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ABSTRACT 

Since a major purpose of American education is to meet each 

child's indi�idual needs, then the intellectually gifted 

children require the same consideration as those who are 

slow learners, handicapped, economically disadvantaged, or 

emotionally disturbed. Research reveals that there are 

approximately one and one-half to two million gifted children 

in the United States which means that between two and three 

percent of the students in any given classroom fall into this 

category. It is an alrming fact that between ten and twenty 

percent of the gifted students become high school dropouts 

and a much larger number never attend college. Presently, 

35 percent of the gifted student population in the United 

States is served with some type of education designed for 

gifted children. Since 1957 when the federal goverrunent be­

came alarme·d that the 11Russians 11 would get ahead of the U-

ni tcd States some progress has been made in gifted educa­

tion. The National Defense Act was enacted in 1958 to aid 

schools in improving programs for gifted children. Pro­

grams have improved, but not at the pace expected. F'ull­

time gifted programs are needed to help the gifted student 

meet his/her highest potential. The South Eastern Special 

Education District is proposed �n this study as a cooperative 

district for a full-time gifted program. A centrally lo­

cated community college would be an appropriate setting for 



this type of program due to its facilities and personnel. 

Requirements for administrators, teachers, and pupil per­

sonnel are outlined as is criteria for gifted student par­

ticipation. Presently there are no monies for a full-time 

gifted program within South Eastern Special Education Dis­

trict due to federal funding being reduced. Schools can 

still offer gifted services on a limited basis using 

equipment, facilities, and personnel that they have. 
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CHAPTER I 

INTRODUCTION 

Purpose of Field Experience 

According to the Rules and Regulations to Govern the 

Administration and Operation of Special  Education,  a 

school psychologist has �t least six functions : 

( 1 )  Screening of school enrollments to identify 
children who should be referred for individual 
study 

(2) Individual psychological examination and in­
terpretation of those findings and recommen­
dations which wil l  lead to meaningful educational 
experiences for the child 

(3) Counseling and performing psychological remedial 
measures as appropriate to the needs of students ,  
individually or in  groups 

(4) Participating in parent education and the de­
velopment of parent understanding 

(5) Consulting with teachers and other school per­
sonnel in relation to behavior management and 
learning problems 

(6) Consul ting in program development 

To ful f i l l  function number s ix and personal goals and 

belief s ,  the author chose to design a proposal of develop-

1 

ment of a gifted program to be implemented by South Eastern 

Special Education District , Ste. Marie,  I l linoi s .  

Personal goals the author hoped to accomplish through 

the field experience included seeing chi ldren with above 

average intel ligence (exceptional abi l i ty) receive special 

I 



educational services , satisfying requirements to  obtain 

the Speciali s t  in Education Degree i n  Educational Ad­

ministration, and learning about the administration of 

South Eastern Special Education District .  

'lbe author feels there i s  a need for the establish­

ment of  a full-time gifted program in the District .  

Such a program would help to meet the educational needs 

of the students it is designed to serve. Presentl y ,  

many school systems have limited individualized instruc­

tion and special programs to meet the gifted child ' s  

need s .  Tile complete development o f  gifted education t o  

i t s  fullest potential is  still  ahead . Tile gifted child 

first came under the scrutiny of the federal government 

in 1957 and today , 25 years later , only 35  per cent of 

the gifted population is  being served in the public 

schoo l s .  (Lyon 198 1 )  

Background Information 

In May , 1980 , the author became involved with a 

teacher who had discovered a highly gifted student . 'Ihe 

student was identified through classroom observation,  

daily grades , test grades ,  achieve�ent test scores , adap­

tive behavior ,  physical development , and the teacher ' s  

expertise . 'Ihe teacher recommended that the student 

I 
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needed an administrative double promotion from fifth grade 

at the end of the school term. The district had no gifted 

program. 1he teacher had been providing the student with 

enrichment activities , but she did not feel the enrichment 

activities met the student ' s  needs. To meet necessary 

administrative questions and requirements the following 

were completed : 

( 1 )  The student received a psychological evaluation 
with recommendations . {The Psychological 
Services Report for this student is presented 
i n  Appendix A .  ) · 

(2) A parent interview was held for feedback on the 
possibil i ty of a double of a double promotion. 

(3) A social developmental study was completed. 

(4) The student received a complete physiological 
examination with the recommendation from the . 
pediatrician for a double promotion on the 
basis of mature phys ical development and scoring 
on the Draw-A-Person.  

(5)  A recommendation for double promotion was made 
from a junior college instructor who had taught 
the student SCI-111--Metric System when the 
student was eight years old and PJIY-1 1 1--Sur­
vey of Physics when the student was eleven years 
old.  ( Respective grades were A and B.) 

3 

Since the principal of the school in  which the student 

was enrolled had resigned, he indicated that his successor 

should make the decision concerning the request for a "double 

promot ion" of the gifted student . 

At a conference in  August ,  1980 , the principal and su-

perintendent refused to grant the request that the student 

I 



be "double promoted" unti l  school had been in session for 

six weeks to see how the student achieved in the sixth 

grade . Another conference was held the second week in 

October , 1980 . The principal refused to grant the request 

for a " double promotion" , and the superintendent reached 

the same conclusion at the conferenc e .  

The request for a " doub l e  promotion" was denied on 

the following grounds by the principal and superintendent : 

(1 ) A " double promotion" had never been granted in 
the school district. 

( 2 )  The administration did n o t  want t o  set a pre­
cedent . 

(3) The school year was already underway·. 

(4) People of  the community would oppose the "double 
promotion" . 

( 5 )  The student would not b e  presented the material 
in the sixth grade curriculum. 

(6)  Other parents would want their child(ren) 
"double promoted " . 

{7) The district had no guidelines to  follow. 

( 8 )  The student would not receive driver ' s  education 
unti l  the student ' s  junior year. 

4 

(9) The student would be exposed to classmates dating 
and would want to dat e .  

The parent o f  the student then appealed the superin-

tendent ' s  decision to the Board of Education. After re 

viewing the recorrunendations for "double promot ion11 of the 

student by the teacher , parent , school psychologist , ju-

( 



nior college instructor, and physician, the Board of Edu­

cation voted to refuse to accept the recommendations . 

When the author saw the futi l ity of efforts to " double 

promote" this gifted student , she decided to develop a 

proposal of a gifted program for gifted students in the 

South Eastern Special Education Distri c t .  

5 

The South Eastern Special Education District is a 

cooperative encompassing 2,141 square miles in five coun­

ties--Crawford , Lawrence , Richland , Jasper, and Clay. The 

Special Education District includes twelve school districts 

with a total student enrollment of 15,391, as shown in 

Table 1 on the next page . The Special Education District 

encompasses an area served by twelve superintendents , two 

regional superintendents , and sixty-two attendance centers 

(as shown in Appendix B). 

The suthor is employed by South Eastern Special Educa­

tion District as a school psychologist� 0 .  Gene Strain , 

Director of South Eastern Spec ial  Education District , gave 

approval to use the cooperative district as a site for the 

proposed gifted program. 



Tabl e  1 

School Districts and Student Enrol lment 

County District Enrollment 

Jasper Jasper 2013 

Lawrence Lawrenceville 1850 

Lawrence Red Hill  1418 

Crawford Hutsonville 425 

Crawford Robinson 2145 

Crawford Palestine 593 

Crawford Oblong 894 

Clay Clay City 598 

Clay North Clay 841 

Clay Flora 1 545 

Richland East Richland 2335 

Richland West Richland 546 

6 

% of Total 
School Popu­
lation 

13 . 1  

1 2 . 0  

9 . 2  

2 . 8  

1 3 . 9  

3 . 9  

5 . 8  

3 . 9  

5 . 5  

10.0 

1 6 . 4  

3 . 6  

I 



CHAPTER II 

REVIEW OF RESEARCH 

Giftedness 

Giftedness can be a curse or a blessing. It may go 

unrecognized and undeveloped . According to  the Wisconsin 

State Department of Education , a survey comp leted in  

1972 by the United States Office of Educat ion revealed 

that 57% of the administrators believed that there were 

no gifted children i n  their schools.  (Wisconsin 1972 ) 

In 1978 , 178 . 5  m i ll ion dollars in federal and state 

funds were spent in programs for the mentally retarded 

and physically handicapped whi l e  three m i l lion dollars 

7 

were spent on gifted programs for chil dren. ( Poshard 1.979) 
For the fiscal year 198 1 ,  the federal government authorized 

35 m i l lion dollars for gifted and talented education , but 

provided only 6 . 28 million dollars--only 18 percent of 

the authorized level of funding. (Lyon 1981 ) 

In a paper presented to the Congress of the United 

States, James Gallagher, authority on gifte d ,  pointed 

out that federal expenditures for the handicapped were 

200 times greater than for the gifted : 

Are these the appropriate expenditure proportions 
for exceptional children in our society? Probably 
not . The situation does reflect the political 
real ities that attend our present system of crisis 

I 



decision making in government . Gifted children 
suffer because they are a " c oo l "  or long range 
problem. Budget and legislative decisions are 
made not on the basis of what might be of ulti­
mate Penefit to  society , but on what is  the 
greatest immediate cris i s .  Gifted children may 
be our best long-range investment in education,  
but they do not create problems of immediate 
significance ; nor have they had a vocal consti­
tuency capable of extracting attention and dollars 
from public policy makers .  (Lyons 198 1 )  

Lyons has listed myths that are obstacles to  gifted 

education. The myths must be destroyed. 

8 

Myth one states , "A massive federal program i s  the 

answer to our problems in educating the gifted and talented. "  

In the education system , the federal government has 

concern, the state has responsibi l i ty ,  and the district 

has control . · ( The objectives of the United States '  De­

partment of Education ' s  Office for the Gifted and Talented 

i s  presented in Appendix C . ) 

The second myth states that " Teachers love gifted 

children. These children already receive all the extra 

attention they need . "  

Some educators resent the gifted because they are 

unusual and deserve less than normal consideration. Some 

educators are also afraid of the gifted because they are 

more inte l l igent than their teacher. 

The third myth states that, "Gifted education is an 

elitist and racist concept and is inappropriate in our 

egalitarian society . " 

I I 



Most programs for gifted education use a variety of 

criteria to identify the gifted so that minority and 

ethnically �ifferent groups are represente d .  

Myth four state s ,  " The gifted and talented will do 

fine on their own. They do not need special help . "  

This is  fal s e .  Gifted students have trouble staying 

at the pace of their classmates because they cannot move 

ahead.  (Lyons 1981 ) 

Proper education and motivation could help gifted 

children lead creative productive l ives that would bene-

fit society. People who possess inte l l igence , imagina-

tion , and courage with the abi lity to think and care 

are essential to society ' s  surviva l .  Research by Makuch 

indicates the fol lowing : 

Society needs creators or innovators. 

Society needs gifted persons who are implementors 
to translate new concepts and discoveries into use­
ful products and institution s .  

Society needs those who know how to  share and 
communicate ideas . 

Society needs intelligent consumers and maintainers 
of culture.  ( Makuch 1978) 

Recognition of differences in individuals is  a fea­

ture of educational practice i n  the United State s .  Fewer 

than four per cent of  the United States ' two mill ion 

gifted and creative chil dren receive special services 

9 
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commensurate with their needs.  In  only ten states is  there 

a full time person responsible for gifted and talented edu­

cation. c��sconsin 1972) 

1he federal government did not become alarmed about 

gifted education unt i l  1957 with the launching of the Sput­

nik . In  1958 the National Defense Education Act was enacted 

to aid schools in improving programs in chemistry , physi c s ,  

biology , economics ,  and mathemati c s .  But ,  a s  the United 

States surpasses the Soviet Union in space exploration,  

the interest in  gifted education faded. 

In 1969 Congress mandated a study of gi fted education·. 

1he results of this study, as sununarized in the Marland 
. 

Report , revealed the fol l owing data: 

1be schools were adequately serving fewer than four 
per cent of the 2 . 5  million gifted and talented 
population. 

Only 10 states had full-time directors of gifted 
education,  despite a high correlation between full­
t ime effort at the state level and excellence in  
programming . 

Only 10 universities had graduate-level programs 
specializing in gifted education. 

Fifty-seven per cent of school administrators were 
unaware of any special needs of the gifted and 
talented population.  

A high percentage of dropouts were actually gifted 
children who left school because of boredom with a 
lockstep system geared to the average child. (Lyons 
1 981 ) 

As summarized in the Marland Report according to  



Lyons and the United States' Office for the Gifted and 

Talented,  Washington, D. C . , only 35 per cent of the 

gifted population i s  being served in some manner in 

school distric t s .  Forty states now have full-time direc-

tors of gifted education.  The remaining states and 

territories have part-time consultants .  Twenty-six uni­

versities have graduate-level programs in gifted educa-

tion. Seventeen states have laws mandating appropriate 

education for all gifted children . Another 33 states 

have established guidelines for gifted program s .  (Lyons 

198 1 )  

I l linois i s  one of the 3 3  states with guidelines 

for gifted program s .  The .Illinois Board o f  Education 

listed gifted education as one of i t s  top seven priori� 

ties for 1979. To develop to  their fullest potential , 

gifted children must be identified and have their educa­

tional needs met . 

People are not equal . Gifted students have advanced 

development , high level of knowledge , versati lity of 

talents, and superior social concern. There is no way 

1 1  

all facets and components of intelligence and/or creativity 

can be identified.  (Doughty 1979) 

A study by Sisk indicates out of every 100 children 

in the s ixth grade , 68 are average learners,  13 are be-

low average learners ,  13 are above average learners , three 

t I 
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are retarded, and three are g ifted learners.  ( Sisk 

1977) The I l linois Board of Education allows a maximum 

of five pe� cent of student enrol lment for gifted funding. 

Out of a school-age population of 2 , 184 , 000; 7 1 , 000 

are identified as gifted. ( Isaacs 1976) 

Some experts say two per cent , five per cen t ,  or 

even 15 per cent of the population are gifted; others 

relate a minimum intelligence quotient of 120 or 140 as 

a criterion;  and still others say scoring in the top five 

per cent in tests of creativity denotes giftedness.  

( Isaacs 1976) 

Gifted programs have derived from the assumption that 

the educational programs for g i fted children need to be 

different from educational programs for average students. 

Many students with outstanding intellectual abilities 

" identify" themselves .  It  i s  obvious to those around 

that they are bright. Achievement is  outstanding in their 

curricular and extracurricular activities . 

1be most common error in identifying the gifted is  

based on the assumption that mental organization is  a 

simple unitary thing and that intell igence or other s ingle 

measure i s  as perfect an index as can be obtained. 

(Conant 1958 )  

According t o  Wilty,  gifted boys and girls have 

superior nervous systems characterized by the potential to 

I 
I 
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perform tasks requiring a comparatively high degree of 

intel lectual abstraction or creative imagination or both. 

Terman bel�eved giftedness required an intel l igence quo­

tient of at least 140 on the Stanford-Binet Intell igence 

Tes t .  ( Terman 1 92 5 ,  1947 , 1959) Leta Hollingworth 

felt an intelligence quotient of 130 was adequate ( Hol l i ng­

worth 1942 ) ;  while Wilty felt that performance in a po-

tentially valuable l ine of human activity is considered 

a remarkable achievement and qualifies as gifted. (Wilty 

1958) 

In I l linoi s ,  six areas of giftedness are recognized. 

General Intellectual Ability, Specific Academic Apt i tude , 

Creative and Productive Thinki ng ,  Leadership Abi l i t y ,  

Visual and Performing Arts ,  and Psychomotor Abi lity. Eighty-

five percent of the gifted programs are in the first two 

categori e s ,  two percent are i n  the psychomotor area, ten 

to twelve percent are in  creative and productive thinking 

with only a nominal one percent in the leadership and vi­

sual and performing arts areas . ( Poshard 1979) 

Numerous lists  of characterisitics of gifted chil­

dren exis t .  John Gallagher' s areas o f  giftedness agree 

with Illinois' six areas . (Gallagher 1966) Lewis Terman , 

who began a longitudinal study on 1 500 gifted people over 

a 40 year span , lists the foll owing characteri s t i c s .  

Slightly better physical specimen than the average 

I 
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chi l d .  

'Ihe superiority o f  gifted over unselected children 
was greater in reading, l anguage usage , arithmetic 
reasoning , scienc e ,  literature, and the art s .  

Interests of  gifted children are many-sided and • 
spontaneous ; they learn to  read easily and read more 
and better books than the average . 

Less inc l i ned to boast or overstate their knowledge , 
they are more trustworthy when under temptation to  
cheat . 

Deviation of the gifted subject from the generality 
is in  the upward direction of nearly all tra i t s .  
( Terman 192 5 )  

Appendix D has more detailed l i s t s  o f  different 

characteristics of the gifted chi l d .  

Guidelines for the gifted child in  Pennslyvania add 

high energy level as a characteristic ,  citing that the 

gifted student wil l  complete task after task , participate 

invarious extra-curricular activities while holding lea-

dership roles , and frequently concentrate on long rang e ,  

unattainabl e ,  and vaguely defined goa l s .  (Makuch 1978) 

Gifted and talented children are those ( identified 

by professionally qualified persons ) who , by virtue of 

outstanding abi l it i e s ,  are capable of high performance .  

These children require differentiated educational pro-

grams and services beyond those normal ly provided by the 

regular school program in order to realize their contri-

bution to self and society. The children must be iden-

tified. (Gal lagher 1964) 

14 
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One method used to identify gifted chil dren i s  through 

an intelligence test which provides an intell igence quo-

tient for each student who takes the· test.  An intelligence 

quotient can determine the operational definition of gifted-

ness as consistent excellence in any field of human en-

deavor . An intelligence quotient i s  a function of a parti-

cular test,  so interpretation i s  impossible without reference 

to the tool used to obtain the intelligence quotient. The 

same child may legitimately obtain intelligence quotient 

scores ranging as much as 25 or 30 point s ,  depending on the 

test used. 

There are different ways to obtain the intelligence 

quotient . The older method i s  to  ask the chil d  to respond 

to a series of questions that previous experience has 

shown wil l  be responded to at different rates by different 

acceleration levels of children. By allowing the child to 

respond to a range of questions , a mental age is  established 

that allows comparison to performance of other children. 

A mental age of nine years equals performance as wel l  as 

an average nine year old chi l d .  

A ratio comparing mental age to  l i fe age ( chronological 

age) to obtain an index that i s  called an intel l igence 

quotient can be obtained. 

Intelligence 
Quotient ( IQ) = 

Mental Age (MA) 
Life Age ( CA) 

Chronological Age 

x 100 

/ 
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A deviation intel l igence quotient can also b e  obtained. 

It works the same as a ratio i ntelligence quotient. A de­

viation intelligence quot ient compares the ratio of Mental 

Age over Chronological Age (Life Age ) to the mean Mental 

Age over Chronological Age (Life Age ) for the child ' s  age 

group . 

The Wechsler Int e l l igence Scale for Children--Revised 

(\�SC-R) uses a deviation intelligence quotient . The 

Wechsler has a mean intelligence ·quotient of 100 with a 

standard deviation ( SD) of 1 5 ,  while the Stanford-Binet 

Intel l igence Sca l e ,  Form L-M ( Binet) has a mean inte l l i­

gence quotient of 100 with a standard deviation of 1 6 .  

Those whose intelligence quotients are 1 1 5  (WISC-R) and 

1 1 6  ( Binet ) are one standard deviation above the mean and 

in the top one sixth of the population. People whose 

intelligence quotients are 130 (WISC-R) and 132 ( Binet ) 
or two standard deviations above the mean are in  the top 

three percent of the population.  These tests are used 

extensively to  determine the giftedness or retardedness 

of children. ( The tests are not used in California to 

determine retardedness because the tests are considered 

ethnically and culturally biased as determined by the 

courts. ) 
The items on the Stanford-Binet and Wechsler are a 

series of items that are given to  the child which have 
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previously been given to  a representative sample of 

children the same age . A deviation Intelligence Quo­

tient is  ohtained. 'Ibis deviation Intelligence Quo-

1 7  

tient indicates how far the child deviates from the average 

performance of children of that age group. (Gallagher 

1975 ) 

An above average intelligence quot ient is  not the 

only way to define giftedness , for giftedness i s  the ex­

ceptional potential for learning and a superior capacity 

to manipulat e ,  assimilat e ,  and utilize abstract concepts 

and factual information. (Whitmore 1980) 

For the last forty years an intelligence quotient 

has been used.to determine whether a student was mentally 

gifted. Students should be identified as gifted through 

a multi-method approach including teacher' s nomination, 

teacher ' s  observation,  group intelligence test score, 

group school achievement test score, individual intel­

l igence test scor e ,  scores on tests of creativity , and 

previously demonstrated accomp l ishment ( including grades) . 

