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CHAPTER ONE

- INTRODUCTION

What ehildren experience.during their eafly school
years haS'é significant effect upon’their health and
personality throughout 1ife. Every child is building
the baSic foundation for his iater education in the
‘first three years in school | |

The purpose of this study is to increase the writer's
ability (1) to understand pupil needs and to provide |
guldance in reading to meet the needs of the wide range
of children's abilitiesrfound in typicalyclassrooms at
primary grade levels (individdal instruction, as well as
class:and small,group eetiVities.characterize the pro-
_cedufe); (2) to Urovide maximum. 1earning opportunlties
for all puplls in a given room.

At a recent reading conference the subject of small
group'work as a means of meeting these two goals was
one that teachers were keenly interested in discussing,
though some saidthat theyhave never heard of small
group work and had. never considered making anything

but wniform ﬁrovision for all the class.t

1w. 3. Gray, Conference on Reading, Supplementary

Education Monograph No. 76, P. 252 University of
Chicago Press, 1952,




There is ample evidence to show that in instances
where such uniform provision is made for all the class
a large number of children will sit year after jear
looking at textbooks, but their reading ability will
grow very little, if at all. 1In these schools all pupils
are required to engage in the same activities whether or
not they profit from them. In schools where testing
programs are established, it is found that a wide range
of abilities exists.

While, to many teachers and administrators, there
is nothing new about a procedure which individualizes
work to meet 1earnerrneedé, its practicalvapplication is
not common in many systems, and a further study may.
strengthen the writer's ability to practice and use such

a plan more effectively.



CHAPTER TWO
REVIEW OF EXPERIMENTAL PIANS

No attempt wili-be made to describe all reading
situations in dperatioﬁ‘and the pfocedures practiced
in all of them. The-discussion to follow is a H
composite of observations of good reading procedures
in pressnt schoolsy and of reading about efforts which
good schools ars making;to improve thevreading programe.
Such a discussion is’staféd,ndy'as afpréScrlption to be
applied as uniformly as possible in every classroom,
but in order th55 ohe¥£é$”gn§wiwhgtfcanvbe:done as a
résult of reasonable planning and cpitical evaluation
from various points of viewoj ‘

One plan explained by De Long provides for
individual differences by dividing the work of the
first and second gradgq into six instructional levels

as set up by Stone.l’-zw, The majorvemphasis is placed

lvaughn R. De Lbng "Priﬁary Promotion by Reading
Levels," Elementary. School Journal 38: 663 671, 1938,

Clarence R. Stone, Better Primary Reading.
St. ILouis, Missouri: Webster Publishing Co., 1936.




on pupil readiness for successive reading levels rather

than formal promotions or non-promotions. The eight

provisions of the plan are as follows:

1.

Abolish promotion and failure in the

first two grades, A pupil entering school
will enter the primary department until he
is promoted to grade three., During this

" primary period, he will be subject to trans-

2.

-Reading.'t

fer from one group to another,

Pupils entering school will be tested for
reading readiness and intelligence. Those
ready to begin reading will 1mmediately re-
ceive instruction in readlng. ‘'Those not
ready for reading will.be given pre-reading
work in order to prepare for reading.

Puplls in the prlmary deoartment will be
grouped in small groups, not to exceed
approx1mately flfteen members. :

Each readlng book 1n the prlmary department
will be placed on ore' of the six reading
levels according to the levels set up by
Clarence R. Stone in hlS book, Better Primary

Groups of puplls or’ 1nd1v1dua1 pupils will
progress from one level to another as they

,demonstrate thelr fitness.

. . Fltness 'for progress to a higher level will

be determined by tests and by the number of
books to be read satisfactorily on each level.

Puplls who do not meet these standards will
be transferred to another group on the same
level and read different books from those
previously read until they are ready to
progress to a higher level.

Pupils will be ‘promoted to grade three at
the end of each semester as at present.?r

3be Long, op. cit., pp. 666—667.



V. R. De Long, after experimentation with the system,
formul ated the following standards which such a. plan must
satisfy:

1. Mastery of a basic vocabulary as one of the
chief goals of primary reading.

2. Little or no repetition of readlng material
by slow pupils.

3. A sCientlflcally established means of deter-
mining the levels of dlfflculty of available
reading materials.

i, Simplicity in order that additional burdens
_ would not be imposed onvthekprimary teacher'o

5. The acceptance of the plan by parents as a
fair and reasonable method

6. The imposing of little or no handicap on

» childreﬁ-entering or leaving the school
system.

A similar plan of a’flexible progress sjstem has
been described by Leonard B. Wheat.” in this plan,
the firsf‘three~grades are divided into eight instruc-
tional groups. Further grouping within each room is
arranged on the basis of maturity and reading ability.
This plan also abolisﬁesvfor all childfen the repeating
and the ékipping of grades, but instead, allows each
child to work at the grade level which fits his educa-

tional fdﬁndation and mental maturity. For some pupils

uDe Long, op. eit., PpP. 666 667

SLeonard B. Wheat "The Flexible Progress System,"
Elementary School Journal 38:175-183, 1937.




it may require four years to go through the primary
school, althougn meny finish earlier, sindé'pupils are
transferred to a higher gfoup wnenever‘their ﬁork'én
justifies. In.such instancéé'advéncement may be s1low

but with no failure or repetition of grades or materials.
Neither does the ‘child work with others of superior
ability wherse the competition is unfair.

