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ABSTRACT

In today's society a major concem is that of viclence in our schools. All
forms of the media report the growing numbers of incidents in and around
school buildings. This concern continues to escalate each day. Years ago it was
unheard of to think that our society would become dependent on metal detectors
in schoolhouse entrances. It is important to examine the perceptions of
administrators as it is related to violence in élemenlary schools. Over the years
much focus has been placed on the secondary and middle schools, however,
viclence begins as early as the primary grades, mirroring our society. The
amount and severity of violent acts are real. Thus this manuscript will examine

administrators perceptions of violence in elementary schools in an urban district.
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CHAPTER T
INTRODUCTION

In Eron’s, Huesmann's, Dubro’s, Romanofffs and Yarmel’s
book Aggression and its correlates over 22 yearsg, they refer
to two theories, which explain aggression in c¢hildren. The
basis of these theories stemmed from a 22-year longitudinal
study of a large number of subjects.. The study began in
1960 and ended in 1982.

The social learning theory placed great emphasis on
external environmental cues as elicitors of aggression
{Eron, 1987). They (Eron et al., 1987) proposed that
aggressive behavior is learned and maintained through
environmental experiences. BAggressive behaviors are learned
by “training® from “various socializing agents, gpecifically
parents, teachers and peers” (Eron, 1%61). Generally,
behaviors that are reinforced will be repeated.

Data from the 22-year longitudinal study showed that
when children are exposed to aggressive role models, then
children’s aggression increased.

The social cognitive theory defines how an individual
perceives and interprets environmental events and how he or
she will respond {(Exon, 1987; Huesmann & Eron, 1984;
Huesmann, 1977, 1980, 1982, 1984, 15%4). Huesmann

hypothesized that programs for behavior that have been



learned during an individual’s early development control

social behavior to a great extent. These programs are
cognitive scripts that are stored in memory and are used
later in social problem solving. Aggression is a way of
interacting with others, which is learned very early in life
and is learned very well (Hﬁesmann, Eron, Lefkowitz &
Walder, 1984).

The developing child learns cognition and information
processing techniques that are adaptive to his or her
environmental contéxt. These cognition’s and modes of
information processing influence social behavior and viclent
behavior in particular over the course of development.

Violent human behavior is determined by numerous
variables. When there is a convergence of a number of
variables violent behavior occurs (Eron, 1982). The child
is reinforced for his or her aggression from observing many
instances of aggression and through being the object of
aggression. Children in this type of environment assume
that violent behavior is the norm.

Eron (1982) suggested that aggressive antisocial
behavior crystallizes around age 8, which places the child
in grade two. The younger the child the greater is the
threat of exposure to violence which can have serious
developmental consequences for children including
psychological disorders, impaired intellectual development

and school problems, pathological adaptation to violence and



identification with the aggressor (Craig, 1992; Garbarino,

Dubrow, Kostelny & Pardo, 1992).

Contrary to popular belief, youth violence and crime is
actually down from its high point in the mid 1870’s. Even
though there has been a decrease in terms of gross numbers,
the kinds of violent acts that young people are committing
are more serious in nature and the offenders are getting
younger and younger. The viciousness and casualness of the
acts indicate that civil codes of behavior axe weakening
{(Kauffman & Burbach, 199%7).

We must look to the larger society for clues. Violence
means many things in our society. Viclence is power through
coercion. Violence ig viewed as political power through the
state retaliating in other countries. Our society spends
billions on prisons while cutting back on funding to public
education. This present day thinking is leading to an even
younger generation of criminals who are increasingly callous
and a society that responds with punitive measures (Kauffman
& Burbach, 1997).

The National Center for Education Statistics sponsored a
report that was conducted in 1991. A national questionnaire
was mailed to 884 elementary and secondary principals to
whom 94% responded. The statistics presented school
principals’ perspectives on issues related to safety,
discipline and drug-use prevention in their séhools

(Mansfield & Farris, 1992). Through out this particular



report, disruptive behavior increased from elementary to

secondary schools, from subufban tc urban schocols and from
small schocls with enrollments less than 300 to large
schools with enrollments over 1,000 students. The findings
indicated over 90% of the principals surveyed, referred
disruptive students to social services outside of the school
district.

Violence knows no urban, suburban, or rural limitations.
It can happen anywhere. If two students are yelling at one
another, is it violence? TIf they are yelling and shoving,
is it violence? If they are making threats towards. one
another, is that violence? The answers are not always
clear. Each person, each family, each school, and each
community may have a unique definition of violence.

The number of incidents of violence in schools is cause
for concern, but equally worrying is the fact that schools
are not fully addressing the fact that there is a problem.
Incidents are often not recorded or recorded inconsistently.
Teachers of young children meet many who show early signs of
emotional disturbances - the kindergartner who shows no sign
of conscience and repeatedly re-enacts scenes from The
Terminator, the second grader who kicks his classmates
gquare in the face. The teachers of such children refer
them for services, but because of under financed public
education, such services are scant in many schools (Leamann,

1998) .



In May 1998, a 15-year old boy in Oregon killed his
parents and went to his high school and opened fire on
hundreds of students in the cafeteria. After the shooting
spree, 1 person was dead and 23 others injured, 5
critically. The superintendent of schools, Norman Paulus,
said in his district, “This is not a school problem, this is
a societal problem” (Egan, 1%98). As we are faced with more
and more incidents of this nature, younger and younger
children cause the viclence.

Statement of the Problem

In recent years, more and more incidences of violence
" have increased in elementary schools in urban districts,
even though statistics show a different picture. It is
difficult to comprehend that the foundations of violence in
middle and high schoolg began as early as the primary grades
in our elementary schools. This study will (a) explore the
factors that contribute to this increase in the early grades
(b) examine the perceptions of administrators and (c)
examine the link between administrators perceptions and
violence in schools. The findings of this research can
provide school district staff with the data needed to make
informed policy decisions regarding the allocation or
reallocation of resources on the elementary level.

Statement of Sub-Problems
The sub-problems of this study are to:

1. Identify the factors as perceived by administratore



that contribute to violence in their schocls.

Tdentify practices that are utilized in the various
elementary schools to address the incidences of
violence.

Determine the relationship between schocl climate and
incidences of violence.

Determine the relationship between law enforcement
presence and incidences of violence.

Regearch Questions

Several research guestions are addressed in this study.

1.

What were the incidences of violence reported to the
Office of Security Services for this district during
the 1998-199% school year?

What is the relationship between school climate, as
measured by the administrators perceptions reported on
the "“Principal/School Digciplinarian Survey on School
Violence” and incidences of violence?

What factors, as perceived by administrators,
contribute to violence in this Public School District?
What practices do administrators identify as effective
in successfully addressing violence at their schoolsg?

Research Hypothesis

The following hypotheses are generated by research questions

1,

1.

2, 3 and 5 respectively.
There is no relationship between school climate and

incidences of vioclence.



2. There ig no relationship between administrators’

perception of violence and student behavior or teacher
behavior that contributes to violence.

3. There is no relationship between reported incidences of
violence and the perceptions of violence by
administrators.

Significance of the Study

This study is significant to practice and theory. It
will contribute to the extremely limited body of knowledge
that presently exists in the relationship between
administrators’ perceptions and incidences of violence in
elementary schools in urban settings. Primarily, the study
provides data to the School District and it'’s community on
the factors that administrators perceive as contributing to
violence on the elementary level, as well as informing other
similar urban school districts throughout the country.

Numerous studies have been conducted on factors that
contribute to student violence and vandalism; virtually few
if any empirical studies havelbeen conducted from the
elementary school administrators’ perspective. The study
provides a valuable resource for policy makers, teachers,
administrators and the community at large who wish to
develop successful viélence prevention programs.

At an alarmingly younger age students are arriving at
gchool unable or unprepared to mediate conflicts. It is

asgumed that the results of the study (a) will give schools



a broader scope on the existence of school violence at the
elementary level and (b} will impact upon future developwment
of policies by this School District to aide in the
maintenance of a violence-free environment.
Assumptions

This study assumes that the survey adapted from the
U.S. Department of Education “Principal/School
Disciplinarian Survey on School Violence®” accurately
agsesses school climate. Also, it is assumed that each
administrator in each schocl accurately reported the number
of incidences of violence to the Office of Security
Services.

Definitions of Terms

Aggressive behavior- behaviors by one individual that are

intended to injure or irritate another individual.

Disruptive student- a student who engages in behavior in the
classroom that interferes with the process of teaching and

learning.

Elementary school- a school that has a low grade of 3 or

less and a high grade of 1 through 8.

Incident- a specific criminal act or offense involving one
or more victims and one or more offenders or damage of

school property.



Physical attack or fight without a weapon- an actual and

intentional touching or striking of another person against
his or her will, or the intenticnal causing of bodily harm
to an individual without using a weapon.

Rural- a farming area or a small town with a population of

less than 50, 000.

School- an educational institution consisting of one or more

grades K through 12.

Scheol climate- a term that refers to current feelings and
attitudes that reflect how students’ staff and parents feel

about the school environment (Gonder, 1994) .

Urban- an urbanized area comprising a place and the densely
gettled surrounding territory that together have a minimum

population of 50,000 people.
vandalism- the damage or destruction of school property.

Zero tolerance- policies that punish all offenses severely;
no matter how minor.
Delimitations
1. The study involved seven K-4 schools.
2. The study invelved eighteen K-8 schools.

3. The study involved eight PreX-8 schools.
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4. The study involved eight K-5 schools.

5. Teachers, students and parents were not surveyed.

6. The study did not determine the reasons for violence in
these schools.

7. The study only surveyed elementary principals.

8. The study only inveclved an urban district.

5. The study only surveyed perceptions of elementary
principals. |

Limitations

1. School climate is described as the perceptions of
administrators at the surveyed schocol sites and is
therefore subjective.

2. The data from the surveys were collected from
administrators in 41 public schools in the largest
urban school district in a northeastern state and
therefore cannot be generalized to other districts.

3. Data regarding the incidences of violence for 1998-1993
were obtained from past reports filed in the Office of
Security Services and are congidered ex post facto. Ex
post facto data represents a limitation due to the
regearcher’s inability to manipulate the variables
{Westmeyer, 1981).

