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I5TRODUCTION

iIn the best books, great uen talk to us, give is their most
precious thoughts, aid -our their souls into ours. God be thanked
for books! They are the voices ol the distant and the dead, and make
us heirs of the spiritual 1ife of pa:st ages. Books are the true
levellers. They give to zll who will faithfully use them the society,
the spiritual presence, of tie best and greatest of our race. lio
matter how poor 1 am—not matter though the prosperous of my own
tiie will not enter my obscure awelling—if the sacre. writers will
enter and take up their abode unuer oy roof, if Milton will eross
gy threshold to sing to e of Paraalse, and Shukespesre to open to
me the workings of the humsn heart, and Frankliz to earich e with
his practical wisdom—I ghall Lot pine for want of Intellectual
coupanionship, and 1 uzy becoue & cultivated man, though excluded
from what is called the best soclety in the place where 1 live.

—¥z. Ellery Channingl

Leisure tize is becoming an lncreasiasgly greater crobleaz in
this age of ours when machinery exacts fewer and fewer hours for
the production of life's co.moditles. The worthy use of leisure
always has been an admirable acco.uplishment. Now it is a pressing
secegsity Lf our civilization is to continue to progress. Ildle
hands and minds soon find occupation, &nd too often thesze spare-
tiue pursults, when chosen at random, lead far from laudeble ideals
and ambitlous.

Youth, the .mpressionable, readily tends to fora habits which,
if continued, become ironclad in their durability. Therefore, it
is iwperative that odern education shall instill youth with habits
and Ldeals which will widen its horizon and yet be & bulwark sagainst

undesirable situations and experiences that msy arise in later life.

17, D. Talmadge, Beasutiful Thoughts by the Best Authors, 175.
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Literature has much to offer youth, but past education has failed
to iasbue great susbers with a life-long love of this treasure. The
old aaalytical uethod of study has hindersd enjoyment and thus heas
al sed the opportuslty of giviug to -any atudents the =zdvantages
which & love of good readi-g should, nasely: exteading the horlzoa
of thelr thought =2.d observatlon; widening the range of thelr
participation in the arfsirs of zewn; elevating their thought;
enabling thez to see with the eyes of those who have seen most
clesrly and to feel with the hearts of thoze who have {elt ost
deeply; unwakeulsg their iaterests; developlag thelr charscter sznid
standards of conduct; and teaching thea to live vicario-mly.l
These are the things that —eople should be doing with thelir leisure
tize.

Progressive educators hove realized the crying aeed for school-
iug that will carry over i:to purposeful living in later life.
kf'ter wuch experia.e::t:aticm aai serious study, the concluaion has
been mede that the individual differences and interests of the
students have often defeated successiul teach.og of lltersture by
the old methods The use of projects is oze of the most valuable
zays of accordiag careful consideratioa and atteation to these
fedivigual differences ead interests iln the teaching ol literature.

Thiz study of the yroject in secoadary literature courses
has been zade through visits to achools, interviews with teachers
sad students, questionnaires, sxasinations, magasines, and books.

lierived from Dora V. Swith, lastruction is Epglish, National Survey
of Secoadary Fduecsation, lonograph lo. 20, p. 4%.
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1t is the object of this thesis to discuss the nature of the project,
its uges, z2nd various forms as these are advantageous 1n the teach-

ing of literature in the secondary schools.



CHAPTER 1
THE NATURE OF THE PROJECT

The provislon for the natural setting of the teaching situation
ig the distlact contribution of the project method.—[oector Joha
Alford Stevenson.

Doing work merely for mentsl disecipline is no longer consldered
sound educational theory. Educators now agree that the feeling of
pleasure und enthusiasm Lz very easential if lasting benefit is to
be derived by the students; for without interest and »leasure, the
student will not enter into the work with the spirit of whole-
hearted cooperation that will make him rsceptive to the teaching
process. <4lss Burch, of 4dills Colleze, even goes so far as to say
that "unless work glves pleasure there can be no hope of influencing
the reader for good."® True projects, moreover, do tead to give
pleasure because they supply the student with an organized method
and movement toward the fulfillmeat of & desire for perticent know-
ledge and achievement. One "learns to dg by doing." Thus, these
experiences with an enjoyable method of study "lurther the contin-
uous grow.ng of boys and girls"® snd enrich persoiality through
actusl contact with problems of importance to them. This "sell-

education through activities—the best conception of the project

1 John Alford Stevenson, A Project sethod of Teaching, 43.

® u. C. Burch, Genetic Psyohology ionographs, "Detersmination of &
Content of the Course in Literature of a Suitable Difficulty

for Junior and Senior High School Students," Vol. 1V, No. 2
and 5, August and September, 1328, p. 1259.

5 g, Collings, An Experiment with a Project Curpiculum, VII, 317.



method--1ig8 the most significant sumuing-up of modern education."l
faturally, an educatioaal field of this magnitude has
called forth wany statesents and definitions, and, z8 in other
fields, there is no universal sagreement as to exactly what o
project properly ineludes and excluies. There is a narrow con—
notation of the term znd there are more liberal connotations.
The cozmbination of severzl deseriptions of the rroject, how-
ever, gives a well rounded conception of its nature. John Dewey
struck the basic note out of which the project method has groma
when, more than thirty yeurs ago, he began his loag famous
experiuent in education st the Ualversity of Chicago. Then later
in his published writings, he rung the changes on his fundamental
doctrine that educatioz is life or living. FKith this conception
for motivation, his followers have developed "the project method"
by which education is clearly identified with life and living.
Shortly after 1300, the term began to appear in print with a
definitely licited meaning. At this time, 1t was thought essen-
tial that & project result in some coacrete object, such as the
building of & bookcase or the production of a crop of corn; and
it was not uatil 1918 that the meanlag of the term was enlarged to

cover more varied fields of activity. EKilpatrick is the leader of

1 J. L. Stockton, Project Method in Educagion, 160.
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the movement making the project refer to a prineiple as well as

a technique. HNelson L. Boasing, in agreement with advocates for
the wore limited meaniig, feels that the wider reference tenis to
cloud educatlonsl defin.tions, to make the project less diatine-
tive and harder to define and to explain., He defines the term
as follows:

The project is a significant, practiczal unit of activity of a
problematic nuture, rlanned end carried to coupletion by the
student in a natural manver and iovolving the use of physical
materisls to complete the unit of ecxperience.l

#, W. Charters wodifles thiz ‘efinition by saying that "the
project is considered to be an act carried to completion in its
natural setting and lavolving the solution of 2 relatively cou-
plex problem."™ Dre Stevesson and J. F. Hosic add that "without
the natural setting there is no project,"® =zad that "the project
method is first of all a method of living,"¥ "e complete unit of
purposeful r:::per.i.enca."a deanwhile, the definition that wost read-
ily and accurately applies to the project method in relation to
literature was submitted by J. A. Randall as far back as 1910,
when he sald that a oroject is

A problen, the solution of which results in the production of

asoue object, or koowledge of such value to the worker ag to wake
the labor involved seem to hiz worth while.S

1 4. L. Bossing, Progressive Teaching in Secopdery Schools, 465.