A third experimental plan which recognizes indi-
vidual levels of achievement to perhaps a greater extent
than that proposed by Whéat.was evaluatedvbyvig T. Worlton
of the public schools in]Salt Iake City, Utaho6 This
plan involves»(l)‘an inventory 6f the 1eérner9 (2) a
rich variety of matériais organized around content units,
(3) systemétic dévelopment of basié reading skills and
abilities, (4)fand'a‘cnntinuous chenk'on individual
progress. Worlton conéluded that snch a plan is superior
to the tradltional plan ln the following respectss

1. Children of" all types--bright, normal, and

slow=--have better opportunitles to learn to
read and read to learn.

2,-%Children read under the stimulus of a
personal and vital motivation. .~ ’

6
J. To Worlton, "Individualizing Instruction in

Reading," Elementary School Journal, 36:747, June 1936.




3. The teacher is better able to meet the
1nd1v1dua1 needs and 1nterests of pupils.

Lo The experlmental procedures have greater
practical value to the child since they
typify more closely the methods of 1life
outside the school.

5. Children like the experimental procedures
better.

6. Children make better progress in the 1nter=
pretation of reading materials.

7. A richer program of readlng material is
prov1ded.

8. The money cost for books and supplles is
less than that under the traditional plan.7

Still another program organized by reading levels
has been described by Miss Margaret L. White of the
Cleveland, - Ohio, public schools.

‘Children of the primary grades and the
upper elementary grades are given instruction
in reading as two separate units and each pupil
reads at his own level. This is achieved in
the upper-elementary classes by setting aside:
one hour each day at which time each pupil is
"assigned to a room with other children of ap-
proximately the same level of reading ability.
To further recognize individual variations in -
reading ability, the pupils in a given room are
divided into three groups. Materials are :
selected in terms of reading le vels and interests
and each child is allowed to progress at his
own rate. Individual study sheets agd drama-
tizations are emphas1zed procedures.

5, o, Worlton,'Ind1v1dualizing Instruction in
Reading," Elementary School Journal , 36: 747, June 1936

8Margaret L. White, "A Reading Program Organized
by Reading Levels," National Elementary Principal,
July 1938, .




In a laboratory«sehool in Chicago a primary group
is composed of flve unlts of children whose chronologlcal
ages vary from six years to seven and . onenhalf years,
Fach unit is composed of about twenty-eight children
with two teachers, Each unlt w1th1n the prlmary group
is as nearly comparable in range of chronological age,
mental age, social and emotional maturlty as can be ar-
ranged. | | |

The children in these units are eombined in various
ways fordrecreational game s in the gymnasium, stories in
theylibrary, and music in the music room. In their own
home rooms the'children aredtaugnt‘the sooial studies,
art, nature study, literature, free—reading, writing,
and num.bers° Only readlng, numbers, and wrltlng are
taught in small groups and sometlmes 1ndiv1duallye

Chlldren who are doing first grade work go home at
noon while the other children stay until about two-'
thirty in the afternoon., After lunch and a rest period,
the cnildrenywho are doing second grade work are divided
into ability groups for.reading'instruction.t

Ada R. Pollnghorne, in descrlblng thls grouplng of
chlldren in primary grades at the Chlcago laboratory
school, states:

All the children of a particular ability
level are brought together in one room., The



more able readers are in large groups, while

the léss able groups have only three or four

members. The comp031t10n of these reading

groups is constantly changing as children

progress in facility or demgnstrate a need for

spe01f1c types of" traim.ngo

In order to discover whether there are other schools
that comblne'puplls of dlfferent-age or grade levels and
in order to discover what other people are thinking about
the grouplng of school chlldren, Polklnghorne sent out
questlonnalres to h35 schools. Of the 225 respondents,
39 per cent oombine ‘pupils of different age and grade
levels for instructional purposesolo

In a study of more recent literature on ways of
adapting the reading program to pupil needs and abilities
the emphaSLS tends to shift even further toward adjusting
teaching to 1nd1v1dual dlfferences 1n ablllty and achieve-
ment. An‘Indiv1dua11zed Reading Program for the Elementary
School as: described by N. Dean Evans of the Rosemont School,
Wayne, Pennsylvanie9 is an example. Evans describes the
plan as follows:

Bach individual in the class must realize

that his progress in reading depends on his own

efforts and that a certain independence is re-

quired. Self-selection of reading materials is

the key to individualized reading. Therefore
children should understand that they are to have

pda R. Polkinghorne, "Grouping Children in Primary

Grades," Elementary School Journal, 50:205-208, May 1950.

107y34,
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in their possession at all times a book of their
choice. Each child is also encouraged to keep a
record in his notebook of the reading that he
does., A notation of title, author, and a brief
comment on each book, article, or story read is .
sufficient., Those pupils with word trouble should
be urged to keep a vocabulary list, to which they
add as they read. Finally, the pupils should
understand that the teacher will help them improve
their reading through individual and group con-"
ferences and 1nstruction.1 : :

Following orientation of the children, the program
involves the following activities:

l, Individual conferences of three to ten minutes
between teacher and child.

2, Silent’ reading in books or of stories of the
children's own choice.

3. ,Teachlngssesslons with smali groups of children
in which instruction in all types of reading
skills is given.

‘It The grouping of children who have selected the
same story. The group will read and discuss
the story together.

5. The use of a short period in which children
spontaneously talk about books and stories
which they have just read, with the thought
that others in the class might be interested
in reading them also. The entire class
‘participates in this activity.

6. The provision of time for some children to work
on their individual reading lists or to study
their individual vocabulary lists.