Historical View and Violence
For many years, it has been the responsibility of the
states to provide an educatiocnal system for their children.

Years ago the educational system’'s primary purpose was to
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produce good citizens (Newman, 1980). All children were
expected to contribute to the good of society. Families
instilled the importance of an education in their children
in the hopes that their lives would be enhanced; however,
education as we know it has changed. A place of learning
cannot exist in chaos and disgorder.

Violence is posing a serious threat to education. Our
society has become one of the most violent in all of the
developed countries (Ordovensky, 1993). The exposure to
various forms of violence during the course of a day is
staggering (Huesmann & Miller, 1994)

The U.S. Department of Education conducted a survey in
1996-1997, which asked principals to rate the following
discipline issues as a serious problem, moderate problem,
minor problem, or not a problem:

1. Student tardiness

2. Student absenteeism

3. Student posgsession of weapons

4, Trespassing

5. Physical conflicts among students

6. Robbery or theft of items worth over 510
7. Verbal abuse

8. Physical abuse of teachers

9. Vandalism of school property

10.Teacher absenteeism

11.Student alcohol use
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12.Teacher alcohol or drug use
13.Sale of drugs on school grounds
14 .Student tobacco use
15.Racial tension
l6.Gangs
Principals were more likely to perceive at least one
discipline issue as a serious problem in high schools and in
gchools with over 1,000 students enrolled. Elementary
schools reported the lowest percent of serious discipline
problems (8%) followed by middle schools with 18%. Thirty-
eight percent of principals in large schools reported some
serious discipline problems compared to 15% of principals in
medium-sized schools and 10% of principals in small schools.
Instructional level, school size, location of the
school, minority enrollment and the percentage of students
eligible for free or reduced lunch through the federal food
program reported the most serious or moderate problems.
Elementary and middle school principals also reported
physical conflicts among students as one of their top three
gerious or moderate discipline problems (18% and 35%).
Physical conflicts among students were more frequently
reported to be serious or moderate discipline problems in
urban schools rather than in rural schoolas (25% versus 14%).
Twenty-nine percent of schools with 75% or more students
eligible for the school lunch program reported physical

conflicte as a gericus or moderate problem, compared to 13%
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in schools that had fewer than 20% of students eligible for
free or reduced-price lunch (U.S. Department of Education,
1978).

Everyday children in America witness violent acts or
are vietims of abuse, neglect, or personal assault in their
homes or communities. Adults have failed dismally in our
most basic responsibility - to protect our society’s
children from violence (Wright Edelman, 1993).

Every child‘s life in this country is touched by
violence. Constant exposure to violence exists from
exposure through the media to being a direct witness, being
a victim and for far too many children becoming a
perpetrator (Slabey, 1992; Huesmann & Miller, 1994).

Approximately 2.7 million children were reported to
child protection agencies in 19921 as victims of physical
abuse, neglect, emotional maltreatment or gexual abuge.
Nationally the number of children reported abused or
neglected has tripled since 1980 (Children’s befense Fund,
1992) .

In one Chicago public housing project all of the
children, by age five, had witnessed a shooting (Dodd,
1993} .

By the age of 18 the average child will have seen
26,000 killings on television (Tuchsherer, 1988). TV Guide
reported that a violent incident is shown on telévision

every eix minutes {(Edelman, 1993).



children’s physical aggression in schools is important

not only because of the harm it inflicts, but alsc because
it has long term consequences for settings beyond the
school, TFor example, consistent physical aggression by boys
in school predicts later antisocial acts, delinquency, and
violent offenses in the community. Proportions of boy
fighters have already emerged during kindergarten. When the
fighting persists through the first part of elementary
school, these boys are highly likely to continue to fight in
later grades. Other fighters tend to emerge during the
elementary years or a little later. Yet, most of the boys
who fight appear already aggressive by age 8 or 9 (Laub &
Lauritgen, 1898).

By age 6 a number of children have adopted aggressive
patterns of behavior in their interactions with others
{(Parke & Slabey, 1983).

Americans cannot afford to ignore or minimize the
magnitude of violence in schools and its implications for
the larger society.

Purpose of the Study

The purpose of this study will be to determine the
perceptions of public school administrators in the largest
urban school district in this northeastern state on issues
of violence in schools, The study will attempt to ansﬁer
several key research questions:

1. How do administrators perceive violence in schools
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in general?

2. What types of violence takes place in scheools in a
large urban district?

3. What impact does viclence have on schools?

4. Do administrators deny having problems and if they

do, then why do they deny the problems?

Perceptions of violence provide indicators for
solutions to violence in schoole in the future. It is hoped
that the findings of this study will be of practical valﬁe-
to elementary principals in understanding the extent to

which violence impacts upon our schools.
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CHAPTER II
LITERATURE REVIEW
INTRODUCTION

Violence in schools is not a new phenomenon. Violent
acts are happening with increasing frequency and there is no
age limitation in the school setting for these acts of
violence. School violence, according to Shapiro (1994) in
urban settings may be the most pressing issue related to
student welfare. Generally, the problem was viewed as an
urban problem; however, rural communities can no longer
expect to maintain their immunity from violence.

Prothrow-Stith (1991) states that student violence in
schools may well be the result of several decades of
decaying moral values. Schools merely mirror those
behaviors, which children see, and experience at home and in
their world (Prothrow-Stith, 1991). General acceptance of
lower moral valuegs and a decline in the family unit has
allowed violence to creep into schools, which were once
considered safe.

The FBI estimates that 3 million crimés and acts of
violence are committed on school property each year. These
equal 16,000 incidences per school day, or one incident

every six seconds (Ordovensky, 1993). These school safety



violations include 300,000 physical assaults in primary and

gsecondary schools, and 500 miliion dollars in damages from
theft, vandalism and arson (Chase, 1993; Riley, 1994).

7o better understand violence in schools, a historical
perspective, societal perspective and administrative
perspective are needed. Perceptions of administrators and
the general public need to be understood.

The manner in which schools and their respective
districts address safety is a direct by-product of the
presence of viclence. More and more schools are utilizing
on site security personnel to insure that all students will
be able to learn in a safe environment. Some schools, due
to seriocus problems are considering placing armed police
officers on school campuses. Safety issues are directly
related to the levels of school violence.

According to the School crime: A National Crime
Vietimization Survey Report (1991) from the U.S. Department
of Justice, there was an increase in the number of arrests
of persons under the age of 18 inveolved in assaults.

Children under age 10 accounted for 4% of the arrests
for asgault. Children 11-14 accounted for almost 5% of the
arrests for assault. In both instances, most of these
arrests took place in cities.

Following the Jonesboro, Arkansas murders of five
people in May 1998, Congress reacted quickly to this

horrific incident. Unanimous approval was given to boost
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schools’ ability to provide a safe learning environment for
studentg (Security Distributing and Marketing, 1998). U.S.
Senator Jeff Bingaman shared that school safety is an issue
on the minds of many people across the country today.
People want to know that the school building is a safe place
for their children. Unfortunately, recent events
illustrate; this is not the case.

School Violence - What isg it?

wWiolence is anything that denies human dignity and
leads to a sense of helplesaness or hopelessnesé"(Martin
Luther King).

According to Whitney and Smith (1993), student violence
has been defined as those students’ acts of assault, theft,
and vandalism. The problems involving violence have caused
gsociety to be unprepared for the negative impact that
violence has become.

Ruebel (1978) found that numerous administrators from
rural schools, when surveyed regponded that the issue of
violence was of little or no concern. By 1984, rural
schools principals found that student viclence was
escalating. The 1990's shifted the overall awareness for
school safety to most schools. This shift came about with
the development of the National Education Goal Panel {(1993).
Six national goals were selected which included that every
school in America will be free of drugs and violence and

offer a disciplined environment conducive to learning by
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2000.

According to Furlong and Morrison (1994) student
violence is those acts initiated by students that create a
climate in which school persconnel and/or individual students
feel fear, intimidation, or threat to their mental and/or
physical well being.

Student behavior in schools is a subject that has
become a hot topic again due to the numerous well-publicized
violent events, which can be viewed in print or other media.
High-profile public opinion polls also add to our definition
of violence in schools. In 1994, a report was conducted by
the nonprofit Public Agenda Foundation in New York, and the
annual American Teacher surveys compiled by the Metropolitan
lLife Insurance Company, determined that school discipline
was the number one educational concern of the general public
and teachers.

Historical Perspective

In 1976-1977 the School Boards Association conducted a
school vioclence survey, which elicited 1,387 responses (56%)
from school administrators. Principale were believed to be
the people most closely involved in the schools with the
most to offer in a survey of this nature. Previously no
extensive surveys had been conducted on the extent of
violence in the State’s public schools. Violence was viewed
as a continuing problem in the State’s public schools and

examining some of its characteristics appeared to be a



desirable tool in securing safe schools (School Board

Association, 1978). Also, heightened awareness of vioclence,
as a problem in public education would contribute to the
administrative efficiency of school principals and their
support staffs.

The State’s most recent answer to this escalating
problem of ﬁiolence was to develop the State School Search
Manual, considered a document for the times by Attorney
General Peter Verniero. His plan was to distribute this
“legal encyclopedia” to all schools in the State. Its’
purpose was to clear up confusion among the general public
and schools over what educators are legally entitled to do
in cases of violence.

In 1996 surveys showed acts of violence on the rise in
the State’s schools. Between 19%0 and 1994 the Department
of Education reported that incidents of violence, vandalism
and substance abuse had tripled from 4,932 to 14,749
incidents.

Violence hag been an American theme in the educational
system. For centuries {Becker, 1383; Doyle, 1378; Newman,
1980} two arguments have supported the existence of school
violence. One assumes some type of inherent relationship
between student behavior and the disciplinary practices of
the school {(Newman, 1980}. Secondly, it suggests that
school disorder is linked to students’ behavior patterns and

beliefs irrespective of the scheol.
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A survey of 4,000 public elementary and secondary
principals was conducted between 1967 and 1977 by the
National Institute of Education (United States Department of
Education, 1978). Roughly 282,000 students were attacked in
America’s secondary schools each month; approximately 2.4
million had something stolen from them during an average
month and nearly 8% of urban junior and senior high school
students missed a minimum of one day of classes a month
because they feared for their safety (United States
Department of Education, 1978). Of the nation’s million
secondary teachers nearly 5,200 were physically attacked at
school every menth, with 1,000 of them requiring medical
attention (United States Department of Education, 1978) .