3 N Charters, The Journal of Houe Economics, "Howme Econoulics
Teaching," Mderch 1915, Vol. X, p. 114.

5 J. &. Stevenson, A Project dethod of Teaching, 90.
3.0 Hosie, Brief Gulde to the Project Methodi, 3.

J. A. Stevenson, A Project !iethod of Teachinz, 55.

8 7. A. Randall, Project Teaching, Proceedings of H. E. A., 1915,
p. 1010.
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Dr. Stevenson further stztes that in the project method it

is to be noted thst:

(2)
(b)

(e)
(a)

There is luplied an act carried to completion as over
against the passive sbsorption of ilaformation.

There is insistence upon the problemstic situmation demand-
ing reasozing greater than merely the memorizing of inform-
ation.

By eamphasizing the problematic aspect, the priority of the
problem over the statement of prineiples is clearly implied.
The naturel zebting is explicitly stated.l

doreover, ¥endel E. Branom flods that "the project is con-

cernec with four closely related parts:

(a)
(b)
(e)

(2)

The mucrocosu, or general world of knowledge

The personsl world of the child

The sovemext o the child from his own world further into
the larger world

The personal world of the child after he has met the new

situation.

Je. F. Hoslc throws added light on tae method by outlining

the stages of the projeet as:

(a) 4 situstion calling for adjustment

(b) The definiag of a purpose to adjust it

(¢) Casting about for solutions and the formlating of plans

(d) Carrying out the clens, with such nodifications from time
to time as seems best in view of the end

(e) Judgment of the degree of succe:s or failure attending
tie enterprise

(f) The accompanying feelings of satisfaction or dissatisfac-
tion, with the resulting attitude =3 to the future.d

1 John Alford Steverson, A Project Method of Tesching, 44.

2 Jendel E. Branom, The Project Method ia Fdueation, I, 18.

® J. ©. Hosic, Brief Guide to the Project Meth.d, 9.




Types of projects znd thelr technigues, uoreover, are
luzidly explained by W. B. Kllpatrick:

Type 1,, where the purpose iz to eubody soue iiea or slan
ia external form, as builairg a boat, writiug a
letter, presentiug a play.

Type 11, where the purpose is to e:xjoy sowe experience
wherein the person ils a spectator rather than an
actor, as listeaing to & story, hearl g 2 sy
phoay, appreciatiag a plcture.

Type I1I, where the purpose is to straighten out some intell-
cetual difficulty, to solve some -roblen, zs to
find ont whether or pot dew falls, to ascertain
how Hew York outgrew Phlladelphia.

Type 1V, where the purpose is to obtain some item or degree
of skill or konowledge, as learning to write grade
14 on the Thoradike scale, learaing the irregular
verba in French.l

He further states that the esseantlal priaciple of z2ny project
is that the pupils should know vhat thegy are to learn, how they
mast ettack the problem, and how fur they have crogressed.

Th 's, possible applications of the project ides facilitate:

(s) The improved assignment and more eff'esctive direetion
of study

(b) ~otivation of all types of learning, ineluding drill

(¢) Projsct units ide:tified more or less complately with
particular subjects, though often employing other sub-
ject as means

(d) kore inclusive uniertakings, carried on withont spec-
ial regard to agy ouze subject and often designated as
extra-curricular

1 w. B. Kilpatrick, The Project Uethod, The Uge of the
Purposeful Act iz the Fducative Process, 57.

2 Ibid, 75.



The teacher, he contizues, "varies as leader, chairman,
chief interlocutor, coach, umpire, taskmaster, euthority, judgo,
adviser, sympathetic listener, chief performer, examiner, guide,
or friend as occssion may reguire."™ Thus the teacher who
applies the -roject method certalaly mast have adaptsbility. In
turn, however, the students are given schooling vitally related
to life and to their own inaividual natures, This aim 1s not new,
but 1t 1s more readily accessible through the oroject czethod.

Ia fact, "the neculisr service which the concept of project method
may render Ls in synthesizing and uniting many of the good ideas
about tesching which are curreat in our day."?

dore definitely enumerated, the values of the nroject are
that it is & means of elfecting the following advantageous
results in the process of educatian:

l. Provides definite tungible uotlvation lor learning

2« Trains the student iu initiative and responsibility

3. Offers unusual opportunity f{or trzining in practical rrob-
lem golving ia life situation

4. Develops in the child & spirit of cocoperatlion

5. Trains in perseverance

6. Serves to develop alertness, open-mindedness, and a toler-
ance for the opiniouns of others

7. Develops the cower of judguent
8. Encourages the student in creative activity®

1 . H. Kilpatrick, The Projsct Method, The Use of the Purpose-
ful ket in the Educative Process, Z¢.
% J. F. Hosic, Brief Guide to the Project Hethod, 19.

I Bossing, Progressive Teachi:




CHAPTER II
THE USE OF THE PROJECT IN ACHLEVLIG THE AL:E OF THE TEACHINS OF
LITERATURE

To fall in love with a good book .5 oaze of the greatest
events that cen befall us. It -s to have a new Luflueace pour-
ing itselfl into our life, & new teacher to iaspire and refine
us, a anew friend to be by cur slde elwsys, who, wheun life grows
anarrow and weary, will teke us loto his wider aad calmer and
higher world.—Heary Druzmsondl

One of the highest alus ol the teachiag of literature is
to incresze enjoyment ani appreclation for the worthwhile. Pro-
jects tead to sensitize the studeut, to opea the heart to rsact
to the moods of o riece of literature; for, by ueans of the
project, the studeant 1s given & cholce of sctivities and uethods
in which hiz laterests lie. This does not mean that the student
is to be left without guldaunce, or that, for instance, a boy who
likes to build doz houses is encouraged to nske suother dog
house every tiwe he flais a dog meationed in literature. It
does, however, capitalize on the laterests ol the student, and
through these laterests the great valuss of literature are im-
pressed upon the coansclousaess of the studeat.

Since thne apprecistion of fine literature ig innate Ia no
one, the teacher ghould not expect each stuient imnediately to
eajoy 811 the great literary productioas. Real educztion is
growth and development. If the studect alresuy has a liking fTor

the best, his education in literature has been successful. If he

-

1 §. Drumwond, "The Friendshlip of Books", Hasternisces

f¥orld's Literature, Vol. VII, p. IB3Z.



does anot have the desire for the finest literature, there is

an opportunity for real Laxstruction. The teacher should care-
fully anslyze the student's present tastes for literature, and

by interestlog him in literature of an inereasingly better qual-
ity, graduslly help him attain an appetite for the very worth-
while. This leadi.g toward the best often must tske 2 rather
eircuitous route, due to the many obscure blockings thet zmay

be preventing the student from developing appreciation. An
inadecuate vocabulary is oue of the zore frequent obstacles.

The student, perhaps, is not coanscious of this source of trouble,
and does uot understead why literature seans so little to him.

