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Abstract 

This research aimed to identify the students' self-efficacy levels in speaking performance, to 

investigate the factors affecting students’ self-efficacy in speaking performance, and to explore the 

impacts of the factors in students’ speaking performance in Indonesian EFL classroom. The researcher 

applied qualitative method research. The subjects of this research were six students of ten grade MIPA 

6 of SMAN 22 Makassar. This research used case study design. This research used three instruments, 

they were questionnaire, interview guide, and observation sheet. The result of this research showed 

that (1) most of the students have moderate self-efficacy level in speaking performance. (2) factors 

affecting students’ self-efficacy in speaking performance were task complexity, psychological, 

environment, circumstances, familiar audiences, preparation, external incentives, and information of 

self-skill. (3) the impacts of the factors affecting the students self-efficacy in speaking performance 

were lack of confidence, anxiety, nervousness, lack of focus, relax, and high self-confidence.  
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Abstrak 

Penelitian ini bertujuan untuk mengidentifikasi tingkat efikasi diri siswa dalam kemampuan 

berbicara, mengidentifikasi faktor yang mempengaruhi efikasi diri siswa dalam kemampuan berbicara, 

dan mengeksplor dampak dari faktor tersebut dalam kemampuan berbicara siswa pada kelas EFL. 

Peneliti menerapkan metode penelitian kualitatif. Subjek dari penelitian ini adalah 6 siswa kelas 

sepuluh MIPA 6 dari SMAN 22 Makassar. Penelitian ini  menggunakan desain penelitian studi kasus. 

Penelitian ini menggunakan tiga instrumen, yaitu kuesioner, panduan wawancara, dan lembar 

observasi. Hasil dari penelitian ini menunjukkan bahwa (1) mayoritas efikasi diri siswa berada pada 

tingkat menengah. (2) Faktor yang mempengaruhi efikasi diri siswa dalam kemampuan berbicara 

adalah kompleksitas tugas, psikologis, lingkungan, suasana, hadirin yang familiar, persiapan, intensif 

eksternal, dan informasi mengenai kemampuan diri. (3) Dampak dari faktor yang mempengaruhi 

efikasi diri siswa dalam kemampuan berbicara adalah kurang percaya diri, cemas, gugup, kurang 

fokus, santai, dan kepercayaan diri tinggi.  
 

Kata Kunci: Efikasi diri, kemampuan berbicara 
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1. INTRODUCTION 

Speaking is a core skill to interact 

each other. Asuncion & Encalada (2019) state 

that speaking is core elements of interaction 

and language acquisition. In the same way, 

Studies, Mahreez, & Ghani (2016) reveal that 

speaking is a verbal communication of 

language used to communicate with others. In 

addition, speaking is the way to express ideas 

and opinions, to give instruction, to solve 

problems, to increase proficiency in speaking, 

or to maintain the relationship or friendship 

(Cabe & Selatan, 2012). By speaking, people 

can convey information, ideas, and maintain 

social relationship in interacting with others. 

Speaking performance is important to 

be mastered by students. Lorena & Sadiku 

(2015) reveal that speaking performance is a 

primary thing for those who want to work in a 

multinational company, not only that local 

company has placed speaking performance to 

be one of the criteria in looking for employees. 

It is also supported by (Darmuki, 2017) that 

mastery of speaking performance in English is 

a priority for many second-language or 

foreign-language learners. If students have 

good mastery in speaking performance, it will 

make them easier to face globalization. 

Therefore, speaking skill is an important skill 

that should be mastered by the students to face 

globalization.  

Students are required to speak 

English each other. In the 2013 curriculum, it 

is stated that students are expected to be able 

to speak English in the classroom. In fact, 

students still get difficulties to speak English 

each other in the classroom. It is important to 

be discussed, because it is a crucial problem in 

the world of education. Students have been 

long to learn English, but they still get 

difficulties in using English for 

communication. From preliminary research on 

the first grade of SMAN 22 Makassar 

students', the researcher found that most 

students feel doubt to speak English in the 

classroom. They seem afraid to deliver their 

opinion in English. When the researcher 

interviewed them about it, most of their 

answers are because they feel shy and they do 

not confident to speak English. 

