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Background

e Online Learning Growth in Higher Education
* Online Degree and Program Growth at Four-Year Institutions
» Four-Year Institutions and Online Learning Opportunities

* Online Course Technology

Learning Management Systems (LMS)
Blackboard

e Teaching Online

Interaction through Learning Management Systems



Background

* Growth of online education
* Business student population

* Largest portion of online undergraduate enrollment (Clinefelter & Aslanian, 2014)

* No research found on specific instructor attributes/practices of
Teaching Presence from the perspective of online undergraduate
Business students

* Lack of understanding in regard to what Business students perceive

as good teaching in the online learning environment
* Particularly in the area of Teaching Presence and the Teaching Presence

Components

e Design and Organization
* Discourse Facilitation
* Direct Instruction



 Explore how undergraduate Business students
perceive Teaching Presence In online Business courses

* Investigate what components of Teaching Presence
undergraduate Business students find most valuable

» Understand how exemplary Teaching Presence is
demonstrated



Theoretical Framework

Teaching Presence within the

Community of Inquiry Model
« Social Presence
« Cognitive Presence
e Teaching Presence

Intersect to develop the
educational experience

Adapted from Anderson, Rourke, Garrison, and Archer (2001)



Theoretical Framework

Teaching Presence:

« Virtual "visibility” of the instructor as perceived by students
(Baker, 2012; Arbaugh & Hwang, 2006)

« “The design, facilitation and direction of cognitive and social processes for
the purpose of realizing personally meaningful and educationally worthwhile

learning outcomes”
(Anderson et al., 2001, p. 5).




Theoretical Framework

Teaching Presence Model




Research Questions

1. How do undergraduate Business students perceive Teaching
Presence in online courses?

2. What Teaching Presence components (design and organization,
discourse facilitation and direct instruction) do undergraduate
Business students find valuable in online courses?

3. How do exemplary undergraduate Business course faculty
demonstrate Teaching Presence in online instruction?



Case Study

« (Capture student voices through in-depth interviews

* Provide a meaningful understanding of the nature and
attributes of Teaching Presence through student-
nominated faculty interviews, observations, and
documentation



Data Collection

Data gathered from multiple sources:

« Semi-structured interviews
« Interview protocols were used for student & faculty interviews
« Based certain interview questions on the Teaching Presence Scale

Documents
 (Course Content
 Course Materials
 Teaching Evaluations (Student Survey Reponses)

Observation
« Discussion posts
* Announcements
« Recordings



Research Setting

University:
» Four-year university in the Midwest

« 4284 full-time students
1518 part-time students

« 58 percent females and 42 percent males
* 15 online degree options
 Fall 2014 - 2,344 students enrolled in at least one online course



Research Setting

Business Department:

 Faculty:
« 25 Full-Time Faculty
« 271 Adjunct Faculty
« 32 Faculty members teach at least one online course each
semester
e Bachelor of Science in Business Administration (BSBA)
* The study focused on students pursuing a BSBA

« Approximately 24% of the total student population was pursuing a
BSBA degree

 Blackboard Learn - LMS




Research Setting

Business Department:

Total School of Business Student Population
Total Enrollment 905
175
Sophomore 160

Junior 260

310

« About 40% of students take at least one online course per semester:
« 70 Freshman
« 64 Sophomores
* 105 Juniors
« 125 Seniors



Participants

Business Students:

» Twenty Business students

« Enrolled in at least one online Business course during the Fall 2015 semester
« For-credit three-hour course

» Pursuing a Bachelor of Science in Business Administration
« Both male and female students

 All academic levels — proportional sampling
* 3 Freshman
e 3 Sophomores
* 6 Juniors
« 8 Seniors



Participants

Business Faculty:

« Student Nomination of Exemplary Online Undergraduate
Business Faculty

« Faculty most often nominated by students as
demonstrating effective methods of Teaching Presence