His first project, then, should have to do with vocabulary enriech-
ment. A wider knowlsedge of work—meanligs would soon enable him

to think, to see, aud to feel with the author. IDuring this period
of learning, wuoreover, the studeat should be glven reading material
within his comprshension ia order that he can f{eel that he 1s 2ue-
cesafully masteriag hic difficultiea, and is euncouraged to continue
his worthwhils efforts, Heanry Drum.ond holds a good sttituda towsrd
the strupgler:

Do not be di.tress.d if you do not like t. .e-honoredi books, or
clasgicsl works, or recommended cooks. Choose for yourself; trust
yoursell; plant yourself o:n your own iastlaets; that which is natur-
el for us, that which nourishes us and gives us appetite, is that
which is right for us. We have all different mipds, and we are all
at different stages of growth. Some other day we may find food in
t:e recomuended book, thouzh we should possibly starve on it today.
The mind develops and changes, and the favorites of thls year, also,

way owe day cease to interest us. Jdothing better, indeed, can
happen to us than to lose interest in 2 book we have of'ten reesd;

for it means® that it has done its work upon ys, and brought us up



to its level, and taught us all it had to teach.l

Once the student has gained a pleasant taste for literature,
it is essentlsl that standards for discriminetion be cultivated
in order that priceless timse mzy ot be wasted on the less desir-
able, Life is so short that no person can possibly read every-
thing written. Thereforse, all time spent on inferior works is
irretrievably taken froz the reading of something which would
push back ti.e horizon by which the reader is bound and thus stinm-
ulzte growth., The "Free Reading® project (deseribed in Chapter III)
is one of the most successful means of establishing a eritical
attitude toward books, Thought gradually developing his taste for
good books by showing thelr rich treasures over and against the
zeager offerings of inferior books, this projeet truly takes the
reader from where he is, and encourages him to advance to where he
rightly should be. 1t teaches him to realize with Arthur Cchopen-

hauer thats

It is in literature as in life: wherever you turn you stumble at
once upon the incorrigible mob of humanity, swarming in all direc-
tions, crowding and soiling everything like flies in summer. Hence
the number, which no man can count, of bad books; those rank weeds
of literature, which draw nourishment from the cora aad choke it.
The time, money, wund atteation oI the publie, which rightfully belong
to good books and thel. noble aims, they take rfor themselves: they
are written for the purpose of making money or procuring places.

So they are oot only useless: they do pesitive mischief.... Bad
books are iatellectual poisoni: they destroy the mind. Because
people zlways read what 1s new instead of the best of all ages,

1 5. Lruczond, "The Frieandship of Books", iia ieges of the
Forld's Literature, Vol. VII, p. 3332.
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writers remain in the narrow circle of the ideas which happen
to prevail in their time; and so the period sinks deeper and deeper
into its om =ire,

There are at all times two literatures in progress, running
side by side, but little known to esch other: the one real, the
other only apparent. The former grows into permanent literature;
it is pursued by those who live for sclence or poetry; its course
is sober and quiet, but extremely slow, and it produces in Europe
scarcely a dozen works in a century; those, however, are permanent.
The other kind is pursued by people who live gn science or poetry:
it goes at a gallop, with much noise and shouting of partisans;
and every twelve-month puts & thousand works on the markset. EBut
after a few years one asks, Where are they? Where is the glory
which caze so soon and made so much clawor? This kind mey be
called fleeting, and the other persanent literature.l

Perhape Schopechauer is a little radical, but he does point
out izportant differeunces in the relative values of books. Widely
divergent types of books suit different moods and fancies. At
one time, somethlag light may be desired fo. relaxation; at
another, zore moviag piecea of literature may be desired.

fihether it be biography iatroducing us to soxe humble life msade
great by duty done; of history, opening vistas into the movements
and destinies of nations that hsve passed esway; or poetry, making
msic of all the comzon things arouad us, and filling the fields

and the skies and the work of the city and the cottage with

eternal meaaings,—whether it be these, or story-books, or relig-
ious books, or science, no one can become the Iriend of even one good
book without being made wiser and better.s Do not think I am going to
recoanend agy such book to you. The beauty of a friend is that we
discover him.*

1 irtaur Schopenhauer, "On Dooks and Reading®™, iasterpieces of
the World's Literature, Vol. XVIII, p. 3810-9812.

2 u, Uruswond, "The Friendship of Books™, dagterpiegeas of the
World's Literature, Vol. VII, p. 3832.
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moreover, the "Free Reading™ method gives the wldest opportunity
of finiing these books with the kindred spirits of real friends,
for in this method the reader hus auple opportunity to browse
aad choose.

To study literature froam a natural setting is another aim in its
teachings This is the triumphant field of the project, which endeav-
ors to mzke literature live for the student through tying it in
with his meaningful life. The more closely reading affects, and be-
cozes a part of, the life of a person, the more necessary it is
that the reading be worthwhile, because each one 1s bounded by the
life he lives and the thoughts he thicks. It is imperative, there-
fore, that his vicarious livicg be of a kind that stimmlstes healthy
growth and thought rather than meatal stagndtion. FProjects tend
to point out the significant gualities of the literature. By means
of the project, one is made more keenly aware of colors, descrip-
tions, word pictures, brilliant sayings, characterizations, and
style. Thus the project zccouplishes the goals of the old analytic-
al method without stirring and aggravating the dullness and the
irkscmeness thet that method too often produced. The secret of
the project, of course, 1s its adaptability, its recognition of
and .rovision for indlvidual differences and tastes, and its out-
let for the expression of the student's interests. Therefore, if
the projects are indlvidual ones, there always should be & wide

renge from which to choosze; or else the group project should be
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coupreheasive asad versatlle enough to engage the interest, in sone
part at least, of every individual. Each then can do the part
interestiug to him, and probably will be led to an enthusiastie
attitude toward the whole. A4s soon as his interest is aroused
and he feels the work to be worth while, the solvicog of his own
questions and problems will glve a purpose to the whole project.

Another great service of the project 1= the coordinatiosg of
the various branches of work in English with each other and with
cother subjects. Group projects, particularly, aid in developing
cooperation among students ana with the teacher. Projects also
tend to amake high ldeals aod stendards of good conduct stand out
asore vividly, for this method of study esphasizes the natural
setting and the personal element, and it encourages the students
to coantrast what they read with shat they know and to realize
the effects oi various modes of behav.or and thought hablits of
life,

ligreover, as degcriptions ol soue of the fypieal projects
in Chapter Ill indicate, & single broad project may combize English
with several other subjects. This gynthesis of the varlous branches
of learning gives the schoolroon a ..ore natural setting, and makes
it more comparable to lif'e, for life is an integrated whole that
does not stop and start spasmodically without ary correlation be-

tween parts. Thus the wore bonds of association that can be wnade




between the subjects in the school, the more important and worth-
while sach subject becomes, aud this vitalized teaching is pleas-
urably received and used as & means of genulne development by the

student.
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CHAPTER III

TYPICAL PROJECTS

There should always be a variety of suggestions ready for
the students to consider when they are choesing a project. The
teacher must be on the alert to aznalyze the projeects and to see
that the chosen oneg will bring growth to the students who are
to work on theme It is most satislactory if the students set
their owmn projects, but the teacher must be ready to steer them
on the true course if they falter in their selectioz of the
most suitable for them. The clever teacher probably can guide
the trend of the decision of the student without giving the
ilmpression of any active regulation of activities. The will
and urge to do, on the part of the students, spells the success
of the project.