( Doughty 197 9 )  

Individual intell igence tests are more accurate and 

useful i n  the identi fication process than teacher nomi­

nations or group achievement tests . Individual intell i­

gence tests require performance independent of writing 

and reading and , therefore , more independent of school 

I 



learning. The achievement test requires the student to  

rely heavily on reading and fol l owing directions . 

Individual intelligence tests are administered by a 

certified school psychologist and give an accurate esti-

mate of academic potent ial . The Stanford-Binet assesses 

abi l i t ies related to aritlunetic  reasoning , memory and 

concentration , vocabulary.and verbal fluency , judgement 

and reasoning , general comprehension, and v isual-motor 

ability.  The Wechsler measures the same abilities in 

addition to  performance ski l l s .  {Appendix E gives more 

detailed information as to what the Wechsler and Stan-

ford-Binet measure . )  
. 

Achievement and intel l igence tests usually have four 

types of mental functions : association l inkage , conver-

gent thinking, divergent think ing , and evaluation. As-

sociation linkage involves long and short term memory. 

It involves language development , experience , and abi l ity 

to store and retrieve associat ions in concep t s ,  environ-

ment , and constitutional influences . An example of a 

test item designed to  identify association linkage i s :  

"Ball i s  t o  bat as pick i s  to II 
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Convergent thinking involves a relative small influence 

of culture on the intellectual process.  It  involves the 

generation of information from given informat ion where the 

emphasis i s  in achieving the conventionally accepted an-

! 
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swer. An example of a test i tem designed to identify 

convergent thinking i s :  "If  Tom i s  older than Joe , and 

Joe i s  old�r than Sam , then i s  older than " 

Divergent thinking depends upon self-confidence and 

freedom from criticism and knowledge of subject matter . 

It  i s  based on a variety and quantity of output from the 

same source. An example of a test item designed to  iden­

t i fy divergent thinking i s :  "What do you do i f  the water 

is  off in  the c ity? " 

Evaluation refers to  reaching a decision or making 

judgements concerning correctnes s ,  suitab i lity , adequacy,  

or  desirability of information.  Answers have to be cul­

turally l ived� An example of a test item designed to  

identify evaluation i s :  "Would you rather have $5 . 00 a 

day or $25.00 at the end of  the week? " ( Doughty 1979) 
A l i s t  of tests that can be used to identify the 

four types of mental functions is given i n  Appendix F .  

When teacher recommendati on i s  used to  identify 

gifted chi l dren , teachers mus t  know the difference between 

gifted students and high achiever s .  Gifted children will 

have advanced vocabulary ; keen observation and curiosity ; 

retention of a variety of information;  periods of  intense 

concentration;  abi l i ty to understand complex concep t s ,  

perceive relationships and think abstractly; have broad 

and changing interest s ;  and maintain thinking ski l l s .  

I 
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(Sisk 1977 ) High achievers are children who strive and 

conform to  the rules of the clas s .  They make above 

average grades and work hard t o  get their marks .  (Whit­

more 1980) 

When achievement tests are used , students should 

score two and a half years above grade level to be accepted 

in a gifted program. If an intelligence test i s  used , the 

intelligence quotient is  usually set at 120 , but the stu­

dent must maintain or increase the intelligence quotient 

to stay in the program. ( Bryan 1964 ) 

Gifted programs were first developed in the pub l i c  

school system in the late 1950 ' s  and early 1960 ' s .  Many 

gifted students were handled i n  the regular classroom , but 

this did not work out wel l .  Administrators found that 

there were three major ways to  handle gifted students be­

sides leaving them in regular program s .  ( Baughman 1969) 

The three methods of meeting the needs of gifted stu­

dents are through enrichment , grouping , and acceleration. 

Enrichment consists of assigni ng additional work to the 

gifted student while he/she remains in a self-contained 

classroom. Advantages of enrichment programs are as fol­

lows : They require few, i f  any, additional expenditures 

or administrative alterat ions . They allow gifted students 

to s t imulate the other students intellectually and assist 

in teaching. The gifted student i s  socially and emotionally 

I 
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more comfortable if he/she stays with children his/her own 

age. I f  the student is not segregated, it enables him/ 

her to  develop in a real l ife s ituation among those of 

differing abil i t ie s .  The first major step toward more 

individual instruction for a l l  students in a self-contained 

classroom may be developing an enrichment program for 

gifted student s .  (Kough 1960) 

1he disadvantages of classroom enrichment are as fol-

l ows : It forces the bright and s l ow into a pattern for 

the average student. The gifted develop a big head (for 

being at the top of the clas s ) . (Kough 1960) 

Grouping is  the second way that the administrator 
. 

can handle gifted programming . Grouping involves assebling 

gifted children in the same c lasses . Grouping depends upon 

several practices.  Tilere must be a basis for selection 

including a number of factors rather than a s ingle cri­

terion such as intell igence. Something truly different 

should happen within the classroom after groupin is accom-

plished. If groups are different in so far as material s ,  

methods, and degree of abstract ions , thiscan be handled by 

the teacher. The students wil l  figure out what grouping 

is without being told. Grouping presents an opportunity 

for the gifted to be provided with interaction with stu­

dents with above average intelligence.  It i s  an oppor­

tunity for success for a l l .  ( Baughman 1966) 
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Grouping has its advantages and disadvantage s .  'lbe 

positive aspects are as follows : 'lbere is  efficiency in 

faci l itati�g learning and for inservice training for tea­

chers.  Activities are adapted to individual need s .  

Teachers are able to  intensify and enrich areas o f  learning. 

(Kough 1960) 

'lbe disadvantages of grouping are as follows : The 

elite are being segregated for special attention. Moving 

the gifted i s  a loss of  s t imulation for the less gifted 

students in  the regular classroom. The gifted are isolated. 

(Kough 1960) 

Grouping can be accompl ished in three major ways . 

Students can be sent to  special schools ,  special classes 

( al l  day) can be held in  regular schools , or there may be 

specific grouping for part of the day. 'lbe grouping can 

be for curricular or noncurricular activities . 

Acceleration is  the third way to  handle gifted pro­

grams . It  presents the most problems for the administra­

tor because many parents complain that their child was not 

given preferential treatmen t .  'lbe administrator takes a 

lot of "heat" from the citizens of the school district.  

Acceleration makes it  possible for a student to  attain a 

given educational level in  a shorter term or at an earlier 

ag� than is normally expected. 

'lbere are three types of acceleration : early admission, 
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skipping a grade , and rapid progress . Early admission 

into the educational program may be at the kindergarten 

or first grade level .  (Look 1952 ) There can also be 

early admission to  college . Students may enroll at a 

junior college at sixteen with the superintendent ' s  

approval and apply the credits toward a college degree .  

· Early admission is  difficult to  implement a t  the 

kindergarten and first grade l evel because of state le­

gislation. If it is accompl i shed, it  is  based on intel­

l igenc e ,  social maturity , and emotional maturity. It i s  

easier t o  accompl ish at the high school level than at the 

elementary leve l ,  because there is a record of achieve­

ment which is'  valuab l e .  (Look 1952 ) 

Skipping i s  accomplished when a gifted student i s  

allo�ed to  omit one or more grades . This should create 
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no administrative problems according to Kough. The school 

already knows the work the student wil l  miss by skipping 

a grade , and he/she can accomplish the work while in the 

next grade. 

Rapid progress is moving through the educational sys­

tem at a faster pace than the normal educational sequenc e .  

(Kough 1960) Rapid progress i s  also known as telescoping . 

( Doughty 1979) The student becomes acquainted with the 

entire content of the educational program, but at an accel­

erated pace.  



The advantages for acceleration are as follows : The 

progress made is  in  relation to  the abi lity and intellec­

tual maturity.  The students advanc� at their own rates .  

The students advance more intellectuall y ,  socially, emo-

t.ionally , and physiologically. The productive period 
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wil l  be hastened. The student wil l  help the economic pro� 

gram by being less expense to the parent , scho o l ,  and 

community. (Kough 1960 ) 

The disadvantages for acceleration are as follows: 

The student wil l  not mature socially and emotionally. The 

student wil l  be deprived of opportunities to lead his/her 

own age group . There will be learning gaps in  the aca­

demic areas. · (Kough 1960 ) 

�ccording to Cronbach there are eleven questions that 

need an affirmative answer for a good gifted program. 

Is the program system wide? 

Could the program be better coordinated and integrated? 

Is there an effective screening program for the dis­
covery of gifted children ( testing and observing ) ?  

Are the responsibilities o f  all personnel working 
in the program specifical ly defined and their rela­
tionship to the regular professional staff and to 
each other clearly set forth (avoid confusion,  omis­
sion,  and duplication ) ?  

I s  there adequate pupil guidance program? 

Is  there a carefully designed plan for selecting 
teachers for the program ( teachers chosen for in­
terests , adaptability,  t o l eranc e ,  broadmindedness , 
mental flexibility,  imagination,  ingenuity and tact-



fulness ) ? 

Are provisions made for orienting teachers to the 
Program? (All teachers should be given orientation 
to knew the goals of the program . )  

I s  a provision made for all staff personnel to con­
tribute to the development and success of the pro­
gram? A school program rather than an independent 
operation to make suggest ions and assist in planning 
new procedures and methods? 

Are lines of communication established between the 
school and the parents of children in the program? 
There must be a two way channel of communication. 
Carry information to  the pa�ents and bring back 
reactions and suggestions . (Cronbach 1954 ) 

To establish a gifted program, the administration 
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must consider if  it wants to  lengthen the school year . It 

i s  possible to have a 48 week school year divided into four 

quarters
.

with. four weeks of vacation. There could be a 

volunteer summer program. The twelve week summer program 

could have advanced courses . 'Ihe school year could be 

extended to 210 days with shortened summer vacation. The 

first 180 days the child does the work of the current 

grade placement. The last 130 days are spent on next year' s 

subject matter. In this way a student can go through se-

ven years of education in six year s .  A typical school ca­

lendar identifying how this could occur i s  presented in 

Table 2 .  ( Bridges 1973) 

Whether they are extended or not , programs should be 

established for the gifted. The classes should be kept 

small as all classes should be . The program must avoid put-



Grade 

1 

2 

3 

4 

5 

6 

26 

Table 2 

School Calendar for Gifted 

Days in School Year 
for first part of 

the year 

180 days in Kinder-
garten 

1 50 days in 1 s t  

120 days in 2nd 

90 days in 3rd 

60 days in 4th 

30 days in 5th 

Days in School Year 
for second part of 

the year 

30 days in 1st  

60 days in 2nd 

90 days in 3rd 

120 days in 4th 

1 50 days in 5th 

180 days in 6th 



ting undue pressure on the acce lerated studen t .  

The school �d�inistrator needs to  take certain ac-

tions to  irsure the success of  a program for gifted stu-

dents .  

He should establish support from community group s .  
The community groups will give financial aid for 
gifted programs without attempting to dictate to the 
administrator the nature of the programs or the 
methods to be used . 

The administrator should recommend and convince the 
school board to recognize that support of superior 
students is as important as for other special stu­
dent needs. The school board should be willing to 
appropriate that little extra (1.5o/o) to make a pro­
gram financially possib l e .  

The administration should b e  behind the program and 
be personally involved. 

The administration should find faculty members .from 
within and outside the school staff who are per­
sonally enthusiastic about developing a workable 
gifted program. 

The administration should off er inserservice to the 
teachers in the system so that they can see how in­
fluential they can be in helping the gifted student . 
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The administration should educate the gifted 
and their parents to the potential values of 
gifted program in mature and personal terms . 
ley 1969) 

students 
the 

(Neag-

There are organizational steps that the administra-

tion will have to fol low before a gifted program can be 

created or implemented . 

Setting the stage--The administrator must research 
gifted program s .  He needs data 
to show the advantages of the 
program. Ile should also talk to 
staff and citizens to determine 
their feelings about a gifted 
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program. Refer to Table 3 for 
questions that can be asked 
of the citizens of the school 
district .  

Initial palnning--The administrator will complete a 
plan for the gifted program after 
obtaining input from the staff. 
The p l an should be presented to a 
committee on gifted for approval 
and revision. The administrator 
should then present it to the 
board of education for approval . 

Final p lanning--The administrator will have every­
thing . on paper ready for implemen­
tation. Last minute changes will 
have been made. Additions and de­
letions will have been made to the 
initial plan s .  

Assigning responsibilities--The administrator wil l  
recruit staff for teaching , 
supervising , and screening , 
the gifted. 

Identify the student with outstanding intellectual 
ability--The administrator will have the school 

psychologist evaluate potential program 
participants after parental consent has 
been obtained . 

Identify special factors among students with out­
standing intellectual ability--The administrator 

needs to be aware 
and alert the staff 
to potential health 
and emotional problems 
of the student ( s ) . 

Preparing list of selected students--The administrator 
and his staff will 
select the partici­
pating students 
from the students 
screened . 
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Table 3 

Questions to be Answered Before 

A Program Is Born 

Questions 

Do the c i t izens , parents , and 
staff think that the gifted 
curriculum intended for imple­
mentation wi l l  meet the 
needs? 

What are the attitudes of 
pertinent groups and indi­
viduals toward installation of 
the intended type of curri­
culum? 

What i s  the morale and organi ­
zati onal c limate in my school ?  

What setbacks have been en­
countered by other schools in­
stalling this type of program? 

What are the attitudes and 
preferences of groups and indi­
viduals concerning a one-or 
two-year installation of the 
proposed gifted program? 

Do various integral groups 
perceive the setbacks en­
countered by other schools as 
threats to  our own installa­
tion? 

(Renker 1972) 

Procedures 

Interview 

Questionnaire 

Ques t ionnaire 

Interview 

Inventories 

Literature 

Search 

Questionnaire 

Interview 

Interview 
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Program for the selected students--The program will be 
implemented by the 
administration af­
ter the selection 
i s  completed. 

Special motivation and counseling for the selected 
student--The administrator wil l  have the counselor , 

social worker , and school psychologist 
counsel the gifted students.  The admini­
strator wil l  talk to  the student for moti­
vation. 

Evaluating the program--The administrator will have 
the program evaluated by per­
sons knowledgeable of gifted 
programs from outside the 
district . (Appendix G con­
tains an evaluation of a 
g i fted program by someone 
outside of the school dis­
trict . )  

Reporting progress--The administrator will report to  
the school board, staff, parents ,  
students ,  and citizens on the suc­
cess of the program at the end of 
the year. The report will be oral 
and written. (Neagley 1969 ) 

Appendix H contains a checkl i s t  for Ad11inistrative 

Steps for Implementing a New Program . 

Parent and Teacher Roles 

Parents and teachers who deal with the gifted child 

have special responsibilities to perform. The key i s  to  

encourage, not push. The gifted child needs exposure to 

all kinds of stimu l i ,  especially cultural events and 

book s .  ( Martinson 1968) 

At home , the gifted chi l d  needs prlvacy and large a-



mounts of  unscheduled time . There i s  a need for open com-

munication between parent and chi l d .  When questioned , 

gifted sturlents stated that they appreciated the sense of 

responsibility instilled in them and the initiative to 

seek out and explore new interest s .  (Abraham 1 97 6 )  Pa-

rents who are industrious and have diverse interests as 

well as a love of reading serve as excellent role mode l s .  

(Makuch 1978 ) 

As all youngsters do , the gifted chi ld wants the 
three A' s--Affection, Achievement , Aspiration. 
These children have greater insights into their 
own needs ,  and into their parent ' s  capabilities 
to  help meet them than other children do . They 
aren ' t  frag i le , they don' t require pampering , 
and they may demand less t ime than the other chil­
dren in the family.  ( Abraham 1976) 

A child apends many hours a day with a teacher. The 
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characteristics of an enabling teacher are important.  Many 

of the characteristics are essential to  teach any chi l d ,  

not just the gifted. The teacher should have an under-

standing toward giftedness , have a sense of humor , and be 

sens i t ive . The teacher should accept errors and not re-

strict a child ' s  imagination.  Kindness and intelligence are 

valued as well as the abi lity to  make each child feel s ig­

nificant . The teacher should not accept work that i s  sub-

standard and should be open to change and new ideas . 

Gifted childre_n report that "recognition and help 

from teachers are crucial to us . These people who give of  
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themselves , of their time and advice and large spirits 

stretch us and help us to  understand our bewildering 

selve s . " (Krueger 1978 ) 

In a study completed by Macki e ,  Dunn , and Cain, the 

following description relates to the curriculum modifica­

tion required. Teachers must create a favorabl e  class-

room environment which is free from pressure and conducive 

to good mental health. Providing for individual differences 

in learning rates and styles i s  essential . Pupil ' s  ski l l s  

in  problem solving , independent research, library ski l l s ,  

and reading a variety of materials should be developed. 

Teachers of the gifted should also have the abi l ity to re­

late to parents by explaining g iftedness and helping them 

to accept giftedne s s .  A knowledge o f  a variety o f  programs 

and ways to organize educational programs is  beneficial . 

(Mack i e )  

William Bishop conducted a study in 1964 , the results 

of which showed that teachers identified as successful by 

intel lectually gifted and high achieving high school stu­

dents were matur e ,  experienced teachers who : 

Were mentally superior themselves 

llad high achievement needs 

Pursued l iterary and cultural events 

Were student-oriented in their teaching 

Possessed favorable opinions of students 

I 



Were systematic 

Were businesslike 

Were stimulating 

Were imaginative 

Were well-informed 

Were enthusiastic 

Encouraged students to engage in independent study 
and thought 

Preferred to teach gifted students 

Favored educational provisions for the gifted (Bishop 
1964 ) 

The administrator must organize his ideas , persons , 
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and facilities  in  order to effectively work for a gifted 

program. The· administrator must provide fac i l i t i e s ,  equip-

ment, and materials of instruc tion for the program. He/she 

should stimulate and guide the teachers in developing 

and carrying out the program . (Martinson 1968 ) 

Curriculum 

Gifted children have special characteristics and special 

demands are placed on them. A program for such children 

should be designed to accomp l i sh the following goal s ;  

Gifted students must develop problem solving skill s .  

They should participate i n  challenging voactional 
and avocational activ i t i e s .  

They must develop decision-making competency . 

They should develop abi l i ty to work at the higher 



levels  of Bloom ' s  Taxonomy and Guilford ' s  Structure 
of the Intellect . 

'!heir learning should become more self-directed.  

Creativity should be encouraged .  (Makuch 1978) 

'Ihe curriculum that is presented to  the students 

should be rich and satisfying. A continuity of growth i s  
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important in all curricula , but especially in a gifted 

program. The nine year old in the program is not going to 

be functioning like the average nine year old or fourth 

grader. 

Developmental tasks should be followed for children 

six to 12 year s .  There are ski l l s  and attitudes that a 

child needs tp master and to acquire to  insure his/her 

best development and success at later task s .  The deve�op­

mental tasks are :  

Learning physical skills necessary for ordinary games .  

Learning to get along with age mates . 

Learning an appropriate female ,  male social role . 

Building wholesome attitudes toward self as a growing 
organism. 

Achieving personal independenc e .  

Developing fundamental skills in reading , wri t ing , and 
calculating. 

Develcping concepts necessary for everyday living . 

Developing conscienc e ,  morality,  and a scale of value s .  

Developing attitudes towards social groups and institu-
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tions . (Havinghurst 1952) 

Stendler feels that all children have developmental 

tasks at the elementary level that should be brought out 

by the teacher. They are : 

Teaching concepts and ski lls  in  communication and 
quantification. 

