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QUHAPTERL

INTRODUCTION
One of the dilammas in guidance and counseling, particularly as

it concerns the school counselor, 18 the current controversy over the
teaching requirement needed to be certified as a school counselor. The
boards of certification in saveral states are in a state of flux over this
requirement. In most states having prior teaching experience i3 recom~
mended and in some instancas fequired for certification of a school
couaselos. But, in actual fact, these 19 a fine iine Detween what is
required and wbat {s done. That is, oftes the stipulation or requisement
that & counselor needs ang or two years of successful teaching experi-
ence is waived. There are many redsons for the waiving of this require-~
ment, but the primery reason may be the shortage of treined, competent
counsslors.

Today, as yestarday, peopls 8re cunfromtad with 8 seemijogly
endless veriety of prodlems. In the school setting it is one of the coun-
selor's duties to help students uadesrstand and hundle thelr various pro-
blems. In this rapidly chaaging world of technolegy, the first step in
underetanding our eurroundings {3, in ay opinion, to understand curselves.
To be able to help individuals undesstand themselves, the counselar must

be well treined. This paper detls with one aspect of counselos weining,

1



2
the problem that prior teaching experience is necessary for effective
counseling.

Problem.

The primary purpose of this study is to determine the opinions of
teachers and counselors as to the value of having price teaching experi~
ence before oounseling, Should & valid teaching certificate regardless
of trefning experience be required before one is permiitted to counsal ?

Scope
This paper 18 in four perts: 1. background information deeling

with this topics 2. quastionnaire results of two groups of individual
teachers and counselors as €0 their opinions of having tesching experi-
ence; 3. discussion of the information in aa appropriate swatistical
fashion; 4. recommendations or answers to the question, "So what about

2",

Definitions

1, Questionnaire = "A eeries of questions (coused on one of more
specified attitude objects and desigred to obtaln
a measure of the attitude or attitudes in question.*!

3. Educetor - “One wbo teaches, instiucts, or otherwise contrie
Ixites to the educational development of others;
as often used, it impliee & Qualily of achisvement

s 1Canes v. Good, Disticoary of Education. Ofew York, 1059),
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or perizxmance higher than usual, "2

3. Counseling - “Individualized and personalized assistance with
petsanal, educational, or vocational problems,
in which sll petinem f30ts are studied and
anailyned, and a sclutica, often with the assistance
of spacialists, sohool and cammuaity resowvces,
and petsonal interviews in which the counselee s
taught 0 make his own decisions.”3

"As one of the mare controversial aress in counselor education,
the question of the value of teaching experisnse 3¢ & prefequisite far
counseling 18 the subject of muoh discussion, but little research. "?
Today maay guidance avtherities either strongly support of oppose teach-
ing experience as &8 requirement for certification. "On occasion, swveys
have iodicated that proponats of doth positions are relstively firm in
their beliefs, yet open to 3 change of opirian {f further studies bused on
recaarch are svailable. "5 To say the lesst, the Ssid of preparation for
guidance has aot been tharcughly studied.

Data for the survey study wu collected by the use of a question=-

21byd., p. 194,
d, , p. 104,

Volume 5, No. 4., Cms uu. p. us,

Sm.
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najre. The questionnaire was sent to a random sampling of 250 teachers

and 250 counselors. Selection of both teachers and counselors was

The main limitation to the questiounaire was that it only began to
scratch the surface with its lhoat;,-llmlmd Questions., Also, the number of
individuals involved in the susvey was ainimal, compared to the numbes
of teachers and caunselors in the state of Illinois. It was surprising in
sesearching this topic to find a veary limited number of books on guidance
and counseling that even mentioned education requirements or suggestions
for counselor certtfication. One article by Hill and Green cited, “Analy-

sis »f the articles in the ? ] for a five~year

period (1952-57) revealed that, of 411 general articles, only fourteen
ware concernsd with counselor training.*® Even the most geners} of the
books barely skimmed the surface on counselor education. As a result

of this, the articles . - were fror the various journals, It proved to be
an impossible task o find one dook that went in depth on counselor edu-
cation. The books that mentioned counselor educetion slmost inevitably

set forth the American Parsonnel and Guidance Association (APGA) recom=

GGOONO E. Hill and Donald Green, "The Selection Preparation,
and Professionalisation of Guidance and Personnel Workers, " Revigy

of Education, Volume 30, 1860, pp. 115-30.
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mendation of having certain courses in certain areada and left it at
that,
Also the writer is sure that there were many articles overlooked.
Part of this was due to the slowness of interlibrary losn. Also, the
Superintendent of Documents, Washington, D.C., was exceedingly slow
in sending the most current bulletins end booklets dealing with this topic.
When taking a job, & person could be criticized for having limited
sxperience in either counseling or teaching. The writer 18 not 8o naive
as to think that experience is unimportant. But, this relative lack of
experience either in teaching or counseling has worked as an advantage,
not 8 disadvantage. Being free from the bias of both sides, one is able

to present the facts 2s he understands them.



Training and certification of counselors appear to be very incon-
sistent throughout the several states. The states vary considerably in
the amount of training, as well as the required length and type cf experi~-
ence other than counseling.

"Recommendations for trajining stendarc of counselors have

generally come from three organizations: The American Psycho~

logy Association (APA), the Natonal Vocational Guidance Associ-
ation (NVGA), and the Nationsl Association of Guidance Supervi~
sors and Counselor Trainers (NAGSCT). Recommendations of

the last group undoubtedly ha. 2 had the most influence in shaping

state certification laws and in cetermining the nature of traiaing

curricula,*l

While the recommendations probably served a useful purpose,
"the ’'rofessional Treining, licensing and Certtfication Committee has
felt that they should be reconsidered to current needs of the American Per~
sonnel and Guidance Association (APGA)* .2

Out of the Michigan Conference came the realigation that coun~-

seling 18 conducted on many levels and by perscns with varied training

and experience. The Michigan Conference identified three petterns of

l]olm F. McGowan and Lyle D. Schmicdt, Counseling: Readings

in Theory and Practice, p. 71, #s quoted in the “Personnel and Guidance
Journel,” 1958, Vclume 37, pp. 162-166.

2. Ipig.
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counseling: “"s. counseling more or less iacidental to other work (as
with 8.¢., teacher, minister, etv.); b, definite couaseling responsibili~
tes combined with other duties (as with e.g., teacher~counselos); end

c. full-time counseling and related activities. "3

"The first state %o specificelly require certification for guidance
workers was New York in 1326."4 Other states have slowly stasted to
follow the psttern of New York in setting up definite certification require-
ments. It is interesting to note that “stimulation for controlling suthortty
of certification has come from the teaching profassion. o

In reviewinyg cecrtification requiremeats for counselors {n the
several states, one was struck with the utter lack of consistency in re~
Quirements. In New York, e &. 100l counselor must have completed an
appsroved four-yeer curriculum lsacding to the baccalaureate degree and {n
addition st least thirty semester hours in specific approved graduate
courses. Tho candidate must have completec two years of teaching exper-

lence and one yedr of experience other than teaching. The last reqQuire~

3Ibig., p. 72.

troyce . Brewster, Guidance Waorkers Certification Bequiremants ,
U.3. Department of Hsalth, Education, and Welfare Nu. 14 (Washiagton,

D.C.: U.8. Goverament Printing Cifice, 1369), p., vill,

Mbid., ». vidt,
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ment stated that the candidate must hold a valid teaching certificate in
New York state .6 “Alabsma does not issue @ specisl guidance certificats.
Usually teachers with Alabama professional certificates with special
training in counseling and guidance are selected for this service. "7
There is quite a difference between hew York and Alabama. This is just
one exampie of two states being different: there are many others.

In checking the certification requiremnent, the wsiter could not
{ind any two states that agreed with each other on certification require-
ments. The states that did list acme requirements for certification inevi~
tably required or recommended teaching experic :ce. In certain states
provisions were made for individuals with more training and less experi-
ence. For example, in Floride "If the applicant has earned a Master's
degree with special emphasis on guidance and counseling from an institu~
tion with & well-planned major in this fi2ld, the pattern may vary from
that cescribed in requirements."® Accordiag to the booklet, "Guidance
Workers Certification Requirements, " many states have mentioned teach-
ing experience in some context. These requirements are worded in such
8 way as to recommend, but not require, teaching experience. Concern-
ing this aspect in lllinots, "A counselor should heve had a minimum of

one year of successful experience as a teacher."9 The writer was not

6Ipiq., p. 1.
71bid,, 0. 1.

¥btd, , p. 14.
91bis,., o. 18,
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surprised at this seemingly universal trait of making a recommendation or
requirement of teaching expsrience. As previously mentioned, controlling
authority of certification haes come from the tesching profession,

A chart with certification requirements for guidance workers fol-

lows on page 10.

Role and Function of Coungelors
“Counselors function in many settings, each presenting & different
clientele with different kinda of problems. “10 7pe Michigan conference
set forth five basic goals of the counseling process:
"l, Increasing the accuracy of the individual's salf-pe cepts.

2, Increasing the accuracy of the individual's environ iaat
perceptions.,

3. Integrating the i:dividual's self-percepts with environmenta}l
realities and perceptions.

4. Presenting relevant information.

5. Improving the indi ‘(cual's ability to make and execute plang™:l

Underqraduate Program of Training for Progpective Counselore

The Prcfesst -nal Training, Licensing and Certification Committee
felt that the undergraduate program, “Should include prereqQuisites which
will permit him to profit from his graduate tratning without necessitating

8 lower level of gracuate inatruction to confonm to his lack of background. 2

As to the type of degree of education, there is and will be speculation and

10)1cGowen and Schmidt, p. 72,

11144,

121pid., p. 74
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Status of Certificetion Requirements for 3Juidance Workers, by State,
December 1939

State

Jhiandatory.

