate style (Adoptar el estilo

apropiado) How many drafts do you write before your final

C Following instructions (Seguir las product?(;Cudntos borradores realizas antes de obtener
instrucciones) el producto final deseado?)

. Evaluating and revising the wrilten text [* none (ninguno)

(Evaluar y revisa el texto escrito) [ one (uno)

T Writing during the assigned time (Escribir [ two (dos)

durante el tiempo asignado) [ three (tres)

[ more than three (mds de tres)
Do you follow a process for writing a text?

(¢ Sigues un proceso para escribir un texto?) Do you have problems completing writing tasks? (;Se te
O Yes dificulta terminar tareas o actividades de escritura?)

O No C Yes

 Itdepends on the type of writing (Depende C No

del tipo de escrito) = Some of them (Algunas de ellas)

Online version available at: https://goo.gl/forms/nvb6odrF23KCGp4m?2



https://goo.gl/forms/nvb6odrF23KCGp4m2
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Appendix C: Consent letters

Bogotd D.C., Julo 14 de 2016

Sefiora
Ana Virginia Rodriguez de Salinas
Rectora
Colegio Débora Arango Pérez LE.D.
Ciudad

Apreciada Sefiora:

Actuaimente estoy realzando la investigacion titlulada “mplementing Flipped Leaming Strategy to
Enhance Tenth Graders English Wiiting Skill from Public Schools in Bogota: @ Route Towards
Differantiation”, (Implementacion de la estrategia de aprandizaje invertido para fortalecer |a habilidad
escritora en inglés de los estudiantes de grado decimo de Instituciones publicas de Bogotd: un
camino haca la diferenciacién) la cual estd dirigids sl grado décimo y en particular &l grupo 1008,
Dicha investigacién busca contribulr y anniquecer los procesos de aprendizaje de s lengua extranjera
y al mismo fiempo reonentar las practicas docentes en estrategias que fortalezcan la escritura en el
drea de Inglés, como lengua extranjera.

Este estudio busca fomentar el uso dptimo da los recursos tecnoldgicos en el drea de Inglés y a su
vez determinar los posibles efectos al implementar el enfoque de aprendizaje invertido, ofreciendo un
escenarno en & marco del aprendizaje diferenciado que permita ei mejor desarrolio de los procesos
escritores en Inglés a cada uno de Jos participantes.

Cabe anotar que este estudio hace parte de mi trabajo de grado de la Maestria en Didactica del
Ingiés para el Aprendizaje Autodingido de la Universidad de Il Sabana Por lo anterior,
comadidamente solicito su consentimiento y colaboracidn para llevar a cabo este proyecto de
Investigacidn en ia institucidn que usted dirige.

De igual manera, es impontants resaltar que 2 los participantes se les garantzard mantener su
identidad en &l anonimato y este proyecto no tendrd Incidencia alguna en las evaluaciones y notas
parciaies y/o finales del curso, por tal razdn los padres y/o acudientes serdn informados y se les
pediré su consenfimiento para que sus hijos puedan participar def proyecto de investigacion,

Wmmwmmmm-wmmhm.' ‘b
Cordiaimente, X .

. 1290‘ Oq
M%Mﬂm | \K ‘A
Docente de Inghés (?“_}

Estudiante de Maestria an Didéctica del Inglés, Universidad de la Sabana
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Bogoti D.C., Enero de 2017

Seiores:

PADRES DE FAMILIA

Estudiantes curso 1004

Colegio José Francisco Socarris LE.D.
Jornada Maiiana

Respetados padres:

Actualmente me encuentro realizando la investigacién titulada “Implementing Flipped Learning Approach to
Enhance Tenth Graders English Writing Skill from Public Schools in Bogota: a Route Towards Differentiation™
como requisito para optar al titulo de grado en la Maestria en Didéctica del Inglés para el Aprendizaje
Autodirigido -Master en English language teaching for self-directed leamning- en la Universidad de la Sabana.

Esta investigacién tiene como fin contribuir en ¢l proceso escritor de los estudiantes en lengua extranjera
(inglés), atendiendo a los principios del aprendizaje diferenciado y a través del enfoque de aprendizaje
invertido, fortaleciendo asi su autonomia como aprendiz dentro y fuera del aula de clase.

Para tal fin, los estudiantes de este curso han sido seleccionados como participantes del proyecto mencionado el
cual redundard en beneficios tanto individuales como grupales en ¢l proceso de aprendizaje de su hijo (a) para el
futuro y del mismo modo permitird adoptar estrategias innovadoras para fortalecer la ensefianza del inglés,
contribuyendo asi al Proyecto Educativo Institucional de “excelencia académica una oportunidad de vida para ¢l
desarrollo personal y social™ promovido por nuestra institucién. Con este propésito, durante ¢l primer semestre
de 2017, se llevarin a cabo varias actividades tales como encuestas, cucstionarios y escritos, entre otros las
cuales constituirdin el insumo para la realizacion de este estudio. Estas se desarrollarin durante los espacios de
clase estipulados en el horario y con el acompaiiamiento de la docente, sin afectar el desarrollo del programa en
esta asignatura, dado que fueron diseiadas de acuerdo al curriculo institucional.