T Provision for small groups to engage in creative
work growing out of a common reading. For 1
instance, some children to be preparing a play. 2

11N, Dean Evans, "An Individualized Reading Program for
Elementary School," Elementary School Journal, 54:158,
November 1953,

121pia.
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After considering the success of experimental plans
reviewed in the preceding pages, one becomes convinced
of the need for reorganizing a primary department to meet
learner needs. In each plan described the workers have
attempted to define their problems and then develop
techniques for coping with them. As a result progress
in improving instruction ‘to meet learner needs has been
accOmplished; The pregram is flexibl and provides
maximumfeffieiency in the use of time.v Pressures and
tenslens to meet standards of a traditional reading group
are eliminated. Thebprogram tends to eliminate undesirabla
attitudes toward reading. Each child is given the help he
himself needs and he advances in reading abllity at his
own rate of learning. The slow readers get results and
the fast readers enJoy their reading. Improved reading
'achlevement will not only benefit the individual pupil

but will also enable the teacher to do more effective work.



CHAPTER THREE
APPRATSAL OF PUPIL NEEDS

With a study of various plans as a point of departure,
an attempt will be made to describe one which seems most
applicable for local usage. Such an attempt seems justi-
fied in view of the fact that an effective plan of organi-
zation makes it easier for the teacher to do good work.
Purthermore, 1t is not always possible to transfer satis-
factorily one program already in operation to a new
situation. What works well in one school may not be satis-
factory in another,_ v

'The procedure for reorganizing a program to meet
learner needs should be such that a teacher can individu-
alize instruction without encountering administrative
difficuities. ﬂThedprggfamiéhouid'bé eéé& for the teacher
to administeriand'easy for the pupils to follow. In
planning a program for reading instruction it is Important
that school,administrators'andAteachers be constantly
aware of individual d;fferepceé?that exist within the
classroom. Russell érgues ghat differeﬁces in éhildren
are not something ﬁo bé iéﬁored'or eradicated but

. 1 ,
desirable characteristics to be fostered. It is

‘lDavid H. Russell, "Cherishing Differences in the
Reading Program," Reading Teacher, Journal of the Inter-
national Council for the Improvement of Reading, p. 66,
December 1953.
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necessary that each child be accepted by the teacher at
his own learning level. He can not always learn where the
teachéflthinkéuhé éhduld be of;whefe his mother wants him
to be unless that opinion coincides with his level of
achievement. Each individual has his own learning rate
which the teacher must recognize also. This realization
of differences requires a diagnostic.testing program to
measure the achievement of each child in various types of
reading skills. After the levels of achievement have been
determined, individualized instruction and’an effective
remedial program should follow. Tinker lists nine areas
of_readipgxto be measured if‘Qne;is;po obtain a satis-
factory picture of .reading development. ' They are as
follows:

1. Word identification and recognition
2. ‘Vocabulary meanings and concepts
3. Comprehension
L. Rate of reading
5. Study skills
6." Specialized reading skills
7o Oral reading
8. Attitudes -
9. Interests and tastes;zw;

The selection of tests to be used in a testing program
must be determined by the uses to be made of the testing.

In appraising silent reading ability the following tests

2Miles A, Tinker, Teaching Elementary Reading.
New York: Appleton-Century-Crofts, Inc., 1952, p. 286,
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are recommended for primary levels:
Gates Primary Reading Test3

Gates Advanced Primary Reaging Testu
Metropolitan Reading Tests

Standardized orai reading tests are given as an aid
in diagnosing oral reading needs. The best known of the
few standardized oral reading tests available are the
Standardized Oraleeading Paragraphs and Standardized Oral

6 and the Gilmore

Reading Check Tests by William S. Gray
Ofal'Reading‘Testo7 |

| The use to which scorés on standardized tests are
put is important. ‘The classroom teacher needs informa-
tion from the tests to aid her in much of her planning.
Some of theinore‘impontant uses are as follows:

1, Determining the level of difficulty at which
a pupil can read.

. 2. Determining what growth has taken place during
: a school year. ‘

3M11es A Tinker, Teaching Elementary Reading.
New York' Appleton-Century Crofts, Inc., 1952, pe 286,

”Iblde -

5Ibid..

6William S. Gray, Standardized Oral Reading Paragraphs

and Standardized Oral Check Testse Public School Publishing
Company,,l922 , , ; :

. 7Gilmore, Oral Reading Test. Yonkers-on-Hudson,
New York: World Book Company, 1952.
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3, TIdentifying those pupils who are achieving
below thelr capac1ty to achieveo

L. Determining the range of pupil ablllty in
' the same grade,

5. Diagnosing the needs of the pupils.
6. Improving instruction and better pupil guidance.

7. Grouping pupils within a class for reading
1nstructlon.

As prev1ously stated oné of the most valuable uses
of standardized tests in setting up the program visualized
is to determine the‘range of pupil ability in the same
grade, The*highest pupil in a given grade will be several
years above- the lowest puﬁil of that'grade‘in reading
ability. The range of abilities increases in each higher
grade,’ In using standardized tests for such a purpose,
however,,the:teacher must_gllqw for the fact that these
tests may rate.pupils>ébove or below their actual achieve-
ment levels. Often the need;éfisés for a child to repeat
the tést within a short space of time. For that reason
tests of more than one form are desirable. It is well to
check the results of standardized tests agalnst the
teachert's estimate in each case.

often high achievement is attributed either to excellent
teaching or to high' intelligence (depending upon the modesty
of the teacher or suPerviSory;v The real question is this:

what is the relation between children's capacity or potential
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ability to read and their accomplishment in the actual
reading process? Sometimes all of a child's school work
may be avefage,’belbw ayefage, or above average, but on
intelligence’ tests he shows that he has the mental capacity
to do much better work in school than he has achieved thus
far., Therefore, no appraisal of a pupil's ability should
be made without consideration of the resﬁlts of intelligence
tests.

