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PREFACE

The formlation of a philosophy of physlcal educas=
tion, and its application to an adapted program, stems
from a need to relate physical education aims and objece
tives to those of general education., In any speciallzed
area of education, it is necessary to develop principles
to guide the organization of a sound programe Those
prineiples then must have thelr foundation in the aims
of general education,

In a democracy we accept some basic tenets vhich
help determine whom and vhat we teach. We have accepted
the belief in the supreme worth of the individual and
that every child should have an equal educational oppore
tunity. If we support these bellefs in physical edueation,
we must offer & phase of our program which will meet the
needs of the atypiecal childs The type of physical educaw
tion concerned with the education of the atypleal child
ig termed "adapted."

As the result of an adapted program, a child should
gain self confidence and an added sense of security
through increased use of his physical abilities. He
should benefit socilally through proper acceptance and
adjustment to his situation, He should benefit psychologe
ically from being a part of a group where he is an equal «
This sense of being a part should be carried over into
other activities through an Increased sense of being

l_h
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accepted by the group.

The stress put upon soclal and psychological develop=-
ment in an adapted program, as opposed to strict exercises,
makes it a valuablé and irreplaceable part of the physical
education programe.

The material used in this paper will not be new but
rather a compilation of ideas and impressions gleaned
from reading and experience. Through these ideas and
impressions, I hope to formulate a philosophy which will
guide the selection of activities for the atypical child,

1i1
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WHAT I8 EDUCATION?

Education, as meny people see it, begins when the
child enters the first grade and ends with the termination
of formal training, This conception of education includes
only schooling and not education in a general sense. The
school is merely the ageney upon whose ahouldeis the comme-
nity or society has placed the responsibility of orgenized
education, Actually, eduaationlia ruch broader than this
concepts The educational process begins and continues
from the moment a child is born until he draws his last
breath.

In a democratic soclety we maintain that there should
be equal eduecational opportunity for all. This does not
imply that all children should be educated equally but
rather that each child should be able to develop his ine
nate abilities to the degree to which his capacity permits.
The fundamental principles of democracy dictate that a
child should have an education that is adapted to his
particular needs, interests, and capacitles, In return,
democracy demands of students the recognition of the
interests and welfare of the community. These conceptlons
of education, whieh indicste that it is a process of
successful living in a democratic society, help to fore
mlete a general d m of education, ase- "Education in a
democracy, both within snd without the school, should
develop in each individual the lmowledges, interests,



ideals, habits, and powers whereby he will find his
place and use that place to shape both himself and society
toward ever nobler ends," 1

The steps projected for attaining the aims of educae
tion are called objectives, Objectives are more specifiec,
and smaller, working units, It would be difficult to re;
late to a student the meanner in which he would "shape both
himself and soclety toward ever nobler enda," e However,
it is not difficult for him to learn activities which
would be of value during leisure time,

In 1918 a Commission on the Reorgenization of Secondary
Education met and formulated what 1s now commronly referred
to as the "Cardinal Prineciples" of secondary education,
These principles have been the guiding factors in the
determination of curriculum development and eontent,

The "Cerdinal Principles™ list the seven primary objece
tives of education as, (1) health, (2) commend of funda-
mental processes, (3) worthy home membership, (4) vocation,
- (5) eitizenship, (6) worthy use of leisure, and (7) ethical
character. S

These objectives of educatioh were instrumental in
a widespread curriculum re-organizetion program, If these

seven objectives were to be the principal goals of educa=-

1, Sharman, Jackson R, Introduction to Physical Education pe. 61
2a 1059 Oit‘
Se Natlonal Education Association, Com:ission on the Reorganie

gation of Secondary Education, Cardinal Principles of
Secondary Education, p. 9




tion, & program had to be developed which would give the
students an opportunity to develop these characteristiecs,
If these characteristics are the ones we most went to
develop in children through our educational system, vhat
does education include?