There are several difficulties faced by 

students when speaking English in the 

classroom. Ananda (2017) states that students 

barely speak English in the classroom, because 

speaking has a lot of awareness and other 

communicative considerations. For instance, 

awareness's to make a mistake in 

pronunciation, fluency, or grammar. Those 

awareness and considerations make students 

feel hesitant to interact by using English with 

their friends and teachers. Moreover, 

Hamouda (2012) reveals some factors that 

make students feel hesitant in speaking 

performance, they are anxiety, lack of 

motivation, shyness, and low self-efficacy on 

their speaking capability. From that, low self-

efficacy is one of the difficulties faced by 

students in speaking performance. 

Self-efficacy is a part of Bandura’s 

theory which defines it as individuals’ belief 

about their capacity to do something 

associated to their selves. It is a fundamental 

determinant of behavior in school, sports, and 

social relationship” (Bohlin, et, al, 2012). In 

addition, it is determined as the capacity to 

produce desired effects by their own actions 

(Al-baddareen, Ghaith, & Akour, 2015). 

Students who have high self-efficacy have 

curiosity, assured, and like a challenge. In 

other words, it consists of strength of mind or 

how to behave towards something. 

The students who study a foreign 

language with high level of self-efficacy will 

pass some obstacles in acquiring and 

producing a foreign language and they will 

regard the failure as lack of effort, knowledge, 

and skills (Chen, 2007). He further identifies 

student's failure in learning foreign language is 

caused more by lack of self-efficacy on 

students’ mastery itself. This is the same with 

what Kim, Wang, Seon, & Bong (2015) 

assume that if a student’s self-efficacy can be 

increased, then his or her resistance to 

academics may be decreased. For this reason, 

the students must believe their ability, because 

it affects their behaviors in learning process.  

The students who study a foreign 

language with a high level of self-efficacy will 

pass some obstacles in acquiring and 

producing a foreign language and they will 

regard the failure as a lack of effort, 

knowledge, and skills (Chen, 2007). He further 

identifies student's failure in learning a foreign 

language is caused more by a lack of self-

efficacy on students’ mastery itself. This is the 

same with what Kim, Wang, Seon, & Bong 

(2015) assume that if a student’s self-efficacy 

can be increased, then his or her resistance to 

academics may be decreased. For this reason, 

the students must believe their ability, because 

it affects their behaviors in the learning 

process. 

The theoretical gap in this research is 

factors affecting students’ speaking 

performance. There are three factors affect 

students’ speaking performance, namely 

motivation, self-confidence, and anxiety 

(Krashen, 1982). Admittedly, all the factors 

mentioned above affect students' speaking 

performance. However, there is a factor that is 

expressed by students not mentioned by 

experts in factors that affect students' speaking 

performance. This factor is self-efficacy. In 

fact, this factor also affects students' speaking 

performance. Bandura (1986) states that self-

efficacy is the most important factor for 

students to perform their abilities. It relates to 

how someone assesses his abilities. In 

addition, (Asakereh & Dehghannezhad, 2015) 

state that self-efficacy has great effects on 

performance in speaking tasks. Similarly, 
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(Septiani, 2018) reveals that there is a 

significant correlation between the student's 

self-efficacy and the student's speaking 

performance at seventh-grade students. 

Therefore, there are differences of opinion 

among experts and phenomena that occur in 

factors that affect students' speaking 

performance that make researchers interested 

to find out more about them. 