» Researcher identified three most-named faculty

« Conducted in-depth interviews with student-nominated

exemplary faculty
Faculty M (Instructor 1)
Faculty Y (Instructor 2)
Faculty G (Instructor 3)




Data Analysis

Coding:

NVivo 10 Software

Interviews coded by question within NVivo

« Meticulously focused on the purpose of the study, paying special attention
to tying all information back to the research questions

Themes and categories were broken into “Nodes”
« Matching comments were coded by Node

Pattern Coding
Documents and Observations were organized as "Memos”
iIn NVivo



Data Analysis

Patterns and Themes:

Research
Question 1

Research
Question 2

Research

Question 3

Teaching Presence Components

Design & Organization - Discourse Facilitation
- Direct Instruction

Teaching Presence Components

Design & Organization - Discourse Facilitation
- Direct Instruction

Teaching Presence Components

Design & Organization - Discourse Facilitation
- Direct Instruction




Trustworthiness

Dependability
Credibility

Transferability
Confirmability



EHIS

How do undergraduate Business What Teaching Presence components How do exemplary undergraduate

students perceive Teaching Presence in do undergraduate Business students online Business course faculty

online courses? find valuable in online courses? demonstrate Teaching Presence in
online instruction?

» Teaching Presence components were used as the themes

(Design and Organization, Discourse Facilitation, and Direct Instruction)

» Teaching Presence Model component elements
(sub-components) were used a categories




Conclusions

Q1: How do undergraduate Business students perceive Teaching

Presence in online courses?
 Direct Instruction
« Confirm Understanding

Students needed to know that their instructor was present and available
Instructor reassurance through interaction influenced student perceptions
of Teaching Presence

Instructor-driven communication prompted Teaching Presence

Students valued specific assignment feedback



Conclusions

Q1: How do undergraduate Business students perceive Teaching
Presence in online courses?

e Discourse Facilitation

« Drawing in Participants, Prompting Discussion
« Teaching Presence was apparent through instructor participation in course
discussions
 Extra support and guidance was provided by instructors in discussion forums

« Design and Organization
« Designing Methods

 Student perceptions of Teaching Presence were influenced by the level of detail and
effectiveness of communication provided by online Business course instructors
* Online video lectures personalized the instruction process and created presence



Conclusions

Q2: What Teaching Presence components do undergraduate
Business students find valuable in online courses?

« Design and Organization
« Designing Methods

 Students needed specific learning activity requirement information
 Video lectures were a valued aspect of “Design and Organization”
« (lear expectations stated at the course outset were valued by students

» Design and Organization

 Establishing Time Parameters
« A full course schedule was desired on the first day of the course
 Instructor reminders and announcements further established time parameters



Conclusions

Q2: What Teaching Presence components do undergraduate
Business students find valuable in online courses?

 Discourse Facilitation

« Setting Climate for Learning
 Students valued facilitation through instructor encouragement and prompting
of exploration

 Direct Instruction

« Confirm Understanding
e Students wanted a “lifeline” in the form of instructor reassurance
* Feedback fostered student understanding



Conclusions

Q3: How do exemplary undergraduate online Business course
faculty demonstrate Teaching Presence in online instruction?

» Design and Organization

 Establishing Time Parameters
« Exemplary instructors communicated time parameter information frequently and early

« Utilizing the Medium Effectively
 Teaching Presence can be demonstrated through effective use of the medium
* Direct Instruction

« Confirming Understanding
 Instructors that demonstrated a high level of Teaching Presence provided very

specific feedback



Conclusions

Q3: How do exemplary undergraduate online Business course
faculty demonstrate Teaching Presence in online instruction?

e Discourse Facilitation

« Assessing the Efficacy of the Process
« Presenting information in an effective manner assisted students with task

mManagement
« Drawing in Participants, Prompting Discussion

« Exemplary course instructors understood that some students needed specific
directives in order to actively participate

 Instructors that demonstrated a high level of teaching presence were thoughtful
about discussion development in an effort to prompt engagement