Por lo anterior, comedidamente solicito su consentimiento y colaboracion diligenciando y enviando el
desprendible adjunto, autorizando a su hijo (a) a participar en este importante estudio. Por otra parte, a su
hijo(a) se le garantizard absoluta confidencialidad con la informacién que se obtenga mediante el uso de
seudénimos para mantener su identidad en el anonimato en todas las publicaciones que la investigacién origine.

Cordial saludo,

Francia Catalina Torres Velandia
Docente de Inglés

Favor diligenciar este formato y enviarlo a la profesora de inglés

Yo, con cédula de ciudadania No. autorizo a mi
hijo(a) del grado 1006 para participar en el proyecto de
investigacién “Implementing Flipped Leaming Approach to Enhance Tenth Graders English Writing Skill from
Public Schools in Bogota: a Route Towards Differentiation”, adelantado por la docente Andrea Paola
Heméndez Herrera y  auspiciado por ¢l departamento de lenguas de la Universidad de la Sabana.

Firma
C.C.
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Appendix D: Scoring Criteria for written products
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SCORING CRITERIA FOR WRITTEN PRODUCTS

a vtoi' wr tHen,
preté.

tth Your  ProLess,
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Appendix E: Writing Workshops

e  "Codades wtva y compemn purs o] Saregs y s vwnformas ion wenl”
"kF SECOND WEITING STUDENT: DATE
WORKSHOP
TEACHER: FRANCIA | GridE [WRITG ARoCEs
TORRES Y . ‘l":ﬁm
-
. MW
« Pink Mestions what kippened sfier the main svent
o Grsen the Exd ofthestary

—~  [weinceRoass | <

Following the s1aps in this wadukop you will be able 1o cveate and write 3 et story.
1 Wach ing vi i ives and ot important ideas for yous next writing

2. Now, it is time to decide wRat the story is pingte beabout But, Sat read this information:

Tha story that you aee abour 1o srant . anvend the
1. Itcanbesmal o
0 T ot sachudn boskoms 10-200 wasts
e 3. Thers shoald beat Jeast 10 linkingdevices fromourlin
Reraly stortedto 1 — 4. It oust include imagzes and an gppeopeiste layout iz its fimal vamsion
Faal the v your your stogy
ranticatly bat | recilzed & wen et Thet ; NV
O Az snexpedisl mesung
fciet volces A Where O Adsy 0 meabe - () -
froomor )
e ol | yeledt ot . Q-Amix
wert gt you out of there,” he cafled. Ok It's sima 10 Bagin'
Nohts, | e |
i 3. Having in mind the topic you selectad 13 write, complete the Sllowing diagam with its most
1o refleved. Athough 1 tobe relevant information
anet souna.
b, Idamtify with coloms, a5 indicased, the differemt parts of the story whese tha author.
- Lees ]

4 Now, IS0 cooun e mfwmares. creste a2 outlise of B evet SrERIIENOE 19
Pidiyes vha g

YOu start writiag your story

OUTLINE

f?

It is tima 52 improve your writing For e revizing tep, remmmber the -
Lowisg mpects

;

|
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6.
ead azin your FIRST DRAFT and use the
following color code to mark and highlight the

necessary changes

COLOR MEANING

ADD: whers sometiinz neadstobe
BLUE 2dded

RED REMOVE: over words and samences

that nead to be removed

MOVE: Over words and sentences that|
BURPLE areto bemovad

SUBSTITUTE: Over words and
GREEN sentances thatneadto be replaced.

*Try our different deginnings and endings, check [f the ideas are ciear and
enough, add details if necessary and erase 1hose thar are off 10pic, even,
consider others’ opinions.

7. Inthis part, you are 20in2 to write the new version of your story usinzonly.
the Content Caiumnin he chartbelow. (Dot Bste SWyhing in e
colusn, ye)

LIN CONTENT MISTAK
E

-

w| | alelm

©

. Exchange your story with ATLEASTONE OF YOUR CLASSMATES.

biin'zhetdimg Marks Chart from your Writing Toolldtand the
Pprevious draft, chack your classmate” swﬁnzmd belphimhero
identify the mistakes. Taka {040 3CCONAL ZRTTAL PUASTIALAN.
spslling 2nd coheranca 3spests.