In a special freshman Eaglish class of the Fxeter Unlon
High School, is found an excellent example of {itting the project
to the needs of the student. There is in this class a compara-
tively large number of foreign students who have many adjustments
to make and need aid in making them. This teacher welcomes
aingere questions ia her classes. Early in the year, a student
agked what one should sy when iantrodueling people to each other.
The rest of the class showed such evident interest that a few
moments were taken to mzke actual introductions in class. Then

the queation of introducing a speaker arose and was discussed.
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Each mezber of the class chose scme prominent persos and wrote out
an introduction to be given for him at a public gathering. This
required & search for information about people of interest, z2nd it
gave the students & naturzl setting for their weekly theme. Then
each student read his theme to the class and received constructive
criticism. This group discussion greatly aided the students in
beiag critical of their compositions and careful to avoid mistekes
which seemed more glaring when read to the class.

Soou a student asked how to seat a lady at the table. This
procedure evoked lnterest, and a table and two chairs were used
for actually practicing arriviag at aud leaving the table. Next
the question of the correct use of the silver was ralsed, A mer-
chant generously made the class a loan of a set of silver so that
knowledge of the use of each piece of silver could be learned as
well as the generally accepteu way of setting the table. Duties
and courtesies to guests and to tue lLiost zid hostess also entered
the discussion, and then the problem of invitations arose. This
called forth formsl end informal invitations, acceptances, and
refusals which furnighed assighuents {or (urther compositions.
Thus, by this method, the students learned elements of hehavior
and of Engl:'lLsh with joy and eathuslasm, whersas before, their
studies had been to a large extent so neglected and meaningless
to them that they huad become zlmost a problem class.

Another exauple of a carefully .otivated project comes from

a college preparatory division of the fourth year English classes
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of the Exeter Union High School. The teacher found that fifteen
of her eighteen students were musically inclined. GShe mentioned
one day that wost of the famous poeans which the class had been
studying had been set to music. Within the next two weeks, with-
out agy further stimulus on her part, members of the class brought
poen after poew with i1ts musicsl aecompaniment. Then orpe day it
was suggested that these should be arranged sad preseanted as a
musical progran. aecurdingly, the students chose some of the
songs for individual performances and others to be sung in unison.
After s 1ittle home practice, the class met 1n the zuditorium and
had its program. Every .e..er had u part. The people who neither
sang oor plyyed an instrument acted as snnouncers znd managers.

The srugram so delighted the class that the suggestion was made
that it be given for their parents. The teacher here saw an oppor-
tunity for practicing the social procedures of introduction, conver-
satlon, serving, and entertaining which college freshmen should be
able to do easily aud gracefully. Accordingly, she acquiesced in
the plan and allgwed the elzss to begin discussing the necessary
preparations. Th: uoys imm~dliately advocated substantial refresh-
ments. Since the time for the program wes just after lunch, how-
ever, & menu of punch aad cookies, furnlished by the boys of the
class, was finally arranged. The punch was to be served in glasses,
origipnally cheese containers, a sufficlient number of which were

secured from family homes. It was also deecided to heve flowers for
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each parent. These were to be furnished by the girls, who were \
to arrange them in suitable corsages and boutonnieres. Then &
invitations were written zoi sent to the parents concerned.

In order to secure ample time for the progran, the class
was allowed to combine the home-room period preceding the Engliéh
class with the regular class period. On the appointed day, the
teacher acted as hostess. Each student came in with his parents,
introduced them to the teacher, eacorted them to the table from
which he selected flowers for them, took them over to thae refreshuedt
stand vhere he served theu cookies und puach, and then in true recep-
tion style, introduced them to his classmatss, who, in turn, pre-
sented their parents. After half an hour of refreshments and con-
veraation, everyone was seated and the program was preseuted.l The
whole experliment was so thoroughly esjoyed that the class waants to
repeat it, and to do other undertakings of a2 similar instructive

nature.

Vogabulary Zarichaent

Since the lack of an adequate worki. g wvocabulary i3 so often
the cause of failure to enjoy literature, the studente should be
made aware of the advantsges of a wide ranze of words at their
cousand. Ln one freshman class each student was ascsked to list

each rcot verb he used during the agy's conversation. Uo student

1, copy of the progrum ils shown in Appendix A.
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had a 1list of over thirty, and many had far fewer than this nuasber.
Thea the teacher performed varlous acis ond ssked each student to
write down the verb that most accurately deseribed the action.

These were 1listed on the bourd and discussed., Eagh student was
encouraged to search for an accurate verb to wveice his thought.

Soon the compositions showed that the students were rupldly enlarging
their sggregate of words, particulerly verbs and adjectives. They
were encouraged to use the digtionary for the mesning of all words of
winich they were not sure, and were slso motivated to see the advan-
tage end to grasp the opportuaity of further incressiag their speak-
izg wocabularies by using in conversatlon each day 2 word that was
new W then.

Ainother feature which would huve aided 1n sustzining the lnter-
eést in word enrichment, I believe, would have been the displsy and
review of the book, Picturesgue Ford Qgigiggl, which gives the derliva-
ticne, often with {211 page illustrations, of many of our widely used
words. The plctures tend to impress the meaning of the words upon
the reader, and the origins make & lasting plece ior the word in the
reader's memory and wvocabulary. This book should make voesbulary

gathering an enthusiastic adventure.

Learning the Use of the Library
Failure to use the library sherply limits the student's sources

of knowledge; yet mamy students have entered college without lnowing

1 G« and C. derriam Company, Springfield, Massachusetts.
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that a Beader's Cuide even existed, Une can only guess the nusber
of hours these students must have lost in searchiag about without
method or direction. iagy schools now invite librarians %o come

to the English classes occasionally and discuss pertinent points
of value to the student in connection with the library. Where it
is at all possible, an actual visit to the librery oy the class
scems worthwhile., On such a viszit, the general srrangement of the
books is explained, the catalogs and ladices demonstrated, refer-
ence saterisls explored, and & general faulliarity with the library
acquired. If the Dewey Decimal System, or other gystez e.g. Lib-
rary of Congress, ia in use, its maln divislons may e learned,
for these will aid greatly la gulding "the stucents to the selection
of books which they desire. Indeed, thiz intinate aecquaintance
with the library will do more to foster anm interest in literature
than almost any other cutside influence. It also is one of the
best coordinating factors between literature and other subjects.
Lack of contact with the library wmust needs be a thwarting impedi-

ment, which no student should be allowed to underzo.