John Dewey defined education as " a continuous process
in which experience is constantly being reconstructed with
a two-fold purpose, that of enlarging its soclal content
while at the same time 1t Influences the individual so
that he more and more becomes master of the methods ine
volved in educational experience," ¢ Dr, Kilpatrick
believes that "education is the process by which the
individuasl comes into continually inereasing possession
of himself and his powers through continually inecreased
participation in the race uohlevemnt;" 5 pr, Hetherington
tells us that "education is a process of acting end the
results of acting." ©

From these definitions, and for the purpose of this
paper, educaetion will be considered as a process whereby
an indlvidual broadens social concepts and aequires greater
understending of himself and his powers through redirected

experiences,

4, Wayman, Agnes R._A liodern Philosophy of Physical Education

Pe 32

5¢ loe, cits
6s lOog,s cit,



PHYSICAL EDUCATION IN RELATION TO EDUCATION

Any specialized area of education wust find the basis
for its principles, aims, and objectives in the aims and
objectives of general educstion, In rormuinting a pro-
gram of physicel education, we rust first consider what
aims of education we are fulfilling in offering a partice
ular activity or class., We cannot be concerned with
activity alone; we must also bQ concerned with concowitant
learnings, Activity should not be an end in itself but
rather a means to an end, the end being the'education of
the child to the degree that his capaéity permits, not
- only physically, but mentally and emotionally as well,

In order to increase the status of their profession,
physical education teachers have been striving to be
recognized as equally important members of the faculty.
The relative newness of the program, and the feect that
the unique contribution to genaraltedantion is through
physical activity, caused some people, in ao~ca11ed'
"academic" areas of educstion, to frown upon physiecal
education's entry into the curriculum, Eventually, the
values derived from active participation in a physlcal
education program are being recognlzed, and the modern
physical education instructor is considered as welle
educated, ethical, and important as any other faculty
member,

Just as the teacher of physical education has been



striving to become recognized as a competent and equal
member of the faculty, physical education has been
striving to do the more commonplace: to develop all
children and to ralse thelr roral, mental and physical
standards so as to make them assets, soclally. This
point of view is in contrast to the concept of physical
education formerly held by many people. Once physical
education was thought of as predominately perspiration
and gymestics,

Before 1900, and even until the Natlonal Education
Agsociation accepted the cardinal principles of secondary
education, 1t was unusual to find a school offering classes
of physical education in its curriculum, For too long
the criteria for judging the success of a physical educa=
tion program were the winning teams produced, records that
were set or broken, the money taken in at the gate, or
the size of the team's following. We now try to evaluate
a program of physical education in terms of alma, objece
tives, and outcomes,

Outcomes are results and by-products of a program,
They are the hoped-for end which we realize if our asims
and objectives are met, These outcomes may be caepacities,
accomplishments, habits, attitﬁdes or apprecliations,
depending upon where the emphasis is placed, When we
are teaching physical education for outcomes and by-products,
these must becowme criteria for accomplishment or success
of the vrogram,

One of the general aims of education is to help



the Individual function with sstisfaction to himself
andto enable him better to serve in the democracy in
which he is living, If this is the general function

of education, what can a program of physicel education
state In its aims and objectives which will specifically
lead to this goal? The besic aims should be the sawe,
with the more specific objectives‘of physiecel education
being increased psychological, sdciologicnl. physiological,
and economic development. Even so, these objectives
$hould lead ultimately toward the aim of general educa=
tion,

If the aims of education and physical education lead
to the same end, how does physical education differ from
general education? Actually there is no difference;
physical education is a branch of educstion, but is
unique in that its contribution to the fulfillment of
educational aims and objectives is through participation
in, and assoclation with, physical activities.

Physical education has been defined by many people
in many ways. Just as education can be conceived of as
schooling and not the whole process of 1earn1ng,_so can
rhysical education be conceived of as instruction in a
physicel education class, but it is wore than the skills
and attitudes learned in an esctivity class, When con-
sidered as & part of education, physical education iakes

on a new meening. Physical refers to body, so that when

education 1s added to physical, it refers to the process
of education which goes on through bodily activitiess
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This education which comes about through physical activity
may be conducive to the increased quality of life, or it
may be detrimental, Either accepted social behavior or
antie=social outecomes may result from the individuals!
participation in ectivities. Whether or not educational
aims and objectives are gained through participniion in
physical activitles depends to a great extent upon the
type of leadorship given to the program,



THE HEALTH EXAMINATION

Before any child is permitted to participsto in
a program of physical activity, he should be required
to have a thorough physicel examination, Through this
examination health status should be determined so that,
if there are any abnormalities whieh would restrict
an individuel's participation in activities, they will
be noted. An examination whieh will discover these
abnormalities and recormend remedlal or helpful procedures
cannot be a routine or superficiel one, Needless to say,
even an exnminntion which 1s complete in its diagnosis
will be useless unless a follow up program initiates the
action needed to correct the indicated defects.