Rewrite the new version of your story fixing the misekes tha wee
found in the editingstep.
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Appendix F: Students’ artifacts

First draft & revision

fa:;jf:w&%my yrem _ond vy, auntusend us,ay coum .
;-::r £ e and e.to e centee dulla9s, vas sadly
o proxonataly Te ovrox b q,é:,g«uaﬁjlra_c.\l:igwr:cmgzﬂ,,vyau\;«t*,’Y)z/'...,4,
WMJM we_went 7o The Wy vt Gaxmen
houe ,She. and ) Jast Jenger,we Fnshed  dewn te e .
of the maht k. were gaﬁho.ugb._jha_ cuyve of the Devals W
wWeve Nery. aonte Abdes e StioT _to .pcaythe fosarg. ...
She and L san some. Shade, e began: Yo toeobl, Evdba and....
e wert down the covve ben axnved to the balfans,we
calize, they weve_ovr roms and. yhy ceusin vl ovedetely .

ety B o

Second draft and Editing
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Publishing
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b. First Writing Workshop: Final product sample (Participant 12-JFS)

AUTOBIOGRAMIY

HJ am o |, ,\oio bm on‘)ct"
15 of 200 i \d,@o«hG.Im o\u&n\of“\c
Jorth 3«1& i Jhe” s francon Oneanras gc\m\ o the
Yo of Boos Al of ng pra ochool cind bl T hewe
keen o hv‘ﬁ\\ ahool uolil o 1 e dove i e cchoo]
wheo | am curmnuj ok} | hae eceived acddamie
ond cotivel &9bmo,moo‘o“‘e hweo 1an N “\\(cl

PLW In #D QEOO.

“J fnlorJo de lox Huw Enco olels oo wile and

) Mh: Migeel Pamives he's welder, T howe (o
a':lw ad e n?tw,o. T lve wh n\’ Mo, four of
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Okm\t'on Yo of B r = :
Ejl\d!& 'l:almé M &: wda Mo 2 1 oon Ao

b cann of ny ol and m,\u’o why we wern cenl

do e wih " dad kil e\nglhma urto coled,

2 i ‘me L) o‘nlc wv“\ md &m\\&, un\\e}l \v'eu& 'Q‘QT'
weteh moVIB0 , 0 lo the “cinemd 3 my fawide fod 1 pao
la, Vam bn of sorkre movoo dndelechne AT, My
fawnle dy vo Modin Gami and dhe adlor 1 hve the el
o bhe., Id&) ot Vie cdl (\'oh,\m(, nealballe and e
aPloulo,.l_Ao ol \n«:—c—\)um, oniy ond celfh feople.

T ml hon mg anillo ’oubm which ,Lmo‘ emP\n.
o2 AR o\raw«ia, °‘°°1“"3’° \dk lsd n m% and ha-

:vEdma.(ni \daio, dlo aiting sz\e;/ané UG o
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© lohona (ot fhe (ohe ar Wiy geal, \ he
‘\;}J (\mrm hg}g&g o a m\n\t\w\?\fw?’zh&i\’ P:jnom-

e m the vovuororl ‘-Toéxn\e Mo, vork Jo que a
el el Wy ned. S bl o Condol o cHe
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Appendix G: Final Survey

Encuesta de retroalimentacion de la Implementacién del estudio:
“Implemaenting Flipped Learning Strategy to Enhance Tenth Graders
Writing Process In Public Schools from Bogota: a Route Towards
Difterentiation”, en las Instituciones educativas distritales Débora
Arango Pérez y José Francisco Socarris

Encuesta
Introducolon

e nmnnummm-llndcwmuclcmnﬁ nul.vldolelboml
low untudinnius dl los :ahuon e Arango Paree y Jowd Francisco i, N Wi del
50 “Impleme aw-a Leaming Srateqy 1o lnhlno- Tonth Gradws wmm Pracess In Puble
Hohools from eowm " Townrgs Differeatiation’, Por o tanto, osta 68 una aothidad auwe no
Wlectun lou con DUBHES O Ml

Los wmas centraken de la eNcUNStA ROrAN
1. mpumucuulmmrmomhmnmmwuﬂmvdmm

ProGaso oe ot frabajaca durnie i clanes de ingles, sus
a apones y mm Al majramiomo del sivel de Ingkes do onda earsdianto.
v

por L COME NEOYO, Guik y Tuctiladoms v«
proanso de uulnnmn el Gooocimisnio.
Instrucclones

Lea RGN LA O bk a

y o ka manara mm sincen,
¥ el sus a0 oy eapuiios Wl I, Todas sus
zmuu:nmu‘ymmmamlmmw.lm 0608 COMO POI MeJn
nite oulin o,

Proguntas
1. Videos trabajados tuora de olase

n yGoma lon videos A0 cana 0 Wera de clane 8N W Pmoesn e
onoinina?

by oL mtormaoion prasentadi o s on os videos y prasentaoones leon Glaros y
 Expligue su

123

£ GAlgunm vie Wvo guu observar algun video mis de una vee?  Moc qui?

2. Implamentacion del Proceno Escritor an el auls

¢S Mntd en akguna manera benalciado con of proceso quas Bevo en ln clase pare Hocer
#ooriton en Ingldn? Explique au respuesia

b Do acuerdo con lus sctividades tnbajadas con base eh ol proceso de escrilure, describe:

Mo gusto No ma gustd

G 4 COma Ke SINIA Al lener e paa curmm las
dnsen’?

