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2
supervision and remadial instruction, and (3) to study the effect of
such a supervisory and remedial program on the reading accoplishments
of the firet six grades in the John Nevins Androws school.

Importence of the studye It is well understood by teachers at
alnoat every level that basic reading ability iz essential to all
othar loarning, and that much of the current educatiocnal dilemma stems
from the fach that many students do not learn to read officiently in
the alamentary schoole. Al80 becauss of the religious emphasis in the
Soventh-day Adventist schools, it is necespary that the students
achieve facility in the resding of the Bible and the books of the church.
Any device, therefors, which can inorease the quality of the overwall
readine program is vorthy of thoughtful consldoration and investigation
85 that the most efficient means may be employed in othor denominational
schools.

Methods used, Study was given to the basic philosophy of Chrise
tian education of tho Seventheday Adventist school system as set forth
in the writings of Mrs, Hllen 0, White, particularly as they apply to
readinge

Study wvas also given to general metiods of supervision as well
a8 reading supervision as set forth by experts in the field of reading,

Intensive participation and observation in the regular classroonms
of the John Nevine Andrews school, including actual partetine tesciing
in most of tho classrooms, gave opportunity o evaluate classroom pro-
cedures and to compare them with the best of currest practice as found
in educational literature.
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As nearly as poosible, tie best methods of superviaion and remed-
1al ingtruction, individusl and growp, were put into practice in the
John Nevine Andrews school, and both objective and subjestive results
were obtaineds This included an alleschool tosting program as well
as frequent testing of remedial reading students,

Scope of the problam, Study was limited to the supervision of
reading and remedial instruction in the firet six grades of JA and the
results obtained in the sehool year 195859,

II. DIFINITIONS OF TERMS USED

Supervisape For lack of a more comprebensive titls, the temm
"gupervisor® was uzed to designate the autiior of this study when vorke

ing in & supervisory copacity.

Remodial reading teagher. In the same way, the terms "remedial
reading teacher® or "rosding teacher®™ vere used to designate the author

when working in ths remedial phase of the reading program.

Actual grade placements The sctual grade position of a ehild or
a class at a given timo is ealled the actual grade placement, and is
mwu—mum“mmmm In
Chapter VI the term 48 used to indleate the grede position of the various
classes at the time the tests were given, For example, at the tLime of
the first serics of tests at the end of September, the actual grade
placement of all classes was o1 sbove their grade or 2,1 for second
graders, 3.l for third graders, L.l for fourth graders, eboe There
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are ton fourewesk mocths in the school yoar. Thus one-tenth 1s equal
to one school monthe At tis time of the last series of tests at the
end of April, the eighth month, the actual grade placement for all
clagsses was o8 above their grade or 2,0 far second graders, 3.0 for
tudrd gradars, L.0 for fourth gradars, and oo forthe Actual grede
placenent must not be confused with measures of achievemente

IX, OROANIZATION O THE STUDY

The study is divided into soven chapters. Chapber I states the
problem, 1ts Luypart, metiods, seope, and organizatlon, and Chapter II
briefly roviows related studies in reading supervision, Criteria
based on current practice ae found in educational Mtersture Lnclude-
ing the writings on Christian educstlon by Mrs. Hllen G, White are
presonted iu Chapler ITI, Chapter IV indicstes practices in the
schoal of participation at tho cutset of the project,

Chapter V indlcates the manser in which the supervisor attemptoed
o carry out the objeotives of Lhe reading program in the John leving
Androws olemsatary school according to the eritaria listed in Sgction
B of Chapter IIT, Both objective and subjective results of this pro-
gram are given in Chapter VI, The final chapter includes the Summary,
conclualons, and genaral recormendaticns for isprovement in the school
of participation and in Soventheday Advontist schools at large.



CGHAPTER II
REATED BTUDIES

In 1955 Dre Rudolf Flesch in the bost seller, Why Johnay Cantt
i8adjad Mbat You Can Do Aboub Thyd dealt tio Asarican poblic sehool
systen a hard blow, bringlng much public eriticiss and arcusicg con
sideratle controversy regarding certain of the present systems of teach-
ing children to read. Though undoubtedly unfair in his accusations, and
unsclentific in his suggested curceall for the problem, his indictment
probably did no lasting harn and perbaps some real good in that it
caused educators to re-examine objectives and re-gvaluate metiods,
improving wherever nocessary and recognising that mare could bo done
to better the instructional program in readinge Since then therc has
been a steady stream of published material regarding different phases
of the teaching of reading which has grestly contributed to those who
are seeking for something better.

The ultimate responsibility for the success of the reading pro-
gran of any school seems to be placed upon the prineipal.

Raubinger says:

As never before, the principal must assume a position of

educational leadership mmwum.m.-
noeded m-nﬂ-d
day guidance ’ by e W

1
About 18 Crew Torks  HArPoY £ BFORASFS; T0SET, 022 Jpo- o o
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fielen Hayl states a similar truth when ahe indicates the responsibility
of the principal and the supervisor to help the individusl teaghor to
estimate the value of his classproom procedures and the results of his
work, and to assist hin in planning improvements.s

One of the noat emphasised principles in teaching roading appoars
to o that of making the proper allowance for individual differences.
Bmett A. Betts discusses the problems created by treating all eiile
dren according to the "average,” indicating that educators may £o dane
garously off the track ly that method. He ealls the fourth R "regimen-
tation in the classrom,” and suggests instead three types of grouping
for reading purposese-one for basic reading, one for specific needs,
and one for interost arcas, using books on different levels tut in the
same interest arca.l

In a discussion of exceptional children in the regular classroom,
Ire Jack We Bireh glves a nunber of specific suggestions for enrich=
ing the program of gifted children, lo states that even though thay
easily coplote the development of firstegrade skills by the middle of
tho term, they should not be held back nor confined to reading widely
in supplementary material, important as it is, Rather, they should

2 Froderick M. .wwwuanmm,-
Zlugstion Digest, XXIIT » Pebruary,

et e v aIOat: s T Bt

L Bmett A Betts, "Reading and the Fourth R,” Elemsentary Sngliah,
18-25, January, 1950, .




bo introduced to sceondwor third-grade reading skills in the basic
readers as soon as readiness and necosalty for the skills becone evie
dent, even if the ehild is still in the firet grade.S

The Joplin plan, waich Las received coasidorable publicity
puts all fourth, fifth, and sixth graders into homogeneous groups for
reading rather than simply grouping within a single classroom, and has
mot with rather phencmenal success.® A similar eperiment with the
third and fourth grade children in the Ronald schodl in Seattle, Washe
ington, was reported as having more advantages than disadwantages,
though data were not sufficient to prove its worth statistiecslly as yet.7

5 Jack . Bireh, Cbildren in Your Regular Classe
roon,” The Grede Teasher, 75i3ff., Warch, 1950,

6 Roul, Tunlay, “Johnny Cun Read in Joplin,® Digest,
(January, 1958), hlehle Lo fouter'e

7 ssther Skonnord Carlson, and Joyce "An Experinect
in Grouping Pupils for Instruction in Reading," m Elemontary
Principal, XXIV:S3«57, September, 1955, e



CHAPTER IIX
CRITSRIA FOR THE SUPERVISICH OF READING

A wide varicty of curreat literature, as well as the writings
on Christian education by Mrs. Ellen 0. Vhite has boen studied in order
(1) to establish a set of broad objectives for the reading program in
the Seventheday Advantist church school, and (2) to detarmine some of
the ways in which these ocbjectives may be carried out through supere
vision. In the presentation of these criteria, each has been sube
stantiated Ly one or more authoritative references. These are in no
way intended to be comprehensive, tut have boen selected as the most
partinent in the literature examined. In this conneection, then, two
questions should be considered?

