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CHAPTER I
THE PROBLEM

Introduction
Prior to the writing of this paper, the writer's conception of
in-service education included little more than summer schocl attendance
and professional reading. The writer's views on in-service education
were clarified and extended through the expenditure of time and effort
required for the writing of this paper. Now, he joins Prall and Cushman
when they say:

Continued education of teachers means much more than making up
defects in preparation. It means continuous growth in the capacity
to teach. It means broadened understanding of human development and
human living. And . . . it means growth in one's capacity to work
with others, with classroom teachers and principal in a variety of
activities, with the administration, with.parenis and community lead-
ers, and with children of different age groups.

Definitions of In-Service Education

The writer's definition.--It is next to impossible to give a pre-

cice definition te suchabroad concent as in-service education. Almost
all, if not all, that a teacher may do individually to improve his pro-
fessional competence and value as a teacher can be called in-service ed-
ucation, UNot all in-service education is of this individual nature.

It also involves group activities, which have as a goal the

1Charles &, Prall and C. Leslie Cushman, Teacher Lducation in
Service (Washington, D. C.: American Council on fducation, 194L), p. L38.
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improvement of thevschool in order to better provide for the educational
needs of society. In-service education is an experience through which
the pupils and the educational personnel of a school receive benefit
from learning together.

Cory's definition.--lNumerous definitions of in-service education

are existent in the periodical literature which nertains to the subject.
Cory's definition is to be found among such definitions. Cory has
assumed in-service education Lo be:

the sponsoring or pursuance of activities which will bring new
insights, growth, understanding, cooperative practices, democratic
prodedures, and community understanding to the members of the
staff and arouse them to action 1o improve the curriculum, to

take additional training, znd to improve themselves and their
work in every way rossible,

T1linois Education Association's definition.--The Research Depart-

ment of the I1linois Education Association recently defined in-service
education by listing twenty-one in-service activities and presenting
separate definitions for each of the activities,3

Spears' definition.--Spears comments on in-service education as

follows:

In-service training is a concept thai has swept the country in a
pericd of a few years. The idea has the advantage of a title that
is gracicusly accepteds. In theory it is the idea that everybody
on the staff--whether teacher, administrator, or specialist--needs
to grow on the job, It implies continuoBs growth, and is highly
flattering to a person in the classroom.

2Durward Cory, "Incentives Used in Motivating Professional Growth
of Teachers," North Central Association Quarterly, XXVII (April, 1$53),
pp ° 385"'&090

3Research Department, Illinois Education Association, "In-Service
Educationzl Activities in the Public Schools of Tllinois," (Springfield,
Illinois: May, 1960), pr.2-3. (Mimeographed.) See Appendix A for a
complete list of the activities and their definitions.

hHarold Spezrs, Ourriculum Planning Thrcough In-Service Prograns
(Englevood Cliffs, lNew Jersey: Prentice-hall, Inc., 1957), pe L7




3
Sunnary.--In surmery, in-service educztion is a process which
brings about growth in teaching ability and thereby stimulates pupil

growth in a desired direction.

<

The Purpose of the Study
The purpose of this study is tc: develop a general guide for
in-service education zctivities. This will entail: (a) a study of
printed materials to determine "what is", (b) a formmlation of a de-

scription of Myhat should be", and (¢) the general guide.



CHAPTER IT

IN-SERVICE EDUCATIONAL ACTIVLITIES

Studies of In-Service Education

NEA research.--The Research Division of The National Education

Association released Special Memo in June, 1956, This paper contained

a tabulation of a survey of omvortunities for professional growth which
were open to teachers, The tabulation follows:
TABLE 1

OPPORTUNITIES FOR PROFESSIONAL GROWTH
OF TEACHERS IN SERVICE

Type of opportunity Number of Percent
districts of total
University extension courses + . . . . o 1,120 57
Curriculum committees « « o o & o o o » 1,211 61
Lectures on educational subjects . . . . 852 L3
Special courses in nearby colleges . . . 923 L7
Workshops during regular school year . . 1,148 58
Committees, other than curriculum. . . . 811 L1
Workshops during sumver . « « « « . . . U436 22
Other opportunities « o« o « o o o o o o 79 L
Total reporting one or more . . . . . . 1,856 ol

Number of districts reporting . . . . . 1,973

Oak Ridge.--Bertis £, Capehart, in his analysis of the in-service
activities of the Oak Ridge program, found that teachers considered the

following activities most valuable:

5Research Division, National Education Association, Special Mem:
(Washington, D. C.: June, 1956), p. 25.




2.
3.

L.
5.
be

80

9.
10.
11.
12.
13.
1k,
15.
16.
17.
1E.
19.

5

Sharing of practical teaching devices, methods, and materials.
Help from consultants,

Serving on committees such as curriculum revision, public re-
lations, materials, revort cards, ard cummulative records.
Participation in the writing of the Guide to Teaching.

Talking over problems with other staff members.

Growth in the use of group processes.

Being chairman of a group.

Reading of professional literature.

Working with parents.

Attending a summer school.

Exchange of ideas and opinions with staff and administration.
Being secretary of a group.

Studying children--how they learn, how they grow, and how they develop.
Being a discussion leader in a groupr.

Attending conferences.

Visiting other schools and classrooms.

Faculty workshops.

A sense of belonging to a group in which I have participated.
Having a chance to express my own ideas.6

Capehart also lists the aspects of in-service which teachers con-

sider least valuable, These are:

1.

2,
3.
b
5.
&.
7.
8‘.
9.
10,
11.
12,
13.
k.
15,
16.
17.
18,

Members who do not contribute, who are not interested, or who do
not accert resnonsibility.

Faculty meetings.,

Too muchk repetition.

Poor leadership.

Lack of pre-planning.

Little use of professional material

Building workshors.

Poor preparation.

Some people dominate the group.

Lack of consultant services,

Not enough sharing o~ teaching procedures,
Interruptions of previously announced plans.

Lack of new ideas.

Lack of onmportunity to attend professional meetings.,
Lack of orportunity to visit other schools.

Membershin of group often too large.

Not enough time to pursu$ a problem to its conclusion,
Supervisory conferences,

SSpears, op. cit. pp. 83-85.
7Ibid. Pe 850
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Burton and Brueckner.--A similar report is offered by Burton and

Brueckner: however, it is based upon a much wider population than was given
consideration in the Oak Ridge Schools by Capehart, Teachers from

twenty or more schools selected each of the following as techniques with
the most promise for in-service education.

1. Organizing teachers into comrittees to study problems.

2. Organized studv of special torics in general staff meetings.

3+ Providing a professional library and browsing-room for teachers.,

i. Having teachers (not administrators) give reviews of articles in
current educational magazines.

5. Giving special financial awards for participation in programs of
in-service education.

6. Cooperatively engaging in a systematic evaluation of the school,
using the criteria of the Cooperative Study of Secondary-School
Standards,

7. QCarrying out a well planned attack upon the problems of curricu-
lum develovment.

8. Holding forums where parents, vupils, teachers, and board members
participate,

9. Attending summer school.

10, Holding smell group meetings to study revision of the course of
study in a department.
11. Visiting teachers in one's own school or in other schools.8

Techniques listed by at least ten but fewer than twenty schools.

le Panel discussion by teachers,
2. Experigenbation with new classroom procedures,
3+ Making surveys of student problems.
i, Attending professional meetings.
5. Planning an orientstion meeting for new teachers.
6. Having teachers prepare and issue handbooks for new teachers,
T. Holding informal meetings of the staff,
8. Home visitation.
9. ¥ield trins for teachers,
10, Making surveys of graduates,
11l. Parvicipation in the eight year study.
12, Participation in interschool studies of curriculum development.
13. Bncouraging teachers to write magazine articles.

1. Abtending guidance conferences.?
The following were listed by fewer than five schools.

1. Visitation of classes by principal.

8William H, Burton and leo J. Brueckner3 Supervision a Social Process

(New York: Appleton-Century-Crofts, Inc., 1955), p. 1L
9Ibid.




2+ Talks by principal.

3. Reading of papers by teachers.
. Using rating scales,

5. “equiring special readings,

6. Issuance of bulletins by the principal.
7. Demonstration teaching.

8. Hequiring summer school attendance.lo

IEA research.--In a survey of 620 public school teachers in

I1linois, the Research Department of the Illinois Zducation Association

found:
TABLE 2
ATTITUDES OF VARIOUS TEACHING GROUPS
TOWARD DEMOLSTRATTON TEACHING
Classification of teachers Percent of teachers favoring

demenstration teaching

Non-degree 60
B. A. 53
M. A, 50
M. A, plus 50

The report indicated that teachers with less ex»erience were more
often in favor of demonstration teaching than were teachers who were more
experienced, It also found that teachers in grades K-8 were more receptive
to demonstration teaching than were secondary teachers; however, all of the
secondary teachers considered demonstration teaching to have an ave:iage
value, while on the other hand 18% of the K-8 teachers felt it had little
value,

There is a point of disagreement between the findings of the Re-

search Department of the Illinois Educsation Association and those of

"O1pia.

LResearch Department, TEA, op. cit. pp. 7-9.
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Burton and Brueckner, The findings of the former support demonstration
teaching as an in-service education activity while lack of support for
this activity is indicated in the findings of the latter,

Oregon,--The Oregon State Department of Education and the State
System of Higher Zducationl? prepared and distributed questionaires to
approximately 25% of the teachers in Oregon. Over 2,L00 of the question-
aires were returned. The returned questionaires represented approximate
ratios of men, women, married, single with and without dependents, little
and much experience, teacher college graduates and liberal college graduates,
elementary and secondary teachers, teachers of different subjects, small,
medium, and large school systems.

The results indicated that on the average 634 of the Oregon teachers
vere satisfied with their pre-service training, while another 25% of the
teachers displayed dissatisfactions with their pre-service training.

The area of dissatisfaction was in regard to the limitations on training
which they had experienced in their pre-service education., One in five
of the teachers believed that additional courses would be the best way to
improve their competency in teaching, The same ratio held for teachers
who believed that work conferences would be the best technique to be used
for serving the purpose of competency improvement. Less than 10% of the
teachers favored any single one of the following--supervision, faculty
meetings, visiting, and travel.

Travel

Research needed,~-The value of travel as an in-service ecducstional

activity has not be validated., Only one of the studies mentioned above

12y, B, Wood, "In-Service Lducation of Teachers Which Way Next?"
Curriculum Bulletin No, 6L, (Eugene, Oregon: School of Education,
University of Oregon, 1949), pp. 2-9. (Mimeographed).




makes reference to travel as a means of in-service education., The need
for rescarch in this area is seemingly evident.

0f several hindred articles examined during this study only three
dealt srecifically with travel as 2 form of in-service edncation.
4t the same time all educational writers stress the need for teach-

ers to have a wide perspective and broad understending of the world

ebout them, TFor growtl in this area of teacher effectiveness travel
could be publicized much more than it is now,

Professional developrent.--Unstattd, one of the three authorities

located by Needham, believess:

The wide perspective and broad understanding which travel gives are
more essential to the teacher than to maeny other professional workers.

. Trovel will almost invarisbly bring personal growth and enriched
aC . o There is rrobably nc other nethed of nro-
fessional develomment thzat, for the effort required, yields as ruch
travel,l

Umstattd illustrates the gains a teacher may meke through invest-

ing a part of his vacation periods o travel,

The tescher of history or literature may gzin a2 fuller appreciation

of his field by visiting the sites of historic events or the settings
of the literature he brines to his purils., The social science teach-
er can give an enriched offering to his pupils after he has witnessed
the actions of various forms of government, has mingled “mith all
classes of society, or has learned the view points of peo-le at all
economic levels, The teacher of biology brings a wealtii of material
to his classes vhen he returns from the seaccast, the teacher of art
brings new ins-iration from the Lourve, and every teacher brings from
a summer of travel wider views, ner insights, and enriched experiences.

Harsh, as cited by Unstattd, sayse
] ) 5

Teachers . . o above all others should have a broad, sympathetic
understanding of the nmembers of all the great families of the world.,
Travel . . . will lesszen intolerance and any unjust rride born of
Jimited knowledge. If we are to think clearly, act gencrously, and

13500n lieedham, "The Tyne of In-Service FProgram Which Should Be
Provided Oregon Teachers," Curriculum Bulletin No. 65, (Bugene, Oregon:
School of Educotion, University of Oregon, 1950, pe 3h. (Mimeographed. )

g, a. Umstattd, Secondary School Teaching (Chicago: Ginn and
Company, 194l), pp. L76-1179.