1

&

i

Alabama
Alasks
Arigona
Arkansas
Californis
Cologado
Cannecticut

Delaware
florico
Geargla
Feowall
1dabo
Ilitnols
Indiena

lowa

Kanses
Kentucky
Loutsiana
Maloe
Maryland
Massachusetts

Michigan
Minnesota
Niississippt
Missour}
Montans
Nebraska

New Hampahire
New Jersey
New Mexico
New York

North Cacolins
Narth Dakote
Chio

X XXX

~ X X X

”

o

< x XX X

> X x

= AKX XX

XKoo X X XX XXX

A X X KM XX
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3tatus of Certification Requirements for Guidance Workera, by State,

Deceabsr 1959 - Continued

State

i

3

ks

Oklshoma
QOregon
Pannsylvenis
Rhode Island
South Carolina
3outh Dakota
Tennessee

Texas

Jtah

Vermont
Virginia
Washington
‘West Virgiatia
Wigconsin
Wvoming

Distriot of Colum«

bia
Guam
Puerto Rico
Virgin Islands

Total

XXKX x P

xxX

x X X

X X X X

»x %

X WX XXX

X Hx

37

13

15

(4
-2

13

*Thirty~-seven States end Territories have mandatory uqﬁnmnu.

4 optional requirements, and 13 have no requirements."”
disagreement. But, regardless of the disagresments, the cammittee 8d-

vocated a broad genersl education with some degroe of specialization in

nsuwshr. PD. X=X,

IMO P. V.
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the behavioral sciences (psychology, sociology.).}?
Raymond Hatch and Burford Stefflre provide a keen insight into
what they feel should be racommended backgrounda for undergraduates.

1. Psychology = Such as an understanding of learning theory,
personality theory, therapeutic theory and
techniques, or industreial psychology.

2. Soclology ~ Such as an understanding of the family or
other {nstitutions, group behavior, delin-
quency, cultural anthropology, or social case
work .

3. Economics - Such as personnel management, labor prob~
lems, or structure of and trends in the econoc-
mic system.

4, Professional education ~ Such as courses in administration,
curricelum, philosophy, educational psycho-
logy or reading. 16

The Professional Training, L.censing and Certification Committee
of the APA, NVGA, and NAGSCT felt “"the undergraduate program should
not include specialized skill on technique courses, however, although
the student should have some underlying theory and philosophy upon

which the technique ccurses are based. 17

Sraduate Training

The Committee "recommended that the Master's degree be con~
sidered minimum for counselor preparation. This recommendation
is made for two reasons: A. Requiring the Master's degrea
incredses the probability that the course work will be offered in an
institution which has sufficient depth in faculty and facilities to

15SMcGowan and Schmidt, p. 7%.

. (New

York: Mcan-HillBook Company. 1955), op. <31,

17 McGowsn and Schmidt, p. 74.
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offer a rich training progrem. Currently some institutions have

one person offering all courses in the counseling curriculum. It

is doubtful whether anypne person has sufficient experience and
training to offer instruction of any depth in all ereas; B. Requiring

a Master's degree helps to insura an integrated treining program.”l€

Certain statea accept for certiffication courses taken at approvec
institutions {f the course closely approximates requirements to the state
laws .19 ror example, if 8 course thst was taken in Illinois closely
parallels the description of a cousrse in Pennsylvania, the course would
be accepted,

The Committee does not propose the length of time required to
obtain the Master's degree, partly because the length of time depends on
the undergraduate record {course woi< tsken) and algso the graduate vro-
gram one is teking. Por example, to be a rehabilitation counselor re-
quires a two-yeer progrem. The Committee suggested ei. ht broad arcas
to encompeass the content of the Miaster's program.zo

1, Personality Organizetion and Development

2, Environmental Factors in Adjustment

3, Individusl Appraisal

4. 3tatistics, Methodology, and Research

3. Philosophicel and Professionsl Crieatation

6. Counseling

7. Group Guidance
*8, Supervised Practicum2l

*The order of iisting 8 not necessarily the order of importance.

*Brpig.

19pid.
g,
211p4d., pp. 75-76.



"One unresolved issue in the preparation and employment of

counselors is that of classroom teaching expertonco."zz Rochester and
Cottingham believe many authorities on both sides of the issue are dividecd
as to the value of prior teaching experience before counseling. The two
opposing sides seem to be equally divided.23 That is, many individuals
feel that classroom teaching experience {8 essential to counseling. The
other group of individuals feel that classroom teaching experience is
desirable, but not necessary. A3z is evident, there are two completely
diametrically opposed schools of thought. It may be that the first group
of tndividuals who feel teaching experience 18 necessary view the
counseling process as an extension of teaching. The latter group feel

that counseling is a single separate entity and profession, but not com-

pletely divorced from teaching.

Rossberg stated, "Support for the teaching requirement has been
widespread, and its advocates are among the most respected and articu-

late members of the counseling clan.”24 Rossberg offers as an example

nnocbeatar and Cottingham, ». 175.
23pia.

2“Rotm‘t H. Rouberg. "'ro ‘reach or Not to '!'oach‘ Is that the
Question?" America Y ton @ lgion, 2, (Sering,
1963), p. 121.
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Robert Matthewson's graduate training program for school counselocs.
In this program Matthewson stated that students should be racruited from
practicing teachers, Rossherg believed that Matthewson implied that
teachers should have a miaimum of one year's teaching experience.
Rossberg goes on to say that two other individuasls, George Pierson and
Ellis Tooker, zomment on the value of teaching experience. "Plerson in
a delightful allegory warns that the counselor is a special extansion of a
teacher and should aot view himself in any other manner since to do so
might lead to his own destruction. 25 Tooker tmplies that the teachiag
requirement is just and necessary for the counselos to obtain his perspec~
tive .26

Don L. Mason and Burford Stefflre stated that counselor aducation
should include: 1. "two years of teach’ - : experience; ... one year of
work experience other than teaching; and 3. twelve semester hours divi~
ded amony certain graduate courses.”2?7 Mason and Stefflre continus by
saying this type of plan would be good for provisionel approval! "Pro-
fessionel approval requires: 1. provisional approval; 2. one yeer of
counseling axperience; and 3. twelve additional hours of specific grad~

uate work.“28 Both Mason and Stefflre feel that “counseling calls for

2SM.
267014,
27Mason, Steffire, Crane, p. 389.

28potg.
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a8 specielized set of skills which are customarily learned in organized
clasges."29

The strongest argument for teaching experience is tbat it is re~
quired for state certification. In 8 survey coaducted by Rochester and
Cottingham, counselor educators were asked to give their responses to
the necessity of tedching experience. A chart with their finding follows.
Many individuals feel in order to be a good counselor it is necesssry to
have cli 3sroom experience. Without classroom experience the counseior
will not actually know or understand the problems of both the teacher and
the pupil. Aleso, aaving teaching experience fosters better relations with
other members of the school staff.

In concluding the argumenta for having teaching experience,
George Hudson makes a strong proposal ;v tedching expsrience. "A
counselor without teaching experience is likely to be lcoked upon with
sugpicion, as a person who does not know what teaching enteils snd who

thus cannot appreciate the complexities of a teacher's job. 30

Arguments Against Teaohing Experience

C. Gilbert Wrenn states, '"Without questioning toc seriously the

legitimacy of teaching certificate requirements for teschers, they ere

#9Ibta.

3°Georgo R. Hudson, "Counselors Need Teaching Experience,”
CGoungelor Education and Jupervieon, Vol. 0, Spring, 1961, pp. 24-2S.
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Reasons Cited by Counselor Educators for Favoring Teaching Txperience

1.

3.

4.

6.

7.

10.

11,

12,
13.

Communication and relationships with teachers and auministrators
are more easily established if the counselor has taught; he i8 mora
likely to be “accepted,” and a marale problem involving status is
reduced,

Teaching enriches the background of the counselor, giving him @
first~hand awareness, and knowledge of clasaroam problems of
pupils and tedchers; this tends to prevent any aloofness or lacik of
confidence which might reduce effectiveness.

Teach) \g experience in the classroom is the best way to obtain an
orientation and underatanding of the total school as a social institu-
tion; this experiential model provides e realistic besis for working
vsith all school persoanel in 8 counseling capacity.

% '@ counselor often helps students through non-counseling contacts;
hia broader function ia the school community is more easily per-
ceived and accomplished if he has taught.

Counselors nged the practicel experiencs of teaching to fully under~
stand adol. scents, their parents and the community implications of
school situations; this experience tends to keed their counseling
from being too theoretically bised,

Teaching experience psovides a good opportunity to determine gen-
uineness of identification with education aa well as a chance to
develop greater self-understanding and maturity.

An inexperienced person is not equ:i spaed to help te:chers effectively:
coming from other disctplines, counselors do not understand group
behavior as it relates to classroom situations.

A teaching background gives a counselor a greater appreciation for
the team approdch in warking with administrators and teachers; the
independent specialist concept 18 uinlikely to develop.

Since counseling is primarily a function to further the acacemic ex~
perience, teaching is the best way %o provide an understanding of
this edjunct role.

It is undesirable to dichotamige teaching and counseling; this takes
away the guidance function of the clagsroom teacher,

To drop the experience reQuirement is to wesken the plece of teach~
ing and education in our society; administrators prefer experienced
teachers in filling new positions in administrative counseliny.
Teaching experience 1s required for state certification in guidance.
Teaching has proven t0 be a good source of counselors to date; po-
tential counselors can be identified from the ranks of good teachars
through observation and evaluation,31

31pochester end Cottingham, pp. 179-180
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quastdoned for counselors if ‘teaching experience’ 18 the justificetion.
If experiance 18 needed for counseling, then is paid teaching experience
the only kind that can be utilized 732 \vrenn states in Juestion form the
importance of tesching experience. "Should lack ol a teaching certificute
and »aid teaching experienca bar from school counseling those who w1y
be otherwise qualified to counsel students aad consult with swaffi "33
Wrenn also mentions that when tairty~two graduate counselor educatoers
were 83 ~2d the Question, "\What will be the emphasis upon gounseior com~
petencies and preparation twenty vears from now ? ilot one of the educa~
tors mentioned te. ching experience or any particular kind of experience &s
a praparation requirement. "34

The 1958 report of the Committee on Professional Training, Licensing
and Certification of the American Person: ! and Guicance Assoclation ex-
plains that the various studies stress only & certatn amount of experieace,
not what kind of quality. In criti:izing the several states for amount of
axperiencs, the report states:

"Future research may indicate that some kinds of work experience

ere actuslly detrimental. Many able persons masy decide not to

dnter counseling as a career begause of experience requirements

which are %0 demanding and whioh, 1o fact, may have little valid-
ity. The Cocmmittee suggests that other kinds of experience, such

32G. Gulbert Wrenn, The Counselx in Changing World, (Washington,
American Personnel and Guidance Association, 1962), p. 170.