Variations o 00it t
The wost prevalent type of book report in the secondary
schools 15 the summary of the book, with » gumen., or two about
the author, and the student's personal reaction to the book. This,

perheps, 1s one of the most useful way of making a report. After



seversl yeazrs of this one method, however, gtudents are sore
lnterested in some new manner of giving & report, znd eanjoy
variastions much wore thaa the useval fora.

An interestisg method ls used ia the sixth grade of the
Victor Gramsar School of 2an Joaguin Countye. Z2ach Friday, tine
i1s allotted for book reports. 4 cheairusn is appolated, who calls
the meet.ag to order and szsks for reports. A sewber of the clasa
who has completed reading & book stands, addresses the chalr, is
recogn-zed, and given the floor. He then aniounces that he has
a rgport to make; for example, on Captaigs Courageous, written
by Rudyard Kipling. He ;roceeds to ‘crrate one interesting locl-
1ent, to compare it to one or two other books tiat he has read,
aad to give nis personal reaction. The cheirman then asks the
group if the report is acceptable. II there are questlons, they
are brought up at this tize. Thea someoue in the group Loves
that the report be accepted, th.sz is seconded, &nd voted upon.
ifter &1l reports are given, the nceting is duly adjourned umtil
the next Friday, at the saze hour.

At first, a number of the studeats were rather awestruck
by the forsality of the situation. Soon, however, they became
sccuctoued to it und sox show skill in using good parlisaentary
procedure. Thus, the stur'sate are glven practice in oral presente-
tion in aa audience situation, participatioz in parliameatary pro-

cedure, and some ides, lacluling recomuendntions from thelr lellow
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students, of a large number of books suitsble to their age level.

Another useful uethod of oral presentation of the book report
is the Bookstore Hethod. Students briasg thelr books, often in
attractive book Jackets which they have made, and arrange them on
a desk or table much as they aight be displayed in a modera book-
shop. Then one person at a tize becomes proprietor of the shop
and tries to "sell®™ his book to the rest of the eclass. This
project, enthusiastically carried out in a nusber of schools, is
very successiul in stimnlating a further desire to read.

The Book *helfl Project is asother form of the book report.
This project w#y be done in s nusmber of wgys. One is that each
student is given wall space :avge enough for & row of alniature
Jackets of the books on which ke is to report. Az he finighes
reading each book, he writes an asnotation which he places iasgide
the showy !ittle jacket made to typify the book. He then pastes
this on his strip of japer on thes wall, and so watches the nuaber
of his literary :lveutures increzse.

The Stockton High School ig making a readiug list froa
student annotations for each of the four years of high school.
This annotatioz is only a part of the writtem report, but the
effort spent in condensing and saying preclsely what is meant, is
excellent training in organisation and expression.

Another group project which could, I believe, be worked out
to sdvantage might ne called the Outside Beading Log Book. For

the book, a rather large scrap book of writing peper might be used.
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Two or three pages should be left in the front for the growingz
table of contents. Then two adjoining pages should be devoted

to each book read by a member of the classe The first part of

the project might be achieved by dividing the various books and
their authors into as many groups as there were members ol the
cluss, Then each uewber should choo:se the list he preferred and
Iook up & line or iwo of eriticis:c about each book on his list

and an item or two about each author. Then, if practicable, the
name of the author, with a comaent conceraing him, should be typed
on the left hand page, and the title of the book with its suthor-
itative criticisu, typed on the page fseing that of the suthor.

If typing were not feasible, priating or hard-writiag would =suffice.
Thea, underneath the remarks of the more or less zuthoritative com-
ments, each student who read the book should eater his personal
reaction to the book, with = suzgestion perhsps as to the type of
persea to whom the book would have the most appesl. On the
author's page, also, pictures and interestisg bits of informstion
relative to him should bu added by the class. If they wished,

the students could sign their names to thelr contributions, {urther
wallug the personal reactioas of value to the rest of the class
through the medium of sizmilar end siiTereat personallties. This
individual touch sight also sdd the incestive ol (rlendly competi-
tlop and rivalry which L& helpful within nertain limits. A project

so velop=d would glve each stuieat, not only standard eriticisms
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of the books on his reading list, but also the opinions of his
fellow readers. loreover, this book should mske an interesting
digplay for Patroa's Day, Open House, or other days when the
school invites those .nterested to come und inspeect the results
of the achocl work.

One studeat said that in his class a book of authors was
madge by haviag ecch studeat, once 2 wornth, select & diiferent
suthor and write a rather leagthy rcaper which regulred consider—
aole regesrch. 4ll the pepers wers then Casstened together aﬁd
digplayes &8 & clsss ;roject. These cupers replaced the regular
boox reporte The cuthor considered, however, was 20t in every
case the cone »ho hud written the book which the studeat had just
rexd, To cover the msterizl of the particular book, the teacher
gave a very brief set of cucstions to the students znd zollected
the zasvera. Then the remaizder of the 4lme was spent oa individ-
usl probleas within the proj=ct.

iaqy faseipeting charaecter stu-,iiesh}e furnlshed asediuas
ior reports. These wgy take the form ol eritical esssys on a
purticulsr caarscter, coaparisons of two or uore persoas wlthin
& siigle book or in different books, surposed diaries or letters
srliten by the ceople in the book, or Lllustrated booklets made
by making & scrapbook of pictures which rortrsy the idea enacted
by the charseter ia the book. This -& wuorticularly Zeasible at
the present ti:e, for the revival of ol+ feahions which is In
progreas todsy uskes the costunme problem far less difTicult than

one night ordivarily foce. Hodern wagazines are zo coploualy
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illustrated that back numbers will afford the searcher with almoat
everything he caa ‘esire. Ounce thie person has chosen the dramatic
and crucial events in his subject's life, plctures to depict the
ides are compsrstively ple:tiful. Aptly chosen quotations aad
expressive pletures will cmke & book that will be & source of last-
iang pride.

The class of Pree Reading in tenth grade literature in the
Eliot Janior High School, Pssadena, Calilornia, .3 doing laterest-
i:g work. This claszs formss a really exteasive readlsg laboratory.

The stadent'as report on sach book read is a ceard bearing the follow-

ing poi:zt.sal

BOOK REPORT
Your name Author
Title Type
Pages read

Check one of the following for this book:

Unreadsble (didn't finish)

Too childish

Boresone

Gointeresting (resd with effort

Fair (I like other books betier

Entertaining (but that is &11)

Faseinatiag (I eoculdn't leave it aloue)

Iaspiriag (It sade me wore thoughtful, generocus, or kind)

Your ecozzent oa the book
The stadents also keep cotebooks of periodleal readlng, which are

turned in at the end of the zemeater, Oven forum is the method of

1

Us He Hauacck, & Fropram ol sree de
ature, 36.




discussion most frequeatly used in this class. Any member who
wishes to review or comment on & book for the class iz encouraged
to do #o, and most of the students take advantage of this oppor-
tunity. One project this group has wrked out for their own
besei'it is a Literary Escalator. This haes rroved of great merit
in helping the students to evaluate books and authors when making
their cholces for readiige Esch student eaumerates the authors
that ne likes. Then date cozceraing the status of each author is

comp.led by exazining his works a3 follows:

STANDARDS BY WHICH 4 NOVEL .AY BE JUCGED

l. Are the characters true to 1ife?