The health examination is really the rost importent
factor used to determine the correct placement of students
in physical education, MNeny other methods are employed
to elassify students, such asAage. gex, grade level, and
interests., Some elementary aehoéls have found that age,
helght, and welght factors are more effective in placing
students in appropriate classes than strict grade level
classifications, Regardless of age, grade, or skill
level, a child's participation in a program of physical
education should be dependent upon the result of the
medical examrination,

Each doctor who is glving pre-school examinations

should be rade aware of the various clascifications or



degrees of physicel activity offered by the school,
Each cetegory should be described in detail so that it
will be eassy for the doctor to chonse a phase of the
progrem which will best fit the need of each particular
student. ¥or the convenience of the doctor, and to
simplify and clarify records, each c¢hild should have a
physical education classification card, which states the
degree to which he can participate in the program.:
The student also needs a health record card which indicates
complete health history and status.:

Ify, for any reason, a student cannot participate
'in a regular progzram of physiecal edueation, he should
héve & program adepted for him, If this adaptstion is
to be effective, the teacher of physical education must
gain the confidence of the medical pregsssion,  When
the medical examiner indicates that thé child should
be placed in an area of physical education which will
restrict or inhibit his activity, he must know that the
student will not be pushed beyond his limitations but
will gain beneficial expreriences from having participated

in the prograr,

% Examples Ol these cards can be found in the appendix,



THE NEED FOR ADAPTING THE PROGRAN OF PHYSICAL EDUCATION
FOR THE ATYPICAL CHILD

In a democratiq soclety, we believe that all
children should be given an equal opportunity to become
eduea#ed. Actually this 18 often only a belief and‘not
practiced, This principle of equal education§1 opror-
tunity is often violated in respect to the child who
deviates from what we have come to consider average,

Vie often deny these children the opportunity of actively
participating in a program of activities designed to
meet thelr needs. There are hundreds of thousands of
children attending our public choola whé foll above

or below the average. These children have been classed
as handicapred, crippled, dissbled, retarded, deviant,
atypical or exceptional, Children who have special
educational needs will be called either exceptional or
atypicel, the two being used interchengeably,

A, S, Danieles says: "Chlldren are clacssed as
exceptional when they ere so different in wental, physe
ical, emotional, or behavior characteristics that in the
interest:s of equality of educational opprortunity, special
provisions must be made for their proper education,"?
The special provisions made for these individuals is
called "special education",

It has been estimated that there are four million

7. Denlels, As S. Adapted Physical Education, p.5-6
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exceptional children of school agé in the ﬁnited'Stutea
today. Of those four million, elighty nine per cent
attend publie schools, and eleven per: cent are cared
for in special schools or apeéial elasses.®

Oberteuffer, © in School Health Education, used data

from the twentleth Yearbook of the American Association

of School Adminlstrators for 1942 to conclude: for

‘every school system of three thousand there will probably
be ten with impalred hearing, two partially sighted,

ten cripprled, twenty with heart impesirments, and three
epileptics,

If we accept the democratic belief in the supreme
worth of the individual, we cannot neglect any phase of
his education, The atypical child must be offered an
opﬁortunity to minimize or overcome his disability, as
well as to acquire a general education, Excusing the
¢hild from participation in a physiceal educetion cléﬁ&,
or even worse excusing him from the entire educational
program, will not help him; nevertheless, many educators
feel that the safe way out 1is to exeuse‘the child rather
than adept an educatlional pregram for him, Who needs
help more than the child who has been rejected by a
group or has willingly withdrewn from an activity or

gare because of his handicap?