Iﬁtelligence tests are available which can be given
by a well-prepared teacher. At primary level it seems
best to choose tests in which the directions are given
orally and the children indicate their answers by marking
pictures to assure the child is not being handicapped by
lack of reading'ability; The following group tests are
recommended for first grade use:

-l."Plnter-Cunnlngham Primary Test

2. Detroit Beginning First Grade Intelllgence Test

3e California Test of Mental Maturity

4; ~Kuhlmann~Anderson Intelllgence Tests

One of the best 31ngle 1ndexes to mental capacltj is
the Stanrord—Binet Intelllgence Scale,:Revlsed° ‘The test
should‘be‘giﬁén only by a persen,with speCiel treinlnga

The results of any test should be carefully analyzed
and evaluated. Whether a child scores low or high should

not diminish the vigor with whlch the teacher works. Ap-

praisal is a continyous process and it should be made often
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enough to provide the teacher with all the information

which she requires for guidance as she plans her instruc-
tion, Various techniques are used for appraisal of pupil
needs, some of which will be discussed in the following -

pages.
INFORMAL ORAL READING INVENTORIES

If standardized tests are not available, much can be
learned about each child's achievement by administering an
informal procedure for estimating reading levels. An in-
formal oral reading inventory helps the teacher to group
pupils according to their reading abilities. Through such
an appraisal, a teacher may discover each child's reading
level. A resourceful teacher should have many methods of
informal testing from which to choose. An easily administered
and inexpensive method is described here.

: The teacher should start with a well-graded
series of readers of average difficulty, preferably
one that is unfamiliar to the pupils. In each book
she should choose a selection of about one to two
hundred words, and make up a few comprehension
questions on it. Let the student start at a low
grade level and keep reading until he can go no
further. The teacher will be able tg tell at which
grade level he can read comfortably.

The independent reading level is the book level at

which a child can read independently with ease and

-

8A1bert Harris, How to Increase Reading Ability.
New York: Longmans, Green and Company, Inc., 1947,
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understandlng,‘ He makes not more than two or three word
recognition errors in each hundred words, and gets a
perfect or neérly’perfect comprehensionfscorea This is
the level at which hé shoul@,do supplementary reading and
unsupervised library reading for énjoyment or information.

The instructional reading level is the highest book
level at Which the bupil is able to reéd with succeés under
the teacher's guidance. It is the level at which the teacher
begins purpbsefuliteacher=diréctedilearninge

The frustration level ié thé book level at which the
child is at a loss because he is unable to comprehend
what he is trying to read. The teacher makes no use of
this level, but she should know thét such a level exists.
All skills taught and all materials which are used should
be at the instructional learning levels rather than the
frustration levels. |

A chart such as the one on the following page is

1'1631};)1(‘111.'9

9Emmett A. Betts, Foundations of Reading Instruc-

tion, New York: Amerlcan ‘Book Company, 19l6. Chapter XXI,
page 438. |
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STANDARDS FOR ORAL READING INVENTORY

Independent Instructional Frustration

Reading Level Level Level »
Comprehension  90% score ﬁs% score 'Less than 50%

o _— score

Vocabulary ~Pupil is able Pupil is able Pupil fails
(based on to pronounce to pronounce to pronounce
100 running 99 words at least 95 10 or more
words.) ) words .Words
Oral Reading  Natural, Naturai, Jerky, un=

rhythmical, rhythmical, natural, many

Tensions

SOCIAI,AND

well phrased

None

OTIQNAL NEEDS

‘well phrased

None-

substitutions,
omissions,
repetitions

Finger point-

ing, frowning,

faulty breath
control

Pupil needs with respect to a readlng program

Will not be realized either by dependence solely on

results obtained from standardized tests, 1ntelligence

tests, or informal reading inventories.

The 1mportance

of 1ndividual dlfferences in phases other than seholastic'

achievement should be considered.

The social climate of

the classroom depends upon the extent to which guidance

is,differenﬁiatedAih,the.several classroom activities to

help each child develop his capacities to the fullest
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extent. When special aptitudes are recognized in music,
art, sclience, mathematics, and so on, each learner comes
into his own. One teacher, when asked about her gifted
pupils, replied, "All of my pupils are gifted."

When a teacher recognizes the fact that progress in
reading is dependent on many factors, she will acquaint
herself with the child's intellectual, emotional, and en-
vironmental’respohses." A child growé best‘in an environ—
‘ment that is physically, socially, and emotionally rich
and stimulating.

"It is as cruclial to begin with the interest level
of the child as it is to begin with his level or reading

ability," states Betts in the Forty-eighth Yearbookt?

To take this inteérest factor into consideration is often
easier»said than»done,-hOWever, since as Durrell points
out lt is dlfflcult to dlscover genuine 1nterests when

apparent 1nterests change rapidlygl1

There may be such a
variety- in expressed 1nterests that if an attempt were

made to follow ‘them, - only confu31on and difficult classroom

10Emmett A. Betts, "Adjusting Instruction to Individual
Needs," Forty-eighth Yearbook, National Society for Study of
Educatlong UnlverSLty of Chicago Press, 19&9, Do 277

11Dona1d D. Durrell, Improvement on Bas1c Readlng
Abilities. Yonkers-on-Hudson, New York: World Book Company,

9H09 Pe 103 R .
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management unldllikely followo HQwever, suitable centers
of wide interests may be used profitably.

An interest inventory may serve as a ba51e to discover
a chlld’s 1nterest0 An interest inventory is simply an
oral questionnaire which gives the 1nterv1ewer 1mportant
facts about the hablts, attitudes, and general background
of a pupll. 12

Another type of guide to serve as a way of looking at
children to obtain needed information about them is a test
of personality. An example of such a test is the California
Test of Personality. A definition of good personality is
a balance between self and social adjustment, which can be
determined as the following outline describes:
I. Self Adjustment: Based on feelings of personal security.