Current students committed most of the offenses.
Offenders and victims were usually the same sex and age
(usually male). In most cases, the offenders and victims
were the same race (United States Department of Education,
1978) .

Children are increasingly becoming invelved in violence
at younger ages and they are committing more violent crimes.

Many schools that once were safe havens from the
violence that has plagued homes and communities are now
experiencing more violent episcdes.

Twenty-five percent of the sample of 50,000 public
school teachers in 1987-88 considered verbal abusé of

teachers and student drug and alcchol abuse as serious or
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moderately serious problems. By 1993-94, 34% of those
queried considered both verbal abuse of teachers and
physical conflict among students as gerious problems (Shen,
1997) .

Two patterns emerge when comparing elementary and
secondary schools. Teachers in both areas have been equally
concerned about students’ physical conflicts. Physical
conflicts and verbal abuse of teachers became more severe
from 1987-1994. Both elementary and secondary schools became
increasingly violent (Shen, 1997).

Urban teachers consistently said physical conflicts
among students were the most seriocus. Suburban school
problems changed from 1987-19%1. Use of alcohol was viewed
as the most seriocus, however it changed to verbal abuse of
teachers by 1991. By 1994, the most sericus problem facing
suburban schools was the same one facing urban schools:
student physical conflicts. Urban problems had spread to
the suburbs (Shen, 193%7).

Students are generally the center of concern as it is
related to school violence. The discourse about violence in
public schools continues.

Demographics and Typologies of School Violence

Victims of school violence cover a broad spectrum.

Over 2,000 students and nearly forty teachers are physically
attacked on school grounds every hour of every school day

throughout the school year according to Keith Geiger,



President of the National Education Association.

Students in grades 6 through 10 are more likely to be
victims than older students in senior high school (United
States Department of Justice, 1991). Frequent moving of
families led to student victimization, as did students who
were members of racial minorities within a schoeol tended to
be physically assaulted more. Victims of property crime,
stemmed from students wearing expensive clothing, jewelry or
bringing cameras, cassette players, beepers and other
electronic devices to school.

During the day most teachers feel safe in their
schools, but after school hours many teachers do not,
especially those working in urban areas. Younger less
experienced teachers and women are generally the targets of
violence. The group most at risk is teachers who insist
that students adhere to rigorous academic and behavioral
standards. This has had a direct effect on teachers’
perceptions (Lorion, 1998). If teachers feel that students
will target them they will be less willing to demand higher
standards from them and less likely to intervene when
altercations take place in their presence. This could place
teachers in jeopardy physically and financially if parents
sue them.

Two kinds of violence should be distinguished (Boothe &
Flick, 15%94). The first is violence by trespassers or

intruders who enter school buildings to rob or assault
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someone. The second type of violence is committed against
other staff, teachers, administrators or fellow clagsmates
by students enrolled in the school.

These perpetrators and victims represent all racial,
ethnic and economic groups. More often males are likely to
be involved in acts of violence in schools. An alarming
trend indicates that girls are becoming more involved in
such acts.

Perpetrators do not need or have a serious reason to
lash out. A look or stare or an accidental bump into
someone may trigger a violent reaction. Violence could
result from courtship jealousies, gossip, extortion, feeling
disrespected or even an attempt to impress friends. Today
tempers of many students are ignited quickly'and the results
are often disastrous.

Children spend thousands of hours annually absorbing
scenes of violence in the media, in their homes and in the
community. Students reflect the culture and the society
that adults have created. The only résult is wviclence in
our schools.

Violence is rooted in the social and economic changes
that have swept this country over the past two decades.
Parents living below the poverty line vent their
frustrations on children, yelling at them and physically and
emotionally abusing them. For these reasons, children

resort to violence. These children have grown accustomed to
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violence as the normal means of settling disputes.
Nonviolence isn’t even an option in their way of-thinking'
(Toch, Gest & Guttman, 1993).
Variables Associated with School Violence

There are very distinct characteristics that contribute
to violence in schools such as low family income, which
places families below the poverty line. Children are
identified as troublescme as early as age 8 by teachers and
their peers. These children’s psychomotor ability is out of
the normal range. Verbal I.Q. scores are below normal on
any given level. Also, some of these children have
experienced head injuries and/or sexual/physical abuse.

Fagan and Wilkinson (1998} described four types of
violence common during childhood and adolescence.
Aggression is one of the types. For younger c¢hildren, the
value of aggression, or “rough and tumble” play, is three
fold: a) development of affiliations and selection of
friends, b) development of fighting skills and ¢) the
establishment of ones position in a dominance hierarchy.
With age, playful behavior becomes more intense, purposeful
and consequential. The meaning, Seriousness and
social value of rough play changes as children become
exposed to social diversity. Rough and tumble play is
likely to centinue beyond the elementary years when there

are few alternatives for establishing social position.
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Violence in Communities

The interaction between individual developwent and
social contexts (e.g. the family, schoocls and neighborhood)
produce violent behavior. Factors such as low socioeconomic
status, high population turnover, race and ethnicity and
high houging density are very strong predictors of violence.
These varied conditions decrease a neighborhood’'s capacity
for social organization {Lorion, 1998). Residents living in
low-income neighborhoods tend to experience more difficulty
establishing the informal and formal social ties within the
community, which are necessary tO contreol crime and
violence.

single-parent households, which make up large
percentages of urban neighborhoods, tend to have fewer
social resources and networks necessary for developing and
sustaining local institutions (Lorion, 1998}.

The strongest predictors for school violence rates are
local neighborhood crime rates. Schoecl violence in
particular communities is influenced by school peolicies
regarding discipline, security, drop out rates and by small
group interactions that develop within the school that
prompt ycuth to respond'violently to routine provocation
{Laub & Lauritsen, 1998)}.

Most of the vioclence that students are exposed to
oceurs in their home neighborhood and in the community

surrounding the school. A setting is “contaminated” by the



27

expectations, attitudes, and behaviors that everyone carries
from other settings into the school (Lorion, 1998).

Exposure to violence generates a sense of fear that
leads to acts intended to reduce or control fear. There are
gpecific side effects to exposure to viclence. Some
products are:

1. Disruption in interpersonal relationships
2. Generalized emotional distress
3. Problems with aggression, conduct disorder and truancy
4. Cognitive, psychological and physical igsues (Laub &
Lauritgen, 1998}.

More violence in the community, leads to more violence
that is encountered in the day-to-day operation of a school.

The escalating rate of viclence in many American cities
means that large numbers of children are growing up in
conditiong that have been described as “inner-city war
zones” (Garbarino, Dubrow, Kostelny, & Pardo, 1932). All
children are affected by the viclence that pervades our
society. Due to this, the healthy development of our
nation’s children is in serious jeopardy.

Contributors to violent behavior in society are complex
and interrelated. Some of those contributors are
unemployment, substance abuse, inadequate or abugive
parenting practices, poverty, racism, and real-life adult
models of violent problem-solving behavior and frequent

exposure to violence in the media {Children’'s Defense Fund,
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1992) . BAs social programs disappeared and the economy
worsened, violence in homes, schools and
communities have increased.

Research clearly shows that the media, particularly
£filme and television, contribute to the problem of vioclence
in America {Huesmann & Miller, 1994). Children who are
frequent viewers of violence on television are less likely
to show empathy toward the pain and suffering of others and
more likely to act aggressively. U.S. Senator Christopher
Dodd pointed out, that violence is a problem for all
Americans; from affluent suburbs to inner-city streets,
violence knows no social, economic, racial or geographic
boundaries.

_Administrators Perception of Violence

In 1992 the gixth annual study, conducted by the
Executive Educator through Xavier University, analyzed
responses from 1,216 schoeol administrators. The primary
purpose of the study was to gather perceptions about their
own district, neighboring districts and the nation at large.
The data revealed that school administrators believed that
the nation’s public schools are not as they were during the
years from 1987-1992. Almost half (46%) of the respondents
perceived that the number of violent acts by students had
grown (Ordovensky, 1993). From this 1992 survey, the key
findings included:

1. Two-thirds of the respondents predicted an increase in



school violence over the two following years.

2. Significant percentages of both suburban (54%) and
urban {(64%) school administrators reported a rise in
violent acts. In small towns, 43% reported an increase,
while administrators or rural districts reported
no change or declining levels over the previous five
years.

3. Even though there was agreement on growth, there was a
discrepancy between what principals observed in their own
districts and what they believed to be taking place in
neighboring districts.

4. Ninety-seven percent of high school principals thought
school violence had increased across the nation in the
previous five years. Sixty-one percent said violence in
neighboring districte had increased in the same period.
Thirty-one percent had experienéed the increase in their
district.

One key factor that played a role was denial.
According to Curcio and First (1993) educators are reluctant
to acknowledge the presence of violence in their scheols,
either to each other of other partiegs. Out 6f concern for
their own reputations very little data had been maintained.

Administrators also reported:

1. Even though there was a widespread increase in

violent acts, it was considered highest in the

southeast.
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2. The most likely perpetrators of school violence were
low achieving students.
3. Little/no parental involvement contributed to
school violence (National School Beoard Association,
1992) .
Public Perceptions of Violence
1,326 adults were surveyed during May and June of 1994
for the 26 Annual Gallup Poll. The biggest problems
during that period facing schools were:
1. Fighting
2. Violence and gangs and
3. Lack of discipline
Lack of discipline held a top position for 17 years
(Gallup Organization, 1994). The causes of wviolence, per the
respondents, were:
1. Increased use of drugs and alcohol by youth (78%)
2. Bagy availability to weapons {(72%)
3. Growth of youth gangs {72%)
4. Breakdown in family and family values (70%)
5. Little authority by schools to discipline (65%)
6. Increased coverage of violence by the media (60%)

{(Gallup Organization, 1994}.