Sme.
Y.
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as leisure time snd volunteer activities maight provide the same

skilis and understanding which supposedly result from employ~

ment. " 35

Arbuckle teels, “There are certain limits of teachers that do not

appear to hinder them either in their professional advancement

a8 teachers of in their effectiveness as teachers, but these same

traits might at least be Questioned as being those of the sffective

counselor. It may be the presence of these teacher traits, in

both tsachers and counselors, which result in the depreasing

statiz’ics in 8o many schools indicating that thera {8 no one,

either teacher or counselor, in the schoal to whom the children

would feel free to gspeak as they think and feel. «36

‘rane in discussing Michigan's voluntary counselor approval pian
ststed, “if we are to develop professional counseling, let us do so tade~
pendently of tha ¢2mands usually made of the teacher., «37 Crp - exylotns
wliy he feels teaching sxperience is not necessary. "If it is suggeated
that such teaching experience makes it possible o batter uncerstand the
sropleme of teachers, it may be true . . . However, tha counselor ia
counseling students not teachers."38 Tha understanding and smpathy a
counselor has for students doesn't come from a short period in employ-

ment, but rather from a lifetime of oxpoﬂonco.”

35aAmericen Personnel and Guidance Association, Professionel
Training, Licensing and Certification Committes, "Counselor Preparation,’

Personnel and Guidsnce Journal, (Washington: American Personnel and
Guidance Associetion, 1958), pp., 162-166.

38poneld 5. Arbuckle, The Conflicting Functions of She School
Counsglar, Vol. 1, Winter, 1961, PP, 58-58.

37:.:ason, Stefflre, Crane, p. 388,

g,

3bid,



20

A study recently completed of the counselor's role by the American
School Counselor Association's statement of policy for Secondary School
Counselors, does not recommend prior teaching experience 8s a reQuire—~
ment. Also, the Association for Counselor Education and Supervision
Commitiee report on "Standards for Counselor Educadon in the Preparation
of Secondary School Counselors "does not require tesching experience. ~40
The following table lists the findings of Rochester's and Cottingham's
Survey of Counselor Educatocs opposed to teaching experience.

In concluding the arguments agseinst having teaching experience,
the writer would like to cite a source published in 1948,

*It is true that the guidsnce program should be under the direction

of one who has spedsislised in this fleld and thet a steff of

specially trained counselors is needed if the program is to reach

its greatest effectivensss, but these specialists can succeed only

1 they have the full and active coopersation of the teachers.”
it is significant to note that this person recogaisad that there 18 room for
both teachers and counselora. Johnson summed this aspect up by saying:

*"The time has come to recognize that a master teecher is one type

of specialist on the education team, anc & masbder counsslor {s

another. Each has his own perticulsr rofesaios, techunical end

pecsonal requirements, and experience as One is not absolutely
necessery in ordes to bacome the other, "42

40pochester and Cottingham, p. 176.

4 prthur E. Traxder, Techniques of Guidance, (New York: Harper
and Brother, Publishers, 194S), p. 309.

‘2Walur F. Johnson, "Cusriculum for the Professionsl Preparation
of School Counselors.” As quoted {n P.W. Autson, "Another Position
: on, (Washington: APGA, 1962),

p. 41, Vol 2.
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Reasons Cited by Counselor Educators Opposed to Teaching Experience

l.
2.

3.

4.

10.

11,

12.

13,

It is false to asaume that tsaching provides a positive learning gx~
perience in all instances.

Counseling and teaching are distinct functions, each requiring a
separate set of skills, attitudes, and preparation.

Teaching may be a handicap to counseling = particularly if it was
suthoritarian or manipulative in nature; such approaches must be
"unlearned" in counselor education, a painful experience for some
teachers.,

Personal qualities, such as interparsonal sensitivity and maturity,
are more important than experiential background, these do not neces-
sarily result from teaching.

Experiences other than reguiar classroom teaching can provide an
adequate underatending and appreciation of school procedures,
policies and problems.

Time spent in teacher training could be more appropriately spent at
developing greater breadth in behavioral sciences at the undergrad-~
uate level; orientation to school situations could be provided
through graduate practicums or field experiences in counselor edu-
cetion programs.

Undergraduate education courses and internshiz, including certifi~
cation requirements, sre valuable without actual teaching experience.
Time spent to ¢btain required teaching experience discourages would~
be counselors and delays the entrance of a qualified person into
couaseling work; this is also a negative factor in recruiting people
from other disciplines for counseling positions.

There 18 no research evident to substantiate the assumption that
teaching experience makes for more effective counseling,

Schools need the broader experience of some non-teaching experi-
enced counselors; many counselors are too narrowly trained and
orientad to a single~subject-matter area, with @ lack of interdisci-
plinary beckground in the bshavioral sciences.

Unique requirements for counselors, as distinot from teachers, help
to clarify the identity of the counselor as a separate educationsl
specialist, This gives the counselor a professionsl status and role
aot to be confused with a divided function indicsted by "teacher-

counselor, *
The public and teacher image of the counselor {8 enhanced by iden-

tifying the primary role as a consulting and assisting one, distinct
from purely classroom instruction; drewiag csndidates from & varisty
of disciplines and work settings helps to obtain support from non~-

clsssroom personnel to complement the teacher function.
With the growing shortage of classrocom teachers, it i8 unwise to re-
cruit counsslors only from the ranks of successful teachers .43

43Rochester and Cottingham, p. 176,
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semmery

In retrospect, the writer feels that there are good and bad sides to
both arguments. In doing a paper of this type, one begins to form his own
views. The writer has his own opinion and will briefly relets it:

Teaching is a profession with its own set of skills and techniques.
In equal respect counseling is a profession thst demands certain skills
and techniques. It i»s the writer's opinion that hoth professicns are sepa~
rate entities but not divorced from the educationel scheme. Todey, there
18 a shortage of counselors, but this critesia should not be used in justi-
fying counselors hired without tesching experience.

1f one visws teeching as a profession, then to this {ndividual it
is a very real profeasion. Viewing counseling as a profession jives the
seme effect. Those beliefs are valid if one believes in them; but {n any
case tha validity of the belief is questionable, Teaching experience
could very well prove to be desirable; but as yst, there has been no meas-
ure to substantiate the claim that teeching experience i{s necessary to be
effective in counseling. The question might be asked, how may a coun-
selor understand the teacher's problems if he has not had classroom ex~
pesience ? Actually, all of us have had classroom experience at all levels.
"The time lapse between the school experience and the practice of coun-~
seling is no more important than the time lapse betweaen teaching experi~

ence snd the practice of counseling. ~44 It is important to realixe that

“Crano. p. 369,
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the counaelor ccunsels students, not teachers. The counselor {8 not on
the side of the teachsr or administrator. Each problem the counselor
faces is treated as a single and different problem. The counselor's prob-~
lem is in helping the atudent adjust to the complexities around him. In
this instar.ce the counselor 1& on the stde of soclety. 45

A counselor {8 just rot marely an extension of a teacher 8s pre~-
viously mentioned by Tooker. He certainly could be, but it is the writer's
hope trat beliefs of this type will ceasa. Counsgeling itself {e relatively
old, but counseling on the scale that we have today {s very new. In any
nsw profession, stuggling and growing paias are prevelent., Counseling
is fighting for its professionalization. One of the bottles happens to dba
the requirement of teach. ‘7 experience. X s mantioned previou: ly in Gusd~
ance Workere Certification Requirements, "stimuiation for coatrolling
authority of certtfication has come from the teaching profeulon."‘us Also,
the organizations connected with counseling do not require teaching ex-~
perience as a requirement for certification,

Today, states thet actually require teaching experience are sti-
fling the growth of counseling. Or phrased another way, might not persons

interaested in, but not eligible to consider Juidance, be found outsicde the

g,

46grewster, p. VII.
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teechinyg ftela 347 Having had teachiny experience has aot proved its
usefulness ia counseling. To the writer it i3 a device that siiaply pro-
longs the counseling process anc pressents o substance or basis for teach-
ing exparience. Since all teachers at some tine or anothesr act {n a guid-
ance function, it would be as equally valid to raquire them to have coun~
scling experience. The point {s that counseling and teaching can not
exist {n opposition to a@ach other. As Lincoln once mentioned, "a house
dividec can not stand, "48

In short, the argument teaching experiance should be a prerequi-
site for counseling, does not “hold water.” When one speaks of coun-
seling or teaching, hz is talking about two distinct professions. One pro-
fesslon should not irdrin ~ upon the other prefsasion to follow :she cther's

guldelines.

47Lsndley R. Harrison, “High 8chool Backgrounds of 8cience
Doctorates ,” As quoted in Nancy K. Cohon. “Mnlt Teaching Be & Pre-
requisite for Guidance," Couneelor k and Supervision (Washing-
tont APGA, 1961), p. 69, Vol. 1.

48Carl Sandlnrg, SREADE , Praii and The °
Yasrs, (New York: Harcourt, Brace and Ccmpany, 1954). P. 138.