 Instructors that demonstrated a high level of Teaching Presence were deliberate
about their own engagement in course discussions



Recommendations

Teaching Presence Model Online Business Course Guidelines:

Design and Organization
 Provide clear learning activity instructions and consistent arrangement
 Prepare integrated video lectures
 Include a clear, detailed course calendar on the first day of the course




Recommendations

Teaching Presence Model Online Business Course Guidelines:

Discourse Facilitation
 Actively facilitate online course discussions
 Provide students with well-crafted discussion questions
 Incorporate a supplementary discussion forum to address questions,
orovide guidance
* Include specific directives regarding how to participate in discussions




Recommendations

Teaching Presence Model Online Business Course
Guidelines:

Direct Instruction
 Provide responsive, multifaceted approach to instructor-student interaction
« Actively prompt student-instructor interaction
 Identify and address student comprehension struggles

* Provide feedback that guides student understanding and enables students to
move forward in a successful manner



Recommendations

Future Studies:

« Examine how online students in different academic disciplines perceive Teaching
Presence

« Conduct a qualitative study at a different research location

« Design a study focusing on how technology can increase Teaching Presence

« Conduct a longitudinal study of student's perceptions of Teaching Presence from the
beginning of their program to the end

« Examine how instructor attributes influence Teaching Presence



« The researcher had taken and taught several online courses,
Including courses during the Fall 2015 semester. There may have
been potential for researcher bias in the interpretation of findings.

« The researcher was a faculty member at the research location.
Student and faculty participants may have been inclined to answer

in an overly positive way, rather than speaking frankly during the
Interview process.



Delimitations

« This study examined faculty and students at a single Midwest
university in a mid-size city. Research findings may have limited
transferability to institutions in different settings.

 Student taking Business courses online during the Fall 2015
semester were selected to participate. The selected students did not
represent the entire university population.

« The researcher constructed the interview protocol on the concept of
Teaching Presence and its three components in order to learn more
about their individual importance within the model and their
application to the population of this study.



Lacey Finley, Ph.D.

acey.finley@park.edu
aceyfinley@gmail.com
inkedin.com/in/laceyfinley
Twitter - @LaceyRFinley




References

Allen, I. E., & Seaman, J. (2015). Grade Level: Tracking Online Education in the United States, 2014, 2015. Babson Park, MA: Babson Survey Research Group and The Sloan
Consortium.

Anderson, T, Rourke, L., Garrison, D. R., & Archer, W. (2001). Assessing Teaching Presence in a computer conferencing context. Journal of Asynchronous Learning Networks, 5(2), 1-17.

Antonacci, D. M. (2011). The influence of direct instruction on asynchronous educational discussions. (Doctoral dissertation), Available from ProQuest Dissertations and Theses.
(1024734441).

Arbaugh, J.B. (2007). An empirical verification of the Community of Inquiry framework. Sloan-C View, 11(1), 2-12.

Arbaugh, J., & Hwang, A. (2006). Does "Teaching Presence" exist in online MBA courses? The Internet and Higher Education, 9(1), 9-21.

Arbaugh, J., Cleveland-Innes, M., Diaz, S., Garrison, D. R., Ice, P, Richardson, J., & Swan, K. (2008). Developing a community of inquiry instrument: Testing a measure of the
community of inquiry framework using a multi-institutional sample. The Internet and Higher Education, 11(3—4), 133-136.

Archibald, D. (2011). Fostering cognitive presence in higher education through the authentic design, delivery, and evaluation of an online learning resource: A mixed methods
study. (Doctoral dissertation), Available from ProQuest Dissertations and Theses. (1364629260).

Baker, C. (2008). Instructor immediacy and presence in the online learning environment: An investigation of relationships with student affective learning, cognition, and
motivation. (Doctoral dissertation), Available from ProQuest Dissertations and Theses. (3376020).