Some researchers have conducted 

research about self-efficacy in relation to 

speaking performance. However, most of them 

only investigated the correlation or effect of 

students’ self-efficacy in their speaking 

performance. In this research, the researcher 

will investigate about factors affecting 

students’ self-efficacy in speaking 

performance by finding out the students' 

perceptions. It is a novelty of this research that 

distinguishes it from the previous research. 

Moreover, it is feasible to conduct this 

research, because this research processes will 

not take a long time and a lot cost. 

As many researchers revealed the 

importance of self-efficacy in higher level of 

academic setting, this research intends to find 

out the students’ self-efficacy levels in 

speaking performance, the factors affecting 

students’ self-efficacy in speaking 

performance, and the impacts of the factors in 

students’ speaking performance.  

 

2. METHOD 

This research employed qualitative 

case study design to identify students’ self-

efficacy levels in speaking performance, 

investigate factors affecting students’ self-

efficacy in speaking performance, and explore 

the impacts of them. Creswell (2014) states 

that case study are design of inquiry 

discovered in many fields in which the 

researcher develops an in depth analysis of 

case, such as a program, event, activity, 

process, or one or more individual. In other 

words, the problem is not explored thru one 

len, however as a substitute a variety of lenses 

which approves for more than one sides of the 

phenomenon to be printed and understood. 

Therefore, case study tends to supply 

distinctive descriptions of precise learners 

inside their learning setting. 

Subject of this research were selected 

based on preliminary research at SMAN 22 

Makassar. It means this research used 

purposive sampling technique. The researcher 

went to SMAN 22 Makassar and joined in 

English speaking classes to conduct 

observation about students’ self-efficacy in 

speaking performances. In addition, the 

researcher also asked students about their 

interest in English subject, especially speaking 

performances. Based on the preliminary 

research, the researcher obtained data that XI 

MIPA 6 Class students' looked unsure of their 

performance to speak English than the other 

classes. The researcher chose 6 students swho 

have low self-efficacy level, moderate self-

efficacy level and high self-efficacy level in 

speaking performance. Each level was 

represented by two students. Therefore, 6 of X 

MIPA students' as the subjects of this research 

by making classification about their speaking 

performance. 

To get the data of self-efficacy 

beliefs, questionnaire was distributed to the 

students. This questionnaire was formulated 

and designed based on self-efficacy 

dimensions which are magnitude, strength, and 

generality, The questionnaire statement of 

self-efficacy was adopted from Asakereh & 

Dheghannezhad (2015) In this case, the 

subjects were asked to respond 24 items 

referring to their selfefficacy in speaking 

performance with 8 statements for magnitude, 

8 statements for strength, and 8 statements for 

generality.  
 

3. RESULTS 

 
3.1 The Students’ Self-Efficacy Levels 

in Speaking Performance  

The questionnaires consist of three 

parts, they are magnitude, strength, and 

generality. First, the researcher would like to 

show the results of questionnaires about 

magnitude part. This part refers to students' 

perceptions of their abilities in speaking 

performance. In other words, this part deals 

with the level of difficulty in speaking 

performance that students believe can handle 

it. The percentage of the questionnaires is 

shown in the following table. 

Table 4.1 The Percentage of Magnitude in 

Students’ Speaking Performance 

No. Classific

ation 

Ran

ge 

Frequen

cy 

Percenta

ge 

1. Very 

High 

85-

100 

2 6.7% 

2. High 69-

84 

2 6.7% 

3. Moderate 51-

68 

16 53.3% 

4. Low 36-

50 

10 33.3% 

5. Very 

Low 

20-

35 

0 0% 

Total 30 100% 

 

Based on the table above, it indicates 

that most of the students’ perceptions in 

magnitude part are undecided. The results 

show that 2 students (6.7%) is very high, 2 

students (6.7%) are high, 16 students (53.3%) 

are moderate, and 10 students (33.3%) are 

low. Meanwhile, there is no student 

categorized as very low. It means most of the 

students chose undecided response. From the 

data, it is found that students are at moderate 

level in this part. 
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All the data above indicate there were 

9 (30%) students who have low self-efficacy 

level in speaking performance, 17 students 

(56.7%) who have moderate self-efficacy level 

in speaking performance, and 3 students (10%) 

who have high self-efficacy level in speaking 

performance. They can be seen from the 

percentage of each part of self-efficacy. Thus, 

it can be concluded that most of the students 

have moderate self-efficacy level in speaking 

performance.  

