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- INTRODUCTION

This paper 1s concerned with the profoséional
breparation of teachers and seeks to set forth and
evaluvate the ideas which teachers in the field think
‘would improve the chances of ‘success for the feaohers, 7777777
now in training. Obviously, the person now ongaged in
teaching is in the proper position'fo reélize thé ad=-
vantages'and disadvantages of the preparation Which he
has had, It is apparent also, that our pfaseht system
of educatlng teachers 1s out of step with present day_
needs in some rﬁspects. | >‘ ;

'During thefyear 1957 and again‘in‘l938;'ﬁhé,dalif-
ornia'Stote Department‘of Eduoatioh sont to téaohers |
and administfators then active in approximétely two hun-
'dredoCalifornia Schoolé, a group of six questions rela-
tive to téacher.trainiﬁg._'Df.vaelyn Clement of the |

Department of Credentials Was responsible for the inquir—,

les which were addressed to persons in the elementarv,
junior nnd senior high, and junior colleye fielas.v Abouﬁ’
one hundred replies were received,

A smell number of responees were receiVPd from the
' elementarv group and therefore the conc1u81ons which
will be set forth.in this article are predicated very -
1argelv upon the answers received from the others., | '
Nevertheless, a hlgh percentage of the suggestions and
criticisms which the survey produced mav be applled

directlv to the. elementarv schools.



2

The questionnaihe was not sent in the iorm of - a

check 1ist and answers in esqav form showed wlde vari-
atlon, each stressing the viewpoint oi,it3~auuhor and

in many cases completely omitting points regarded ss of

utmost importance by others,  In tabulating such diverse

replies, it was found that.agy suggestibh'had‘to békal-
most a wideSpreadkbelief of many educators ansﬁering to
acpear ten or wore times in_the'ﬁable of anéwefs.
bvaluation of answers was made soﬁéwhat diffioﬁlﬁ
by the fact that in some cuses a given answer was nét
that of an'individual'but of a committee of teéchers;
Ofvcoursé, such a'pﬁspbnue-is really entitled to’more
consideraﬁion, buﬁ.to xnow just how much mor@ 18 soine=-
“thing bélongingftowspeculative rather Lhan mathematicall
thinking. | | | |
Manv.replies dld not bear dﬁreéflv uooﬁ:thefQues-‘
tion. Where replins do not seén to bear leGCLlV on Lha
“question cons Jdered these will be placed 8t cae end of

each group under the heading of "Miscellaneous Heplies

The'responses from'the-oommittees especially, showed that

the thinking was clear, concise and well organized,

~In mauny cases several anSwers were grouped under -

one heading in the Cump11atLon. Perhaps there ig a néed

for further grouplnp under basic fields ‘but in soue

cases we do not have tne word or words ‘to nanie the basic

field, 'This is true especlally,concerning ba31c:tra1ts‘

for teachecrs,
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Nany of the educators responding felt that some
of the questions, particularik the last two, were too
difficult and should be left for the experts in the
particular fields involved. ' -

In this’paper the question will be stated firat,
followed by a short introductioh to the‘replies; All
points in answer to the question will then be glven and : : S
the number of times each point was méntioned in the‘ ,
gifferent papeﬁs. This will be folloWed,by a discussion
ofvgeneral trends of the replies and alsovsome,points =
that are pertinent but mentioned only a:few times in the
reéponses. |

'Thejlatter:part of:ench conclus?on wlll be a dise
cussion of furtﬁér‘points to be considered 1n_reiation
to the question.‘ These points will be'mentiohed'under.‘
"Additional ConcluSions“ and are the result of persohal ‘
expérienbes. | |

| General conclﬁsions will be drawn at the end of

the paper,



CHAPT¥R I

SOCIETY

A."What should the teacher know asbout society, its

modern trends and its educational functions?"

Some have 1nterpreted this auestlon a8 what bUb;
jects to study to know about society, Oth@rs gave What
experiences a teachef shoﬁld have to know abdut,society.
Since both of theée asslist, at least as a backgfound in
9nswering the quedtlon,;"what should a teacher know. about
5001ety they Wlll be included,

The answers and the number of points accredlted
to each are as iollows-' | ‘ | |

1. Actual contact wi th uOClPty such as a positlon _ '
in the industrial, commercial or ag ricultural
areas 6f society | v > ' : ' 31
2. Understanding of modern sociai trends and .
their educational implicationé - o 28
B;FStudy of sbéiologyv(origin énd’devéibpment’
© of femily, and so forth) S 25
.. Understanding the composition of sdciefy | |

and the nature snd cause of social changes such

as those bfought about by science and invention v2h;_
5. Thoroush course in economies = - 22
6. Study of political sciences =  .  b .20

Te Studv of the comp081tlon and »ork of‘thé;
ma]or social 1nstitutions (home churéh, éch6o1,

state, and. 50 forth) e f L _f'“ f:.  _15



"8. Study of Ancient Mediaeval & Modern History
9. General knowledge of the development of our
American Civilization. »
10. Study of current literature

11. Study of Philosophy

12. Understanding of the rights of an individual

and his corresponding responSibilities in a dem=
ocratic soclety |
‘_ 1%, Study of History of World Civilization

- 1h. Religiocs background |
| 15. Functions, duties and responsibilities of the
home' and ‘human, famnily and marriage relations
16. How children live (typesfof.homes)

17. Soclal Service wcrk better than books
18, Study of Natural Sciences
19. Ability of}societvkto support the schools
20, Study of 1ibraries and mus eums
21. Knowledge of the means. through which public
opinions are formed v
22, Study of Health, Guidence and Recreational
Centers =
' 23} Causes of Povefty
2. Study ovaiologyf
25, Study of Labor and Labor Probloms"'

}Miscellaneous Replies- | ' ‘
1. Study Hoover Commission Report

2. Know purpose and values of_P;T.A.

a2
o1
10

10
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=



3, Do not use the past to prove the vresent and

future . ‘ - L | '3
o Study of English literature | | 3
5, Fit the student to 1live in the present and tb

‘understand the future : a 2
6.stes of Visual Education to bring about customs"

and trends of society R v 1
T+ The teacheﬁ needs to be a social realiéﬁ; not

too conservative for whet is - in the past, and not

so radical as to rob societylof itrs muéh néeded

stability. S 1

‘ CONCLUSION5 

The'geheral ﬁrend'here is that the préspective
teacher ﬁeeds to know about sociéty‘as it.exists.
Actual contacts with society will moke the book knOW-
ledge more meaningful, The:prqspéétive teacher should
have sdme'experiences in holding a‘positiOn in the in=
dustrial and’commarcial field concurrently with the-
vtraining for her profeussion.

| Thevteacher shonld ha#e an uhderstanding of modern

socidl trends and the placevof education ih.relation to
thosé,trends.

An understanding of the comﬁosition of‘society§
the natufe and causes of soéial changes are, ofjcoursé,
basic for an understanding of sociéty as:- it exists. '

That the student-teacher'should'stﬁdy econbmics,
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political science, history snd sociology is recomsended
in a lsrge number of replies, These fields are a part
of the main "backbéne" of society and give a backgfound
for a practical understanding of soCiefy as it exists
at present, . o

A knowledgé.of the composition and work,of,OHr‘major
social institutions 13, no doubt, of much importance in e
the understanding of society. The tesacher shouid bhe coh-
versant with ﬁhe institutions that aré a part of thé child's
world, She should know as much as pdssible about the in--
atitutions that affect the childts chéracter;, she. should
set up such an organiZatibnvOf‘educatidn ag will assist
in the work of those social institutlons that are helpful
to the child's,character'ﬁnd‘growth.

. A cdnsiderable numbér:of teacﬁer responses indlcated
that there should be some study 6f thé_develqpment of
American civilization and also world ci#ilization,‘ Sbme
" believe that too much time is devoted in the tescher
training institutions to this field,

According tb thé replies, therebseéms to be a strong
trend toward the study of'current 1iterature:rather than
other literature for'an understanding of society, ngeral
believe that we do not need so much study abouﬁ'the pasﬁ
to interpret the present society. Yet, it does seem
necessary to studyrenough ofAthe past society and its.
transitions in order to properly survey.it preseﬁttneeds. : ‘ | —

Both the study of philosophy, and;élso the under-
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standing of the rights of an individual and his responf
sibilities in a democratic soclety are placed in the
upper group of reSponsés to this question, |

The study of labor and labor»probiems, ﬁhd,aiso'
the causes of noverty received but one vote each. These
’should have a much higher ratingbthOugh many may have
placed them under the study Of‘sociology'whichkcovers . _ R
the fleld.

The seme comment, as the above, may be applied
to the few points credited to the functions, duties and
responslibilities of the home;‘andbhuman;:famil# and
marriage relations, This should be studied by every
stﬁdeht for general basic backgrouhd'for the’compreheﬁ~b
sion of sodiety and thé understandihg of individﬁal
children.‘ o |

The»pbint mentioned, that the teacher needs to
be a social reaiiSﬁ, not too conservative fof what lles
in the past and not too radicai tokrob»societyvdf its
much needed stability, is a good idea for the<teachéf

to bear in mind.

Additional Comments:

The school has ﬁeﬁer»caught up with the mbméntum
of industry, business, community 1ife or politics, It
does not seem to anticipate‘social needs, ‘Tho public
schoél ssems to be satisfied with maintéining_its posi- -
tion as a conserving agency in relation to the needs-of

S0 clety,



Since the fullest development of the individual
is obtainable only'through participation in desirable
social, cultaral =nd physical activities, an ,eitensive
‘program of such experiencés should be‘found;in ever¥ 

teacher training institution,
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B."What books or types of books should be used to

glve background of social conditions or sooial change?"

Only ebout one elghth of the replies gave a 1list
o’ oooks, .Mahy stated that bdék'lists for the study of
gsociety should be SGCuredffrom exberts. »

Lists of magazl-es and fields of study,wili bé;giﬁen
in addition to bdok llsts, o | | .

~ 3ix of the replies stated that the teéchers should
nave a wide reading,bmckground.

If a book, magazine or field of rgéding vere. men-
tlioned mbre than once in the replies, 1t will be round
in the rirst list below..‘Others, though coﬁsidéred ﬁery
good, will be 1iéted'under‘"oth3r Books ﬁehﬁioned".f'

l. dcience; cﬁrbent magazines, current events, and
fiction.  Current‘Socia1 andﬂeducétionai‘v |
problemns o | 7. SRR 1l

2., History of America's education., Present day

problems and fﬁturé development - 6
3. The Bible B l' B
.h; iddletown ; Lynd E : | : L
5. |iddletown in Transition = Lynd ok
6. Stﬁdy of aﬁbhropology R | ‘,‘ v I

Te Listen'to'télks over radio and other pro=
grams so that teachner will be well familiar

with society - T 3

YR

8. Social Studies

e
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17
18.
19,
20.
21,
22,

23.

25,
26,

The Tragedy of Waste - Chase

‘The iind in the Making - Robinson

3.