Transmitting the knowledge that will enable them to 
understand their physical and social development . 

Encouraging creative abil ities and aesthetic develop­
ment of a child.  

Promoting optimal physical and mental health of a l l  
pup i l s .  

Hildreth believes that a child ' s  interests and abi li-

ties should develop in such a way that he/she will be happy 

through adulthood and become a contributing member of society. 

This can be accomplished with a preschooler learning self-

fulfillmen t ,  for self-interest is  important at the preschool 

age . According to Hildreth there are three goals for the 

gifted preschool students to gifted students age eleven . 

The gifted child should be taught self-exploration, self-

direction ,  and self-mangemen t .  

Self-exploration i s  the d iscovery and the developing 

of worthwhile interes t .  Self-direction implies independence 

with responsibility for won ac t i ons . Self-management i s  

accepting responsibility for behavior and other actions . 

(Hildreth 1943) 

Harry Passow, who has worked with gifted children , 
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feels  the following objectives need to be accomplished 

by teachers of gifted students :  
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To heJ.� students to deal competently with themselve s ,  
their fel l ow men, and the world about them a s  human 
beings , c i t i zens , parents , and partic ipants in the 
good l ife . 

To help students to buil d  a sound l iberal foundation 
to sustain the vigorous development of special ized 
competencies at the higher levels which they can han­
dle . 

To help students to foster se lf-direct ion , indepen­
dence , a love of learning , and a desire to create and 
experiment with ideas and things . 

To help students to provide self-understanding , inner 
consistency, and ethical standards to see their own 
uniqueness in terms of resppnsibility to society. 

To help students to stimulate crit ical thinking and 
a scient�fic approach to solving their persistent 
problem s .  

To help students t o  nurture an appreciation o f  the 
cultural heritage bequeathed by societies through 
the age s .  

To help students to motivate the desire to meet the 
special expectations society has for individuals with 
unique talent s .  

While these obj ectives are desirable for a l l  students ,  

they are essential for the gifted i f  they are to achieve 

self-real ization and to implement their potential leader-

ship . ( Cronbach 1 954) ( op .  c i t )  

The Educational Pol icies Commission i n  1952 felt that 

there were ten imperative needs of youth:  

Youth should develop sellable ski l l s  and those under­
standings and atti tudes tl1at make the worker an in­
telligent and productive participant in economic life.  
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All youth need to  develop and maintain good health 
and physical fitnes s .  

A l l  youth need to  understand the rights and duties 
of thP citizens of a democrati� society , and to be 
d i l igent and competent in the pergormance of their 
obligations as members of the community and citizens 
of  the state and nation.  

All youth need to  use leisure time wel l .  

Youth should grow in the abi lity to  think rationally,  
express thoughts clearly, and to read and l isten with 
understanding. 

The youth need to have respect for other persons to 
grow individually with ethical values and principle s ,  
and to  be able t o  live and t o  work cooperating with 
other s .  

The youth need the opportunities t o  develop the capac­
i ties to appreciate beauty in l iterature , art ,  mus i c ,  
and nature. 

The youth need to know how to purchase and use goods 
and services intell igently while understanding both 
the values received by the consumer and the economic 
consequences of i t .  

The youth need t o  understand the significance of  
family for the individual and society and the condi­
tions that are conducive for a successful family l i f e .  

The youth need t o  understand the methods of scienc e ,  
the influence of  science on human life , and the main 
scientific facts concerning the nature of man and the 
world. ( Educational Pol icies Commission 1952) 

Decision Making ,  Problem Solving, and Cri t ical Thinking 

Educational obj ectives d o  not determine the curriculum. 

Objectives present points of emphasis  to be considered in 

planning and teaching a course ,  in  organizing, and carrying 

out the activity that it sponsors .  ( Cronbach 1954 ) 

! 
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Educational objectives for the gifted should focus on 

maintenance ski l l s ,  enrichment through global approaches to 

problems and acceleration through integrated application 

of knowledge. (Makuch 1978 ) 

Experts in gifted education agree that the gifted 

would benefit most by developing skills in critical thinking, 

decision making , and problem solving . Rote memorization 

wil l  not be important in the ever changing content of society. 

The gifted need an experimental base from which to make de-

cisions . 

Decision making skills are : 

Outlining alternatives i n  terms of  limitations , rele­
vanc e ,  apd people affected. 

Weighing each alternative in terms of needs and/or 
goals .  

Making a final choic e .  

Defending the decision , l i sting a s  many reasons as 
possible for the choice made . 

Appendix I has a list  of  items to  consult to check 

criteria to be considered in the accountabi li ty of decision 

making . ( Feldhusen 1977 ) 

Self-Directed Learning 

A move toward self-directed le&rning i s  needed in 

gifted education. The research of Torrance and others in-

dicates that the gifted chi l d ' s  characteristics of being 

I 
I 
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critical , self-starting , and perseverative indicate a need 

for more self-direction.  Self-directed learning enhances 

the possibJ ity of increased student involvement and moti­

vation for learning. It provides an effective way to real-

ize other goals such as helping students apply what they 

have learned to everyday problems. (Feldhusen 1977) 

Treffinger pointed out what self-directedness was not 

in order to define what i t  was . 

Self-directed learning i s  neither random nor disor­
ganized . 

I t  i s  not just activites to  do. 

It is not 11unstructures11 • There i s  a supportive struc­
ture. 

Not all work i s  done alone . 

Evaluation i s  not absent ; the learner i s  actively . in­
volved in the evaluation.  

It  does not just happen, but is  acquired through 
p lanned instructional experiences . 

It i s  not merely changing the rat e ,  but involves a 
variety of cognitive and affective processes and out­
come s .  I t  i s  not just giving children the same low 
level thinking worksheets quickly,  but giving them 
different questions emphasizing higher level thinking 
ski l l s .  ( Treffinger 197 3 )  

There are varying degrees of  self-directedness s o  that 

the student can gain confidence and develop skills i n  self-

mangement . Table 4 displays steps for self-directed learning. 

The teacher is essential in helping gifted students develop 

self-directedness.  The teacher acts as  a resource person 

suggesting sources ,  by being able to discuss problems , 

! 
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Tabl e  4 

Self-Directed Learning 

Identify the goals and objectives 

teacher directed : 
self-directed:  1 s t  step : 

self-directed : 2nd step : 

self-directed : 3rd step : 

Assess entering behavior 

teacher directed: 

self-directed: 1 s t  step : 

self-directed : 2nd step : 

self-directed : 3rd step : 

teacher prescribes for class 
teacher provides choices for 
pupils  
teacher involves pupil in  
creating options 
learner controls choices , 
teacher provides resources 
and materials 

teacher tests and makes spe­
cific prescription 
teacher diagnose s ,  provides 
several options 
teacher and learner use diag­
nostic conference , tests em­
ployed individually if needed 
learner controls diagno s i s ,  
consults teacher for assist­
ance when unclear about needs 

Implement instructional procudures 

Teacher directed : 

self-directed: 1st  step : 

self-directed : 2nd step : 

self-directed : 3rd step : 

Continued 

teacher presents conten t ,  
provides exercises and acti­
vities , arranges and super­
vises practice 
teacher provides options for 
learner t o  employ independ­
ently, at learner ' s  own pace 
teacher provides resources 
and options , uses student 
contracts which involve 
learner in scope , sequence , 
and pace decision 
learner defines projects ,  
activi t i e s ,  etc.  
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Tabl e  4 

Asses procedure 

teacher directed:  

self-directed : 1st step : 

self-directed : 2nd step : 

self-directed : 3rd step : 

(Gifted 1976) 

teacher implements evalua­
t ion and gives grades 
teacher relates evaluation 
to objectives , gives student 
opportunity to react 
peer-partners used in pro­
viding feedback ; teacher-stu­
dent conferences for evalua­
tion 
student self-evaluation 

I 



making tes t s ,  and by being there for challenges in  evalua­

t i on and grading. 
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Treffj nger points out that whi J e  additions to the 

curriculum t o  stimulate divergent thinking , positive atti­

tude s ,  and problem solving skills  are necessary steps , they 

are not sufficient i n  instituting an environment in which 

significant creative learning occur s .  School learning 

must become more appl icable t o  real l ife situations and 

flexible in meeting unique needs . Changes in  self-manage­

ment will result in  improvement in  other areas such as 

evaluation or grading. ( Treffinger 1973) 

According to Wood , self-directed learning should not 

be over-emphasized because some students require more struc­

ture . Just to have one type of learning such as self-directed 

learning i s  as bad as all  traditional style learning. Wood 

conducted a study t o  determine i f  achievement and self­

directed learning were related.  He concluded that forty per 

cent of the students can learn on their own , but many are 

unprepared for freedom in the educational setting .  I t  can 

therefore be hypothesized that this would also apply to 

gifted students.  A majority o f  the students did possess the 

abi li ty to use the self-directed learning skill of studying. 

1be higher the grade point average the better the student 

perceived his/her abi l i ty to use class t ime effectively, 

plan his/her work schedule ,  use basic study ski l l s ,  learn 



from curriculum materials without assistanc e ,  and work at 

a pace commensurate with perceived abi l ity. Those with 

lower grad€ point averages felt that they were low i n  the 

ability to operate independently of the teachers and to 

seek answers to questions on their own. (Wood 1975 ) 

Treffinger and Johnson elaborate on self-directed 

learning at the college level and state the fact that 

most students want to be told what to do and experience 

disbelief when they find they must accept responsibility 

for choice in  learning. Learner Controlled Instruction 

(self-directed learning) is designed to give the student 

more responsiblity for h is/her learning , to make learning 

more relevant� to overcome boredom, and to make use of 

creative abil i t ies and preferred styles of learning. In 

the study Tref finger and Johnson found that there were 

adaption problems for the student becasue he/she lacked 

self-confi dence in the abi l i t y  to mange his/her learning. 
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Those students with a high anxiety level , low tolerance for 

ambiguity, and disorganization could not learn in a learner 

controlled or self-directed s i tuat ion. Alternative pro­

cedures must be made available.  ( Treffinger & Johnson 1973) 

Appendix J lists alternative instructional modes for the 

gifted. 

Gifted children need an opportunity to develop their 

creative thinking to the extent that when they are college 

I I 
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students , they are using their full capabilities to crea-

tively research topics and not just regurgitating the 

material . :rf the gifted receive tr "l·ining in their ele-

mentary and secondary education their self-confidence 

to manage self-directed learning wil l  grow. 

Counseling the Gifted 

Gifted chil dren are often set apart because ·their 

ideas are different and they f ind themselves alone or 

isolated. They depart from self-centered concerns and 

values earlier than other students of  the same age. The 

highest functioning of able people requires a high degree 

of mental health. Table 5 contains a list of· character-

istics and correlating problems of gifted chi l dren. 

(Bridges 1973) 

Gifted children require specialized teaching and 

counseling to enable self-actualization to their highest 

unique potential s .  A program of counseling at the elemen-

tary and junior high levels should include techniques to  

increase communication and to  develop a c learer self- imag e .  

Efforts t o  increase and to  secure self-esteem , to  improve 

decision-making ability,  to be more receptive to  new ex-

periences , and to  be better equipped to cope with success 

as wel l  as failure should be made . ( Streich 1972 ) 

Gifted children will be encouraged to do their best 

I I 
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Tabl e  5 

Characteri stics and Correlating Problems of  Gifted Children 

Characteristics 

critically observes ,  analyzes 
skepticism 

empathy response to people ;  
leadership capabilities 

intellectual intere s t s ,  
intellectuality 

large vocabulary; verbal 
facility,  high retention 

originali t'y 

scholarliness 

thinks with logical systems , 
objective , rational problem 
solving 

Problems 

teachers feel threatened , 
peer censure,  try to si­
lence discussion , argu­
mentative 

rejection causes intense 
react ion,  may seek to  
dominate rather than un­
derstand 

snobb ishness ;  l imited re­
cr.eational out l e t s ,  
boring other s ,  intoler­
ance for others 

inappropriate level of 
communication, dominates 
class discussion, unnec­
essary elaboration 

perceived as "off the 
subject" by others , rad­
icalism ,  frequent breaks 
with tradition 

anti-intellectual reac­
t ions by peer s ,  stuffi­
nes s ,  pedantry 

disregard for intuit ive 
retrospective , or sub­
j ec t ive solutions , rejec­
tion of belief , revolu­
t ion as methods (Kough 
1955) 

1 



through values clarification and leadership development 

activities . 
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CHAPTER I I I  

PROGRAM PROPOSAL 
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The program described in this section was developed by 

the author in accordance with Article 1 4 .  A-1 of the School 

Code of I l linois and 11 I l l inois Guidelines for Gifted" . 

The program i s  a proposal to  be implemented by the 

South Eastern Special Education District , Ste. Mar i e ,  Il­

l inoi s ,  for students grades two through twelve. 

The program wil l  be housed at Olney Central College , 

Olney, I l l inoi s .  Olney Central Col l ege was chosen as the 

sight for the gifted program because it  is  a centralized 

location for the twelve school districts.  It  would also 

e l iminate any rivalry that might occur for one school being 

selected over another school . The campus at Olney Central 

College i s  large with facilities  and equipment that elemen­

tary and secondary schools do not possess .  Since Olney 

Central College i s  a community college , use of the building 

would be free or have a nominal charge . 

The Director of South Eastern Special Education District 

wil l  be the administrator in charge.  The Board of Directors 

of South Eastern Sp�cial Education District , which i s  com­

prised of two members from each cooperating school district , 

wil l  assume responsibility for approval in  the program 

for gifted students and any changes in i t .  The Board of 
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Directors i s  equivalent to a school board in its duties and 

responsibilties . 

Robinson ( Crawford #2 ) wi ll be the administrative dis­

tri c t .  There will continue to be two regional superinten­

dents for the gifted program s ince there are two regional 

superintendents for the special education cooperative . 

One regional superintendent supervises the counties of  Law­

rence and Crawford , which includes the administrative dis­

tric t .  The second regional superintendent supervises the 

counties of Richland , Jasper, and Clay. Olney , Ill inois is  

in  Richland County. 

The following individuals will  have duties within the 

gifted program : 

Director of South Eastern Special Education District 

Regional Superintendent--Lawrence , Crawford 

Regional Superintendent--Richland , Jasper, Clay 

Gifted Education Co-ordinator 

Financial and Grant Advisor 

Teachers--within the twelve districts 

Teachers--gifted teachers 

School Psychologist 

Social Worker 

Nurse 

Speech Pathologist 

The South Eastern Spec ial Education Director will  as-



sume responsibil i t ies for establishing the program and 

supervise the work of the Gifted Education Co-ordinator 

in program operation. 

'Ibe regional superintendents wil l  register the admin­

istrators ' ,  teachers '  and pup i l  personnels ' certificates. 

Certificates wil l  be registered in both regional super­

intendent ' s  offices since . the attendance center and ad­

ministrative office are i n  separate regions . 

An administrator is  needed in the building where the 

gifted program is to be housed .  A person who holds a 

Type 75 certificate wil l  be employed as Gifted l!lducation 

Co-ordinator . The posit i on wil l  be s ix-sevenths t ime. 
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1he Gifted Education Co-ordinator will teach one period per 

day in order t o  maintain contact with classroom work. 

'Ibe Gifted Education Co-ordinator wil l  be responsible 

for implementing and/or supervising the activities pro­

posed within the South Eastern Special Education District 

gifted program proposal . He/she wil l  also be responsible 

for fac i l i tating the development and manage the operation 

of the gifted program as an integral part of the standard 

school program and gifted service as an integral part of 

the standard school program. The Co-ordinator must also 

meet the inservice needs of the teachers of the identi fied 

gifted children by establishing an on-going staff develop­

ment program. Il1e training needs of individual teachers 
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of the identified gifted also need to  be considered. 

1he Gifted Education Co-ordinator shall also be re-

sponsible ·for : 

Determining the appropriateness for gifted children 
staffings 

Implementing gifted children staffings 

Developing and implementing a self-evaluation process 
for the gifted progr<;un 

Meeting all  t imel ines des ignated by the I l linois 
State Board of Education regarding gifted reimburse­
ment programs.  This wil l  also be done in  cooperation 
with the Financial and Grant Advisor. 

1he Gifted Education Co-ordinator shall also assume 

the role of the primary advocate for gifted education with-

in the district . 

He/she shall perpetuate : 

The development of g ifted education programs 

'lhe devlopment of  gi fted education services 

·1he growth of gifted education programs 

The growth of gifted education services 

1he Gifted Education Co-ordinator would be responsi-

ble for : 

Meeting all program goals and objectives set 
forth and agreed upon by the Illinois State 
Board of Education and the special education 
district pertaining to the program within the 
district 

Meeting all program goals and objectives as set 
forth and agreed upon by the I l linois State 
Board of Education and the special education 



district pertaining to the services within the 
district 
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A Financial and Grant Advisor will be used to  complete 

all financial forms and apply for additional funding. 

Olney Central Col l ege ' s  Dean of Institutional Advancement 

could act as the financial person. Ile would be responsible 

for completing and filing Clain for Reimbursement form. 

The methods of accounting shall be consistent with 

those prescribed by the I l linois State Board of Education. 

Financial records must be maintained for three years sub-

sequent to the conclusion of the program . 

The State Board of Educaion will give funding for only 

five percent of the school population. '!his  is  an arbitrary 

figure. Appendix K contains finanial forms that must be 

filed for the funding. Districts wil l  not be l imited to  

the number of students that may participate in the proposed 

gifted program as long as all students meet the criteria. 

The districts will increase their amount of contribu-

tion to  the South Eastern Spec ial Education Distri c t .  The 

districts will be allowed ten students as part of their base 

contribution. After ten students the districts wi l l  be 

required to contribute one percent more of their normal 

contribution for each additional student enrolled in  the 

gifted program. 

Local industries , businesses , and organizations will be 



contacted for financial support by the Financial Advisor. 

There are precedents for this with businesses , organiza­

tion s ,  and industries contributing financial support for 

building s ,  athletic equipment , and equipment for music 

departments .  They will also be asked t o  donate materials ,  

facilities , speaker s ,  and volunteers for the gifted pro­

gram. 
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The members of the teaching staff wi l l  be from the 

twelve participating school d i stric t s ,  teachers from out­

side the districts , and staff at Olney Central College. 

Priority will be given to  those who have experience in 

gifted education. The teachers ,  excluding Olney Central 

College staff� wil l  teach Reading , Art , Music , Foreign 

Languages ,  Spelling ,  Literatur e ,  English , Grammar , Social 

Studi e s ,  General Scienc e ,  Biology, Chemistry I ,  and Arith­

metic through Algebra I .  Staff from Olney Central College 

wil l  teach Physi c s ,  Calculu s ,  Trigonometry, Organic Chem­

istry, and Computers. The teachers from the college will 

hold certificates in their respective fields for elemen­

tary , junior high , and senior high. 

1bose persons employed as  teachers of the gifted shall 

hold the appropriate certificates.  They sha l l  also meet 

two of the three following requirements , excluding Olney 

Central College staff: 

Completed at least three semester or four quarter hours 



of college credit specifically in the education of 
the gifted child. 

Completed a summer training institute approved by 
the Illinois State Board of Education for teachers 
of the gifted. 

Have at least two years experience working with pro­
grams specifically for gifted children. 

Teachers involved in teaching in the proposed g ifted 

program shall write educational objectives , experience s ,  

and evaluation technique s .  They wil l  stress personalized 
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sequential education in obj ect ives , experiences , and eval-

uation techniques. Teachers will provide learning esperi-

ences for the gifted within and outside the classroom. 

Teachers in the twelve school districts who are trained 

and experienced in the use of screening and diagnostic in-

struments will screen all students who are recommended . 

for the proposed gifted program. A requirement for those 

who administer the tests will be at least six semester or 

eight quarter hous i n  testing and measurement .  

The regular classroom teacher will give a written 

report of academic performance ,  motor abi l i t i e s ,  and so-

cial status. 

A school psychologist with at least three semester or 

four quarter hours of college credit specifically in the 

education of gifted children will be assigned to the gifted 

program a minimum of two days a week . The school psycholo-

gist will assume responsibility for the selection and im-
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plementation of identification instrwnents and processe s .  