3.2 The  Factors Affecting Students’ 

Self-Efficacy in Speaking 

Performance 

From the data obtained through 

interview, the researcher found that there are 

three factors affecting students’ who have low 

self-efficacy level in speaking performance. 

These factors are task complexity, 

psychological, environment, circumstances, 

familiar audiences, preparation, external 

incentives, and information of self-skill. The 

detail findings are presented below: 

3.2.1. Task Complexity 

Task complexity was one of the 

factors found that affected student’s self-

efficacy in speaking performance. It was 

because the difficulties degree faced by the 

student affects their assessment of his abilities. 

If the student faced a complex speaking task, 

he assumed that his ability is low in speaking 

performance. In contrast, if the student faced 

easy speaking task, they assumed that his 

ability is high in speaking performance. 

Therefore, task complexity is a factor affecting 

student's self-efficacy in speaking 

performance. 

3.2.2. Psychological 

Psychological was another factor 

found that affected students' self-efficacy in 

speaking performance. This factor is a new 

factor and not stated in Bandura's theory. 

Student did not believe her abilities, when they 

did speaking performance. It was because 

other students or friends saw and laughed at 

her. Thus, it means that psychological is also 

factor affecting student’s self-efficacy in 

speaking performance. 

3.2.3. Environment 

Speaking performance is an important 

ability possessed by students. By having good 

ability in speaking performance, they can 

express ideas in front of many people. 

However, not all of them can do speaking 

performance. Furthermore, those who have 

low self-efficacy tend to do not believe their 

abilities in speaking performance. One of the 

factors was found that affected student’s self-

efficacy in speaking performance is 

environment. Hence, this factor is also 

affecting student’s self-efficacy in speaking 

performance. 

3.2.4. Circumstances 

Circumstances are also factors 

affecting student’s self-efficacy in speaking 

performance. In this research, it was found that 

this factor made the student did not focus and 

believe her ability in speaking performance. 

Thus, circumstances affect student’s self-

efficacy in speaking performance. 

3.2.5. Familiar audiences 

Another factor affected student’s self-

efficacy in speaking performance was familiar 

audiences. In this case, audiences who were 

familiar for the student made him believed his 

ability in speaking performance. In contrast, it 

is different with other audiences or unfamiliar 

audiences for him. He tended to did not 

believe his ability in speaking performance. 

Therefore, familiar audiences are also factor 

affects student’s self-efficacy in speaking 

performance. 

 

3.2.6. Preparation 

 
                 Preparation was also found as one 

of the factors affected student’s self-efficacy 

in speaking performance. It was because the 

student knew and had description of the things 

that he wanted to convey when doing speaking 

performance. By making the preparation, she 

believed her ability in speaking performance 

compared to lack of preparation. Hence, 

preparation is also factor affecting student’s 

self-efficacy in speaking performance. 

3.2.7. External incentives 

                  External incentives are incentives 

in the form of rewards from others to reflect 

the success of individuals in doing a task. This 

factor was found as a factor affected students' 

self-efficacy in speaking performance. By 

getting rewards from the teacher or friends, the 

student had more beliefs in speaking 

performance. Therefore, external incentive is a 

factor affecting student’s self-efficacy in 

speaking performance. 

3.2.8. Information of self-skill 

Information of self-skill has a big 

contribution to student’s self-efficacy. This 

factor was also found as factors affected 

student's self-efficacy in speaking 

performance. It was because the student had 

information about her ability in speaking 

performance. When her friends gave 

information that she had good ability in 

speaking performance, she believed her ability 

to do speaking performance. 