A Conuidern usted qus macibe mujor an Inglés despose del irubag implementado en ol sula?

e. (Enqué aspecio considera que mejord mds y por qué? comenoo mgmuaei(m de ideas,
oftro (cual y explique par favor)

. ;Considera que el iento de su enel de las
actividades de la clase, se ajusté 2 lo que usted tifique su

0. ¢Considera usted que los dos talleres aplicados para guiario en el proceso escritor, le
ayudaron de algln modo a mejorar su habilidad de escribir en inglés? ;Por qué?

h. De los pasos trabajados en el proceso escritor, ;Cual de ellos se le dificulta mas? Por favor
explique su respuesta.

Q3 pre writing

2 drafting

 revising

Q odit

editing
Q publishing

i ¢Desarrolié usted todos los pasos del proceso escritor sugeridos en los talleres? Si no los
desarrolié expique por qué.

3. Autonomia del estudiante

a. ;Considera que su compromiso hacia su aprendizaje del inglés ha mejorado con el
pmeﬁs'::’%ewemdmvmlam este afio en nuestra clase? ;De qué manera lo puede

b. De las sigui istas para su trabajo de escritura, ; Cual utilizd alguna vez
de manera aulénoma para apoyar su proceso de escritura?

Q talleres de escritura (writing workshop)

2 kit de herramientas de escritura (writing toolkit)

Q videos o { videas, pi

LENn qué momento fa empled?

¢ glasinstrucciones dadas en los talleres eran kb sufici laras, 0 necesitd
de la docente para entender las actividades que debia realizar?

su vafiosa 0 y
enm'omlwén mntmamcbquowuﬂbmhhu«mmdemmmbwu
wkxmmonmmmmkqumbsmmﬂmmmwd&sﬂaﬂm

The online version of this Survey onfine version can be accessed through the following link:
hitps//geo gl farms/iwrn S82zNIJBEQUNG2
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Appendix H: Platform for videos and activities upload

<« C | @ [ seguio | hitpe/englishzone milaulas.com ¢ V. §=2 o
I Aplicaciones Y Sockmarts §5 Intecchange Tescher My Uvintust - San Suene. M VinustSabara « Unice [ Laa TIC y 3o usihzacic: S Portal de oferta edc

Englishzone Isuang A« .
SEARCH FORUMS &m
e | WELCOME pcuPoRs
Home
» Dashboan Go

b Shte pages
w* Current course
w FLIPPED CLASS

» Pankpants

elecowe... b

LATEST =l
iz sos This is a trip ANNOUNCEMENTS
b WELCOME fiiae

N - o hL’C()”ll’ Add 2 new opx

(NO news has been posted

better

s yet)
U pu——
Wrring Process writers.
IMroguciion
UPCOMING =
’ ey
- C | 8 Gseguio | Mttpe//englahaone. milsulas.com/ coo v N i o

2 aApiacioner i Bockmads §P Interchange Teache P Uvirtual - San Bvene. P VirtoafSabaea « Unier  [0) £33 TIC y 3o uslizacic S Portal de cferta e

Englishzone ISUATO AdImin st A
) BRCKUD
& Resiome
s : Writing Process Introduction

&, impont

Q@ Putisn

=) Resat

fizenaa b, Writing an autoblography

& Compelencies

Swich 1ok 10

(i Aoy Revising Step

Search

Editing and Publishing

CALENDAR =

Pre-writina

A. Sample presentation available at:

http://prezi.com/07dhtyx0augc/?utm campaign=share&utm medium=copy



http://prezi.com/07dhtyx0augc/?utm_campaign=share&utm_medium=copy
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PRE-WRITING IN THE WRITING PROCESS
Flippereatiated Learuing for testh graders

11 refers to the Hirst " ovig o

stage In the writing T Abb—
process when you - . ®
focus your attention
on gonerating Mcas
about the togic of

your writing. [e———

a o

B. Sample video available at: http://vizia.co/videos/6323378379752799e335a5/share

Lhe YWriling rFrocess

ENG141: -

"The Weiting Process”

C. Google form sample activity link: https://goo.gl/forms/h5HhPJBZZS7X0POm2



http://vizia.co/videos/6323378379752799e335a5/share
https://goo.gl/forms/h5HhPJBZZS7X0POm2
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s el Sy N 7 B\ Lm0 L N —
- C | @ Eseguro | hitpa//docs.googlecom/Toma/d/e/) FAIpDLSeLVWU-tARLSK 1Yo YEX INGx InBdd 1 YESF AurftlERodPDIQformBetpon &) ¥ | &

U7 Aptcacanes fr Bockmarks Gy Lterchaoge Teacher M Uartoal « San Buens My VirtuaiSabana - Uy 0 Las TiC y sw wtlizacic: S Poctal de oferts oy

Pre writing Strategies

it is time to check different strategles for the pre writing stage in witing process. Look at the
following presentation and complete the activities

hip J/prezl com/0? , =sharefulm._mediym=
Based on this presentation, which of the following is NOT a
prewriting strategy? *

Q free writing

O clustering

QO bralnstorming

O correcting

O outiining

“ = ‘ L -

{11 Aphcacones fr Bockmadks G Dnterchange Tesche: M Uvwtual - SenBuens M VieustSabana - Uner [0 L MGy suwtitzace: S Portal e clerte sdu