CHAFTER 1

STICAL ANAL

The purpose of the questionnaire survey was to determine the
otinions of both teachers and counselors as to the value or importance of
having prior teaching experience before the onset of counseling. B8oth
counselors and teachers were selected randomly from the 1965-66 Jllinols
Secondary Schools. The questionnalire contained eleven questions and
was sent to two hundred and fifty teachers and two hundred and fifty
counselors for a total number of five hundred. Three hundred and ninety-
four questionnaires were returned for a 78,8 per cent return, Out of the
original two hundred and fifty counselors and two hundred and fifty teach-
ers, one hundred and twenty~five teachers snd one hundred and twenty-
five counselors received ten cents as &n incentive for a return. The
teachers who received dimes had an 81 .6 per cent return. N=102,

Those teachers that did not receive dimes had a8 76.0 per cent : 2turn.
Ne35. The counselors who received dimes had 2 92.8 per cent return.
N=116. In equal respect, those counselors who did not receive ten cents
had a 64.8 per cent return, NaB8l. It is interesting to note that {n the
combined group of teachers and counselors each group had a total return
of 197 for a sum of 334,

In order to determine the statistical significance, if any, the
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Chi-Square (x2) method of statistical analysis was applied to the ob-
tained results. Besically, the Chi Square formulas was used for testing
agreement between observed and expected frequencies, to separate the
results from the chance factor. For example, a university administration
is considering changing the marking system but first wants to determine
how the members of the faculty feel. In a ra:.dom ssmple of 100 faculty
mambers, 60 approve the change and 40 diaepprove the change. “To
answer the question whether 60/40 differs significantly from indifference
or chance, a statiaticel test known ee Chi~Square (xz) was performed . "1
The major purpose in using statistics was '"to aid in inference making. 2

According to Jeames and James, authors of the Mathematics Diction~
ary, the Chi-3quare test is:

"Widely usec for testing statistical hypotheses about

(1) independence between an observed frequency and & hy-

pothesis, of between two or more observed frequencies and the

bypothetical frequencies, as in contingency tables or in pro-

blems of goodness or fit or fitted frequency distributions;

(2) the variance of a normal distribution on the basis of ob-

served sample variances; (3) the ratio of two variances. Also

used in combining probabilities drawn from a number of inde~
pendent random samples. «3

lpred N. Kerlinger, v =gearch (New
York: Holt, Rinehart and Wwinston, Inc., 196S), p. 151.

21bid,

3Glen Jamas and Robert C. James, Mathematics Dictionescy
(Princeton: D. Van Nostrend Compeny, Inc., 1959), pp. S0-S1.
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The Questionnaire

The questionnaire was different in & few respects. The quastion~
neire was devised by using an International Business Machine (IBM) an
swer sheet. Typed on the answer sheet between the lines of the “bubbles”
were the eleven questions. The next step was to find a suitable method
of blocking out the other "bubbles" and le ting only the questions and
answer spaces show through. For the szke of brevity only two methods
will be described.

The Z2ip-tone method involved using a zip sheet which was a pat-
tern of dots printed on a page. (See appandix C) After typing the ques-
tions on the IBM answer sheet, the next step was to place this under a
transparent paper suitable for making a stencil. With the transparent
paper on top of the questionnatre, the questions and answer spaces were
traced with a pencil. After this, the tracing of the questions and answer
spsces were placed on top of a zip~tone sheat anc a stencil was cut.
The stencil from the gzip~tone shaet was then placed on top of the ques-
tionnaire end glued down with rubbesr cement. The questionnaire with the
gip~tone sheet attached to the surface was then photograpvhed and a
plete was made for off-set printing. A special non-reflective ink was
used in the printing of the questionnaire.

The second method was that of using a fine black Esterbrook felt
writer to block out the other bubbles surrounding the questions and answer

specas. Once again the questions were typed on an IBM answer sheet.
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The marking pen wes then ueed to block out the other bubbles. (This
method was exceedingly faster than the other because the process of
cutting a stencil was eliminsted.) The questioninaire was then photo-
grephed and a plate was made. As in method one, 2 non-reflective ink
was used on the printing proceas. The advantage of using this method
over method one was two fold; fir t of all, it was faster to develop the
questionnaire coastructionwise, and secondly, the printed questionnaire
had a much better appearance in regard to alignment and clarity.
(appendix) A no: :oflective 1nk had to be used in both methods 80 the
opilcsl scenner would oaly plck up the ivumber 2 pencil marks made by
the respondents.

There wers many &dvantages in using 8 questionnairas constructed
by the second method. In sending ocut & questionastire, an lmportant fac-
tor 1s not only the leagia of the questicanaire, but slsc the inaterial that
must be sent to explain it. By using an I8N answer sheet ~ith uirections,
questions, &. . answers printed on one sheet, L was possibie 1o eluninsts
one sheet that woula have otherwise had to we sent. ihis not only saved
in the bulk of materic ' sent, but red .cec the cost of mailing. in sending
out five huncrec questionasicres with & cover letter, a questionnaire with
directions, questiona, anc answers printed on it, and a stampea return
envelope means a savings of five dollars in postal rates,

Probably the biggest advantage of this type of questionnaire was

that 1t could be placed in the optical reader, and cards were punched in
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a transference of the information. Because everything was on one sheet,
it simplified the process of transfering the information to IBM cards.
Other types of questionnsires have one separate questionnaire and one
separate answer sheet; this adds to the difficulty of compiling and sepa-
rating the information needed. The 78 per cent return was attributed to

the one-page questionnaire. (See Table I, page 31)

Question No, 1

There was a pronounced and significent difference in the varied
group response. In this category 48.1 per cent of the counselors ex-
pressed the belief that a person may both teach and counsal effectively.
The rest of the counselors, 48.1 per cent, felt a8 person could not effec
tively teach and counsel. There were 3.8 per cent of the counselors un-
decided.

The responding teachers indicated that 60.9 per cent felt it pos-
sible to do both effectively, teach and counsel. The rest of the teachers,
34.6 per cent, felt a person could not effectively teach and counsel. In

question one, the teachers were undecided in 6.5 per cent of the respon~

Question No, 2

The majority of the counselors, 70.9 per cent, felt teaching ex~
perience was neadad to counsel in the elementary school. The rest of
the counselors, 19.5 per cent, felt that teaching experience at the ele-

mentary level was not necessary before counseling., A few of the coun-
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General Analysis
The table below indicates, in percentages, how counselors as a

group answered each of the ten questions.

Table ]

Percentage Prequency of Answer Selection

Questions 1-10 Counselors

SA =38trongly Agree D = Disagree

A = Agree SD = Stwrongly Disagree

U__= Undecided

No. 3A A U D 8T

1 13.3 34.8 3.8 26.2 21.9
2 34.3 36.7 9.5 15.2 4.3
3 24.8 37.7 10.9 22.9 3.8
4 37.6 35.7 4.8 17.6 4.3
5 13.3 30.9 5.2 30,5 20.0
6 48.1 36.2 1.8 9.5 1.4
? 26.1 33.3 15.2 20.9 {.3
8 6.2 16.2 11.9 42.9 22.9
9 41.4 32.4 10.9 10.9 4.3

10 28.1 27.6 26.7 4.3 13.3
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The table below indicates, in percentages, how teachers as a

group answeréd each of the ten questions.

Table I

Percentage Prequency of Answer 3election

Questions 1-10 Teachers

SA = Strongly Agree D = Disagree

A = Agree SD = 8trongly Disagree

U ____=Unpdecided
No. SA A U D 8D
1 23.4 37.5 6.5 22.3 10.3
2 44.0 40.8 7.7 5.4 2.2
3 123.4 39.7 8.2 7.6 2.2
q 51.1 37.5 3.3 5.9 38
S 9.2 21.2 3.8 3.0 27.7
6 54.9 4.t 7.1 1.6 1.6
7 34.2 27.2 i7.9 15.3 1.4
8 3.8 10.9 14,1 18.9 22.3
9 42.9 39.7 et 7.1 3.3

10 15.8 21,7 33.2 10.9 18.5
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selors, 9.5 per cent, were undecided.

The tsachers in comparison with the counselors felt even more
strongly in regard to elemantery experience. Nost of the teachers, 84.8
per cent, felt teachiny experience wes needec in the elementary school
before counseling. There were 7.6 per cent of the teachers undecided.

The cifference between the two groups was 1.9 per cent.

Question No., 3

Sixty~t - ~oint four per cent of the counselors felt that tesching
experience was needed to counsel in the secondary school. The rest of
the counselors, 26,7 per cent, disagreed with question three. There
were 11 per cent of the counselors undecided,

The teachers in 82.1 per cent of the responses agreed that
heving prior teeching experience in the junior high was necessary before
counseling. The other teachers, 9.8 per cent, disagreed with question

thres. There were 8.2 per cent of the teachers undecided.

Question No, 4

Most of the counselors, 73.3 per cent, felt that teeching experi~
ence was needed to counsel in the seoondary school. The rest of the
counaelors, 21.9 per cent, disagreed with this question and felt teaching
experience wes not necessary. There were 4.8 per cent of the counselors
undecided.

The teachers responded with 88.6 per cent favoring teaching ex~

perience. The rest of the teachers, 8.2 per cent, felt that teeching
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experience was not necessary. A few of the teachers, 3.3 per cent,
were undecided. The difference between the counselors and teechers was

15.3 per cent.

Question No, 5

It is interesting to note that 44.3 per cent of the counselors
agreed that teaching experience is desirable, but not necessary to be
effective tn counseling in the secondary school. The rest of the coun~
selors, 50,5 ¢ = ~~nt, felt teaching experience was needed. There were
5.2 per cent of the counselors undecided.

Only 30.4 per cent of the teschers thought teaching experience
was desirable, but not necessery. The rest of the teachers, 65.8 per
cent, felt teaching experience was necessery. In this question, 3.8 per

cent of the teachers were undecided.

Question No, 6

The majority of the counselors, 84.3 per cent, felt that having
teaching experience fosters better relations between a counselor and a
teacher. The rest of the counselors, 11.0 per cent, disagreed with this
Question. There were 4.8 per cent of the counselors undecided.

The teacher response was even higher than the counselor response,
In89.7 per cent of the responses, teachers felt that teaching experience

fosters better relations. The rest of the teachars, 4.2 per cent, disagreed

with this statement. There were 7.1 per cent of the teachers undecided,



Questiop No, 7

Fifty-nine point five per cent of the counselors felt that it was
more important to have tesching experience if the counselor was under
twenty-five years of age. The other counselors, 25.2 per cent, disa-~
greed with this stetement. There were 15.2 per cent of the counselors

I

undecided.