A. Self-reliance

B. Sense of Personal Worth

C. Sense of Personal Freedom

D. Feeling of Belonging

E. Freedom from Withdrawing Tendencies

F, Freedom from Nervous Symptoms
IT, Social Adjustment: Based on feelings of social security.

A, Social Standards

B. Social Skills

C. Freedom from Anti-Social Tendencies

D. PFamily Relations 13
E. Community Relations

12W1111am Kottmeyer, Handbook for Remedial Reading.
St. Louis: Webster Publishing Company, 1947, P. LO.

13Elva E. Knight, "Development Through Reading,"
Reading Teacher, October 1953, pp. 21-28.
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Although these various tests help in the appraisal
of pupil needs, it seems best that one should be aware
of thé many’fécférs, such aé timidity and nervdus tension,
which might be likely to interfere with securing accurate
measurement. Careful observations made by the teacher
will bring to attention the need for adjustment in t he

“environment of the classroom.



CHAPTER FOUR
ADJUSTMENT OF INSTRUCTION IN TERMS OF PUPIL NEEDS

GROUPING | |

Effective grouping of childpen‘for instructional
purposes is one of the most adequate helps to successful
reading. Plans for classifying pupils into instructional
groupé’on fhe basis of_reading ability must take account
also of variations in intelligence; in maturity, in
interest, and in the presence or absence of handicaps
to learning. As‘Harris has‘said;7"Thélrange of ability .
within the class, age’ofﬁthe pupiléy the previous experience
of the pupils in working in groups, the materials available,
and the teacher'é-competenCe all have to be considereda“l

Frequently small groups are organized within the
classroom to clear up specific reading needs. One may -
find a group so badly in need of phonics to help them
get on their feet in reading that their group canbe
known as the phonics group.

In most classrooms today which do practice grouping
to fit individual needs, there are usually from three to
five readihg'groups in'the‘low’er_‘”grades° vThe‘number of

groups willvdepend'uponlthe size and needs of the class.

1Albert J. Harris, How to Increase Reading Ability.

New York: Longmans, Green and Company, 1952, Ghapter IV,
p. 109.
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Wolf e has this to say about good grouping practices:
"Continuous appraisal should be a part of the daily pro-
cedure in each reading group. Grouping should always be
flexible enough to meet class and individual needs,
develop-individual and group rapport, and provide equal -
1earning act1v1t1es,"2

Whipple advises that,

o Good grouping practices never form rigid

lines between good and poor readers. Flexibility

.and tentative groupings on a variety of bases

are useful in preventing rigidity. Every effort

should be made to avoid in both our speech and our.

attitudes towards the groups, anything which might
be interpreted as gegregating children because they
are slow learners.

Uniform achievement is imposs1ble due to variations
in'general 1nte111gence, W1de range of 1ndividual d1f=
ferences, home factors, rate of performance, and the
quality of " teachlng° A pupll is encouraged to achieve
accordlng to his ablllty. 'The iﬁportant consideration is

not what the pupil does to the work, but what the school-
work does to the pupll |

- 2J0sephine B. wOlfe, "How Can I Help Every Child
With Thirty or More in a Classroom”" .Reading Teacher,
P. 16, September 1952, L ‘

3Gertrude Whipple, "Good Practices in Grouping,"”
‘Reading Teacher, p. 70, December 1953,
‘
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GUIDANCE

The child who experiences only displeasure or faillure
when he reads soon begins to avoid the process in any form.
Competent, understanding guidance from the beginning pre-
vents warped personalties and . poor attitudes. When a child
has decided that he is inferior to his classmates and can
not succeed, it is important that a sympathetic teacher
diagnose his difficulty and convince him that he can succeed.
Efforts should‘be made to develop apparent talents and to
nourish aggressive tendencies where only self»distrﬁst and
timidityexisj:°

It is important that‘reéding'difficulties-be treated
as if they were normal and healthy to avoid tensiOh in the
child by making him feel that something is wrong. The
teacher should be enthusiastic and understanding in helping
the child adjust to his own growth pattern., To assure
motivation, the child must be made to feel that he is worth-
while and cépable of improving. No amount of pressure
beyond a child's ability will develop desirable learnings.
Slow learners will‘acquire reading skills slowly and will
profit by much direct help. 'Special attention should be
given to specific reading techniques and individualized
assignments,

Though the confcientious teacher is rightly concerned

with the slow reader, an alert teacher should also be aware
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of the normal and superior pupils in her class, It is
from these children that mu¢h of the leadership and
constructive W6rk of fhe world musf come; Their instruc-
tion should be one of enrichment in their fields of
interest and special aptitude. To an increasing extent
schools are recogniziﬁg that able pupils need stimula tion
and guidance in bringing their reading.lével up to capacitye.
In the case of the bright or gifted child, many writers:
voice the warning against meeting the needs of the child
by acceleration. |

Harris gives this advice: "By enriching the course
of study rather than‘acceleratioh,,the_dangers of social
maladjustment that often occur when bright children are
placed with éhildren»two or three'yeéfs older than they .
can be avéidéa.“u T

Rapidviéérners and superior”fééaers gain mare from
extensive individual reading, of thought-provoking; NV
materials than from instruction which is beneath their
pyesept_gttainmentS*sucnﬁagvphpgics:and flash card drill.
The more capablevpupils will progress rapidly with a
minimim of guidance."Cdﬁﬁé%ehu‘underétanding guidance
in helping each child adjﬁS%itQ his own growth pattern

will improve the learniﬂgﬁéi%ﬁaﬁion for all learners.