Technics of Clvilization ﬁumford
Mant's Rough Woad -~ Keller
Bahbitt -« Lewis

Receht Soclal Trends - Président's Research
‘ : Committee
My Autobiograohy - stefflens
The State in Theory and Practice - Laskl
Social Poundations of Education - Counts
Americat's sixty Faiilies = Lundberg
Lpic of America =~ Adams .
Books on the PFamily - lMangold
Main Street -J'Lewis
dan, the Unknown - Carrel .
Realistlc, not romantic nQvéls
Present day.study first, then go back to
the pést |
The Crisis =~ ChurChili
Twenty Years‘at'Hull Houée_ ~ Addams
Work, Wealth, And-ﬂappiness bf Mahkind 'QWells’
The»Meaning of a ILiberal ¥ducation - Martih
Liberty - liartin | |

The Coming Struggle for Power - S3trachey

The Rise of American Civilization = Béardrandr
. - Beard
Economy of Abundance - Chase o

ﬁchool and Soclety in Chicago' ;> Counts

Understanding Human Natufe - Adler

ja
o

N DD DD NN DWW W W
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- 35,

12

Periodical literature that gives a cross
section of social and political con- -

ditions is better tnan books because

. books give a personsl philosophy. . : 2

Note: The teacher needs to read many

books 8o as Lo be anle to evaluate
the different personal philosophies

of authors,

CTHER BOOKS MENTTONED:

Le

2,
-
L.
5.
O
;

*

Things and the Ideal - O0Otto
loral Man and Immoral Bsoclety = Niebuhr
An’Experiment_in-Autiobiography - Wells

Problems of social Well Bolng - Bossard

Decline of Capitalism - Corey

Economic Principles of Consumption 7-'-N?strom‘
Social Mobility - Sorokin
American Business Leaders - Taussig and Joslyn

Pilgrim?s Progress = Bunyan'

Prairie Wother - Aldrich

Democracy and Educsation - Dewey

Our Ecomomic Society end its Problems - Tugwell

‘Soclal Ideals'of,Amefican Educators'-Q' Curti_

Eeonomic Planning = ,C01e."‘

" Bocial Aims in a Changing YWorld = aBéach'b

March of Democracy = 4Adams

Renaissance snd Reformation = Hulme

The Greek Way of Iife  -’ Dickenson
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Human Nature and the Social Order - Céoley R
Bocial Reformers - Wagner |

Fducation and the Good Life - Bertrand and Russell

Educational Administration as a2 Social Policy ~Newlon

Bducation s Guidance - Brewer

Children of ﬁhe New Day - Glover and DeWeyv
30 Red the Rose =~ <Young |
Lantern in Her Hand - Aldrich

Janice Meridth' - IFord

Adobe Dars = S;uith

Gone with the Wind -~ iitchell

Goodbye, Mr.‘Chips - Hiiton

Lincoln - Tarbell |

Spring Storm =~ Johnson

‘Hducation for a Ch&nging Civilization = Kilpatrick‘

Introduction to Problems of American Culture =-Rupg

Ihe American Family - Uroves
A New Deal - Chase
Uovermment in Business =~ Chase

en 2nd machines - Chase

 The Tyranny of Words = Chase

This Believing Wofld -  Brovwne

Esséy on Aesthetics = Sehiller
Directing Learning in'thé High School v*’»ﬁonrbe

-Teaching in the Secondary Schools -,‘Bossing  E
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MISCELLANEQOUS FIVWLDS:

1.
2,
50
: Ll..
5.
6
7.
S

L 4

10.
11.

12,

13.
1.

15,

Study of the clazalcs
All sodial and ecohomic problems
Books on how children develop
¥odern essays |
American agpects of groupylife
Depressed grdups and.sociai struggle
Government and citizenship i ‘
Pamphlets published by authbfities on new sfudiés
' that.are made‘ ’ | | | |
Books on the changihg functions of the Americah family
The evolution of vocations ' | |
Bvolution of social classes
Proposed socisl movements, such as social médicine,etc.
Books on plans‘fOr attaining peace | |
ihe Rugg series of books
Books such'ask"The Citadel"rwhich urgé oné to have

the courage to do what he feels 1s right

Emotional as well as intellectual reading

Formal texts on soclology, and also literary works,

especially the novel, poetry snd drama,

Any megezines dealing with society and social problems

CONCLUSIONS

The books listed include a wide field of reading'

and the 1list is broad enough without making further

contributions heré.'
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The iid-Monthly Survey and the Survey Graphié are two
very good magazines for reading in the social field;
Also Time; Fortuné,'ﬂeaders Digest, Forum and others
will be found to be valuable reading for social back-

ground and modern trends of society,
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CHAPTIR IIXI

CWHAT THY THASHER SHOULD KNO™ AROUT THW 3CHOOL

"What should every teacher know about the school-
its purposes, its developwent, its changes, i1ts curricu-
lum =nd its present organization?"

8everal replies interpreted the question as being v

e

concerned with the particular school in which the teacher
is to work, <he queétion concerns'the.school as an in-' 
stitution and not. any particular school. It is pro-
sumed that what the bhescher knows about schools in gen~
eral cen be spyulied as baslc baékgrOund,towérd orientation
to the particular school where ﬁhe ’teacher ls to begin. |
The repliés are as trollows: |
1. The teacher should know about the history of
changing philosophies of sqhool - such as the
transmission of knowledge, mental diseipline,
preparation for 11fe,‘and developuent of nef~
sonality - ' : e85
2, That the curricula of the school depends '
upon the needs of society’ ‘7 | 25 i
5. fhe'teahher should know the general éims
-and purposesvof the school - | ‘[ 21-
L. Preseht day point of view énd philosophy
of theAschooi _ _‘ .} - ," o019
5. Upon what gréunds schools are justified 18

6. Xnow about school law and I'inance o 18



7. Know the history of education, esvecially
of the United 3tates (some cOursés are’vital
while others are dull) |

8. Thorough understanding of the organization.
and management of the school ‘ _

9. Thet each wilt of its staff should be fully
cognizant and cooperative with the work of each
and every other unit | ‘ :

10, Know about the problems of'thé schoolvinb
- meeting the complex and changing society

11, That the curricula should be elastiec enough
to absorb the‘éhanges affecting our teaching
methods, and changing 1deas as to what énd how
students should be taught |
12. Place of the school among other inétitu-
tions as well és educational fbrces
13, Know the basic principles of curriculum making
1. Learn how to study the nature of the community
that the school serves
15. The development‘of the school through the
agrarian,,induStrial, machine and power age
, periods | ‘ "

16. Administrative problems of the school

17. Does the'curricula fit the school and“éommunity
18, History of past usages in cﬁrriQu1a'bu11ding"’
19. Know that she éhould vislt schools that are

-trYing_out‘techniques of instruction to assist her

17

17

'16

13

13

12

12

11

11



in building a curriculum

20. Become conversant with extra curricula activites

21. Khow about the theory and practice of guidance"

used generally in schools
22.Teacher should know that, like.societj,.SChddls
should not change rapidly. There should pe‘a
proper balance between past, present'and futﬁre‘
condlitions | |
23, Whét conétitutes the test physical conditions
under which pupils can do the;best work |
2li. National and internationél youth movements
and what the school can do to‘assist' |
25, That schools should prepare»fbr lifé now
as well as life in the future : e
26, Know the reasons why there should be changes
in the curriculum and methods. |
VISCELLANEOUS REPLINS: R

1. Learn s much as péssible ébout the school
2. Question anéwers‘itself | | |

3. Know that.the goal Ofveducatibn is life
and not books, Very littie‘about,life is now
tauéht in teacher training~séhobls |

li. Know subjects well

5 Know rights and responsibilities of the
teacher s | ‘ |

6. Kndw.the smallest thingfthat.might_add or
detract from the school | |

7. Professional ethics

18
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8. Be acQuainted‘with the "Hoosier-SChOOI Master" 1

9. Educational Conferences ; o e : : i‘
10, Seminar in varioué current,views of;edﬁcétion.'

The,teacher knows the views of oniy that:particﬁ-v

lar school of education, ' - . T | 1

CONCLUSTONS

The flrst two replies 1isted as receiving the
most polints are related to the extent that the cnanging
curricula must meet the changing phiIOSOphies of the
school. Also numbers three and four felatingkto the »b_k | 1
aims and purposes]of the schOol' and~the.nresenﬁ day | |
point of view and phllosophy of 1he school could be
considered as one ba81c Iield. ‘ ’.v‘ S SR ,g

That the teacher should have a very therough .
wunderstanding of the grounds upon which écheeis ere
»,justified wes considered e verv important‘facborfin
the m! nds of manv of tho e sendlng in the: renlles.

The replies show a tendency townrd a,general know=
" ledge ofkthe_histofyeof’educatidﬁ but no agreement as
to‘juet_what'type.er phases of the field need to be
stfeésed.- Several ef'the replies stated that,thereeie:
too much history of education being taught in the.
teachef trainingvinstitutions at the‘nresent‘time.

‘  Others theught that theftethooks uSedkdo not |
~ hold the interest of the students, and also veryllittief.

of what is studied is of value to the teacher in the =
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fieid of teaching. A few stated that the techﬁiques
of covering the course are in need of improvement
but no suggestions were given.

school law and fihance, and an understanding of

the organization and management of the school are right~;

fully placed very high in the responses, _

There seems to be a strong trend that the ﬁencher~
should know that the work that she does must coordinate
with the work of others on the stéff; that she must be
cognizant of what other fields in the iﬁstitution aré
attempting to accomplish, and correlate her work with
those fields, | |

That the school has a problem in meeting the com=-
plex and changing society, and that the curriculum must :
be elastic enough to absorb theée changeé, - are,points 
well talken, ,

That the teachier should 1earn how ﬁo.study the
“nature of the éommunity that the school éerves was sug-
gested in elevén of the replies. This is oftenka very
important factor in»the success or failure of the ﬁeacher
and should receive considerable stress in téécher train-
1ng 1nstitutions. v

What constitutes the best phvsical condltlons‘
under whlch the puvil can do the best work was noted
in but one paper.‘ This 1is a very 1mportant field in
which the teacher-shouid be well trained because it is

basic for the pupil's\learningg



21

Additional Conclusions Drawn From Personal Rxperience

The teacher should know that school-ch&ngéé need
to be evolutionary and not revolutionary; that there
should be a nroper balance betﬁeen the aopreciatién‘of
the past, present and future conditions. or ¢ourse,
the extent and.fapidity of the changes depend a great
deal on the teacherts knowledge of the comvositlion of
the community, Many failures of‘teachers have been
traced to the lack of understanding of this important
principle or policwy.

The teacher should have a thorough‘understanding;
of the gene-al practices In school, Some of the more
lmportant practices with whiéh the teacﬁer shovld'havé

8 more thorough understanding are general roﬁtihé, ade-
mihistration and professional éttitude toWard the oﬁhev
teachers, the school and the commuhityras a whole. This:
field should be covéred by practical methods in teacher
training in order that it may be functional in the work
of the teacher in her profession, Valuable material for.
this field couldvbe secured from graduste teachers ih

the practical field of teaching.
| The pupilts interests should be considered in de-
termining the policies of Gthe school, but pﬁniis of adol=
escent years cannot coupletely dominate the school poli-
cies, The'school should attempt to adjust itself to the
individual but not to the extent that the puoil occupies

the position of dictatorship.
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The niodern school has many extra—curriculé ‘active-
ties. A teacher who has had experience sith several of
these activities has more oonortunity to‘be'of service
to the school. In this way the beacher makes more end
closzer contacts with-the,pqpils and through these rela-
tionships, is better able to guide them,
The teacher shovld know of the oast as well as
present mojor movements in education and’hhvé an undér;

standing of the advantagés and disadvantagss of each,
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CHAPTER III
THE TEACHER

A, : _ -
"What basic innate personal qualities should a

teacher possess?" | | ‘

It 1s of 1little concern whether traits of teachers
are innate or have been acquired.