8‘ XUB’ Gi%g
9. Oberteuffer, Delbert, School Health Education
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All of the specific areas of general education
must be concerned with the education of one hundred
per cent of the child, as well as one hundred ?er cent
of the children, In physical education, we too must
concern ourselves with the atypical child, In all
fairness to the individual, he must have an opportunity
to develop even his limited skills to the degree where
he findes satisfaction in joyous participation in whole=
some physical activity,

"The formation of social attitudes and amesthetic
appreciations must not be left te chance, Pro-
visions for learning experiences wherein the
student acquires social and aesthetic competences
of value to himselfl and to the group deserve a
place beside the experiences arranged to develop
skill and to acquire knowledge. Taking turns,
abiding by the rules, striving to win, losing with
honor, cooperating with teammates, respecting
opzonents, thrilling at tlie joy of wholesome
participation; appreciating the vastness of
nature and the great out-ofe-donrs--all pertain
directly to physicel education, They also
characterize the rerson with a gest for &iving
and the gond citizen in a comrunitvy, " 1

These values derived from physical educatlon are

important to every student, not just the physically
fit. If the atypicsl child is to grow into a well=-
intergrated individual, we must give him an opportunity
to participste in a program of physical education fitted
to his needs., This phase of physical education, which

is concerned with the atypical or exceptional child, may
be termed corrective, remedial, protective, wodirfled,

or adarted, The term adapted has generally beecn accepted

to denote this type of physicel education,

10. PBrownell, Clifford Lee, and Hugmah, E, Patricia,
Physical F ucation Foundations and Principleg, p. 211




WHAT IS ADAPTED PHYSICAL EDUCATION?

A physical education program of diversified
activities adapted to the capacities, limitations,
end interests of the students involved, 1s what we
mean by adepted physical education, There are some
services essential to the proper functioning of an
adequate programr of adapted phyasical education; some
of them have been dilscussed but will bear repeating,

As has been pointed out, every student who is partici—A
pating in a program of physical education should have

a yeérly health examination, wheress the atvpicel should
heve more frequent periodic checkups, It has already
been shown that the studebt should be c¢lassified for
physical education from the results of his physical
examination, Along with appropriste placemaht in an
activity class, the student in the edapted program
requires guidance in many arees, nawmely: general health
practices; limitations as far as phyéical activity is
concerned; profitable recreational pursuits; and planning
for a successful vocational future.

If an adapted program of physical education 1s to
be effective, it must have the 05-operation of the
doctor, parents, administrator, end teacher, as well
as of the student, Through observation and evaluation
of progress, the student, his physician, and parents

gshould be aware of the improvement he is making.



The initial difficulty. as well as the progress achleved,
should be listed on a copmprehensive cumulative record
for each student so that it may be referred to at any
time, In case a student transfers from one school

to another, his record should be brought up to date

and transferred with hir,

Teachers of adapted physicel educestion have a
great responsibllity, but they should not attempt to
fulfill that responsibility without the diagnosis,
recorrendation, and supervision of a -medical doctor.
It is irportant that the individusl who teaches adapted
physical education should have the neecessary tiaining.
which will fit him for his job, A successful job in
teaching the atypicel child requires that the teacher,
in addition to his technical skill, be enthusiastic in
his work end have the ablility to carry on harmonious
relations with his students, especially those who ex-
perience difficulty in adjusting socially to thelr
disability. The teacher must have anlintense respect
for the importance of total student development 1f he
is to find satisfaction in the often slow progress
of the atypieal child. |

The addition of an adapted program to the curric-
ulum of physical education necessitates acquiring an
increased number of trained faculty wenbers, as well
as special equipment, Often a aeﬁool board rebels at

this increased expenditure for such a small number of
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individuals. The school board must be wade to realize
that the student with a disability has a duel problem,
that of geining an education and that of overcoming or
minimizing his disability. The atypical child is en--
titiled to an opportunity to gain the type of education
vhich will enablépiw to take his place as a respected
citlizen in our society. If we fail to educate the
exceptional child, we sharply curtsil his growth and
development, The teaching of adapted physical education
is fulfilling a basic democratic tenet of equal educa-
tionel opportunity. Attitudes of defeat and insecurity
are often prevented or alleviated through increased
physical functioning and psychologicsl adjustment to

a handicapr, When the school board member becomes ed-
ucated to the needs and interests of the atypieal child,
he will be more willing to sllocate funds for the ine
creased educstional requirements,