Bartruff, E. A. (2009). Community of Inquiry: A useful model for examining educational interactions in online graduate education courses at Christian colleges. (Order No. 3385685,
George Fox University). ProQuest Dissertations and Theses, , 176-n/a. Retrieved from http://search.proquest.com.erlib.k-state.edu/docview/305153170?accountid=11789.

Blackboard Course Tools. (2013). Retrieved August 29, 2014, from https://help.blackboard.com/en-us/Learn/9.1_SP_12 and_SP_13/Instructor/060_Course_Tools

Bouras, C. S. (2009). Instructor and learner presence effects on student perceptions of satisfaction and learning in the university online classroom. (Doctoral dissertation),
Available from ProQuest Dissertations and Theses. (305135028).

Calvin, J., & Freeburg, B. W. (2010). Exploring adult learners’ perceptions of technology competence and retention in web-based courses. The Quarterly Review of Distance
Education, 11(2), 63-72.

Catron, S. D. (2012). An investigation of online educational quality in professional and continuing education using the Community of Inquiry framework. (Doctoral dissertation),
Available from ProQuest Dissertations and Theses. (1023131849).



References

Clinefelter, D. L. & Aslanian, C. B., (2014). Online college students 2014: Comprehensive data on demands and preferences. Louisville, KY: The Learning House, Inc.

Creswell, J. (2013). Qualitative inquiry and research design: Choosing among five approaches. (3 ed.). Thousand Oaks: Sage Publications.

Dahlstrom, E., Brooks, D., & Bichsel, J. (2014). ECAR Study of Undergraduate Students and Information Technology, 2014. Research report. Louisville, CO: ECAR, October 2014.
Retrieved July 28, 2015, from http://www.educause.edu/ecar

Dahlstrom, E., Brooks, D., & Bichsel, J. (2014). The Current Ecosystem of Learning Management Systems in Higher Education: Student, Faculty, and IT Perspectives. Retrieved
January 13, 2015, from https://net.educause.edu/ir/library/pdf/ers1414.pdf

Dana, N.F. & Yendol-Hoppey, D. (2009). The reflective educator’s guide to classroom research: Learning to teach and teaching to learn through practitioner inquiry.
Thousand Oaks, CA; Corwin Press.

Denzin, N., & Lincoln, Y. (2011). The Sage handbook of qualitative research. (4 ed.). Thousand Oaks: Sage Publications.

Editorial Projects in Education Research Center. (2011, September 1). Issues A-Z: Technology in Education. Education Week. Retrieved August 27, 2014 from
http://www.edweek.org/ew/issues/technology-in-education/

Eisenhardt, K. M. (1989). Building Theories from Case Study Research. Academy of Management Review, 14(4), 532-550. doi:10.5465/AMR.1989.4308385

Feeler, W. (2012). Being there: A grounded-theory study of student perceptions of instructor presence in online classes. ((Doctoral dissertation), Available from ProQuest
Dissertations and Theses. (1266830430).

Flyvbjerg, B. (2006). Five misunderstandings about case-study research. Qualitative inquiry, 12(2), 219-245.

Garrison, D. R. (2007). Online Community of Inquiry review: social, cognitive, and Teaching Presence issues. Journal of Asynchronous Learning Networks,11(1),

Garrison, D. R., Anderson, T., & Archer, W. (2000). Critical inquiry in a text-based environment: Computer conferencing in higher education. The Internet and Higher Education, 2(2-

3), 87-105.

Garrison, R., & Cleveland-Innes, M. (2005). Facilitating cognitive presence in online learning: Interaction is not enough. The American Journal of Distance Education, 19(3)

Garrison, D. R., Cleveland-Innes, M., & Fung, T. (2010). Exploring causal relationships among teaching, cognitive and social presence: Student perceptions of the Community of
Inquiry framework. Internet and Higher Education, 13(1), 31-36.

Gay, L. R., Mills, G., & Airasian, P. (2009). Educational Research (9 ed.). Upper Saddle River: Pearson.

Guba, E. G. (1981). Criteria for assessing the trustworthiness of naturalistic inquiries. ECTJ, 29(2), 75-91.