‘In considering traits to correlate with good teach-
ing, it depends much on the level on which the teacher
is to do hervteaching. Much depends on sympathetic under-
standing in the lower levels while subject matter back-
ground plays a much more 1mportant part in the}higher
levels, Each level demands a certain tvpe'ofvpefsonality.
Yet, some teachers have that adaptability of’ perSOnalitv
for any 1eve1 of teaching. ‘ _ v

While a few of the traits have been greuped‘here,
most of them have been kept in the form as recorded from
the.replies.’ Considerable grouping couid'be done if we
had names of fields‘under which to group. ’

VThe‘traits recerdedtare as follows:
‘1.,btrong, pleasing, well rounded personality 33
2, Above average in intellig ‘ence _ 29
3+ Interested in welfare and advaneement of :
young people e ' N | 1 "e,' 28
L. Toyal, cooperatite and good professional | |
attitude L)

5. Sense of humor el el L 27_.




6. Dignity, respect, poise, self control and

balance

70

8. Critically constructive, openminded tolerant

Good physical and mental'health

and democratic

9. bympathetic understanding and kindliness

10.
11.
12,
13,

1.
15,
16,
17.

18. Initiative, ingenuity, 1mégination, and

Patience and perseverance |
Fairness

Honesty

‘Enthusiasm, energy'and ambition

Optimism

'Morality and character

Common sense and good judgment

Tact

resourcefulness

19. Neatness, cleanliness, grooming and general

appearance

20.
21.
22,
23,
2l.
25,
26,
27,
28,

So0clal mindedness

‘Cultured and refined

Understanding of human nature

Ability to guide andilead young people .

Good voice - tone, speed ete,
Adjustability and adaptability
binceritv '
Industrious

Responsible and dependable

oy

.27‘
26:

.26
s
22
21
21
20
20

17

16
16

16
13.
12
‘11
11



29, Joy in service and zeal for teaching

30, Confideht

A3l. Firmness

%2, Impart information naturally and interést'
others | |

33, Curious about work

3);, Ability to dramatize, or sketch illustrations

35. Practical minded
%6. Unselfish
AT Courageous
38. Salesmanship
39. Ability to speak and write
vhﬂ. Has ultimate plan in life
Lil. Executive ability -
2. Self critical
13, Sportsmenlike
MISCELLANEOUS :
1. Some religioﬁé affiliation |
2. The crying need of mankind,is beauty, kindness
and something fine for which to strive |
%, A type of teachér 1s needed Whom a ?arentv 

would like to have her son or daughter imitate

25
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CONCLUSIONS

Students in teacher training insti utions will
recognize many of these high ranking traits as suggested
by teachers and admlnistrators in the field as being
possessed by excellent teachers with whom they have come
in contact. | |

A bleasing, well-rounded perSonality seems to bhe
one of the most desirable requirements of a teacher, Yet,
personalities seem to change as we Wecome the better ac-
quainted with an‘individual.» Perhaps the reaeon.is because
the individual has the ability to display the best points
of her personality. |

 One answer stated, "It 13 true that a good teacher,
undoubtedly,’must be considerably above the average ih
mental capacity. In,other worde, mustkhave sonething that
may be developed."4

Naturally, we expect the teacher to he interested
in the welfare of'children-and have the nroper prdfessibnai
'attitude. Otherwise, her success as a teacher will be
very limited. |

bense of - humor received a‘very high ranking, Many
teachers do not realize the importence of this trait in
the minds of the pupils.

 0f course, physical and mental health are basic -
foundations for the teacher to do her work well, It may

be a good policy to "check up" on these twd‘factors every
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two or three years wille. the teacher i3 in the field,

Ppise, tolerance, sympathetic undersﬁéhding,
ratience, fairness, hon@sty, enthusiésm Hndvthimism
rigntfully oleced very high in the responses from the
teachers, It seems that the importance of mofality, good'
Judgment and tactbshould have placed them at.léast ALONE
the first ten deslrable traits, |

The importance of a :0o0d voice and the'propér handl=-
ing of the same 1s a}very valuable asset in the teaching
field.

In addition to the sabove, these conblnéious aﬁd
surveys alsdrseém qiite importants

The successful teacher is not generally~measuréd by
just’one trait out rather as to how the traits are combined,
hareonized and integrated, If howéver, ons trait such as a
lack of polse or a high'pitched voice is poor to the extreue,
that one defect méy'0vercome 21l the ercellént-tfaits‘poss-
esséd by the teacher, Sometimes virtues when carried to the
extrese, becomebofféﬁsive and'repellent to peoble who are
in daily contact with the individual.

A group of:teacher college administratbrs meeting'
periodidally at the University of Chicago, in consultation
with Dr.L.L. Thurstone snd Dr. iiax D. Englebar, hove se-
cured the following list of traits which correlate with
success 1n teaching.l The traits and percénﬁage.of cqrf
relation are as follows: | | | |

1

W.8. Gray, fcademic and‘ProfeSsional Prenaration of
Secondary 8chool leaching, 213-21l _
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2,
3,
L.
5
6.
Te
Se
9.
10.
11.
12,
13,
.
15.
16.
17.
18.
19.
20.
21,
22,
23,
2&.
25,
26.
27,

Good judgment

Clear in explahation
Respects others! opinions
Sincere

Impértial

Fairp

Appreciative.
Intere#ted in pupilsv
Broad-ﬁinded |
Knows subject' 
Common sense

Prompt

Intelligent:
Sporﬁsmanlike o
Interested in pupil activities
Good-natured, ’
Good enunciation
Conéiderate .
Systematic

Good organizer

Sense of humor
Ambitious

Friendly

Cheerfui

Industfious

Kind |
Widely informed ,

.80
W79

.79

79

078

. .?7

oT7

T
j .76

7l
.73

,‘.7"2_
.72
072 |

72

| ‘.67 4



28, Interested in teaching . _ NYE

29. Cultured | R .67

30, Loyal to school _ . | <65

31. Sociable S 65 i

32, Has polse | 8 Sl C v_l.6h |

33, Polite . | | | 63

5&; Many interests ‘ 62 -
35, Courteous | . v .62

36, Has self-control | | | 61

27, Adaptable , ' '_F‘ A | l'59 o 'ﬁ."‘l T
38, Good volce ' e “l | 57 | ’ L

39, Good pronunciation | . B 1 ‘ S

LO. Purposeful o LR ;t R «53 ,

Li1. Healthy ' - .48 : ; -
L2, Careful‘invappearence » S o T B .

}j3. Believes in education B S S ;h6

Ly, Refined -  > S | S Lo

5. Good gremmar o | o .37 -
L6. strict T L3

Apparently, there are coneiderable duplications of
tralts in this 1ist. It becomes a fine point to isolate
some of these withoub including a part of some other
trait in the list., A furtherfanelysis may be made by
~ the group to combine these traits and qualities 1nto a g
few, broad key traits. For example, tolerance, 1mpartial-
' 1ty,consideration, broad—mindedness and good conmon sense

are more or less correlated and mav be grouped into some :
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basic trait field yet unnamed.
1 ’ , . -
Hart has listed the study of oplnions of 3725

high school seniors as to the type of teachers they

1iked best., The 1ist is as follows: | e
1., Is helpful with school work, explains lessons

and assignments clearly and thoroughly,~and uses _
examples in teaching | 1950
2. Cheerful, happy, good natured, jolly, has |

sense of humor, and can take a joke 129

%3+ Human, friendly, companionable, "one of us" 102l ]
It Interested in and understands pupils 937

5. Makes work interesting, creates desire to

work, makes class wbrk a pleasure _ : 805
6. strict, has control of the class, commands

respect ‘ - ' 153

Te Impartial, shows no favbritism, has no‘"pets"‘ 695

8. Not cross, grouchy, nagging or sarcastic 613
9. "We learned the subject" 538 —
10. A pleasing personality 50,

A group of graduates working under W,3, Gray'glfound

that the teachers should have the following desirable

1

F.W. Hart, Teachers and Teaching by 10,000 High School
geniors, Table I, 131 | '

%.3., Gray, Academic and Professional Preparation of

Secondary School Teéchers, 210-212 | | o ‘ SR—
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personal gqualities:

Desirable Soctal Qualities :

1, Consideration for others

2. Ability to enlist good will

3. Heliable and nonest in dealings

li. Good cltizenship; sense of:responsibility toward
social institutioné ' | v : = gmﬁnzz
5. High moral standards -' |

Diversified Interests:

1., Fine arts, literature, travel and éultural 1hf1uahces
in life |
2.'Wide éontacts with people :‘7 v o v | %
3 Undérstanding,of present day problems | | E
Ly, Appreciation of nature B : R B : |

5. Interest in recreations

Desirable qugeramental,tféigs:
1. Firmness | |
2. Self control
3, Happy disposition‘

li. Kesponsiveness

Pleasing Personal Appearance and Habits :

Engaging manner

*

“Well groomed
Polse

#holesome ﬁhysiQue :

voE oW R -

kPrleasingivoice 5 o L S N —



commendable Work Habits and Atiitudes

l. Industrious

2, ®ense of responsibility

3+ Loves the work -‘desire to learn and inorove
li, Has initlative

5. Punctual

6. Neat and orderly

Good Health and Physlical Efficlency :

Uood physical and mental health with no othtanding
phvsalcal defects, .
ADDITIONAL CONCLUSIONS DRAWN FROM PFRSONAL EXPTHIPNLF

 As a‘wholé, the traits in these surveys correlate
gulte well with the replies fromvCalifornia teéchers and
administrators reported in ﬁhis.paper.‘ There éeems to be
considerable disparity in a few cases where compari son
of the ranking of ﬁ tfait can be made,

| When we attempt Lo select the traits that correlate
with good teaching or the 1ack of good teaching, we find
that many of the tedchers! imperfections are related to
some emotional background, Teachers aré now beginning to
realize the part that the eﬁotions of‘the teacher as well
as of the pupil play in‘the learning orocess.

There is a need for much more surVey'énd study td

-~ arrive at definite conclusions concerning, "What basic
personal qualities a teacherlshouid possesé." Avgoéd

veginning has been made,
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B. "ihat criteria should be used in'accepting cane.
didates for traininge"

The replies to this question were quite varied,
There seemed to be some confasion in the miﬁds of the
teachers and administrators replying to the aquestion as
to the meaning bf criteria, Many of the'résponses to
the question interwvwreted criteria As concerning traits
only.