In discussing activities for the atypicel child,
the type end degree of disability, as well as the
attitude of the individuel towerd his handicap, must
be congidered. Adapted physical education rust be an
individuslized program, However, 1 do not mean to
imply that every astypical child should be placed in
a class with only exceptiongls., There are many students
vho ‘deviate from the normal physiecally but can pare-
ticipate in a regular prograr with some modifications,
In reality the activities are not modified, but the
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student's participation in them is adjusted so that he
performs to the limit of his capacity in a position where
he will be most beneficial to the team or groups These
activities often encourage rore development because

they give the child a chance to participate with the
regular elass and an opportunity to achleve recognition
as a part of the so~called normsl group,

Prineiples underlying a prograr of adapted physical
education do not differ from those apprlied to the teach
ing of regular classes., Nore emphasis must be given to
individuel differences and to the study of the ¢hild in
the light of his hendicapy but essentially the principles
are the same, Activities should be taught so that the
child emerges from a self=concerned individual into one
who not only is able to adjuat to his condition and
to his present environment but also develops the ability
to adjust to new situastions which mey face him in the
future, |

N



ADAPTING THE PROGRAY TO MEET INDIVIDUAL NEEDS

Education, in 6rder to meet its obligation of
equal educational opportunity, must provide adequately-
trained staff with necessary equipment to carry on a
worthwhile program of physical education, geered to
the atypical child, The scope of activities in the
adapted program is essentiilly the sare as in the
general program, The difference lies in the care that
mist be used in the selection of activities and in the
prescription of special exercises in cases where they
are needed to improve body strength and use., In every
instance, the differences between the student in the
adapted program and those in the regular classes
should be reduced. Whenever possible, the atypical
and the typieal should participate in the same type of

program, using the same facilities and equipment. There

will be some instances where aspecial exercises and
facilities will be needed to meet the needs of an
individuel, but generally speaklng there is little
need for elasborate equiprment,

There are almost as msny kinds and degrees of
hxndio&ps in an adapted program as there are students
participating. Each child's treatment will depend
upon both his adjustment to his situation and his
physical condition, There are numerous major and minor
diseases and injuries which permanently or temporarily
cause a child to be unable to participate actively in

v v . e o el ol ol et . i e e g s e i
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games. We as teachers of physicesl education pust
devise a means whereby these students have an oppror-
tunity to gain needed values from participation with
students of equal ability.

Medieal guidance should be sought for the initial
planning of each new phase of the student's program,
As the result of properly guided activities, the atypical
should be able to meet developmental and rehabilitation
needs. Through increased physical functions, he should

gain needed confidence and independence.,
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PRINCIPLES TO GUIDE THE SELECTION OF ACTIVITIES
FOR THE ATYPICAL CHILD

A. Every Child Should Have The Opportunity To Participate..

We have some accepted prineiples in physical
education which should help us to determine the content
of a good program, First, we have come to belleve that
every child should have an eppertuniéy to participate
in a program of physical education which takes into con-
sideration individuel interests and limitations. If
for any reason a child cannot participate fully in
the regularly scheduled program, he should be given
the opportunity to participate, to the limit of his
capacity In the sports or activities of the regular
group or be placed in an adapted class., Through this
specisl concsideration or placement, the student should
guin'satisfaation from activeiy participating in a
program designed to meet hls needs.

With ingenuity and patience, the physical education
tescher can either devise activities for the atypicsl
ciild; arrange his program so that he is scleduled for
activities in which he can partiecipate; or adapt his
participation within an active geme, Devised activities
may be individual exercises which will strengthen a
particular area or areas of the body, 6r games espe=-
cially designed for a special group of atypical children
whereby they gain needed muscular strength and find
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enjoyment in activity with other students.,

Arranging a students program, so that he can
participate 1in activities with regular students, is
of more psychological value than separating the atypiecal
from the. typical, For instance, if a child with a leg
injury can still compete or take part in such sports as
archery, flycasting, or table tennis, with equal or
even greater skill than a child without a handicap,
his feelinp of achievement is greater than if he had
been competing with phycsical equals. The student with
an arm injury may still develop skill in bowling,
tennis, badminton, or shufile board. Even though en
individuel with an err impairment may still participate,
his adjustment to his condition may be difficult., FHis
handicap 1s more noticesble than s leg injury; and also,
if he happens to lose the hand or arm on which he had
depended, his sdjustment in learning to use the other
arm is often long and tedious, | .