The National League of Cities (199%4) surveyed 700
urban, suburban and rural communities nationwide. Eighty
percent of the respondents said that violence was a serious

problem in hallways, <¢lassrooms and playgrounds (National
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League of Cities, 1984). One in four of the schools in the
survey reported injuries requiring hospitalization or death
as a result of schoel violence with 41% of the urban schools
reporting deaths or serious injuries resulting from vioclence
{(National League of Cities, 19%4).

Garin-Hart Research Associates surveyed 800 young
adults from 16 to 29 years of age in 1993, The topic was
violence in America (Garin-Hart Research Associates, 1994).
The primary causes were:

1. Drugs (26%)

2. Economy and unemployment (20%)

3. Lack of moral values (16%)

4. Family breakdown {15%)

5. Gangs (14%)
This particular group made several suggestions:

1. Education and after school activities (22%)

2. More law enforcement (21%)

3. Teaching about violence and drugs {20%) (Garin-Hart
Research Associates, 1894).

With these suggestions it was hoped that they would have a

positive impact on the violence trend that was affecting the

nation.
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CHAPTER III
METHODOLOGY
PURPOSE OF THE STUDY

The purpose of this study was to determine perceptions
of Public School Administrators in a large northeastern
urban district, referred to as Center City, on issues of
violence in their respective schools. This study will (a)
explore the factors that contribute to this increase in
violence in the early grades (b} examine the perceptions of
administrators and {c) examine the link between
administrators perceptions and violence_in schoolg. The
findings of this research can provide school districts’
staff with the data needed to make informed policy decisions
regarding the allocation or reallocation of resources on the
elementary level. Information was solicited from public
school elementary principals in the largest school district
in this northeastern state on issues of school violence.

Research Questions

The following research questions guided the
investigatidns of this study:

1. What are the incidences of violence reported to the
Office of Security Services for this district during

the 1998-1999 school year?
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2. What is the relationship between school climate, as
measured by the administrators perceptions reported on
the *Principal/Disciplinarian Survey on School
Violence” and incidences of violence?

3. wWhat factors, as perceived by administrators,
contribute to violence in this Public School District?

4. What practices do administrators identify as effective
in successfully addressing violence at their schools?

Regearch Design

There were 15 gquestions on the survey questionnaire
with built in sub-questions requiring various types of
responses.

Questions 3,5,7,8,11,12, and 15 solicited yes or no
responges.

Questions 1,13 and 14 required the regpondents to
circle and answer.

Quegtions 2,4,6 and 10 required a number'response from
the respondents.

Only question number 9 solicited a percentage
response.

The research questions were utilized to elicit
responses via the survey instrument. & self-administered
questionnaire was the primary instrument utilized to gather
data.

This study explored the perceptions of principals as it

is related to violence in public elementary schools. The
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findinge will contribute to the limited body of knowledge in
this area at the primary school level.

The survey for this study was designed from a prior
study that was administered to elementary, middle and high
school administrators by the U.S. Department of Education in
1996-1997. The findings were published in 1998.

Instrumentation

This study correlated the perceptions of elementary'
gschool principals obtained from the
sprincipal/Disciplinarian Survey on School Violence” for
Center City, the largest urban Public School Distriet in
this northeastern state during the 1998-1999 school year.
The Office of Security Services collected the incidences of
violence over this same period. Since the data were
previocusly collected for the incidences of violence, these
data are ex post facto. Ex post facto design research is a
very specific type of research in which an existing
situation is examined by using past data to establish
historical causes.

The survey fof this study was utilized from a previous
study that was administered by the United States Department
of Education, National Center for Education Statistics in
1996-1997 using questions regarding contributing factors to
violence and discipline in elementary, middle and high
schools arocund the United States. In this study each

principal in the Center City School District was given the



35

survey instrument to complete. Forty-two principals
regponded.
Data Reliability - Sample Selection

The original sémple of public schools for the
Principal/Disciplinarian Survey on School Viclence was taken.
from the 1993-1994 National Center for Education Statistics
Common Core of Data Public Scheool Universe File. There are
84,000 public schools contained in the Common Core Data
File. Out of that number 79,000 - 49,000 were regular
elementary schools, 14,000 were regular middle schools, and
15,801 were regular secondary/combined gchools located in
the 50 states and the District of Columbia that met the
eligibility criteria. All other types of schools were
excluded (i.e. — special education, vocational, alternative,
schools in territories, and ungraded) .

Instructional level {elementary, middle and
secondary/combined), locale {city, urban fringe, town and
rural) and school sgize (less-than 300, 300-999, and 1000 and
more) stratified the sample. Schools were also sorted by
geographic region (Northeast, Southeast, Central and West)
and by percent minority enrolliment (less than 5% or missing,
5-19%, 20-49% and 50% or wmore} (U.S. Department of Education,
1998} .

Response Rates
The survey was mailed to 1415 school principals in

April 1997. There was telephone foliow up te non-



respondents in late April of that year. 1In July 1997 data

collection was completed. A total of 1,234 schools
completed the survey. This was an 88% response rate (U.S.
Department of Education, 1998).
Sampling and Non-Sampling Errors

Possible non-sampling errors may include problems such
as the differences in the respondents’ interpretation of the
meaning of gquestiong; misrecording of responses; memory
effects; incorrect editing, coding and data entry;
differences related to the time the survey was conducted or
errors in data preparation. The questionnaire was pretested
with public school principals like those who completed the
_survey to minimize the potential on nen-gampling errors.
The National Center for Education Statistics extensively
reviewed the questionnaire and instructions. Data were
checked for accuracy aﬂd congistency via manual and machine
editing (U.S. Department of Education, 1998) .

Variances

According to Witte and Witte (1996) the standard error
of the mean is a rough measure of the average amount by
which sample means deviate from the mean of the population.
If other samples were surveyed under similar conditions,
intervals of 1.96 standard errors below and 1.96 standard
errors above a particular statistic would include the true
population parameter being estimated in 95% of the samples.

This would be a 95% confidence interval (U.S. Department of
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Education, 1998).

This particular survey was most appropriate for this
study to yield estimates for a number of school -related
viclence and non-violent crimes. It was conducted
nationally in 1997 and gave feedback on principals’
perceptions of vioclence from various demographic areas,
instructional levels and sizes. This survey provided data
on less serious crime rates, which included physical attacks
or fights without a weapon, theft or larceny and
vandalism.

The following 1list of definitions preceded the
questions on the survey instrument:

Firearm- any weapon that is designed to (or may readily be
converted to) expel a projectile by the action of an
explosive. This includes guns, bombs, grenades, mines,
rockets, missiles, pipe bombs, or similar devices designed
to explode and capable of causing bodily harm or property
damage.

Incident- a specific criminal act or offense involving one
or more victims and one or more offenders oxr damage of

school property.

Physical attack or fight with a weapon-an actual and
intentional touching or striking of another person against
his or her wiil, or the intentional causing of bodily harm
to an individual with a weapon. This category should be

used only when the attack is serious enough to warrant
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calling the police or other law enforcement representatives.

Physical attack or fight without a weapon- an actual and
intentional touching or striking of another person against
his or her will, or the intentional causing of bodily harm
to an individual without using a weapon. This category
should be used only when the attack is serious enough to
warrant calling the police or other law enforcement

representatives.

Police or other law enforcement representative- any regular
state or local law enforcement 6fficers, school resource
officers, campus police,.security personnel employed by
school or district, or other securit? personnel with powef

to arrest or hold for arrest.

Robbery- the taking or attempting to take anything of value
that is owned by another person or organization, under
confrontational circumstances by force or threat of force or
violence and/or by putting the victim in fear. A key
difference between robbery and theft/larceny is that a

threat or battery is invelved in robbery.

Sexual battery- an incident that includes rape, fondling,
indecent liberties, child molestation, or sodomy. These
incidents should take into consideration the age and
developmentally appropriate behavior of the offenders and
are severe enough to warrant calling the police or other law

enforcement representatives.
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Theft/larceny- the unlawful taking of another person’s
property without personal confrontation, threat, violence,
or bodily harm. Included are pocket picking, stealing a
purse or backpack {(if left unattended or no force was used
to take it from owner), theft from a building, theft from a
motor vehicle or motor vehicle parts or_accessories, theft
of bicycles, theft from vending machines, and all other

types of thefts.

Typical week- a typical full week of school. Avoid weeks
with holidays, vacation periods, or weeks when unusgual

events took place at the school.

Vandalism- the damage or destruction of school property
including bombing, arson, graffiti, and other acts that
cause property

damage,

Weapon- any instrument or object used with the intent to
threaten, injure or kill. Examples include guns, knives,
other razor blades or sharp-edged objects, ice picks, other
pointed objects (including pens, pencils), baseball bate,

frying pans, sticks, rocks and bottles.

Zero Tolerance Policy- a school or district policy that
mandates predetermined consequences or punishment for

specific offenges.

The first survey question asked administrators to rate

gseventeen problems that may have occurred in their
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respective schools from seriocus {1}, moderate {2), minor
{3), or not a problem (4). Some of the problems were
student tardiness, physical conflicts among students,
student absenteeism, racial tensions and gangs.

Question 2 asked administrators to indicate the number
of incidences in which the police or other law enforcement
officers were contacted. Nine areas were listed aes possible
incidences.

Thirdly, administrators were asked if there was a
district policy that mandafed the reporting of incidences to
the public via a newsletter.

Question 4 inquired about the number and type of
disciplinary actions that were utilized by administrators.
This ranged from expulsions, to placement in alternative
settings to out-of-school suspensions.

Building and school grounds security were covered
through 7 sub-secticns soliciting a yes OY no response.

Question 6 inquired about the stationing of law
enforcement staff on school grounds or buildings.

Whether students wore uniforms and the year of
implementation of uniforms were solicited from question 7.

Administrators were asked to indicate the percentage of
students who were eligible for the federally funded free
and/or reduced-price lunch program. The number of violence
prevention programs or initiatives either one-time or

ongoing was solicited from administrators.