Due to the fact that most students on entering cbl-
lege have not matured sufficiently and have not had enough
background in experiences to develop their abilities and
personalities,jit is difficult to form expvert opinions
28 to the criteria for accepting’candidates for training.
ThevpfOblem is qulte significant and further studlies are
now being made in mény california coliegés.’ | ‘

 The replles are as follows:
1. Designate by plus or minus or to what degree

a candidate possesses each trailt or personal

quality in the 1lists under "A" : e 32
2. Previous records from hizh school - ,lh
3. General attitude toward school and teaching 12

» h.‘Inteliigence téstsk
5, Personality Rating Scale . : .‘>  6
6. Persbnai interview RPN i L 6
T+ Is teaching té be,used QS’a stepping‘stbﬁe

to candidatets real ambition R e _ }v6 |




8. qus she possess physical factofs necessary
for a successful teacher S |
9. Has she interesﬁ and love for children
10, Has she made agreeable social contacts
11, Why 18 she entering the profeSsion
12;’Has‘she done muCh'exploratbfy work or had
coﬁrses‘with occupational observations
13.'Unquestioned mofal character
1y, Aptitude Tests

15, Has she done work, other than school, to

make contacts with society

16. Has the candidate some religious‘affiiiation .

17. Attitude of parents tOwabdq the candidate's

selection of work

18, F111 out quéstionnaire to secure general views

point of candldate |

19, Intérest Rating and Emotibnal Inventdry'Sheets
20. Ability to1organize subject matter
 WISCHLLANEOUS: -

l. A candidaté with a "B" in scholarship is

better than an "A"

2. Social training designed to fit the candidate

for“teéching from the standpoint of'his’innaté'
qualities
3. Is there an understanding of the importance

of good teaching

3l

= umgr o

=
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CONCLYUSTIONS

The degree to wilch individuals poésess certain
personal qualities bhould bﬂ an important point in
the selectlon of candldates. This factor rece;ved-v
vover bwipe as many points as any other factor givén-in
the replies.
The previous records and attitude toward échodl-
and teaching placed high above the remainingbcriteria
in the list, | | |
vThe peneral trend in the replies also_is ﬁd’uée.i'
some type of testing for selection.
 .It seems that moral charaCter ana soﬁe experienéeg
in the‘social world should have ranked higher in the
list, |
Ih addl tion to the abbve, these conclusibns seem
WOrthy}of considération: 
Because it cohcerns human Values,yteaéhing is an
art as well as a profession. Higher standards of intell-
igence, culture and p@raonality in the select ioh of teache’
ers should be set, The fact that the birth rate 15 de-
creasiﬁg will, automatically, cause the hiring of‘teachers
to be mérevselective. Yet, selective admission bf‘stue»
dents for the fifst year in the tééohers' colleéesuisfa}
difficult problem. It seems to be feasible'onlvvin a'
llmited manner for reasons stated at tho beglnning of

~this sectioh on selection., If there ‘is to ‘be a selection
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it shouid be a selective retention, redirecting those
who cannot continue succeésfullylin the teacher train-
ing program, | :

That the candidates should have high enough
intelligence to do good work on the junior college
level is mdnitted. That the tesching field needs
cendidates of superior intelligence and high acodemlc
accdmplishments has not bsen proven,.

Dean Pechsteinl of the University of Gincinnati :
sayss ' o

"Characteristics of successful teachers of little

children are much different from those of older pupils."

Candidates should be chosen well and adjusted to a sped-
ific program adapted to their personal qualities, They’

shonld be grounded in the psychology peculier to their

level of work and secure teaching appolntments where that

specific training will functioﬁ.v
Some program of guidance‘should b2 set up in the

junior college of every teacher training iﬁstitution.
Atvthe end of two years, the faculty should have ade-
quate data to redirect the student if necessary, The
whole staff of the Jjunior college sho=ld be‘brganized
and educated for guidance prqcedure. |
1

L.A. Pechstein, "Differentiating the Training of

Teabhers", school and Boeciety, Vol.l8,l17-22,
(Oct 1,1938) '
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One very definite requirement for selection should
be a mastery of tool subjects. Speech tésﬁs should be
made early and those with incurable defects should be
.eliminated from teabher training. Others should be given
the proper courses to correct minor defects;‘ |

The mad scramble for increased enrolments in senior
colleges should give way to selective admisSiOn‘rGQuire-
ments, carefuliy administered, Here 1s where the student
should be redirected if she‘ddes not mest the selective

requirements for teaching.
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'CHAPTER IV
WHAT THE TRACHER SHOULD KNOW ABOUT THE PUPIL

"What should the teachér know about ﬁhe pupilf-_his
nature, hils growﬁhvand development, his pléce in‘society 3
and his varying needs?' : | |

- This question is one of the’most'vitél in this group.
e mo?e from the subject centebéd school ﬁo ﬁhat of,fhe,
pupil and his relations fo the group. Hére’emétions and
personalities tend to dominate, become equalized or becbme
gubordinated.v The tescher needs to know aboutythis‘indiQ v!
vidual pupil before she can do very much invassiéting him | .%f'~~
to his place in soclety. |

' Many replies came in stating,"e#erythihg possible”;
There 1s‘ho'bettér answer but_iﬁ is too general, T

The replies abe 1isted below as folldwé:
i. The pupil'?s heritage, home énd'environment " 51
2. ﬁis mental capaéity, devélopment, potentiai-
ity and defects S DR ' 29
3. His physiéal growth and history, health and
defects el | CL ‘ ' : 27
L. His 1ean1ngs; desires, interests and ambitions 25
5.’G£§wth and development of children ’_“; 17
6. Adolescent pSychOldgy o : : 17
7.‘His attitudé toward soclety and nis assoclates 1h
8. Attailnments in school and specisl abllities S
and aptitudes o : S vil‘:“ ,v'v'v_ Il': |

9. Expefimental background, social and cuiturél'r' 11



10, His personality factors and characteristics

11, Counseling and guldance of»students,

12, His emotional,;aesthetie and spiritual life

1%Z. Recognize individual differences in Students;

both physical and mental

1h.vFihancia1 conditions of‘perenta

15, His psychologlcsal development v -
16..Attitude of his parents toward education B
17. Habits of the pupil |

18..His leisure time and hobbies

19. Teacher should read all she can about child= -

ren, Accept what experience shows is true and

eliminate pure theory.

20, Understand the difierent interest 1evels o

of children

21.1Student!s,pfevious education‘

22, Effect of modern inventions, such as radio,
movie, automobile and lebor;saving'deVices,’on-
the pupll - ’

- 23. Consclous of whatfdifferent”agencies are
trying to do for pupil -

2l;. That each pupil is an individual entitled

to develop to the best of his ability

25, What commands respect from students without

a gfeat-deal of fear
26. Nutritional requirements - |
- 27, Attention span of different levels

39
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28, That pupils are inconsistent, One day fhey Will
be angels and the next day‘they wili»bevexésperafing ‘
‘bevond the patience of the best teacher | : - 1
WISCELLANEOUS KREPLIES: , | |
1. Everything possible about ali the lives of |
children : v ' 17
- 2. The child's neéds ' |
3. Talks with pupils and parents o 'ﬁ‘ 3 1
ly. 0Office records S e 3 - %
5. If the child is happy in his work at school ; T x
and the work is up to standard, the pupil is |
being cared. for well‘ R | 1
6. Opportunity of the teacher to study children's
activities, interests, habits and needs in drdeb
to understand how patterns of behavior are built up 1
?; Parenthood 1s really the‘best preparatidn for
the understanding of pupils : S 1
8. Eduoaﬁion of pupils is a zift like muSié, | |

art or any other outstanding ability,
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CONCLUSIONS

The compilation of this gfoup'is intéresting in
that there are about as many points given to the first
four on the 1ist as the remaining twenty-four. This
is 81l the more significant when we consider thst no
list for checking Was éent to the teadhefS»for anv of
these‘queétions. _

 Adolescent psychology, which ranked high in the :
list, will be found to be a valuable study for'teachepé
of adolescent groups. A véry good book by Luella B, Cole
treats this fleld 1n a'very practical manner, |

The knowledge of the studentt's leisure time and
hobbies should recelve a higher rating than it aid on
the 1ist, Much-éan‘be learned about the pupil if we know
what he 1s doing outside of regular school hours.

A knowledge of the studént's previous education
received but one vote. . The teacher shoild know what has
been zccomplished in the level or grade below so that
she may properly integrate her work with iﬁ.

That the teacher may assist the agenciés, such as
BOY Séouts; she sho1ld know in what clubs or other or-
ganizations the pupil holdsvmemberéhip.

The pupilt's emotional state br'emotional maturity
did not receive very high ranking. This is a very sige

nificant factor in the pupil's ability to learn,

1 Luella B. Cole, Psychology of Adolesence.

1
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In addition to the above, these conclusions .seem
worthy of consideration: | | |
The teacher can learn a great deal about pupils
by observation and participating in their play activities,
In learning about the child's backgroﬁnd the teacher
should not give the impreSsion that she is-seeming to"pry".‘
Also, the teacher shoﬁld not form concluéions too.soon; v
thus typing the child and preventing future progress with
him; |
In order to assiss in analyzing and undefétanding
the children under her direction, every teacher needs &
thorough background in psychologﬁ, physiology,and‘biology.
For comparisdn of the variance of teachers and ﬁen-
tal hygienists upon the relative seriousness of sevérall
kinds of beha?ior problems,'excellentkmatefial has been

compiled by E.K., "ickman, 1

1 E.K. %ickman, Children's Behévior;and TeacherS'FAttitudes,

Charts XVI-XVII, 124-125
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CHAPTSR V ’

WHAT TECHNIQUES WVKRY THACHER SHOULD ACQUIRE

LR TA
i

what techniques‘of instruction éhouldAevery teacﬁer
acquire to further the 1earhing process "

This question, evidently, was somewhat‘vague in the
minds of some of those teachers sending in replies. It
weas énSWered partly under "society" by some and under
"skills" by others, This question and thé one concérning
skills were two that were unanswered.in'many of‘the papérs;
Where the éﬁswer was complled by a committee of teachers,
the question was answered fullye. | |

" The répliesrreéorded>are_aé follows;
1. How to stimulate the imagination, interest
and creative‘ability of»pupils; and a desire
to learn » B | | ¥  251

2. Acquire the technique ¢f‘pfactical péycho~ o

| logical approach, not theory - ‘ e v 23
%, General methods and techniques ’ 15
li. Specific methods andAtééhniques . "’;‘ 12

5; Nofparticular téchniques. Fach teacher
must work out’6Wh because of varled conditiOns 10
6. Mastery of subject matter SR 10
Te Pianning and providinngéys and means_for : |
individual differences. | »lv  ,“ ,8  '
8. How to plan and.organize‘a 1esson.assignment 6

9. How to encourage independent study &,research : 6
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10. School room contpvol and solution of discipline

problems

11, How to reléte subject matter to life

12, Cultivating'voice and eﬁunciation

13, Technique of questLonlng

1!y, Learn the time and place to qoplv the method
of instruction | |

15, Demonstration method

16, Discussional method

17. Project method i

18, Directed studyvihcluﬂing thé taking éf'hotes
19, How to present the new from the Outgroﬁﬁh_
of the old |