15Thid. De 478,



10
teach sympathetically, we must know the trisls, successes, and gen-
erz1 conditions of our neighbors on the other side of the river,

over the mountzin, across the seas, and beyond the near borders, 116

College credit,--The teacher who doec not have plznsg for other

educstional activities may prefit from devoting the entire vacation

pericd to travel. Since mumerous instituticns of higher learring are
conducting either or both domestic and foreign tours, the teacher may be
able to earn college credits as a result of his travels,

Christian Q. Arndt, who has been conducting New Ybrk University's

Seminar on Western uuTOpe Today (a six nstion tour) for the past

eleven summers, believes that it is incumbent upon school and
ollege administrators to evzluate the "seriousness of purpose’

of the staff embers heading for a summer overseass. If this is not

done, the crelits or other rewards given the returning traveler

zre gilts, based on generosity rather than professionalism,

"Nany people prepzre for their travel merely by buying a bicket

and packing a suitcese "8 Doctor Arndt does not zgree with such meager

g
preparation. He would set up minimum standards to be met by the traveler
before giving credit for his travels, The recuirements set forth by
Arndt are as follows:

The traveler should be able to show some worthwhile pre-travel
preparation--the reading of books, visits to embassies or con-
sulaves, inberviews with foreign students or exchange faculty
pEOple-— and g"ve pvaof that this was done, UNext, the traveler
right be required te share his experiences with t:o school or
commnity upon return. An i1l t ated ass cwb1V'provram a PTA
lecture, articles in teacher journals, or even in the 1CCQJ news-
13

U)

ct '“—‘ 167]

17t the junket was_ done with serious-
rness of purnose and was a meaning™l experience.

paper might suffice to prove b

16Tpid. A4lsc see J. Frank Mersh, The Teacher Outside the School
(Yorkers-on-fudson, New York: World Book Corpany, 1928), p. 135.

17Editorial, "Tourism and Persornel Policy," Overview, I (August,
1960)’ p. 520

181pia,
1913 4.
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Benefits of travel.--It is possible that the first few weeks

following the close of school may be highly suitable for teacher travel.
Travel at this time may serve the teacher in three ways. (1) It may
serve to clear the teacher's mind of the many details of problems which
have arisen during the past yesar. A4 change of scenery and associntes may
shift some of the unplezsant details into the background, while new and
possibly more agreeable details fill the teacher's mind. (2) The change
of pace from teaching to traveling may vprovide the teacher with physical
refreshment, However, the comment "coming home to rest" is not an un-
usuai one, (3) Although "Travel broadens one," is an old cliche, it may
hold an important truth for the teacher who travels, Travel may be the
meang by which a teacher broadens his krowledge and deepens his under-
standing and thereby incresses his potertial as an effective classroom
teacher,

Travel, as all other means of teacher irmprovement, should be con-
sidered primerily as an educ~tional activity rather than as a source of
pleasure and enjovment, The desired changes in teacher behavior are not
likely to occur whenever the goal is "a search for pleasure", lhis is
not to say that all enjoyable activities are to be excluded whenever the
teacher is traveling for educationsl purposes, but it is to say that the

benefits of travel must be consciously sought by the traveling teacher.

Summer School

Opportunities without limit.-~If the teacher's tiravels have rot

been too extensive, he may return home in time to attend summer school,
In some cases summer school at a distant location may be sandwiched be-
tween two short intervals of travel. The possibilities for teacher

growth through attending summer school are only limited by the imsginaticn
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and desire for improvement on: the part cf the teacher, as course work is
available in most of the areas which a teacher may desire.

The value of summer schocl attendance is attested by Capehart'szo
listing of the most valuable aspects of in-service education and by
Burton and Brueckner'sel list of techniques which were selected by twenty
or more schools, However, the value or lack of value of this activity
lies, in part, within the individual rasther than within the mere fact
that a teacher has altended a summer schocl,

The attitude «ith which teachers face the prospect of spending
a summer vacation in attendance at a sumwer school is possibly one of
the major factors which detecrmines the vslue the experience will hold
for them., HMany teachers may be aware of the part attitude plays in their
professional growth, but this level of awareness may range over a iide
continuum. Teachers, as well as other individuals, may have a resistance
toward doing things which are not necessarily of their own choosing,

Their resistance to attending a recuired summer school was ovenly mani-
fested in Burton and Brueckner's report.22 It may also be witnessed in
many cases where a relatively low level of change occurs as a result of
attending summer school just in order to meet requirements., Some teachers
may passively accent the necessity of earning in-service credits in order
to qualifly for salarv schedule increments, but attendance at summer school

under such circumstances is in no way a gu=rantee that the desired

improvement of the teacher's teaching ability will take place.

2OSpears, ope cite pp. 83-85,
2lpurton and Brueckner, op. cit. p. 16,

22Tpid,
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National Scierice Foundation Institutes

Full year institutes.--The Academic Year institute program for
high school teachers of science and mathematics of the National
Science Foundation is now (April, 1960) in its fourth year. In
195657, two institutes were conducted on an experimental basis, with
a total of ninety-seven teachers teking part. In 1957-58 there were
sixteen academic year institutes; in 1958-59 this number has increased
to nineteen, There are thirty-two institutes scheduled during the
current academic year,

The institute orogram of the National Science Foundation is de-
sigrned to establish supnlementary training programs for secondary
school science and mathematics teachers., The purpose is to help
make available programs in which teacher can extend and bring up
to date their knowledge of the subject matter in the areas they
teach, and to make it possible for them to participate in the pro-
grams.©

Summer institutes.--"In addition to the widely distributed aca-

dertic ye=r institutes, there were over three hundred summer institutes
and numerous in-service institutes smonsored in 1959 by the Hationzl
Science Foundation,"2! The Jlerngth of the summer institutes vary from six
to ten weeks in length., In rare cases the time may be more or less than
this amount.

Minancisl aid.--The teachers selected to attend the summer in-

stitutes receive a travel allowance which arproximates four cents per
mile for one round trip from the teacher's home to the host institutions
howvever, this allowance is usually limited to a stated maximum. A basic
stipend of $75,00 per week ard exemption from certain university fees are

also received by the selected teachers. The ba

w1

de stipend is adjusted up-
ward by 315.00 per week per dependent; however, the moximm adjustment is
+60,00 per week,

The academic year institutes are often based on L0 weeks as the

231140 C. Lowry and David D, Redfield, "Selection of icademic
Tear Institute Participants at the University of Virginia," The Mathemntics
Teacher, LIIT (April, 1960), p. 270,

2h13554.
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participant receives a basic amount, $3,000,00, Similar dependercy
allowances aprly to both the summer =nd the zcademic year institutes.
Certain host institutions provide a supnlementary summer program for
academic year participants who have maintained the required level of
excellence during the year, Similar financial arrangements continue during
the suprlementary period.

Many deserving teachers may fail to apnly for the academic year
institute because they do not feel they can afford the loss of the dilference
between the stipend and their current s=lary. Such beachers should give
consideration to the fact that the stipend is often worth 203 more than
face value. Under certain conditions the noney received from the stipend

is tax free,

Workshiops

Tyler's definition.--Burton and Brueckner use Tyler's early defi-

nition of a workshop.

The workshop 1s an arrangement whereby a teacher or a school official
mey work intensively on a problem which he brirgs from his own school
and may obtain assistance of staff members of the teacher training
institution. Typically a summer-workshop runs for six weeks and in-
cludes staff members from various fields of study, narticularly fron
the curriculun, student personnel, evgluation, snd administration.
Horkshop particinants interested in similar problems form small
groups, and they work individus=lly with the guidance of facggty
members who give help on particulzr difficulties they face.,””

.

Workshops in the local community.--The workshop may also be con-

ducted in the local commnity rather than in the urdveirsity settings., In

(]

this case, bhe wniversity personnel who are to parbicipate are invited to

the school vheve they are to work. The majority of people in abtendance

are [rom vhe lceal schoel, although school perscnrel from neighboring

4 ‘ . .
25Burton and Brueckner, op. cit. p. 16, Also see Ralph W, Tyler,
"Trends in the Preparation of Teachers," School Revieo (& =1, 19437, pp.
207-212,
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comrmuities are often invited to join the workshop. It is usual to limit
the number of outside invitations, but this 1imit is not applicable %o
laymen of the local community.

The workshop conducted on a university campus has a wider selection
of personnel and facilities at ite disposal than the one conducted in the
local school., However, this advantage may be offset by greater partici-
nation of the teachers and laymen when the workshop is held in the local
commnity.

Activities related to workshops.--Capehart'526 study, which has

previously been refered to, mentiocned faculty workshons as an exnerience
which the Oak Ridge teachers found valuable, Other activities included
in his list seem to be closely related to workshops as the term was de-
fined by Tyler. Among the activities which share this relation one may
find: (1) Sharing of practical teaching devices, methods, and materials;
(2) Help from consultants; (3) Talking over problems with other staff
members; (1) Growth in the use of group processes of solving problems;

(5) Exchange of ideas »nd opinions with staff and administration; (6) A
sense of belonging to groups; (7) Having a chance to express my own ideas,
Other items in the list also share this relation. For example, the
various phases of child study could be used for a whole series of vorkshops,

Opportunities for attending workshops.--Data from the Special Mem027,

published by the NEA in 1956, indicate that workshops held during the
school. year rank second among the ormoriunities for professional growth of
teachers in-service, In addition to this high nosition awarded for work-

shops during the year, more than one school in five reported opnortunities

268pears, op. cit,. pp. 83-85,

27Researcthivisipn, National Education Association, op. cite. pe 25.
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for teacher growth through participation in workshops during the surmer,
it is likely that some of the summer worishop participants were also
winter workshop participants; hence the data indicate that opportunities
for workshor particination existed in between 58% and 805 of the school
districts,

Do workshops orovide successful solutions?--The small group which

shares interests in similar problems and works cooperatively toward solutions
for these problems should enjoy a relatively high degree of success, Shaw
compared the ability of individuals and cooperating groups in solving com-
plex nroblems, She believes the following conclusions are justified as a
result of her experiment.
1. Groups seem assured of a much higher proportion of correct
solutions than individuals do,
2. This seems to be due to the rejection of incorrect suggestions
and the checking or errors in the group.
3. In the groups of the size here used (hg more incorrect suggestions
are rejected by another member of the group than by the individual
who proposed the sug estion,

lie A1l members do not cooperate or particirate ecually in the golution
of nroblems,

5. In errvoneous solutions (where it is possible to determine the

exact point at which the error was first made) groups do not err

as soon as the average individual does,?

Solutions of problems in workshops mey not always have a transfer
value., It is conceivable that a teacher mav spend an aoparently successful
reriod of tire working in a workshop =nd then revert to the same type and
cuality of teaching as characterized his work nrior to the participation

in the workshop., Levine and Butler found "that once a group arrives at a

decision to act, the members, even though they may act as individuals,

282 e 3 e . - "
39mardor10 E, Shaw, "A Comparison of Individuals and Small Groups
in the Hutional Solution of Complex Problems," Readings in Social Psychology,
ed, Guy L, Swanson, Theodore M, Newcomb, and Bugene L. HartTey (Revised

I
edition; lew York: Henry Holt -nd Company, 1952), pp. 1LS-1L6,

&
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struggle to get beyond being either an 'inner-directed' person who depends
largely vnon his ezrly training for his fundamental choices or an ‘'other-
directed' person who is highly susceptible to peer influence,">>

A caution.--Much may be gained from attending professional meetings,
but the individual teacher is cautioned to weigh carefully the details of
the ideas presented there before adorting theﬁ zg techniques to be aprlied
in his loczl situation. Ready made soluticns for Jocal problems are fre-
guently inappropriate solutions. The individual teacher must msnufacture
the appropriate solution for the local problem; however, only slight

modification of ready made solutions may transform them into a workable

sclution for the teacher's local problem.

Work Related Experiences

Source for enrichment.--An alternate way of spending the summer

months, and a way that may appeal to many male teachers with heavy family
responsibilities, is in a work related experience. In this way, a teacher
not only finds a financial suprlerment for his teaching salary, but he
often gaine valuable additional information which may serve to enrich
classroon experiences for his purils.

American industry has discovered that through a program of cooreration
with science teachers it may be able to promote the recruitment of
future scientific talent, and at the same time benefit itself and
teachers i many ways. . . . Action taken by several industries on this
matter includes summer employment of science teachers in the laborator-
ies of their plants--in chemistry, atomic energy, and cther related
technical fields. The object is to instill a fascination about indus-
trial science in the teacher who, in turn, can influence his students
to select courses which will qualify them for %Hdustrial rositions
which do now and will later need to be filled.

33Ibid. Also see David Riesman, Nagthan Glazer, and Reuel Uenney,
The Lonely Crowd (Garden City, liew York: Doubleday and Company, 1953).

34" Ingustry Teams Up With Teachers," Illinois Education, XLV
(December, 1956), p. 1L3.
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The following are among the benefits of a professional nature
which are to be found in work related nrograms: Keeping abreast of
scientific progress, oprortunities to use modern eguipment and suprlies
which a school carnot afford, training in safety and health programs of
industry, and the development of one's sense of perspectiﬁe.

American Cyanamid's Program,--An example of work related experiences

is found in the program sponsored by the American Cynamid Company.

The Cyanamid program gives some indications of what can be expected
in this general area. Oyanamid's summer teacher-employment aims at
three objectives: (1) giving teachers practical experience in actual
research projects; (2) enriching their teaching by showing them how
certain scientific principles are aprlied in industry; (3) boosting
their incomes. « . « One of the guiding principles is to place a
teacher where he can do--and be dorne--the most good « . . Both
teachers and Cynamid realize thot practical summer experience can
rarely be arnlied directly to a high school science course. But the
experience has proved invalusble, say teachers, in illustrating or
clarifving points in informal class discussion.””