The teachers in 61.4 per cent of the responses agreed with
having teaching experience if the counselor ts under twenty-five years
of ege. The rest of the teachers, 20.7 per cent, disagreed with this

statement. There were 17.9 per cent of the teachers undectided.

Question No, §

A few of the counselors, 22.4 per cent, agreed that military or
work experience would substitute for teaching exoserience, ut 65.7 per
cent of the counselors diesagreed with this statement. The rest of the
counselors, 17.9 per cent, were undecided.

Only 14.7 per cent of the teachers agreed with this statement.
The rest of the teachers, 71.2 per cent, disagread that military or work
experience would substitute for teeching experience. There were 14.1

per cent of the teachers undeoided.

wuestion No, 9
In 73.8 per cent of the respongses, couneelors felt s counsslor
shoulgd be required to hold a valid tesching cestificate. The rast of the

coungelors, 15.2 ger cent, disagreed with this statement. There ware
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11.0 per cent of the counselors undecided.
# slzable majority cf the teachers, 82.6 per cent felt a coun-
s=lor should be required to hold e valid teaching certificete. The other
teachers, 10.3 per cent, disagreed with thie statement. In this ques-

tion, 7.1 per cent of the teachers were undecid ed.

Question No. 10

Question number ten was, "If you feel taaching experience is
essential for cffective secondary school counseling, how many years
should he required?” Qver one half of the counselors, 53.7 per cent,
felt a counselor needed one to two years of teaching experience, 26.7
per cent of the counselors folt 8 counselor needed three years of experi-
ence, and 17.6 per cent of the counselcrs felt & counselor needed four
to five years teaching experience.

Slightly more than one third of the teachers, 37.5 per cent, felt
one to two years was needad, 33.2 per cent felt three years was needed,
and 29.4 per cent felt four to five years was needed. The difference in
this question reflects the greatest difference of opinion. The counselors
agreed with having one to two years of experience, 55.7 per cent . The
difference in range between the counselors and teachers was 18.2 per
cent, {n regard to having one to two years teaching experience. Only
17.6 per cent of the counselors felt four to five years experience was
needed. The difference between the counselors and teachers weas 11.8

per cent, {n regard to having four to five years of teaching experience.
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Seecilic Analvsis

The table below {ndicates, in percentages, how male counselors as

a group answered each of the ten questions.

Table III

Selection
AL &

SA = Strongly Agree D = Digagree
A = Agree SD = Strongly Disagree
U __=Undecided
No. SA A u D 38D
H 7.9 33.6 5.3 29.2 23.9
2 34.5 38.1 9.7 13.3 4.4
3 24.8 36.3 14,2 20.4 e
4 37.2 35.4 4.4 16.8 6.2
S 11.5 30.12 3.3 35.4 17.7
b 47.8 33.6 3.5 12.4 2.7
7 31.9 31.9 14.2 18.6 3.5
8 5.3 15.9 1.6 43.4 24.8
9 43.4 31.9 9.7 11.5 3.5

10 27.4 28.3 29.2 2.7 12.4



ig
The table below indicates, in percentages, how male teachers

as a group answered each of the ten questions.

Table IV

Percentage Prequency of Answer Salection

Questions 1-10 Male Teachers

SA = Strongly Agree D = Disagree

A = Agree 8D = Stronglv Disagree

U ___.=Undecided

No. 8SA A u D SD

1 23.4 38.0 6.4 25.3 11.7
2 42.6 45.7 6.4 3.2 2.1
3 37.2 45.7 9.6 5.3 2.1
4 48.8 43.6 3.2 4.3 Goa
S 4.3 24.5 5.3 40.4 25.5
6 55.3 37.2 3.2 32 1.1
7 33.0 25.5 16.1 19.2 4.3
8 2.1 12.8 11,7 51.1 22.3
9 43.%6 40.4 3 5.3 Z.1

10 11,7 28.7 31.9 10.6 17.0
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The questions listed helow were those in which there was a cleer-

cut difference batween male counselors and male teachers.

Question No, 1

It {8 interesting to note that 41.6 per cent of the male counselors
felt e person could do both effectively, teach and counsel. The rest of
the counselors, $3.1 per cent, felt a person could not both teach and
counsel. There were 5.3 per cent of the couneelors undecided,

In comparison, 56.4 per cent of the male teachers feit a person
could both teach and counsel. The other teachers, 37.2 per cent,
thought e person could aot do both effectively. There were 6.4 per cent
of the teachess undecided. The difference between the two groups of
male counselors and male teachers on agreeing whether a person could

both teach and counsel was 14.8 per cent,

Question No, 2

Seventy-two paoint six per cent of the male counselors believed
teaching experience is necesssry to counsel in the elementary school.
The other oounselors, 17.7 per cent, believed teaching experience in
the elementary level was not necessary. There were 9.7 per cent of the
male counselors undecided.

A majority of the male tsachers, 88.3 per cent, believed teaching
experience in the elamentary school was needed. The other teachers,
4.3 per cent, felt teaching experience was unnacessary. There were

6 .4 male teschers undecided as to this question. The difference dbetween
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male counselors and male teachers on experience was 15.7 per cent.

Question No, 3

The male counselors tn §1.1 per cent of the responses felt that
junior high tsaching experience wes needed to counsel in the junior high
schoal. The rest of the male counselors, 24.8 per cent, believed teach-
ing experience was unnecessary. A few of the counselors, 14.2 per cent,
were undecided.

Most of the male teachers, 83.0 per cent, felt teaching experience
wes needed. The rest of the male teachers, 7.5 per cent, believed
teaching experience was not necessary. There were 9.6 per cent of the
teechers undecided. The difference between male counselors and male

teachers on agreement for having teaching experience was 21.9 per cent.

Quastion N, 4

In this question 72.6 per cent of the male counselors felt second-
ary teaching experience was needed to counsel in the secondary sohool.
The rest of the male counselors, 23.0 per cent, believed teaching experi-
ence was not necessary. There were 4.4 per cent of the counselors un-
decided. |

A high majority of the male teachers, 90.4 per cent, felt second-~
ary teaching experience was needed. The other teachers, 6.4 per cent,
believed teaching experience was not necessary. The rest of the male
teachers, 3.2 per cent, were undecided. The di¥erence bstween male

counselors and male teachers on agreement for having teaching experience
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at the secondary level was 17.9 per cent.

Quaation No, 10

Pifty-five point eight per cent of the male counselors believed
one to two years of teaching experience was neaded before counseling
in the secondary school. Three years experience wes needed according
to 29.2 per cent of the male counselors, and 15.0 per cent of the male
counselors felt four to five years experience was needed.

The m2'~ *~achers in 40.4 per cent of the responses belleved
one to two years was needed, 32.0 per cent felt three ysers experience
was needed, 27.7 per cent believed four to five years was needed. The
difference between msle counselors and msle teachers on agreement for
having one to two years experienca was 15,3 per cent,

The questions listed below were the Questions thet showed the
widest variancs in percentages between female counselors and femnle

teachers. (See Tables V and VI, pages 42 and 43)

Question No, 3

The majority of female counselors, 63.3 per cent, agreed that
junior high teaching experience weas needed before counseling in the
elementary school. The other counselors, 27.9 per cent, felt teaching
experience was not necesssry. There were 8.9 per cent of the female
counselors undecided,

The female teachers in 77.6 per cent of the responsgses felt teach~

ing experience at the junior high level was needed. The rest of the
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The table below indicates in percentagss how female counselors

as a group answered each of the ten Qquestions.

Table V

Percentage Prequency of Answer Selection
Questions 1~10 Female Counselors

SA = Strongly Agree D = Disagree

A = Agree SD = 8trongly Disagree

U___= Undecided

No. SA A U D SD

)| 21.% 35.4 2.5 19.0 a1.5
2 34.2 36.7 11.4 14,0 3.8
3 24,1 39.2 8.9 24,1 3.8
4 40.5 35.4 5.1 16.5 PR
S 12.7 30.4 3.8 25.3 27.9
6 51.9 39,2 3.8 S.1 0.0
7 16.5 33.0 20.3 24.1 6.3
8 6.3 13.9 13.9 44.3 21.5
9 40.5 31.7 i3.9 8.9 5.1

10 26.6 24.1 25.3 7.6 16.5



43
The table below indicates, in percentages, how female teachers

as 8 group answered each of the ten questions.

Table VI

Percentage Frequency of Answer 3election

PEBLIONS 1-il male ieachers

SA = Strongly Agree D = Disagree

A = Agree 8D =Strongly Disagree

U = Updecided

No. SA A U D 8D

1 19.0 41.4 8.6 20,7 10.3
2 43.1 36.2 5.2 12.1 3.5
3 44.8 32.8 5.2 13.8 3.5
4 S1.7 31.0 1.7 34.8 B
5 13.8 20.7 1.7 34.5 29.3
6 55,2 29.3 13.8 0.0 1.7
7 36.2 25.8 22.4 i3.8 1.7
8 5.2 12,1 22.4 43,1 17.2
9 39,7 37.9 3.8 13,8 5.2

10 24,1 13.8 43.1 6.9 12,1
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teachers, 17.2 per cent, felt teaching experience was unnecessary.
There were 5.2 per cent of the teachers undecide<. The difference in
percentage between the female counselors and female teachers wes 14.3

per cent,

Questioa No, 7

Only 49.4 per cent of the female counseloss felt it was more im-
portant to have teaching experience if the counselor was under twenty~
five years of age. The other counselors, 30.4 per cent, disagreed with
this statement. Thare were 20.3 per cent femele counselors undecided.

Most of the femela teachers, 62.1 per cent, agreed that it was
importaat to have teaching experience if the counselor was under tweaty~
five years of age. The rest of the female teachers, 15.5 per cent, iis~
agreed with this statement. ‘‘hers were 22.1 per cent .i the female
teachaers undecided. The difference in pe:c :ntage botwewn wna rems.e

counseloss and female teachers was 12.7 per cent.