- 20. What‘are préper physicalﬁroom conditions

21, Sketch drawings for iliustration B
22. Use of visuél_methOdsb | |

23, Technique of'guidénce'

~ 2li. Know the interests and mental dapacitiesrof
differént'age levels | |
'25. How to apply the seven.bésic 1aws ofvleafhing
26. How to teach puolls to Lhink stralght |

27, How to make fundamental skills habitual

28. The use of the library '

29, 8ocial decorum |

30, Probiem.301Ving‘and assoclational thinkiﬁg
51. More observation»bf teachihgvfather thah_-

. so0 much methOdsfand’techniques

'.;?:.
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%2, The elimlnation of artificial and'sugar~~'

coated methods

53%. How to plan excursions, visits, and so forth

2], ?echniques‘of character building
35. Classroom and séhool organizations
36, How to motivate
%7. How té secure various types of experiences
33, Techniques depend on the type of subject
matter to be taught
39, Problem methbd
L0. Leboratory method
‘hl. Techniques of testing
L2, Developingbappreciatioh for the course
L3, How to work with pupils as weli‘as for them
ldr. How to enrich a gi?en‘coﬁrse of study
i5. Technique of,giﬁing verbal instructions
li6. How to adapt children to_socialyenvironment
}7. Technlques of inductivevandkdeduétive
reasoning | |
u8; Technlque of lecture method
ISCELTANEOUS REPLIWS: e

1. Must understand children

2._Study‘of physiology and neurology

3. Activity program

T = ™ L (S TR CTEE LN L SHE 0
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CONCLUSIONS

In the réplies to the question there.seem to bé'
considerable grouping around the first seven answers;
then there are. a great variety of techniques 5iven
»ith a few points for each., The trend is toward agree-
went on techniques centralizing around'the first seven
replies herein‘listed.

8o much of the teachert!'s success depends on school
room control and dlsclpline problems, espeéially.during
the early adolescent ages, that this technique should T
be ranked near the top of the 1ist.k | : L o L.

If the ﬁédhnique of character bullding could be
perfected, this suggestion could be ranked much higher
in the list. o o ~ L. -

Althoughrthe development of appreclation for A
sub ject or‘field is a speclfic procedure, its importance
should not be minimized by its low ranking in this group. |

since so much college work is dependent on the
ability to taeke notes in lecture courses, the secondary .
school teacher shoald know this technique in order to
impart the necessary information to her pﬁpils. The
teacher should give actual experiences'in note‘takihg,
so that the pupils will not be "lést" when they aﬁtend
lecture courses at college. |

The 1ovevfor children and ability to create the ; ' | L
desire and lead ouplls to want to learn is very im-

portant.,  The teacher should learn the technigque of
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securing the good will and bohfidence of ﬁhé students.

In-addition to the above, the following §Onc1u31dns
seem worthy of consideration:

Teéhniques and methods cover so iargé a fleld in the %
teacher training program that an attempt to’cover'the i
whole field would séem out of place here, A few suggest— ‘
tons, and also findings of authorities will'suffice.’ ) _ T

There seems to be an oVértrdihing oft the ﬁéacher'in »
technlques and méthods. Training is good.but not a,sﬁb~
stitute for education;’ Too man# teachers in the uppef |
levels are teaching subjécts that they have had no time
to master, . |

'Techﬁiquesvshould be acquired in such a ménhér that
they will-be functional, ;The teacher should acquire the
methods andvtechniqués correlating With-her‘perSOnality. |
Many a teacher finds that shevhas acquired many techniques
and wmethods during her training which,do,not work for her
when she goes out into the field of teaching.

Teachers shoﬁldbpossess adéqu&tértraining, not only
in the téchhiques’for teaching subjecfs, bﬁt.also for
undersﬁanding the physical and mental characteristics of | ; -
her pupils; She'shoﬁld know the causes of physlcal, men- |
tal and educational éisabilities, and personalitv malad-
justments of all kinds - and the techniques for nrevent-

ing or correcting these handicaps.
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H.J+ Hoke , Dean of the College of William and
lary, states: "Intégration of the teacher's eduéation
demands that the facts and ideas obtalned from subject
matter fields be enlarged by the study of sociology,‘
history.and philosophy of the school. Depth and breadth
of undersbanding‘in these backgrounds givé'validity in
thinking and procedures which are intelligent.," ‘ e ——
It has been sugzested by sornie educational‘auﬁhor;- B
ities that techniques and wmethods be wvovered in four g
courses as follows~
1. ProfeASLonal 1ntegrat10n courses such as Pdncational
psvchology, measurements, school‘management adninlatra—
tion and technique of thching - SRR _ ' |
2. Professional content courses of subjects wnloh the
student is planningqto teach
7 Professional laboratory coursss such as obsér&ation, 
particlpation and student teaching
li. Professional background courses includiﬁgball éther ‘
materials used as prdfessional equipment
Dr.D. Henryetta sperle states that there his been

a great amount of zeal 1n collecting records in school ’ L

1

H.J, Hoke, "Preparation of Secondary school Teachers",
(In W.3. Gray, Academic and Professional Prenaration,
of Hecondary Teachers, 140 v
2

D.Henryetta Sperle,'The case Method Technigue in : v
Professional Training , 66-00 . o o R
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but not enough use of them. The'fault i1s attributed to -
the fact that teachers are inadequately prepared in the
technique involved. Teacher training institutions must
include these elements in training which will result in
the realization of guidance objectives, |

In the modern school the pupil's personality, indi-
viduality and activities in and out of school musﬁ be V‘v iaﬁmmc
understood by the teacher so that she may realize the | | i
objectives of the school in behalf of the pupll.

Dr, Sperle recommends as follows:

1. The training teacher be jiven a larger share in workf

ing out case problems

2, During first hélfkof the student—teaching,,experienée
in the writing of'gase-problemé be required of ail students

3 Teachers send in problems that they encounter during o o
the first two years of teaching | | |

L. Also case studles contribuﬁed by teachers of five or
more years experlience taking extenéion work_

5. Definite practice in writing up case problems before
the student starts practice teaching

6., Also develop case book in prdfessionalization of

sub ject matter and the problems and technique courses:
every thrée or four &ears

That there does not seem to be‘enough coofdination

among college instructors in teachers'FCOileges for the
“purpose df eliminating the duplication of Work; especiallv

in education courses, is suggested by several college
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professors,
vAcoording to Dr. R.G. Lihder} the following courses

need more intensive and exhaustive trestment:

1. Classroom management ' | | | o

2, Elementary educational psychology

3. Principles of teaching »

Of secondary importance are the following that need more
stress according to Dr Lindert's suggestions

l. Sociology |

2. Tésts, measurement and statistics

Additional'topic suggested hy gfaduates and compiled

by him as va1uab1e to teaching are:

1. Dealing with parents |
. 2, Problem children

3, Over-age pupil

li. How to secure a position |

5. Cooperation among}échool departmeﬁts and interrelation
of school subjects and activities . . » S
6. Racilal and national differences in‘people - |
7. Good practicallfirst aid courses | |

8. Orientation course , - » - | S
9.oHow to adjuét slow pupils to t?e group ’,
10. Corfelation of social studies :

11. A study of institutions and education

1

R.Ge. Linder; An Bvaluation of Qourses in EduCation,V _ ' S



12, How to make case studies of every pupil
tional and vocational guidance purposes

13, Use of'analysis'

1llj. Classroom discipline

15. 4 keen éenSe of profe§sibnai ethics

16. Use orf livrary |

17. ¥What to expect of the puolic and school

51

for educa=

boards
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CHAPTFR VI

WHAT EXPERIENCES XVERY TEACHER SHOULD HAVE

"What experiences should be avallable to every teach-

er in training that he may develop instructional skill,

acquire guidance techniques, and attain insight into com=-

munlty and socialupfoblems?"

This question is answered vartly under the first
question: "What should the teacher know about Séciety?"
If the teacher is to attailn 1lnsight into community and‘
social problems, she must have many of the expériences
as suggestedbin the replies to the above question,

- Some teachers were not clear as to the distinction.
between a technique end a skill. |

As will be noted the replies tend to centralize

around about twice as many points at the head of the 1ist

a3 were recorded under techniques. Under technlques the
replies centralized around about four main points, while
.undér skills there are eight principal ranking’points
brought out in the.forenart of the 1ist.

The replies are as follows:

1. A’longer bériod*of practlice teaching under
“expert supervision o vv Lo
2, Experience in working with_péoble in

communi ty affairs » ) T x29'

%. More freedom in practicé teaéhing»fork‘

the teacher to solve her own problems., Not' 

under constant supervision .25




ly. More actual and practical classroomrteach—
ing practice

5. Experiences in the study of'industry, gov-
ernment, etc

6. Some kind of social work during or after
practice teaching

T. Observation of experts in teéaching

8. Visits to social institutions such as churches,

schools, courts, jails, hospitals, clubs and
societies

9. Practice in counseling and guldance

10, Experience in other vocations besides teaching

11, Extensive travel if possible |

12, Skill in analyzing a community as to the
school attitude

13, EXperiences in the maﬁy extra-curricular
activities of a scheoli

1}, Experiences in analyzing and utilizing com-
mﬁnity'resources end possibilities

'15;‘More experience in listening to edﬁcational
and inspirationai lectures

16. Since many teachers go to a small community
firet, practice teaching should be done in-thet
type of community o

17. Practice teaching in several grade 1evels

18 More experience with administrative procedureS'

19. More experlience with the practical teaching'
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20

20

17

17

13

12

10



load that 1s to be encountered
20. One year's experience in the elementary field
to gain sympathetic underétanding of the whole
learning process
21, HExperience in public playground work and
recreation
22. More equipment for the practice of skills
2%, Seminar participation on the major problems
of classroom instruction |
2l Making unit plans
25. Skill in actual initiating and carrying
out plans
26, Skill in the use of scientific methods as
applied to school and social problems .
27. Sk11l in analyzing the school'systems'_
28. Actual practicel experience in the subject
she 18 to teach
29. Participation in argumentation
30. Experience inbkeeping a Classroom'tidy'and
in ordef |
51. Experiénce'of,oontact,with psychologlsts and
psychiatrists |
32. Peachers danonétrate before classes and héve
other student;teachers criﬁiciée
MISCELLANEQUS REPLIHES:

1. Kndwledge of the records, health sheets,;

guidance sheets and the many other records kept

by thée school

Sl

. -
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2, kdequate library for quick references 3

5. Reading and interpreting newspapers, radio

:and speeches 3 }
L. Bliminate required and elective courses in ‘¥
education i ' b : - 3 | |
5e Planﬁing»the teachert's continuous profsééional
growth ~ . | ' 2 ' S
6., Affiliation with educational groups 1 |
7. How to look for the bést,inbstudents 30 that |
she may find the best 1 ;
-
CONCLUSINONS ‘
The main trend here is that there should be a
longer periéd of practice teadhing under axpert super- , :L .

Vision; that this superviéion should not be conastant .
but the student-teacher should be permitted o work
more on her own responsibility in the solution of prob-
lems; and that an attempt should be made tékmake the
practice teaching as nearly like the actual situation : ' |
as possible.

| ?here 1s also a strong trend that the student-
teacher secure_all the experien@es possible in any types
of social work, vocations and tfavel that willlbroéden
‘her background and assist in her judgments. .