<

Teacher Orientation Meebings

As September aprroaches, teacher orientation meetings are in order

5

for the new teachers., Claude Vick has saids

We must do mere than we have done in the past to retain the good
beginning teachers., They must become a part of the team which will
advance the goals and practices of education to insure that it will
be a more nositive factor in making better citizens, a better nation,
and a better profession.36

A well planned and carefully carried oul orientation rrogram mey

<

do much to bring abouvt those things which Vick feels to be so important,
During the orientation meeting, the teacher should become acgquzinted with

the philosophy under which the school system operates, if this has not

35iTeachers in Industry," Science Teacher's World, II (Jarmary 1k,
1958), p. 1-T.

36C1aude E. Vick, "Orient Your New Teachers," Illinois Zducation,
XIVI (September, 1957), p. 11.
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been nroperiy btaken care of a2t the time or employment; he should be in-
formed of bhooks, moterials, and sunrlies which are available, and of the
procedure for securing them for his classes., He should be assigned to
a classroom and to an experienced teacher in the same grade level or
sane field of subject matter, This experienced Leacher should provide
a conbinmwous source of orientation for the new teacher throughout the first
weeks of schoolj; however, the experienced teacher must avoid the develop-
ment of over-dspendence on the part of the newr teacher, for this over-
dependence :rould stiffle the desired growth by the new teacher,

Orientation takes on many phases and is dependent upon the pre-
valling conditions which surround the local school and cormnity as o
which nhases arc to be emphasizeds Just as the new teacher must becoume
Pamili-r vith tle workings of the school system, he must 2lso become fa-
miliar with the cormunity in which the school has its setting. Locations
of barks, shopping centers, dry-cleaning esbablishmente, churches, and
service stations are am ng the many varied t™in s a new teacher will

certainiy wish to know concerning his new surroundings. Information =bout

evzirmen will also be welcomed

<;
@
1

e
-~
5
S
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H

doctors, dentists, barbers, ana
by the new teacher, Housing i1s often a big problem which f-ces new teacherss
the new

.

teacher in his search for suitable houeing.

Pre-Term Planning Meetings
Too often orientation meetings of new teachers are combined with
pre-term planning me~tings, It is a fine way for getting the new and the

old teachers acquainted, but the late date defeatbs the plamning purpose

of the meeting, If planning is a continuous nrocess in the school, then
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a combination of review of earlier laid plans and new teacher orientations

will serve a worthy purpose.

Post-Term Planning Heetings

Following the close of school, teachers may profitably spend a few
days in post-term planning., During this period of time, while the events
of the pasi year are still fresh in the minds of the teachers, the evalu-
ation of the year's program should be completed. However, since evaluation
should be a continuous process, a comlete evaluatlon is not necessary at
this time--only 2 completion of the job which has nresumably already under-
Taye

A scientific attitude on the part of the teachers will not permit
them to come to an abrupt halt at this point. Following the completion
of the evaluation of the past year's work, attention may be directed to-
ward a program for the following yesr., Naturally, procedures and methods

which were profitable in the past may be conbtirued +vhile the unprofitable

TN

(«

ones are cast aside, However, new procedures and methods must be selected
with the vtmost care,

A day or so spent by the entire staff in the reading of professional
literature may provide clues to what the replacement methods or replacement
procedures may be, Teachers may report on new ideas which thev hove found
in their rezdings. An analysis of these reports may possibly

arpealing

Jé
<

provide the desired direction for the remaining program for the following

Teachers! Institutes

Early history.--Teachers' institutes had their early beginnings in

the first half of the nineteenth century., According to Iins, the first
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class of teachers' meebings now known as teachers' institutes was "in the
Autumm of 1839 . . . at Hartford, Connecticut.“37 Henry Barnard3" was
chiefly responsible for organizing and finsncing this early experiment in
the training of teachers in service. Darmard rerorts that the first in-
stitute was "composed of twenty-six young men some of whom had taught in
the common scnools,"39 and that the institute was established in order to
show:

the practicability of making some provision for the better qualifi-

cation of common-school teachers, by giving the ovnortunity to re-

vise and extend their knowledge of the studies usually pursued in

Pistrict Schools, and of the best mebthods of school arrangements,

instructions, and government, under Lpe recitation and lectures of

experienced and well known educators.tO

"The following year (1840) Brace (Principal of Hartford's Female
g P
Seminary) had charge of a similar meeting for women teache 7S, agaln at
Barnard's eXpense.”hl Soon after Barnard's efforts to improve teachers
in Comnecticut, similar efforts were made in other states.
Lins reports that J. S, Denman was responsible for the first teach-

ers' institute in the state of New York. This institute was held in Tomkins
County in April, 1843. b2 "Other states rapidly took up the teachers! in-

stitute idea. Ohio had its first institute at Sandusky from Sentember 2-12,

18&1,’». NLLB

=N
[

184 . . . Iikewise Rhode Island held its first institute

3T, g, Lins, "Origin of Teacher Improvement Services in the United
States," Journal of Educational Research, XXXVIII (May, 1945), p. 698.

381piq.

9Ibid Also see Henry Barnard, "Teachers Institutes: Historical
Development in the Different Suwdes," Axgrican Journal of Education, XV
(1865), pp. 388-389,

L0114,
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Massachusetts held its first institute in 18&5,ML wiile Pennsylvania's
L5

first institute was held three years later in 18L8,
Although institutes were held in other states before they were
held in Massachusetts, lassachusetts was a leader in providing state
support for teachers' institutes., The legislature of Massachusetts
aprropriated, in 1846, 32500 a year to be used by the Board of Education
to defray the expenses of the meetings.hé The legislature set a limit of
#200 for each such meeting. b7 state surrort was forthcoming in New York

N
Hovember, 1817, The mavirsm support for

inde

=
)

under an appropriztion made

n o | e .
any one county of New York wnas set at 360 per year,4” Connecticut, al-
]

though a pioneer in the movement, failed to provide state supnort for in-

~

stitubes until 1847.-°Y

attendance and

W
N
-
=
)}

Current practices,--"Twenty-eight teachers were

oo

received instruction daily for o herm of two weeks, in the nedes o
L

. ) g
and teaching the common school branches."”L Corbrast Demman's description

of the first institute in YHew

vhere two days in early October zre ofben devoted to teachers! institutes.
One ol the two doys ig spent in an instituvbe vnder the direction of the

/ . .

4ebid, pe 700
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orben and Brueclkner son, Mthough the instituie hss now fallen into

1.
Ll

deportmental meetings, and grade level mectings are usual occurences during

the school ye-r, Teber reports thot:

Holding stefl meetings is cengidered one of the chief mesns for

educzting te~chers in service by the schools included in the szmple.

Vinety-seven rercent of the schools studied reported that general

_sbaffl neetings were held for the purpose of promoting teacher growth.

o o o In nmearly ninety-five percent of the schools the teachers are
recuired to attend and in eighty-five percent no efforts were made

in 82,5

to invite or encourage parents, or pupils, or board members to attend
faculty meetings., Administrators presided at faculty'mmp.i s i
percght o the cases, whereas teacher: vresided in only 3.2 percent

52Burton and Brueckner, op. Cite pe 152.

53 Hlbur A. Yauch, Imoroving Hunen Relations in School Adminis-

tration (New York: Harner and Brothers, 19L0), ppe. €5-C0.
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the time. Accurate min
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only one school out of four, and in anly ose cuse ouh of ten wre

Lhe mirubes made svailsble in dupliceie for examination by *he

st In two-thirds of vae schools the nrincipal or superi Lucnp,ﬂt
plans 2ll of the faculty mectings, whereas teachers 1pctﬂd by th
sha Tan meebings in only 18.2 perceat of the cases. In 15.
percent of hools the privvwﬁﬁl ﬂpho"n+s a cormitiee to pl=n
faculty reetinrs, aspﬁgns the Job to depsriment heads, or makes

no plans wwhatsoever.”

g

Are needs being met?--Although staff r-etings are considered 25

a chief means of promobting teacher growth in numerous schools, tle same

source of informetion also indicates that the staff meebings are often
)

o

planned =nd conducted in a mammer which is not condueive to desirable
tencher growth.

Cartoight says, "the attractiveness of a group may be increased
el Lj rJ %) -
it better serve the needs ol people,"” Perhops the high num-

50ls, mentioned by Weber, which require teachers to attend

s is due, in rart, to the lack of "abtractiveness" of the

If this should be the case, then frculty meetings, as conducted

O

in many schocls, are not serving the needs of the teachers in an adequate

Increasing the value of faculty meebings.--iow can faculty meetings

52

tiractive to the teachers and conseguently become more valu-

D
o
P
[y

be made mor
able to an in-service program of teachecr education? Fossibly Cartvright

has supvlied s partilal answer to the guestion, for he has said, "A group

7111 be more attractive the more it provides stotus and recognition for

Shc. A, Weber, "A Summary of the Findings of the Subcormiitee on
In-Service Education of Secondary School Teacnprs," North Centrasl Associ-
ation Quarterly, XVII (January, 1943), p. 282,

55 Dorwrin Cartwright and Alvin Zander, (eds) Group Dynamics: Re-
search znd Theory (Ev. vanston, Illinois: Row Peterson and Company, 1953),
De D<o
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its members, the more cooperative the relations, and the freer the inter-

~
action, 196
"Hder use of teachers in the planning and conducting of faculty

meetings would nossibly provide the members of the group with the desir-

able degree of status and recognition necessary for the rise in level of

)

eacher or even n conmritiee

a

ct

attractiveness, Horever, the substitution o
of teachers for the principal or superintendent in faculty meetings would
not insure the meevings becoming and rem~ining more attractive to the
staff, for such 2 teacher or such a committee could possibly become even

less democratic in their control of the meetings thon the nrincipal or

su erirtendent hod been. To avoid the development of committeec domination
aculty meetings, the members of the cormittee should be elected by
the entire faculty for a relatively short period of time., A period of six
months on the program planning commnittee should be long encugh to build

the status and recognition many teachers desire, and it would be short

enough to spread commitlee service among a large number of the faculty.

.

As ths size of a discussion group is increased from five to
twelve members, the degree of concensus resulting from di=cussion
decreases vhen the time for disucssion is limited. . . . Because of
the lerge number of members in a group of twelve, cach member has
less time to speak. If an individual has a chance to express his
owmn ideas, even if they are not accepted, he is generally satisfied
with the results of the discussion. Consequently, since the large
membershin have fewer chances to sreak they are less satisfied. An
additionol <ray in which a lsrge grour limits interaction among its
nembers is thot it increases the follover's feelings that the in-
dividual's opinions aye not irmortant and therefore not worth pre-
senting to the group,.-

If Hare's hypothesis is correct, then the development and conducting

q

(@)Y

Ibid,

2TIbid. p. 517
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of attractive faculty meotings are next to impossible unless the school
is o very small one. Ferhaps the Tfaculty meetings should be replaced by
a number of group meetings each of which has a relatively small membershipe.

This would serv

P,

e to provide freer interaction among the members oi the
teaching staff,

Hare's hypothesis is supported by Thelen's discussion of Meast

etop
group ~fgze,

The benefits of group discussion may well be aided by attertion
to the principle of "least group size" as developed in the theory of
group dvnsmics. Thelen indicates that for each learning problem, the
group should be subdivided into the smallest sized subgroups that
will represent the socialiggtion and achievement skills required to
solve particular problems.

There may be a slight difference of opinion on the part of Hare
and Thelen on just how many teachers are needed to make up 2 small group.
The consecuences of groun membership being more than five has been sug-

! group I g g

4.2
[}

2 guobation from Hore., Here are Thelen's comments:

P

gested earlier

& ~

-

Groups made vp of five to ten tc-chers seem 1o give enough di-
versity of exserience to function effectively in working on school
nroblems. . . o in the smell group the individual is much more like-
1y to feel a responsibility for and reap the reward of contributing.
Keeping down the size of the group mar be a very important means of
keening up the benefits, both ﬁgr the teacher as a person and for the
school o5 an educative agercy.”

Mach attenmtion has bheen directed toward groun sige, but there are

other factors which may affect the aclievement of the goals of group meet-

i-l .

nzs. One of these lactors is nertioned by Horitz when he warns thet,

e
]

"the attractiveness of » group may be decreased if one has wipleoasent ex-

6»
] v m

periences in it.! Therefore certain precautions should be exercised so

Ca- .-
)8uruce and Ho

Also see Herbert i, Thelen,

1
. e
"Croup Dynamics in Instruction: les of Least Group Size," The
1

1dens  ope c¢it., p
Triveip
School Review, IVII (March, 1949), pp. 139w

[
(S - ————
I

Queen o
7ibid,

——

Ui

Sy A LRSI y
OUCgrturight and Zander, op. cit., p.03.
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asited bo

vere asked

ﬂfs in ccnpectlan
lT

o basis such zs grade-level, subject-metter,

LA 2. UV B ~ Aetre T A - L P - 2. L2 T J - - ST .
Tt is 2ikely bthat teachers would be more cooperative -1thin o groun i they
n inberegts ond prebless, A of

1z problem of [ix

2 of small provups would not overcome the obstacles of "hesvy teacher

lozd" =nd Yheav extra-curricular load." Also, a reduction of the rurber
wivich a cingle group would increase the problews of

o~

corrunication among the different grours. But, these problems of commuii-
caticn could be cared for, in part, by having each grovp mske the winvies
¢l their proceedings available to 211 cother zroups which nay be affected

by their zcticn, Distribubion of dunlicoted conies of the rinutes would

lieber, op. cit., p. 262.
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be an idesl means of solving the cormunication problem inherent in dividing

the faculty into o number of smaller groups.