As hat are the broad objectives of the readiag program in a
Christian school?
1, 7o prepare the child for the higher school in heaven
and for service in this worldd,

You are laboring for time and for eternity, molding the
minds of your students for entrance into the higher schoole

The thought of the eternal life should be woven into all to
which the Christian sets his hands If the work performed is

! 2llen 0, Wnite, Gownsels $o Fareats aad Teashers, pe 200 £



xs:m«mum e, it may still be
the pattern of the

It should be the teacher's aim o overy youth under
mmbhumumw

mm.m-rnummw to be
trained for ilis serviee, ey

“!?:M de ua::.ﬁt'

a : one 8 vork.
They should labor harmoniously, imbued with the same
Wm ving to benefit the children

pysioally e to develop charecters
Rat wiXl Stand $he Dott of Semphabtans
2. To tesch children to read well orally with proper use of

the voloe.




3. nmmmuummwmtwmw

mﬂmw i
i &
?mmmm _w
w wu § mm m mnu
m..,mmm m
i :Jm
wﬁ_m_tw

Tid., pe 26 £

9 1mildred A, Dawson, mmawdn-&'nmum
m”

10 wnite, Counsels to Parents and eschars, p. L52.

1 mien 0. wnite, Testinonies for the Chureh, VI, 131 f.

12 white, Counsels bo Pareats and Teughers, p. 16

Activitics,” Mowatdsy mpltsh, 30-37,
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ninety-second, and ninety-third psalm.




he reads, applying the truths of the Bible to his own life.

o [the teacher] should not rest satisfied with the presenta=
tion of any until tho student understands the prineciple
e its truth, and is able to stato clearly what

creasing levels of difficulty in all subjocts of the curriculim,

:&muw that he wmmum':unc
» may

Emg.p.m. 17 wnito, @iucaticn, pe 23Le

18 1btde, pe 176

19 wnite, Testinonies to the Quaeh, VI, 25k
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Principles applicable to all learnocrs:

wmum.
% wnite, Ghristian Sussticn, pe 25
25 ide, pe 177

paet

Proceed at the learnerts
26 jack W, Bireh, "Exeepticnal Children in Your Regular Clasaroom,”

1. Begin vhere the learner is (or a little below that point Af
pace (
learning
3bif, Tue Grade Teagher, March, 1950,

:nsumnwmm).

sssimilate, and consolidate
% wite, Gounsels to Zeaghers, pe 261.

1&%&1&.
2 1odds, pe W3S.

you
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B. What are sone of tie proosdures wiich the Supervisor may use
%o garry out these objectives?

1. The supervieor will devise various means of Lmproving the
instructional program through ineservice educstion of the staff, Barr,
Burton, and Brueckner give a rather conclse cutline of devices availe
able for training purposes as follows:

Ae¢ Verbal means of tenchers in service including (1
mwmwzz)mmm (3)-{12-

SV T e ot

Be Dirccted cbservation as a msans of training tecachers in
sorvice ineluding (1) the directed cbservation of regular
classroon or (2) directed ocbservation of special
demonstrations provided by the supervisor or some mgmber of
the teaching staff for training purposes.

Ce Direct contact learning devices employed in the training of

teachers in service, including (1) teacher in the
formulation of instruetional plans and 3 (2) teacher par-
participation

ticipation in courss~af-study making; teachor

mmm«m-um&-! textbooks, supplies,
and (L) teacher participation in the formulation of
the eriteria mmquagmmmm

2. mwwmmt;mimdw
ing, both group and individual when necessary, and see that the results
are used intelligently in grouping ¢hildren and in selecting material for
them.

The Me Ae [montal ags] 15 a good index of the of reading
difficulty a child should achieves The I. Q. [in quo=

27 A+ 5. Barr, William U, Burton, and Leo J. Brusckner, Supere
vislon, po 867 fo g ’
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m]h-mmme;am at which a aidld should
progress in learning to read. L

3¢ The supervisor will help to interpret the reading progran
to the public, especially to the parents, and consult with individual
parents when noeessary.
Is that nob, then, our basic purpose for a program of
pretation of reading--to help parents discover the fact

are trying earnsstly to provide mMM\o
wmmmm&mﬂumwamm

mmmmuﬂﬂwm'ab
Le The supervisor will find and preparc materials to help with
the remodial cases as well as with the gifted children. e Panl Witty,
in discussing the gifted chlld, says that "perhaps the greatest possibie-
1ity for enrichment lies in the field of reading,"30
S« The supervisor will use various means to see that “reading
is belng emphasized as an all-sehool, every-teacher, overy-subject res-
Mhuﬂ'.'ll
in resding received by pupdls is of a
mmmmnmwm effoctively in
It is necessary for to recog=
mise pupil needs and develop sikills for this purpose

% Jack V. DBiren, Rsteieviag the Retarded Resdor, pe 9.

29
Alma Me Froeland, m’wmm The Natiooal

30 paul Ae Witty, "Meading for the Potential Leader and Future
Selentist," The Nation's M& 6115759, Pebruary, 1958.

3L paul A. Witty, "Johany Could Read Better," The Nation's Schools,
61:1i0=12, Janmuary,

”mn.apm. "eading in Various Burriculun Fields,* The
bducation Digest, MIII:L7-l9, April, 1958.
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6e The supervisor will help to develop an adequate and welle
organised school libpamy as well as halping to securs & rich variety
of books for the classroom, including sets of supplementary roaders
both below and sbove the grade level for each grade, This is one of
the items strossed by Paul Wittye3d

T+« The reading supervisor will relieve the heavy duties of the
teachier as much as possible by encouraging the use of older children to
help the younger, by providing special remedial help for certain students
when neccesary, by providing other relief for the teacher so that he may
have time for planning and preparation for hils reading classes., Hllen
Ge Woite counsels that ™. o « where the number of students is large
enough, assistants should Lo chosen from among the older ones. Thus
tie students will gain an experience of great values"3S

8¢ The supervisor will encourage the use of the teachert's manual
or g.idebook, espscially for inexperienced or inadequately trained teachers.