Queation No, 10

The difference in this question reflects the greatest difference of
opinion between female counselors end female teachers. Sixty-four pofnt
six per cent of the female counselors felt that one to two years of experi-
ence was nseded, 25.3 per cent felt three years experience was needed,
and 24.1 per ceat ielt that five years experience was needed.

In comparison, 37.9 per cent of the femdle teachers felt that one

Lo two yesrs experience was needed, 43,1 per cant felt three yesars
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experience was needed, and 19 per cent felt five yesrs experieace was
needed, The range in percentages in agreament for one to two years
experience was 26,6 per cent.

The questions listed below were the questions that showed the
widest variance {n parcentzges between counselors and teschers with
one to nvol yeers of experience., Por the szke of brevity only the three
Questions that showed the widest variance in percentages will be dis~

cussed. {See Tables VII and VIIE, pages 46 and 47)

Question No, 2

Exactly 52.0 per cent of the counselors falt elementary teaching
experience was needed before counseling in the elementary schooi. The
rest of ihe counselars, 28.0 per cent, feit teaching experience was un~-
neoessary. There were 14.0 per cent of the counselors uadecided.

A lerge majority of the teachers, . .1 per cent, who had vac to
five years experience felt that elementary experience was needed. The
other teachers, 6.4 per cent, felt this experience was not necessary. A
few of the teachers, 10.6 per cent, were undeciceu. The difference be~
tween counselors and teachers who had from one to five years experience

was 33.1 per cent on agreement for having elementary teaching experience.

Question No, 4
Once again, 52.0 per cent of the counselors with one to five years
experience felt secondary experience was needed. The other counselors,

38,0 per cent, felt this experiencs was not necessary. There were 10.0
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The table below indicates, in percentages, how counselors as a

whole with one to five years experience answered each of the ten

questions.
Table VII
Percentage Prequency of Aaswer Selection
All Counselors with 1-5 Years Experteace
Quastions 1-10
8A = Stroagly Agree D = Disagree
A = Agree 8D = Stungly Disagree
Y ___=VUndecided
No. SA A U D )
1 8.0 22,0 2.0 38.0 30.0
2 16.0 36.0 20.0 20.0 8.0
3 14.0 36.0 14.0 28.0 8.0
4 24,0 28.0 10,0 28,0 10.0
S 20.0 38.0 6.0 28.0 8.0
6 32,0 30.0 8.0 28.0 2.0
7 18.0 30.0 18,0 22.0 12,0
8 10,0 20,0 18,0 30.0 22,0
9 30.0 26.0 20.0 16.0 8.0

10 §4.0 38.0 4.0 2.0 2.0
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The table below indicates. in percentages, how teachers as a

whole with one to five years of experieance answered each of the ten

questions.
Te rle VIII
Percentage Fraquency of Answer Selection
All Teachers with 1-S Years Experience
Questions 1-10
SA = Strongly Agree D = Disagree
A = Agree SD = Strongly Disagree
4 - !!Mﬂglgm
No. SA A U D SD
1 12.8 44.7 8.9 27.7 6.4
2 40.4 44.7 8.5 4.3 2
3 40.4 40.4 10.6 6.4 2.1
4 48.9 36.2 8.5 4.3 2.1
5 8.5 18.2 2.1 410.4 29.8
6 53.2 40.4 6.4 0.0 0.0
7 23.4 25.5 21.3 25.5 4.3
8 6.4 8.5 4.3 55.3 25.5
9 36.1 38.3 14.9 8.5 2.1

10 17.0 31.9 29.8 4.3 17.0
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per cent of the counselors undecided.

Most of the teachers, €5.1 per cent, with one to five years ex-
pertence felt sacondary teaching experience was needed. The other
teachers, 6.4 per cent, felt that secondary teaching experisnce was not
necessary. Only 8.5 per cent of the teachers were undecided, The dif-
ference between counselors and teachers with one to five years experi-

ence on agreement for having secondary experience was 31.1 per cent.

Question No, 10

Ninety~two per cent of the counselors favored one to two years of
experience; 4.0 per cent felt threa yearg exparicnce was needed.

The teachers in 9 per cent of the regponges felt one to two
years experieiace was aceded, and 21.3 per cont favorad four to five
years experience., 7The Cifference Letweern counselora and teachers on
having oae to twc years experience was 43,1 oer cent,

The questioas listed below were the questions that show: 3 the
widest variance {n cercentages between counsslors and teachers with
five to ten years of experience. For the sake of brevity, only the three
questions that sho.red the widest variance in percentages will ba dis-

cuased. (See Tablea IX and X, pages 49 and 50)

Question No, 1
Some of the counselars, 41.3 per cent, with five to ten years ex~

perience felt 8 person could both teach and counscz! effectively. The

other counselors, 50.0 per cent, believed a person could not do both
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The table below indicates, in percentages, how counselors as a

whole with five to ten years experience answered each of the ten ques-~-

tions.
Lable IX
Percentage Prejuency of Answer Selection
All Couvnselors with 5~10 Yesars Experience
Questions 1-10
SA = 8trongly Agree D = Disagree
A = Agree SD = Strongly Disagree
No. SA A u D 8D
1 6.3 34.8 8.7 28.3 21,7
2 39.1 34.8 8.7 13.0 4.4
3 23.9 41.3 10.9 19.6 4.4
4 32.6 43.5 2.2 17.4 4.4
S 8.7 28.3 4.4 37.0 21.7
6 58.7 30.4 2.2 6.5 2.2
7 34.8 30.4 10.9 23.9 0.0
8 6.5 21.7 0.0 54.4 17.4
9 50.0 30.4 10.9 6.8 2.2

10 23.9 28.3 28.3 4.4 15.2
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The tahle below {ndicates, tn percentages, how teachers 8s a

whole with five t0 ten years of experience answered each of the ten

questions.
1 able X
Parcentage Fr- ‘uency of Answer Ssiection
All Teachers with 5~10 Years Exparience
i Quastions 1-10
SA = Strongly Agree D = Disagree
A = Agree S = 3trongly Disagree
M =Undegided
No. SA A U D S
1 21.6 29.7 5.4 24.3 18.9
2 37.8 37.8 8.1 10.8 5.4
3 29,7 40.5 8.1 16.2 5.4
4 40,5 37.8 5.4 10.8 5.4
S 5.4 24.3 8.1 43.2 18.9
6 46.0 32.4 16.2 5.4 0.0
7 40,5 18.9 24.3 10,8 5.4
8 5.4 10.8 15,5 56,7 13.5
9 37.8 35.1 8.1 13.5 5.4

10 24.3 21.6 21.6 10.8 21.6
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teach and counsel. Only 8.7 per cent of the counselors were undecided.
The teachers in 51.4 per cent of the responses {elt a person
could hoth teach anc counsel. The rest of the teachers, 43.2 per cent,
digagread with this statement. There were 5.4 per cent of the teachers
undecided. The difference between the counselors and teachers on

agreemant for baing able to do both teach &nd counsel was 10.]1 per cent.

RMesgiion No, ©

In this question, 39.1 per cent of the counselors felt teaching
experience fosters botter relations between a counselor and a teacher,
The other counselors, 3.7 per ceat, disagreed witk this statemant.
There were 2.2 par cent of the counselors undecided.

seventy-eight point fousr per cent of the tuachers agreed that
teaching experianca fosters better relaticns between a counselor and a
teacher. Ihe rest of the teachars, 5.4 r£-. .ent, dissgrued with ihi.
stetement. There were 16.2 per cent of the teachers undecided, The
difference batween the counsalors and teachars on agreeing that t2ach-

ing experience fostery better relations wae 10.5 per cauat,

Quegtion No, §

A few of the counselors, 28.3 per cent, agreed that military or
work experience woula substitute for teaching experience. The res: of
the counselors, 71.7 per cent, disagreed with this statement. There
were no counseélors undectded on this question.

Even leau thuan the counselors, the teschers in 16.2 per cent of
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the responses agreed that military or work experience would subatitute
for teaching experience. The other teachers, 70.3 per cent, disagreed
with thie statement. There were 13.5 per cent of the teachers undecided.
The difference between the counselors and teachers on sgree. .3 with
qQuestion number eight was 12.0 per cent.

The questions listed below were th: Guestions that showed the
widest variance in percentages between counselors and teachers with ten
or more yesss of experisnce. Forthe sake of trevity, oaly the three
Quecations that showed the widest variance in percentage will be dis~

cuesed. (3ee Tables XI and Xi1, pages S3 and 54)

sugstion No, 2

wXactly 79.0 per cent of the counaelors «+iih ten or more yours
axpeneace feit iial elesentdry teaching 2xpeviciuce wis rascéed 1o coun=
sel 1u the slementary school. The other . .ascias, 15.0 per cent, dis~
agraed with s slatemsnt. There were 5.0 per cent of the counsslors
undecided.

Most of the teschers, 90.1 per cent, believeu elementary teach-
ing was needed vefore counseling. The reat of the teachers, €.2 per
cent, dissgreed with this statement. There were 3.7 per cent of the
teachers undecided. The difference between the counselors and teachere

on agreement for elementary experieace was 11.1 per cent.

Queitioa No, 3

vuefe thai one ndil of the counseluirs, LL.U per ceat, felt junior
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The table below indicates, in peroentsges, how couaselors as

® whole with ten or more yeers of experience snswered eech of the ten

qQuestions.