[

Y 1.,

A Jower limit.--A reducticn in the number of teachers which are to

vin a particular group may be sz curc for some of the ills which
pluogue teacters' nmeetings, The question ariscs--How far should the reduction

be carried cut? WiIlbetter results be obtained if teachers function as a

committee of one? Arve all teachers! meetings to be disbanded? "ho!" is the
obvious answer to the last two of the three guestions, Shew hos experimental

evidence which lends suprort to this position. Ste has s2id, "Grours seem

assured of 2 much larger proportion of correct solutions than individuels

42 . .
do,"®= And, Putler and Levine have pointed out, "that once a group arrives
at a decision to act, the members . . o take on that decision and act ac-

th ite 63 1p regard to the Tirst of the three cuestiors it may

o
o
=
o3
f.;

be said that there is no constant number which will be best in 211 cases..

Professional Reading

An individual or group project.--Professionzl reading may be carried

’)

on as an individual project or on a group basis.,“H

In many sreas there does
not scem to be enough time available for teachers to keep up with the abun-
dance of reading roterials which may be pertinent to their teaching position.
Bakerb5 reports on a plan used by the Public Scheools of Austin, Texas. The
professional reading problem is handled there by each teacher recding certain

books and then preparing a written sunmary,

€25uanson, tewcomb, and Hartley, op. cit. pp. 145-146.

630artwrisht and Zander, ov, cit. p. 208,
o P 2 »

6y suggestion for »rofroct o7 pesding was mede ip conjunction with
post-term planning, Above p, 21,

65 : - s s - - .

~°T, P, Paker, "How Can the Principal Promote Frofession-1 Growth?"
Vational Association secondary School Pr1p01puls tulletin, XLI (4pril, 1957),
pp. 51-5hL.
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The swm

ries are then mimeogrophed and distributed to all tea01prs.

The value of professional reading,--The value of professional

-
(570

indicated by o study mode by Mort and Cornell,™~ They found

that of 2,106 teachers in Pennsylvania, more of those teachers had gotben
lhieir ideas for change from professional reading than from any other single

,')

source, Iven though nrofessionald be of great value to both

<7
u

.

the individual teazcher and to the sciool, there is evidence that it is often

glected or crouded oubt by something else,

The orincinal's responsibility.--Fisher assigns the responsibilit
for o vucceszful professional ding progran o the prineipals. In an
article Jivected to administrators he s~ye, "I you prov fimatient ot the
dust gothiers on unread rrofessional books and periodicaly, don't

blame your teschers, For this, too, ic a part of your adrminizirative re-

-\,7
Sponsibility;"é' Pisher arrived at the following conclusior 2
study of procadures used by the nbary principels in o Vew Jercer

accumul-~te
i point out 1
lor beachers to read, and (2)

vy ol which th

wortant to bhem, -

dona? bocirs hen »rincipals
erned fashion literabure pe srhine o,
ve teachers re5p0n51b111t1es for main-

727 could be proud and for clrculating

o
¢

adwinistrators,--Lin order for o principal to

intelligently recommend exdi

RN T S R 1 i
ll; NTLeT :‘.;‘,L?.), (1G0T >'t

P dce ! _ Chonging the Curricalum 2 Social Proce { New Zork:
D, Aﬂt]efnn-vf_*; 7 C7wp31u, Inc., 1916}, pe. 100. Also see Paul T, Mort
and ”Tﬂr 5 G. Cornell, Americzn Schools in Transition (ew Tork:. Bureau
i

of Publications, Tezchers un“che, Columbia Tniversity, 19 'l) e 206,

L7 - -
SiHelen R, TFisher, "How to Geb Tour
i
U(

School Executive, LIGVII (iuzust, 1958), pp. h0-U1.

VTb~d0 po hlo



of principals are on 2 par with

rintendents, thern the nusber of "intelligent recommen-

are relatively fey or so mrould be in-

dotions" which principals may m

e

'he School Executive recantly cormleted a study of the reading hobite
of o gelected sarpling of ‘“C‘H ol surori ﬂ‘" endentc 1 th
Unit~d Stotes. The shudy atbempbed to detes
Peooional ond nov-professional litersture which o
rmen and women., 1t also tr o ascertoin what th@
impressed thew the mos’u fr ~ding

SRV

enorted by the
ted from a group

. [
society. o o
uiry studies the re-

Whot 3o study reveal? Tl see a picture of
r . Fad .

one of the commnity eaders :ulomnf the pressure of mo
adminicbr-tion to slier J,e him from the source bhat comd

Demonstration Teaching
Teachers are exceriencing demonstrotion tenching vwhenever they
are agting os observers of a c¢lass being conducted by an exrerienced teach-
r who is classed as superior in the narticular field under observotiori.
Demonstration teaching is often beneficie_l to the new and inexperienced
teacher, or so the relatively new teacher gove this irmpression in a recent
survey which s conducted by the Research Department of the Illinois

.

Educstion Associ-tion,© This same study also indicnted b

¢ all high
school tecchers conbacted in the survey believed demonstration teachin
to be a2 valuable type of in-service education,

The valune of demonstration teaching to the observing teachers may
be controled to 2 cerbain extent by providing such te-chers with pre-ob-

sepvatlion sessions in wiidch they are insvructed in the ar

“’9".L_ﬂ iam L, Pharis, Jr., "Your Reading Habits Arz Shoring,
e School Executive, L VIIJ. (April, 1959), pp. 58-59.

,._,\

70Research Department, IEA, 6p. cit. pp. 7=9.

€9
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Post-observation sesgsions in which the observers freely diccuss whot they

¢}

have witnessed moy increase the value of the time spent in actual observetion.

Visitation

nstration teaching. Often,

Visitation is closely related Lo demo

attending s session of demorstration teaching as an

¢ for a specific nethod or vechnique. In visitation

to the entire nrocedure

Visitation may be conducied on an individuel, small group, or
entire faculty bagis. ©Some tyre of report on the viclt is necessary
1 benafit from the time spent in visitation is to be realized,
Pre-nlaonning is another reguirement for succecsful vislbation. Pewmddssion
Lo visit ¢lisses in onothisr school should be secured from the adsinistration

of that school well in advance of the day scheduled for the actual viszit.,

The tescher or teachers to he visited should also be made 2uare of the

.

impending vis:

l...) .

t a8 soon as posgible once the permiscion for the visit has

been granted,

Consultant Services

n

Sources of consultant aid.- nsultont services provide neans for

W

m

wercoming speclgl difficulbies of the teachers. The consulbtznt may be an

experierced tencher iithin the school system, an experienced teacher who

1s serving as a traveling consultanit, or an exnert from o field outsids of

. .

education., The stzte OLlTCP of education is a frecuently used source of
consult=nt aid,

The Brevard Counby, Florida, Fx-eriment.--An example of the con-

sultent Tron. within the system is found in the Brevard County exmeriment



L
Lo

g Teacher. [+ Teachers, who met certain

.

with a program called the Helpin

requirements, served from cne to two yerrs as o helping teacher. ‘Among

C

the duties of the helring teacher were such things as orienting ner beach-
erz, assisting experienced teachers —ho recussted help, assisting in the
evaluation of the total school nrogram. The helping teacher revurned to
the classroom following his period of service in the new role, It was be-
lieved thot the returning teacher would hove developed a cervain comretency
and underst-nding of the total program which wonld enable him to be more
effective in facultyr work.

Science~tenciting consultantg,--During the years since Sputnik I,

ci'

a great, deal of attention has been directed toward the irprovenent of
mathemstics and science on the secondery level, as well as at all edu-
cotional levels. The traveling science teacher hos become the modern dey
counberpart of the circuit rider of another dey., Follovring an intensive
period of trairing, possibly at Oak Ridge, during the swoer months, these

itinerant teachers srend the remainder of the school yenr woking visits
to secondery schools, During the brief visit by bl
regular teacher and his pupils have an opporbunity to learn from the con-
sultant., The consulbant arrives with both an up-to-date knowledge of the
advances in sclence and o supply of loborztory ecuipment which serves to
sxippleznent the mezger ecuipment of the local school,

n

sultants are ex-ert "do it yoursell" fans., They show the teacher and his

students ways of making svbstitute equipment Tor many of the expensive models

o

3 o~

which are not within the financilal reach ol the leczl schocl., I the local

7 : . ‘s s oA
'1CV~rc%ca A, Corder, "Teachers os Jupervisor Addes,” The Schiool

Executive, LXXVIII VgﬁﬁW 1oﬂu) pe I7.
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teacher becomes adept at making such adaptations from his present stock of

laboratory equipment, the visit of the consultant has been worthwhile.

Textbook consultants.--Textbook companies often employ constltants

which travel from school to school. Laura Phillips, one such consultant,

has said:

One of the first things a consultant hopes to do is to pick up
and disseminate new, workable, and practical teaching ideas. « « »
The consultant can often give solutions to specific problems that
have been helpful elsewhere. Drawing upon her observation of a
variety of school situations, she can suggest a new approach, a
different method of presentation, a practical idea for motivation,

or perhaps just point out the relative importance of a particular
area in terms of the whole curriculum. The suggestion, particularly
if modified to fit the local situation, often gives the teacher
both adde?zinsight and a practical approach to solving one of her
problems.

The Office of the Superintendent of Public Instruction.--The Office

of the Superintendent of Public Instruction is a source of consultant aid

which should not be neglected.

It can scarcely be said that any one of the six divisions into
which The Office of the Superintendent of Public Instruction is or-
ganized is more important than the other division. . . . The Divis-
ion of Instruction provides leadership, and many direct aids to the
schools for improving their programs and upgrading the quality of
education for pupils and students.

GENERAL SUPERVISION

The general supervisors, of which there are ten, . . . (have
the) duty to evaluate total school programs for the purpose of de-
termining whether schools are meeting the standards for recognition
as indicated by statute and by regulations of the Office of the
Superintendent of Public Instruction. ILeadership for providing
better organization and improving instruction is the responsibility
of this department.

CONSULTANT SERVICE

The members of this group are supervisors, but for more special-
ized work. On occasion they may help in the general evaluation of a
school but their service is truly consultant work. They provide
leadership for schools when requested and undertake to help organize,
expand and improve so-called special areas not of the general or basic
nature. Their duties are to make suggestions and to give help to
bring the various areas to a quality standard which meets the approval

I

T2Laura M, Phillips, "What a Consultant Hopes to Accomplish,"

nstructor, IXVI (March, 1957), pp. 19-20.
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and definitely much better than the minimum standards require. Con-
sultant service is also available for school buildings, junior high
schools, junior colleges, instructional materials, and music education.

Those in charge of consultant services are available for help in
their particular fields in the way of conferences, workshops, practical
solutions for problems in the local school system or on the county or
state level.

The Art Consultant helps schools to provide basic art experiences
for all public schools., Ioans are made to the schools for exhibits,
books, for courses of study, slides and films. The state art
curricular guide for the elementzry schools is suggestive of creative
€XperiencesS. « « o

Physical Education, Driver Education, Safety Education, and Health
Education are closely interrelated and the learnings in these areas
combine to make an important and vital impact on the lives of children.
« « o The consultants in these areas are available for workshops, con-
ferences, guidance, visitation and programing. Much help can be had
through reference materials, books, films, printed materials, and exhibits.

School Buildings present a problem to many local school districts.
« « o Ihe school building consultant is available for those contem-
plating new buildings or remodeling old ones. . « «

Junior High Schools are with few exceptions, relatively new in
Il1linois. « « « The consultants for Junior high schools are available
for guidance and consultation both for organizing new junior high schools
and for improving and upgrading those already existing. . . . The con-
sultant can and does help administrators and teachers ac:ieve the ob-
Jjectives for which their schools were conceived,

Junior Colleges . . o Through reference materials, research and
and survey assistance, and personal conferences, the consultant from the
Office of the Superintendent of Public Instruction can do much to help
those communities where junior colleges are included in the total edu-
cational program.

Music Education.. . . Teachers of music in specialized classes or
in "self-contained" classrooms need guidance and help in coordinating
the music program and providing a proper balance of instrumental and
choral work. The music consultant is available to lend assistance to
teachers and groups of all levels. o« +

Instructional Materials are greatly diversified. All members of
the school staff are concerned with the efective use of all types of
supplementary materials. . . . Consultants . . . are available to work
with school officials in improving the quality of materials selected
and the effective use of them, Iibrarians and audio-visual directors
may secure various aids and suggestions from the consultant service in
the office of the Superintendent of Public Instruction.

SPECIAL EDUCATION

o « o Supervision of this program and visitation of classes is a
duty of the staff of snecial education but they offer much guidance in
helping establish and administer special classes. Staff members are
available for consultant services.