2+ Are tae eveats probable?

5. Does the book widen your experience of real life, develop
your adad, or ealarge your asympathies?

4. Does the book have sincerity and vitality?

S, ALrc there worth while ideals and attlitudes portrayed in the
story?

8. Ie there somethiag of truth or beauty worth romembering?l

After the suthor's books has undewgone this snalysias, his name is
place: ou the Literary Escalator according to his rating. In Appen—

dix B is 8 copy of the Escalator this tenth grade complled.

SPECIFIC RESULTS OF THE PROGRAM

1. With the group used in this lovestigation free reading was &
guccessful method of obtaining growth in re=ding achievement,
for 95 per cent of the class made normal or more thac normal
gaius In reading comprehension, while no one retrogressed.

2. Free readiag resulted in the greatest geaia Tor the fourth
quartile accoraing to I.4« The flrat quartile according to
I.0. ande the least zain.

1c. Ea thdock’ A?ro*amof GBP‘"' i G BLi

ature, ©l.
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8. Recreational reading was a successiul means ol achleving the
aim of literature tesching: namely, the enjoyment of good
reading. Eighty per ceat of the class liked to read better
at the end of the semester than they had at the beginning,
and 100 per cent of both puplls and parents felt that eijoy-
ment in reading was one of the outcomes of the course. Pupils!
oral and written comzents also showed that they enjoyed their
worke. A carry over of this enjoymneant was the fact that 96 per
cent of the ¢lass intended to read during the sumzer vacation.

4. Free reading resulted in an unusually large quentity of reading
doa=, Tor the average number ol books read was twenty-nine.
This is highly gratifying when it is remembered that ordinarily
pupils would read sbout twelve books durding a zemester's time.

5, The gquality of reading done duriung the semester justifies the
free readiug procedure. Slxty-one per cent of the books read
were either good or superior while oaly 14 per cent were really
injurious to literary taste.

6, Free reading developed in a majority of the pupils the ability
to choose and judge books wisely. As a result of this much
less guidance was peeded at the ead of the semester than at the
begiming,

7« The use of a case study sheet for each individual aided the
teacher in_offering intedligent guidsnce to purils when they
needed it.l

5!

e

Hotebooks have so many distinct uses and meanings that it is
hard to chooge a few {ypes that will characterize this wide field
of sctivity. The one type of notebook prevailing noat extensively
among the students interviewed was concerning eclassic wpths and
the study of mythology. iaking aa "Allusion Book" seems almecst
universal among classic myth classes. Collections of pictures and
words conuected with wodera life but arising from names of the gods
or goddesses, such as "Hazda" lamps, "Thor" washing machines, wvulcan-

ization, aad "Atlas", are samples of mythological allusions used in

1 ¢. H. Baddock, A Progrem of Free Beading in Teoth Grade Liter-
atare, 138,
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modern life, The very frequency with which these books occur attests
to their popularity.

Another popular form of notebook Ls the eollection of quotations,
slogaus, and wottoes. Refleremces in literature to snimals, birds,
trees, landscapes make lascinatlag collections for those interested.
many atudents clalm thot their enthusiasam for literature was first
srounsed by erjoy-og small bits of literary productiong and then
later learning to appreciate the whole shich furnished the individ-
uwally delightful parts, Teaching the students to search for beauty,
color, truth, aid the other treasures thet literature holis out to
then, will sensitize the students, and increase their appreciation
for the really fins Ln literature and in life.

Gathericg collateral msterisl in conneetlon with class liter—
ature study also zakes & very worthshile notebook. Enzagiag de-
tails about each author lend wmeaning aad eolor to his ~roductions.
Froz this knowledge, an interesting study of how the author reveals
hingelf ia his works can be developed. An understanding of customs
and traditious of the tiuwes also adds much to the meaning of liter-
ature. OSongs, bzllads, dances, particularly, lend reality ana con-
victiona to the impression the author wishes to create. Indeed, any
bit of information that teads to bring well-rounded, living, active
images from the literature is s genuine acquisition of importance,
for it helps give the pilcture that the author was seeing when he
wrote.

dotebocks of synopses of the wore iotricate nieces of liter-

ature often prove to be of remarkable use in reviewiag and fixing
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mein poiats. Oun these "literary f{rameworks", all the adornments
can be placed by the wemory. The first lupetus toward recollec-
tion is the useful service which synopses render. Sometimes
these short suumaries can be charted with clarity. Topies in the
chart study of a play, for instance, might include acts, scenes,
characters, memorsple lines, outstanding traits of character.
This analysis wight prove irksoue o wany students; if so, it
should not be foreced upon theme To the students who enjoy this
wpe of wrk, however, the opportunity stould be extended.
Lepecially informetive and dellghtful notebooks have been pro-
duced by stuients interested in creative writing. OSu:igestions for
stories have been collected, The "tricks” of the story writer
have been searched out asza compilede. One student reported that
his e¢lass had made = survey of Tive hunired books Lo order to dis-
cover plots and methous used Dy good authors to develop their
stories. Fach student had a sumuary of the investigations in note—
book form, &nd this proved an invaluable azid in writing, Such a2
notebook, and 2 colleetion ol excerpts from famous masterpieces, as
moiels of types of literature, would conztitute effective desk

helps to the ambitious.

Anthologies

Anthologies, collactions of "choice literary sxtracts"l are

favorite projects with numerous teschers. OUne type alreacy mentloned

1 Pank and Wlagnalls, Dictionary.
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lg the a:thology wade from great literature to exemplifly the
various types of writing. This collection 1s a boon to the student
who participates in creative writing.

iagy booklets, indeed, are coumposed of the best student writ-
ia, of the year. Lodl High School has printed some interesting
collectious of plays written by the Lodi students. JOStockton High
School also puts out a literary leaflet, called F5uds of Blue",
which countai.s the best frou the student themes s:d other composi-
tio:ns of both srose and _oetry.

There are &lwmost ianumerable variations of project work in
anthologles, but poetry collectlon is oue of the wost comuon forms.
Perhaps gelections from one yroet will be segregateq; or outatandiag
l.aes from several poets of a2 particular per.od will be chosenj or
aiscellauecus bits appealing to the imagication of the compller.

An interesti.g roject ia the study ol recent poetry wes described,
i1 1922, by J. L. Stevensou.

The yroject of collectiig oeas of the Great Har origisated in
desire to have inforwal recitations, to cultivate home reading, to
stimulate a love for oetry, and to fora & coaneckisg link between
the achool and the howe. The classheard each poem =nd judged it
by the following questioas: "Has it enduring thought?" and "Is it
well expressed?™ In order to carry on this sifting process, the
clegs was divided into groups, each group with u leader, for the
purpose of reading, compariug, and discussing the poems. Each poem
which went into the flaal collectlon was voted on by the class.