Since the modern school has many extra-curricular

adti?ities, the student's experiences in these will be

a valuable aid to her and the school,
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Publice playground and‘other recreational experiences
. were suggested in only fouf of the replies, . The teachér
may not need to teach in this fieid, but her experiences
will serve not only as a background'but will'build, withe
in herself, the proper atmosphere toward this wﬁole field,
In othep words, 1t becomes a coﬁmon ground upon whi¢h to: |
build teacher-nupil rélationships.

The observation of experts, and also the evaluation
of good and poor teaching, are valuable experiences for
the teacher in'training. »

Additibnal’conclusions that seem worthy‘of7¢onsid4’
erations | | v

Young teachené say that, afterihaving ﬁad 4011 BXw
Perienées in actﬁal situatlions of teachihgsbtheutheorias
of-teaching are much more meahingfu1.  The criticism of
a large part of our‘education is that 1t 1is too far re-
 woved‘frdm its use,and consequently, does hot function
»in the 1life of thefiﬁdividual.

| Léck of similarity between training and actual
classroom situatidnsvmake it difficult for the beginning
teacher, | |

The foilowing sugzestions are'offered:
1. Intérnship,‘beyondﬂthe campus, in publicréchool
systems |
2; Faéﬁlty membérs'practice the procedures-that they',
offer in educational.COursés ‘ o |
-3; Develop a sciéntificallyfcriticai point of view in

the student
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li. Colleges prepare the student by giving practical

exoeriences, also gi&e extra-curricular acbivity
exoeriénces,ﬂ

¥any administrators and teachers hold that & o ;
teacher should be given one vear of probatlion in teaching
during which time she must prove herself beforé she‘éan 
‘be finally certified, This périod of probatidn to follOw e
é rear spent in practice teaching under college suporv13¢on.

J.F. Gonnelly,l orincinal of Hyde Park High School;
Chicago, snggests as follows: “Is 1t desirable to have
for each young teacher gomething comparable to the youﬁg
doctorts year a3, an i.nterl'ne? Wonuld it vbe h.elpful to the '
young Leachnr and wholesome for the school to héve the
young teacher'associated with an older, MOTe éxneriencéd
teacher - istinb him in teaching, disciy»lining, keépQ
ing records, pﬁrtiéipating,in extra-curricular activitles?
It'would seem that such an internship should save the
young teacher from many discouragements and should also E o
save ﬁanyvstudents from the evils attendant upon poor |
teaching."

Good rssults woald be derlved frow such a sistem _ -
if the yoﬁng teacher could be allowved tovassume gradual

control of the whols aituation.

J.F. Gonnelly, "Present Status of the Preparation of"
3econdary=-3chool Teachers", (In W,3, Gray, “cademic -
and Professional Preparation of uecondqrv-bohool R _ R
Teachers VII, 152 ~ '
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Vhat is needed.is not more theoretical metnods in
teaching, but methods learned on the job of Eeacning.
Wducational method, management and mensurement secured
from concrete cl&ésroom situations should be brought
into the teacher training institutlons, evaluated and
studied by the students,

To ‘sum ﬁp, the teacher training institutibns should
zive all the experiences that serve as a grester back-

grouvnd for the teacher in interpreting life to the pupills,
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GHAPTHR VIT

GUNFRAL CONCLUSIONS AND RYCONMENDATTONS

The following géneral conclusions andfrecommendae,
tions are drawn from the preceding chapters in this
gurvey of teacher training.

1, Through actual contacts with society by weans of
occunation in some vecation or participation in some
welfare work, thevstudent~teacher %111 zain experiences:
that will assist her in the proper interpretetion of
society to. the puplls. |

2. The college, itself, shoald nrovide as many soclal
expefieaoes as bossible.

3. The study of economies, politieal history and science,
sociology, history, Amecrican and world ecivilizstion are
important for the baslic underssanding of soeciety. Also,
current literature reiating to msach of the avove is
recommended, |

h._dince the family is the basis of' soclety, a separate,
thorough study in this field should be a part of every
gtudent!s trainiag.

5. The study of society isvgood, but,itrshould also
include experiences in society.,

6. The teacher needs Lo read many books and current~mdg_

azines to secure a bslanced interpretation of society.,
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7+ The teacher should have a thorbugh'underStanding of
the place, aims, organization, justification, philoso-
phies, problems and development of the school. These

are a part of her basic background in her orientation to

the teaching field,

8., The teacher should be able to cooperabe in eVaiua-,‘
ting,‘planning_and making a school curriculum. She
should be converéant with the many extra-curricular activ-

‘ities in the modern. school,

9. A general background of school law and finance are

necessary for every teacher,

10, Single trsits or vpersonal qualities are not so import-
ant as the proper combination, harmonlization and inte-

gration of traits.

11. The teacher should rank high in the broad fields
of desirable social qualities, diversified intorests,
desirable temperamental traits, good work habits and
attitudes. Above all, she should have good nhysicél and
mental health, A check-up every two or three -ears on
the thsicél and.méntal health of everylfegcher would tend
to decrease, ahdievéntually eliminate, thévpodr emotional
stafe of many‘puoils. It Would’also,tend'to elimihate
the derogatory criticisms of'the‘teaéhers and school by

the patrons in the community..



12. Good judgment, tolerance, sincerity and fqirness'
correlate very high with succeszul téaching. To these
may be aaded the abllity to make eXplanationS if.we may
call this a person:l quallty. Of course, a good teach-
iniz nersonulity for that particular levél of teaching

is an outstanding quality.

1%3. The salective admiésion of students to.ﬁhe teacher
training institutions seems feasible oniv to'allimited
extent., The oersonalityAénd backgromnd of the-studenf
h#s not, at the time of entrance,sufficiently develoned
to make the selection faif. There arevcertain definité |
requirements iﬁ the skilled subjects, ‘Thare are'aléo
certaln éxtreme physical and mental chéracteristics that
could be used for réjection at this tlme. If there 1s
to.be a general é@léction, it should be selsctive retenQ
tion for training. Those students found not sultable
for tescher training at the ehd of the junior college

course should be rediredted into other fields of endeavor,

‘1li. To make the program of selection possible, the whole
staff of the junilor college should be educated =nd organ=-

ized for gsuldance procedure,

15. For an understanding of the pupil, the téacher
should know, as completely as practical, nis personal,

social, school, health, home and environment history.
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15. The teacher should be awzre of thes pupil's interests,
deslres, ambitions, potentiallities and general attitudes.
jiany pupils continue to fail in their work because they

are never given an ocuportunity to show achlevement in

some field, Soume type of achievement, even though it be

a small thing, has a tendency to spread toward,mastery

in some other fleld.

17. For bhackground in the undarstanding of fhe student;

it 1s nece:sary for the teacher to have a thorough under-
standing of gdolescent psyéhology,physiology and biology.
Also, a study of emotions and emotional maturity will be

found quite valuable,. '

18. since successful teaching techniques are often an -
inéividual matter, the teacher should study several sev-

eral kinds.

19, Overtraining in techniques is no substitute for an
education. General background is of great importance in
the t=acher's interpretation of usoclety to the pupil.,  Know-

ing what to tesch 13 inseparable from knowing how Lo tesch.

20, There is no substitute for complete mastery of the

subjeCtv to b 'taught.

21. In order to elimiﬁate overlapping, duplication, and
also to ¢larify the boundaries of education courses, college
instructors should Submit, to a committee,_an ontline of

unit, purposes, objectives, readings and additional comments,
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This should be kept on file in a central pnlace so as to : —

be avallable to students, intructors and teachers in the

field,

22, A course in educational and vocational guidance b
should be a requirement for every teacher in the upper
grade levels, The teacher in training should have more

actual experience in working out case problems,

23. The primary function of the teachers! college should
be to help the student develop capacities-for intellectual »
and social leadership. To accomplish this, the student ' f S
should beba member of a cooperating group composed df the @

students and faculty.

2u Basic methods and techniques should be secured from
. the teachers in the field and brought into the college

for evaluation -and study.,.

25, lhe courses in history of education need to be taught
on an entirely different basis than at'presant, if the
objectives are to function in the lives and work of the

teachers,

- 26. In order that ﬁhe teacher college curriculum be more
' functioﬁal, there~should be more practicél.material, more
emphasls oﬂ sociai‘andveconomic probiems, more cultural
contacts and a greater development of;the philosophy of

education and life, . T E—



ol
- 27+ Make the training situation'as nearly 1ixe the prec-
tical situation as possible., The period should be'lohger
- with some type of trainihg interneship following the
practice teaching period. This could be worked out by a %,,W,
committee consisting of heads of college educational de=- :

partments and administrators in the field.

28. The teacher needs some experience before she can fully
understand the significance of educational theorlies, These
courses are given over a short period and, consequéntly
do not function in the work 6f'the teacher, If,the'teaéher
Vcould contihue her courses in education during the period
‘of interneship and at least one,yéar'thereafter, techniques
and methods,wouid function 1h»her particular teaching situ~

ation,

29. The teacher should have a greater familiarity with
national and world affairs, The most important functions
of education are the interpretation of life, and the dev- : S

elopment of character and spirit.

50.‘Teachérs of greater skill, understanding and tech-
niqués'sh01ﬂd bevplaced over children in the first few
yearé of their schooling. This should be dbne in order
ﬁhat the children may deveioﬁ the prober mentai;;social,
emotional and physical characteriSﬁics.  Thus,.many’of _ 
the problems that are carried into~thé uppef 1ejeis in

education will bé eliminated,
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31. The Junlor High, 3econdary and Junior College need
t~achers with sound scholarship, a culturél'background,

professional interests, and understandings and controls,

Heal tescher-training must be functional in the

work of the teacher. Confucius taught that, "Learning

without thought is labor lost; thought without learning

is perilous,"

Greeting his puolls a schoolmaster askedi "What
would you learn of meg" And the reply came: "How'shalll
we care for our bodies? low shall we rear our children?
Yow shall we work together? How 3hall we 1ivebwith our

fellow men? How shall we play? For what ends shall we

1ive?" And the teacher pondered these words, and sorrow

was in his heart, for nis own learning touched not these

things."

1 : S
Chapman and Counts, Principles of Fducation,flyleaf

facing title page
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APPENDIX A

MISCELLANEOUS SA¥PLES OF RRETURNS

The following oabers are sampleé of composite re-
plies from each Junior MHigh, Secondary and JTunior College
teachers in response to the’questions sent out by»

Dr, Clement of the California state Department of Cre-

cdentianlss

JUNIOR HIGH

PHOFE&SiQNAL PRAEPARATION OF SWCONDARY S$CHOOL THACHTRS
- I  Soclety |
A. Teachers should have knowledge and sane view 6f social
trends, | B
1, General-Backgréumd
d. Background of history.and traditioﬁé;
b. Hew information and ideas gained throngh reeds
ing, trével ér oontacts’with neovle in various
. walks of life,
<. Tfalning in “Criticai-ﬁindednesé“»or the ability
to be audng the first to see the serious spots
in soclety!s struggle.
de. Tréininé in inturpretiﬁg the new and wmeasuring
-conseduences for the'ruture.
2.V5pécific;8ubjects
a, Hisﬁory'ahd current ihterﬁational relatiéns,
b. EconomicSiincluding consumer eValuating.

c. Political science.



d.