hﬂérris,‘gga cit., 'ps 99

/



CHAPTER FIVE
- PRINCIPAL'S ROLE IN REORGANIZATION

Since no program for improvingvthe learning climate
will show its best results without the full cooperation
of the admlnlstration, some consideration of the pr1n01pal's
role in the program of reorganization seems in order. Ac—.
cording‘to:the results of a study made‘by Gray, as recorded
in Stone's "Better Prlmary Readlng," any school system can
reorganize'and 1mprove its instruction in harmony w1th the
results of researchol. Gray outlines the probkams involwed
ih reorganizing and impfovihg instrﬁctioﬁlinvreading@ The
essentlal requlrements are these. tralned leadershlp,‘a‘
competent and profe331onally-m1nded staff, continuous study
of current trends and the results of scientlflc studies,
constructive study of teaching problems, 1nclud1ng various
types of serv1ce research and sufficient time.

Changes in any program of 1nstruction are most likely
to succeed when supervisors and admlnlstrators facllltate
the teacher's efforts° Whlpple recommends for a success-

ful reorganizatlon in grouplng. |

1Clarence R. Stone, Better Primary'Reading° St. Louis:
Webster Publishing Company, 1936, p. 21. ‘
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1, Adequate number and variety of books (many
individual books, sets of supplementary books)

2. .Teachers! meetings to exchange ideas and share
techniques they have worked out

3. Arrangements whereby teachers may observe the
reading activities of other classes

o Preparation of bulletins containing suggestions
based on supegior practices in schools the
country over. :

The availability of these essentials for an improved
program to meet the varying needs of pupils certainly falls
largely within the province of the administrator.

The teacher who is striving to develop the type of
program outlined here will need more from the administrative
staff than books,; bulletins, and teachers' meetings. She
requires, ‘too, sympathetic guidance:- The principal should
work out with each teacher the particular program of
instruction for her gmw up.  The teacher's work should be
observed and suggestions should be made»for further improve-
ment. Once each week at the close of the school day, teachers
and principal will profit by meeting and discussing proble ms,
efforts, successes, -and exchanging ideas. At these meetings
teachers need help in offering guidance and in recording

and appraising growth in reading.

2Gertrude Whipple, "Good Practices in Grouping,"
Reading Teacher, December 1953, p. 70.
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- Finally, any such program calls for a principal who
will encourage other teachers in the system to work out
similar plans;,iImprovement in reading throughout a school
or a system is greatest when every teacher.cooperates;
"Individual differences among students at any age-grade
level may be aichallenge to ereative teaching or. grounds
fér,passive despair."3 There is a definite gap between -
theories to which teachefs give lip service so readily and
the application of these theorieéfin'their schools. There
are still schools . in which faculty members are not interested
in the reading ability of their pupils exéept to the extent
that they blame previouS'téachers for defectsoh

It is possible for a flexible and effective plan of
?;35$¢9?83n12?ti°n to be¥§9qpmplished without any added
expepégrto tﬁe school. In-service teacher training . B
diregtgﬁrby'a’reading spgcialist within the sch001 ;pseK‘
is very effe§tive. However, the plan does~not:nege§§i;gpé
thefgmﬁlgying'of‘more tégéhé?E?“but it may ‘be éffeéﬁéaiby&
usifig®the present teaching staff, The school«éhgﬁid be
so organized that the school nurse is included in the
progran., th systems whefé'guiﬁénce is in action teachers

request that physical, visual, ahd auditory tests be given

g 3"Commission on English CGurrigulum of National.Couwneil
of Teachers of English," The English Language Arts. New York:
Appleton-Century Crofts, Inc., 1952, p. 273. ‘ :

AKathleen B. Hester, "Problems in Teaching Reading,"
Elementary School Journal, 195u, P 8l ,
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frequently, especially after a child has experienced long
absence from school due to illness,

The principal is the key person in helping the
teacher to suécessfully reorganize a reading program to
meet the néeds of individual pupils. He ﬁust be aware
of a wide variety of differences within the classroom.

He should be.deéply interesfed in the improvemént of
reading instruction énd offer encouragemsnt to the-
teachers. It is his responsibility to cooperate in placing
the teachers where they can do the best teaching and then
have faith in_theig ab;l;ty as he accepts‘instructional

leadership.



CHAPTER SIX
'SELECTION OF MATERIALS

; A.sciéntific appraisél of pupil needs, a wise
grouping of children on the béSis of abilities, needs
and intefests, and a sympathétié administration will
accomplish little unless a wise'selection of materials.
for the program has been mads. A w1dé'variety of books
must be available in the classroom or school library.
There needs to be a variation in reading materials
available both with regard to range in difficulty and
range in nature of content. It is desirable to have
eight or ten copies each of a numbéf of good basic readers
as well as fiction and non-fiction on different levels,
- An important help to prevent deficiencies in reading
is to secure a plan which provides ample simplg'reading
material for children. 1If children are given books
that are too difficult, thelr speed of reading is les-
sened; their phrasing and word recognition are poor,
and comprehension and interest are lacking. It is
therefore a sound policy\tbkgiVe the child much op-
portunity and experience in reading material that is easy
for him, until he has gained confidence in his ability to

read.
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White makes these recommendations:

Time should be taken for the child to enjoy,
understand, and acquire the vocabulary of a given
book before he is hurried on to another. This
does rnot mean that he should be drilled in this
material until it loses all interest and meaning
for him., Much of the material in primary books
can be a nucleus for lessons in English, social

. studies, and science; and if the material is

presented in a variety of situations, such as

charts, blackboard 1essons1«it need not be
monotonous or ineffective.- '

ZThe more difficulty a child has in learning to read,
the more materiai he needs at that particular level to
meet successfully the readiness required for the next
level,

Many teachers fail to utilize the child's present
interest when selecting reading materials. No matter
how immature-one's interests are, it is important that
materials which are introduced be related to them. Ac-
cording to Traxler there is a shortage of materials that
have been scientifically prepared and evaluated so that
they will have high interest value for pupils and at the
same time be on a low difficulty levele2

Teachers who are looking for books which are high

in level of .interest, but low in level of difficulty,

~1Margaret L., White, "A Reading Program Organized by
Reading Lgyels," National Elementary Principal, 17:522, July 1938.