—

Choose the best description related to each pre writing strategy

witeg

listng idess SHGArEIng
cortmuosly dagramiming o -rv:'ea:o‘ kog 9 ‘7‘",
Auning » penad of mapHIng santences hnestly
e 7 -

DranstonmIng O O O (@)

free wring O O (@) O
outireng O O @) O
@) O O O

custenng

ke 1 BACK NREXT [——" - Pege 203
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s, 3 £ o -k [ g trmg

o

-

o

C | B B seguro | Mips//docs.google.com/foemaid/IVinyy VT qTOUimPoYanG-jid_anlioaYjUul oD -« 58/wdn

Hands on work

1. Now, choose one of the following shops

Jeneiry
Flower shop
Supenmarket

D1Y Store
2. Select one of the pre witting strategies
Free mriting
Clustering

Outhning
Bransiomning

' Aphcaciones fr Bookmarks G Imtechange Tesche: ) Uvirtual - San Buens M) VienastSabona - Unee () Lms TIC y so utiizace S+ Portal de oferta edo

v
-~

‘llﬂtlr.'o

°
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o me e e N M—

3
:

3 LN the Selected SUANEJy, OrQANZE YODILIY, KORES OF MMPOIANT NAOMMAtion felated 10 The ANOP you seHc1ed in the )

D. Printed worksheets sample

DEDORA ARANGO MERLT SCMOO0L 11D

BUBIPCT brgmn shneer

v—cu—.-"l'm

WIORO ACTIITY
Wy & perantt M e Or el g

COMPLETE THE FOLLOVWING STATEMENTE ACCORDMNG TO T™E
INFORMATION PRESENTED W THE VOKO

A8 A pervored narative

LS Croess ihe hear sgtior A
-~
" A rwdnon of pa wory

A vary frst yersan of yor seery

Thw pdtan of s vy

3 Choows the conmea smeer. what shoukd & Sad include
S Dt e reu ren ey shend svaning

Iportart Bangt B Magpen it by yeu By

Aty it seiate B e es of yor vy

‘. Crargteme e nies

Acmrting i e rirsaton bum e s e fenlher e

N Wy Py W

8 Chosss the best seniarm. Detaie me Unetid temmne
They hap B rmade 10 magrs your Sy
Thay bap be make o et s ve bnger
They teve (ouspt @ werds and wrteruee
Thwy mube gou shivy Mwedtng

L] Cormgtens the s man o

Tne G1e St e & g N e 1 e ey e
——— 1 _ L 1L
W W wre fraby gt e Sag et W

L Croose Bw bewt sptun b ea e the

e word “Rw”, 15 st S Mery Secasse
8 5 mew word tn ke hee sty
DR Sonn el W T i e e ey
£ i e rmade hat 8 e degreng

. Comrgdme 7 e

The vermin st Feipt e ot b brew thet e sy
T

. Arwasr what bn alw witing i the et gage T
P Far whon wrey
Dot o haw Wavy
The Som pun of M wary

W Conglute e bies
e deades i wns P wors Sty e ted B
e

T Cunglete B bies
¥ o v
L E— L L N R R DR TS
-rtrg bt

Quenticss o¢ Dosbts for class time:
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Appendix I: Sample lesson plan

LESSON PLAN TEMPLATE FOR INTERVENTION
Adapted from Dr. Joan Rubin’s Lesson Planner, ICELT lesson plan template and Weekly Planner 2012-02 Department
of Languages and Cultures, Universided de La Sabana

Name of co-researcher: Francia Catalina Torres and Andrea Paola Herndndez
Unlmﬂg Code Number: 201411250XX - 20141125028

Institution: Colegios José Francisco Socarrds y Débora Arango Pérez LED,

DateofClass: DAY MONTH YEAR Time of Class: 2 Sessions
March 2017 | Length of class: 110 minutes

Week No. 3 Time Frame: One class period
Class/grade: Tenth Room:
Number of students: 42/40 Average age of Students: 15
Number of years of English study: Four Level of students AlA2B1B2C1C2
Lesson Number: Research Circle Leader: Carolina Rodriguez

; : 3 : Topic: Describing people |

Writing Process: Revision Step

Lesson Goals: At the end of the lessons learners willbe able to:

» Produce physical appearance descriptions in an oral and written way, about themselves and other characters.

¢ Write a short paragraph or text describing a person’s physical appearance.

* Revise a written text by employing the ARMS strategy and implementing the revision step in the writing process for their

own written productions.

Language Goal

¢ Toreview and gain vocabulary and expressions to
make physical descriptions.

* Togenerate communicative situations to put into
practice the vocabulary and structures studied.