Ce

f.
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Sociology ihcluding criminology.

Ethiecs and character education with emphasis
on social and spiritual values.

Psychology

%.Problems

a,

b.
Ce

d.

S

e
h.

Je

liodern trends in government, denocracy, facism,
and communisn,

Chénging social 1deals and economic doctrines,

Peace and its inplications in a demodracy.v

Labor groups and soclal structure,

Adjustments of social institutions to “inventions,

Development of socilal responsibilitv.

Deflance of law, _ » ‘

Irresponsibllity in regard to traffic and its
regulations., '_ | | |

Unbridled liberty resulting in degrading intem-
perance., |

Poverty, unemplovment and relief,

li. Materials

- Be

be

" Ce

d.

Heseareh Committee on Soclal Trends

Recent Social Trends

MeGraw-H111l Book Bompany 1933

Kilpatrick,W. H.--hducatlon for a Changing Civil-
ization - MacNillan Company 1926

Rugg,Harold --Introduction to Problems of Amer-
1can Culture

Ginn and Company

Up to date books and magazines dealinv with SO~

cial oroblems.
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- II 'The School
A. School
1. The teacher should know

a, what conétitutes good physical conditions for
the child (prover lizhting, temperature, humide
ity, and ventilation)

b. The ideal size and equipmént for a slassroom

; for her subject, |

¢c. Standards of use and value for the equipmeﬁt
and supplies.

B. Purpose |
1, The teacher should

a. Know the purpose of theAmerlcan Publie school
and the history of the major eﬁlérgements of

~that purpose, | |

b. Understand the”objeotives of democracy,

c. Be trained in habits and skills necessary tb
transfer the seven pardinﬁl objectives froﬁ
paper into the lives of her pupils.

Ce Curficulum
1. The teacher should

a. Be trained in curriculum construction and should
ﬁnderstand the objectives of the curriculum of
her major and minor fields in order that she may
assist in the revisions and construction of the
curriculum, |

b. Do research in methods of teéching and developing

skills.
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Be well enough qualified to choose books she
wishes fo recommend.,
Be femiliar with the possibilities of extra-

curriecular activities,

D. Deveiopment

1, In order that she may.appreciate the school of to-

day and the réaction of some of her patrons to 1t, she

a.

b.

Should be familiar with the traditional concepts
of the school as they have changed with ‘the chang-
ing times. | |

Should.be'familiar}with the various plans (such
88 the 6-3-3%, and8-l, ete,) and the ma jor move-
ments in education and know the advantage and

disadvantages of each.

E. Present Organization

1.

The teacher

a.

Should understand and apnreciaté the place of the

school‘ih the‘changing American'Culture of today

and the future,
Should be familisr with the reasons for recent
changes.in orgenization, curriculum and methods,

Should realize the contributions of the school

. to the child, to the adult, and to the community.

Showuld study taxation problems, know the economic

values of the school, and something ofjschoolﬂ

“finances,

[
i
!
|
I
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F. Changes

1.

The teacher should famillarize herself with local,
state and national problems in education and should
see the relstlon of our educational aims to the
objectives of democracy. She should realize that
society 1s constantly changing its 1deas of what is
worth teaching and how itﬂéhould be done and that

instruction must be adjusted to social needs.

III The Teacher

A, Baslc innate personal qualities every teacher should

possess,

1. Good physical health and vigor,

24
3.

Good mental health and vigor,
Fmotional Stability,

Criteria which should be used as a basis in accepting

candidates for teaching

1.
2.
;.
l.
5e
6.
Te
8.
9.
10.

11.

Integrity and éincerity

Interest in aﬁd sympathy with children
Enthusiasm and optimism |
Initiative and resourcefulness
Patience

Perseverance

Adaptability

Sense of humor

sense of justice

Géneralfappearance‘

Personal hablts
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13.
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Volce ~ ) - . ' —

Polse

1L, Ability to cooperate

15, Loyalty

16, Industry

17. Accuracy

18.
19.

Ce Subjects, topics and problems which are conslidered

Promptness

Soclal culture

essentigl in the professional preparation of the

secondary teacher,

1.
2,

Mental hygiene : ' ' | o
3choolroom hygiene

a., Lighting ventilation,.etc;

Physlology énd health progeam - : o _
a, Care of the eses .
b. Care of the teeth

(e recommend a ban on smoking for the teacher)

Better background on general subjects téught in schools

General cultural education

a. Emphasis on use of good ¥nglish
(1) Modern acceptance of slang regrettable
(2) Mastery of spelling needed

Etiquette and social culture.

Parent education and home 1ife problems,
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IV The Pupil

A. His Nature

1. A knowledge of his environment (physical and soclal)

9.
10,

and early training.

His heredity.

Normel, abndrmal, delinquent.

Introvert or extrovert,

A cnild's capacity for growth (physical, mental,
socialyand emotional),

Adjustments necessary into the physical and social;
His emotional drives,

His behavior patterns,

His dependence upon intelligence as he grows older,

Delinquency a child's attempt to adjust,

B, His Growth and Development

1.

Characteristics of adolescents, (Physical, mental,
moral and feligious, emotional,)

Adolescent personality.

Teating. - |

Understending of maladjustments before atbtempting
to correct them, |

Knowledge of physical conditions causing maladjust-
ments,

Knowledge of mental dlseases,

Opportunities for Junior High School students to
"explore". |

How to find the reslcause of an exoessive_emotional

reaction,
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9. %hat is vack of daydreams and how to use them
effectively.

10, How to deal with fears,

11, Understanding of social ﬁygiene.

12. bgual opportunity for under-privileged (welfare)
children. v

15; Full development of capacities in order‘to cover up‘
eny physical handicap.

1l,, How to substitute healthful outlets for morbid
anxiety, | | o

15, A study of vocational opportunities,

16, How to develop a cnild's appreciation of life.
C. His Place in Boclety

1. Influences‘of doéial-Ecbnomid conditions on the child.

2. Knowledge of‘how to give a child a breadth of social
contaqts helpful in laying a foundation for whole~
some sociél lif'e,

%3, The School Community

li. Integration of school and community life.

5. How to make every child feel he's essentlial to the
happiness of others,

6. Show the child that society is a cooperative scheme
requiring the“pérticipation of all, (Fallure to
participate bfings personal loss,) '

7. Guidance. (Avocational, Vocational, Health,Horal)

8. How ﬁo discover how a’chiid'learned his unsocial

tendencies. (How to deal with them).
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9. 3tudy and organization of Youth Movements,

V  The Nature of Learning
A. Techniques of 1instructlon which every teacher should
acquire to further the learning process,
. Problem method‘techniQue

. PrOJeCt

1
2
5..Socialized
i, Becitation method: Questlon, assignment, stﬁdy
5. Drill | RRTER
6. Demonstration
7} Laboratofy
8.,Excuréions
9. Visual Educatién peips
10, Technique of developing appreciation
11, Technique of.developinglsélf—activity

12, Technique of standardized tests

VI Skills
A. Experiencesiwhich should bé available to every teacher
in training in order that he may
1. Develop instructional skill
"é..Observation and participationvin classroom before
| beginning practice teaching.
b.‘Pfactice teaching in more than one grade
2, Acquire guidance techniqué |
‘a.-Courses in psychology, Grthh’and Development
Qf.ﬁhe‘Child‘and Mental H&giene.

b. Contact with experienced psychologists, social.



workers, and psychlatrists,

¢c. Experience in observing, home visitation, class

discussion of an asslgned case,

3. Attain insight into community and social problems:

a, Classes in sogiology

b. Study of some particular community

(1)
(2)
(3)
(L)
(5)
(6)
(7)
(8)
(9)
(10)
(11)

Iransient problems
Foreign born population
Unemployment
n'eliefaatgencieé. |
Industries

Schools

Hospitals

Clinics

Libraries

Recreational opportunities

Churches

c. Yaking part in civic organizations

d., Taking active part in School affairs thereby

coming in contact with various organizations

such as political clubs;

76
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SENIOR HIGH

PHOFESSIONAL PREPARATION OF SECONDARY SCHOOL TWACHERS

1. What should every teacher know about society, its mod-

ern trends and its educational implications?

A. Before or along with specialization in his par-

ticular field, a prospective teacher should have a

broad cultural background derived from courses and

experiences that would include the following polnts:

1.

2.

T

Knowledge of the cultural heritage, or history
of civilization,. |

Understanding of the composition of sbciety and
the nature and cause of social changes such as
those brought aboutvby science and invention,
Understanding of the major social problems of
the day.

Understanding of mbdern social trends and their
educational impllcastions,

Knowledge of the aims, purposes and functions of
our democracy, and acqualntance with other forms
of political organization,

Understanding of the rights of the individual
and hiS'corresponding responsibilities in a
democratic soclety.

Knowledge of the means through which public

oplnion is formed.

B.Auprospéctive.teacher'Should be familiar with the

current thought of the best minds in the field.
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The following 1s a2 1list of books wnich are now avail=-

able for interpreting society and social trends to a

person being trained for teaching.

Time will nroduce

others and doubtless will render some of these obsolete,

Author

Title

Publisher

Adamic, Lonis

Renjamin, Harold

Beard, Charles

Reard, Charles %
Mary

Beard, Charles %

Mary

Chase, stuart

Counts, George
Counts, George
Curti, Merle
Dewey, Joﬁn

Doughton, Isaac

Hart, Joseph XK.

Dynamite

Rducation for Social

Control

Tconomic Interoreta=~
tion of U.S.A. Const,

The Open Door at Home

(Immigration)

Rise of American Cive

1lization

The Blble

Rich Land, Poor Land

The Social Foundations

of Edhcation
‘The Amerlean Road

to Culture

3ocial Ldeas of Amer-

1can Fducation

Denmocracy and Education

Viking Fress,193l

'The Amer, Acadeny
of Pol. & Soc,
science, 1935

Macmillan, 1935
Maemillan, 193l
Haemillan, 1933

Univ,., of Chicago
Press, 1935 -

McGraw, 1930
seribners, 193l
Day, 1930

3eribners, 1935

Macumillan, 1916

Modsrn Public Education Anpleton-Century

& Social Interoretation Holt, 1929

of Education
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Kilpatrick,Wm. Education for a Chang- Macmillan,1927
ing Civilization . | A

Nat.Ed. Assn, - Year Book of Dept. Nat.Ed.Asén.

Superintendence 1936
Nat.Ed.Assn.  Soclial Change in %d. Nt;Ed.Assn.
Supevintendence 1935 |
Yr. B, 13
Niebuhr,Reinhold feflections on the ‘$cribner;193h

End of an Kra
Pres, Research Com. Recent SocialvTrends McGraw,r.'l9§5
on So§131 Trends | ‘
Rugg, Harold  American Life and  Ginn, 19%6

the $chool Curriculum

Schorling & - Education and Social World Book
McCluskey - - Trends R 1936
Washburn, L.C. . Remékers'of Mankind -"Reyha1,1952
’Webb, Sidney & Soviet Commuhism - Scribner, 193%6
Beatrice e8p. Chap., II
Wells, Herbert Autobiography ~ Macmillan,193L

II. What should every teacher know about the school, its
purpose, its development, its changes, its curricu-
lum and 1ts present organization?