41

Various types of prevention programs were listed and
administrators were asked to indicate by yes or no if they
were utilized in their respective schools,

Next administrators were asked the percentage of
students who were serviced by school programs on violence
prevention. The percentage of teachers and other staff that
were involved in the prevention programs were also
solicited.

Lastly, administrators were asked if their schools
provided after school programs.

Facts about Center City

Center City is the largest city in this northeastern
state and the 56™ largest city in the nation. Overall
28.5% of the population is under the age of 18.

Center City is centered along the most important
transportation corridor in the country situated between
Boston and Washington, DC, Center City encompasses
approximately 50 nationalities, their languages and
dialects. The 1990 census population count was 275,221. 1In
Center City the per capita income is $9,424, whereas, the
state had the second highest per capita income in the
country at $24,936. Seventy-seven percent of the children
are in families whose income is low enough to qualify them
for the federal free and/or reduced-price lunch programs.

Leading public health officials have designated the
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city as an epicenter of the HIV epidemic. As of September
1997, Center City had 6,451-recorded cases of AIDS, ocut of
that number 4,235 regulted in death, which in turn orphaned
many children.

The transience of many families has led to families
living in hotels, shelters and transitional housing. This
factor has impacted on student behavior in school.

Newly mandated federal and state regulations are moving
individuals from welfare to work. Families are struggling
with these issues since many lack marketable skills.

In 1996,there were 4,156 juvenile arrests in Center
City. On average 155 Center City youths are detained on a
daily basis in the County Juvenile Detention Center.

The Center City Public Schools

The Center City Public Schools was selected as the site
of this study because it is viewed as highly representative
of many urban districts through out the United States.

The State Operated District in Center City is
'responsible‘for 15 high gchoolsg, ¢ middle schools, 8 special
schools and 52 elementary schocls. The 52 elementary
gchools in the school district cover a broad range of grade
configurations. The various configurations are
Kindergarten-Grade 3, Kindergarten-Grade 4, Kindergarten-
Grade 5, Pre-Kindergarten-Grade 8, and several other
configurations. These configurations may be a determining

factor on the depth of violence or lack of violence in very
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young students.

According to the 1990 U.S. Census 85% of Center City
residents were African-American or Hispanic, and 89.3% of
the children in school come from these families. The
student mokility rate of 25% of the elementary schools
averages 40%. This extremely high mobility rate hae a
devastating effect on the children in schools.

Overall there are approximately 48,000 students
enrolled in the Center City Public Scheools. This school
district is also the largest urban district in this
northeastern state.

Tn 1995 the Center City Public Schools System was
“taken over” by the State Department of Education. The
State Commissioner of Education, through state legislation,
' was given the authority to appoint a new superintendent,
abolish the Board of Education, as it existed, and seize the
overall operation of the district. A new State District
Superintendent and Deputy Superintendent were appointed in
July 1999 tc move the district into the new millennium.

Data Analysis

Deecriptive statistics were utilized to summarize and
classify quantitative survey data. According to Witte &
Witte (1997}, the main purpose of many surveys is to
deseribe, simple percentages to indicate the proportion of
respondents giving each response. Much of the analysis of

the data for each survey item was presented in percentages.



The response rate for this analysis was N=41.

Data collection for questionnaire items 1, 4, 5, &, 7,
8, 9, 10, 12, 13, 14, 15 and their subsections covered the
time peried from September 1938 through June 1999. Most
data were portrayed utilizing tables and figures.

A number of statistical methods along with descriptive
statistics were used to analyze the data. The following
discussion provides a brief description of each of these
methods and the study variables that were used to answer the
research questions.

Correlation: “A bivariate correlation provides a single
number which summarizes the relationship between two
variables. These corrélation coefficients indicate the
degree to which variation {or change) in one variable is
related to variation (change) in another. A correlation
coefficient not only summarizes the strength of agsociation
between a pair of variables, but also provides an easy means
for comparing the strength of the relationship between one
pair/set of variables and a different pair/set.” (Nie, Hull,.
Jenkins, Steinbrenner & Bent, 1975) There is an inverse
relationship when one value goes up and the other goes down.
Several responses on the survey instrument provided

results that were easily correlated to other factors. A
correlational study was conducted to understand the
relationship between school climate and use of various

digciplinary actions. The following correlations were
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tegsted with the help of.SPSS: climate to expulsions,
climate to transfers to alternative programs, and climate to
suspensions.
Other correlations that were also of interest were:

1. Zero Tolerance to climate

2. Student behaviors and climate

3. Teacher behaviors and climate

4. Offenses and whether they occurred at/after school or

involving one or more students.

Factor Analysis: A factor analysis was performed with the
- group of variables that contributed to school vieolence. The
most distinctive characteristic of Factor Analyeis is its
data-reduction capability. Factor-analytic techniques
enables the researcher to éee whether some underlying
pattern of relationships exist so the déta may be
»rearranged” or “reduced” to a smaller set of factors that
may be taken as source variables accounting for the observed
interrelations in the data. The most common applications of
Factor analysis can be classified into three categories: (a)
exploratory uses-the exploration and detection of patterning
of variables with a view to the discovery of new concepts
and a possible reduction of data; (b} confirmatory uses-the
tegting of hypotheses about the structuring of variables in
terms of the expected number of significant
factors and factor loadings; and {(c¢) uses as a measuring

device-the construction of indices to be usgsed as new
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& Bent, 1975)
Data Collection

Surveys were distributed to all of the regular
elementary school principals in the Center City Public
Schools. An accompanying letter from the researcher
explained that she was a doctoral candidate at Seton Hall
Univereity. Principals were informed that, as part of the
research design, the researcher had attached a survey
questionnaire to the letter. The survey would focus on
their perceptions of violence in their regpective schools
from the previous year (1998-1999) as it related to problems
that existed and to what degree, disciplinary actions that
were taken against students, safety issues in the building,
utilization of law enforcement officers, existence of zero
tolerance policies, uniforms, percentage of free/reduced
lunch, organized violence prevention programs and the
existence of after school programs.

The survey instrument was distributed at the monthly
principale meetings and collected on the same day.
Permission to
conduct the study was obtained from the state district
superintendent of schools (Appendix D) prior to the
dissemination of surveys to the principals. The packet
contained the introduction letter (Appendix A) from the

researcher, which explained who the researcher was and why
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data were being collected. Assurances were made to the
principals that neither their names nor the names of their
schools would appear in the
study. The letter concluded by stating the importance of
their expertise to the collecticn of the data.
Summary of Methodelogy

The setting of the study and the target population were
introduced in this chapter. Included in this discussion
were the research questions, research deeign,
instrumentation, data analysis and data collection.
Procedures that were utilized to collect the survey
instrument were explained. All data collected were entered
manually into a statietical software package, SPSS. The

findings of this study are presented in Chapter IV.
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CHAPTER IV
RESULTS OF THE STUDY
INTRODUCTION

The purpose of this investigation was to evaluate the

perceptionsg of elementary school administrators in an urban

school digtrict, as it relates to violence and to add to the

research base on violence in elementary schools.

The following research questions were investigated:

1.

What were the incidences of violence reported to
the Office of Security Services for this district

during the 1998-1999 school year?

. What is the relaticnship between school climate,

as measured by the administrators perceptionsg
reported on the “Principal/Disciplinarian Survey

on School Violence” and incidences of violence?

. What factors, as perceived by administrators,

contribute to violence in this Public School

District?

. What practices do administrators identify as

effective in successfully addressing violence at
their schools?

Findings'

The questionnaire, presented in Appendix C, was analyzed
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using exploratory factor analysis, frequencies and
correlations. The research questions are addressed and
discussed.

Research Question 1: What are the incidences of vioclence
reported to the Office of Security Services during the 195%8-
1999 school year?

The Office of Security Services requires all schools to
report various incidences via the “Security Case/Incident
Report” on a monthly basis. The district is mandated to
compile information from the schools, which is then
forwarded to the State Department of Education in June of
each year. This report is divided into 6 categories. They
are substance abuse, weapons, disorderly conduct, wvandalism,
injuries inside school and viclence. The data are presented

in Table 1:
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During the time period from September 1998 through June
1999, in the Center City Public Schools there were a total
of 662 reported iﬁcidences of which the highest was
vandalism with 271 incidences or 41%. Violence was the
second highest at 191 incidences (29%). The third highest
was weapons poggession with 96 reported incidences or 14%.
The remaining incident types were injuries inside school
{7%-45 incidences), disorderly conduct (5%-34 incidences),
and lastly substance abuse {4%-25 reported incidences).
These 3 incidence types may yield low frequencies due to the
level of the grade configurations.

As a consequence of these reportéd incidences, the
administrators took several disciplinary actions.
Disciplinary actions are utilized to influence/change the
behaviors of students. The following discussion focuses on
the action taken by administrators. Question four dealt with
three diverse disciplinary actions: (1) Expulsions, (2)
Transfers to Alternative Schools or programs, and (3) Out of
school suspension for 5 or more days. The most sévere
disciplinary action of the three was expuleion. During
1998-1999, one student was expelled for using a firearm,
whereas 30 students were expelled for physical attacks or

fights, which brought this total to 31. (see Table 2)
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TABLE 2

: . ved Expulsi DUz ] 598 - ool

Number of Schools Number of Expulsions Total Number of
Expulgions
1 1 1
; ' 10 10
1 20 | 20
Total 3 31

In this ihstance expulsion is the temporary or permanent
discharge of a student from a particular school. Some
administrators may view a transfer to another program as a
type of expulsion. The term is therefore perceived to have
this meaning by administrators.

Only 15 studentg district wide were transferred to
alternative programs or schools. However, it is believed

that some students who were expelled from one location may

have been reassigned to an alternative school in the

district.
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TABLE 3

E » iI E l E]I !. E . i . ] _

1999 School Year
Number of Schools Number of Transfers Total Number of
Transfers

3 1l : 3

1 2 2

2 5 10
Total 15
TABLE 4

Number of Schools Number of Total Number of
Sugpensions Suspensions
2 1 2
4 2 8
1 3 3
1 4 4
2 5 10
1 7 7
9 9 81

(Lable continues) -
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Number of Schools Number of Total Number of
Suspensions Suspensions
2 | 12 24
1 20 20
1 40 | 40
Total 22 _ 189

8ix schools responded to this section of the question as
it related to student transfers to alternative programs.
According to the administrators there were a total of 15
trangsfers from these 6 schools during the 1998-1999 school
year.