VOCATIONAL EDUCATION
. Vocational education is concerned with eight different areas of
instruction, agriculture, homemaking, trade and industry, distributive
education, practical nursing, technical education, industrial arts,
and business education. Instruction in all areas are reimbursable
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except industrial arts classes and business education classes. Super-
vising by the staff of the Board of Vocational Education is concentrated
on the reimbursable programs but they act as consultants on all vocation-
al programs in the local schools and of the Office of the Superintendent
of Public Instruction. . . .
TITLE IIT
NATIONAL DEFENSE EDUCATION ACT

Title III, another cooperative endeavor involving State and Federal
aid, authorizes financial assistance to achools for the purpose of ac-
quiring equipment, materials, and improved building facilities for the
subjects covered by this title. Improved supervisory service from state
level is an integral part of this title's requirements. Consultants
are available on request for guidance and supervision of projects.

Exchange Teaching

High potential.--Exchange teaching, whether it be between two teach-

ers in the same building or between two teachers in separate countries, is

a potential means of developing the good teacher into an even better one.

The potential for development of international understandings is unlimited

when teachers from different countries serve on an exchange basis. The

potential for misunderstandings is equally as ihigh unless diligent effort

is put forth to prevent its development.

.Wbodburn's discussion.~=-In Woodburn's discussion of the teacher

exchange programs, both good and bad features of the program are aired.

The teacher exchange program has accomplished much international
good will and fostered international relations at the grass roots
levels +» . « The exchange program offers an opportunity to the in-
dividual teacher, both American snd foreign, to expand the base of
their experiences and to study other countries' customs, geography,
habits, philosophy, and other facets of nationality in which they
are interested., . . . Many of the teachers who come to America are
so used up by speaking engagements that they miss up to 20% of the
time, and even though they may not be absent from school, the
preparation for ambassadorship and their own curiositv to see as
much of America as possible, saps eneréy which might be used in
teaching or preparation for teaching.7

T3Charles F. Carpentier (ed.), Illinois Blue Book 1959-1960 (Spring-

field, Illinois: Office of the Secretary of State), ppe L31-435.

Ty, c, Woodburn, "Exchange Teachers," National Association

Secondary School Principals Bulletin, XLII (April, 1958), pp. 131-132.
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Koch's answer.--Paul Koch, upon being appointed as an exchange

teacher to England, was asked, "What in the world do you want to do that
for--spend a whole year in England?"75 Mr. Koch spent much time during
the following year in formulating an answer to this question. Eventually,
the following answer emerged: |

Just as the world has a pattern, so does education, it being
world wide. PFundamentally, education recognizes no barriers and
is, in fact, international; education, where ever found, basically
has common pursuits and objectives, There is a continuity of edu-
cation throughout the world. The concern and goals and purposes--
all that educationentails~-leap borders, oceans, all bartiers. "In
the last analysis what we do here is felt there and what is done there
is eventually manifest here. This is the soul of the solution. z
is "why" the program of exchange teaching is infinetely worthwhile.’

Participation in Civic Affairs

Become a part of the commnity.--Sister Sylvester Muschaleh

answered in the affirmative in regard to the question, "Should teachers
live and participate in the community where they teach?" (7

If the teacher is to give off both heat and light, he rust become
an integral part of the commnity where he teaches. But how can he
do this unless he lives there permanently? If he does, then he can
vote for his representatives in the local government; he can ask for
measures which will benefit his school and its teachers; he can make
himself heard where his opinion really countse.

Besides, to understand the pupils' problems a teacher must know
the commmunity in which they live. When he becomes familiar with the
home life of his students, then he becomes far more sympathetic and
helpﬁﬂ.. e o o

The teacher with vision must participate in_as many local activities
as his time, energies, and talents may permit.

Organizations and commnity activities.--Burton and Brueckner

provide an extensive list of organizations and activities from which

75Pau1 B, Koch, "Why Be an Exchange Teacher?" Clearing House,
XXXIII (September, 1958), pp. 21-22,

76Ibid. p. 22.

TTsister Sylvester Muschaleh and Jane Benner Helper, "Teachers
8hould Live and Part1c1pate in the Commnity Where They Teach?" Instructor,
LXIX (May, 1960), p. 8.

8Ipid.
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teachers with the necessary time, energy, and talents may choose,

There are many commnity organizations and activities in which the
school personnel might associate themselves, Red Cross, camps, gardens,
clean-up campaigns, drives of one sort or another, councils, betterment
associations, health programs, Boy Scouts, Girl Beserves, Y.M.C.A.,

Y, W,C.A., conservation activities, landscaping, recreational parks,
playgrounds, art centers, adult education, forums, work projects,
murseries, libraries, and better housing projects. School people . . »
should as a group plan to assist with community activities as much as
they can and learn in doing so. If school responsibilities are too
heavy to permit participation, the dutiés should be lightened. . .
The schools cannot afford to be divorced from these community-wide
activities and cooperative improvement programs.

Self Appraisal
Although many phases of in-service education are of a group nature,
there are others phases which are primarily of an individual nature., Self-
appraisal is among the in-service education activities which are of an in-
dividual nature, although it may be, in part, carried out as a group

activity, that is, a collection of individuals may appraise themselves as

individuals at the same time. This type of self-appraisal may be accomplished
by the members of the group checking various items on a previously prepared

form. Such a procedure may hold some value for the individual, but a

deeper and more personal appraisal of one's self in the role of teacher

may provide a sounder basis for teacher growth.
Chandler, a supporter of self-appraisal, suggests the following

' questions as guides for teachers who may wish to evaluate themselves.

(a) Do I conceive of my work as an 8:30 to 3300 o'clock proposition?
I know of no clock watcher who is doing a satisfactory job.

(b) Am I proud to be a teacher? A person who cannot truthfully answer
"yes" is doing himself, children, and teaching a disservice by
staying in it. '

(¢) What have I done during the past three months, six months, year to
improve the quality of my services? A person who cannot list tan-

gibles in answer to this question is overpaid at any salary.
(d) What contributions have I made to my profession in the past year?

"9Burton and Brueckner, op. cit. p. 163.
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A teacher has an obligation that goes beyond a good job in the
classroom,
(e) Have I consciously fornulated a plan for self-improvement?
Benjamin Franklin's scheme for self-improvement is still a valid one,
(£f) Am I contributing to community life as a _citizen? Self-realization
demands that a teacher lead a full life,80

80g, 4. Chandler, "What It Takes to Professionalize Teaching,"
The School Executive, LXXVII (December, 1957), p. LS.




CHAPTER III

CRITERIA FOR SELECTING IN-SERVICE EDUCATION ACTIVITIES

Criteria

Important questions.--In-service education should be beneficial to

the teacher, the school, the commnity, and most of all to the pupil. In
selecting in-service education activities, several questions should be
asked in regard to each of the proposed activities., The following questions
are believed to be among the important ones to be asked. The order of
these questions is not an indication of their relative importance, nor is

the list meant to contain all questions which may be logically asked. In

each of the questions the word "it" refers to the activity under consider-

ation.

1. Will it improve the teachers' abilities as directors of learning?

2. Will it better equip the teachers for their roles as counsellors of
children?

3. W.‘iiLl it improve the teachers' capacity for directing extra~curricular
activities?

L, Will it provide the teachers with democratic experiences?

5. Will it lead to wider participation by the school staff in commnity
affajrs?

6. Will it improve the teachers' personal-social adjustments?

7. Will it develop more effective thinking on the part of the school
personnel?

8. Will it broaden the teachers' range of significant interests?
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9. Will it aid the teachers in their acquiring a body of important
information?

10, Will it aid teachers in their development of a consistent philosophy
of life?

11. Will it lead to the identification of existing school problems?

12, Will it lead to cooperative development of school policy?

13. Will it encourage teachers to continually evaluate their teaching?

1, Will it lead to satisfactory solutions of the problems of the learner?

15, Will it serve to maintain or to improve the physical health of the
teachers?

16, Will it serve to maintain or to improve the mental health and psycho-
logical adjustments of the teachers?

17. Will it serve to maintain or to improve the emotional stability of the
teachers?

18, Will it serve to maintain or improve the quality of human relation-
ships between teachers as a group and other individuals or other groups
of individuals?

19. Will it serve to maintain or improve the quality of human relation-
ships between individual teachers?

Multiple-facet subject.--In-service education is a multiple-facet

subject; therefore a mumber of other lists of criteria could be presented
which approach the subject with emphasis upon other facets of the subject.
For example, the subject of in-service education could be centered in

curriculum development, the point of view of other personnel which may be
involved such as legal bodies, lay groups, parents, officially designated

leaders, or pupils; or the point of view of state departments of education

or colleges and universities. However, the teachers' role should be
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spotlighted in the in-service program of education, for the role of the
teacher is a focal point in the educative process whereby the pupils learn.
The questions which have been presented as criteria for the selection of
in-service activities are therefore questions which deal primarily with
the part the teacher is to take in the program for his growth or how the
program may alter, for the better, the current role he is playing in the
program of education.

Personal growth and group growth.--

Instruetional improvement is dependent upon the personal growth
and development of the individual teacher., . . « Teachers teach what
they are--they teach as they perceive themselves to be interacting
with reality. Consequently, to help the teacher improve in order to
enhance our instructional programs, we must work in terms of changing
the perceptions held by such a person and at the same gime develop
his professional skills, knowledge, and understanding,%l

But, on the other hand, there are also factors of a group nature upon
which instructional improvement is dependent. It is believed that an
effective program of in-service education should be involved with both

individual and group activities rather than with either individual or

group activities.,

Supporting Quotations

Introduction.--Spears, Ogletree, Beasly, and Weber have done much

serious work on in-service education, and they have made some remarkable
contributions in this area. The quotations which follow do not necessarily
reflect the views held by these gentlemen. This is certainly the case for
Ogletree and may also be so for Weber, Ogletree would, "shift the point

of emphasis away from techniques and procedures and place it upon the

81lJames R. Ogletree, "Person-Centered In-Service Education Wn
Not?" Bulletin of the Bureau of School Service, XXX (September, 1957),
College of Lducation, University of Kentucky, Lexington. m . 17-18
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people involved,"82 And, as for Weber, he is primarily reporting the
findings of a committee with which he may or may not entirely agree.
Chandler has also contributed to the volume of materials on in-service
education,

Chandler: Common characteristics.--

No specific in-service program can be universally acceptable, for
local conditions and needs are diverse. However, good in-service pro-
grams have common characteristics which are:

a) In-service activities receive direction from and are related to
the work of teachers in the classrooms, the school, and the com-
mnity. ‘

b) Teachers have a significant share in planning all in-service
activities,

¢) Teachers are motivated to engage in meaningful activities.

d) Sound principles of learning are observed.

e) In-service activities are an integral part of the school program.

f) The in-service program is characterized by a variety of activities--
both individual and group.

g) Activities are carefully and intelligently evaluated,83

Spears: Principles.--Spears offers the following as guiding prin-

civles for in-service training:

(1) The professional training of the teachers does not cease as he
leaves the college for the teaching position. (2) Nor can his future
professional development be adequately served by continuous teaching
experience alone., (3) Although it is reasonable to expect a teacher
to guide his own future development, it is the obligation of the
school system to stimulate the advancement of the staff by providing
opportunities for teachers to grow on the job. (4) These opportunities
when properly planned and coordinated can be called the in-service
education program of that school district. (5) The nrovision of

staff leadership for this program is a legitimate school expenditure.
(6) The test of the in-service program lies in the improvement of the
instruction and consequently in the improved development of the pupils.
(7) The in-service program cannot be separated either in spirit or in
function from curriculum planning and supervision, the three represent
overlapping features of the program for instructional improvement.

(8) Although the prime purpose of in-service training is to promote
continuous growth of teachers, a portion of the effort represents the
elimination of deficiencies of thosg who were inadequately trained
during their pre-service education, L

82Ibid0 Pe 33.
BBChandler, QRQ 9_5_.2. po h9o

8lispears, op. cit. pp. 315-316.
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Ogietree: Characteristics of in-service education.--Ogletree says,

The following is a set of characteristics which writers on the subject com-
monly agree is important and/or essential for in-service education programs
(including supervision, curriculum development, and action research) as

they are now conceived and as they now exist."85 The list was developed as
a result of.an extensive survey of all available literature which pertained

to in-service education and had been listed in the Educational Index for the

years 1929-19L8.

1. To be effective a program of in-service education must be planned
through the cooperative efforts of a central planning committee
representing all agencies concerned with the progress and results
of such a program.

2. An effective in-service education program should provide for par-
ticipation in improving local cmditions.

3. An effective in-service education program should be so well planned
that the first activities of the year quickly orient and interest
all teachers, especially the new and inexperienced teachers.

L. An effective in-service education program should provide means- for
utilizing tests as aids in locating problems for cooperative study.

5. An effective in-Service education program should be based upon the
needs and desires of the participants as they see them, '

6. An effective in-service education program should assist teachers
in locating, analyzing, and solving their problems,

7. An effective in-service education program should provide means for all
school personnel to share responsibilities for the program's activities.

8. An effective in-service education program should provide and encourage
the use of every possible technique of growth.

9. A well planned program of in-service education should provide
assistance in locating, obtaining, and using new teaching material.

10. An effective in-service education program should provide for contin-
uous evaluation and revision of its objectives and methods of work.

11. A well planned program of in-service education should provide for
the continuous development of its participants.

12, To be effective, a program of in-service education should be con-
tinuous, each year's work based upon the past year's experiences.