1be school psychologist will  counsel one-on-one and 

conduct group sessions , observe students ,  consult with 

administration and teachers , and evaluate and complete a 

case study for each student enrolled in the gifted program. 

1be school psychologist will complete the psycholog­

ical evaluation. He/she wil l  administer intelligence 

test s ,  achievement tests , personality inventories ,  and 

tests of creativity. A review of past school performance 

will also be completed. 

1be social worker wil l  counsel the gifted students 

also.  1be social worker will complete the case study of each 

student with a social developmental study. He/she will 

conduct follow up studies of s tudents as necessary . 

1be school nurse wil l  complete a health history in­

cluding a recent ( less than six months old)  vision and 

hearing screening . ( TI1e health history form and other 

forms to be used in the complete case study evaluation are 

included in Appendix L . )  

A speech pathologist will screen for language skills 

and any type of articulation problems. Speech services 

will  be provided if ·needed. 

1be South Eastern Special Education District personnel 

and Gifted Program personnel will cooperate with the State 

Education Agency personnel ,  Area Service Center personne l ,  

I 
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parents of  the gifted students ,  and the gifted students . 

Individuals who are involved with the gifted will con­

tinually be involved i n :  

review o f  the objectives 

evaluation of the objectives 

revision of the objectives 

review of the experiences 

evaluation of the experiences 

revision of the experiences 

review of evaluation techniques 

evaluation of evaluation techniques -

revision of evaluation techniques 

To be e l igible for participation in the proposed gifted 

program , a student will  be identified as gifted in  general 

intellectual ability.  The student must be at least s ix 

years eight months of age the first day of school ( Septem­

ber 1 )  and have completed the kindergarten and first grade s .  

The gifted child needs exposure to  a regular classroom-­

academically and socially. 

To consider a child for the proposed gifted program of 

South Eastern Special Education District two of three re-

quirements must be m·e t :  

Teacher recommendation. 

Students already participating in a gifted program 

The students must have received a composite of at least 

f 



85% on group achievement tests. TI1e figure of 85o/o 
i s  used because of the variance in achievement tests 
used in the 12 school districts , the manner in which 
the tests are administered (directions given and ex­
tent of direction s )  and the fact that the tests are 
administered to a group. 

The ascreening instruments will be administered to 

the students who meet two of the three criteria mentioned 

previous ly. To receive a case study evaluation a student 

must meet three of the four following criteria on the 

screening instrument s .  

An intell igence quotient o f  at least 120 must b e  ob­
tained on the Slosson Intelligence Test. 

On the Wide Range Achievement Test the student must 
score two years above grade level in Reading and 
one and a half years above grade level in Spell i ng 
and Arithme t i c .  

On the Peabody Picture Voacabulary Test-Form A,  the 
student must receive an intelligence quotient of at 
least 125 . 

On the Beery Buktenica Developmental Test of Visual 
Motor Integration Rest , the student should score at 
age level (up to  15 years of age ) . 

The AAMD (American Association on Mental Deficiency) 

Adaptive Behavior Scale--Public  School Version will be 

administered by the social worker. The parent and stu­

dent wil l  act as informants .  ( The student wi ll  answer 

questions when appropriate . )  The test is  presented ir. an 

interview format .  

Two intell igence tests wil l  b e  administere d :  

Stanford-Binet Inte l ligence Scale ,  Form L-M 
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Wechsler Intelligence Scale for Children-Re­
vised or Wechsler Adult Intelligence Scale­
Revised. 

The Stanford-Binet wi l l  be adm�.nisterd because i t  is  

a ghighly verbal tes t .  I t  also requires rote memory. 

It will be given t o  all student s .  

The Wechsler Intelligence Scale for Children-Revised 

wil l  be administered to gifted students through the age of 

16 years 1 1  months 30 days . The Wechsler Adult Intel li-

gence Scale-Revised will be used for students beyond this 

age. The Wechsler would be used because it yields three 

intelligence quotient s :  verbal , performance ,  and full scale . 

It i s  a better measure for gifted than the Binet which 

yields only one intel l igence quotient . 

The Leiter International Performance Scale will be 

administered to a gifted student who i s  deaf or hearing im­

paired for an intelligence quo tient . 

'lbe Peabody Picture Vocabulary Test , Form L will be 

administered to obtain a language quotient . ( The new Pea-

body Tes t s ,  Form L and M do not yield intelligence quo­

tient s . ) The gifted child ' s  receptive language skills 

wil l  be measured .  

The Wide Range Achievement Test will be admini stered . 

It will  allow the evaluator t o  �nalyze qualitative and quan­

t i tative data. TI1e Wide Range Achievement Test yields 

scores through a grade equivalent of 1 3 . 7 .  

I 



If there is  a question specifically on arithmetic the 

Key Math test will be administered . The Woodcock Reading 

Mastery Test will be administered for specific questions 

involving reading. For a complete study of school skills 

the Woodcock-Johnson Psycho-Educational Battery will be 

administered to all potential participants in the gifted 

program . 

A variety of personality tests can be used , but i t  

is  recommended that the Bender Motor Visual Gestalt Test 
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and the Themat i c  Apperception Test or Children' s Appercep-

tion Test be administered. The latter two tests let one 

learn about the studen t .  All of  the tests can be used to 

put the student at ease. To find out how the student feels 

about school the Education Apperception Tes t  is  available .  

The Good-Enough Harri s  Draw a Person could be used as 

a test for relaxation and to obtain a gross assesment of 

the nonverbal component of intel l igence . It  can also help 

establish rapport . 

A test of creativity such as Word Association could 

be used. 

Criteria for admittance to the proposed gifted pro-

gram after the psychological evaluation fol low: 

An intelligence quotient of at least 130 on the Stan­
ford-Bine t .  An intelligence quotient of  at least 
130 on the verbal section of the Wechsler and/or and 
intell igence quotient of at least 130 on the Full 
Scale.  



A standard score of at least 130 on the Peabody Pic­
ture Vocabulary Test , Form L. 

Achievement on the Wide Range Achievement Test of at 
least three years above grade p lacement in Reading , 
two years above grade placement in Spelling ,  and 
two years above grade placement in  Arithme t i c .  

I f  additional achievement tests are used , the student 
must score at least two years above grade placement . 

The Draw A Person should yield an age score two years 
above age leve l .  
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The personality tests do not yield age or grade score s ,  
but lend one t o  understand the student ' s  emotional 
health. The tests are subjective in nature and will  
be used t o  meet state requirements for tests  in  a 
gifted program. 

To enter the proposed gifted program , a potential 

student must meet three of the first four criteria l i s ted 

above. 

A multidisciplinary conference will be held following 

the evaluation. Persons who will be invited t o  participate 

in the conference will  be the parent ( s ) ,  teacher ( s ) ,  admini-

strator ( s ) , social worker , school psycholog i s t ,  nurse , and 

speech patholog i s t .  It  the parent ( s )  cannot attend , they 

wil l  be provided wr itten not ification of the results of the 

evaluation. If the student is  eligible for the gifted pro-

gram , a form letter will be sent to the parents whether 

they were in attendance or not . Appendix M has examp l e s  

of  form letters sent by districts t o  parents o f  gifted 

children in g i fted program s .  The parent ( s )  or legal guardian 

must give written consent for the chi ld to participate in 
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the proposed gifted program. 

Each student in the gifted program will  have an Indivi­

dualized Educational Program written. It wil l  include : 

a statement of present levels of performance 

annual goals 

short-term i nstructional objectives to  meet the annual 
goals 

appropriate objective cri teria 

evaluation procedures 

schedules for determining at least annually whether 
the short-term instructional objectives have been a­
chieved 

If the student is participating in the proposed gifted 

program when he/she is 16 years of age , the student will be 

permitted to take classes at Olney Central College for col-

lege credit.  Since the school year i s  nine months long , 

students may enroll in Olney Central College ' s  Kollege for 

Kids (an enrichment program) .  Appendix N has copies of 

summer schedules for the enrichment program at Olney Central 

College.  

Appendix 0 contains guidelines for an existing gifted 

program . 

! 



61 

CHAPTER IV 

SUMMARY AND RECOMMENDATIONS 

Sununary of Proposal 

Alearning experience started with the conception of 

creating a gifted program. The purpose of the filed · ex-

perience was two-fo l d :  

One , consult i n  program development accoding t o  the 
Rules and Regu l a t i ons to Govern the Administrat ion 
and Operation of Specia l Education 

Two , sati sfy personal goals 

Seeing children with above average intell igence 
receive special educational services 

Satisfying requirements to obtain the Specialist 
in  Education Degree 

Learning about the administration of South East­
ern Special Education District 

The author feels  there is  a need for the establishment 

of a full�time gifted program. Such a program would meet 

the educational needs of the s tudents it is designed to  

serve. Many schools presently have l imited special pro-

grams to meet the gi fted child ' s  need s .  Today only 3 5  

percent of the gifted population i s  served i n  the public 

school s .  

The proposed gifted program was developed i n  accordance 

with Article 14 . A-1 of the School Code of Ill inois and 

" Il linois Guidelines for Gifted" . I t  i s  to be implemented 

by South Eastern Special Education District for students 

{ 
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in grades two through twelve . 

The proposed gifted program wil l  be housed at Olney 

Central Col l ege , Olney , Illino i s .  The Director of South 

Eastern Special Education District will be the administra­

tor i n  charge . The Board of South Eastern Special Educa­

tion District will assume responsibi l ity for aaproval of 

the program and any changes wi thin i t .  

Two regional superintendents will work with the pro­

posed gifted program. The regional superintendent of Law­

rence and Crawford Counties i s  needed s ince Robinson 

(Cr #2 ) is the administrative district . The regional super­

intendent of Richland , Jasper , and Clay Counties i s  needed 

because Olney. i s  in Richland County. The teacher s ,  admin­

istrator s ,  and pupil personnel who work with the propo�ed 

gifted program wi ll  register their certificates in both 

regi<?ns. 

A Gifted Education Co-ordinator will be hired s ix­

sevenths time as administrator . He/she wil l  teach one peri­

od a day. The Gifted Education Co-ordinator wil l  be re­

sponsible for implementing the activities proposed within 

the gifted program. He/she must meet the inservice needs 

of the teachers of the identi f ied gifted. He/she will also 

be responsible for facilitating the development and manage 

the operation of the gifted program. 1he Gifted Education 

Co-ordinator wil l  assume the role of advocate for gifted 
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education within the distri c t .  

A Financial and Grant Advisor will be used to  com-

plete a l l  fi nanc ial forms and apply for additional funding. 

Accounting methods shall be consistent with those pre-

scribed by the Illinois State Board of Education. 

The I l linois State Board of Education funds only five 

percent of the school population for gifted. Districts 

within the Special Education Cooperative will not be l im-

ited to  the number of students that may participate in  

the proposed gifted program as  long as the students meet 

the criteria.  Districts wil l  increase their contribution 

to South Eastern Special Education District by one percent 

for each additional student beyond ten enrolled in the gif­

ted program. 

Teaching staff wil l  be from the twelve participating 

school district s ,  outside the districts , and Olney Central 

College staff. Teachers wil l  hold certificates within 

their respective fields for elementary, junior high , and 

senior high. Those employed as teacher s ,  excluding Olney 

Central College staff, shall  meet two of three require-

ments :  

Comp l eted at least three semester or four quarter 
hours of col lege credit spe c i fically in the education 
of the gif ted child.  

Compl eted a summer training institute approved by 
the Illinoi s State Board of Education for teachers 
of the gifted. 
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Have at least two years experience working with pro­
grams specifically for g ifted children. 

Teachers shall write educational objectives ,  experi-

ences , and evaluation techniques. Teachers will  provide 

learning experiences for the gifted within and outside the 

classroom. 

Teachers within the twelve school districts who are 

trained and experienced in the use of screening and diag-

nostic instruments will screen all students who are recom-

mended for the gifted program. 

A school psychologist will be assigned to the gifted 

program a minimum of two days a week . He/she will assume 

responsibi l i ty for the select i on and implementation of 

identification instruments and processes . 

The school psychologist will complete the psychologi­

cal evaluation. He/she will administer tests . The school 

psychologi s t  will also counsel one-on-one , con�uct group 
sessions , observe students ,  consult with administrators 

and teacher s ,  and complete a case study on each student in  

the gifted program . 

The social worker wi ll counsel the gifted students 

also. He/she wi ll complete a social developmental study 

of each student. 

The school nurse will compl ete a health history inclu-

ding a vision and hearing screening which is less than six 

I 



months old.  

A speech pathologist will screen all students pro­

posed for the gi fted program for language skil l s  and iden-

tify any articulation problem s .  

Personnel involved with the proposed gifted program 

wil l  cooperate wtih the State Education Agency personne l ,  

Area Service Center personne l ,  parents of the gifted stu­

dent s ,  and the gifted students .  

Individuals involved with the gifted students will 

continually be involved in review, evaluation, and revi-

sion of objectives ;  review, evaluat ion , and revision of  

the experiences ; and review, evaluation,  and revision of  

techniques .  

To be e l igible for the gifted program a student wil l  

be identified a s  gi fted in  general intellectual abi l ity.  

He/she mu�t have completed Kindergarten and the first 

grades and be at least s ix years eight months of age the 

first day of school ( September 1 ) .  

To be considered for the proposed gifted program 

two of three requirements must be met :  

Teacher recommendat ion 

Already participating in a gifted program 

Composite of at least 85% on group achievement 
tests 

If a student meets the requirements , he/she shall be 
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screened. 

After being screene d ,  a case study evaluation will be 

completed :.r the student meets thre·� criteri a :  

The student must obtain a n  intell igence quotient of 
at least 130 on the Stanford-Binet Intelligence Scale 
and must attain an intell igence quotient of at least 
130 on the Wechs ler Inte l ligence Scale for Children­
Revised or Wechsler Adult Intell igence Scale-Revised 
verbal or full scale . 

The student must attain a ·standard score of at least 
130 on the Peabody Picture Vocabulary Test-Form L. 

The student must receive a grade equivalent at least 
three years above grade placement on the reading sec­
tion of the Wide Range Achievement Tes t  and must 
score at least two years above grade placement on 
the spelling and arithmetic sect ions of the Wide Range 
Achievement Tes t .  I f  other achievement tests are 
used the student must score at least two years a-
bove age or grade placement . 

A mul t idisciplinary conference will be held following 

the evaluat ion. The results will be discussed along with 

recommendations . The parent ( s ) or legal guardian must 

give writ ten consent for placement in the proposed gifted 

program along with written consent for the screening and 

evaluation. 

Individualized Educational Programs wil l  be developed 

for each student in the program. Students who are sixteen 

years old and in the proposed gifted program may take 

classes at Olney Central College for credit .  The students 

can also participate in Kollege for Kids during the summer 

for enrichment . 
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Recommendations 

Presently there are no local monies within the twelve 

school dis�ricts of South Eastern Special Education Dis­

trict to fund the proposed g ifted program. A reduction 

in federal funds has forced a reduction in staff within 

South Eastern Special Education District and the twelve 

participating school districts . Programs have also 

been cut. 

With no money available for the proposed g ifted pro­

gram, gifted programming does not have t o  be put on a 

shelf.  There are several paths to take. 

Each district within South Eastern Special Education 

District can operate a gifted program on a small scale . 

Gifted programming could be in  one or more subject area�  

Part-time teachers can be reass igned to work with gifted 

students .  

Objectives can be modified.  Students should be al­

lowed to graduate early. Double promotions should be al­

lowed and the districts should set guidelines so that 

double promotion can be accompl i shed. 

1llere are instructional materials that the schools · 

already possess that can be used for gifted programming. 

'Ibere are numerous resource people in the area that can 

be brought into the school for lectures and demonstra­

tions . 
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Sectioning the students according to ability is ano-

ther way to offer gifted students a challenge. The gifted 

students can be moved at a faster pace and given enrich-

ment activities.  

Curricu lar changes can be made--offer Chemistry I and 

I I ,  Trigonometry, Beginning Calculus .  If students qualify 

according to grade s ,  teacher recommendation, aptitude tests , 

and achievement test s ,  the students should be allowed to 

take classes ahead of the usual time. The fol lowing is  an 

example : 

Normal time to  
take the class 

Class Early t ime to 
take the class 

Sophomore 
Sophomor� 
Junior 
Junior 
Senior 
Senior 

Biology 
World History 
Chemistry 
American History 
Physics 
Chemistry I I  
Advanced Math 

Freshman 
Freshman 
Sophomore 
Sophomore 
Junior 
Junior 
Senior 

TRS 80" s  can be used for gifted programming in all sub­

ject ' areas. I f  programs are individualized , students can 

set up programs on the computer. When classes are individ-

ual ized, there is an easier transi tion toward gifted educa-

ti  on. 

Money can be obtained if  one is dil igent . The fed-

eral and state governments are pres�ntly interested in pro-

moting gi fted education programs .  Money i s  awarded for 

gifted education through flat grants or appropriations per 

f 
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chil d .  School district officials should give serious consi-

deration to attempts to obtain public and private grants to 

promote edncation of the gifted.  

Communication can always be enhanced . A parent-teacher 

meeting should be held the first week of school to explain 

the goals for the year to  the parent ( s ) . Reports should go 

out with report cards i f  students are in a gifted program 

in addition to  other classes . Parents should be encouraged 

to visit  the school.  Tile local radio stations could inter-

view gifted teachers and administrators on their inf orma-

tional programs . Tile newspapers could also carry pictures 

and articles about gifted proj ects.  Channel 1 6 ,  WSIU,  could 

be used to have the teacher , administrator , and student ( s )  
. 

explain gifted programs to  viewers in the tri-state area . 
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Psychological 8ervices Report 

SOUTII EASTERN SPECIAL EDUCATION 
P.O.  Box 185 

Ste . Marie , I l l inois 62459 
PSYCHOLOGI CAL SERVICES REPORT 

STRIC'ILY CONFIDENTIAL FOR QUALIFIED PERSONNEL ONLY 

Name : 

Birthdate : 3.-14-69 

Eligibility : 

Sex : Female Age :  10-8 

School :  Elementary Grade : 5 Home District :. 

Parent s :  Home Address :  

Date of Contact :  1 1-30-79 

PSYCHOLOGICAL EVALUATION 

EVALUATION TECHNIQUES: 

Wechsler Intelligence Scale for Children-Revised : Verbal 
I . Q .  141 , Performance I . Q .  1 55+ , Full Scale 
I . Q .  1 55 
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Wide Range Achievement Test : Grade Equivalent Standard Score 
Reading 9.6 138 
Spelling 8 . 7  140 
Arithmetic 8 . 9  139 

RESULTS AND DISCUSSION : 

Based on resul t s  of the WISC- R ,  Valerie is  currently func­
tioning in the " Very Superior11 range of intelligence as 
defined by Wechsler . Relative to overall performance , non­
verbal abi l it ies are somewhat stronger than verbal .  The 
average mental age equivalent on verbal subte s t s ,  which are 
most relevant to academic performance , was approximately 
15* years . Achievement in  word recognition,  spell ing , and 
arithmetic vary from approximately a late eighth grade to 
late ninth equivalent.  

RECOMMENDATION S :  

Enrichment activi ties , programs for gifted children , or 
advancement to a higher grade placement (seventh) level 
for 1980-81 would be appropriate. 
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, School Psychol ogist Intern 
South Eastern Special Education 

, Supervising Psy�hologist 
South Eastern Special Education 

c c  ( 1 )  
( 1 )  
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JASPER COUNTY 

APPENDIX B 

ATTENDANCE CENTERS 

Jasper Unit District 

Newton High School 

Newton Elementary & Central Junior High School 

Hidalgo School . 