For all but particularly for newcosers in a school,
the Ouidebook umhwum'w

33 Donald D. Durrell, Inproving ieading Instructicn, pe 267.

3b paul Ae Wi wJudging the Reading * The '
seosls, CL160-1, .mawz Program,” The Nation's

% wnite, Counsels bo Pareats sad Teaghers, pe 200,
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% an administrator's Handbook on Reading, pe 7.




CHAPTER IV

PRACTICE IN THE SCHOOL OF PARTICIPATION: AT THE

OUTS¥T OF THE PROJECT

Extended obsarvation in the school of participetion yielded a nunme
ber of desirable, positive practices in the supervision of the reading
programy and a fow whieh definitely hinder progress but which are in the
process of being corrected. For the purposes of this chapter, the posie
tive prectices will be listed separately under (1) those perteining |
specifically to supervisory work, and (2) those pertaining more directly
to the classroom teacher,

I. Positive practices.

A+ In supervision,

1.

2.

Se

An awareness by the principal of her responsidility
for the success of tie reading program, and an open=
nindednoss toward new ideas,

An active inesorvice training program for teachaers.
Provision of a reasonably adequate supply of lib=
rary books for supplementary reading.

The utilisation of the older to help the younger.
An aetive public relations program through the Home
and Sechodl or Parent-Teacher Assoclation to aoquaint
the parents with instructional methods.
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6o Organisation of remedial classes with a remedial
toacher.

7. A ressonably good testing program.

Dy the teachling staff,

l. Ao enthusiastic and cooperative attitude toward the
ramedial reading programe

2. A sincere desire to lesrn better methods of teaching
readinge

3. Vide use of experience reading charts in the primary
grades.

L. Complete cooperstion in providing devices for motivae
ting outsids reading.

II. Undesirable practices and conditions.

A
Be

N

Lack of adequate space for a contral library.
Traditional teaching methods Ly some teachers making litile
or no allowance for individual differences. Also lack of
thoroughness in "following through.®

Apparently inadequate reading instruction as such in the
middle and upper gradess

Ghildwowned readers corresponding to grade placement,
nindering some children fro= being placed where they ecan
make the best progresc.

Lack of sufficient sets of supplementary readers.

A few inadequately trained or unsikilled teachers.



CHAPTER V
DUFLEUENTATION OF SUPERVISCRY PROCEDURES

Criteria for earrying cut the troad objectives of a reading proe
gran through supervision are listed in Sectiocn B of Chapter ITI. The
methods used to carry out these responsibilitiss are presented hare-
with in the same order as the basic criteria are listed in Chapter IIT.

1. Ioearvics sducatios of tbe SBaff. At Lie beglaning of the
school year a fortye-five minute individual conference was arranged Ly
the supervisor with each teachar to discuss test results, grouping,
readers to be used, and cther reading problems., Throughout the year
there were numercus informal conversations with each teacher regarding
methods, textbooks, and certain individual reading problems. Thesc were
initiated by the teachers themselves fully half of the time.

Tn several instances the supervisor Lad the opportunity of sube
stituting a full day or more in z clasaroom, and was sble to ovaluate at
first hand the reading accomplishments of the children, A confereance
with the teachor soon afterward proved a very profitable way to further
help her in her classroom mothods.

The supervisor conducted @tudies at four teachers! meotings on
purposes of testing, remedial methods, metiods of teaching curricular
reading, and ways of allowing for individual differences, both for the
slow and the gifted child, Two different teachers' institutes during
the year gave additional ideas and motivation for good teaching of
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reading, Oeccasional informal group conferences wore alsc held to die-
cuss problems in common. These often todk place around the lunch table,
on the playground, or in the hall, as well as in the clasaroom.

Bulletins, clippings, and other pertinent materdal on reading
were either posted on the bulletin board or circulated, A number of
new books on reading methods ware purchased for the teachers' library.

All teachers were oncouraged to take a ¢lass in the teaghing of
roading given at bLie noar<by Potomae University. Tuition was paid by
the schoal, and two were able to join tiis class, The Sixth grade
teacher, assisted by the supervisor, was the University instructor in
this classy, 80 four of the school staff had an intensive refresher class
in genoral and remedial reading methods.

At the beginning of the aschoal year the resding supervisor demons-
strated nows reading in three different classrooms, indieating the prine
ciples of curricular reading methods.

Since it was considered desirable to bring in out@ide authority to
provide an objective point of view, in January Miss Lucy Lockhart, con-
sultant from Veslayan Undversity in Connecticut, wss called in to bring
now ideas Lo the steff, She demonstrated both intermediate and lower
grade teaching methods io cwrricular resding for all teachers to obsarve.
She later spoke to the group in an evaluation session, giving prisciples
of teacher preparation, explaining how to develop reading readiness in
the entirs class, describing methods of gulding the silent and oral reads
ing, illustrating ways of dealing with individual differences, and demon=
strating how to stimulate caritical thinking,
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Teacher participation vas employed s a devide in all individual
and group conferences, as well as in the full teschers' meeting, partie
calarly in the formulation of instructional plans, choice of instructional
materials, and educational problemesolvinge Mors could have been done
in the formulation of criteria by which teaching may be evaluated and
improved, although other check lists, including the one in the appendix
of this study, wore presented to the teachers,

2. Inhe testiag program. At the beglnning of the school year
all ehildren in the first gix grades were tested. First grade children
were given the Murphy-Durrell Diagnostic Reading Readiness Testyl second
grade children were given the Gates Primary Reading Test,2 including
word recognition, sentence reading, and paragraph readings and those in
grades three to six vere gliven Form 4 of the Durrell-Sullivan Reading
Achievement Test’ as well as the DurrelleSullivan Reading Capacilty Test.l

The Capacity Test was a nonereading test designed to measure a
child's general understanding of voecabulary and factual material. A
difference of one grade or more in the rating between the achievement

2 -
e &&'mammn'wtmm

2 arthur T, ates, Cates Primary Resding Test.

3 Donald D. Durrell and fielen Blair Sullivan, Durrell-Sullivan
Lng Actievenent Test. -

b Donald D, Durrell, sad Helen B Sulliven, DurrelleSullivan Reade
iag Capacity Test.



23
and capacity test scores indlested that the child was not reading wp to
bis ability and therefore should have special help.

These test results, along with teacher judgment, were used as a
bakds in grouping the children in ths classroom, in determining the
groups needing spocdal remedial help, and in deelding what textbooks
should be used for them.

About six weeks before the end of Lhe sehool year eagh group was
rotested to check progress made under the supervisory and remedial pro-
grame The first grade children were :iven the Gates Primary Reading
Test, the second grade chlldren were given the Oates Advanced Primary
Reading Test, and those in grades three to Six were given Form B.of theo
Durrell«Sullivan Reading Actievement Test.