The suspension category was the largest overall of the 3
types of disciplinary actions that were perceived by
administrators. This particular action_is used more often
than transfers and/or expulgions. Administrators cited that
2 students were suspended 5 or more days for using or
possessing a firearm. Eight students received the same
consequences for possession or distribution of alcohol,
drugs or tobacco. The greatest number of'suspensions (117)
wae due to physical attacks or fights. (see Table 4)

However, the actual suspension data reported to Security
Services in the district showed a very different view via
the monthly sugpension report. There were a total of 1150
suspensions reported by the administrators in the 4

elementary School Leadership Teams. These 4 “SLT's” give a
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panoramic view of the district as it is related to numbers

of susgpensions.

TABLE 5
Schooi Principal Superintendent Tofal
Leadership Team Suspensions Suspensions
(SLT)
SLT I 90 - 5 95
SLT III 354 7 361
SLT IV 4862 0 462
SLT V 244 | 28 272
Total i,18¢ 40 1,190

The difference between the actual reported suspensions
(1,190) and the perceived number of suspensions (127) was
1,063 suspensions. This is an extreme disparity. The
underreporting by administrators on this survey may be
cauged by numerous factors that contribute to the denial of
administrators in this area. The Principal Suspensions were
issued in greater numbers becausge phey could be made
independent of the Assistant Superintendent of the
respective School Leadership Team. Each building principal
had the authority to suspend a student for infracticns that
warranted measureg beyond a teacher dr principal conference.

One principals’ perception may vary significantly from
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another principals’ perception on each item covered in the
gurvey. Keéping in mind that all administrators would like
to be perceived as having their respective buildings under
control, one may assume that this could lead té the under-
reporting of incidences. It was hoped that providing
specific definitions of terms in the survey instrument would
give insight to-the respondents and would minimize
subjective judgment and lead to accurate reporting of
suspensions and expulsions.

Research Question 2: What is the correlation between
gchool climate, as measured by the administrators’
perceptions reported on the “Principal/Disciplinarian Survey
on Schoel Violence” and incidenceg of violence?

There are 3 ways that climate has been measured in this
survey. One ig looking at the stationing of security
officers for reasons other than instructional purposes in
survey guestion 6. The 8 items queried in question 5
regarding various measures that were utilized by the schocls
during the 1998-1999 gchool year were answered. Also, Zero
Tolerance Policy may be another proxy to measure climate.
The first measure of climate deals with security officers in

each school.
The district responded to the issues of safety by

placing uniformed security officers in each school. This has
been district pelicy for many years. In survey question

number 6, administrators were asked to note the number of
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hours that there was security presence in and around their
schools. The majority of respondents (70%) stated that no
officers were stationed at schools., This was an interesting
since security was in fact oﬁ duty all day, 5 days a week in
each building. The remaining 30% of the respondents stated
that there was some type of officer on duty at varied
amounts of times. The inconsistency of the reporting may be
due to the interpretation of the question itself by the
respondents. Security presence ig determined by the school
enrollment. One security officer is stationed per every 300
students in the elementary schools in the district according
to the Director of Security. The formula is not strictly
adhered to because some schools may warrant higher numbers
of gecurity officers due to the schools? location in the

city and the frequency of incidences.
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TABLE €

Security Pregence at the Schoolg

Item Number of Percent of
Respondents Respondents
Stationed 30 hours 6 15%

or more per week/ 1-

9 hours per week

Stationed None - B - 15%
during the week, but

staticned as needed

None stationed at ' . 28 70%
school 1958-1999

Total 40 100%

The next measure of climate is survey question number 5
which answered numerous questions regarding the overall
security climate in the schools. All respondents stated
that vigitors are required to sign in when entering their
schools. Ninety-five percent of the administrators responded
that there was controlled accese to their school buildings
and 90% responded that during lunch campus was closed.
Conversely, 100% responded that students do not pass through
metal detectors and 98% said that random metal detector
checks do not dccur. Since thesge questions meagure climate

in a school we correlated 3 items in question 5, rate of
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expulsions, rate of transfers to alternative programs and
rate of suspensions. 0of all 3 correlations, suspensions
and school climate produced a correlation of .15 {(non-
significant) followed by transfexs with .08 {(non-
significant) and expulsions with .04 (non-significant). It
is interesting to note that none of the correlations are
statistically significant. This may be due to the fact that
both the climate and the rate of expulsions, rate of
transfers to alternative programs and rate of suspensions
are meagures of perception. Alsc, one should recall that
the rate noted by pfincipals ig far below that of what was
reported to the state. This discrepancy may explain the
lack of any correlations. Another measure used to address
school climate is the Zero Tolerance Policy. Respondents
agreed that there was a Zero Tolerance Policy available via
the district peolicy manuals. The areas that came underxr
these policies were viclence, firearms, and weapons other
than firearms, alecohol, drugs and tobacco. Ninety-two
percent of the administrators agreed that these policies
were in force during the 1998-1999 school year.
Surprisingly, there was little correlation between Zero

Tolerance Policy and climate (no-significance).
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TABLE 7

Zero Tolerance Yes Regponsges (%) No Responges (%)

Policy towards:

Violence 90.2 7.3
Firearms 97.6 2.4
Weapons 97.6 2.4

Other than firearms

Al coheol 85.1 2.4
Drugs - 95.1 2.4
Tobacce 80.2 7.3

Regearch Question 3: What problems, as perceived by
administrators, contribute to viclence in elementary
schoolsg?

Survey question 1 had 17 items that addressed various
problemg that occurred in the school that could contribute
to vioclence. These behavior problems could be grouped into
violence/criminal factors and social factors. Survey
question 1 also asked the respondents to indicate the
degree, (ranging from 1 to 4) to which they perceived such
behavior as a problem. While 1 denoted a serious problem, 4
denoted not a problem,

The items on survey question 1 were factor analyzed to
determine if indeed these problems could be grouped into 2
major factors and which factors as perceived by

administrators contribute to elementary school vioclence.
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First, a factor analysis was run without constraining the
number of factors using the Principal Components method of
extraction followed by varimax rotation. It resulted in 2
factors with an eigen value above 1. The first factor group
could be named as criminal/violent offenses and the second
factor group social offenses. The first factor, labeled
criminal offenses, had an eigen value of 4.383 and explained
30.8% of the variance. Ten items loaded on criminal offenses
with leocadings between .41 and .84. Physical conflicts loaded
at .41 under criminal/violent coffenses and verbal abuse of
teachers loaded at .84.

The second factor labeled social offenses, had an eigen
value of 2.74 and explained 17.0% of the variance. Six
items loaded on social offenges with loadings between .46
and .80. Teacher alcochol or drug abuse loaded at .46 under
gocial offenses and student alcohol use loaded at .80. We
must remember that this factor analysis ig the result of
administrators’ perception of the various types of problems
that occurred in their respective schools. All items noted
in Table 8 were considered to be significant in nature.

Even teacher absenteeism with .44 wasg considered to be
significant in this analysis. The items that showed no
significance under criminal/viclent cffenses were:
Robbery of items over $10

Student alcohcl use

Student drug use

Sale of drugs on school grounds
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Trespassing and
Teacher alcohol or drug use

TABLE 8 _

coffenses

Item Criminal/Violent Social offenses

of fenses

Student tardiness .605%* -
Student absenteeism .532* -
Physical conflicts L414* _ Co-
Robbery of items - .725%
over S$10

vandalism of school L572% -
property

Student alcohol use - . .B807*
Student drug use E - .706%
Sale of drugs on - -
gchool grounds

Student tobacco use : - .711*
student possesgsion .790% -
of weapons

Trespassing - - .649%

(table continueg)
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Item Criminal /Violent Sccial offenses
offenses

Verbal abuse of .841* -
teachers

Physical abuse of 624* -
teachers

Teacher absenteeism L440% -
Teacher alcchel or - LA67*
drug use

Racial tensions .575% | -
Gangs .765% -

These 2 factors, criminal/violent offenses and social
offenses,.with.their loadings address the major problems as
perceived by the administrators. A further in depth look at
the clagsification of these problems as minor, seriocus,
moderate or not a problem adds more value to the question at

hand {(see Table 9)
Of the 39 principals, 31.8% or 21 of them pexceived

student tardiness as a moderate pfoblem. Twenty or 48.8%
viewed student absenteeism or class cutting as a minor
problem. Also, 18 principals or 45% believed thaﬁ physical
conflicts aﬁong students were a minor problem. The other

areas in question one that the majority of principals



perceived as minor problems were:
1.Robbery or theft over $10
2.Vandalism of school Property
3.Verbal abuse of teachers
4 .Teacher absenteeism

5.Gangs

Nine areas in gurvey question 1 that were perceived by

the majority of the administrators as not a problem were:

1.Student alcohol use

2.8tudent drug use

3.S8ale of drugs on school grounds
4 .Student possession of weapons
5., Trespassing

6.Physical abuse of teachers
7.Teacher alcohol or drug use

g .Racial tensions

The problems that some administrators perceived as

serious problems were:
1.5tudent tardiness
2.Physical conflicts
3.Robbery of items over 310
4.Sale of drugs on school grounds and

5.Trespasgsing

64



Table 9 gives the sub-totals and grand totals of all

responses for each problem in question 1. Again, it is very
interesting that these perceived numbers are not aligned to
the actual numbers reported to Security Services by

adminigtrators in the schools,
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There were problems examined in survey guestion 1 that
directly related to the teachers. Thoge 4 items were verbal
abuse of teachers, phygical abuse of teachers, teacher
absenteeism, and teacher alcohol or drug use. It is easy to
comprehend how these factors could impact oﬁ student
behavior in schools. Everyone that children come in contact
with on a daily basis has an impact on children especially
if this contact is consistent. Next to the home most
students spend more time in school then anyplace else. The
administrators responded to most of these questions as minor
or not a problem, with some listed as moderate problems and

very few as serious problems (see Table 10)
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] blens /Behay] ved by Admini
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Item Serious Moderate Minor Not a Mean
problem
(1) (2) {3} {(4)

Verbal abuse of 2 7 19 13 3.06
teachers
Physical abuse of 0 2 11 27 3.62
teachers
Teacher 1 12 22 6 2.78
abgenteeism
Teacher alcchol or ] Q 6 as 3.81
drug use

Total 3 21 58

81

Survey question 2 asked administrators to note the

involvement of students in crimes or offenses at varied

times (during school hours and after school hours) and

involving 1 or more students as victims or perpetrators.