Learning to Learn Goal

o Promote students’ decision making skills to make the best of |
each one of his productions and select the most relevant
activities according to their likes and interests.

e Generate students awaoreness towards the content in their

* Toemploy the lanquage studied to produce written written products.
Rationale:
Revision Stage video and To present and exemplify the revision stage in the writing | Annex 1
activity process
Learning menu To provide the students with different class activities among | Annex 2
which they can select and work with the ones they prefer.
Entrée To scaffold students writing creations guiding them step by | Annex 3
step towards the desired product.
Side dishes options To give different strategies for students to remember the | Annex 4
most relevant vocabulary from the lesson.
Dessert options To set different possibilities to practice the target structures | Annex s
in an interactive speaking exercise
A really good read To practice the target vocabulary and structures at the | Annex 6
same time os implementing the revision step
Writing worksheet: Revision | To revise the second draft from the autobiography they are | Annex 7
Step writing
Assumed knowledge
Computer basic skills

Vocabulary and expressions related to physical appearance characteristics and adjectives in general
Parts of the body and family members vocabulary
Most common linking devices, like: however, because, although, for example, etc.

Anticipated problems and planned solutions
Some students might not know the adjectives and parts of the body vocabulary, that's why, previous vocabulary knowledge

128
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LESSON ACTIVITIES
Stage & Procedure
Aim Interaction
Teacher’s Role Teacher and student activity
To learn the Students will watch a video about the REVISION STAGE in the
Content to be writing process, where they will be presented with some
vi strategy X : ; :
ewed . suggestions and examples to improve and make their written R
presented in the 3 i At home with
video to be used PROQUELSIOFE EATESHiny. the material.
TR: for revising Students will identify some clarity problems in a sample text with :
’ revision suggestions. They will recognize the strategy used for
students’ drafts. E E A
improving the text according to the ARMS strateqgy. (See Annex 1)
Lead in/ To recall sts. The teacher will elicit from students the information and examples
Preparation previous got from the video watched at home.
(10 min.) knowledge on Then, students will listen and say words opposite or belonging to Teacher -
TR. adjectives and the same category (T- curly, St- wavy, straight) of the word the
3 whole class
Encourager words to describe | teacher says.
physical
appearance.
Students will receive a Learning Menu sheet (See Annex 2) where
To practice and | they will find the following activities to carry out according to the
reinforce the | instructions given: Student
Free lesson language /Student
Practice (50 items 5 thr ough Describing people Sts.read and match a “Teacher
min.) con.ll!'ll.mlcfltwed picture with the
:om“ng?:ih ot t;: corresponding
description.
necessary
structures for the | | Enrrée Incomplete Look at the picture and
writing part. Complete all descriptions complete the
TR (See Annex 3) descriptions.
Facilitator,
supporter Wanted ad writing Choose areal or
fictional character to
write its description in
the wanted poster.
Physical Appearance | Crganize the
Vocabulary chart vocabulary used for
describing people
Side dishes Physical Appearance | Organize the
(Select One) Vocabulary web vocabulary used for
(See Annex &) describing people
Phusical Appearance | Register the vocabulary
Vocabulary used for describing
Pictionary people
An alien family Family picture
Dessert (Pairwork) description to identify
(Complete at each members of the
least one) family

(See Annex 3)

Listen and draw

Interchange

({Pairwork)

information about the
character they created
in the last exercise of
the Entrée. -Listening
and drawing it

Guess who?
(Pairwork)

Play asking questions
about the physical
appearance of the
character chosen by the
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Wrap up (40 To  identfy sts “Revision Stage in the Writing Process Activity: In pairs students
min.) progress in their | Will analyse a brief people description. They should mark on the
learning throughout | draft, where they consider there are weaknesses by using the Student -
the lesson. strategy ARMS (Which stands for Add, Remove, Move and Student
To recognize ond | gybstitute) (See Annex 6) Student-teach
TR. apply the revision | «opnniete the Pair Revision Activity in the Writing Workshop. (See er
step in the writing
Encourager procesé. Annex7)
and facilitator
Learner To encourage learners | The students will complete their daily EXIT TICKET format. There
self-evaluation | '© identify their o™ | they will have the chance to reflect on their own process and
(10 min.) PROGESS: enkai s | progress during the class. And we will receive feedback on the type
during the | of activities that worked the best and were useful to reach the
development of the | lesson goals.
TR.: activities  in  the
lesson.
Expansion/ Toencourage learnersto | The students will add a short description of each one of the
Independent | Dt | members in their family for the autobiography they are creating. Teacher-
Smdg the Jesson and to students
improve their writing
skill.
Assessment: LEARNERS WILL BE ASSESSED THROUGHOUT THE DEVELOPMENT OF THE ACTIVITIES TO CHECK THEIR
UNDERSTANDING AND PROGRESS.