We found in this work abundunt o portuanity to discuss such
topics as the brotherhood of man as exeuplified in the war, and as
a strong factor in modern civic snd industrial life; the worth of
true manhooc in every walk of life; sacrlfieces for coantry; honor
of flag; citizenship; woman sufirage; and other related types.

This finel collection of poens was printed as & booklet and

these booke have gone into the homes and have been rezd by the
ghildren's families.
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Following thlis work of selection and the printing of the mater-
isl, the pupila spent a few uocaths ia readiog some of the wmorld's
standard poetry selecticz:s from Whitman, the Cary's, Wordoworth,
and Loagfellow. The results showed that this project developed in
thew a love and an sppreciztion for the standerd zelections.

Still another isteresting anthology experimest ls the gather-
ing asd arrangiog of mottoes, amaxius, slogzans, or other compactly
expressed thoughts into « cslendar of sayingss These quotations
may all relate to one subject, such as one student's calendar
which had reference oaly to sports; or the references msy be general.
Collections of thls type are often mace up in the form of Blrthdsy
books in which &ll oce's friends! blrth cates can be recorded.

There ure asuong the many others on the market a Loagfellow Bipth-
dsy Bogk and a Friendghip Dirthdxzy Book.

Project Hork in Com

If new and interesting topics sre contdnually to be handled,
the weelly periodical theme texes the ingenulty of bLoth teacher
and student, and therefore, theme-wsriting frequectly lapses into
a2 vein where little imegination and originality ere excrcised.
Composition cen be combined with literaturs in e gratifying manner.
Some very informative and enjoyable sets of thnemes have been devel-
oped from looking into the possibilities for literary excursions
into the surrounding country. Alzost every locallty has been the
sbode of some author or the settiag of a llterary production. Plans
for a proposed pilgrimage could be i.morpnrﬁ.ted into a very read-

able and instructive theme.

1 J. L. Stevenson, The Project Method of Teaching, 204.
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A picturization of well known literary characters in other
settings make amusing and thought—provoking studies. E. H. Webster

g

and Dora V. Smith give some interesting suggestions for themes of
this types

Robin Hood and Friar Tuck Attend a lodern Basebell Game
Shakespeare Attends a dodern Theatre

King Richard Rides Down Broadway

Red Chief Enters High School

Ichahod Crane Visits a Mocern Junior High Schooll

Such a list, of course, ulght be extended and varied indefini tely.
For instance, characters of different periocds are brought together
and their reactions noted; historical personages are placed beside
literary characters and studied; supposed letters from charzcter

to character are written. There certalnly is a wide opportucnity

for the play of the imagination, and also motivation to acguire a
more thorough kuowledge of historical settings so that the churacters
will be true azad convineing in their new szituations.

Boys, particularly, warm up to excltement and action. The
su.gestion that a plece of literature be retold in a student's own
words, under another title enlists euthusiessm. E. H. Webster and
Dora V. Smith list possible pieces of literature whouse stories might
be retold under the title, "The Exciting Ride":?

J. E, Bowen: The ldan Who Rode to Conemaugh

Browming: BHow They Brought the Good News Frouw Ghent to Aix
Browning: Ingident of the Fr

Burns: Tam O'Shanter

Cowper: John Gilpin's Ride

Goethe: The Erl King

John Hay: lkiles Keogh's Horse

1 E. H. Webster, D. V. Smith, Teaching Eaglish in the Eunior Bigh Sehool,191.

© Ibid, 189,




32

Holmes: The Dag,g%n's dasterpiece

Holmes: How the Uld Horse Won the Bet
Kipling: The ad of E Ve

Ge P. Lathrop: Keenan's Charge
Longfellow: Paul Revere's Ride

Caroline lorton: The Kind of Denmark's fide
toyes: The Highwayman

Adelaide Proctor: The ikaid of Bregenz

T. B. Read: Sheridan'’s Ride

Scott: Lochinvar

Tensyson: arge of the B a
Whittler: Skipper Ireson's Bride

Ce F. Woolson: Kentucky Belle

A fascinatiog wethod of making & plece of literature more vivid,
is the group project of working out a newspaper based upon a piece
of literature.

Another composition project which stimulates an appreciation of the
varied elements JU & aovel is the production of a modern newspaper
based upon the events and the plot. In conneetion with the study
of lvanhoe, for instance, the eclass finis much pleasure in producing
a newspaper appearing, supposedly, the day after the attack and cap-
ture of Torquilstone. Newe items in abund-nce suggest themselves:

The Capture of Cedric and His Party

The Attack and Burning of the Castle by Robin Hood's Ken

The Historic Importance of the Castle Just Demolished

The Death of the Yoted lorman—Front de Boeuf

The Revenge of Ulrica

The Lysterious Disappearance of the ien of the Forest

The Black Knight Again Arouses Suspilcion

Speeulations as to the Attitude of Prince John

Clever Jester Saves His Hasgter

The Rescue of the Jew by Friar Tuck

The Seizure and Sudden Disappecrance of Rebecca

The Death of Athelstane and Preparations for His
Fureral Rites

The sports page will inelude such stories as the tournauent,
the archery contest, the awarding ol the crown by the Queen of Love
and Beauty, the banguet in honor of the victor, and the aysterious
disappearance of the winner of the tourpasente

Lost and Found notices will report zrtieles lost at the Tourn-
ament or in the forest. A reward will be offered for the capture
of Robin Hood, as the sheriff of Hottingham has just learned of the
bold outlaw's latest escapade at the Norman castle. The jokes,
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naturally, will reflect the feud betwsen the Hormans and the Saxons,
while the For Szle columns will advertise the latest spoils of the
Holy Land and the belougings of Saxons rlundered by the Norman Lorda.t
Add social columns, fashion features, Ten, Twenty-five, and Fifty
Years Ago Today erticles, and foreign ews, rnd there is certainly
enough diversi{, %o euable every student to {iad some story that he
will especlelly eujoy writiage.

In connection with a survey course in literature, a very inter—
esting series of themes could be writiten deseribing typleal hoaes
of the different periods studied, The daily routine with relereaces
to the "moder: co.uveniences™ of each period woild afford good compar-
isous; typical amsements of each period should also form entertain-
ing materisgl for wrltten work, 4n .magined trip to Blackfriers
Theatre, {or example, could be well depicted in a composition. Then
there are the subjects of historiesl background, the custoxns, and
traditions of the different ages, the study of individual charsacters,
and of the authors.