3.3.  The Impacts of the Factors 

Affecting Students’ Self-Efficacy in 

Speaking Performance 

From the results of this research, it 

was found six the impacts of the factors 

affecting students’ self-efficacy in speaking 
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performance. These were lack of confidence, 

nervous, anxiety, less focus, relaxed, and 

confidence. The data of these impacts were 

taken from observation. Further, there were six 

students as subjects of this research. They 

consisted of 2 students’ who have low self-

efficacy level in speaking performance, 2 

students who have moderate self-efficacy level 

in speaking performance, and 2 students’ who 

have high self-efficacy level in speaking 

performance. The detail findings can be 

presented as follows: 

3.3.1. Lack of confidence 

Self-efficacy is individual's belief in 

his or her capabilities to do something or 

achieve goals. It is important to be owned by 

individuals. In speaking performance, it is also 

important for students to have in order to do a 

good speaking performance. However, not all 

students have high self-efficacy in speaking 

performance. In this research, there were some 

students having low self-efficacy in speaking 

performance. As explained in the previous 

section, one of the factors was affected the 

students' who have low self-efficacy in 

speaking performance was task complexity. 

Consequently, the impact of this factor that 

was found in this research was the student's 

felt lack of confidence in speaking 

performance. 

3.3.2. Anxiety 

Anxiety is a term that describes 

psychological disorders, such as fear, 

apprehension, and worry about something. It 

was also found as the impact of psychological 

factor explained in the previous section. The 

student did not believe her abilities in speaking 

performance, because other students or friends 

saw and laughed at her. Hence, anxiety is the 

impact of afraid of making mistakes factor for 

student’s who has low self-efficacy level in 

speaking performance. 

3.3.3. Nervousness 

Nervousness was an impact of the 

factors found in this research. It was the 

impact of environment factor that was 

explained in the previous section. In the 

section, it was explained that he seldom to 

speak English. Hence, he did not believed her 

ability or nervous in speaking performance. 

3.3.4. Lack of focus 

Another impact found for the 

students’ who have moderate self-efficacy 

levels in speaking was lack of focus. This 

impact was affected by the circumstances, 

when the student did speaking performance. If 

the circumstance was noisy, it made him lack 

of focus in doing the speaking performance. 

3.3.5. Relax 

Familiar audiences and preparation 

has a positive impact for students’ who have 

moderate self-efficacy level in speaking 

performance. In this research, it was found that 

these factors made the student relax and did 

not felt anxiety in doing the speaking 

performance. Thus, relax is the impact of 

familiar audiences and preparation factors for 

student’s who has moderate self-efficacy in 

speaking performance. 

3.3.6. High self-confidence 

From the data obtained through 

observation, the researcher found that only 

confidence as the impact of the factors 

affecting students’ who have high self-efficacy 

level in speaking performance. For the female 

student, she looked high self-confidence, 

because she got praise and information about 

her self-skill from her teacher and friends.  

There were two factors affected 

another student who also has high self-efficacy 

in speaking performance. These factors were 

preparation and environment. When he did the 

speaking performance, these factors made him 

confidence. It was because he made 

preparation and practiced to speak English 

diligently. Hence, the impact of external 

incentives and information of self-skill factors 

for student’s who has high self-efficacy level 

in speaking performance is confidence. 

4. DISCUSSIONS 

 
4.1.  The Students’ Self-Efficacy Levels 

in Speaking Performance 

To find out the students’ self-efficacy 

levels in speaking performance, the researcher 

distributed the questionnaire to the students by 

using Likert scale as the model of the 

questionnaire. After conducting this research, 

the researcher classified their self-efficacy 

levels by the score they got. Further, the 

results of this research shows that there were 9 

students (30%) who have low self-efficacy 

level in speaking performance, 17 students 

(56.7%) who have moderate self-efficacy level 

in speaking performance, and 3 students (10%) 

who have high self-efficacy level in speaking 

performance. Thus, it can be concluded that 

most of the students have moderate self-

efficacy level in speaking performance.  