There were 8 areas addressed in this gquestion under 3

categories. There were no murders oOr suicides at any of the

schools during 1998-1999, Three categories out ranked the

others by very large marginé.

Physical attacks of fights

without a weapon occurred 4%1 times, theft/larceny without
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personal confrontation occurred 130 times and vandalism to

school property of person items occurred 106 times during

this periocd. The overall breakouts of the data are shown in

Table 11.

TABLE 11

 ved Criminal - SEf \n School I

Administ l
Qffense Occurred at Involving cne During school
school Or more hours or- other
students school eventa Total
Murder 0 G O 1]
Rape or other
type of sexual 2 4 1 7
battery
Suicide 0 0 0 0
Physical
attack or 3 3 1 7
fight with a
weaporn
Physical
attack or 159 192 140 491
fight without
a weapon
Robbery 3 3 12 18

{table continues)
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Offense Occurred at Involving one During school
school or more hours or other
students school events Total
Theft/
larceny 69 24 - 37 130
. Vandalism- |
school 54 17 35 106
property
Tétal 290 243 226 759

This frequency distribution shows a clear picture of the
results from survey guestion 2. There were 290 offenses
that occurred at school. Two hundred and forty-three
offenses involved 2 or more victims or perpetrators. Two
hundred and twenty-six offenses happened during school hours
or during other school events. The administrators perceived
a total of 759 criminal or other coffenses during the 1998-

1999 schoel year.
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CHAPTER V
SUMMARY, CONCLUSIONS AND RECCMENDATIONS
SUMMARY
The primary purpose of this study was intended to
describe perceptions of public school elementary
administrators in a large urban district about issues
related to violence. The existing literature on violence in
elementary schools is very limited. In this study the intent
wag to describe what exists rather than to explain why it
exists. A self-administered questiconnaire was the primary
method utilized to obtain the data. The survey was
distributed to 52 public elementary school principals with a
cover letter and instructions. A response rate of 78.8% was
achieved with 41 of the 52 principals regponding.
Proposed in this study were four major research
quegtions:

1., What are the incidences of violence reported to the
Office of Security Services for this school district
during the 1998-1999 school year?

2. What is the relationship between school climate, as
measured by the administrators perceptions reported on
the “Principal/Disciplinarian Survey on School
Violence” and incidences of violence?

3. What factors, as perceived by administrators,
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contribute to violence in this Public School District?
4. what practices do administrators identify as effective
in successfully addressing viclence at their schools?

Descriptive statistics provided a profile of
administrator’s perceptions of perceived degree of problem
and effectiveness of programs.

For the perceived degree of problem in schools, all
administrators reported that violence was a minor or
moderate problem. Certain factors were perceived as not a
problem to the administrators.

Effectiveness of programs varied and was not examined in
depth for this study. Administrators perceived controlled
access to school buildings and grounds as very effective.
Random metal detector checks on students were not an issue
since no elementary schools in this district utilize them.
All administrators stated that visitors were required to
sign in and this was viewed as an effective method of
control. Few administratorg had on going vioclence
prevention programs in place, however, there were numerous
one-day, one-time programs presented to students regarding
violence prevention. Most schools did not have mandatory
school uniforms. Many administrators maintain after-school
programg for their students daily. To varying degrees many
programs existed in schools such as, behavior modification,
counseling (group and individual), tutoring, recreation and
some reorganization of schools into houses or teams.

Chapter IV presented the results/analysis of the data in
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this study. This analysis provided answers to the four
.research questions.

1.What were the incidences of violence reported to the
Office of Security Services during the 1998-19%9 school
year?

During the 1998-1999 school year administrators
submitted Violence, Vandalism and Substance Abuse reports to
the Office of Security Services on a regular daily basis.
This data were compiled into a monthly district wide report.
From September 1998 through May 1999 consistently the
highest two areas were vandalism and violence. During
October 1998 weapons possession ranked third in the six
categories covered in this report. Schools experienced the
following aé reported to the Office of Security Services:

1. Administrators reported vandalism overall in 50% of

the cases in September 1998.

2. Administrators reported 29% vandalism, 26% violence

and 24% weapons possession in October 1998.

3. Administrators reported 41% of vandalism, 25% violence

and 21% weapons possession in May 1999,

What is the correlation between scheocl climate,-as
measured by the administrators perception on the
“Principal/Disciplinarian Survey on School Violence” and
incidences of vioclence?

Climate is moderately correlated to vandalism and
phyeical attacks or fights by students. Another moderate

correlation was climate to theft or larceny without personal



confrontation.

what factors as perceived by administrators contribute
to violence in elementary schools?

The most sericus to moderate factors that administrators
perceived as problems were: |

1.Student tardiness

2.8tudent absenteeism

3.S8tudent drug use

4 ,Physical conflicts

5.Verbal abuse of teachers

6 .Vandalism of school property

7.Student possessidn of weapons

8.Physical abuse of teachers

9.Student tobacco use

10.Gangs

11.Teacher alcohol or drug use

What practices do adminigtrators identify as effective
in successfully addressing violence at theilr schools?

Having on site security officers was perceived as a
positive deterrent even though 70% of the respondents stated
that there was no security stationed at their buildings.
The 30% who responded perceived this to be helpful. At the
elementary level few to no searches were made with metal
detectofs.

Ongoing violence prevention programs are the most
lasting in their results.according to the respondents.

In all instances off-campus lunches were prohibited.
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This decreases the availability to students and school
property by trespassers.

There was a significant incongistency between
respondents response to factors that they perceived as
minor, moderate or serious problems compared to the actual
numbers of incidences reported to the Office of Security
Services. 9.8% of the principals perceived physical
conflicts as a serious problem whereas; actual reported
incidences for physical conflicts were 29% for 1998-1999.
vandalism was perceived to be a moderate problem with 14.6%
however there were 41% of vandalism cases reported during
1998-1959. This indicates that there is little relationship
between perceptions and actual reported problems by
administrators on violence.

Conclusions

One of the key findings from this study points to a
marked difference between principals’ perceptions of the
degree and type of violence which cccurs and actual reports
of violence from schools. If these differing views are
generated by what appears to be underreporting of viclence,
who is not reporting incidences and why? Several
explanations are possible. Administrators may choose to
underreport out of fear that large numbers of incidences
from théir respective gchools may give the appearance that
they have little control of their buildings. This
information could be used in their annual performance

evaluations. If administrators report violence, it needs to
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be viewed as an opportunity to put corrective action plans
in place.

Not all schools are providing the district with violence
related data. Due to the disparity between perceptiong and
actual reported incidences indicates that underreporting
exists.

The purpose of this study was to add to the existing
body of knowledge regarding school violence at the
elementary level. This study explored the degree to which
violence was perceived to be a problem in schools, the
degree to which programs aimed at reducing viclence in
schools was viewed to be effective, and the degree to which
certain factors were perceived to contribute to violence in
elementary schools. The results of this investigation
demonstrated that violence is a problem of degree, but not
of high degree at this level.

These findinés contribute to a greater understanding of
the phencmenon of violence in schools and what measures may
be helpful in providing safe schools in an urban district.

Recommendations and Future Research

Eron (et al., 1987) placed great emphasis on the social
learning theory, which determined that external
environmental cues were elicitors of aggression. This theory
could be examined in greater detail in future studies on
violence in elementary schools, This study also reaffirms
the need for research in this area to evolve beyond agking

administrators their perception on the nature and extent of



viclent behaviors. Even though these types of data are

useful, researchers must broaden their studies. Those

broader studies could improve school practices and policies

that may effectively prevent school violence at the

elementary level.

findings of this research study.

Several recommendations can be made based on the

Some recommendations are

not new, but mirror the recommendations made by others.

1.

The stud? should be conducted in other large urban
districts in other regions of the country.

A survey should be conducted with elementary students’
perceptions of violence in an urban district.

A comprehensive Longitudinal study should be conducted
over a period of several years focusing on

violence at the elementary level and its effects on
students.

All principals should be mandated to accurately report
incidences in their schools.

An evaluation component to measure the success of
violence prevention programs be built in from the
inception of programs.

Preventive measures to curb violence and vandalism begin
in kindergarten and carry through the early grades.

Cconduct focus group interviews with students to gain

insight into their thoughts and experiences with violence

in schools. This qualitative approach will provide in

depth information about students’ [(perceptions and



attitudes that could not be gathered by other research

methods)

8. A study be conducted which examines incidences of
violence at the elementary level, but utilizes a
different measurement instrument.

This study provided a starting point from which
additional research can be conducted to obtain more insight
jnto the complexity of violence at the elementary level.
This study found little statistically significant
relationships between perceptions and incidences of
violence. According to Attorney General Janet Reno, “Youth
crime and violence are still one of the great challenges
that we face” {Associated Press, Star—Ledgér'Oct.27, 2000) .

School safety must be placed at the top of the
educational agenda in all school districts across the
country. Ultimately each school should adopt a broad based
strategy and-plan to deal with violence in our schools.
Violence prevention curricula and anti-violence expectations

need to be a priority. The future of our nation’'s youth

depends on it.
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200 Park Place
Irvington, New Jersey 07111
April 2000

Dear Educator,

As you are aware, violence in schools has become the hottest
topic in education today. At this time I am completing my
dissertation at Seton Hall University, which centers on
"Administrators Perception of Violence in Elementary Schools
in an Urban District”. As part of my dissertation, I am
utilizing the “Principal/Disciplinarian Survey on School
Violence” which was developed by the U.S. Department of
Education, National Center for Education Statistics.