3. Public and parent relationse At two different Home and School
meobings and at two school board meebtings, the supervisor was requasted
to explain the testing and reading program to Lhe parents and board mem=
bers. The response was enthusiastie, and brought a flood of opportunities
for individual consultation with parents abt iiome and School meetings,
bty telephone, after sehool, and in infomal conversations al gatherings
where parents could Le contacted. Notes ware occasionally sent Lo parents
to keep them informed of the progress of thelr children, and sets of flash
cards were furnished to Some who asked to give thelr children extra help
at home.

In certain instances, consultatlions were initiated bty the supervisor
to help solve problems. In a typical case, an aye difficulty in a ohdld
was suspected, and a telephon: call to the mother brought about an eye
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examination, glasses to correct the difficulty, and subsesuent improve-
ment in reading,

In another case the mother of a nervous child who was consistently
bringing a mutritionally nmeager lunch; and who was evidently not gebtting
sufficiont sleep was contacteds Sho was very cooperative when she under=
stood the effect of this progrem on her child, The child scemed to find
now security and happiness in his consistently good lunches thereafter.

On firstegrade day in April the supervisor talked to the pareats
of the children who would be eatering first grade in the fall. She
explained the school's plan to provide a good reading program, and gave
them specific suggestions as to how better to prepare their children for
school during the ensuing five months.

he Naterisls of nsbrucbion, For tie purposes of the remedial
classes it was assumed that Lhe usual methods had failed and that a new
approagh to learning was necossary for succoss, Therefore, the regular
textbooks, workbooks, and classroon equipment for the teashing of reade
ing was avoided as much a8 possible, Instead of these, a wvariety of
special materials for the romodial classes were purchased or prepared
by the supervisor. Purchased materials includqd master copies for duplie
cating phonics and wordeanalysis exarcises on all grads levels, Dolch's
word games,5 ganes from Phonovisual Alds® and Remedial iduestion Center?

5 see Appendix B.
6 maa. 7 1bide
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in Washington, high interest level workbooks by the editers of Jy
ueskly Reader,® nesding Skil) Builders? on all grade levels, nunercus
nigh interest pleasure reading books on varicus levels, and four beaus
tiful large print Bibles. Teacher-sad: materials lacluded Wordo, a
rooteword game, & suffix and prafix game, a word ending game, and numere
ous sets of flash cards for various teaghing purposes.

For the regular classrooms, several new sets of supplemantary
Lasal re:ders, with accompanying workbooks when necessary, wers purchased
wvhere ncededs Flans call for still more sets to be added for tho next
schiool years

Se Huphasis on reading in sll phases of the school program. This
supervisory responsibility was carried out by means of the insservice
training program cutlined ia section 1, includlng individual and group
conference, demonstrations, and talks with principal and regular teathers.
The whole tone of the school was tuned Lo Lus new reading program by vare
ious devices of the principal as well as the supervisor.

6o Library books. In addition to numerous library books on hand,
& large mumber of library bookts have Leen purchased thls year to be used
in the classrooms, A separate, central library contains additional books
and resocurce materisle

8 see Appendix B.
? e,
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7« Help for teachers. The presence of an active organisation at
the John ltievins Andrews school called "The Teachors of Day After Tamorrow"
sponsored by the principal, provided much excellent help for the teachers.
There were about thirty girls in this club from the seventh and eighth
grades who spent from thirty minutes to an hour each day helping a
teacher to whom thoy wore assigneds In this time thay corrected papers,
gave special drill to individuals or groupe who noeded ity or conducted
reading groupse On the day of the special demonstration by Miss Lockart,
the girls took over the classrooms to free the teachers to watch the
demonstration,

Within each classroom the idea of using the more able to help the
less able was successfully promoted.

A remodial program wad set up to care for most of those who tested
below grade levele. A group from each clasarcom was given special instruc-
tion by the supervisor for twentyefive to thirty minutes each day for four
days a woek, except for the sixth grade children. They received one=fourth
umaﬁumsozmmm This relieved
the teacher of responsibilitics she felt for these remedial cases which
she did not have time to fulfill,

In many instances, the children who were sent to the remedial
classes were thoso wio needed Lhe most overwall attention in thelr own
classrooms. Many were the disclpline problems. Therefore, when they
vere at thelr speclal reading class, the teacher had a more ideal situa-
tion in which to work with the remaining groupsS.

Though not exactly remedial in its purpose, one firet grade grow
was given special training in auditory discrimination further to prepare
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them for reading instruction.

The remedial room was a small comer in the school auditorium,
closed off by folding doors and equipped with a table and chairs rather
than desks, a floor lamp and a bookease. Some of the children called
it "our little house,™ for it soemed to give an atmosphere of informal
coziness in contrast to the classroom, Inasmuch as the typical situa-
tion had not brought success to the children, it was thought best to
adjust enviromment and method sufficiently to provide a now avenue of
learning.

The principal and each teacher emphasised to the children that
momberahip in the special reading classes was a privilege, and it wvas
s0 considered throughout the year ty almost sll concerneds. The word
"remedial” was not used in the prescnce of the children.

8. Use of guidebook. All teschers were furnished with and
encouraged to use guidebooks for their basal readers and other printed
materials as helps in teaching curricular readinge In more than one
instance, it was obviocus that conscientious use of these helps brought
about specific improvement in tie teaching of reading in the classroom
and thus better achlevement Ly the students.



CHAPTER VI
OBJECTIVE AND SUBJECTIVE QUTCOMES OF THE SUPERVISORY
AND REMEDIAL PROCRAM

This study was necessarily limited Ly the fact that no records
from previous years without a supervisory and remedial program are availe
able for cumparison. However, certain results from tie testing program
indieate significant gains in the reading program of the school. These
objective results are illustrated by grephs and charts on the following
Pagese

Other results,though not measurable Ly tests or other means, are
nevertheless significant and are reported as part of the outoomes of
this study.

I. OBJECTIVE OUTCOMES

Qain Compared to Hormal ixpectation
The Durrell-Sullivan Reading Achievement was given the last of

April, 1959, to 285 children to compare achievement with the beginaing
test givan the last of September, 1958, In this time of approximately
seven School months between tests it was normally expected that the ,
average gain for & child i~ any given grade would be o7 of a grade. Tils
normal expectation is indicsted by the red shaded area in Figure l.
Actual increments are illustrated in blacke. It can be seen that all
classes excecded this normal expectation and that the third grade made
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the greatest gain with the second and fourth grades coming very close.
Since twenty out of fifty-four students in tho sixth grade had very
nearly reached, or had exceeded the maximum for this test in September,
they were not retested in April. This fact naturally limited the posoie
bllities for average galn io this class.