As the researcher has explained in the 

previous part, the students’ self-efficacy can 

give positive impact on their speaking 

performance. In line with this, Bandura (2013) 

explains that “what people think, believe, and 

feel affect how they behave”. It means that the 

students’ self-efficacy have big contribution 

and can affect their speaking performance. 

4.2.  The Factors Affecting Students’ 

Self-Efficacy in Speaking 

Performance 

The first factor affecting the students’ 

self-efficacy in speaking performance is task 

complexity. It is a factor affecting both the 
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students’ who have low and moderate self-

efficacy in speaking performance. In this case, 

the students do not believe their ability in 

speaking performance, if they face the difficult 

speaking tasks. Conversely, they believe their 

ability in speaking performance, if they face 

the easy speaking tasks. Further, it is 

supported by Beattie, Fakehy, & Woodman 

(2014) who states that the fewer types of tasks 

that can be done, the greater the tendency for 

individuals to underestimate their ability in 

doing the tasks. In contrast, if the individuals 

are able to complete a variety of tasks with 

different levels of difficulty, they will assess 

their selves as having the ability to do the 

tasks. For these reasons, it means that the 

students’ who have self-efficacy level in 

speaking performance tend to do not believe 

their ability in doing the difficult tasks. 

Psychological factor affects the 

students' self-efficacy in speaking 

performance. In this case, the student does not 

believe her abilities in speaking performance. 

It is because her classmates often look and 

laugh at her, when she does speaking 

performance. Further, the result is supported 

by Trujillo & Tanner (2014) who claim that 

psychological can affect students’ self-efficacy 

in speaking performance. When the audience 

responded the gestures and facial expressions 

positively, the speakers will have a high self-

efficacy (Usher & Pajares, 2006). Their friend 

behaviors can give positive or negative impact 

for them in doing the speaking performance.  

 

The next factor found as a factor 

affecting students’ self-efficacy in speaking 

performance is environment. In doing the 

speaking performance, the student does not 

believe her ability to do it. It is because he 

seldom to speak English. Further, it is in line 

with the research conducted by Asakereh & 

Dehghannezhad (2015) who found that 

environment becomes one of the main factors 

affects the students’ self-efficacy in speaking 

performance. In addition, he adds that lack of 

practice make him difficult in speaking 

performance. As a result, it can make the 

students have low self-efficacy in doing the 

speaking performance.  

 

Another factor affecting students’ 

self-efficacy in speaking performance is 

circumstances. This factor was found as a 

factor affecting the students’ who have 

moderate self-efficacy level in speaking 

performance. If the circumstance is noisy or 

funny, the student does not focus and believe 

his ability in speaking performance. In 

contrast, if the circumstances are quite, he 

believes his ability to do the speaking 

performance. Further, it is supported by 

Schunk (2016) who reveals that the noisy 

classroom condition often makes the student 

do not focus and unconfident in doing the 

speaking performance. For this reason, 

circumstances can affect students’ self-

efficacy in speaking performance. 

 

Familiar audiences are also a factor 

affecting student’s self-efficacy in speaking 

performance.  From the findings, it was found 

that the familiar audiences make the student 

believes his ability in speaking performance. 

Contrary, unfamiliar audiences made him are 

not sure about his ability in speaking 

performance. Further, it is in line with other 

factors may influence students’ perceptions in 

speaking performance. For instance, the 

audience is composed of familiar people 

(Maclntyre & Thivierge, 1995a; Proctor et al., 

1994), the size of the audience (Neer,Hudson, 

& Warren, 1982), the pleasantness of the 

audience (Maclntyre & Thivierge,1995a), and 

the fear of negative audience opinion 

(Maclntyre & Thivierge, 1995b). Therefore, it 

means that familiar audiences also affect 

students’ self-efficacy in speaking 

performance.  