A. A teacher should have a thorough knowledge of the
following factors in the 1nsfitutional development
of edudation: | | |
1. Philoprhies of education upon which achools

_are bésed-in different‘countrieé of the world,
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Purposes and functions of the school in the

United States as embodied in the Seven Car-

dinal Principles. (Health, command of funda-
mental processes, worthy home membership,
citizenship, vocations, worthy use of leisure

time, ethical character.)

History of the development of education in the

United States from the education of the few to
the education of the many, the growth of the
public school system and the corresponding
changes in curriculum content,

Orgaenization of the school

a, The‘adninistration and 1its fuﬁctions

b, Thé faculty aﬁd,its functions

c. The student body organlzation and the way
i1t operates, '

Curriculum of the school

a., Principles of curriculum building

b. Schools of curriculum thought.

c. Trends and tendencies in modern curriculum

making.

‘Support and regulation of the school in Calif-

ornia, and laws governing taxation and means
of apportioning money to the schools.

Forces which seek to control the school,

+ Rights and responsibilities of the teacher
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B. For these purposes the following types of books

would be neededs

1.
2,

e

I

5.

6.

What

History of education

Educationai psychology

Educational soclology

Kducational philosophy

8chool administration

Curriculum principles and vractices

basic personal qualities should every teacher

possess? hat criteria should be used in accept-

ing candidates for training?

A. ®Wvery teacher should B. These qualities may

possess the following

be judged by the

basic personal Qualities: ‘following criteria:

Physicel health « . + « + « Physical examination

or health Certificafe

Personal appearance

Wwental health

Healthy social experience Wholesome integrated

and backgroond . . . . . . o personality

liore than average intell-

igence. ' : General education

Intellectual honesty

with more than aver-

and curiosity . . . .. age achievement,

- Enthusiasm

Ingehuity e ¢ o o o o o « o Leadership

Tolerance Good judgment and

aporeciation of fit-

'Discretion ¢ o o« o« o o o « o« ness of things,
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Adaptabilliiy « « « ¢« ¢« « . . Ability to work with
others, Ability to
follow directions,
Interest in society and . . . Participation in com-
social justice , munity and school
| Qrganizatiohs for
betterment of social .
ends,
Interest in adolescent |
youth . ; « e« o o & o o s o+ o Particlpation in youth's

organizations and

activities,

Professor Paul Shorey said that the sole qualifications
of a good teachér are "Know your stuff and be alive,"
IV. What should e&ery teacher know about the punil, his
nature, his ngwth and dGVelopmént, his place in
society and his varying needs?
A; The teacher sho1d have an unds:-standing of the
“following factors which enter into the building
of youth:
1. Growth and development of the child.
2, Adolescent psychology.
3. Natuﬁe’of individual differences,
li« Influence of home conditions.
5. EfBect of such modérn inventions as radio,

movie, automobile, and labor-saving devices.
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B. The teacher should have sone knowledge of conscious

efforts to direct child develoonment guch as

1.

e}

+ W

5.

‘Youth building agencies (Y.H.C.A,, Y.W.C.A,,

Boy Scouts, etc)

Health and rehabilitation ag~nciss

Psychologlcal testins and guldance

LegislatiOn for protection of wvonth

Leisure time ectivities,

V. ¢hat techniques of instruction should every teacher

acquire in order to further the learning process<

A, Bvery teacher should know how.to organize'ciass-

room experiences by

1.

2.

3.

Planniﬁg the work so that it repressnts a pro-
gfessive éscension from'onebstage of prowth to
anohher’(curriculum building)

Motivatiﬁg the work 80 that pupils ldentify
themselves with 1t by recognizing its worth
and éignificance.

Providing ways and means for taking cere of

individual differences,

Be kvery teacher should know how to present. e closs-

room experiences by

1.

2.

Applying in proper plece and time the different
methods'of‘ihstruction (project method, visual
.aids, ete)

Applying the laws of learning

a. sensory-motor learning which is related to



C. EBvery teacher should know how to apply in the class-

perception and skills

Associative learning, or memory .

Problem solving, or reflective thinking
Appreciatioﬁ, or development of attitudes

ideals.

room such specific techniques as

L

Maintenance of proper physical conditionS'

and

2. Maintenance of social decorﬁm and favorable

3.

12,

150
1h.
15.

emotional conditions

Lesson assignment

Presentation of the new as an outgrowth of the

old

- llork, study, and socialized periods

Directed study (nOte-taming,etc)

Discussion . |

Question snd answer )

Effective drill and repetition

Testing

Encouragement of initiatlive and independent
gtudy |

Stimulation of the imagination and creative
activity |

Use of the library

Use of visual materials

Use of educational excursions, visits, etc,



VI. that experiences should be available to every teacher S

in training in order that he may develop instractional

skill,

into ¢

A. Bvery teacher in training should have the f0116W1ng

acquire guidance techniques, and attain insight

ommunlity and soclal problems?

specialized educational experiences:

1.
2.

3,

Be Hve

ing

1.
2.

C, Lvery teacher in training should have the follow-

Training in effective use of the voice

Participation in a seminar on the major pﬁob-
lems of classroom instruction

Participation in curriculum bullding

ry teacher in training should have the follow- ?
experiences in a secondary school: ‘ - L

A longer period of vractice teaching |

Opportunlity to teach more thaﬁ one c¢lass in

order to experience more nearly a full teach- Lo

ing load,

Practice in counseling and home visitation

Opportunity to observe experts handle problems
of instructlon and guldance

Experience with administrative procedures,

ing eXtra-curricular experiences:

1.

Practice in the supervision of non=-classroom
activities

Participation in camous and community activities
Wide reading experience through facilities made :
avallable by the‘training school, accompanied

by guidance in the use of those facllities




li. Opportunity to attend cultural programs made
available by the training schOolrl

5. Experience in earning a lliving for a definite
period in some‘field 6ther than teac ing.

(This is s suggestion only.)
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1.

B
1.
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JUNIOR COLLEGF

Soclety
ihat should every t.eacher know..about society, 1ts

modern trends and its educational functions?

Every teacher should have clear insight into the
degree in which.éontemporary.social trends influence
a child's behavior, To cultivate this, it would seem
that teachers should acqulre definite knowledge as to
the static social conditions of thiS'cQuntry and df
the imbending social movement and change,

Above all, the teacher éhould be made to realize
that learning 1s contlinuous, not a matter of class-
room only, and that quite as much 1s learned in social
contacts outéide of school, Particulariy, then, should
a teacher know the‘morals, habits, ambitioné, and
soclal limitations of the group in which he is to be-

come a leader,.

What books or types of books should be used to give

the background of social conditions and social change?

Very good use can be made of such publications
as "Current History", "Readert's Digest", "American

Mercury", etc.

The School
What should every teacher know about the school, -
its pﬁrpose, its development, its changes, 1ts curric-

vwlum, and its presént organization?
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Every teacher should have thorough grounding in
"History of fducation", |

Then - if one enters a strictly academic, scholast-
ically minded situation, he need'not know much beyond his
own subject matter field, and the limitations placed up-
on his teaching 1t will be few. |

However,vin a school where the‘curriculum is com=
pounded on the basis of the nore modern trends in educa-
tion, the teacher should have his hand on the pulse of
the whole institution. Aims, methods, machinery, admin-
lstration, should each and all, be his concern., The
training of teachers entering the school of the present
‘_embraces a much wider founding in each of thése fields
thén did that of the tegcher‘of twenty veﬁrs béck.

In order that thevwhole system shall be unified in
pnrpbse and successful in results, each unlt of its staff
must be in full cognizance'and accord with each other

unit,

C. The Teacher
1. What basic innate personal qualities should every

teacher possess?

a, Sympathy for and adaptability to the child's
“point of view
b. Should be an extrovert, at least in his deal-
ings with students, interested primarily in

thelr welfare and advancement
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h.
1.

2. %What criteria shonld be used in accepting condidates

for training?

a,.

b,

Ce
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Must have patlience and to spare
Must be scrupulously just and fdir-minded
A cheerful personality is a réquisite essential
Must emphasize personal neatness and cleanli- -

ness

Promptness and efficiency in carrying ont

duties is important b
Good health is a primary consideration

should be cocperative and Imbued with initlative

A proven desiré to enter teaching as a pro=-
fession beéause of the love of teaching and
not for a means of putting invtime until
future employment,

Should bé possessed of a good constitution
and be in good health |
Above.average in intelligence

Should show abllity to suspend judgment and

consider all sides of a question. (Could

be determined by thorough personality rating
tests) ‘

Sho1ld present a fihe personal appearance
and be well groomed,

should have made previous, agreeable, social

and guidance contacts with youns people,
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- 7. Must have a fine basis in subject matter fields

8. Preferably, should have travel experience

D. The Pupil
1. What should every teacher know about the pupil,-
his nature, his growth and development, his place

in'society, and his varying needs?

Everything he can assimilate and record for refer-
ence, Use of school record-sheets'of individualbpupiis
i{s one way of obtaining material. Private and confident-
ial talks with parents and even with the pupils themsélves,
if wlsely handled, éhould be of great benefit towards a

mutual understanding between teacher and those taught.

| %, The Nature of Learning
1; What techniques of instructidn.should every teacher

acqguire to further the learning process?

Any which are currently accepted as the best methe
odsrof promoting this leafning. Emphasis should be
placed, however, on Gthe proven worth of these méfhods'

Hbefore they are put into practice. In this connection
1t is doubly important to stress upon teachers that
their methods must necessarily change with change‘in
pupil bersonnel and school location,

A baslic technique, not to be overlooked,_is that
of learning with the pupili-vby personal application

~and example, keeplng interest high.
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Skills

l. ®hat experiences should be available to. every teacher

G.

in training in order that he may develop instruction-

al skill, acquire guidance techniques, and attain

insight into community and :ocial problems?

8.

b.

Ce

Practice teaching is excéllent, of course

It should be tempered with "practice watching" -

observation of the ékiil bfvolder,‘more exnérieﬁced
workers, as they handle their éveryday’classrbom
problems; v

Visiting various systems to note differvent techni-
ques in opération, ié 1mportaﬁt. A comparlison of

methods sheds a lot of 1light.

. These teachers to be should have access to the

records of some school. Let them learn, firsthand
of I.Q. ratings, various teacher devised person=-
ality ratings of puplls, health sheets, and other
datsa which a school gathers about its ouplls,
Fntrance into community Theater and recreation
work with pupils and parents, is valuable train-
ing.

-

Other Comments

‘Teacher training, especlally for hipher grades and

secondary level should be given after, and in addi-
tion to, the bachelor!s degree, Train teachers to

the extent of ddctors and lawyers (seven years at
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the least, after high school) and watch the rise
‘in standards of the school systems and the par-

allel rise of teaching as a worthy and influential

profession,
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