Reading Achiovement Cospared to Actusl Grade Placement

In Flgure 2 tho actual grade placoment for each grade in Sgptember
is indicated by a solid red bar and in April by an extended red shaded
bare This shows that each grade achieved on the average «8 of a grade
or more above the actusl grade placement in the final test,

The highest achievement over grade placement was made by the
fourth grade with 1.7 gradas over their L.8 asctual grade placement in
Aprils It will be noted that the achiovement of this fourth grade vas
Se0 in Sepbember instead of L.l as would normally be anticipateds With
80 bhigh a standard already achieved, a substantial increment in the seven
months, September to April, would hardly be expected., lowever, the stue
dents not only maintained their tentheofepoint per month, above their
already high achievement, but also more than doubled this to a 1.5 grade
gain, or 15 months! galn in 7 monthse-gbove their September level (which
already was nearly s full grade above the norm,)

iven the first grade, an ususually bright and mature group achieved
an average of one full grade over thoir actual grade placement of 1.8.
only two first grade children falled to roach this level,

1 Ses Definition of Terns, pe 3.
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Grades Achieved

. ACTUAL GRADE PLACEMENT IN SEPTEMBER (.1 ABOVE GRADE)
(/7] ACTUAL GRADE PLACEMENT IN APRIL (.8 ABOVE GRADE)

- ACHIEVEMENT IN SEPTEMBER
INCREASE IN ACHIEVEMENT IN APRIL

FIGURE 2

AVERAGE READING ACHIEVEMENT BY GRADES

COMPARED TO ACTUAL GRADE PLACEMENT?*

% No achievement test was given to the first grade in September,
#¢ See Definitions of Terms.
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Reading Achievement Comparod to Reading Capacity

Since one of the goals of the reading program was to help every
child read up to his capacity, it was determined by the test results in
grades three to six, as nearly as such results can be absolutely valid,
what percentage of students were reading up to their capacity at the
tine dach test was given. Figure 3 indicates these results, At the
end of September only Lh.5 per cent of 180 ehdldren were reading wp to
their capacity, while the test results at the end of April showed that

82 per cent were reading up to capacity.

Actual Orade Placement in Comparisons

It is always well to consider actual grade placement whea study-
ing the reading achievement of a group. Those students in each class
who were not able to achieve grade level varied fromd to 3.0 grades or
points belaw. That is, if one ¢hild should be in grade 6.8 one month
before school is out, but actually achieves 5.8, he is 1.0 points below
 grade placement, Or if another child were 6,6 at that same time, he
would be 2 of a point below grade placement. On this basis it was
decided to total the number of points below grade level in each grade
for the first test in September and note the improvement as these points
were diminished at the second test. This would naturally be a check on
the remedial groups since they were made up mostly of those who were
below grade level. This is shown in Figure L.

The number of points below grade placement as shown Ly the test
at the last of September is illustrated on the chart in black, and the
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FIGURE 3

PERCENTAGE OF ALL (180) STUDENTS IN GRADES THREE TO SIX READING
UP TO THEIR CAPACITY AT THE END OF SEPTEMBER COMPARED TO THOSE READING

UP TO CAPACITY AT THE END OF APRIL
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ounber still remaining the last of September is fllustrated in red, The
drastic cut in those umanted points in the thlrd and fourth grades indie
cates vory effective teachiing of reading in these grades as well as the
possibility that students in these grades are nore receptive to corrective
measuros and special emphasis in reading than in the fifth and sixth
grades. Though the sampling in this testing program wus not axtensive,
theso results may well mean that the third and fourth grades are the
last reclly good chance to start the average child on the road to effie
cient reading wille in the eclementary school.

Zain in Deacdial Classes
Pigure S'which shows the gain in achievement in the remedial

classes as compared with the gain in the school as a whole indicates
that slow learners and emvtiooally disturbed children who make up the
larger share of the remedial groups can gonerally keep up with thelr oun
grades if they have gpeclal attention, Tho relatively low gadn in the
sixth grade remedial classes was likely due to the faet that they recelved
less than half of the instructional time that the other classes received.

- Auditory Discrimination

A separate experiment in auditory diserimination with a growp of
first graders is illustrated in Figure 6. The MurphyeDurrell Diaghostic
Reading Readiness Test on October 15, 1958 showed that eight children
were weak in auditory discrimination, For the next elght weeks they were
given gystematic ear tralning by the remedisl tsacher for twesty-five
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-Comparative achievement
scores of entire first grade
and remedial group at beginning
of experiment.
Comparative gains of entire
first grade and of remedial group
after eight weeks.

FIGURE 6

EIGHT-WEEK AUDITORY READING READINESS EXPERIMENT
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minutes a day, four days & week, The olass as a whole was given some
training Yy Sheir homeroonm tescher, On December 10, 1958 the whols class
wao retested and averaged 95 percentilo, The remedlal group had improved
100 per cent and oqualed the average of the whole dlass, It is quite
poosible that these ehildren would not have succeeded so well in reading
Af thay had not had this preparstory training.

II, SUBJECTIVE OUTOOMES

Parentetoachar “elationsiips
There were many outeones which could not be objectively measured.

It was often expressed by various teachers that the presence of a reading
supervisor in the school gave them a feeling of conlidence in doing what
they fall was the right thing though parental pressure might be contrary.
For instancs, it was recognised Ly the supervisor and classroom teacher
that certain ehildren would not be capable of finishing all of the pre~
soribed books for thelr grade, even though they had been purchased for
them at the beginning of the year and even though the teacher felt that
the parent would expect them to be completed. Howewver, certain other
sehool=owned books were used by the chlld whiech were on his learning level
and the more Gifficult books ware laft to be finished at a later tinew
probebly at the beginning of the following school yeare The supervisor
was depended upon to support the teschor in this decision.

Changes in Clasaroom Assigmment
In the case of any reading problem the teachor felt that ahe ecould

depend upon the support of the supervisor, When children were to be
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changed from one room to another or if there was a question about where
the child should be placed, the supervisor was always asked to test or
otharwise chock on the child te recommend grade placement.

Parental Satisfagtions
Faronts often indicated enthusiasm and satisfaction with the accom=

plistments of their children in reading, The fact that cach clild was
being tested and supervised ly someone who had made reading a specialty
soemed to be very gratifying to thems Also when it was known that reme-
MMmhmuu,cm&mWMthumw
for their children or expressed sppreci:tion if their children had already
been assigned to a group. On several different occasions speakeres or visi-
tors at the school mentioned the adwantage of this special help--indica-
ting the progressive nature of the program and complimenting the school
for this phase of ite work.

Teacor Motivation.

Aftor the second series of tests were given, some of the teachers
vare 8o anxious to get resulte that they checked the tests and reported
to tho supervisor before the day was overs One corrected her papers dur-
ing a free period and the noon hour and had the results ready defore the
afternoon sesoions, All were greatly pleased with the progress made, and
voiced the dosire to redouble their efforte during the remaining month of
the school year for those students who were atill below grade level,
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Dmportance of Student Attitude

One of the big secrcte of the success of the remedial reading
groups was the fact that membership in them came to be regarded as a
privilege by almost all concerned. The interesting devices, gmmes, and
other special methods used helped to maintain this popularity throughe
out the year. Almost every day for the first several months one or more
students not in the groups requested to come until they finally bocame
resigned to the idea that there wus not enough room for any more.