 

The result above is supported by 

Paradewari (2017) who reveals that the 

students can explain the material well, because 

they got the preparation in performing the 

speech. In this case, they understand that they 

should prepare a speech by practicing it. In 

addition, Chou (2019) state preparation can 

easily generate enough information in 

speaking performance. As a result, they 

believe their ability in speaking performance.  

 

External incentives are also factor 

affecting students’ self-efficacy. Bandura 

(1997) states that one of the factors that can 

increase self-efficacy is competent contingents 

incentive, which are incentives given by others 

that reflect someone’s success. By getting 

incentives or rewards, the student can have 

more beliefs in speaking performance. 

Similarly, Akkuzu (2014) reveals that external 

incentives can help the students in speaking 

performance. Moreover, Reskianti (2018) 

states that students’ speaking performance is 

often influenced by external incentives, such 

as reward, punishment, and others. Therefore, 

external incentives affect students’ self-

efficacy in speaking performance. 

Information of self-skill is another 

factor affecting students’ self-efficacy in 

speaking performance. The student has 

information about her ability in speaking 

performance. In this case, if she gets positive 

information about herself in speaking 

performance, she will have high self-efficacy. 

Meanwhile, if she gets negative information 

about herself in speaking performance, she 

will have low self-efficacy.  

 

Some researchers have conducted 

research about it. One of them is Dachner 

(2013) who found that positive information 

has a positive effect on students’ speaking 

performance. In addition, Alfian (2018) also 

found that students’ self-efficacy affect their 

speaking performance through information of 

their self-skill. Thus, it means that information 

of self-skill affects students’ self-efficacy in 

speaking performance. 
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4.3. The Impacts of the Factors 

Affecting Students’ Self-Efficacy in 

Speaking Performance 

The first impact of the factors 

affecting students’ self-efficacy in speaking 

performance is lack of confidence. It is an 

impact of the factor affecting the students’ 

who have low self-efficacy in speaking 

performance. As mentioned in the previous 

section, the factor affected the students' who 

have low self-efficacy in speaking 

performance was task complexity. 

Consequently, the impact of this factor that 

was found in this research was the student's 

felt lack of confidence in speaking 

performance.  

Some researchers have conducted 

research about it. One of them is Ariyanti 

(2016) who found that the lack of confidence 

happen to the students is because the lack of 

speaking exposures or speaking practices 

during the teaching-learning activity. She 

further adds that task complexity also make 

the students become lack of confidence in 

speaking performance. In addition, Nakhalah 

(2016) states that the main cause of students’ 

confidence is their low ability in speaking 

English. In this case, many students think that 

their abilities are bad and feel that they cannot 

speak English well. He also adds that another 

cause of students’ lack of confidence also 

deals with the speaking tasks are very difficult 

for them. For these reasons, the students’ who 

have low self-efficacy level in speaking 

performance tend lack of confidence in doing 

the difficult tasks. 

Anxiety is another impact of the 

factors affecting the students' self-efficacy in 

speaking performance. Byrne (2015) also 

stated that anxiety can be defined as 

uneasiness and apprehensions feeling toward 

uncertain outcome of a given condition. In this 

case, the student was afraid to do mistakes 

when doing speaking performance. Further, it 

is supported by Dikilitas (2015) who reveals 

that speaking can cause high anxiety level and 

the reason for this is that teachers often expect 

beginners to perform beyond their acquire 

competence. He further adds that students also 

sometimes feel anxiety, because they are 

afraid of making mistakes. Their fear of 

making mistakes makes them anxious in 

speaking performance. 

             The next impact found as a factor 

affecting students’ self-efficacy in speaking 

performance is nervous. In doing the speaking 

performance, the student did not believe her 

ability to do it. It was because her classmates. 