References

Hall, J. P. (2013). Is my instructor there for me? A study of reflective practice and student perceptions of online Teaching Presence. (Doctoral dissertation), Available from
ProQuest Dissertations and Theses. (1435628316).

Hayden, R. D. (2012). Re-conceptualizing presence: Examining the work of teaching online. (Doctoral dissertation), Available from ProQuest Dissertations and Theses.
(1039317044).

Instructional Technology Council. (2014, April). Distance Education Survey Results - Trends in eLearning: Tracking the Impact of eLearning at Community Colleges. Retrieved
August 27, 2014, from Instructional Technology Council: http://www.itcnetwork.org/attachments/article/66/AnnualSurvey2013PublishedApril2014.pdf

Jinks, S. E. An examination of Teaching Presence and the sense of community on perceived student learning. (Doctoral dissertation), Available from ProQuest Dissertations and
Theses. (822504844; ED512948).

Johnson, L., Adams Becker, S., Estrada, V., and Freeman, A. (2015). NMC Horizon Report: 2015 Higher Education Edition. Austin, Texas: The New Media Consortium. Retrieved
July 28, 2015 from https://net.educause.edu/ir/library/pdf/HR2015.pdf

Johnson, L., Adams Becker, S., Cummins, M., Estrada, V., Freeman, A., and Hall, C. (2016). NMC Horizon Report: 2016 Higher Education Edition. Austin, Texas: The New Media
Consortium. Retrieved March 22, 2016 from https://library.educause.edu/~/media/files/library/2016/2/hr2016.pdf

Kyburz-Graber, R. (2004). Does case-study methodology lack rigor? The need for quality criteria for sound case-study research, as illustrated by a recent case in secondary and
higher education. Environmental Education Research, 10(1), 53-65

Laves, E. (2010). The impact of Teaching Presence in intensive online courses on perceived learning and sense of community: A mixed methods study. (Doctoral dissertation),
Available from ProQuest Dissertations and Theses. (3398322).

Lazarevic, B. K. (2011). Examining the role of the introductory video in the development of Teaching Presence in online instruction. (Doctoral dissertation), Available from ProQuest
Dissertations and Theses. (863490403).

Lobry de Bruyn, L. (2004). Monitoring online communication. Distance Education, 25(1), 67-81.

Lonn, S., & Teasley, S. (2009). Saving time or innovating practice: Investigating perceptions and uses of Learning Management Systems. Computers & Education,
686-694. Retrieved August 28, 2014, from http://www.sciencedirect.com.er.lib.k-state.edu/science/article/pii/S0360131509001006#

LMS Data — The First Year Update. (2014). Retrieved January 13, 2015, from http://edutechnica.com/2014/09/23/Ims-data-the-first-year-update/



References

Merriam, S. B. (1998). Qualitative research and case study applications in education. San Francisco: Jossey-Bass.

Merriam, S. (2009). Qualitative research: A guide to design and implementation. (2 ed.). San Francisco: Jossey-Bass.

Miles, M., & Huberman, A. (2013). Qualitative data analysis: An expanded sourcebook (3rd ed.). Thousand Oaks: Sage Publications.

Pappas, C. (2013). Learning Management Systems Comparison Checklist of Features - eLearning Industry. Retrieved January 13, 2015.

Poston, J. F. (2014). Has the teacher left the classroom? an examination of Teaching Presence in online and hybrid learning environments (Order No. 3622757). Available from
ProQuest Dissertations & Theses Full Text. (1548980279). Retrieved from http://search.proquest.com.er.lib.k-state.edu/docview/1548980279?accountid=11789

QSR International. (2014). NVivo. Retrieved from http://www.gsrinternational.com/products_nvivo.aspx

Richards, L., & Morse, J. (2007). Users guide to qualitative methods. Thousand Oaks: Sage Publications.