A vory nervous group of three second grade boys, all with emo-
tiocnal problems caused by hose situations, were so inattentive and un-
disciplined at the beginoing of the sehool year that they could not con=
contrate on even the most simple reading game long encugh to enjay ite
After patient use of varied means to Lring them success in their work
by the middle of the year they were begging to play the geme every &y,
and had advanced enough to handle soversl different types of games suo-
cesafully, Ry the end of the school yesr they were able to concentrate
on any one projeet for the full perdod of thirty minutes, whether it was
thelir reafling workbook, a reading gams, phonetic spelling, or flash
card drill,

Their interest, however, was high from the very first. So
anxious were they %o come that their home room tescher had %o come and
get them tarice when thay slipped out of their own room too earlys She
strictly instructed them not to loave until the clock indicsted, but
“mmwmmwumummmm
buay with other groups or not,
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Spectal Gase oo 1

(ne especially interesting ease was an eleven-year old Anmerican
boy from the mission fleld who was placed Ly age in the fifth grade, His
mother indicated that he would be very shy since he had never been in a
regular school before, but bis home room teasher was not prepared for his
complete lack of response not even an "I don't know." She soon decided
not to cause him and herself undue embarrassment and thereafter did not
ask anything from hime She reported the situation. In the routine read-
ing tests, his achiovement score was 8> low that it actually did not regle-
ter on the chart, since the test was for grades three to six. His rate
ing was left at the very bottom of that tost charte-2,2--but it no doubt
was less than that, for his oral teebting indicated pre-primer level. le
had ot yet learned cursive writing, and his spelling was nil. Hi® read-
ing capacity soore was 5e5.

o was given some individual help ty the remedial instructor, and
worked with his own grade's remedial group whenever it was possible. fe
was not a fast learner, but reacted beautifully to individual and small
group work at his level, responding with enthusiasn to the activities as
any ncrmal boy would. i@ also became fond of the remedial beacher, no
doubt as a rescuer from Lis storm of distress, and tried to please her in
every way he could.

Sinoe he was to leave the sehool at the end of Pebruary on his
vay back to the mission fiecld, and sinee it was evident to his regular
clasaroom teacher that his tise in his homercom eould not be effectively
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utdlized (his home room teachor sald that he was nothing more than a
"vogetable® there), it was decided about the first of Jamuary to bring
him to the remedial room full time. There Le was given a separate
little table and lamp for his study. There he hayplily read books on his
loval to make his string of stars on the chart as long as posaible. He
also did his workbook, speclal phonles exarcises, and vas called in to
participate in as many as three or four differont remedial groups in the
dayes His mother reported that the change "delighted" him,

On Pridays when the remedial reading tescher did not come, he
dovotedly accomplished all she had assigned, Often he came before school
or stayed after school of his own volition to do mores On many occasions
he would finish a bock and bring it to the reading teacher with the com=
menty, “Boyl that was really a neat booki"™ and he would recommend books
he had read to others., iHe seemed not to be selfegonscious about their
bedn: sinplo bookse

A few days before he was Lo leave he was given a Durrell-Sullivan
Achleovement Test to compare witii the ane at the beginning of the years
His rating by then wao 3eli==a gain of 1.2 in about four months. lowever,
since 1t was & timed test, and since he was naturally a elew, deliberate
eidld, it did not actually indicate his true reading powers le wss able
at that tine to read and do fourth grade workbook material accurately
and with reascnable ¢ase. e had practically mastered the essential

phonetic and word analysis principles for that grade level, and could
attack alnost any new word accurately. Just to sce what his word recog=
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nition and comprehension power night be if not limited by time, he was
allowed to continue his test after the score was determined at the time
limit, That time his score was he6, Also on a Weekly Reader tined test,
his grade lovel was L.2,

owever his true accomplishment was not measured in grades
achleved but in the faet that he learned to read and lowe it. liis first
objective whan he reoasched Califarnia was to have his mother talke him to
the pubilic library so that he could find scme more books to reads e
showed every indication of being well on his way to normal reading
abllity.

Special Case los 2
A boy of the alow, deliberate type in the fourth grade had reached

the place where he said openly that he never would be able to reed and did
not care anyway. After romedial help his test score showed a gain of
1.5 grades in seven months. lis greatest gain, however, was his con=
fidence in his own reading ability. e now volunteers to read orally

in bis homeroom and, according to his homeroom teacher, reads correctly
aod exprossively. His workbook work 18 neat and ascurate, and though

he is sbill slow, hic speed has increased considerably.

Speaial Case No. 3

A cortain third grade boy seemed to find security in his reading
class which ho apparently lacked at home. !le often came before School or
at recess time just to say "uello” to the reading teacher or to tell some

inecident that happened at home or on the way to school. lle formed the
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habit of bringing his lunch with him to his class which met Just before
the noon hour and begged to stay there to eat luneh, laber all four
boys of his reading group asked to stay to cat their lunchs All the
children of the reading groups vers the remedial teacher's “special
friends.”

Use of e Biblo and Spiritual Oubcomes
The attractive large-print Bibles were a constant source of ple=

asure for tie students of Lie remedial classes, The elevenwycar-old
boy from the mission fiecld was so delighted to find that he could actu
ally read the Bible that he arranged with his parents to buy one each for
him and his brother of that same kind, A favorite activiby of his which
was shared by two sixti grade boys was alternate verse by verse roading
of those Bibles.

Sevaral interesting iacidents resulted from the first fow Limes
the second graders used the Bidbles. After cach cuild was given a Bible,
the teacher told them that it was always best to say a little prayer
before opening them to ask for speeial help and understanding in thelir
reading, After the teacher's prayer early in tieir remedial experience,
the thildren wore asked to open their Bibles as near to the middle as
possibles There they found the Psalas of David, and the teacher shoved
bow the word Psalm looked and explained what it meant. Then she helped
them find the 23rd Psalm, and they were thrilled to find that they could
"read” it, Actually they knew it from neuory.
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The next day the first one to arrive at tho class was a little
girl wio begged, "Oh, ploage, may we road the Bible first again today?
And please show me again how to find what ve read yesterday so I can
read it to my Mommie," Then before the teacher had a chance to mention
it, one of the children sald, "Don't forget we have to have prayer bo-
fore wo open ite." When one child was agkoed to pray, she said, *But I
don't know what to say." After being reminded by questioning what sie
should be thankful for and what she wanted Jesus to do for the group,
she prayed about like this: *Dear Jesus, thank you for the nice Bible.
Please help us to learn to resd it and undorstand it, And help us to
read your Dible more. Ffor Jesus'! sake. Amen,”

Another child asked for the special privilege of taking one Bible
to her homercom for the next "Show and Tell Time™ to show and read to
her classe
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CHAPTIR VIX
THE SUMMARY, CONCLUSICHS, AND RECOMMENDATIONS

It is the purpose of this chapter to sumsarisze the objectives
of the reading program in tie Seventhe-day Adventist church sehool and
the ways in which these objectives were implamcated turough supervision.
These have been form d Ly the study of church and other oducational liter-
ature as well as by the study of current methods in the school of parti-
cipation. Results of the supervisory and remedial program are also
briefly presenteds

Conclusions resched are bassd on these same data and recomendae
tions include those for improvement in the sghool of participation as
well as for further study in tis field of reading.