Rose Hill School 

West Junior High School 

Grove School 

Willow Hill School 

Yale School 

F.as:t Junior High School 

Ste .  Marie Elementary School 

Heritage Christian School 

St . 1bomas School 

RICHLAND COUNTY 

East Richland Community Unit District 

F.ast Richland High School 

F.ast Richland Middle School 

Central School 

Cherry School 

Silver School 

Claremont School 

Calhoun School 
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St.  Joseph School--Olney 

St.  Joseph School--Stringtown 

Olney Christian Fel l owship 

West Richland Community Unit 

Noble High School & Junior High School 

Noble Elementary School 

CLAY COUNTY 

North Clay Unit District 

North Clay High School 

North Clay Elementary & Junior High School 

Elementary K-1 

Clay City Unit District 

Clay City High School 

Clay City Elementary & Junior High School 

Flora Community Unit District 

Flora High School 

Flora Junior High School 

McEndree Elementary School 

Seminary School 

Lincoln Elementary and Junior High School 

Xenia Elementary and Junior High School 

LAWRENCE COUNTY 

Lawrenceville Community Unit District 

Lawrencev i l l e  High School 

Parkview Junior High School 
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Central School 

Lincoln School 

J..rlington School 

Brookside School 

St . Francisv i l l e  School 

St . Lawrence School 

Red Hill  

Red Hill High School 

Sumner K-4 & Red H i l l  Junior High School 

Petty Elementary 

K ,  5th & 6th Center 

Seed School 

Washington Elementary 

CRAWFORD COUNTY 

Hutsonville Unit District 

Hutsonv i l l e  High School 

Hutsonv i l l e  Elementary & Junior High School 

Palestine 

Pal estine High School 

Palestine Elementary and Junior High School 

Oblong 

Oblong High School 

Oblong Elementary and Junior High School 

Alleghany Wesleyan Methodist Church School 
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Robinson Community Unit Dis trict 

Robinson High School 

Nuttall Middle School 

Flat Rock Elementary and Junior High School 

Washington Elementary School 

Lincoln School 

New Hebron Chr i stian School 
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.APPENDIX C 

Objectives for the United States Department of Education ' s  

Office for the Gifted and Talented 

The Department of Education ' s  Office for the Gifted and 

Talented (OGT) addresses four primary objectives : 

Strengthening the capac ity of state educaion agencies 
( SEA ' s )  to de l iver services to gifted and talented 
children through local education agencies ( LEA ' s )  
and by other indirect mod e s .  

Strengthening the capacity o f  LEA ' s t o  del iver direct 
services to gifted and talented chi ldren. 

Strengthening leadership th�ough professional develop­
ment and training programs ( only one of every six tea­
chers of the gifted has had any formal training for 
this special work ) .  

Find ing through research and dis tributing wide l y  some 
answers to key questions concerning education for the 
gifted and talented . 

Under legislation ( PL 95-561 ) enacted in 1978 , OGT initiated 

the State-Admini stered Grant Program . This program al lows 

states to apply for two types of  federal funds : a basic 

minimum grant award open to al l states and additional grant 

awards distributed to about half the states on a competitive 

bas i s .  This seed money , 7 5  percent o f  OGT' s meager but 

highly leveraged $6.28 m i l l ion budget for fiscal year 1980 , 

is  designed to stimulate the investment of approximately 

20 state dcllars and 80 local dol lars for every federal dol-

lar invested . A full 90 percent of these state awards must 

flow through to local schools that compete successfully in 

a statewide competition. Fifty percent of these projects 
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must have a component for the gifted who are economically 

disadvantaged. 
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The remaining 25 percent of OGT' s budget is  for dis­

cretionary grant awards , including national model project s ,  

professional development and l eadership training in gifted 

education, statewide activities grants for further assis­

tance to less developed SEA ' s ,  and research and informa­

tion product s .  

States may also obtain funds for gifted education 

from a variety of sources in the federal governmen t ,  includ­

ing the Office of Indian Education ,  the Office of Bi l ingual , 

Title IV c ,  Tit l e  I ,  and the National Institute of  Educa­

tion. (Lyon 1981 ) 
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APPENDIX D 

CHARACTERISTICS OF THE GIFTED 

Ann Fabe Issacs , founder of th� National Association 

for Gifted Chi ldren,  lists the following characteristics 

for gifted chi ldre : 

Gifted children 

are curious 
have alarge vocabulary 
have long memories 
sometimes learn to read alone 
have ·a keen sense of humor 
are persistent 
l ike to collect things 
are independent 
are creative and imaginative 
are healthy and well-coordinated, some may be deli­
cate 
may be bigger and stronger than average 
sustain interest on one ormore fields over the years 
initiate their own activities 
develop earlier 
learn easily 
enjoy complicated games 
are interested and concerned about world problems 
.analyze themselves , are often self-critical 
like older children when very young 
are original · 
set high goals and ideals 
are leaders 
have talents in art , music , drama , danc e ,  writing 
use scientific methods of research 
see relationships and draw sound generalizationa 
produce work that is  fresh,  vital , and unique 
create new idea s ,  substances , and processes 
invent and bui ld new mechanic a l  devices 
often run counter to tradition 
continually question the status quo 
1o the unexpected 
apply learning from one situation to different ones 
solve problems on a superior leve l ,  divergently , 
and innovatively 
may appear different 
enjoy reading, espec ial l y  biography ( Isaacs 1976) 
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Joanne Rand Whitmore,  author , l ists the following 

characteristics for gifted children : 

the abil ity to form concP.pts 
the abi l i ty to do creative thinking 
wide variety of interests 

. power of induct ive and deductive thinking 
abi l i ty to improvise  
sensi t ivity to  problem s i tuations 
abi lity to retain and recal l information 
active imagination 
extraordinary insight 
curiosity 
originality in think ing 
power to generalize 
fluency of ideas 
increased vocabulary 
abi lity to memorize rapidly 
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abi lity to v i sualize objects in several dimensions 
relatively long span of attention (Whitmore 1980) 

Characteristics for teachers to look for in gifted 

students according to Kough follow:  

Gifted students 

learn rapidly and easily 
use a great deal of common sense and practical know­
ledge 
·reason out thing s ,  think clearly,  recognize 
relationship s ,  comprehend meanings 
retain what they have heard or read without much 
rote dril l  
know about many things o f  which most students 
are unaware 
have a large vocabulary which they use easily and 
accurately 
can read books that are one to two years in ad­
vance of the class 
perform difficult mental tasks 
ask many quest ions , have a wide range of interests 
complete academic work one to  two years in advance 
of the class 
are original in  thinking, use good but unusual 
methods 
are alert , keenly observant , and respond quickly 
(Kough 1955) 

I 



The relationship between intell igence quotient and 

popularity have been shown by a large group of invest iga­

tor s .  According to Doughty social characteristics of 

gifted are :  

The social status of  gifted children seem to 
show a relative decrease at the secondary leve l .  

Gifted chi ldren are able to  identify correctly 
the social status of others and themselves bet­
ter than the average . 
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Gifted children tend to  choose each other for 
friends when they are removed from the classroom 
for a period of time each day. 

Gifted children lose some general social accept­
ance when removed from the classroom for a spe­
cial workshop . 

Gifted children seem to  act as ego-ideals to the 
average chi l d ,  who chooses them even though he 
sees differences between himself and the gifted. 

Acceleration at the elementary level does not 
seriously affect their social judgement . 



APPENDIX E 

STANFORD-BINET AND WECHSLER INTELLIGENCE SCALES MEASURE: 

Stanford-Binet Intell igence Scale-Form L-M 

judgement and reasoning 
visual discrimi nation of incongrous elements 
social intel l igence 
general comprehension 
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verbal iazation of perceptual and ideational development 
conceptual thinking 
v isual-motor abil i ty 
visual-motor coordination 
verbal facil ity 
evaluation of semantic transformations 
divergent production of semantic implications 
divergent production of semantic units 
convergent production of semantic implications 
memory and concnetration 
auditory vocal sequenc ing 
language verbal fluency 
cognition of semantic implications 
cognition of semantic transformations 
relationship betwen cause and effect 

Wechsler Intelligence Scale for Children-Revised 

verbal comprehens ion 
perceptual organization 
directionality 
freedom from distractab i lity 
common sense 
attention 
arithmetic reasoning 
abil i ty to think abstractly 
verbal fluency 
perceptual and conceptual abilit ies 
analytical ab ility 
abi l i ty to see relat ionships 
abil i ty to perceive and analyze 

.... . 



APPENDIX F 

TEST TO IDENTIFY FOUR TYPES OF MENTAL FUNCTIONING 

Stanford-Bi net Intel ligence Scale 

Painted Cube Construction Test 

The Four Form Boards 

'nle Port��s Maze Test 

Picture Arrangement Test 

Pyle Marble Sorting Test 

. .  

Healy-Pentner Picture Completion Test (Whipple 1919)  

Stanford Early School Achievement Test 

Teacher Rating Scale 

Stanford-Binet Intell igence Scale-Form L-M 

Wechsler Intel ligence Scale for Children-Revised 

Wechsler Adult Intelligence Scale 

Iowa Tests of Basic Ski l l s  

Scholastic. Aptitude Test 

Preliminary Scholastic Aptitude Test 

Differential Aptitude Test 

School and Col lege Abi l i ty Test 

Raven ' s  Progressive Matrices 

Bennett ' s  Mechanical Comprehension Test 

Sequential Tests of Educational Progress 

Wide Range Achievement Test 

Peabody Individual Achievement Test 

Leiter International Scale 
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Key Math 

Woodcock Reading Mastery Test 

Woodcock-Jc·hnson Psycho-Educational Battery (Jackson 1980 ) 

• 
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Rer.onM$?ndat1ons ! More in•ervice to regu lar claa•rooa teacher• about gi f ted 
pt'ttRrau . 
All-in-all a terrific program, well organized. eneraetic etaf f .  Plenty of good 
things happenin� for gifted children.  
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APPENDIX II 

CHECKLIST FOR ADMINISTRATIVE STEPS 
FOR IMPLEMENTING A NEW PROGRAM 

READINESS 

1 .  Secure teacher volunteers . 

2 .  Collect curricular information ; circulate to faculty. 

3 .  Al low ample t ime for faculty to inspect and discus s .  

4 .  Organize teacher committees . 
• 

5 .  Help teachers understand requirements of the new cur-
riculum in their classroom instructional styles.  

6 .  Schedule some inservice training t o  bui l d  faculty con­
fidenc e .  

7 .  Identify teacher c l i ques and involve them. 

8 .  Involve the local district subject specialist from the 
very beginning. 

9 .  Try t o  interest at least two teachers per grade level 
to share the challenges of program change. They will 
encourage each other . 

SELECTION 

1 .  With staff, analyze the curriculum to be instituted. 

2 .  With staff, assess the instructional program of your 
school and construct a priority list  of needed innova­
t ions . 

3 .  With staff , prepare a descriptive statement of what 
each particular curriculum will be expected to  produce 
in terms of student and teacher behavior . 

4 .  Provide time for curriculum review and selection. Go 
visit other innovative adm inistrator s .  

I 
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5 .  Obtain outl ines and por t i ons of each program ' s  content , 
method s ,  and materials for your teacher s .  

6 .  Make sure there i s  storage space to  house the " stuff" 
of a potential new curriculum. 

7 .  Encourage teachers t o  try teaching a piece of  each 
"new" curriculum . 

EQUIPMENT 

1 .  Examine curricular hardware and software carefully 
before placing purchase order s .  

2 .  Try t o  talk t o  school people who are using the mate­
rial . 

3 .  Establish a procedure for teachers to doculment flaws 
in the new curriculum . 

4 .  Forward teacher reports to  curriculum developers and 
commercial vendors . Make sure all teachers using mate­
rials are aware of errors immediately. Share ideas 
for making the curricu l um better. Do this in staff 
meetings and through a news l e tter. 

5 .  Order complete hardware and software k i t s .  Every­
thing should be at hand. 

6 .  I f  the program requires expendables , establish a petty 
cash system for teacher ' s  use . 

WORKSHOP 

1 .  Form a teacher commi ttee t o  organize continuing com­
prehensive inservice training . 

2 .  Insure that workshop experiences are carefull y  bal­
anced with "hands-on" sessions included. 

3 .  Provide equipment for workshop sessions . 

4 .  Try to  obtain coll abora t i on with a local university to 
get col lege credit for your teachers participating 
in the workshop. 
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5 .  Ask innovating teachers what they want included in the 
workshop 

6 .  Evaluate working esperiences through personal involve­
ment . 

7 .  Organi ze relevant workshop activities.  

8 .  Schedu l e  summer workshop training for teachers and 
principals.  

INSERVICE EDUCATION 

1 .  Establish a series of  inservice workshops on the new 
curriculum during the year . 

2 .  Budget for A-V examples of teaching behaviors for the 
new curriculum , i f  avai lab l e .  

3 .  Obtain videao tape equipment , if  at a l l  possible . This  
i s  an invaluable teacher training tool as well  as a 
very effective classroom teaching tool . 

4 .  Provide consultants for innovating teachers .  

5 .  Establish a series of  grade level meetings with a con­
sultant . 

6 .  Investigate the use of "mini-courses" as an inservice 
education devi c e .  

ASSISTANCE 

1 .  Identify potential col laborator s .  

2 .  Put all col laborative agreements i n  wri ting .  Spell 
out everything--everyone ' s  roles and responsibilities.  

3.  Establish ways to assist teachers in  the acceptance 
and implemcntati �n of the new curriculum . 

4 .  Create a system for analyzing the role of any inter­
nal or external curriculum consultant and meet peri­
odically to refine and strengthen that role.  

5 .  Put some of your own schoo l ' s  money into the innovative 
program. 

! 
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6 .  Supervise the activity of the consultant i n  your schoo l .  

7 .  Schedule part o f  any provided consultant service for 
district inscrvice. 

8.  Request central office assistance in identifying 
services or change agenc ies.  

IMPLEMENTATION 

1 .  Install a sequential curriculum in only a few grades at 
once . 

2 .  Give the new program a fair trial by scheduling the 
time it needs to be taught . 

3 .  If necessary , obtain state department approval to teach 
an innovative program. 

4 .  Use the new curriculum i n  the manner prescribed by i t s  
creator s .  

5 .  Work with faculty t o  c larify instruct ional goals for 
each grade level . 

6 .  Conduct faculty meet ings designed to establish identity 
of  crucial prerequisites . 

7 .  Keep careful records of  your curriculum installation. 

8 .  Project maintenance costs overa three- to five-year 
period. 

MAINTEN�CE 

1 .  Identify and train teacher-leader s .  

2.  Plan a program to make use of teacher-leaders. 

3 .  llire a new or replacement teachers committed to teach 
the new curricul um .  

4 .  Budget money for rep l acement of expendabl e s ,  repair 
of �pecial equipment , e t c .  

5 .  Plan for activ i t ie s ,  publicity,  and dialogue that main­
tain much of the original innovative enthusiasm . 

I 



6 .  Remember that a continuous sequence of learning ex­
periences must be provided to pupils in the years 
that fol l ow the introductory year. 

7 .  Provide supportive assistance to new teachers under­
taking the new program. 

8 .  Distribute descriptive materials on the new curricu­
lum to all teacher applicants and personnel admini­
strators .  

9 .  Provide workshop and/or inservice training for new 
teacher s .  

ASSESSMENT 

1 .  Make plans for continuous evaluation of the new pro­
gram. 
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2 .  With teachers , set goals for pupil achievement , there­
by contributing to a coordinated instructional program. 

3 .  Document your disasters as wel l  as your successes . 

4 .  Explain new pupil assessment procedures to parents.  

5 .  Expect the quantity and qual i ty of  the innovative 
instruction to increase in subsequent years as teachers 
develop greater expertise . 

6 .  Ascertain that material s exist that are designed to 
assess pup i l  at tainment of objectives. 

7 .  Detern1ine questions that teachers want answered and 
insure their incorporation in the intitial evaluation 
plan. 

8 .  Col laborate with teachers t o  estab l i sh the importance 
of periodic review and evaluat ion. 

9 .  Prepare a schedule o f  times when teachers will pro­
vide data · on installation efforts .  

10. Organize data col lection to fac i l itate candid expres­
s i ons of teachers ' feeling s .  
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DEMONSTRATION 

1 .  Al low your teachers to help other schools innovate. 

2 .  Have aJ l financial facts ready to share with other s .  

3 .  Free teachers for informal discussions with observers.  

4 .  Work with teachers to organize a real istic demonstra­
tion program. 

5 .  Small " shows" a l low greater audience observation 
than very large presentations . 

6 .  Allow v i sitors to ta�k freely with teachers and stu­
dents .  

7 .  Invite the neighbors t o  see the new ·curriculum in ac­
t ion.  

8.  Publish a report on curriculum installation. (Mahan 
1972 ) 

·� 
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APPENDIX I 

CRITERIA TO BE CONSIDERED FOR ACCOUNTABILITY 

IN DECISION MAKING 

Whom will it  affect? 

Can it be easily implemented? 

What will  it cost in time or money? 

Will  it serve the purpose? 

Wi ll i t  serve the problem? 

What new problems wi ll i t  create? 

Wil l  happiness be achieved from the outcome? Why? 

What wil l  be the consequence? 

(Feldhusen 1977 ) 
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APPENDIX J 

ALTERNATIVE INSTRUCTIONAL MODES FOR TIIE GIFTED 

Contracts 

Learning Packages 

Learning Centers 

Independent Study 

Self-Paced Materials 

Role Playing 

Groupwork 

Lectures 

Speeches 

Trips 

Projects 

Simulations 

Textbooks 

Peer-Teaching ( Blackburn 1976 ) 
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CRITERIA FOR REVIEWING GIFTED 
LEA REIMBURSEMENT APPLICATIONS 
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It should be clearly understood that in order for a district to apply 
for gifted funds , said district must be able to demonstrate and docu­
ment that gifted students are being served through differentiated means . 

1 .  Compliance with requirements for completing the application 
form in accordance with the stated due date .  

2 .  Compliance with Article 14 . A  of The School Code o f  Illinois 
which requires that state dollars be allocated and spent on 
the basis of gifted children actually identified and served 
through differentiated programming , not to exceed 5% of the 
district average daily attendance for a given fiscal year. 

3 .  Compliance with the Rules and Regulations that Govern the 
Administration of the Gifted Program and the S tate Board of 
Education policy statement . 

4 .  Compliance with Gifted Application Guidelines regarding budget 
expenditures and staff requirements. 

5. The use of appropriate identification procedures .  

6 .  The specification of student objectives in behavioral terms 
which focus on appropriate learning of gifted students . 

7 .  The specification of activities related to differentiated 
instruction. 

8 .  The specification of appropriate evaluation procedures which 
identify both instrumentation and l�vel of success. 

9 .  A comprehensive description of the teaching strategies, admin­
istrative ar�angements and subj ect matter of the program. 

10. A program sunnnary that is suitable for publication. 

11 . A proposed budget that is congruent With the nature and scope 
of the intended program as reflected in the objectives . 

I 



ILLINOIS STATE BOA.RO OF EDUCATION 
Department of Specialized Educational Services 

Program Approval Section 100 North First Street 
Springfield, Illinois 62777 

FY 81 APPLICATION F O R  G I FTED F U N DS 
'iAME OF SCHOOL DISTRICT 

'iAME OF DISTRICT PROGRAM COORDINATOR 

�DRESS OF PROGRAM COORDIN.1-\TOR 

�RTIFICATION HELD BY DISTRICT PROGRAM COORDINATOR 

COUNTY 

P H O N E  

SECTION I - STATEMENT OF ASSURANCES ANO CERTI FICATION 

The applicant hereby gives assurances to the I l l inois State Board of Education that: 

.LV .L 

a. The method(s) of accounting for gifted reimbursement funds wi l l  be consistent with those prescribed 
by the I l l inois State Board of Education. All  gifted reimbursement program financial records must be 
maintained for a period of three years subsequent to the conclusion of the program. The I l l inois 
State Board of Education reserves the right to audit the financial records of all gifted reimbursement 
programs. 

b. Misrepresentation by the district or its official representative regarding the claim for reimbursement, 
or failure to comply after reasonable opportunity with regulations and/or guidelines of the I l l inois 
State Board of Education, wil l  result in termination of the preapproval agreement and the reim­
bursement shal I not be made. 

c. I n  the event the district is found to have misrepresented the use of funds for which.the district has 
been reimbursed, the district shali refund to the I l l inois State Board of Education an amount equal to 
that found to be misrepresented. 