REFERENCE

e Rubin, J. Lesson Planner (2012) ICELT Lesson Plan Template Weekly Planner 2012-02 Department of Languages
and Cultures. Universidad de La Sabana
e Interchange Series

ANNEXI: RevisionSampleText

ACTIVITY

Look at this image and
complete the following
exercises:

Bibliography

Langan, J 2009 Exploring writing: Sentences
and paragraphs. McGraw-Hill

First of ali

I b 2¢ cican the table I
she tabies nac 10 he cpaned

Lmue

torvible

student, he gave me lowssy hours.: Even

to my face

Viorking at the cresent falls diner and Truck Stop was the woest
job | ever had. The work was physically very hard During my ten
hour days | had to carry heavy trays of food 10 the custamers. and
You would wash dwhes and then go

msty-pound
unload the delivery truck. kifting hesvy cartons of food supplies
At the same teme | o Lo beep s e feaad 2 el the s sitane d
hednioaded The second bad feature thet made the b o woest one
wits the pay. The-payweslowsey | had to work at least sixty howrs
a week to afford next semester’s tuitiony | got oaly munmun wage.
eelly
and | had 1o share my tips with the kischen workers oo T?: working
in & ot and steamy katchen

conditions were horrible. | had to wash dishes, Once. when unicading
a truck. 1 et my back so badly | was our of work for 3 week without

pay! And the bosy was a 2@ who hated me cause | was a college

maa: vcist slurs
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3. According to the changes proposed, complete the following
sentences adding the missing words:

1. To clarify the organization, Mike adds at the beginning of the first
supporting point the transitional phrase " and he sets off
the third supporting point with the word “ 2

2. Tn the interest of (unit_v, support, organization) , he
crosses out the sentence © * He realizes that
this sentence is not a relevant detail to suppoﬂ the 1dea that the work
was physically hard,

3. To add more (unity, support, orgamzauon) — . hechanges
"hea\'\ cartons” to ™ he adds

" to his sentence about washing
dhshes.,

4. In the interest of ehmmaung wordiness, he mmovea the words
" and *

6. To achieve parallelism, he changes “the tables had to be cleaned” to

6. For greater sentence variety, Mike combines two short scntences
beginning the seconud part of the sentence with “ >

7. To create a consistent point of view, Mike changes “You would wash
dishes” to * ;

8. Mike becomes more specific by changmg “called me horrible names
to my face” to

9. Finally, he replaces the somewhal vague word “creep” with the more
precise word “ X
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Endrse (Complels all)

+ Readlug and satching
¢ Compleslnp descelpcons
+ Waltleep o pvaeal appessiuc dexsiptica

u

Side dighes (Sefeet ome)

+ Makag an Appanmes Vocabulesy Chast
+ Complsting xn Appearanes \ocabulssy Web
+ Writing the mining vocakmlary in a pictinnary workahseet

Dossert (Compiets al fenst ome)

+ Describing g faesdly pictuse {pairwosk)

+ Listammnp o dravwazg 2 pawai soccding 10 the descriptiom
gven (paweck)

+ Playing guss wha (paireuck)
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LB excae0cE ACI0SMKS WS PSS OF 108 PaF 21 JESETI0 personal § saoal

JUSJECT STUDENT




135
FLIPPERENTIATED WRITING PROCESS

Annex 6: A really good read

ueery TR

- ... My pephew Sofia is very
young. She is high and a
g@' @J{@ ,gx J very little chubby. She is
4 blonde hair. She eyes are
round and green. She is

_i @ O @ @ H always wearing a dress red.

Cunningham, S. et al. (n.d). Cutting Edge Pre-Intermediate: Teacher’s Resource Book
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Guess Whe

Suess your opoonent’s mystery person before pour
opzonent guesses yours, You con only answer VES or "NO.

ANNEX 7: Writing Workshop 1: Revision Stage
REVISING

Consider this strateqy when revising your
writings: VAVAVAY

Setels deyraten,
frargtens, intererteg verdi,
fiprarus urguagn.
errences

ety and pertened

That & ret ke
w

Retrieved from:
A9l )

o484 9icd846TTe P

m@ e e sen vk

ol ard postenced
OVt soundbetter
e e

SAMP_E QUESTIONS

Coerims w BOW
Do e 73 A 3 AN 008 4 B W bt
e

s o o s s e g o
O o e M Mt Ve I o S Gy S

5 v o e
2 g g 2 o g B A

Crarms v T D

P - Pt
23 o parn suarg - ek Eocpce WP £ e BGS G
-

s i g A8 B T e 4

o i g Y 0
2 il

Coeren e Sec
B g e e T

b ARYING TAPTEISI \Mwioﬁl‘ﬂ“-.)‘w‘vwﬂ'.

& Nz om s TRy § oo T et e
& Pritpwrvie soer

NN S el e e et

& (o> vy v nomt Db i ey

B R

8 3uateTater e
3 T e

& Lt rama e
v e 2 B e e
L B Gy Tm e o e e sk
»Swie

& NoeT: e 788 500"

A Irfevier amyt o= iy sarer e

& Sy T gt e o = e
B A Com e e
B o e T ot s s

a Now take some e 12 improve ytui witng. Read agam your FIRST DRAFT and use
the folovera color code fo mark the recessary thanges.