Table XI

Percentage Frequency of Answer Selection
All Counselors with 10+ Yeers of Experience

Questions 1-10

SA = Strongly Agree D = Disagree

A = Agree SD = Strongly Disagree

U ___=Undecided ==

No. SA A U D 8D

1 19.0 39.0 3.0 19.0 20,0
2 38.0 €1.0 6.0 12.0 3.0
3 26.0 40.0 11.0 21.0 2.0
4 48.0 38.0 4.0 11.0 2.0
5 11.0 29.0 6.0 2%8.0 23.0
6 $4.0 41.0 3.0 1.0 1.0
7 27.0 35.0 17.0 18.0 3.0
0 4.0 9.0 14.0 47.0 26.0
9 18.0 35.0 8.0 8.0 1.0

10 16.0 22.0 38.0 5.0 19.0
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The table below indicates,in percentages, bow teachers as a

whole with ten or more years of experience answersred each of the ten

Queetions.
Table X11
Percentage Frequency of Answer Selection
All Teachers with 10+ Years of Experienca
Questions 1-10
SA = Strongly Agree D = Disagree
A = Agree SD = Strongly Disagree
U____=Undecided
No. SA A U D SR
)} 25.9 37.0 6.2 21.0 9.9
2 49.4 40.7 3.7 4.9 1.2
3 46.9 40.7 6.2 4.9 1.2
4 5109 40.7 0.0 6.2 1.2
S 7.4 23.5 3.7 35.8 29.6
6 59.2 34.6 3.7 1.2 1.2
7 35.6 30.9 16,1 13.6 3.7
8 1.2 13.6 22,2 39.5 23.5
9 48.2 42.0 2.5 4.9 2.5

10 11.1 17.3 42.0 13.6 16.1
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high teaching experience was needed. The other counselors, 22.0 per
cent, felt teaching expetience was not necessary. There were 11.0 per
cent of the counselors undecided.

In comparison, 87.7 per cent of the teachers favored ' =ving
junior high school teaching experience before counseling. The rest of
the teachers, 6.2 per cent, felt teaching e:pe-ience unnecessary in this
instance. There were 6.2 per cent of the teachers undecided. The dif-
ference between th:. “'o groups on agreement for having teaching experi~

encec was 21.7 per ceant,

Qucstion No, 9

The counsclors in 30,0 per cent cof the reaponses felt a8 school
counselor should be required to hold & valid tzsching certificate. The
other counselors, .2.0 per cent, dic not fizal & counselor must nold a
valid teaching certificate. There were .. sor ceat of the counselo:s
undecided,

The majority of the teachers, 90.1 per cent, also belleved a
counselor should hold a valid teaching cartificate. The rest of the teach-~
ers, 7.4 per cent, disagreed with this statement. Only 2,8 per cent of
the teachers were undecided. The difference batween the counselors and

teachers was 10.1 per cent.

Chi Square Apalygis
It was hypothesized that there would bz a significant differance

between counselors® and teachers' responses., Table XII11 shows the
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significance of difference in attitudes between counselors and teachers
in their responses to the ten statements on the value of teaching experi-
ence. Examination of the table reveals thet there were significant dif-

ferences in attitude on seven of the Questions.

Question No, 1

Forty-eight per cent of the counselors agreed with ststement one,
"A person may do both effectively, teach and counsel,” while 61 per cent
of the teachers agreed. The camputed chi square of 15.6913 was signif-

icant at the .01 level of confidence.

Questiop No, 2

Most of the counselors, 71.0 paer cent, agreed that elementary
teeching experienca was necessary before counseling. ERighty-five per
cent of the teachers agreed with this statement. The computed chi

square of 13.4040 was significsnt at the .01 level of confidence.

Question No, 3

The mejority of the counselors, 62.5 per cent, agreed with the
statement, "Junior high school teaching experience is needed to counsel
in the junior high school, " while 82.1 per cent of the teachers agreed.
The computed chi saquare of 25.4948 was significent at the .01 level of

confidence.

Question No, 4

“Secondary school teaching experience {s needed to counsel in the
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secondary school, " statement No. 4, was agreed with by 73.3 per cent
of the counselors and by 8.6 per cent of the teachers. The computed
chi square for this statement was 16,9149 which was significant at the

.01 level of confidence.

Question No, 5

In this question, 44.2 per cent of the counsel>rs agreed “teach-
ing experience is desirable but not necessary, " only 30.4 per cent of
the teschers agreed with this statement. The computed chi square of

9.5432 wes significant at the .05 level of confidence.

Question No. 6

Eighty-four ver cent of the counselors agreed with statement six,
“Having teaching experience fosters better relations between a counselor
and a teacher, " while 89 per cent of the teeocbers agreed. The computed

chi sQuare of 12.3230 was siganificaat at the .05 level of confidence.

Question No, 10

“If you feel teaching experience {3 essential for effective second-
ary echool counseling how many years should be required ?* Most of the
counselors, 55.7 per cent, felt one to two years experience was needed.
On the other hand, 37.5 per c;nt of the teachers felt one to two Years
wes needed. The computed chi square of 16.8378 wes significant at the

.01 level of confidence.

It wae interesting to note that thers was no significant difference
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in responses between female counselors and famale teachers on the ten
ststements. On questicn No. 6 the computéd chi squere of 9.469]1 was
almost significant at the .05 level of coanfidence. This Questio:n was the
only one that approached being sigaificantly difSerent for femeles. (See

Tables XIII, XIV snd XV, pegas 60 through 65.)

Question No, 1

Forty-two per caat of the counselors agreed with statement one,
“A pefson may do both effectively, teach aaid counsel,” while 56 per
cent of the teachers agreed. The computed chi square of 12.68235 was

significaat at the .01 level of confidence.

Question No, 3

The ccunselors in 61.0 per cant of the responses agreed that
junior high teaching experience was necessary before counseling. Eighty-
three per cent of the teachers 2greed with this stetement. The computed

chi~square of 14.0166 was sigaificent at the .01 level of confidence.

Question No, 4

"Secondary school teaching experfence ts needad to counsel §n
the secondary school, " ststement No. 4, wes agreed with by 73 per cent
of the counselora and by 90 per cent of the teachers. The computed chi
squere for this statsment was 11.47139 which was significant st the .05

level of confidence.
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Question No, 10
"I you feel teaching experience is essential for effective second-
ary school counseling, how many years should be required?"” In state-
ment No. 10, 55.8 per cent of the counselors felt one to two years
experience was needed, On the other hand, 40.4 per cent of the teachers
felt one to two yeers experience wes needed. The computed chi square

of 12.3530 wes significant at the .03 level of confidence.
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Table XJTI

Significance of Difference Between the Responses
to Ten Statements on the Value of Teeching
Experience by Counselors and Tescbers

Obtained

Statement Values of
Chi Square 203

1.

1.

S,

6.

7.

A person may do both 15.6913
effectively, teach and
counsel,

Elementary teaching ex~ 13.4040
serience 18 needed to

ocounsel ia the elemen-~

tary school.

Junior high school teach- 25.4948
iag experience is needed

to counsel in the junior

bigh school.

Secondary school teech~ 16.9149
ing superieace 18 needed

to couassl in the second-

ary sochool.

Teaching exparience i3 9.5432
desirable but not neces-

sery to be effective in

counseling in the second-

aty school,

Having teaohing experi~ 12,3230
enoe fosters better rela-

tions between a counsgelor

and teacher.

It {9 more \mpastant to 4.9041
have teaching experi-

ence ii the counselor

18 under twenty-five years

of age.

Level
of

Signif-
icance

01

1ng 2pp

*

INS=Not 3igalficant
zDP-Deqroes of Preedom
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Table XI1 - Continuec

Obtained Level
Statement Values of of

Chi Square 205

10.

Signif-
losnce INS 2pp
201

Military service or work 4.3028
experience would substi-

tute for teaching experi~-

ence.

School counselors should 5.0245
be required to hold a valid
teaching certificate.

If you fesl teaohing ex—- 15.8578
perience is essential

for effective secondary

school counseling, how

meny years should be

required ?

. 4
. 4
" 4

INSaNot 3ignlficant

2Dl’-l:)ogmu of Preedom
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Table XIV

8ignificence of Difference Between the Responses
to Ten Statements on the Value of Teaching
Experience by Female Counselors and Femals Teachers

~Obtained
Statement Values of

1.

5.

6.

7.

A person may do both 5.3807
affectively, teach and
counsel.

Elementary teaching ex- 2.2804
perience i3 needed to

counsel i{n the elemen-

tary school.

Junior high school teach- 7.200S8
ing experience is needed

to counsel in the junior

high school.

Secondary school tesch~ 2,.6824
ing experience is needed

to counssl i{n the second-

ary school.

Teaching experfence {s 2.7078
desirable but not neces~

sary to be effective in

counseling in the second-

ary school.

Having teeching experi- 9.4691
ence fosters better rela~

tions between a counselor

and teacher.

It is more important to 9.2913
have teaohing experi~
ence if the counselor is

under twenty-five years
of age.

—~2hi Square

Level Signif-
of icance
.03 .01

Ins 2py

1 NS=Not Significant

2DP-Deqreel of Freedom



63

Table XJV - Continued

Obtained Level Signif~

Statement Values of of icance IN3 2DF
Chi Square 03 01
6. Military service or work 1.8618 * 4

experience would substi~
tute for teaching experi~-
ence.

q. School counselors should $.0030 o 4
be required to hold » ~:lid
teaching certificata.

10. 1f you feel teaching #x~ 5,95484 * 4
perience is essential
for effective secondery
school counseling, how
many years should be
required ?

I1NS«Not Significant

2DF=Degrees of Freedom
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Table XV

Stignificance of Difference Between the Responses
to Ten Statements on the Value of Teaching
Expaerience by Male Couneeslors and Male Trachers

Obtalned
Statement Values of

1.

5.

A person may do both 12.682%
effectively, teech and
counsel.,

Elementary teaching ex-= 9,.1016
perience is needed to

counsel in the elemen-

tary school.

Junior high school teach- 14.0166
ing experience is needed

to counsel in the junior

high school.

Secondary school teach~ 11.47189
ing experience is needed

to counse!l {n the second-

sry school.

Teaching experience is 5.6973
desirable but not neces-

sary to be effective in

counseling in the second-

ary schoci.

Heaving teaching experi~ 6.7343
ence fosters better rela-

tions between a counselor

and teacher,

It is more important to 1.3012
have teaching expert-

ence i{f the counaelor

is under twenty-five yeass

of age.