The applicant hereby applies for state funds to provide activities and services to meet the special needs of gifted and 

talented children as prescribed by the Rules and R egulations to Govern the Administration and Operation of Gifted 
Education Reimbursement Programs. The undersigned hereby certifies that the information contained in this appli­

cation is correct and in compliance with the Rules and R egu lations to Govern the Administration and Operation of 
Gifted Education Reimbursement Programs. 

Name of Chief School Administrator 
(Print or Type) 

Name of Board Official 
(Print or Type) 

Date 

Date 

Signature of Chief School Administrator 

Signature of Board Official 

I have reviewed this application of the above-named school district and recommend it for filing. 

Nume vf Regional S11peri11renclt!nr 
(Print or Type) 

ISBE 18·01 ( 1/80) 

Dare Signarure of Regional Superi11rende11r 



SECTION II - ENROLLMENT LOCATI ONS 

A. Please indicate the number of identified gifted children for each grade level included in the proposed program (s). 

2 3 4 5 
GRADE LEVEL 

6 7 8 9 10 1 1  1 2  Ungraded TOTAL 

� Please list all attendance ..:enters in your district which are included in the proposed program(s) and the name of the teachers 

involved in the gifted instructional program at each attendance center. ( Use additional pages if necessary) 

ATTENDANCE CENTER NAME ISI NAME OF PERSONISI 

• 

2 



w 

---

SECTION IV - PROPOSED PROGRAM OVERVIEW 
INSTRUCTIONS: Please read each of the following statements, A through D. If the information requested in the statement has not changed from last year's application, check (v 
the box labeled "Information Same as was Submitted on Last Year's Application" and go to the next statement If the information has changed, please provide the requested data. 

A. For each category of giftedness which your proposed program(s) is to address, please provide the information requested in the following columns. (See Rules and Regulatior 
to Govern the Administration and Operation of Gifted Education Reimbursement Programs, Article V .) 

If information asked for on this page was submitted on an earlier application and has not changed, attach a copy of the previously submitted page. 

CATEGORY OF GI FTEDNESS SELECTION CRITERIA INSTRUMENTS CUT-OFF POINTS (if applicable) BRIEF DESCRIPTION OF PROCESS 
(general intellectual ability. and specific (criteria that will be used in iden· (names of tests, inventories. check- (point on each instrument which (steps that will be taken in applyin 
aptitudes) tification such as achievement tests, lists. etc. that will  be used for will  be considered minimal for selection criteria or in combining mul 

teacher recommendations. etc.) identification) acceptance into program) tip1e criteria) -

" 

' 

I 
I 
I 



B. Your objectives should be statements of what you expect students to learn or accomplish as a result of your gifted program .  These objectives should be stated in behavioral 
terms and should focus on the impact or outcomes of the program in terms of students. Your activities should be statements of how you intend to accomplish your objectives. 
For each objective listed, indicate in the Evaluation Procedures column, what instrument you will be using to measure the objective and what level of success you will con­
sider satisfactory. Please be sure your responses to these columns are precise and clear. If additional copies are needed, please reproduce this page. 

If information asked for on this page was submitted on an earlier application and has not changed, attach a copy of the previously StJbmitted page. 

OBJECTIVES ACTIVITIES EVALUATION PROCEDURES 

• 

� 

-
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In paragraph form, describe your program in respect to the following areas: 

lfinlormation asked for on this page was submitted on an earlier application and has not changed, attach a copy of the previously submitted page. 

l Administrative arrangements (i.e .. grouping procedures, frequency of contact , site, etc.) 

! Subject matter (i.e., differentiated curriculum in individual content areas, interdisciplinary, etc.) 

. Teachir'lg strategies (i.e., individualization, independent study. small group discussion, etc.) 

• 

Aease provide a one or two paragraph overview of your proposed program. This paragraph description may be used for publication 
so be as precise and grammatically correct as possible. 

If information asked for on this page was submitted on an earlier application and has not changed, attach a copy of the previously submitted page. 



en 

Check one: 

D Initial Application ( 1 1 )  

D Budget Summary Amendment (12) BUDGET SUMMARY AND PAYMENT SCHEDULE 
Gifted Educatiion Program 

... -· . .. .. ·-· 

Tot•• Of'•nt 
$ \;.AFl'"YOY•r P' -· ·-· 
s ' . 
Current Funds 

$ 
INSTRUCTIONS: Check the appropriate box in the upper left hand corner to indicate the purpose for which this form is being submitted. Refer to Gifted Education Guideline 

for completion instructions. 
CODE (Rcgion·County·District·Type) EDUCATIONAL SERVICE REGION !D ISTRICT NAME I DISTRICT NUMBtR 

.....: BUDGET SUMMARY PAYMENT SCHEDULE w 
2 u · EXPENDITURE ACCOUNTS uO SALARIES CONTRACT AND OTHER TOTAL PAYMENT MONTH(S) REQUEST :i <f z  - Office U• Only -

(1) (2) (3)  (4) (5) 
01 z A Salaries tor Instruction - ,, 02 0 B Textboo ks 1 July and August $ - t- (11) 03 u o  c 1nstruct1onal Materials - => o  D Tit le I Reference Books \ 04 a: _  !needed in p rogram! 2 September ' - t-

E )g�l:e�ct1���a!uEd�g��:r,t (121 05 (/) ' � I - Teacnin� �uppl1es anf. all other < 06 F expense or I nstruc t on 3 October f 
07 2 1 1  Attendance Services i. (83) 

08 212  Guidance Services 4 November i . 
09 2 1 3  Health Service� - (84) 

10 214 Psychological Services 5 December 
1 1  215 Speech and Audio Pathology Services � (85) . 

r · 1 2  221 Improvement of Instruction · 6  January • 
UJ (16) ..1l ��N A Li brary R esour ces � 

...1.i 05N B Audiovisual Eaulpment 7 February {\...I_ � J .-..• i W O:<'< 
15 �w c Audiovisual Materials .. . (87) (/) 
16 230 r.oneral Administration 8 March 

., 
* <ia> 1 7  240 School Adm1n1strat1on 

' 9 April l . . 18  253 rnn�truct1on and Remodelin<i I 
19  254 l"'lner11t1nn and Maintenance 

(89) ' I. " 
20 255 Puo1I T ransnnrtat ion 10  May f. 
21 256 i:nnn Services "" (90) 

22 ::>90 c . '""'"''no Services · Other 1 1  June 
" • "'� ,l· 

, " (tlJ 23 300 Commun1tv Services ·. . " 
24 410 niff11 .. nn . Title IV Part C -.:i. · � 

1 2  July and August · l< . 
25 ' Total Direct Costs $ $ $ (92) 

26 Annroved Indirect Corti ' �'i . '�;.�,}�'. ·� TOTAL $ 
27 TOTAL PROJECT BUDGET $ 

I have checked and approve the facts, figures, and representations in this form for the Gifted Education Program. 

Dare Signarurt of District Superintendent 



107 .. 
fRSONNE L METHOD (Acct. 100Ai 
1111 expenditures for cert1f1ed personnel. If the Personnel Method is used, omit Parts B and C. Attach documenta· 
•1ha1 �rsonnel meet requirements stated 1n Rules and Regulations that govern the operation and administration 

$ Gifted ro9rams 

RJDGET FORMULA FOR CALCULATING ESTIMATED MAXIMUM RE IMBURSEMENT (if not using A above) 

1. Total ADA of district for FY 80 ... . . . . . . . . .  - . ..  - ... - .. . . .. .  - . - . . .. . .. .. . . .. . . .. .. ... ... . . .  

1 District's 1979 Equalized Assessed Valuation · · · · · - - - - - · - - - - - - · - · - · · · · · · · · · - · · ·  

l District's 1979 Equalized Assessed Valuation Per ADA • - - - - - - • • • • • • • • • - • • - - - • • • • • • 

� Reimbursement Factor Based on Equalized Assessed Valuation • • • • • • • • •  - • •  - - - • • • •  - . • •  n• hctor 1" l·i lg� If�:��� g�r��: t��nPff2'.ggg per pup!' 1.4 for S9,ooo but 1es1 th•n s12�000 per pupll 
• or , bu less th•n , per pup I 1.5 for less th•n $9,000 per pup I 

t Compute ADA of Participating Students in the Program (not to exceed 5% of district ADA) • - • 

l Compute the following formula: $100. X Line 4 X Line 5 = Estimated maximum reimbursement 

DETAIL BUDGET BREAKDOWN (if not using A above) 
ACCOUNT NAME ACCT. '#:- SALARIES CONTRACT AND OTHER 

lfRUCTI ON pnCoor. lOOA 

�ls/Equipment 
llwuctional 100C 

lllifessional lOOF 

mructional Equipment lOOE 

•Account 100 

IRQVEMENT OF INSTRUCTION 
�tute Pay 

t Curriculum Planning 221 

l lnservice 221 
llO Teachers 

t Curriculum Planning 221 

� lnservice 221 
11111 and Expenses 

t Mileage 221 -
l Meals 221 

t Codging 221 

lll'tant Fees and Exp. 221 
pration Fees 

t lnservice 221 

� Conferences 221 

lilq and Scc•ing 221 

•1Tuition 221 

Iii Account 221 

•inrmation 1230 
�Account 230 

"AL PROPOSED BUDGET 

J 

-.,,. I .., I .,. ,  I 

TOTAL STATE FUNDS 

. 



Family Dat.'1 

Child ' s  Name 

Birthdate 

Address 

Place of Birth 

Father ' s  Name 

Employment 

Mother ' s  Name 

Empl oyment 

Siblings 

Name 

Name 

Name 

Stepfather 

Stepmother 

APPENDIX L 

CASE STUDY FORMS 

Sex 

Phone 

. Age 

Age 

Grade 

Grade 

Grade 

Age 

Age 

108 

Age 

Education 

Bus i ness Phone 

Education 

Business Phone 

Age 

Age 

Age 

Education 

Education 

Age when parents were separated , divorced , or deceased. 

If  deceased,  caus e .  



Prenat a l  and Birth History 

While you were pregnant with this chi ld were you under a 
doctor ' s  care? 

During this pregnancy did you have : 

anemia 
elevated blood pressure 
toxemia 
swollen ankles 
kidney disease 
heart disease 
bleeding 
measles 
German measles 
vomit ing 
medication during pregnancy 
emotional problems 
threatened mi scarriage 
early contractions 

Yes 

How many hours from first contraction to birth? 

Were you given medication? 

Did you have natural childbirth? 

Was labor induced? 

Were you under anesthesia during childbirth? 

Was this a breech del ivery? 

Was the delivery unusual in any way? How? 

Did you have a cesarean? Compl ications? 

Did this baby have : Breathing problems? 
Cord around neck? 

Did this baby cry quickly? 

Was the baby ' s  color normal? 

Was oxygen used for the baby? 

Was the baby premature? 

No When 

108 



Birthweight 

Has your child Had : 

Measle� 
German measles 
Mumps 
Chicken pox 
Whooping cough 
Diptheria 
Flu 
Meningitis  
Encephali t i s  
High fever 
Abscessed ears 
Allergy 
Convulsions 
Injuries to head 
Other injuries 
Other il lnesses 
Hospitalizations 
Operations 

Length 

Yes No Age 

Does anyone in your family have any of the following con­
ditions? Who? 

Hearing loss 
Cleft palate 
Epi lepsy 
Head injuries 
Upper respiratory infecti ons 
Hereditary diseases 
Congenital anomal ies 
Emotional problems 
Diabetes 
Kidney trouble 
Heart trouble 

Developmental History 

Age sat alone Age crawled Age stood alone 

Age walked unassisted Age started using words 

Age spoke in sentences 

l�s your child ever been unconscious? 

109 



Health Informat i on 

Insofar as known, what kinds of  health problems does the 

chi l d  have at the present time? Explain. 

Is your child presently taking any medication? Explain. 

Social History 

�1at family members are currently reading at home? ( ag e ,  
name , relationship) 

I�w does the child spend his spare time? 

What responsibilities/duties are expected of the child? 

In  what other. places has this child attended school? 

1 1 0  



EVALUATION CONSENT 

I ,  , consent to  the case study 
evaluation that is being recommended . 

I have been advised of my rights and my child ' s  right s .  

1 1 1  

Parent o r  Guardian Signature 

Date 

Witness 



SCHOOL REPORT 

Name Age Grade 

School Home District 

Teacher 

Describe the student ' s  present funcioning . Please pro­
vide relat ive information to both academic and social/ 
behavioral functioning .  

Academic : 

Social/Behavioral 

Teacher ' s  estimate of current school achievement 

Word Recognition 

Reading Comprehension 

Arithmetic 

Spell ing 

Language 

Social Studies 

Science 

Writing 

Art 

Physical Education 

1 1 2  

I I 



Communication Techniques 

West �id2lnnb <.iLommunit� 1l:lnit ,cqools 

�oble, �llinoi• 62868 

November 30 . 1 9 8 1  

Dear Mr . & Mrs . 

Your child has been selected to 

J. J.u 

par t icipate in our gifted program . According to our 
cri t eria , your c h i l d  qua l i f i e s  as gifted based on academic 
achievement and t e s t  results from the SRA Achievement 
Te s t .  Our goal for the gifted program is to introduce 
your child and 16 others in 4th , 5th and 6th grades who 
qualify to par ticipate in the g i fted program to the 
new and fast moving world of computer programming . 

The gifted program was approved last Spring to 
take effect this school year , with the funds that we 
received f·rom the g i fted grant from Springfield and 
local money from our di s t r i c t  we were able to purchase 
an Apple II Plus Computer with a power disc drive . 
The computer is located in my office and the students 
w i l l  spend t ime with the computer learning computer 
language and program technology along with a "buddy" , 
approx�ma tely 30 minutes three days a week. 

I f  you have any ques t ion s , please c a l l  the 
grade school at 7 2 3 - 24 1 5 .  

Sincere ly . 

Chuck Lowe l l , Principal 
West Richland E l ementary 



. : 1 1 4  
111lest �U�qlnnb Qtommunite 11lnit aiSclzoolll 

�obit, �llinoi• 62868 

January 2 1 ,  1 9 8 2  

Dear -ME- .  & Mrs : 

Your child has been selected to 
participate i n  our g i f ted progr am. According to our c r i ter i a ,  
your child qual i f i e s  as g i f ted based on academic achievement 

· and t�s t results from the SRA Arhi evement Tes t .  Our goal for 
the gi f ted program i s  to i ntroduce your chi l d  and 36 others in 
4th , 5 th ,  6 th ,  7 th ,  and 8th gr ade.s who qua l i f y  to par t i c i pate 
in the g i f ted program to the new and f a s t  moving world o f  
computer programming . 

The g i f ted program was approved l as t  Spring to take 
e f f ec t  this school year , w i th the funds that we received from 
the g i f ted grant from Spr i ngf i eld and local money from our 
d i s t r i c t  we were able to purchase an Apple II P l u s  Computer 
wi th a power d i s c  drive . The computer i s  l o c a ted i n  my o f f i c e  
and the students w i l l  spend t i me w i t h  the computer learning 
computer l anguage and program technology along wi th a "buddy" 
approximately 90 minutes a week. 

· 

I f  you have any ques tions , please c a l l  the grade school 
at 7 2 3- 2 4 1 5 .  

S i n cerely , ·  

Chuck Lowel l ,  P r i n c i pa l  
Wes t Richl and E l ementary School 

! 



NORTH CLAY ELEMENTARY And JR. HIGH SCHOOL 1 15  

Dear ?a.rents : 

UNIT DISTRICT 25 
RAY J. GREEN. Principal Phone 66S·3513 

Box 2'1!> 
LouJsv1Ue. Dllnols � 

S epteQbcr 3 ,  1 980 

'lhis letter is an introduction and a f ollo\·!-up of our test­
inc ��OGrarns to identify students that do well in mathe�at ics . 
ror t�1ose students t�at qualify ' \·!e have theri part icipating 
in 2.n exccllerated oat:: pror;ran . l·!ost of the work req_uires 
t!:at students \·1ork inC.e?endently <lnd at their m·m rat e .  

Cur ;.cals for t:iese students 2.rc t o  increase their 1cn0t·1ledge 1 ·.• . ... �� , -� +}� f' i el d 2-.._ r'. .:..0 1" n c·re•:"<"C . .:.,',-.. � . .-l1"_ ,..,_ Qt, _i v..,,_ + _i Qn +o n··-.e l l  _ • \, • •  � : .• -• \, 1 - - , •• •·· -· V • •• J '" > • o,;:, L I CC u \, _ _.· •• J _ •• 

�, .,_. ( ! ' • •• 

2o-.r so::-.e students , !.lat�: c .. mes easier t�1e.n being able t0 \·;ork 
indepe�:cently ; there·::-:-r e ,  it i's very important fo-.r � -::.-..:C.ents 
tc be �-.r�:perly r.iot i·h ··: 2c and r::onj.tored i·!hile i::. �::is ;::-·:)graT . 

It is s ·.;.;gesteC. that �:::s.::-ents neet ,.,,i t'1 their c�A_ i l d  ' s  teacher 
ar�c: °CC c.2.SCU.SS the Ct.:;:."'.�Crns "'OU 1:-!8.·: i:ave . ;_ nDCintrne:-;.ts -;::.2..7 .., '- - - '-0� cb-=;�:.::sd oy co;ntc..c�i:13 your child ' s  tec..ci1er or t!-1:::::-0-..�g� 
7�-.r-- c ,..·.- ,.. r- 1  Of..L...i::- ; c e f or r-: � _ ;; -::; 9 7> )  "'�-- ..., __ . _ ..., ___ - . �': - ,.,., .,;..; / . 

Sh.-3.r=- ·= s  S tortzur;i 
Giftec Coordi�ator 

36 
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NORTH CLAY ELEMENTARY And JR. HIGH SCHOOL 

UNIT DIS'fRICT 25 
RAY J. GREEN, Principal Phone 4565-3.$13 

Box 279 
Louisville. Illinois 628$1 

September 22 , 1 980 

ABC ' s  for Par.ents of Gifted Children : 

AllC\·1 your child experience using ma theme.tics at hor:?e . Ee:i.­
tio!: t:-:e size of container s , such as pints of cream and hc.lf 
gallor..s of mil1<:. Encourage help when you bake , lay carpet 
or tij_e , or seed or fertilize the J.a\·m ,  and alJ.m·r your child 
to ac�ually measure ingredient s ,  areas , or quant ities of 
���erial . U s e  the �etric system of measurement to incre��� 
: . i ! · ·· ·:: ! . cl ' �: kri O\·/l P.di:'� �.nd 1 1 �:r: . n r l h c:  mn i.r.i� ny :> t c n .  
Before a shopping trip , encourage compaxison of prices and 

· quanti�ies marked on containers to de termine the best buys • 

.. �lJ_o,,.; -::1.e child t o  purchase an i tern and figure out the 
chan[;e to be received. Other ways to help children apply 
thei'!' ;rc':Ting knm·1led.ga of mathemat i c s  to practical situaticr.:.s 
arc :  �e tt ing them double check the addition on groce�y �a�es , 
rnana.r.e z.llo',·1anc e ,  re8.d ther:.iometcrs , baror.i8ters , or eve!! s-:o; 
watc�es . Let them calculate aGe , weight , height , and dime�­
sions . �hey can also figure gas purchases , �ileage , tQ:ls , 
a�d c��er tri� expe�s es . 