2pA, E. Traxler, "Remedial Reading Today,"™ School
Review, 61:20, 1953.
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will get much help from the following sources:
l. Durrell, D. D. and Sullivan, Helen B., High
Interest--Low Vocabulary booklist, Boston
University School of Education, 1952,

2. Hill, Margaret K., A Bibliography of Reading
Lists for Retarded Readers.

Other things being equalQ the ﬁateriéls of instruc-
tion are selected in terms of'the independent and instruc-
tiona1<reading levels as well as the interests and specific

needs of the learner.

3Extension Bulletin, College of Educational Series
No. 37, Iowa City: State University of Iowa, 1953,



_CHAPTER SEVEN
TEACHER'S JOB IN RE-ORGANIZATION

IMPORTANCE OF GUIDANCE

The forty- elghth yearbook of the Natlonal Society
for the Study of Education maintains that "a major need
in education is to provide continuously effective guidance
throughout the entlre perlod of schoollng and into adult
life, so as to insure unceasiq; development to an optimum
of proficiency for each individual.,"

The curriculum must be based upon pupil needs,
interest, capacifie35 and‘abilities."Instructional pPro-
cedures must be based on a study of pupil differences
as well as likenesses, The teacher must concelve of her
function primarily as one of guidance. Pupil failures
may be teacher failures to provide adequate guidance.
Much depends on the quality of rapport in the cla ssroom,
use, or misuse of basal instructional materials.

Of the twelve principle s and practices of guidance
as set forth by Cox, Duff, and McNamara, in an article by
Persons and Grumbly, it is apparent that six are funda-

mental to the philosophy of reading.

lhReadlng in the Elementary School," Forty-eighth
Yearbook of the National Society for the Study of Education,
Chicago: University of Chicago Press, 1949, DP. 3.
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l. Guidance consists in helping pupils to set
up objectives that are for them dynamic,
reasonable, and worth-while, and in helping
them, so far as possmble, to attaln those
objectives. .

2., ‘The major fields in which guidance is neces-
sary are health, vocation, avocation, educa-
tion, and human ‘relations. ‘

3. The idea of guidance is inherent in all
efforts to educate.

li. The kind and amount of guidance needed varies
' greatly with different children and in dif-
ferent situations and at different times.

S; A research and measurement program is an
essential part of successful guidance worke.

6., The proper adaptation of curriculum and method
to the needs of individual pupils is best pro-,
moted through guldance activities of teachers.

Faculty members should become increasingly competent

in the use of many types of guidance techniques which are
also essential to a good reading program. The purposes
and the uses of individual interviewing, group guidance
methods, case conferences, standardized tests, records,
report forms, rating scales, inventories and blanks
should become ihcreasingly clear to all teachers. Nor

is the alert teacher content to le the puplls' needs

band abilities by these varlous medla. On the contrary,

she reappralses each chlld's progress frequently and

2a, L. Persons and M. H. Grumbly, "Group Guidance
in the Program of a Reading Laboratory,'" Journal of
Educational Psychology, L1l:405, 1950.
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readjusts the programs to meet the individuwal pupil's
needs. The guiding principle must be to develop the
growth of each child according to his capacities and his
level of learning, The major emphasis is directed toward
prevention of students' problems. by means of diagnosing
them before they cause serious trouble.

Teachers prepared to underétand pupil needs and-
to provide guidance in-terms of those needs may well
bear in mind that a pupil in our educational system today
should be expected to achieve according to his capacities
instead of forced to meet a rigid requlrement of all
academic g@als.i Emphasis should no 1onger be only upon
1earn1ng certaln facts and developlng skills for the sake
of the facts and skllls but should include also acqulrlng
meanings! gg@crstandlngs, and attitudes as the prerequisite
to prcber child development anq the cffective living of

a2 happy and abundant life.

PARENT-TEACHER RELATiONSHiP

It is not to be assumed from the fofeg01ng discus-
sion, howevery that the teachar exercises the only
guidance‘role in’implamenting a program such as has been
cut_lined° Cooperation of the home is vital. The approval
of the parents is necessary if anything is to be a success

in public schools. Friendly contacts should be made with



37

the home by conference with parents or home visits when
that is possible. Many school systems are now providing
released time for parent interviews. From these contacts
the teacher has an appreciation of the pupils! background,
equipment, and educational opportunities that can not be
obtained in any other manner.,

Frequently after such conferences the teacher can
understand the child and his attitude: and is able, there-
fore, to by-pass many difficult ies that arise.

‘Lindquist advises,

0f inestimable value, too, is precise and
detailed information available for parental
conferences and interviews. The teacher who has
only her impressions or unsupported opinion about

a child's performance often finds herself insecure

and possibly defensive in talking with parents.

Discussion of specific data, which confirm the

teacher's observations, aid in removing a parentt!s

suspigion that they may be the result of personal
bias, i

RECORDS
The,teacher's part in planned reorganization re-
quires, too, the maintenance of a satisfactory reéerd of

pupils' progress., Case histories or narrative records

of a child's learning. experiences are needed and are

3Frank11n R. Lindquist, "We Need to Learn From and
About Children," Reading Teacher, December 1953, p. 18
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becoming moreé widely used. A case history should give
the personal life of the pupil in his family setting and
with his previous school experiences. It should provide
informétion on his social adjustment, his previous and
present physical limitafions, énd his 1nteresté.