As an elementary school principal in the Newark Public
School District you have been selected to participate in
this study. Your participation is strictly voluntary.

The enclosed quesgtionnaire is easy to read and complete.
Please take a few minutes now to £ill it out and return it
to me. When you have finished, simply place the completed
survey in the envelope provide for your convenience,

Please be assured that your responses will be kept in strict
confidence. Neither your name nor your school will ever
appear on the completed survey, dissertation or any other
reports of my research findings. The identification number
on the survey is for mailing purposes only. This number
will allow me to check your school off of the mailing list
when your survey is returned.

Your professional insights on school violence are extremely
important not only to this research but also to all
educators. Your immediate response is deeply appreciated.
Feel free to call me at (973) 372-7248 if you have any
questions regarding this research.

si rel

lenda Jojnson-Green
Seton Hall University Doctoral Candidate

Enclosure (1)
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200 Park Place
Irvington, New Jersey (07111
February 2000

Marion Bolden,

State District Executive Superintendent
Newark Public School District

2 Cedar Street

Newark, New Jersey 07102

Dear Ms. Bolden,

I am currently enrolled in the Executive Ed. D. program at
Seton Hall University. My dissertation topic is
*Administrators Perception of Violence in Elementary Schools
in an Urban District”., I am requesting your permission to
conduct this survey with the elementary principals in your
district. The time that will be needed to complete the
survey instrument will not interfere with the principal’s
usual duties.

All responses to the survey will be kept in the strictest
confidence. No names of schools or principals will be used.
I will submit a completed copy of my research upon the
completion of my dissertation to you. Please feel free to
contact me at (973) 372-7248 if you have any questions.

Thanking you in advance for your anticipated permission.

Sincerely, _
’blenda Johgrson-Green .

Seton Hall University Doctoral Student
Enclosure (1)
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SURVEY QUESTIONNAIRE
PRINCIPAL/SCHOOL DISCIPLINARIAN
SURVEY
ON

SCHOOL VIOLENCE

Title/Position
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Grades

Current

Enrollment




Definitions

Firearms- any weapon that is designed to (or may readily be
converted to} expel a projectile by the action of an
explosive. Thig includes guns, bombs, grenadeg, mines,
rockets, missiles, pipe bombg, or similar devices designed
to explode and capable of causing bodily harm or property
damage.

Incident- a specific criminal act or offense involving one
or more victims and one or more offenders or damage of
school property.

Physical attack or fight with a weapon- an actual and
intentional touching or striking of another person against
his or her will, or the intentional causing of bodily harm
to an individual with a weapon. This category should be
used only when the attack is serious enough to warrant
calling the police or other law enforcement representatives.

Physical attack or fight without a weapon- an actual and
intentional touching or striking of another person against
his or her will, or the intentional causing of bodily harm
to an individual without using a weapon. This category
should be used only when the attack is serious enough to
warrant calling the police or other law enforcement
representatives.

Police or other law enforcement representative- any regular
gtate or local law enforcement officers, school resource
officers, campus police, security personnel employed by
school or district, or other security personnel with power
to arrest or hold for arrest. '

Robbery- the taking or attempting to take anything of value
that is owned by another person or organization, under
confrontational circumstances by force or threat of force or
violence and/or by putting the victim in fear. A key
difference between robbery and theft/larceny is that a
threat or battery is involved in robbery.

Sexual battery- an incident that includes rape, fondling,
indecent liberties, child molesgtation, or sodomy. These
incidents should take into consideration the age and
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developmentally appropriate behavior of the offenders and
are severe enough to warrant calling the police or other law
enforcement representatives.

Theft /larceny- the unlawful taking of another person’s
property without personal confrontation, threat, violence,
or bodily harm. Included are pocket picking, stealing of
purse of backpack (if

left unattended or no force was used to take it from owner),
theft from a building, theft from a motor wvehicle or motor
vehicle parts or accessories, theft of bicycles, theft from
vending machines, and all other types of thefts.

Typical week- a typical full week of school. Avoid weeks
with holidays, vacation periods, or weeks when unusual
events took place at the school.

Vandalism- the damage or destruction of school property
including bombing, arson, graffiti, and other acts that
cause property damage.

Weapon- any instrument or object used with the intent to
threaten, injure or kill. Examples include guns, knives,
razor blades or other sharp-edged objects, ice picks, other
pointed objects (including pens, pencils), baseball bats,
frying pans, sticks, rocks, and bottles.

Zero tolerance policy- a school or district policy that
mandates predetermined consequences or punishment for
gpecific offenses.



1.

Circle the number indicating tco what extent,
of the following has been a problem in your school during
the 1998-1999 school year.

Serious

Student tardiness
Student absenteeigm
Clags cutting

Physical conflicts
among students

Robbery or theft of
items over 510

vandalism of school
property

Student alcochol use
Student drug use

Sale of drugs on
school grounds

Student tobacco use

Student possessgion
of weapons

Trespassing

Verbal abuse of
teachers

Physical abuse of
teachers

Teacher absenteeism

Teacher alcchol or
drug use

Racial tensgions
Gangs

During the 1998-1999 school year, how many incidents
involving each type of the following crimes or offenses
Only include incidents in which
police or other law enforcement representatives (see
definitions} were contacted,

have at your school?

In column I, record the number of incidents or each
type of crime in which one or more incidents occurred

at your school.

1
1

Moderate

2
2

94

if any, each

Minor

3
3

Not a Problem

4
4



In column II, indicate how many of the incidents
reported in ceclumn I involved one or more of your
students asg either a victim or perpetrator.

In column III, indicate how many of the incidents
reported in column I occurred either during school
hours or at school-spongored events orx activities after

school hours.

Murder

Rape or other type of
sexual battery

Suicide

Physical attack or fight
with a weapon

Physical attack or fight
without a weapon

Robbery - the taking of
things directly from a
person by force.

Theft/larceny - the
taking of things without
personal confrontation

vandaliam - damage or
destruction of =school
property or personal
itemg on school
property.

Column I Column II Column III

Does your school have a policy to report information
about the types of incidents listed in question 2 to
the public (e.g. to parents in a school newsletter)?

During the 1998-1999 school year, how many of the
following disciplinary actions have been taken for each

of the listed offenses?
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Expulsions Transfers to Out of school
. Alternative Suspensions for
Schools or 5 or more days
Programs

Possession or use of a
firearm

Possession, distribution,
or use of alcohol or
drugs, including tobacco

Physical attacks of
fights

During the 1998-1999 school vear, did your school have:

Yes No
A requirement that visitors sign or 1 2
check in?
Controlled access to school grounds 1 2
(e.g., locked or monitored gates)?
Controlled access to school bulldings 1 2
(e.g., locked or monitored doors)? _
Metal detectors through which all 1 2
students must pass each day?
Random metal detector checks on 1 2
students?
Closed campus for most students during
lunch {(i.e., most students are not H 2
allowed to leave school grounds for
lunch}?
One or more drug sweeps (e.g., locker
searches, dog searches}? 1 2

In a typical week during the 1998-1999 school year, how
many school hours have one or more police or other law
enforcement representatives been stationed at your
school {other than for instructional purposes)?

(Circle one)

30 hours or more per week
10-292 hours per week

1-9 hours per week

None during the typical week,
but stationed as needed 4
None stationed at school during '
1998-1999 5

Ww M=
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10.

11.

During the 1998-193%9 school year, does your school have
a zero tolerance policy for:

Yegy No
Violence?
Firearms?
Weapons, other than firearms?
Alcohol?

Drugs?

e I e O =
NN N NN N

Tobacco?

During the 1998-199% school year, are studenteg at your
school required to wear school uniforms?

b =1 T 1 In what school year were uniforms first
regquired? 19 - 19 school year
No 2

During the 1998-199% school year, what percentage of
your students is eligible for the federally funded free
or reduced-price lunch program? %

During the 1998-1999 school year, how many formal
{planned and organized) programs or efforts did your
school have that were intended to prevent or reduce
school violence? (These programs or efforts can
include instruction, other services to studentsa, or
changes to classroom and scheool management, and can
take place either during schoel hours or after school
hours.)

Number of one-day, one time programs

Number of ongoing programs {more than one day

(If your school has no programs, enter “0” and go to
question 15.) :

Were the incidents of crimes and offenses reported in
question 2 used to modify these programs or to
introduce new programs?
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13. During the 1998-1999 school year, about how many
students in your school participated in (or will
participate in) programs or efforts that directly serve
students and were intended to prevent or reduce school

14. During the 1998-1999 schocol year,

YeSummmmnl NOumwwmew2 NoO incidents reported in question
2irissnnd

During the 1998-1999 school year, did any of the formal

programs or efforts intended to prevent or reduce

school violence include the following?

Prevention curriculum, instruction, or training for
students (e.g., social skills training)

Behavioral programming or behavior modification for
students

Counseling, sccial work, psychological, or
therapeutic activity for students

Other activities involving individual attention for
students (e.g. tutoring, mentoxring)

Recreational, enrichment, or leipure activities for
students

student involvement in resolving student conduct
problems (e.g., dispute or conflict resolution or
mediation, student court)

Training, supervision, or technical assistance in
classrocm management for teachers

Review, revision, or monitoring of school wide
discipline practices and procedures

Community or parent involvement in school violence
prevention programs or efforts

Reorganization of school, gradea, or schedules
{e.g., school within a schoecl, "“houses” or “teams”
of students)

violence? (Circle one)

All or almost all (91-100%)
Most (61-90%)

aAbout half (41-60%)

Some (11-40%)

Few (1-10%)

None

N W

Yes

1

about how many
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teachers and staff in your school were substantially
involved in any of the programs or efforts that were
intended to prevent or reduce school violence?

All or almost all (91-100%)
Most (61-90%)

About half (41-60%)

Some {11-40%)

Few {(1-10%)

None

U= W

During the 1998-1999 school year (including or in
addition to those programs reported in question 10),
did your school provide or sponsor any after school
programs?

Yes k| No 2
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