Further, it is in line with the research 

conducted by Ozturks and Gurbus (2015) who 

found that nervous becomes a factors affects 

the students’ self-efficacy in speaking 

performance. In addition, Muslem, Fata, & 

Inayatullah (2019) reveal that task complexity 

makes the students nervous in speaking 

performance. Therefore, nervous is also the 

impact of the factors affecting students’ self-

efficacy in speaking performance. 

Another impact of the factors affecting 

students’ self-efficacy in speaking 

performance is less focus. This impact was 

found as a factor affecting the students’ who 

have moderate self-efficacy level in speaking 

performance. In this case, the student was lack 

of focus and believed his ability in speaking 

performance, if the circumstances were noisy. 

Further, it is supported by Idri (2014) who 

reveals that students are lack of focus in 

speaking performance, because the noisy 

circumstances. Moreover, Mobaraki & 

Nazarloo (2017) who states that the classroom 

condition that are not conducive make the 

students lack of focus to do speaking 

performance. For this reason, one of the 

impacts of the factors affecting students’ self-

efficacy in speaking performance is lack of 

focus.  

            Relax are also an impact of the 

factors affecting student’s self-efficacy in 

speaking performance.  From the findings, it 

was found that this impact made the student 

relax and did not felt anxiety in doing the 

speaking performance. One of the causes was 

the students made preparation before doing 

speaking performance. It is in agreement with 

Kamsi (2018) states that one way to relax is 

reflected in another significant predictor of 

performance quality and total time spent in 

preparation. In addition, the familiar audiences 

also make the students relax in speaking 

performance. Greene (2017) argues that 

familiar audiences create enjoyable, relaxing, 

and friendly learning atmosphere in students’ 

speaking performance. Hence, it means that 

familiar audiences also impact on students’ 

self-efficacy in speaking performance. 

Other researchers have conducted 

research about self-efficacy in speaking 

performance. Gol & Aaleabbas (2016) found 

that the students perform better, because they 

have more opportunities and high self-

confidence in speaking performance. In the 

same way, Wijirahayu & Dorand (2018) states 

that students who have high self-efficacy level 

tend to have high self-confidence in speaking 

performance. Hence, high self-confidence is 

the impact of the factors affecting students’ 

who have high self-efficacy in speaking 

performance. 

 

5. CONCLUSIONS 

Based on the findings and discussions 

in the previous chapter, the researcher comes 

to conclusions. The conclusions are as follows: 

The students’ self-efficacy levels in 

speaking performance shows that there were 9 

students (30%) who have low self-efficacy 

level in speaking performance, 17 students 

(56.7%) who have moderate self-efficacy level 

in speaking performance, and 3 students (10%) 

who have high self-efficacy level in speaking 
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performance. Thus, it indicates that most of 

the students have moderate self-efficacy level 

in speaking performance.  

There are nine factors affecting 

students’ self-efficacy in speaking 

performance. The Factors affecting the 

students’ who have low self-efficacy level in 

speaking performance are task complexity, 

psychological, and environment. In addition, 

the factors affecting the students’ who have 

moderate self-efficacy level in speaking 

performance are task complexity, 

circumstances, familiar audiences, and 

preparation. Lastly, the factors affecting the 

students’ who have high self-efficacy level in 

speaking performance are external incentives, 

information of self-skill, preparation, and 

environment. 

There are six the impacts of the 

factors affecting students’ self-efficacy in 

speaking performance. The impacts of the 

factors affecting the students’ who have low 

self-efficacy level in speaking performance are 

the students tend to feel nervousness, anxiety, 

and lack of confidence. In addition, the 

impacts of factors affecting the students’ who 

have moderate self-efficacy level in speaking 

performance are the students also feel 

nervousness, lack of focus, and relax. Lastly, 

the impacts of the factors affecting the 

students’ who have high self-efficacy level in 

speaking performance is the students have 

high confidence. 
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