Carci. t;a�;,es , bingo , 0.:.):.-!inoes , toy te lephones ,  board gc.nes , 
ca}_e�-:c.c.::s ,  c.nd clocks ,.,i tl"! larr;e numbers all can ne l u .:a"Jilic.r­
ize :;c.'!..::" child with �1:.e world of nu.r.ibers . A small inexpe?: s iY9 

· hand c e..lcu.la.tor can ()e a good " t o y .  a 

Cha.rJ. e s  Stortzum 
Gifted 0oordinator 

37 
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ABE-1 60-02 

BUC-172-02 

ELM-1 12-01 

ENG-050-07 

ENG-050-08 

ENG-050+09 

FUM-131-03 

HIS-173-01 

MTH-020-02 

MTil-020-02 

MTH-020-03 

APPENDIX N 

ENRICHMENT CLASSES FOR THE GIFTED 

Reading and Speech Development 

Small Business Management 

Basic Electricity 

Writing Lab 

Writing Lab 

Writing Lab 

Music Fundamentals 

Civ i l  War & Reconstruction 

Developmental Math I I  

Developmental Math I I  

Developmental Math I I  

MTII-020-04 Developmental_ Math I I  

MTll-020-05 Developmental Math I I  

MTH-191-01 .  Computer Programming in BASIC 

PII0-113-01 Basi c  Photography 

RDG- 1 1 1-04 Speed Reading 

SCI-010-02 General Science 

TYP- 1 1 1-01 Typing I 

Olney Central College Summer 1981 

1 1 7  

2 

2 

3 

2 

2 

2 

4 

3 

2 

2 

2 

2 

2 

2 

3 

2 

5 

4 



Surruner 1982 

ABE-140-21 

ABE-140-22 

ABE-140-23 

CSC-163-21 

ENG-050-21 

GER-1 13-21 

IND-020-2 1 

IND-020-22 

IND-020-23 

IND-020-24 

IND-020-25 

IND-020-26 

IND-020-27 

IND-020-28 

IND-020-29· 

IND-020-30 

IND-020-31 

IND-020-32 

MTil-020-21 

MTH-020-22 

MTH-020-23 

MTil-020-24 

RDG-010-21 

RDG-0 10-22 

Enrichment reading , grades 1-5 

Enrichment reading , grarles 1-5 

Sign language ,  grades K-3 

Kids to the rescue , grades 1-5 

Writing lab 

Conversational German 

Art , grades 6-9 

Arts & Crafts,  grades 1-5 

Creat ivity for preschoolers , ages 4 , 5 ,  & 6 

Creativi ty for preschool ers , ages 4 , 5 ,  & 6 

Industrial art s ,  drafting, grades 5-10 

Industrial arts & crafts , grades K-8 

Industrial arts & crafts , grades K-8 

Investigating l iving thing s ,  grades 6-8 

Introduction to  music 

Tutoring 

Introduction to typing 

Social studies,  grades 6-12 

Enrichment math, grades K-5 

Enrichment math,  grades K-5 

Enrichment math , grades 6-12 

Introduct ion to micro-computers , grades 6-12 

Folk tales & mythol ogy, grades 6-9 

Little House on the Prairi e ! ,  grades 4-6 

118 
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2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

1 

2 

2 

2 

2 

2 

2 

2 

2 

2 



RDG-010-23 Primary phonics 

RDG-010-24 Intermediate phonics 

RDG-010-25 Speed reading , grades 6·-12 

SPA-1 13-21 Spanish,  grades 1-5 

Second Session-July 20 - August 12  

1 1 9  

2 

2 

0 ' 

2 

ABE-140-21 Little House on the Prairie I I ,  grades 4-6 2 

ABFr-140-22 Sign language , grades 4-6 2 

ABFr-150-21 Enrichment reading 2 

ABE-150-22 Enrichment reading 2 

CSC-1 63-21 Kids to the rescue , grades 6-9 2 

ENG-050-21 Writ ing l ab (grades 6-12 ) 2 

ENG-050-22 Creative wri ting ,  grades 4-12 2 

ENG-050-23 Newswriting ,  grades 6-12 2 

IND-020-21 Art , grades 6-12 2 

IND-020-22 Arts & Craft s ,  grades 1-5 2 

IND-020-23· Creativity for preschoolers , ages 4 , 5 ,  & 6 2 

IND-020-24 Creativity for preschoolers , ages 4 , 5 ,  &6 2 

IND-020-25 Animals with backbones , grades 6-8 2 

IND-020-26 Introduction to  music 1 

IND-020-27 Thinking ski l l s ,  grades 5-12 2 

IND-020-28 World history, grades 6-12 2 

MTH-020-21 Enrichment math , grades K-5 2 

MTII-020-22 Enricluncnt math , grades K-5 2 

MTil-020-23 Intro . to micro-computers , grades 6-12 2 

RDG-010-21 Speed reading , grades 6-12 2 
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RDG-010-22 Li terature for young people,  grades 2-6 2 

SCI-163-21 Chemicals , rock s ,  & fossil s ,  grades 6-12 2 

SPA- 113-21 Spanish,  grades 6-9 2 

! 



APPENDIX 0 

GUIDELINES 
PROGF.AM FOR TIIE GIFTED 

FLORA COMMUNITY UNIT DISTRIC'IYJ35 SCHOOLS 
Flora, Ill inois 

(Revised October 1978 ) 

121 

I 
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GENERAL PROGRAM GOALS 

1 .  To apply uni form identificat ion criterai and proce­
dures for all students in teh school system in the 
areas of general inte l lect , specific academic aptitude , 
creative thinking ,  visual and perfomr ing art s ,  leader­
shi p ,  - and psychomotor abil ity. 

2 .  To stimulate students to understand and util ize a 
hierarchy of thinking levels  based on Blooms ' Taxon­
omy. 

3 .  To stimulate increased entusiasm and interest within 
the staff in the peculiar needs of the gifted studen t .  

4 .  To assimulate and distribu te information about the 
program and the nature and needs of the gifted child 
sa as to generate interest and concern in the publi c .  
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RATIONALE 

If a major purpt;se of  American education i s  to meet 
each chil d ' s  indiv idl,a l needs , then the inte l l ectually 
gifted require the same consideration as those who are slow 
learner s ,  handi capped , economically disadvantaged, or 
emotiona l l y  di sturbed . Research reveals that there are 
approxj mat e ly one and one-half to two m i l J ion gi fted child­
ren i n  the United States which means that between two and 
three percent of the students in any given classroom fall 
into this category. It is an alrming fact that between ten 
and twenty percent of the gi fted students become high school 
dropouts and a much larger number never attend college . 

The efforts of  concerned ed�cators and legislators 
have l ed to the allocation of special funds for "gifted and 
talented children" . The school s  of Fl ora Community Unit 
#35 support the philosophy that each individual develop 
his abi l ities to his ful l  potential , therefore , the program 
for gifted i s  developing. 

This program wi l l  serve as a guide for the teacher. It 
will be an aid in identifying the gi fted in each classroom . 
It  w i l l  serve · as a basi s  for the developing program for 
the gifted in the Flora Community Unit #35 School s .  

1 
I 
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INTRODUCTION 

In October 1977 and October 1 978 , a planning committee 
was formed for the purpose of developing a pol icies and 
procedures statement for identifying gifted students in 
kindergarten through sixth grade in Flora Community Unit 
#35 in three talent areas : General Intellectual Abi l ity , 
Specific Academic Aptitudes and Creativity. 

The following purposes were defined by the committee : 

1 .  Develop indentificati on policies and procedures 
for K-6 in the areas of general intel l e c t ,  spe­
cific academic aptitude and creativity talent 
areas . Incl uded wil l  b� suggested criteria for 
identification of gifted students in these areas. 

2 .  List suggested activi t ies for identified students 
in the above areas . 

3 .  Assimilate and dis tribute information about the 
program in order to stimulate teacher interest 
in t�e gifted program. 

4 .  Encourage teachers to  use suggested criteria to 
identify gifted .students in their classrooms. 

5 .  Encourage the development of gifted programs in 
individual classrooms . 

The Committee was composed of c lassroom teachers and 
guidance personnel .  It was assisted in i t s  work by the 
Region VII Are Service Center for Educators of Gifted 
Children. Our appreciation and thanks for the work of 
the Committee and the invaluabl e  assistance of A . S. C .  

2 
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EXPLANATION OF GIFTED/TALENTED 

Gifted children shall  be defined as those children 
who consistPntly excel or show the potential to excel in 
one or more of the following six areas of human endeavor 
to the extent they need and can profit from spec ially 
planned educatj onal services.  

AREAS OF GIFTEDNESS 

1 .  General Intel l ectual Abi l ity : The chi l d ' s  in­
tellectual abi l ity is so superior to other chil dren in 
the scholl that his  educational needs are not being ade­
quately met by the standard school program . 
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2 .  Specific Academic Apt i tude : The child has an 
aptitude in a specific subject area that is  so superior to 
the aptitudes of other chil dren in that specific subj ect 
area that his educatjonal needs are not being adequately met 
by the standard school program. · 

3 .  Creative Thinking ( creativity ) :  The child tends 
to engage in divergent thinking that results  in unusual re­
sponses to conventional tasks which s ignificantly affects 
his  abil i ty to learn within a standard school program . 

4 .  Leadership Abil i ty :  The child exhibits exceptional 
leadership abi l ity so that he not only assumes leadership 
rol e s ,  but also is accepted by others as a leader in such 
a manner that his educational needs in this respect are not 
adequately met by a standard school program. 

5 .  Visual and Performing Arts : The child is  recognized 
by his  outstanding aesthetic production in graphic arts , 
sculpture, musj c ,  or dance , as superior to,  and beyond the 
means of,  the average person so that his  educational needs 
are not adequately met by a standard program. 

6 .  Psychomotor Abi l ity : The chi ld displ ays physical 
and mental coordination so superior to the other chil dren 
that h i s  educational needs in this respect are not being 
met by a standard program. 

REQUIREMENTS FOR TIIE ID�TIFICATION PROCESS 

3 I 
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The ident ification process for gifted children sha l l  
meet these standards a s  prescribed by State guidel ines : 

1 .  The process must compare the gifted student ' s  
abi l i t ies to that of other students i n  the 
Flora Community Unit #35 population. 

2 .  The process must estab l ish criterai before the 
child is selected for the program. 
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3 .  The process must estab l ish specific cutoff points 
when possible.  

4 .  The process must indi cate that the cri teria for 
selection has been applied equal ly to every child 
i n  the distr ict . 

5 .  The identi fication process must use a m inimum of 
three identification criteria in identi fying 
gifted chi ldren in the six talent areas . 

INSTRUCTIONAL PROGRAM FOR GIFTED CHILDREN 

1 .  Identification of the gifted child. 

2 .  Assessment of the nature of the chil d ' s  educational 
needs for the purpose of persona l izing program 
development. 

3 .  Conference with parents regarding spec ial program. 
Parents and student shou ld be given the opportunity 
to decide whether they want to particpate . 

5 .  Continual evaluation and refinement of the program. 

Some of the possible instructional programs to be used 
with ident ified gifted chi ldren are : 

1 .  Accel eration of some c h i l dren i n  selected subjects 
or areas . 

2 .  Se l ective grouping o f  children i n  ei ther classroom 
groups or within cl assrooms . 

3 .  An enriched program within the classroom for indi­
vidual chi l dren in usual c l assroom groups . 

4 
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4 .  Independent study contract .  

5 .  Others depending on the imaginat ion and ingenuity 
of teacher . 

5 
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METHODS OF STRUCTURING A GIFTED PROJECT 

A Gifted MINI-PROJECT sha l l  be defined as those in­
struct iona l  services , supportive se�vices , unique materi a l s ,  
learning settings , and otl1er educational services which 
modify ,  enrich,  supplement and/or support the standard 
educational program o f  a selected group or individual . 

A MINI-PROPOSAL shal l be defi ned as a simpl ified 
proposal that ful f i l l s  the necessary guide l ine requirements 
submitted by a teacher or a team of teachers designed as 
a program plan for a particular area of endeavor for a 
gifted/talented individual or group. A mini-proposal 
shall be submitted to the reimbursement director of the 
gifted program prior to the development of a mini-project 
but foll owing the ident i f ication of the g i fted child in the 
c lassroom. The names of those identified shall  be on the 
mini-prposal with projects developed for their particular 
need s .  

6 



FLORA COMMUNITY UNIT #35 

Mini-Proposal �orm 

Program Development for Gifted Children 

Staff Member Name Attendance Center 

129 

�������- -������ 

I .  PROGRAM : List whi ch of  the fol lowing s i x  areas of 
gifte4ness for which your program is  designe d :  

1 .  General i ntel lectual abi l i ty 
2 .  Specific academic apt i tude 
3 .  Creative thinking 
4 .  Leadership abi lity 
5 .  Visual and performing arts ability 
6 .  Psychomot or abi l i ty 

A.  Area( s ) : 

I I .  INSTRUCTION : List the grade level ( K ,  1 ,  2 ,  e t c . ) 
of your program. List the curricu lum 
area of your program (Mat h ,  Spe l l ing , 
Art ,  e t c . ) 

A. Grade Level .  

B. Curriculum Area. 

I I I .  IDENTIFICATION : List at  least three methods used t o  
identify the students i n  your class­
room that will  part icipate in your 
program for gi fted children educa­
t ion. They may inc lude three of the 
following : intelligence t e s t s ;  a­
chievement test s ;  creativity t e s t s ;  
personality inventories ; self-concept 
inventories ; teacher or specialist  
evaluat ion; past school performanc e .  

A. Three methods used. 
���������������� 



IV. 
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B. Number of identified students in your program. �­

Names of . ident ified students in  your program. 

C.  List assessment process of student ' s  educational 
needs us ing some or all  o f :  Student history , 
testing; staffing , other measures . 

1 .  
2 .  
3 .  

OBJECTIVES OF PROGRAM: .Li st the major objectives 
of your program. State them in some type of 
evaluative form. These obj ectives wil l  be the ma­
jor source for your evaluation as the year goes 
on and at the end of the year . If you need 
more space , turn to the back side of this page 
and continue . 

A • . 

B. 

c. 

V. METHODS OF EVALUATION OF OSJECTIVES: During the year , 
a ontinual evaluat ion and refinement of  the pro­
gram wi l l  be made. At the end of the year there 
wil l  be a formal evaluation. Here we deal with 
our strengths and weaknesses. 

A .  List methods for continual evaluation. 

1 .  

2 .  

B. List meth6ds for final evaluation . 

1 .  

2 .  

8 
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V I .  INSTRUCTION : List  the experi ences and personal ized 
methods of instruc tion to be used with the 
children in the program, based on student 
identification and your assessment of the 
student ' s  educational need s .  Identifica­
t ion and assessment MUST preceed development 
of the instructional program. 

A .  Experiences 

1 .  

2 .  

B.  Methods. 

1 .  

2 .  

COST OF MINI-PROPOSAL 

Instructional Materials 
������������� 

Professional Materials 

ADDITIONAL INFORMATION AND/OR COMMENTS 
���������� 

Subm itted : 
������������ 

Date 

APPROVED BY : 

Bui lding Principal 
������������ 

Reimbursement Director 
����������� 

9 
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GIFTED PROGRAM PARTICIPATION RECORD 

( To ·Be Filed by Teacher) 

NOTE: TIIIS RECORD IS TO BE MAINTAil'.ED AT ALL TIMES IN 
STUDENT' S CUMMULATIVE FOLDER. It i s  to be recorded at the 
conclusion of each year of par tic ipation by the cooperating 
teacher. 

Year 

student's name 
was identified as being gifted 
as checked below during school 
year 

----

General Intellectual Talent 

Specific Academic Ap titµde 
Reading 
Mathematics 
Other 

Creat ivity 

Visual and Performing Arts 

Leadership 

Psychomotor 

CUMULATIVE PARTICIPATION RECORD 

Area/Program Evaluation 

10 
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GIFTED PROGRAM I . D. ALERT 

�������������� 
qual ifiecf. for the gifted program 

in the areas checked below in IQ and achievement testing .  

Teacher evaluation was not satisfactory t o  qualify this 

student . Thi s  student should be re-evaluated periodicalfy. 

General Intel l ectual Talent 

Specific Academic Aptitude 
Reading 
Mathematics 
Other 

Creativity 

Visual/Performing Arts 

Leadership 

Psychorriotor 

(Note : To Be Fi l ed in Cumulat ive Folder) 

1 1  
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UNIT DISTRICT #35 
GIFTED PROGRAM EVALUATION INSTRUMENT 

Date Grade Level Teacher's Name 

This instrument is  des igned to help us document our 
instruct ional attempts for gi fted children during the past 
school year . Your i nput wi ll  not only assist in state 
funding procurement but i n  program plann i ng/revi s ion/im­
provement . 

All  teachers K-6 are requested to use Sections I ,  V ,  
and VI.  Teachers who have run e ither a formal or informal 
gifted program this  year are requested to complete the re-
mai n i ng secti ons . 

· 

Your cooperat i on i n  completing this  instrument and 
your acti ve par t i c ipation in the gifted program efforts are 
sincerely apprec iated.  

Carl Uouse , Coordinator of 
Local Gi fted Program Efforts 

12  
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I .  Identification 

A .  Number of students in  your room this year who have 
been formally identified as gifted. 

B. Number of students in  Item A you provided learning 
opportunities different from the regular program. 

C .  In what gifted area ( s )  did you provide special 
learning opportunitie s .  

D .  Did you operate a formally approved mini-project? 

I I .  Needs Assessment Procedures 

A .  Was your Gifted Project  based on individual needs 
of identified students?  

B .  l�w did you determine the needs o f  your g i fted stu­
dents? 

1 .  Interview 

2 .  Check l i s t : teacher 

3 .  Other (explain) 

student parent 

I I I .  Instructional Program 

A .  What 
your 
t i  on 

1 .  

2 .  

3 .  

4 .  

specific student objectives you established for 
gifted proj ect differed from your general educa­
objectives? 

B. Who was involved in the estab l ishment of these ob­
j ectives : 

1 .  Teacher only 3 .  Parent 

2 .  Teacher and Student 4 .  Other 

1 3  
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C. Was it  necessary for you to obtain special or ad­
ditional instructional materials funded through 
gifted programming . If so approximate amount . 

D. Were there any special t�rpes of program stra­
tegies or models util ized with your gifted stu­
dents ( e . g . , program-solving , Blooms ' Taxonomy , 
higher level thought processes , etc . ) ? Identify. 

E .  Approximately how many minutes do gifted stu- . 
dents participate i n  the gifted program per week? 

How many weeks? 

F. Approximately how ·much of your time is given to 
the special gifted proj ect per week? 

IV.  Evaluation 

A .  Briefly describe how you evaluate your gifted stu­
dents in terms of your project objectvives . ( s ta­
ted i n  I I I  - A . ) 

B. Dip you adminj ster pre-post test of any k i nd?  
If they were commercially made tes t s ,  please 
identify .  

C .  Based upon your evaluation, approximately what 
percent of participating students successfully 
accomplished all  project objectives? 

20% 40% 

V .  Staff Development 

60o/o 80% 100% 

A .  Did you attend � g ifted sponsored workshop this 
year? 
Give titile  of workshop . 

B. Do you wish to be considered for gifted workshop 
participation next year? 

C. Is there a particu l ar topic or area of inservicc 
training oriented toward working with gifted 
chi ldren that y.ou woul d  J ike to attend? 

VI.  Other judgements or suggestions you have about thi.s 
year ' s  gi fted program to help next year ' s  planning. 

14 
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CONSLUSION 

In the remainder of this paper the planning committee 
for gif ted/talcnted children in K-6 have provided a set of 
criteria for identifying gifted children in these three 
areas of giftedness : 

General Intel lectual Abi lity 

Specific Academic Aptitude 

Creativity 

The planning committee has also provided suggested 
activities which can be used with identified chi ldren with­
in the regular c lassroom. ( To be inc luded later . ) 

15 



CRITERIA FOR IDENTIFYING 

GENERAL INTELLECTUAL ABILITY 

GRADES K-6 

Inte l l igence Test - IQ 125 (minimum) 

Use Cognitive Abi l ities  Test Score 
SRA Test Score , and/or 
Slosson and Peabody Scores 

Achievement Test - at least 90 percentile 
for composite scores 

Use Iowa Test of Basic Ski l ls or 
SRA Test Score when available , 
otherwise use Peabody Individual Ach. Test 
and/or Gates MacGinitie Reading Test 

Teacher Questi onnaire 
with 75o/o yes answers -

(worksheets fol lows) 

138 
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TEACHER OBSERVATION WORKSHEET 
K-3 

GENERAL INTELLECTUAL TALENT 

SCHOOL 
STUDENT' S NAME 
COMPOSITE SCORE 

TEACIIER 
GRADE 
DATE 

Directions : Please mark yes or no. Place an X in  the 
space beside each item which best describes 
the pup i l . 