NEANING

ADD: where something needs 12 be

REMOVE. over wieds and senlences
{hat need o be removed

MOWE: Over words and sentences that
re 10 be moved

SUBSTITUTE: Over words and

sentences hat need 1 be raplazed

“Try ook chficrent dagwangs and enchags, check ¥ fhe visas ae clear and enough, add defalls f
necessary end erase thase that ars off fope even consder ofbers apmens

b. In s perl, you a2 gung o wrke the neaw verson of vour autebicgraphy using only e
Gontent Cabwviin the chart belear {Don' write anything n the Iistake column yet)
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Appendix J: Writing tool Kit
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DEBORA ARANGO PEREZ SCHOOL L.E.D.
“La excelencia académica una oporturnidad de vida para el desarrolo personal y social”

also

SUBJECT STUDENT
TEACHER TOPIC
COHESIVE DEVICES
LISTING REINFORCEMENT
first second third also above ail moreover
furthermore finally to begin what is more in addirion besides
o conchude next not-only ... but as well (as) in the same way

m uther words

notably

in fact

in partcular
m Lhis case

for this reason

to emphasize

truly

that is to say
certainly
important
frequently
especially

as follows

to put it
differently
including

for one thing

to be sure
namely

to pur it another
way

to enumerate

to repeat
indeed

to explain
markedly
in this case
specifically

most compelling
evidence

GIVING EXAMPLES, SUPPORT, EMPHASIS

as an illustration

in general

like

in detanl

Lo demonstrate

with attention to

first thing to
remember

to realize

to clanfy

by all means
such as

with this m mind
for instance

another key pomnt

SIMILARITY AGREEMENT AND ADDITION

in the same way

in the first place

not only ... but
also

ecqually likewise similarly

correspondingly morcover again

as well as and also

together with then hilcewise

as a matter of coupled wirh by the sane saken

fact equally

in the same to say !

fashion / way nothing of eqially impostant

in the light of similarly identically

in addition comparatively correspondingly

uniguely furthermore as

additionally not 1o mention Toa

ALTERNATIVE

alternatively rather the alternative is

another

on the other
hand

possibility would
be
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Proofreading and Editing Symbols

( %, Proofreading symbols are used to identify mistakes and lo state the needed corraction,
.sted below are tha most common proofreading symbots, along with explanation and
examples of each, =

Symbol Explanation of the Symbol Example
q Begin a new paragraph “ He explained the rules of
= Capitalize a lowercase letter Henderson middlo School
/  Usoalowercase letter great skiing trips in the y(mer
Aor\/ Insert a missing word, letter, or My friend Joﬂansew green car.
punctuation mark A
~ ~ ;
Close up space Som% body will help you soon.
D
Delete and close up taught my sister ebq\ifella
Delete a word, leftor, or punctuation mark  Joy gavem%o many reasons
thinty !
3 Spell out @lhe 3&inches of fabric
A Change the order of letters or words In mow of leaving, he lorgot

Move the circled words to the place
marked by the arrow (write #r in the

e n=#>0 @Sg§®(

margin.)
Add a pericd The problem was aasily sotved@
Add a comma Well 'l give it & chance,
A%
Add a space Toni usedthe money to start
Add a colon The lefter read:l “Dear Mr. Yen"
Add a semicolon 1l help you naw;flt's not hard,
Acd a hyphen lives on Twent%third Street
)
Add an apostrophe Jonaihanvs new computer
KA ¥ P
VvV  Insert quotation marks Sally said.”Good moming
The stet in the margin means “stay," My father was m!he‘?a’r;gry at...
—<" It marked lext stay as written Place -
three dots under criginal text,

Bt Frocfreacng Sivs C1939 by Incentive Pubicatons. Inc
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(FAEEENT Jed FAST PRESENT I FasT Taars AT
”'““Iﬂlmlmlmml |"m“"|m|"‘"lm ;
17 Group! IMFORTAMNT VERES T Broup: -AUSHT J -OUSHT
[ AR-DE-ME | WassWERE | 05tW Sur et
HAVE Bl T
CANE B
= = EATEE R
L. T FOUEHT
T TALGHT
== THENE
This
B Groups -STAMD / -3TOOD / -STOO0
& G@roupl FERCEFTION VERAS
| =Tarn [ | |
[ | upEnsTangs | ]
HEAR:
s T Broup; <E£« f «Es f <Es
SMELT
REED
FEDS
13
3% Srougs MO CHAMGE P
MEET
E i
coaT SWERT
TuTs
HEF 10~ Greup: -0 F =T # -T
HUET
LEY 1 Sunn
ATE LT
AEAD 1 e
=T ELo
&% Grovp. I-E/O-EF I~-EN ofd othess 11" @reug! =T F -T
BT L1
FHT =3 1
LHOOsEy LEARNT _
TRaeE LEF
E4TEN LIEHT
T oS
: EIVER wEAnT
ToREoT ZHaT
Fomsave L5
FROZTH TS
I
T el 18 Group: MISCELLAMEOUS
T BECTWE
FOEE FENDE
STEAL TR
Tt A
WTHE [¥T3
Wy L=
FATL
Fgroug - L/ WA S U T
i
BEER Ee
[ SR
ey T
Sl “HIH T
ANTHE o - - e
T THIRD PERSON SPELLING RULES

(SIMPLE PRESENT ONLY)
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