If the degree of disebility or Injury is mANOT)
the student may gain more beneficiesl effects from
participating in a progrem with regular classes., The
activity 1s not adapted for the individual in this
case; his participation in the sport is modified., If
a person cannot participaste fully, he is given a position
which will allow him to play to the limits of his
capacity while contributing his share to the success of
the team, For instance, if a student 1s not permitted

to run excessively and the class 1s plsying a fall sport
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he may be taught to play the goalkeepert!s position
so that he does not have to run but can contribute to
the welfare of the team,

The atypical student should be helped to become
aware of his limitations, but he should elso realize
that his participetion in sports is not necessarily
limited to the point of inactivity. He may be limited |
in the types of activities in which he can pérticipate;
but through greater perfection in a few selected
activities, he can still gain satisfaction from partic-
ipation,



B, Through Participation In & Program of Physical
Activities Each Individual Should Develop a Sense of
Security By Feeling a Part of a Group.

The second principle which we have accepted is that,
through participation in a prograr of physical activities,
each individual should develop a sense of security by
feeling a part of a group, The atypical individual
often has difficulty in becoming a part of a group
because he i= different, either mentally or physically,
from his associates. Every child rust earn the rigat

- to belqng,by showing a degree of skill or achievement
often in physical activities., When a student is placed
in an sdapted class with other atypical children, he
has an oprortunity to nelong and galin status because
he is competing or participating with students of his
own ability, Through thies sense of belonging, with a
small group, a child should gain more confidence: that
will help him develop a feeling of security with other
people. Often in an adepted class, each 5tudent?a
activity is peculilar to him; therefore social developrent
must be encouraged by the teacher. The students should
be given an opprortunity to talk both with their class-
mates and with their ihstructor. Interest and partic-
ipation in campus snd current affairs should be encourag-
ed, If a student is hesitant to enter into conversation,
the instructor should rake every possible effort to

find an area of like interests and encourage him to join



the group, As often as possible the group should have
an opportunity to play together. Occasionally a game
can be devised which will give beneficial physical
development Eo each child while at the same time they
gain valuable social experiences, If the areas of
disability end the degree of restrictions are so varied
' that, for the most part, each student takes individual
exercises it is oféén advisable to set aside a portion
of each day or perhaps a full period once a week for
informal gemes, contests or parties. In this way
students in the adapted e¢lasses have an opportunity

to develop their physiecal skills and also learn social
gkills and attitudes with a group. These newly acquired
skllls are not possible when the student is isolated
in individual practice,

In summing up, through increased use of physical
abilities a child should gain self confidence and an
added sense of security. S8Socially he should benefit
through proper acceptance and adjustwent to his situation.
Paychologically he shéuld begin to feel more a part of
a group wvwhere he is an equal, This sense of being a
part should be carried over into other activities not

directly connected with any one group.
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Ce Each Student in The Adapted Progrem of Physical
Education Should Overcome or Minimize his Disability.

Every student who participates in a program of
adapted physical education should overcome or minimige
his disability through a planned program of physical
exercise suited to him, This is a third principle we
have accepted to guide our program.

Each child's participation in activity 1s depend=-
ent upon the extent of his handicap. Every student
should have exercises which will strengthen or re-
educate his ruscles, Normal muscles must have a

‘minirum of exercise in order to maintein healthy

status end be an aid rather then a detriment in over=-
coming the handieap, If muscles are to be strengthened,
they must be slightly taxed, but not to the extent of
overloading, The exercises must not be done carelessly
without supervision for fear of reéulting in undesirable
econsequences., Speciael develormental exercises mey be
degigned to improve strength, endurance, balance, flexi-
billity, and coordination, Through these exercises many
activities used in every dsy'lifing may be taught which
will be of benefit to the etypicel child, Such movements
as: proper walking; chenging bodily positions from lying,
sitting, or standing; opening doors; getting into heavy
clothing; or carrying heavy objects, can do much to

give a feeling of independence and increased physical

efficiencys, The easiest and most efficient way of doing
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routine movements is taught as @ akill; this will do
much to offset fatigue. |

Regeining or developing physlcal offecienqy is
only one of the ways to overcome or minlmizé a disebility.
Rec¢reational sports which can be carried over into adult
life are 1mpértant also, Arong the reercational activities
are various degrees of active and passive games. The
more passive activities, in vhich an individuel who i;
very limited in ability way €ngage, are ahuffidbdérd.
table tennis, darts, deck tonnis; archery golf, bowling,
and the verious forms of fishing activities., Studants
who are only elightly handicapped may'ﬁeet their neecds
through such activities as those which ;nberest the
averapge sports fan, Another phase of activity, ib;eh has
great value as & mild form of exercise and oqntrlbugon
to a feeling of belonging and minimized disabllity is
rhythms, Through the various forms of danecing, if
advisable for the individual, a sense of timing and
co-ordination may be learned which can be utilized
in other areas, Square and social dance contribute a
great deal to polse and o cial development as well as

having value as a desirable form of adult recreation,



Ds Developing an Inereased Apprreciation in Sports.