13, A well organized in-service education program should provide some
form of award or recognition for work done in the program.

1. An effective program of in-service education should be organized
in a way that teachers are allowed to and encouraged to try out
new things which they learn through the program.

15. The activities of an effective in-service education program should
‘result in desirable changes in the total school situation as a result
of the continuous growth of all school personnel.

16. An effective in-service education program should recognize that
growth can come only from within the individual. The program must
stimulate the individual to desire to improve while in-service.

850gletree, op. cit. p. 29.
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26,
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An effective in-service education program should provide and en-
courage democratic 1eadersh1p instead of autocratic domination.

An effective in-service education program should begin with an un-
derstanding of the participants and should provide opportunities
for each participant to begin work on his own level.

An effective in-service education program should provide close
cooperation among the local school, the local school system, and
the state department of education, teacher training institutions,
and other educational agencies.

An effective in-service education program should provide for small
group work. These groups should be small enough to encourage wide
participation on common problems, yet large enough to work effectively.
An effective in-service education program should have definite times
and places for its meetings.

An effective in-service education program should include some form
of inter-school and intra-school visitation. .

An effective in-service education program should closely define
and make understood its purposes, its activities, and the functions
and responsibilities of each participant.

A well planned in-service education program should be conducted

on a voluntary basis. Continuous evaluation and revision should
be made to increase the participation of school personnel in the
progran.

A well planned in-service education program should include pro-
vision for summer work to assist the participants in their efforts
to grow while in-service.

To be effective, an in-service education program should provide

an adequate professional library.

An effective in-service education program should establish both
ultimate and immediate objectives. These objectives should be clear-
ly defined and understood by all participants.

A well planned in-service education program should be flexible so
that it can change its objectives and "ways of work" whenever the
need arises. /

A well planned program of in-service education should provide the
participants with opportunities for relaxation and socialization,
which in itself is instrumental to growth.

A well planned program of in-service education should carry on an
extensive program of public relations to keep the public aware of
the problems and progress of the schools and the teachers.

An effective in-service education program should provide fertile
ground for leadership qualities to be realiged.

In commeniing on the above list of characteristics Ogletree ob-

serves, "a tremendous amount of overlapping and restatement of the

same basic point. . . a degree of internal incensistency. . . a tre-

mendous emphasis and concern with procedures, techniques, or methods. "87

861Ibid. pp. 29-32.

87Ibid. p. 32.
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Beasly: Characteristics in common with other types of education.--

The most effective programs of in-service education have certain
characteristics in common with any other effective types of education.
Beasly says that the ideal in-service education program is character-
ized by at least the following:

1. An ideal program of in-service education is one in which motivation
for participants comes from within the individual.

2. An ideal program of in-service education is one which is co-
operatively planned.

3. An ideal program of in-service educastion is adapted to the needs
of the participants.

L. An ideal program of in-service education provides for an inter-
pretation to the public of both purposes and outcomes.

5. An ideal program of in-service education provides a plan for
continuous evaluation and %mprovement of the effectiveness of the
program by all concerned. 8

Weber's report.--

A study of previous research concerning the problems of educating
teachers in-service revealed that teachers and administrators seemed
to agree that educating teachers in service is a definite responsi-
bility of the secondary school and that this responsibility could not
be met by merely encouraging teachers to »*tond svmmer school or ex-
tension classes, Examination of previouc inquiries led the Sub-com-
mittee to conclude that other investigators had found that insufficient
planning, use of outworn, disliked, principal-centered techmniques and
absence of cooperative attacks on the common problems of the staff
were chief reasons for failure of programs of in-service education.

The findings of those who had previously inquired into the problems

of educating teachers in service warrant the assertion that the fol-

lowing procedures have the greatest promise for encouraging growth of

teachers in service:

1. Discarding inspectorial techniques which originate with adminis-
trators.

2. Giving teachers a definite part in shaping school policies, plan-
ning faculty meetings, and developing a program of public relations.

3. Devising ways and means for teachers to have a part in the selection
of their own leaders who will preside over their own meetings,

L, Inviting and encouraging parents and pupils to participate in de-
liberations which concern problems affecting the child.

5. Encouraging the workshop idea in the education of teachers.8?

In-Service Programs

88Needham, op. cit. p. 17. Also see N, C, Beasly, "Evaluating
»" The Teaching Profession Grows in Service, 1949,

Official Group Reports of the New Hampshire Conference of the National
Commission on Teacher Education and Professional Standards. (Washington,
D, C,: National Education Association, 19L49), p. L6.

89%eber, op. cit. p. 281.



CHAPTER IV
A GUIDE TO IN-SERVICE EDUCATION

Introduction

Contimious growth in service is highly important if we are to
keep pace with a rapidly changing society and apply the newer methods
of teaching to education. Improved teaching can result only to the
extent that the persons concerned (a) recognize their personal and
group needs and the problems affecting their teaching, (b) develop
some definite procedures for the solution of their problems, (c) feel
some responsibility for helping to plan to meet these needs, (d) de-
velop some criteria for the selection of the problems to be studied,
and (e) share in the responsibility for evaluating the program.?

Recognition of Needs
Faculty recognition of its needs is of vital importance to an in-

service education program, for an individual or a group does not make pro-
gress toward problem solutions until the existence of the problem has been
acknowledged by the individual or the group. Bruce and Holden state that,
"the recognition of inadequacies . . . is an intelligent step toward filling
the gaps in our training and experiences and toward repairing the defects. "1
Kurt Lewin has pointed out that, "an individual will believe facts he himself
has discovered in the same way that he believes in himself or in his group."92

Queener's example.--Queener cites an example of a problem and its

solution in his Introduction to Social Psychology which is helpful in

90staff Relations in School Administration, Thirty-Third Yearbook
of the American Association of School Administrators (Washington, D, C,:
1955), p. 116.

91Bruce and Holden, op. cit. p. 211.

92Kurt Lewin, Resolving Social Conflicts (New York: Harper and
Brothers, 19L48), p. 68.
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portraying the necessity of recognizing that a problem exists before
progress is made toward a solution of the problem.

On a factory floor employing a woman supervisor, a number of wo-
men operators, and a male mechanic, trouble developed between the su-
pervisor and the mechanic., One of the girls was supposed to have in-
formed her supervisor that the mechanic had refused to fix her machine.
The supervisor called the mechanic to ask for his refusal, and he de-
nied it. PFurthermore, he obtained a denial from the girl that she
had made the accusation, and both of them confronted the supervisor
with the accusation that she had lied. Forthwith the supervisor an-
nounced her intention of quitting as did also the mechanic. This was
World War II and bad times for losing competent workers, The plant
psychologist was called in.

In interviews with the supervisor, mechanic, and operators he
learned that there simply was not enough mechanic time for the number
of machines which broke down. Supervisor, mechanic, and several of
the operators were inclined to blame the ensuing dissatisfaction upon
one another's perversity, but they did also mention the real problem
of the mechanic's excessive load, and the psychologist commended each
for this objective insight. Both supervisor and mechanic were asked
whether they thought it would be a good idea to call the operators to-
gether for a discussion of a way to better divide the mechanic's time,
and both said it would. In a group meeting with the operators the
psychologist reminded them of the objective problem which they had
pointed out, and asked them if they saw any solution to it. In the
course of discussion they agreed that priority in obtaining mechanical
services should go to the most critical machines, otherwise first
come, first serve. The psychologist next asked the mechanic whether
he wouldn't prefer to have this decision of which machine was most
critical unloaded upon the supervisor, and he said he would. The
supervisor agreed to take the responsibility, and in a short time the
intragroup problem was solved.

The individuals in the above situation were only partially aware
of the true problem at the beginning, for they blamed the dissatisfactions
which developed upon the perversity of one another more than upon the over-
load which the mechanic was being called upon to bear. In the course of
events the psychologist was able to influence the development of their
awareness of the nature of the true problem through his favorable comments
upon their insight. Once this was accomplished, the supervisor, mechanic,

and operators were ready for unified effort to solve their problem.,

- 93E, 1. Queener, Introduction to Social Psychology {New York:
Harper and Brothers, 1948), pp. 266-267.
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Intuition is inadequate.--Proper recognition of problems and

needs invloves more than an intuitive feeling that things are not as
they should be. An analysis of existing conditions, made in the light
of Burton and Brueckner's list of symptoms of teaching problems, may

aid teachers in the identification of their teaching problems. The

list of symptoms follows:

1. Disorderly conduct of pupils,

2. lLow level of pupil interest.

3. Poor group relations among pupils

b, Test results considerably below those expected of the pupils.,

5. Excessive truancy and unlawful absence.

6., TFailure of pupils to complete assignments.,

7. Evidence of poor planning for lesson by the teacher,

8. Evidence of lack of basic knowledge by the teacher.

9. Emotional instability and physical fatigue of the teacher.
10. Poor personal relationships with teacher associates and parents.
11, Iimited participation by the teﬁcher in school and community affairs.
12, Evidence of poor housekeeping.9

Faculty recognition of needs may also be achieved by using the
school's objectives as a guide for evaluation of the existing conditionms.
If such a list of objectives is not readily available, then the preparation
of such a list of objectives could well be the first assignment of a new

in-service education program.

Needs of Teachers

Personal and/or group needs.--Teachers as a group have needs which

are in a sense personal, but at the same time they may be collective needs
of the group. Trager and Radle offer the following as a collection of such
needs:

1. To feel that administration is democratic.

2. To be able to make mistakes.,

3. To be a part of a developing professional movement.,

L, To feel free to experiment.

5. To Have time to .study children and treat them like human beings.

6. To have a chance to talk over problems with teachers in other schools.

9hBurton and Brueckner, op. cit. p. 321.
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7. To have time to know the children's parents and neighborhood.
8. To meet and work with people different from themselves,
9. To learn to understand themselves better,

"10. To learn to talk up in a group of teachers without fear.95

Growth needs.--Along a similar line Needham says, "Teachers have

growth needs which have not been met by pre-service training."96 Needham
continues by citing the Commission on Teacher Education of the American
Council on Education.

1. Respect for Personality., Teachers must recognize the fundamental
worth of each growing personality as a member of our culture.

2. Commmity-Mindedness. Teachers must grow in ability to become
an integral part of the community.

3. Rational Behavior., Teachers must develop the ability to deal with
personal and professional problems in a rational manner,

li.  Skill in Cooperation. Teachers must grow in the ability to function
as members in the group process and develop skill in working with
others,

5. "General" Qualities Shade into the "Professional". The general
qualities mentioned above should never be minimized in planning
for professional development. The teacher should be versatile
in all areas of life.

6. Increasing Knowledge. Teachers must grow in scholarly aptitude
and background. All teachers need a broad liberal background.

7. Skill in Mediating Knowledge. Teachers need to develop the a-
bility to help children learn.,

8o Friendliness with Children., Teachers must develop the attitude
of friendliness with children but the attitude should be wise and
objective rather than sentimental and uncritical.

9. Understanding Children. All teachers must grow in understanding
the implications of developmental and adolescent psychology.

10. Social Understanding and Behavior. The teacuer as a professional
person must grow in understanding of the problems, trends, and
possibilities of society.

11. Good citizenship in the School as Society. The teacher must grow
in ability to function as a good citizen in relations with pupils,
other teachers, and administrators,

12, Skill in Evaluation. Teachers should understand the technigques
of measurement and evaluation and be able to apply them intelligently.

13. TFaith in the Worth of Teaching. Teachers must develop a pro-
fessional spirit that recognizes the greatness and power of

: 95Kenneth D, Benne and Bozidar Muntyan, Human Relations in Curriculum
Change (New York: The en Press, 1951), p. 292. Also see Helen G,

Trager and Marian Radle, "Will Your New Program Work?" NEA Journal, XXXI
(December, 1948), pp. 612-613.

96Needham, m. _(ib_o ppc 13’1&0
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their work in benefiting society.97

To let these quotations stand without comment would be an unfair
indictment.of teachers in general., Only a rare group of teachers would
experience all of these needs at any one time; however, the collective
needs of the individuals forming a group may at times encompass the com-
plete list., The 1list is given to indicate the multiple dimensions in
which an in-service education program may direct the growth of the teachers

who are an integral part of the program.

Solutions

The California Statement of Teaching Competency.--'"The California

Statement of Teaching Competency"98 is a definition of types of behavior
which characterize "good" teaching. This instrument may be valuable to
teachers when they set out to determine the causes for lack of satisfactory
progress by the teachers., The "Statement" defines competence of teachers
in the following six areas:
l. ILearning of students.
2. Counseling of students.
3. Development of understanding and appreciation of our cultural
heritage in the students.
L, Participation in school activities.
5. Public relations between the school and the community.
6. Professional level.??
Teachers who have already identified their problems may find the

California Statement of value to them, for its definition of a "competent"

?@gz-;»lh. Also see Karl L, Bigelow et al. Teachers for Our Times:
A Statement o. furpose by the Commission on Teacher kducation (Washington,
D, C, ¢ American Council on Education, 19Lk), pp. 1¥:-173.