Rubin, B., Fernandes, R., & Avgerinou, M. (2013). The effects of technology on the Community of Inquiry and satisfaction with online courses. The Internet and Higher Education,
48-57. Retrieved January 14, 2015, from http://www.sciencedirect.com.er.lib.k-state.edu/science/article/pii/S1096751612000632

Ruhlandt, R. R. (2010). Differences in retention, social presence, cognitive presence, and Teaching Presence in fully online and blended courses. ((Doctoral dissertation), Available
from ProQuest Dissertations and Theses. (849288655).

Shea, P, Pickett, A., & Pelz, W. (2003). A follow-up investigation of “teaching presence” in the SUNY Learning Network. Journal of Asynchronous Learning Networks, 7(2), 61-80

Shea, P, Li, C., Swan, K., & Pickett, A. (2005). Developing learning community in online asynchronous college courses: The role of Teaching Presence. Sloan-C, 9(4), 59-82.
Retrieved from http://sloanconsortium.org/jaln/v9n4/developing-learning-community-online-synchronous-college-courses-role-teaching-presence

Shea, P, Li, C. S., & Pickett, A. (2006). A study of Teaching Presence and student sense of learning community in fully online and web-enhanced college courses. The Internet and
Higher Education, 9(3),175-190.

Shea, P, & Bidjerano, T. (2008). Community of Inquiry as a theoretical framework to foster “epistemic engagement” and “cognitive presence” in online education. Computers &
Education, 52(3), 543-553. Retrieved January 20, 2015, from http://www.sciencedirect.com.er.lib.k-state.edu/science/article/pii/S0360131508001590

Spiro, D. (2011). Examining instructor and student perspectives of online interaction through the Community of Inquiry model. (Doctoral dissertation), Available from ProQuest
Dissertations and Theses. (3492391).

Stake, R. (1995). The art of case study research. Thousand Oaks : Sage.

Stake, R. (2005). Multiple case study analysis. New York: Guilford Press.



References

Stefko, R., Fedorko, R., & Badik, R. (2015). The Role of E-marketing Tools in Constructing the Image of a Higher Education Institution. Procedia - Social and Behavioral Sciences, 431-
438. Retrieved August 4, 2015.

Stein, D., Wanstreet, C., Calvin, J., Overtoom, C., & Wheaton, J. (2005). Bridging the transactional distance gap in online learning environments. American Journal of Distance
Education, 19(2), 105-118.

Swan, K., Garrison, D. R. & Richardson, J. C. (2009). A constructivist approach to online learning: the Community of Inquiry framework. In Payne, C. R. (Ed.)
Information Technology and Constructivism in Higher Education: Progressive Learning Frameworks. Hershey, PA: IGl Global, 43-57.

Tabar-Gaul, L. (2008). A descriptive study of online interactions and learning effectiveness: Perspectives of online faculty and students. (Doctoral dissertation), Available from
ProQuest Dissertations and Theses. (304834517).

Thomas, G. (2011). A typology for the case study in social science following a review of definition, discourse, and structure. Qualitative Inquiry, 17(6), 511-521.

Thomas, G. (2010). Doing case study: Abduction not induction, phronesis not theory. Qualitative Inquiry, 16(7), 575-582.

U.S. Department of Education, National Center for Education Statistics, Higher Education: Gaps in Access and Persistence Study, August 2012, Retrieved August 4, 2015.

U.S. Department of Education, National Center for Education Statistics, Integrated Postsecondary Education Data System (IPEDS), Spring 2013, Enrollment component. Retrieved
August 27, 2014.

West, R., Waddoups, G., & Graham, C. (2007). Understanding the experiences of instructors as they adopt a course management system. Educational Technology Research &
Development, 55(1), 1-26.

Wragg, E. C. (1999). An introduction to classroom observation. (2 ed.). New York: Routledge.

Yin, R. (2011). Qualitative research from start to finish. The Guildord Press.

Yin, R. (2012). Applications of case study research (3rd ed.). Thousand Oaks, Calif.: SAGE.