I. THE SUMMARY

The broad objectives of the reading program in the Seventh-day
Adventist chureh school are as followst

1. To prepare the child for the higher schodl in heaven and
for service in this world,

2. To teash ehildren to read well orally with proper use of the
voleee

3« To develop Lhe ehild's interest in and desire for good reade
ing, especlslly of the Bible and the Spirit of prophecy.

ke To teach the child to understand, orgsnise, and appraice
what he reads, applying the truths of the Bible to his own lifes
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Se To teach the skills the child needs to Lring success at
inereasing levels of difficulty in all subjeéts of the curpdculun.

Thare are a mumber of specifie responsibilities for tio super-
visor in earrying out thase objectives:

1. Ineservice education of the staff,

2. The testing program.

3. Publiec and parent relations,

Le Materials of instruction.

Se Bmphasis on reading in all phases of the sehool program.

6. ILibrary books.

7+ Help for teachers.

8. Use of guidebooks

Various mesng, including an extensive remedial program, were
used in the school of participation to implement these methods and
through them to brinsg about an improvement in tie over-all reading pro-
gram of the schoal. Results of the testing program indlcated significant
gains in eagh grade as shown in the following tables

GRADE AVERAGE ACHTEVEMmNT AVIRAGE ACHIEVEMINT OATHR
IN SEPTEMBER I APRIL
1 - 248 e
2 i-l Lel Lak
B Se2 1.8
; 56 & v
6 €e8 746 o

——

1 normal achievement here would be o1 over grade--2,1 for second
grade, 3ol for third grade, cte.

2 jnormel empected gain would be o7.



II. CONCLUSIONS

There seens $o Lo nore agreement among authorities in the reading
£i0ld converning cbjectives, responsibilities, and methods in tis resde
ing program than evopr before, mmmwmsumw
as a defense against outslde attack as well as the result of the trdal
and error methods of the past when the pendulum of allephonlos vee no=.
phanies and other theories Les swung too far, now bringing-almost all eon-
corned to a more middlewofethe road poligy. Frosent methods are not
unaciontific, however, for thay are based on a great deal of resesarch
and practical study.

Mw‘ummmm.wm
vocabulary hes been developed, oral reading oanly after silest reading,
allowing for iadividual differences by diffurent aetinds of grouping,
and mastery of one level before proceeding to the next are typical of
those whieh are i widespread application at the present time, The
principal difference between the methods and objectives of the Seventh=-
day Adventist elemeatary school roading program and thave of any other
school is the difference which is evident in the basie philosephy of
education; nsmely, to prepare the chlld for eternity as well as for ser-
vice to others in this present life, This accounts for Lhe great empha-
sis on the study of the Bible and the books of the church in the deno-
ninational schools.

It is oclear that the effect of a readlng supervisary program
helps to brin; about an emphasis on reading whleh would nob otherwise
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exist: (1) The testing process itself stimulated in the teachers of
the school a consclousness of reading weaknesses and an analysis of
the type of reading difficulties present in their students; (2) This
in turn motivated them to try to do something constructive about it) and
(3) the fact that all were working together in the program accented this
notivation,

It brought about a closer relationsidpy with parents, particularly
those with ehildren in the remedisl groups and developed in thex a
grester appreciation of what the school was Srying to do for thelr chile
dren.

Improvement in reading ability gave a number of children new cons
fidence in thomselves, botter attitudes toward reading and learning in
general and thus greater security in the schiool and at home,

The teaching of ramedisl groups made up larvely of ewotionally dis-
turbed ohildren kept tham gaining at a normal or grester rate vhich pro=-
bably would not heve been possible without special attention. This also
helped to imep the total school record high.

This study, though limited in its seope, also strongly indicated
that grester gains can be made at the third and fourth grade lewvels,
both remedial and otherwise, than at any other level,

III., RICOMUNDATIONS

In addition to the methods and materials used in this expariment,
the following procedures are recommendeds
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1. Increased in-service education of the staff in grouping and
caring for individual needs, including specific help for teachers whose
pupils did not show consistent gains in this experiment.

2. A system of achool-owned readers, including as meny sets as
possible of supplementary readers on the same levels as the basic
reader, end on lower and higher levels.

3. Increased emphasis on reading instruction as such in the fifth
and sixth grades,

Lo Increased in-service training for middle-grade teachers in
teaching reading techniques for the general student at that level as well
as for retarded readers,

S5« Establishment of & central litrary or some method of sharing
library books from room to room to inecrease availability to more chile
dren,

6. The acquisition of readsble, large print Bibles for all chile
dren from the second grade up.

7. Oreater use of teacher participation in the formulation of the
eriteria for evaluating and ultimetely improving their own teaching tech-
niquese

On the basis of experience gained in this experiment, the following
recormendations are made for further study:

1. The use of the Bible in the reading class.

2. The treining of the voice in the reading class.

3+ The possible broader use of oral reading.
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L. The utilisation of parents to help in the reading program,
especially in pre-scheool preparation,
S, The relative effect of remedial programs on the intermediate
and primary grades.






BIBLIOGRAPHY

BOOKS
Barry, Ae Se, William H, Burton, Leo Je Brueckner. : Hew
ru-lu D. Appleton=Century m. Incey 1938,

A comprehensive treatment of and practice of super-
mwmmwmxvum

,mmm New York: Vorld
mmm-amqu-
excellent

mm classroon
teaching.
e B, LA S f g e I e 2 e I

An attack upon the method of the teaching of reading
in the American public schools with material and instructions
for parents to teach their child'at home.

White, mmmuzmmmm: Inter-

An old but basic presentation of the prineiples of Christian
education applicable to current times.
to and Mountain View
—aXisarstes PETEETA 1913 )



PUBLICATIONS OF LEARNED SOCIETIES

gm&gw. New York: GScott, Foresman and
’

MMW Bloomington, Illes

%w (A Handbook for Parents Whose Child Will Soon

e Washington, D. Ce: Department of Elementary School
Wuncmwmmummw
ments of the National Education Assoclation, 195h.

mwmawmm* he Hatlon
Kineteenth Yearbook of the Depart

Vol. X1V, w’m. July, m

"Reading for Todayt's Children."
Thirty-fourth

(How Your auumunuumn—.m
Department of ilementary School Principals
mumwmmww,wam
National Bducation Association, 1956. LO pp.