98Burton and Brueckner, ope cit. pp. 318-321. Also see Evaluation
of Student Teaching, Twenty-eighth Yearbook of the Association for Student
Teaching (Lodkhaven, Pennsylvania: State Teachers College, 19L49), pp. 7-11.
Infra, Appendix B,

99@' Pe 3180
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teacher may guide teachers to solutions for their problems.

Small group meetings.--As has been pointed out in a preceeding

chapter, small group meetings when properly organized and carefully con-
ducted may be helpful in arriving at solutions of teachers' problems.
What constitutes proper organization? In commenting on the organization
of group meetings Ogletree has warned against,
cold, locked-step, organizational design . . . (which) seems to reject
the warmth of the personalities and the needs, desires, and perceptions
of those who will be interacting within its framework and upon whose
shoulders the responsibility for instruetional improvement ultimately
f£alls,100
He would "shift the point of emphasis away from technigues and pro-
cedures, and place it upon the people involved,"Ol His basic reason for
this iss
Unless the individual recognizes a personal need or value in that
which is being forced upon him, he will reject it and develop a re-
sistance toward it. . . . moreover, . . . real growth or change in an
individual's or group's behavior patterns will occur only when an in-
dividual:-or group recognizes or nerceives in a situation or activity
an opportunity for greater self énhancement, acting or proceeding in
a fashion other_ than that which has been previously enhancing to his
self—concept.lo
It seems to be apparent from Ogletree's arguments that the properly
organized group will provide for the enhancement of each individual's self-
concept., This may possibly be achieved through restricting the number of
persons which are to act as a group. Such restrictions should provide
each member of the group with a greater opportunity to participate and to =

express himself., This greater degree of self-expression may provide the

individual with the necessary opportunity for enhancement of his self-concept.

1000gle'hree, (_)Eo _C_i_t_o Pe. 320
1011pi4, p. 33.

1021pid. pp. 33-3L.
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Howrever, the oprortunity for freer interaction is not a gmarantee that
the interaction will bring about the results which are desired by the
teachers who are members of an in-service education program, for group
reaction is a complex function of organism and stimulus situation.
In any case the social dynamics technique for studying behavior in
groups offer very significant opportunities for self-understanding and
for the maintainence of autonomy of personal independence in think-

ing about school problems.

Spears' warning.--Spears warns against becoming lost in the ac-

tivities of an in-service education program,

Teachers may become so busy in carrying out (in-service) activi-
ties that they may not take time to determine if it is the way to the
goal. We need to fight the tendency for means to become ends, Study
programs signify nothing in themselves and should never be used as
antibiotics for schoo& operators who are trying to get away from their
classroom problems.lo

Ogletree's suggestions.--Ogletree suggests we change the perceptions

held by meny teachers,

Instructional improvement is dependent upon the personal growth
and development of the individual teacher. . . . Teachers teach what
they are--they teach as they perceive themselves to be interacting
with reality. Consequently, to help the teacher improve in order to
enhance our instructional programs, we must work in terms of changing
professional skills, knowledge, and understanding.lo

Factors which m2y contribute to rediness for change.--The School

Executive recently published an article in which some of the factors which
may contribute to an individual's development of clearer perception and
hence to his readiness for change were listed. The list follows:

1. Recognition that new values may be absorbed without loss to self,

2. Seeing more realistically what one thinks he can do and develop-
ing a new concept of what he really is.

103Bruce and Holden, op. cit. p. 282. Also see Gsle E, Jensen,
"School as a Social System," Educational Research Bulletin, XXXIII (195L4),
pp. 38-L6.

Ohspears, op. eit. p. 333.

1050g1et ree, op. cit. pp. 17-18.
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3. Recognition that new situations can be met without undue dis-
turbance to the self-organization.

ko Identification with an administrator who is friendly, well-liked,
democratic in ways of working with staff, parents, girls and boys;
who is himself productive in the areas of his responsibility,

5. Awareness of disparity between earlier experiences and the de-
mands of the situation in which one currently finds oneself,

6., Dissatisfaction with the way things are going, with behavior which
is recognized as actually inconsistent with certain aspects of
the self-concept although previously not noted as such,

7+ Experimenting with new ways which bring success or satisfaction,
thus making restructuring of attitudes easier.

8. Experience which takes concepts that are strange to an individual,
and therefore feared, and translates them into reality so that
they are understood and thus no longer threatening,lO

Changing levels of conducte--Changing from a lower level of conduct

to a higher level of conduct is a desirable outcome in any ine-service edu-
cation program,. Alléort presents two solutions to this problem. " (1)
Adding forces in desired direction, and (2) reducing forces in opposing
direction."lo7 Eipher may bring one to the new level, but the two ways
are not the same, The first may result in high tension while the seéond
may result in low tension, Allport continues by suggesting that "a suc-
cessful change includes . . . three aspects: unfreezing (if necessary)
the present level 17, moving to the new level ILp, and freezing group life

on the new level."108

Solutions and Finance

Expenditure of teachers' time.--Thus far solutions of teachers!

problems have been considered which involve time which may rightfully

106Clarence Newell et al, "Can You Change a Teacher's Attitudes?"

The School Executive, LXXVII (February, 1958), pe 77e

107cartwright and Zander, op. cit. p. 297. Also see G. Allport,
"Cartharsis and the Reduction of Prejudice," Journal of Social Issues, I
(August, 1945), ppe 3=10.

108114,
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belong to the teachers. Study to identify problems, of both the individual

and the group, small group meetings to solve these problems, and consul-

tations, whether these be with a fellow teacher, principal, or consultant,

all require an expenditure of extra time on the part of the teachers.

It is a debatable issue as to just how much the school is justified in

involving the teachers in expenditures of extra time without remuneration.

Provisions for remuneration.--Campbellhas made a 1list of financial

provisions for remunerating the teachers for the time spent in the in-

service education program. Campbellls list is as follows:

1.
2.
3.
L.
5.
6.

Te
8.

9.

"10.

12.

13.
1.

Special provisions of the salary schedule.

Sabbatical leave allowances.

Expense allowances for educational travel.

Allowances for visiting other schools.

Funds for substitute service to relieve teachers for conferences,
visiting, special assignments, etc., etc. '
In-service institutes and allowances of time for attendance and
funds for consulting services.

Bonuses for advanced professional study.

Subsidizing of services provided by teachers' colleges for de-
partments of education in faculty advisory service.

Compensation for pre-school and post-school conferences by the
faculty.

Summer workshop costs, both those arranged locally and those in
which teams of teachers work as a unit in university summer schools.
Expense allowance for attendance at state and national educational
conferences,

Punds for publication of bulletins, study guides, outlines, and
curriculum brochures used in the improvement of instruction.
Provision of time for special in<service activities.

Provision for comprehensive professional library service, including
curriculum laboratory, current periodicals, collections of past
educational references and assistance in gathering data from other
sources on special problems,109

Board control.--Available finances and time are not solutions within

themselves; however, they are the two major factors which are directly under

the control of local boards of education. In all fairness to the boards of

1098yrton and Brueckner, op. cit. p. 532. Also see Clyde M,

Campbell (ed.), Practical Applic-tions of Democratic Administration
(New York: Harper, 1952).
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education, it must be acknowledged that their control of these two ele-

ments is restricted by forces outside the school.

Which Problems Are to Be Studied?

Classifying problems.--A study of existing conditions within

a school will lead to a variety of teacher problems in most schools.
A listing should be made of the problems which come to light under an
analysis of existing conditions. After sufficient time has elapsed to
allow the teachers to regain their perspective, the listing of the prob-
lems should be reviewed., The purpose of this review is to clarify
and to classify the statements of the problems. EKelatively broad
titles should be used for this classification of the problems. These
broad areas may provide natural lines of division of the faculty into
small groups. Each of the small groups should plan to solve the prob-
lem of its major classificatiions In so doing, it is possible that
part of the original problems will be solved. The solution of origin-
al problems will only be incidental to the work toward a solution of
the major problem; nevertheless, this side benefit is not to be totally
disregarded.

Many of the problems of the orginal list can be fitted into
one or more of the following categories:
l. An appraisal of the educational product.
2. A diagnosis of learning difficulties.
3. A study of instruction.
L. A study of the curriculum,
5. A study of materials and resources,
6. A study of the socio-physical environment.

7. A study of the teachers' well-being.
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Personal well-being versus professional development.--Any one of

the first six classifications is an appropriate small group problem. Re-
sults of a survey of the Public Senior High Schools of IndianallO indicate
that in-service education programs are over emphasising well-being of the
individual teachers at the expense of professional competency. '"The

most widely used techniques of in-service education were related to teacher
welfare.™ 1l And, "The emphasis of the in-service education was on the
well-being of the individual teacher rather than the improvement of the
professional competency of teachers, "112 Taylor lists the foregoing as
among the important conclusions drawn from the results of the previously
mentioned survey.

The information for the survey was collected by a check list
questionaire and was limited to those activities in which teachers par-
ticivate during the school day. In summing up the study, Taylor said:

Growth in service is a concept which goes with true professional-

ization. Society expects the professional person to keep abreast of
his speciality and he is judged by his knowledge of developments in

his field. In-service teacher education programs in Indiana were

found to be concerned largely with the personal welfare of the in-
dividual teacher rather than with his professionsl growth., If teach-
ing is to achieve the status of a profession, there is need for emphasis
of in-service teacher education to be put on professional growth.l 3

An Outline for the Group Attack

Problems of interest.--If group action is to be successful, the

110gop L. Taylor, "Professional Growth-An Aim of In-Service Edu-
cation," Educational Administration and Supervision, XLIV (November,
1958), pp. 3L9-352.

1M 71pi4d. pe 350,

112734,

113Thid, ppe 351-352.
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group must be presented with a problem in which members of the group are
vitally interested. The group must also be deeply interested in the
solution of the problem. The solution should hold a promise of a more
enjoyable 1ife for the members of the group.

Expression of views.--After the presentation of the problem, all

group members should offer his or her views on the problem. The problem
should be viewed from every conceivable angle in order to understand all
of its ramifications. OCare must be exercised by the discussion leader at
this point. The group must not be permitted to wander too far astray
from the centrsl thought of the problem at hand.

Tenative solutions and experiments.--After the problem has been

viewed from all angles by the group, the members of the group should be
requested to propose a number of tenative solutions for the problem, The
tenative solutions should be recorded on a chalkboard for all members of
the group to see. An attempt should be made to select the most promis-
ing of the tenative solutions. This attempt will involve a careful
evaluation of each of the rroposals. Once the selection has been made,
the group should exveriment with the solution to see if it will work.
Following a period of extensive experimentation, the results of the ex-
periments should be renorted to the group. It is necessary at this time
to evaluste the reported results. On the basis of this evaluation, the
solution may be adopted by the group. However, it may be that upon
hearing the report, the group may wish to modify the proposal and con-
duct more experiments before accepting the solution as a satisfactory one.
A third possibility is that the group may wish to discard the proposal
and begin anew with some other. Both of the latter possibilities will en-

tail additional exrerimentation and evaluation.
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Mechanics.~--In order to provide continuity to a series of group
meetings, it is necessary that a person be appointed by the group to
keep a written record of the proceedings and to prepare mimeographed sum-
maries of previous actions. Distribution of these summaries will speed
the process of getting the succeeding meetings under way.

Continuous evaluation of group meeting progress--having each
group member rate the value of the current meeting, for example, is ime
portant. A five point scale which ranges from a low of 'no value" to a
high of "very wvaluable" may be checked by each member of the group and
given to the group secretary at the close of each session. The sec-
retary may compute the mean of the ratings and report this mean to the
group at the next meeting. A graphical record of the group's reaction
to the meetings may serve to guide the leader in his choice of methods
for conducting future meetings. The rating blank may have space for
comments and suggestions. Whenever comments are made on the rating
blank, the blank should be returned without a signature, -No value is
attached to heving the blanks signed; hence the omission of the signatures

in all cases is acceptable.



CHAPTER V

CONCLUSIONS

Other Methods of In-Service Education
Thus far the small group study of problems has been stressed as
the means of growth for the teachers in an in-service education program.
What about other activities? Are they to be totally disregarded? Are
toey to be treated as lacking in value for the in-service education program?
The reply to the last two questions is "no," while the answer to the first
is less direct,

Duty of the principal.--It is the duty of the principal, in a

democratic setting, to keep the faculty aware of the many different ways

of improving the total school program. He must encourage faculty partici-
pation in those activities which serve the improvement cause; nhowever, the
teachers must select the in-service activities in which they desire to par-
ticipate. In individual cases where there is evidence of teaching dif=-
ficulty and the teacher having the difficulty is not attempting to correct
the situation, it becomes the duty of the principal to have a conference with
that particular teacher., The conference should serve to acquaint the

teacher with his problem as seen by the principal and to inform the teacher

of the principal's desire to help him find a solution for his problem.
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Keeping the Faculty Aware

Concern for own growbh.--Although it is the principal's duty to

keep the faculty aware of ways to improve the school and themselves, how can
the principal successfully do this? The principal, first of all, must be
concerned with his own growth as a professional person. "The prineipal who
is enthusiastic and continually seeks new ways for doing his own job hat-
urally provides inspiration for staff members to do 1ikewise."llh The
practice of the concent of friendliness and helpfulness, by the principal,
will do much to promote professional growth.