To develop an increased apprecistion in the field
of sports 1s the fourth principle that should be develop=-
ed in adapted ﬁhyaieal education, Thé'atypical ckild
should be encouraged to keep the same sports interest
as the rest of his age group even though he cannot
ectively participate in the games, As'a ﬁnrt of his
physical education progrem the exceptional child should
be taught attitudes, interests, end aprreciations of
skills even though he may never be able to perform them,

Often a child ean gain status with a group, which
is ihterested in sports, by having qﬁite a¢lot of knows
ledge of the games and perhaps snmé statistics about
bétting averages, percentages of backets scored, or
bowling averages. As a nation, we have become spectators
in greater numbers then we have bgcome participants.

The atypical individuasl can learn to appreciate the
skill and technique involved In becoming a good player
as readily as can the healthy individual. l'any leisure
hours may be srent in an enjoyable way by watching
sports activities, The interest in these activities
gives a Jasid for common likes and appreciatiogs which

can lead to a broader range of friendship and cssocla-

tions,
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CARDIACS

Even though the four prineciples that have been
stated apply also to cardlec cases,; thelr participation
in a prograr of physical education i1- somewhat different
from that of other phyesically handicarped people. Since
they have no arvarent defects, their social and psy-
chological adjustment: are necassarily less than those
of the student with an obvious limitation, unless the
child has been coddled and is afraid to participate
for fear of added injury.

Generally speakinz we find the cardlacs in threc
general groups. The first group includes gthose who
are afraid of their condition and who have been led to
belleve that they can engage in little or no physical
activityes Occasionally this is true, but very often

‘the child has been pampered when actually he could have

participated more actively, The problem in this case
becomes one of educating both the parents and the student
to the necd for getivity within his limitations and of
helping him work up to his capacitye. This education
process will not oecur overnight but for the child's
sake 1t cannot be neglected,

The second group understand their problems and
limitations and sccert them realisticelly. They are
willing to work up to their capacity but also know

when to stops The problem of the physical education
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teacher in this case is one of selecting suitable
activities. |

The third group consists of those who may or may
not be fully aware of their conditlion but insist upon
doing too ruch, It 1s true that very often the individual
knows better than anyone else how much activity he can
engage in, However, he must be made aware of the
dengers of not obeying warning signs and over exerting,
The student in this catagory must be counseled so that
he 1limits his activity, but maintsins his interest in.
participating within hie newly defined limitations.

Very often cardiacs are 1ghored in the physical
education program when they could do ﬁany of the same
activities or modified gctivities with the regular
class. The heart 1s & muscle and the only way a

ruscle can be strengthened is thfough exercise.
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CONCLUSIONS

It is possible, through the Qpplieatian of these
principles to conduct a program of activities which
will meet the needs of any childs Every school system
should include adapted physical education in their
physical education curriculum, No program can be
considered cmmplqta when it ignores those who neod
physical development as much as or more than those
considered normel and focuses its attention on those
in the regular prograr cspable of performing intricate
skillse To carry out a vital program of adapted physical
edugntion the inetmuctnr ghauld have both an Interest
in the welfare of the atypical students and specialized
training in the area. If there is only one member of
the physical education staff he will neceszarily be
charged with developing and rmaintaining a program of
rhysical cﬁuent&on.f@r all, MNevertheless he should not
noglecﬁ the few in favor of the many., If nece=sary
he should obtain sdditional training so that he can
either integrate the atypieal into the regular program
or provide a special class or activity for him;

Adapted physical education i1s not a "frill" it ie
a necessary part of any good physicel education plan
if we are to maintain the democratic stendards of
equal educational opportunities and the supreme worth
of the individual,
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TYPES OF CLASSIFICATION CARDS FOR PHYSICAL EDUCATION

EASTERN ILLINOIS STATE COLLEGE
Physical Education Classification

the“"mmm”mmmm““mm.um“m: .................
Regolae ... ... () Restricted ... ... et
¥
Adapted ............. £ ) RaWE ... o (e 2h) ’
Observation ... A Excused .. .. ()]
Cause for restriction, observation or excuse: . ... . .
DRty s e Signature .............. L5 c;¢elesi
B —

PHYSICAL EDUCATION
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Miss McAfee
Miss Stripp
Miss Daves
Mr.