Chj Square

Level

of

205

3ignif-
fcance

INs 2pF

*

201

1 NS=Not Significent

2DF=Degrees of Preedom
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Table XV - Continued

Obtained Level 3ignit-
Statement Values of of icance INS 2pF
Chi Sauare .05 201
6. Military sesvice or work 2.5311 * 4
experiance would substi-
tu.a for teaching experi~
ence.
9. School counselors should 3.749°¢ * 4
be required to hold - d
teaching certificate.
10. If you feel teaching ex- 12.3530 * 4

perience is essential
for effective secondary
school counseling, how
many years should be
required ?

1NS=Not Sigaificent

2pP=Degrees of Frsedom



Ihe primary purpose of this study was to determine the opinions
of oounselors and teachers as to the value of having prior teaching ex-
perience before counseling. This paper was done in four parts; a. it
presented some of the background information dealing with this topic;

b. it surveyed by questionnaire the oplnions of two groups of individuals,
counselors and teechers, as to the value of having teaching experience;
C. it disoussed the infarmation in an sppropriate ststisticel fashion;

d. it mede recammendetions or answered the Question, "So what about
1,

Assunming that the data collected were accurate, the following
conclusions will be drawn. Pirst, almost one half of the counselors,
48.1 per cent, felt an individual may both teach end counsel. In ¢om-
parison, 60.9 per cent of the teachers felt it was possible to teach and
to counsel. Tahle! and II.

Second, both counselors and teschers in an overwhelming major-
ity, 70.9 per cent and 64.8 per cent, respectively, thought it was im~
perative to heve teaching experience to counsel in the elementary school.
Table I and II.
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Third, the largest signifioant difference between counselors and
teachers on responses occurred on question three. Teable XIII. In 62.4
per cent of negative responses, oounselors believed teaching experienoe
in juaior high sohool was needed. The teachers, on the other hand, felt
even more strongly, with 82.1 per cent favoring teaching experience in
the juntor high schoel. Tables I and IN.

Fourth, the distrihution of the answers given by the counselors
and teachers, Tables I and I1, indicates that 73,3 per cent of the coun-
selors and 88.6 per cent of the teachers favored having seoondsry teach-
ing experience o counsel in the secoadary school.

Pifth, in qQuestion five 50.S per cent of the counselors felt teach-~
ing experience is desirable, but not necessary to be effective in coun-
seling i{n the secondary school. A majority of the teaohers, 65.8 per
cent, felt teaching experience was necessary. Tables 1 and O, There
was a significant difference between counselors'and teachers' responses.
Table XIII.

Sixth, as was indiceted on Tables I and II, thare was a slight
difference of opinion in regard to teaching experience fostering better
relations between e counselor and a teacher. Both counselors snd teech-
ers in 8 sizall: najority agreed that teaching experience fosters better
relations. The difference in agreement between counselors and teachers
is 5.4 per gent which waa significant. Table XIII.

Seventh, it vsas interesting to note that there were no significant

differences in responses between female counselors and female teachers
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on the ten statements. Table XIV,

Eight, there was a significant difference between male counse-
lors and male teachers. It is evident by looking at Table XV that male
counselors and male teachers expressed a difference on statements one,
three, four, and ten.

Ninth, exgerience appeared to be an important aspect for answer
selection. In the three oategories of length of experience, 1-5 years,
5-10 years, and 10 plus yesrs, both counselors and teachers :iiffered in
their responses. Tebles V11, VIII, IX, X, X1, XII.

Tenth, in sll combined categories both counselors end teachers
believe teaching experience is necessary befcre counseling. The coun-
selors by a slight majoeity, $S0.5 per cent, and the teachers by a sub-
stantial majority, 65.8 per cent, deem teaching experience necessary

before the onset of counseling.



69
Summery

This study has shown that, in the opinion of teachers, teaching
axperience 18 needed before counseling. The counselors are almost
equally divided on the question of the necessity of prior teaching ex-
perience.

The following summary is the opinion of the writer. Today, most
states requiro a8 baccalaureats degree in educeation plus one year of grad-
uate work that would normaslly lead to the Master’s degree. In equal re-
spect, most states require one to two years of “successful teaching”
experience. It seems ironic that an {.xdividual who has spent seven
years in obteir ng a doctorate degree in counseling might not secure a
position in any secondary school in the country without teaching experi-
ance. Having had teaching experience has not pro:. ad its usefulness in
counseling.

*Classroom teaching experience hes become less {;nportant

as a requirement for certification in school counseling.

While the {dea is sounJ that the school counselor should

understand the processes of education and the school pro-

gram, there a: > differencas of opinjon as to how such under~-

standing can be satisfactorily achieved. Some have suggested

that there may be a more efficient way of orienting the school
counselor to the total school setting than requiring him to

spend one or more ysars in actual teaching. 1

It seems feasible ‘het an internship in school counseling, outsids

work experience, or one yrar of graduate work in counseling wnuld more

than suffice in preparation of school counselors. Teachers in their routine

1Diviston of Counseling Psychology. Ihe Scope ond Standards of
Dreparation in Psychology for School Couneglore. Washington, D.C.,

Ametican Psychological Association, p. 6.
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day all serve in some guidance function, and it would be equally as valid
to require teachers to have counseling experience. It is time to recognise
that counseling and teaching are two distinct professions, esch with its
own specialized training. The writer is of the opinion that 8 new trend
is emerging, recognizing counseling for what it is and not merely as an
extension of a teacher or teaching. Also, the writer feels that within
twenty years, if not sooner, teaching experience as 8 requirement for
counseling will cease and desist, Counseling and teaching could be com-
pared to pedistrics. For example, it is aot necessary to have 8 bahy to
be 8 goo:! pediatrician. In equal respect, to be a8 good counselor does

not necessitate teaching experience.
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Recommeadations

Based upon the findings of this survey, the writer recommends
that the "merican Personnel and Guidance Association delineate a olear~
cut statement and/or policy as to requiring teaching experience before
counseling. The writer further recommends the use of this survey as one
of many to serve as a guideline for altering or strengthening thia require-~
ment of certification. Individuals now entering counselor training should
be made aware of the fact that once they have finished one y- ar of grad-
uate work, the chances are very ¢: 28t that an “‘ditional two years of
teaching will be needed before the onset of co::nseling.

It is recommended that a swvey be run on counselors without
teaching experience and the results used to determine the value of teach-
ing experience. Within the next two decades the writer feels that teach~
ing experience as a requirement for oounselor certification wtll be virtually
non-existent.

In the next ten years the writer feels it would be si. nificant to
run s follow-up survey using cc inselors and teach. 'rs in determining their
opinions on prior teaching experience. Recently, the writar signed a con~
tract as a counselor in Preeport High School. 1t is interesting to note
that the administrators and the Director of Guidance failed to comment 3t
sll on my lack of teaching experience. It would be interesting to survey
administrators and guidance directors as to the value of having pcior
teaching experience.

Thd'so what about 1t? This issue of tesching axperience in school
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counseling must be resolved so that a unified progrem of counselor
training i{s established. In this way, counseling as a profession and

teaching as a profession can exist side by side and not be {n opposition

to esach other.
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State of Jllinais

Offire of the Superintendent of Public Insteuction

BOARD OF VOCATIONAL EDUCATION AND REHABILITATION
405 CENTENNIAL BUILDING
SPRINGFIELD 62706

VOCATIONAL ANO TECHNICAL EDUCATION DIVISION
RAvy PacGE
SUPERINTENDENT \JOHN A. BEAUMONTy DIRECTOR
October 1+, 1966 ALFRED A. REDDING, Ass't. DIRECTOR

Mr. L. E. Wilson, Graduate Assistant
Counseling Center

Eastern Tllinois University
Charleston, Illinois

Dear Mr. Wilson:

The enclosed bulletin is sent in compliance with your
recent request. '

In your search for information concerning teaching experience
as a requirement for the school counselor, you may wish to
look at one of the recent issues of the quarterly published
for members of the Association for Counselor Education and
Supervision. I remember an article in either the Spring or
Summer issue that examined the matter of a teaching experience
requirement.

Sincerelvw.

W. Smith, Chief
Vocational Guidance Service

JWS: bme

Enc.
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APPENDIX F

Dear Counselor,

The inforrmation which you furnish by completing the enclosed
questionnaire will become an integral part of my master's thesis. I
would appreciate it if you would take ten minutes of your time and
answer the eleven questions. I am hoping to detennine the value of
having prior teaching experience before counseling in the secondary
schools.

As time is vital to both of us, would you please return the
questionnaire in the stamped return envelope as soon as possible.

All inforrmation will be treated in a confidential manner. Thank you.

Sincerely,

Lynn E. Wilson

encl.
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APPENDIX G

Dear Counselor,

The information which you furnish by completing the enclosed
questionnaire will become an integral part of my master's thesis. I
would appreciate it if you would take ten minutes of your time and
answer the eleven questions. I am hoping to determine the value of
having prior teaching experience before counseling in the secondary
schools. -

As a token of my appreciation, I have enclosed a dime for a
cup of coffee. As time is vital to both of us, would you please return
the questionnaire in the stamped return envelope as soon as possible.
All information will be treated in a confidential manner. Thank you.

.Sincerely,

Lynn E. Wilson

encl.
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APPENDIX H

Dear Teacher,

The information which you furnish by completing the enclosed
questionnaire will become an integral part of my master's thesis. I
would appreciate it if you would take ten minutes of your time and
answer the eleven questions. I am hoping to determine the value of
having prior teaching experience before counseling in the secondary
schools.

As time is vital to both of us, would you please return the
questionnaire in the stamped return envelope as soon as possible.

All information will be treated in a confidential manner. Thank you.

Sincerely,

Lynn E. Wilson

encl.
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APPENDIX I

Dear Teacher,

The information which you furnish by completing the enclosed
questionnaire will become an integral part of my master's thesis. I
would appreciate it if you would take ten minutes of your time and
answer the eleven questions. I am hoping to detennine the value of
having prior teaching experience before counseling in the secondary
schools. ’

As a token of my appreciation, I have enclosed a dime for a
cup of coffee. As time is vital to both of us, would you please return
the questionnaire in the stamped return envelope as soon as possible.
All information will be treated in a confidential manner. Thank you.

Sincerely,

Lynn E. Wilson

encl.
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