School executives have no more responsible task than that of pro-
moting growth in the personnel., But . . . responsibility for the pro-
fitableness of in-service efforts is widely distributed. It is not one
which must be acquired in the first instance by the school executive and
at a later date by other members of the professional staff. It can be
acquired gradually a§ classroom teachers and school executives attempt
to learn together.ll

Validation of In-Service Education

Growth of the individual teacher begins with his awareness of
certain needs or inadequacies and with his attempt to meet or satisfy these
needs or inadequacies. The final measure of the extent to which these needs
have been met must not be based upon an intuitive feeling of self-satisfaction
on the part of the teacher. The teacher may have acquired this feeling of
self-satisfaction without reaching an adequate level of growth needed for
inspiration of growth in the pupils. Hence, the final measure of whether or

not the felt needs of the teacher have been adequately meet is dependent upon

the level of resulting pupil growth for its validation.

lth. E, Jones, "How Can the Principal Promote Professional Growth?"
National Association Secondary School Principals Bulletin, XLIT (April, 1958),

p. 56.

115Pra11 and Cushman, op. cit. p. 31.
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Summary

The following statements are presented as characteristics of a

good in-service education program:

1.

Te

The activities which make up an in-service education program are se-
lected through democratic interaction of the educational personnel

of each building. "If children are to be provided experiences that
develop democratic qualities, they must be guided by teachers who are -
themselves sympathetic and skilled in such experiences."l16

All participation in in-service educational activities is voluntary.
The principal is responsible for conducting himself so as to maintain
a democratic atmosphere in the school once it is established.

The principal is responsible for making initial moves toward the

establishment of a democratic setting in the school.

The needs of the pupils give direction to an in-service education program.
In-service education will benefit the community, the school, the

teachers, and the pupils.

A comprehensive in-service education program will permit an interchange
of the words "it" and "will" in each of the nineteen criteria.ll?

Puoil growth is the validation for in-service education.

116Y¥auch, op. cit. p. 10.

1170'_p_o E:_i._‘t:i_o ppo )-l-o")-llo
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APPENDIY A

CEFINITIONS OF IN.SERVICE EDUCATION ACTIVITIES USED BY
7% IEA RESEARCH DEPARTMENT IN THR BUTIETIN
"IN-3SERVICE EDUCATION ACTTVITIES
IN THE PUBLIC SCHQCIS
Cr ITLINOIS.™



Conferences-emeetings of a group of teachers to find a solution to a specific
problen and thereby improve instruction or service,

Consultant serviccs-=-aid Irom some source outside the school system to help
a teacher, or teachers, improve in a specific phase of instruction or
pupil services,

Correspondence, evening, or extension ccurses-=-courses taken primarily for
the improvement of instruction; carning of credit toward a degree or
a salary increment may be ;ncmdental.

Demenstration teachinge-a demonstration in actual classroom situation by an
individual skilled in teaching a particular subject or grade level,

Exchange tcaching--teachers exchanging classes temporarily to broaden their
experiences and thereby improve instruction,

Fxhibits-=collections of materials to convey a particular idea or to furnish
infermation in a particular arc:

Experimentation-~research donc or in progress, new methcds tried; or new
materizl used in order to find ways imstruction or services can be ine
proved,

Faculty meetings-=-meetings wiien specific problems are constructively discussed
in order to find a solution and improve instruction or pupil services.

Intervisitation~.teachers visiting other classes or other systems while
claggses are in session, specificially tc get new ideas for improve-
ment of instruction.

Institutes--meetings called by the county superintendent, designed for edu-
cational and instructional improvement as provided by the School Code,

Iectures=~Presentations by someone outside the district on a topic that is
related to improvement of instruction or services to pupils,

Professional meetings--teachers attending formal meetingson county, district,
state, or national level designed to improve professicnal attitudes and
competencies,

Professional organization service~-giving a teacher time 4o serve a pro=-
- fessional organization, or attend a convention as a delegzte,

Work related experiences--teachers working during the summer at a job re-
lated to their field of instruction whereby they can obtain helpful ir-
formation.

Supervi 51 on of student teachers--teachers given the responsibility of supsr-
viging the activities of student teachers brought intc the system,

Teacher orientation activities--specifically designed to orient imexperienced
teachers, or to acquaint experienced teachers with new procedures, and
thereby improve instruction,



71

Teacher self-cvaluation--utilization of 2 check list, or similar device,
whereby the teacher can privately, or in a group, cvaluate his own
teaching,

Travel-=trevel of such a nature that the teacher can obtain information and
ideas that will help him in his instruction,

Workshops--usually short term intensive activities in which a formally organe
ized group works on specific problems in a swecific area of instrvection
or service for the pupil.

Preparation and evaluation of instructicnal materials-e-zctivities by 21 formal,
select group interested in a specific area of instruction, Usu.lly of
longer duration than a workshop and involves fewer peorloe

Supervisory program--visitation or consultation with a teacher by a person
specifically trained in supervision of instruction, Activities may be
initiated by aither the supervisor or the teacher.
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"THE CALIFORNIA STATEMENT OF TEACHING COMPETENCE®
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The competent teacher:

1.

Provides four the learning students,

1.1

1.2

1.2

1.hL

1,6

1.7

Uses psychological principlss of learning,

1,11 Uses effective an continuing motivation.
1,111 Recognizes and makes use of %the interests, abilities,

and needs of the students,
1,112 zes the experiences of the students and draws upon life
situations and the interests inherent in subject matter,

1,12 DTrovides varied learning experiences,

1,12 Uses a vari=ty of teaching procedures, such as discussion,
review, etc, effectively.

1.1 Plans cooperatively with students.

Uses principles of child growth and development in learning situations,

1.2l Provides for differentiated activities and assignments to meet
the needs and egbilities of the students,

1.22 Knows the health (mental and physical) status of his students
and adapts activities to their needs,

Maintains an atmosphere in the classroom that is conducive to learn-

ing and is marked by a sense of bzlance between freedon and securitye.

1e31 Maintains an effective working situation,

1.32 Helps students increasingly to assume leadership and respon=-
sibtility.

1,23 Provides opportunities for students to cocperate and to ex-
ercise leadership in activities of large and small groups,

1.3k Provides opportunities for expression of independent and
critical thoughts with emphasis on freedon of expression and
openmindedness,

Plans effectively,

1,11 Aids the studnets tc define worthwhile otjectives for large
units, cdaily class work, and special class activities,

1,42 Organizes his teaching well by choosing wisely learning ex-
periences, subject matter content, and materials of instruction,

1,43 Selects and uses a wide variety of materials of instruction
(ege books, phamplets, films, bulletinboardss.s o o'

1l.Lhh Uses resources of the ~ct2ol library and the cowmcnity,

Uses varied teaching procedures,

«51 Uses teaching procedures (such as group reporting, discussion
planning with pupils) designed to achieve desired purposes in
teaching,

1,52 DBuilds effectively upon the students participation in class

activities,

1,53 Develops study sii”7l of students,

1,54 Stinulates creative activities of students,

.55 Aids the students to evaluate their oun achievements,

Uses diagnostic and remedial procedures effectively,

1.6l Is familiar with common diagnostic tests in his own and re-
lated fields,

1,62 Congtructs, administers, and interprets diagnostic tests,

1,43 Uses othe appropriate diagnostic procedures.

1.6l Plans and uses remedizl procedures,

Uses adequate procedurss for evaluabing the achievement of students,

1.71 Uses informal evaluation procedures (anecdotal record, inter-
view, questionzire) for collecting and interpreting needed in™-
formation, '



2e

3

-3
~—

1,72 Uses standard achievement tests,
1.721 Is familiar e

1.722 Selects, administers, and int e”ﬁreb: the reﬂults oi
tests and uses then 1n planning,
1.72 Uses teacher made teats,
1,731 Constructs appropriate tests skillfully.
1,732 Interprets he resulis and uses them in planninge
1.7k and ade-uute records, eg. case studies, cwrmu-

lative records

1.75 lMakes eff o stu ucn Us and parents concerning the
prograns in their grouth.
Manages the class
2,01 Planc oot ¢ for handling of maborials, cquip=
ment, and cupy
1,32 Uses own and nuﬁ;l'f time effect*vely
1,32 Is abeentive to the pﬁ}‘iﬁ& well bel iog of cludents in sucl

matbers as heating, lighting, vmnel iony, and seabting.

Counsels and guides sbtudents wisely,

C..l

~y
.
Lo

3.3
3¢k

Uses sound psychologizal nrinciples concerning the growth and develope
ment of chilﬂﬂen in guiding 1ndlv1au41a and groupse
2611 quﬁuana objectivity when dealing with behovior that is agress-
ive and abnormal.
2,12 Is sywravlmez with and serncibtive to students! persconyl and
social protlms as well as qulr acadenic neadse
Z2e13 ”~“ﬁ$ adgu tments in the curriculum and ¢'her requirene:
iy 1ight of pupils! ne=ds,
2.14 Secures ufflclent rapport with zludents so they come {o him,
Maintains effective relationships witih parents,
2,21 Explains the needs, uvl11t1ﬁs, interests, and provlems of
the student to Uheir parentis,
2022 Obtains cooperation from parents in helping students with
their problems,
Collects and uses significant counseling data.
2.31 Agministers ptit ude tests and int elligence tests,
2 Inberprets the results of such tests,
¢.3) Uses results ~ol’ec+al in counselin g with students,
203 Keeps researdh suitabls for guidonce
U ses su1tab’c counseling procedures,
Maintains appropriate relations with guidance specialists, recognizing
their role, and the limitabtions of his own skill and abilities.

students to understand and apprecizate our cultural heritage.

Organizes the classroom for effedtive democratic living,

Directs individuals and groups to significant life applications of

classroom lesrnings.

3¢21 Uses subject fields to develop understanding of social, sconcmic,
and political problems,

3e22 ZDevelops an un’erstanding of wide sigrificance of various
f£ields of subject matter,

Draws on his own background 6f experiences to elicit the cultursl

growth of individuals and zroups,

Helps students to knov and to apply in their daily lives the demo-

]

cratic principles which are rooted deep in our historicsl development,



-
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lie Participates effectively in the activities of the school.

Ll

.-’vf.. 2

Le3

Plans cooperatively the means of achieving educational objectives,

ie11l Shares effectively in curricular revision and is able to
evalunate progress toward attaining educational objectives,
1,777 Tcfines objectives clearly,
Li112 Collects data efficiently and draws appropriate cone-

clusions from them,

41.113 Tmploys appropriate remedial procedures.

Assumes his share of the responsibility for school activities.

Le21 Carries out effectively the administrative respensibilities
designated to him,

11422 Participate in planning and adninistering extra=-curricular
activities.

Maintains harmonious personal relations with his colleagues,

Se¢ Assists in maintzining good relations betwesn the school and the rest of
the community,

S5e1

52
53

vl
e
i

Acquaints himself with available commnity resources and uses then

in classroom activities.

Obtains the cooperation of parents in scheool activities,

Aids in defining and solving community problems,

5631 lHelps in defining community problems and in developing
awareness of them in students an? -arents.

5432 Draus on available and appropriate resources within the school
in attacking community problams,

Takes part in community affairs and projects,

Observes nrofeczicnel ethics in discussing school problems, particularly

witl. lay personnel,

fe Uorks on a professional level,

6ol

6e2
£.3

6.

Dol

Gives evidence ol the socisl importance of the profession to parents,
students, and other members of the professiocn,

Adheres to a prpfessional code cf ethics,

Contritutes to the profession by membership in profesgional or-
ganizations and participation in their activities,

Assumes responsibility for hiz owm professional growth by planning
an appropriste program for professicnal betterment,

Aids in supervising student teachers and in the orientation and in-
duection of beginning teachers,



APPENDIX C

ADEQUACY OF TRAINING OF CREGON TZACHERS AND ADMINISTRA-
TCRS AND, TYPES OF IN-SERVICE TRAINING ACTIVIa-
TIES BEST FCR IMPROVING COMPETENCIES



CORPETLROLES A Percent who believe

their their eourses  wutk supervision  faculty visiting travel
training training arve confersness  is meetings is is
adeguate  limited arce are

tho bast way €o luprove compéteunty

General sethods of

teachi g2 10 27 . 31 £ G 20 18
Comuand of subjeet
matter B2 9 39 15 3 2 6 19
Directing pupili par-
ticipation in plan- 61 28 i8 27 10 4 12 2z
ning their work
Using audiv-visual
materisls and equipment 41 46 31 21 10 5 5 3
Using newer type
reference materials 52 35 25 25 & 3 5 2
Using newer techniques
of teaehing 58 30 30 27 , 9 ; & i3 3
carticipation in gulde
ante activities 41 41 26 23 , 8 g e 2
Directing pupll '
evaluation 52 34 20 21 7 5 5 1
Supervising extra-
curricular aetivities 57 31 15 17 7 6 & 4
Preparing lessou plans, '
units, courses, ete. 72 17 iy 18 9 , & & 2
Working wilh parents
and laymen - 59 ) 29 7 i3 2 5 i2 4
Working with eolleeguss '
and adaiulstrators 78 11 2 12 & 22 7 2
Contribucing to general
worale and supporting 82 7 s 13 4 13 7 7
ethics

Averages 63 25 26 20 7 7 9

L%

4L
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