Iftévery reading téacher kept a5§areful record of the
time‘a£ which each pupil Begins and finishes each book,
of his transfer from éne grqup'to éhothér, and of’thé'
type of work done on éach book, much waste of time éould '
be prevented° Fach new teacher through the grades would
ibénefit frpm the earliér teachers' notes and would add to
them. Such a cumuiative recora‘w;did assure at any
point accurate inforﬁation regérding each pupil's progress
and the future sﬁéps needed, “ :

During the first six weeké of schoolya careful
analysis should be made 6f the total personal and
scholasticvstatus of eﬁery chiid. Factofs_studied in=-
clude the specific abiiities and habits in reading that
- have been deteﬁmined by systematic obéefvétion énd test
results. Also studiedbafé generélxhealth, sénsory con-
ditions, intelligence; social ahd emotional respohses,
language facility; hoﬁe background, énd home reading
Q?portunitieso _ | |

vThe children themseives_enjoy individual progress

records., These records also lessen confusion for
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the teacher as children progress at varying rates of

speed.

DETERMINING READINESS

Certainly the teacher is also charged with the
responsibility for determining reading reédin_esse As
was prev1ously stated in many experimental plans for ,
improved reading programs, advancement to the next hlgher
level depends on readiness for that level. An lntefest,
in reading readiness is ektending‘to_reading instruction
at all levels of instruction, o

Aspects of readlness in the teaching of reading at
all levels of 1nstructionv1nclude:

1. Mental readiness in terms ef capacity for

thinking, judgment discrimination, perception,
- and the ability to give attentlon,

2._‘L;nqulstlc readiness.

3. Readiness in terms of experience end intereste

. Physical readiness.

"Reading readiness tests help determine whether or
not the child is mature énough to begin formal reading.
Experts now writing on the subject of reading disability
conclude that many children are too immature to learn to
read at the age at which we admit them to school. If a
child is not ready to read,'he should be given a dif-

ferentiated program along the line of his special needs,
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regardless of how this may affect traditional adminis-
trative customs, Frequently'immature children are very

intelligent.

CLASS PLANNING

Finally, the teacher inrthis>kind of reading program
is charged with the responsibility of day to day planning
by and w1th the pupils. Many teachers, when planning

the dayﬂs act1v1ties, often fail to realize the importance

H

of 1nclud1ng the opinions of the group°

~ When pupils are given-the opportunity to
help the first thing each morning in planning

the day's work,-they will know where they are,
where they are going, and what they are doing

to achieve their respective goals. Pupil-
teacher evaluation at the close of the school

day will serve as an aid for future planning as
well as an excellent public relations device.
However, teachers should not fail to observe

that sound teacher planning and evaluating should
precede all pupil-teacher activity, regardless

of other demandsa

It ;s recommended that;wheﬁ the teacher is wOrking
with oné group, the other group or groups must have definite
assignments which they can carry on without the help of
the teacher. A plan which is often followed is alterna-
ting réading with drawing9 arit@metic, or some seatwork

which does not require direct- teacher supervision.5

quééphine B, Wolfe, "How Can I Help Every Child With
Thirgy or More in a Cla ssroom," Reading Teacher, September 1952,
P. 16.

5Albert J. Harris, How to Increase
o 5 crease Reading Ability.
New York: Longmans, Green, and Gompany, 1952, DPe. 115




CHAPTER REIGHT
SUMMA RY

Since each school, each classroom, and sach child
is uniQue, no single program can be successfully pre-
scribed to be used uniformly for all. However, the key
to the improvement of reading instruction is guidance
in termms of individual needs. The goal is to help each
individual achieve to the limit of his capacity and to
develop his personality to the fullest extent possible.
It is the teacher's responsibility to learn the indi-
vidual before teaéhihg’himkin group situations. Guidance
must become & reality in classrooms rather than just a
topic to be discussed.

' Until fecent years emphasis was placed upon having
each child meet reading standards set up for his particular
grade. Today emphasis is placed upon the child rather
than upon reading standards. Reading instfuction that
will produce desirable changes in the behavior of
children is stressed.

A plan being practiced in many schools is to combine
first, second, and third grades into a primary unit to
include all children of those chronological ages. A

child may still be identified as a first grader, second
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grader, or third grader, but that will mean to the
teacher that he has been in school one, two, or three
yearée It does not signify‘that he actualiy has hit
all the academic goals formerly set for those specific
grade classifications.

The new program classifies the students according
to levels of achievement in each sub ject rather than ac-
cording to grades,‘ By administration of certain tests, -
he is classified according to his level in each subject.
If this is his second year in school, and if he is still
feading at primer level, the teacher works with him at
that level. If others in the class are capable of using
third grade materials, their needs are also met.

Thése whose attainment is at the same level would
normaily be gfouped together for study in that field.
Children should be taught on the levels at which they
actually are, rather than being required to meet skills
which have been allocated to the grades in which the
children are placed. Thus Instruction and materials are
more closely fitted to the needs of the children.

. This plan continues to be in a process of evalua-
tion and revision. The progfam should be bullt slowly
and firmly as it requires intelligent leadership,

courage, and unceasing effort. The advice of
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Josephine B. Wolfe is this: "Don't laud your program
or uses of differentiation. The result will be your

greatest evidence of growth,"l

1 _
Josephine B. Wolfe, "How Can I Help Every Child
With Thirty or More in Classroom," Reading Teacher, p. 16,
September 1952.
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