Is to be on

Restricted
Observation
Rest

Physical Education

program for
because

M. Bland
Nurse
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WEIGHT AND HEIGHT RECORD—GRADE.

Grade Preschool First

Second

Third

Fourth

Fifth

Sixth

Seventh

Eighth

September: Height

i Weight

i October s

November £

December 8

: January »

February: Height

o Weight
March “
April 8%
May o8
June: Height

s Weight

TEACHER’S NOTES: (Absence due to colds, sore throats, headaches, vision, hearing, hygiene.)

NURSE’S NOTES:

DOCTOR’S RECOMMENDATIONS:

DIET HISTORY:

NUTRITIONIST’S RECOMMENDATIONS :

ILLINOIS STATE DEPARTMENT OF PUBLIC HEALTH



Date of Birth

Pupil’s Name.

SCHOOL HEALTH RECORD

Color.

Famil;
i

Parent’s Name.

Address.

Occupation

Disease History (Yes or No)

J.

Preventive Procedures (Year)

Corrections Following Examinations

b Chickenpox

Diphtheria Immunization

Chorea

Diphtheria

Smallpox Vaccination

Encephalitis

Erysipelas

Typhoid Vaccination

German Measles

Infantile Paralysis

‘Whooping Cough

Malaria

Measl

Scarlet Fever

Meningitis

Mumps

Tests:

Pneumonia

Schick pos [] neg []

Rh tic Fever

Dick pos [0 mneg [

Scarlet Fever

Tuberculin  pos [0 neg [J

Smallpox

Specify Test

Typhoid

Tularemia

X-ray

Undulant Fever

Whooping Cough

PHYSICAL EXAMINATION:

Code: 1x-Slight defect; 2x-Attention desired; 3x-Immediate attention urged.

Medical Examination: Date

Nervous

| Posture

‘Nutrition

Skin—Scalp

Eyes

Vision

Ears

Hearing

Nose

Throat

Thyroid

Lymph Glands

Heart

Lungs

Orthopedic

Other findings

Parent present

Doctor’s Signature

Dental Examination: Date

Cavities

Malocclusion

Gums

Care needed

Dentist’s Signature

@ ILLINOIS PRINTING CO., DANVILLE, ILL. $9245



NAME

Record only measurements
and abnormalities.

EASTERN ILLINOIS STATE COLLEGE
Health Record

J Home Tel. No.

Dat
ave Address LLocal Tel. No.

Name

1. Previous illnesses, injuries and physical defects, operations

2. Family history of physical or mental illnesses

M

. Extra-curricular work

4. Immunizations and tuberculosis examinations:

Typhoid Year. Tetanus Year
Tuberculin Test Result Chest X-Ray Result
Smallpox Year
5. Age _ Height _ Weight ___ General Development
6. Temperature Pulse Exercise Reaction __
7. Posture: Good Fair Poor
8. Eyes: Vision R. L. Corrected: R. L.
Abnormalities
9. Ears: Hearing R. L. Audiometer: R. L.
Abnormalities
10. Skin
11. Skull Nose Throat Neck
12. Teeth: Upper: 87654321 12345678 Lower: 87654321 123456178
(Code: - Filled Cavity o Cavity b Absent — Bridge)
Abnormalities

13. Upper extremities

14. Chest — Breast
15. Lungs
16. Heart. Blood Pressure: Systolic ____ Diastolic
17. Abdomen Hernia
18. Gastro-intestinal Hemorrhoids
19. Genitalia
20. Lower extremities Feet
21. Urinalysis Hemoglobin
22. Remarks:
P. E. Classification: Regular ___ Adapted Rest Restricted

Examination by

(17712—6—55)
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