1 .  Performs at least one year above grade leve l .  
2 .  Asks many penetrating qu�stions , wants to know the 

causes and reasons for thing s .  
3 .  Quick to recognize relationships and unders tand 

meanings , i s  sensi t ive to problems and suggests 
improvements. 

4 .  Tendency to figure out what i s  wrong with an activity 
and figure out a better way to do i t .  

5 .  I s  recognized by other students as being smart .  
6 .  Has rapid insight into cause-effect relationships : 

tries to discover the how and why of things ; wants to 
know what makes things (or peopl e )  "tick " .  

7 .  Is a keen· and alert observer; usually " sees more" or 
"gets more" out of a story , film , etc . , than others.  

8 .  Has a ready grasp of underlying princ iples and can 
quickly make vali d  generalizations about events , 
people , and things . 

9 .  Reads a great deal on his  own. 
10.  Does not avoid problems because they are complex;  is  

persiiten t ; enjoys chal lenge of difficul t  problem s ,  
material s ,  assignements .  

1 1 .  Works independently ; self-disciplined. 
12 . Retains and uses information wel l .  
1 3 .  Has an attention span beyond normal expectancy ; able 

to concentrate.  
14.  Has knowledge about and an i nterest in  a variety of 

things ; aware of many stimul i .  
1 5 .  Uses free time constructively . 
1 6 .  Uses a large vocabulary effectively. 

16 



CRITERIA FOR IDENTIFYING 

SPECIFIC ACADEMIC APTITUDE FOR 

AREAS OF MA TH AND READING 

GRADES K-6 

Intelligence Test - IQ 120 (minimum) 
Achievement Test Score 

90 percentile in specific area 
(worksheets fol l ow) 

140 

I 



SCHOOL 

eOllFOS$TRASEORE 

SPECIFIC ACADEMIC APTITUDE 

KINDERGARTEN 

Teacher Checklist  

TEACHER 

DATE 
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Directions : Place an X in the space beside each questiori 
which best describes the pupi l .  

READING READINESS 

1 .  Does the student remember facts?  
2.  Does the student follow direct ions? 
3 .  Does the student ret e l l  experiences? Stories? 
4 .  Does the student read words? 
5 .  Does the student show special interest in 

reading mat�rial? 
6 .  Does the student use reading material inde-· 

pendently? 
7 .  Does the student recognize most letters i n  the 

alphabet ?  
8 .  Does the student communicate ideas clearly? 
9 .  Does the student tell interesting stories? 
10.  Does the student recognize rhyming words? 
1 1 .  Does the student recognize initial sounds? 
1 2 .  Does the child have an unusually good vocabu­

lary? 

YES NO 

MA THEMATICS YES NO 

1 .  Does the student count to· twenty and under­
stand the concepts to 20? 

2 .  Does the student recognize and write numerals 
to 20? 

3 .  Does the student recognize the coins and know 
their value? 

4 .  Does the student recognize the six basic shapes ?  
5 .  Does the student show ski l l  in  abstract 

think ing? 
6 .  Does the student work independently on math 

projects? 

17 
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7 .  Can do s impl e  addition to 10? 
8 .  Recognizes plus ( + )  and minu s  ( - ) signs? 

18 

YES NO 
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1 SCHOOL 
PUPIL ' S  NAME 
COMPOSITE SCORE 

SPECIFIC ACADEMIC APTITUDE 

Teacher Checklist  

Math 

Grades 1 ,  2 ,  3 
TEACHER 
DATE 
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Directions : Place an X in  the space beside each question 
which best describes the pup i l .  

YES NO 
1 .  Can do mental computations accurately within 

a reasonabl e  time.  
2 .  Shows an interest i n  and performs problems 

above grade leve l .  
3 .  Demonstrates a problem-solving abil ity with use.  
4 .  Wants to  know reasons and causes . 
5 .  Doesn ' t  need counters to compute math fac t s .  
6 .  Willing to d o  the assignment . 
7 .  Uses equipment and/or materials i n  a variety 

of way s .  
8 .  Finds more than one way o f  doing problems , 

whenever possibl e .  
9 .  Recognizes whan a mistake is  made , what the 

problem i s ,  and corrects i t .  
10.  Expresses a desire t o  µchieve at a higher 

leve l .  
1 1 .  Completes assigned tasks with a high degree 

of accuracy. 
1 2 .  Retains what is  learned with little repi-

tition. 
1 3 .  Works independently on assigned tasks .  
14 . Reads and follows directions wel l .  
1 5 .  Has a long attention span . 
1 6 .  Listens wel l .  
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SCHOOL 
PUPIL ' S  NAME 
COMPOSITE SCORE 

SPECIFIC ACADEMIC APTITUDE 

Teacher Checklist  

Math 

Grades 4 ,  5 , 6  

TEACHER 
DATE 

144 

Directions : Place an X in the space beside each question 
which best describes the pupil 

1 .  Can do mental computations accurately within 
a reasonable time. 

2 .  Shows an interest i n  and performs problems 
above grade level .  

3 .  Demonstrates a problem-solving abi l i ty with 
use. 

4 .  Wnats to know reasons and causes.  
5.  Wi l l j ng to  do the assignement . 
6 .  Uses equipment and/or materials i n  a vari�ty 

of ways .  
7 .  Finds more than one way o f  doing problem s ,  

wl1enever possible. 
8 .  Recognizes when a mistake i s  made , what the 

problem i s ,  and corrects i t .  
9 .  Expresses a desire to achieve at a higher 

level . 
10.  Completes assigned tasks with a high degree 

of accuracy. 

YES NO 

1 1 .  Retains what is learned with little  rep it ition. 
12. Works independently on assigned task s .  
1 3 .  Reads and follows directions well .  
1 4 .  Ilas a long attention span. 
1 5 .  Listens wel l .  
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SCHOOL 
PUPIL ' S NAME 
COMPOSITE SCORE 

SPECIFIC ACADEMIC APTITUDE 

Teacher Checkl i s t  

READING 

Grades 1-6 

TEACHER 
DATE 

. 145  

Directions : Place an X in the space beside each question 
�1ich best describes the pup i l .  

YES NO 
1 .  Uses a vocabulary above h i s  grade level 

effectively. 
2 .  Reads books above grade leve l .  
3 .  Shows an interest i n  a wide range o f  reading 

material s .  
4 .  Asks inte l l igent questi ons . 
5 .  Demonstrates comprehension. 
6 .  I s  clear and accurate i n  oral expression &nd/ 

or written expression. 
7 .  Expresses enthusiasm for individual reading. 
8 .  Spends much t ime i n  independent reading 

activities.  
9 .  Can retell stories i n  sequence. 
10.  Completes assigned tasks with high degree of  

accuracy. 
1 1 .  Reads and fol l ows directions well .  
1 2 .  Listens wel l .  
1 3 .  Has a longer attention span than most chi ldren 

at that grade leve l .  
1 4 .  Works independently. 
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CRITERIA FOR IDENTIFYING 

CREATIVITY 

GRADES K-6 

Teacher Creativity Worksheet 

Torrance Test of Creative Thinking 

Informal Testing 

Art Talent Worksheet - 75% yes answers 

( t o  be administered by art teacher) 

Parent Inventory - 75% yes answers 

146 
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SCHOOL 
PUPIL ' S  NAME 
COMPOSITE SCORE 

CREATIVITY 

Teacher Checklist 

TEACHER 
DATE 

' 147 

Directions : Place an X in  the space beside each question 
which best describes the pupil .  

1 .  Learns by experimenting ,  manipulating objects 
in many ways .  

2 .  Able to adapt as the s i tuat ion demands . 
3 .  Tries to find answers to  h i s  questions in  his 

way. 
4 .  Has l ong attention span on selected activities 

is  able to organize those activit i e s .  
5 .  Does not fear being different ; expresses indi­

vidual i ty openly . 
6 .  Bored with recitation, drill and memorization 

of facts ; prefers talking about ideas and 
problem s .  

7 .  Expresses strong feel ings which may be positive 
or negative . 

8 .  Leans toward the unconventional . 
9 .  Seems to rely on h i s  own evaluations rather 

than on other s .  
10.  Displays humor , playfullne s s  and relaxation 

in his creative product s .  
1 1 .  Wishes t o  work a lone . 
1 2 .  Generates a large number of ideas or solutions 

to  problems. 
1 3 .  Sees humor in s i tuations that may not appear 

humorous to other s .  
1 4 .  Can tolerate disorder . 
1 5 .  Is sensitive to beauty, particularly natural 

phenomena. 
1 6 .  Displays abil ity in role playing and creative 

expression. 
17. Is critical of his own and others work . 
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Fluency 
Score 

TEST OF CREATIVE TIIINKING 

Adapted from G.  Paul Torrance 
and William M .  Rogge 

Originality 
Score 

Elaborateness 
Score 

. 148 

Flexibi lity 
Score 

In ten minutes see how many objects you can make from the 

circles on the next page. A circle should be the main part 

of whatever you make . With penc i l  and crayon add l ines to  

the circles to complete your picture . Your l ines can be 

inside the circle , outside the c ircle , or both inside and 

outs�de the circle or connect the circles . Try to  think 

things that no one else in the c lass wil l  think of.  Make 

as many things as you can and put as many ideas as  you can 

in each one . Add label s  or t i t l e s ,  if the identity is not 

c lear . (Raise your hand i f  you have a question;  the 

teacher will  come to your desk . )  
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DIRECTIONS F'OR SCORING 

CIRCLES TEST 

Fluency. The score for fluency is  determined simply by 
counting the number o f  responses that the subject 
made ; i . e . , the number of obj ects drawn . Do 
not count the nwnber of circles used as some 
subjects may have used two or more circ l e s .  

Original ity. The score for originality is  made by counting 
a l l  of the responses with the exception of these : *  

Bal l oons ( only toy bal l oons ) 
Buttons 
Bal l s  
Donuts 
Earth,  Moon , or Sun 

( excluding mode l s ,  globe s ,  
etc . )  

Human faces {excluding 
definitely expressive or 
fantasy faces ) 

Pans ( excluding pans 
with some content s ,  
such as fried egg s )  

Tires 
Wheels 
The two examples of  
glasses and jack­
o-lantern s )  

* The l i s t  may vary according to the responses from the parti­
cular group. F'or exampl e ,  if thirty children take the test 
and only two mention the response of "buttons" then "buttons" 
would be given a point on origi nality.  Whether the response 
i s  original or not depends on if it is frequently mentioned 
or not frequently mentioned. 

In the case that an original category of response (bicycle s ,  
tabl e s ,  number s ,  hats ,  etc . )  i s  repeated with l i t t le or no 
modification , all  repeated responses are not scored . An 
example would be the use of circles in constructing l etters , 
' 'p" , " q " , and " b " .  The category of response-letters i s  re­
peated ; however , only the first response "p 11 would be regarded 
as original and " q "  and " b "  would not be.  However , ,  i f  there 
i s  a shift in  script styl e ,  or a change t o  capatdlization, 
then all the responses are scored . 
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Elaboratene s s .  The score for e l aboration i s  determined 
by giving one point for each extra l ine added to the 
picture that means a new and s ignificant deta i l .  
Thus , an apple might be e laborated to include a stem, 
leaves , a rotten spot , a worm coming out of the appl e ,  
a pitted shap e ,  or mixed coloration. One point woul d  
be added for each of the s e .  I.f the stem, etc . , i s  
fi l led i n  with many l i ne s ,  it  sti l l  receives only one 
point ; for the person is elaborating in the same man­
ner . Only when the person changes his style of e labo­
ration does the individual receive additional points 
for scoring . An i llustration of how several l ines 
might count only one point would be that of a c lock . 
You woul d  give one point each for the hour hand , the 
minute hand , the pin which these hands would be at­
tached t o ,  a l l  of the numbers , a stand , an alarm bel l ,  
and a hand l e ,  for a total of seven point s ,  even though 
the number ·of l ines and extra figures wou ld number 
possibly 20 or mor e .  A point should be added for each 
new idea or significant deta i l  or change in style of 
elaboration,  but not for reptition of the deta i l  needed 
to complete i t ,  such as the numbers of the hour . 

Flexibi l ity. Give one point for each category referred 

1 .  
2 .  
3 .  
4 .  
5 .  
6 .  
7 .  
8 .  
9 .  
10. 
1 1 .  
12.  
1 3 .  
1 4 .  
1 5 .  
1 6 .  

t o  by a response ( if  a category appears twice or mor e ,  
d o  not give more than one point for it ) . If  a response 
fits into two categori e s ,  give points for each such 
category . 

Animals 
Animal faces 
Animal parts 
Bui l dings 
Building parts 
Candy 
Clocks and watches 
Coins 
Containers 
Cooking utens i l s  
Covers of any kind 
Decorations 
Designs 
Devices--audiovisual 
Dial instruments 
Flowers 

CATEGORIES 

17.  
18 . 
1 9 .  
20. 
21 . 
22 . 
23 . 
24 . 
2 5 .  
2 6 .  
27 . 
28 . 
29 . 
30.  
3 1 . 
32 . 

26 

Fruits 
Furniture 
Games--part of 
Heavenly bodies--artificial 
Heavenly bodies--natural 
Household i tems 
Humans 
Humans--fantasy 
Human parts 
Human faces 
Human f aces--f antasy 
Human f aces--parts 
J ewelry 
!(i tchcn utens i l s  
Letters 

Mechanical equipment 



33 . Musical instruments 44.  
34 . Nail s ,  nut s ,  bolts , etc . 4 5 .  
3 5 .  Numbers 4 6 .  
3 6 .  Optical instruments 4 7 .  
3 7 .  Pastry 
38. Plants-other than flowers 48 . 

and trees 4 9 .  
39 . School supplies  50.  
40.  Signs 5 1 .  
4 1 .  Sports equipment 
42 . Symbols 
4 3 .  Tabl eware 

27 
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Tools 
Toys 
Transportation--means of 
Transportat ion--means of 
(parts ) 
Tre e s ,  parts of trees 
Vegetables 
Weapons 
Or any other category 
that i s  not mentioned 
above 
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CREATIVE THINKING 

. ( informal test ) 

NOTE: Teacher administer orally grades K-3 . 
Student reads own and answers grades 4-6 . 

1 .  How could you change a jumping rope so it  would work 
better �n last longe r .  

2 .  If you were going on a trip and could only take 5 item s ,  
what would you take? 

3 .  Fill  in the blank s .  

Love is  Soft is  

Food is  Sweet is  

Blue is  Yellow as 

Big i s  Hot as 

4 .  Make as many words as you can from Christmas .  (2nd or 
3rd only . )  

5 .  How are bananas and telephones alike? 

28 
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WORKSHEET FOR IDENTIFYING CHILDREN WITH ARTISTIC TALENT 
K-3 

SCHOOL 
PUPIL I s NAME 
COMPOSITE SCORE 

CREATIVITY 

TEACHER 
GRADE 
DATE 

DIRECTION S :  Please mark all items yes or no. 
Place an X in  the space beside each item which 
best describes the pup i l .  

1 .  Draws a variety of things ( not just jets or 
horses or people) 

YES NO 

2 .  Put depth into picture , plans pictures ,  and uses 
good proportion. 

3 .  Takes art work seriously . Seems to find 
much satisfac tion in i t .  

4 .  Shows originality. Draws things i n  ways no 
other children do.  

5 .  I s  wi l l i ng to try out new materials and 
experiences . 

6 .  Fil ls  extra t ime with drawing and painting 
activitie s .  

7 .  Uses art to express h i s  own experienc e s ,  his 
own feelings. 

8 .  Is interested in other people ' s  art work . Can 
appreciat e ,  criticize , and learn from other ' s  
work . 

9 .  Likes t o  model with clay ,  dough , or work with 
other forms of three-dimensional art . 

10� Shows rapid progress through the stages of 
growth in ar experiences ; scribble to symbolic 
to  real istic.  

1 1 .  Art work shows richness of  detail developed 
from retension of keen observations , aware­
ness of environment , recall of past exper­
iences . 

12. Mastery of fundamental equipment and principal s .  

29 
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WORKSHEET FOR IDENTIFYING CHILDREN WITH ARTISTIC ABILITY 

CREATIVITY 

SCHOOL 
STUDENT ' S  NAME 
COMPOSITE. SCORE 

4-6 
TEACHER 
GRADE 
DATE 

Directions : Please mark all items yes or no . 
Place an X in  the space beside each item which 
best describes the pup i l .  

1 .  Draws a variety of things (not just jets or 
horses or peopl e ) .  

2 .  Put depth into pictures , plans picture s ,  and 
uses good proportion. 

3 .  Takes art work seriousl y .  Seems to find much 
satisfaction in i t .  

4 .  Shows original ity.  Draws things in  ways no 
other chi l dren do.  

5 .  Is  wil ling to try out new materials and ex­
periences. 

6 .  Fil l s  extra time with drawing and painting 
activities.  

7 .  Uses art to express his own experiences ,  his 
own feel i ngs . 

YES . NO 

8 .  I s  interested in  other people ' s  art work . Can 
appreciate , criticize , and learn from other ' s  
work . 

9 .  Likes t o  model with c l ay or work with other 
forms of three-dimensional art. 

10�  Shows rapid progress through the stages of 
growth in art experi ence s ;  scribble to sym­
bol ic to rea l i s t i c .  

1 1 . Art work shows richness o f  detail deve l oped 
from retens ion of keen observations , aware­
ness of environment , recal l of past exper­
iences.  

12.  Mastery of fundamental equipment and princi­
pal s .  

30 
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NAME 
SCHOOL 
BIRTHDATE 

PARENT INVENTORY 

K-3 
DATE 
GRADE 

A .  What special talents or skills does your child have? 

Give examples of behavior that i l lustrates thi s .  

156 

B .  Check the fol lowing items as best describes your child as 
you see him or her . Please answer yes or no.  

1 .  Is alert beyond his years . 
2 .  Likes school . 
3 .  Has intcrsts of older children or of adults 

in games and reading. 
4 .  Sticks to a proj ect once i t  is  started . 
5 .  Is observant . 
6 .  Has lots of ideas t o  shar e .  
7 .  Has many different ways o.f solving problems. 
8 .  I s  aware o f  problems others often do not see. 

YES NO 

9 .  Uses unique and unusual ways o f  solving problems . 
10 . Wants to know how and why . 
1 1 .  Likes to pretend. 
1 2 .  Other children call him/her to initiate play 

activities.  
13.  Asks a lot  of  questions about a variety of  subjects . 
1 4 .  Is concerned with detai l s .  
1 5 .  Enjoys and responds to beauty in nature and/or art . 
1 6 .  I s  able to plan an organize activit i e s .  
1 7 .  Often finds and corrects own mistak e s .  
18. :0thers seem t o  enjoy his/her company. 
1 9 .  Makes up stories an has ideas that are unique . 
20 Has a wide range of intere s t s .  

31  



NAME 
SCHOOL 
BIRTHDATE 

PARENT INVENTORY 
4-6 

DATE 
GRADE 

157 

A .  ��at special talents or ski l l s  does your child have? 

Give examples of behavior that i llustrates thi s .  

B. Check the fol l owing items as best describes your child 
as you see him or her . Please answer only yes or no. 

1 .  I s  alert beyond his  year s .  
2 .  Likes school . 
3 .  Has interests of older children or of adults 

in games and reading. 
4 .  Sticks to · a proj ect once i t  i s  started. 
5 .  I s  observant.  
6 .  Has lots of ideas to  share. 
7 .  Has many different ways o f  solving problems . 
8 .  I s  aware o f  problems others often d o  not see.  

YES NO 

9 .  Uses unique and unusual ways of solving problems. 
10. Wants to know how and why. 
1 1 .  Other children call him/her to init iate p l ay 

activities . 
1 2 .  Asks a lot of questions about a variety of sub-

jects . 
1 3 .  Is concerned with deta i l s . 
1 4 .  Enjoys· and responds to beauty i n  nature and/or art . 
1 5 .  I s  able to plan and organize activi ties.  
1 6 .  Often finds and corrects own mistakes .  
17.  Others seem to enjoy his/her company. 
18 . Mal(es up stories and has ideas that are unique . 
1 9 .  Has a wide range of interest s .  

32 
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