PERIODICALS

Betts, Bmmett A. -nmumrm:. Hlementary English,
January, 1958, pp.

m.uh.unkv. z?and “M!&rmm The



Sk

D-‘-‘hllﬂdndh "The Role of Oral Reading in Sehool and Life
vities," ilementary Eaglish, Jamary, 1958, pps 30-37.

Dickhart, Audraye "Breaking the Lock-Step in Reading,"
mgiian, January, 1958, ppe Sk=56. Aoty

Dolch, E. Wo ™So You Are GCoing to be a Remedial Teacher,"
Q&m.m.».m " Hlemeatay

Raubinger, Frederick M, Instruction is Your Business,"
Bducation Digest, 23: February, 1958,
Senn, Milton J. Es. Comment on "MeCall's Teacher of the Year," s
BSB.W.SB-GO-» .

Spache De "Reading in Various Curriculum Flields,” The Edu~
u&&. 23sh7-19, April, 1958, e e

Tunley, Rouls "J Can Read in Joplia," The Reader'!s Digest, Jan-
vary, 1958, pre

Hiriam Z. "Another Way to Meet Individual Differences," Elemen-
MM. 1958, ppe 2670

Witly, Paul A. "Johany Could Read Better," The Nation's Schools, 61s
.m.m.

. "Reading for the Pobentisl Leader and Future Selentist,"
The Nation's Schools, 61i57-9, February, 1958.

. ’W the Resding Program," The Nation's Sehools, 61160-1,

STAKDARDIZED TESTS
tielen Aey and Donald D. Durrell.
HUrphy, o oy Narphy-Durrell Magneshis
Ostes, Avthur, Q000 Zringy Muafing et
Durrell, Donald De, and Helen Blair Sulli Durrell-sullivan
g’w__w_. ey Rt

nmg.wngaohnw&mM Durrell=Sullivan lead-







APFIEDIX A
CHECK LIST FOR EVALUATION OF THE READING FROGRAM

The fallowing check list was constructed on tie basis of the
data gathored by the study of educational literaturc, both external
and church, and cbgervation of current prectice in the sehocl of partie
cipations It may be used by the supervisor ia evaluating classroom
procedures in resding instruction or by a teacher who wises to evaluate
bis own reading programe A unore detalled chock list might be of value
for tie Leacher!s use, particularly if he is fnexpurienced or inadoe-
quately traineds

Tiis check list was organized in lemms of the Lroad cbjectives
set forth in Chapter III. A rating plan from a low of one to a high of
five was suggested to elicit the appropriate response. The total pos-
sible on 22 itoms below was tuerefore 110:

1. Preparation for service in this world and the higher school
in heaven.

( ) a. Does the teacher seem to be aware of uis Godegiven
responsibilities?

{ ) be Does the teacher work together with the parents in carrye
ing out their common purpose?

{ ) e« Is thers a spiritusl emphasis in all teaching?

2. Teaching childron to read well orally with proper use of the

voice.



( ) a

( ) b

( ) e
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Does the teacher have students properly prepare for oral
reading and use it for its intended purpose, keeping to
a mintmum or eliminating entirely the "easy" metiod of
reading round the class in routine fashion?
Arve all the principles of good oral reading being deve=
loped from the first grade g up?
Ts proper broathing and use of the volce developed?

3¢« Developing the child's interest in and desire for good read-
ing, especially of the Bible and the Spirit of propheqy.

() =

( ) b

Is the setting of the classroom conducive to interest in
good reading? (Bulletin board, library table, etc.)

Is the Eible given its proper place in the reading pro-
gram, beginning with simple, well-known verses and chape=
ters and proceeding to other more difficult passages as
siil) permits?

Is the reading of the Spirit of propheqy brought in as
soon as the child is able to read even Small sections of
i%?

Does the teacher provide motivation for the reading lesson
by his method of assigmment?

Do bagic readers and library books follow the prineciple
of the proper reading for children who are being prepared
for heaven?

. le Teaching the child to understand, organize, and appralse what
be reads, applying the truths of the Bible to his own 1ife,



( ) a
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Does the teacher use thoughteprovoking questions?

( ) bs Does the teacher teach the child to think clearly by

allowing him to tell what he has learned, by writing
or giving reports, giving main idess of a paragraph or
story, ete.?

Se¢ Teaching skills the child needs to bring success at increas-
ing levels of difficulty in all subjects of the ourriculum.

( ) a

Does the teacher group students within the classroom
according to their ability? Does he sometimes rearrange
grouping to allow for changes in pupil growth?

Does the teacher motivate each student to work to capa-
city, thus taking care of both the retarded roader and the
superior reader?

Does the teacher teach reading skills necessary to handle
all subjects in the curriculum?

Are the middle and upper grade teachers continuing to
teach word analysis and other reading skills?

Does the teacher make use of avallable materials and books?
Does the teacher devise means to appeal to the varied
interests and abilities of children?

Does the teacher make maximum use of test results in
grouping children and choosing books for them?
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{ ) he Does the primary teacher use experience charts?
( ) 4 Does the teacher keep accurate records of the children's
reading progran?
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APPENDIX B
LIST OF MATERIALS

A number of devices used in the remediel reading class were obtained
from the following Sourcess

Games ty Zdward v, Doleh, Champaign, Illinois: The Garrard Press,
510=522 N. lickory St.

What the Letters Say

Vowel Lotto

Consonant Lotto

Group Sounding Game

Take (A Sound Matehing Game)

Sight Phrase Cards

Basic Sight Vocabulary Cards

The Syllable Game

Gamos from Phonovisual Products Ince., L803 Wisconsin Avenue, N. We,
Washington, Ds Ce, or Kenworthy Sducational Service, Inc., Buffalo 1, ¥e Y

Junior Fhonlc Rummy

Fhonie Runny (Sets A and B)

Games from Remedial Sducation Conter, 1321 Nevw Hampshire Ave., N.¥.,
Washington, D. C. :

Go FMieh (Pirst and Second Series)

Vowel Dominoes
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The Doghouse Game from Grosset and Dunlap, Incs, 1107 Broadway,
New York 10 (Mall orders to 227 Z. Center St., Kingsport, Tenns)

Reading Skilltexts from Charles E. Merrill Books, Inec., 1300
Alum Creeck Drive, Colusbus 16, Ohio.

Reading Skill Builders from The Reader's Digest Hdueatiocnal Ser-
vice, Inc., Pleasantwille, New Yorke

Continental Publications for any Liquid Duplicator (A Basic
Word Analysis Program) from the Continental Press, Inc., Elisabethtown,
Pennsylvaniae
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