Despite the modern teadency to require short papers rather than
longer papers in high school, most of the freshmen and sophomore
college students interviewed declared that there was a need for
loager papers in high school to prepare the student for the term
papers in college, Statements similar to the followiig one were
frequents

1 g, d. Webster, D. V. Suith, Teachinz Eaglish ipn the Junior High
School, 192.
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I did a mauber of special tera pepers wmiich were in sous cases
substituted i'or regular class attendance and exercizes. Ausiong
these was & psper on Ludwig Lewlsohn, aacother on Jalp Street ana
citt, and a third on the iodera Haturalistic Hovel. 1 feel
that I derived —ore beanefit froam these :=pecial concentrated efforts
than 1 should have frou the regulsr work.
Une opportunity for writing loager papers i3 the Woman's Christian
Temperance Union prize contest, for mhich the student submits a
vaper of & prescribed length and on a subject selected by the
Te Co T. U. These papers, which require research aad continued
eflort, give the rtudents practice in going to the various soarces
a2ad using the various indexes. Probably few of thew write a great
literary production, but the practlce aids in kuowledige of source

materials for liorary inforustion.

Illustrated Booklets and Screpbooks

The illustrated booklet based upou the study of a plece of
litercture .3 one of the wost adeptable of projects. Buch a
booklet _s described by F. H. Febster and Dora V. Smith, az follows:

Aunother projeet helpful in suamlig uc the study of a long
plece of literature is the writi.z of &z lllustrated booklet. The
pupils, working elther i1 groucge or as ladividuals, amake = further
stugy of whatever topics have moszt interested then in the course
of their reading. They gather izfor.ation, draw or collect illus-

trative material, and -roduce a writtea discussion of the subject
as their coatribution of the clasa booklet.

illustrated Dooklet on The derchant of Vesige
Background laterial

¥ Froa en interview with a freshman, College of the Pacific.
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A Visit to Stratford
Picturesque Warwickshire
Keailworth Castle
Warwick Castle
Guy's Crif?
Early Dramatic Influences in Shezkespeare's Surroundings
Coventry
Keailworth Celebratioas in Honor of Flizabeth's
vizit 1n 1575
Progresses and Flagys of Elizsbeth
At School in Shakegpearetls Doy
Games and Holiday Celebrations of Shakespeere's Day
Shakespeare at Our Theatre {or We at ﬁls
Venice Illustrated
Veaice, the Bride of the Adriatic—The Story of the
Ceremocy
Venice, the Comamsrcial Center of the liddle Ages
The Autobiograophy of a Piece of Silk (of a Bottle of Perfume)

The Play

The Three Stories--How They Are Viovea Into Ouae
The dost Interesting Character—The Oue Fho Host Iuterests
«e (T:e pupil may choose fortia, Shyloek, Bassaulo, Gratiano,
the Prince of Arragon, or the Prince of :lorocco.)
Settiugs for Iaportaut Scenes
Costude Su_gestions for the Play
Droastic ldomeats in the Story
Lauscelot Gobbo's Iuportance in the Plsy
4 Criticism or Justification of Jessica
Shylock's Trial—Was Hiz Punishment Juszt? Was His Trial Legal?
Sothera's and Varfield's Interpretations of Shylock—With Whom
do ¥Yon Agree?
dothern interprets Shylock in the traditionsal zanner. War-
field believes him worthy of »ity and sympathy. He
gathers from the play the taunting resorts of his sgony
on discovering the disappearance of his daughter, as told
by others, and adds & scene in which the audience sees
Shylock coue home alose and without friends, and make for
himzelf the terrible dlscovery. Thus the actor arouses
the sympathy for the "aistreated eld man".
The Casket Cceze as a Test of Charucter—Comparison of the
Three Lovers
Lices from the Play Worth lemoriziug

Adcltional Scenes or larratives
The Preparation of Horoecco or Arragon {or Their Visit to Portia
fhat became of Horocco and Arragon? Were They Ever Absolved
fros Their Vow Tever to darry?
in Imeginative Meetlig between Thew ig Later Life, or Between
Them and Portia
Phat becane of Shylock?
A Later Scene in the life of Gratiano and lerissa
Does Antonio Every larry?



Related Activity
Stories {rom Other Chakespearean Plays wc Uo_ Recommend lor
Readingl

From the foregolug Jdeseription of an illuatrated booklet
project, ite possibilities are evident. Tuerefcre, only the ew
factors will be cougldered in the remsining disepassion of the other
projecta cooncerniag 1llustrzted booklets.

An interestiug cowparison with the booklet just deaseribed,
would be the "uosern smerchaut of Veaice" booklet, uade by a grour
ol studente of Loul High School. Lz this project & slight veris-
tion of Shakespeare's plot waa pluced in & moders Venetlan setting.
Likewise, & moaera "Tami.g of the Shrew" would afford real enter-
teilnment. As an sppendix to these booklets, or as = separate projeect,
a aiverting aca iustructive study could be _wde by illustratiag and
contrestiug the etiquette of Chakeepeure's time with that of today.
fiith this etiguette book, there wight also be included & fashion
bock of a gimilar nsture.

¥Gulde Oooks®™ through a country of literary iluterest cozstitute
another poazsiniligy. A "Literzry Tour of the United States" offers
vurious ideas, The houes of famous authors could be cousidered.

The settings of diilereat pieces of literature, Rip Va Wigkle,
Jdadese Delphige, and Death Coues for the Apchbighop, for sxsmple,
arford & large sweep of territory. Auiother iaterestiag "Guide Book",
winlch would flud & Jltting place in the study of Great Stoge Fage,

1 g, H. Webster, Le V. Saith, Teaching Eoglish in the Jumior Hi

Sghool, 193.
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would be collection of data about the famous stone faces of the worlde.
This booklet, as well =g nany of the preceding cnes, would glve much
Poblique™ training in peography.

Scrapbooks containing clippings and pictures of literary inter-
egt also furuish enthuglaa: for literature study. Several attrac-
tive serapbooks of reviews mud scenes from moving picture adepta-
tions of books, have been compiled by Stocktor High School students.

Poetry booklets, also, lend themzelves to iadivlaoval treatzent.
Use project of this kind wae ecomposed of noems copied on paper of the
predouinatiig color reflected by the poex. The choices were of such
e wice variety that the book almost resembled a eolor catalogus.

This cheery little volume would be a boon companion for amy rainy

d@'c

Drama a-d Dpamstization

The pregentatioa of plays has alwsys been = eomuon practice.
Almost every secondary school does soze nlay production throughout
the year, 7This actual contect with the yracticsl side of the play
instills in the student an appreciaztion of the work expended in
sriting and staging a play. OSeeing the vlay i1 all its sspects
iapresses fundumental stardards of nessurecent upon the student
and enables him to criticize and evaluate other plays with far
greater acouracy.

Begides the acting of entire plays, much intereatirg work has

been dore with bits from various 'lays. The thakespearsan Co:tests



which ere held anaually 2t many schools are one example of thls
lype ol activity. Students wishing to enter these contests memorlze
e selection from Shalksspeare and rresent it before a ecomittee.
Then the best interpretations are voted upon and the succesaful
contegtants compete with those choszen from other schools.

Really remarkable rrojects have been developed in the field
of dramstization. In 1804, the QOdyssey wue dramatized and pre-
gented by the senior class of Redlzads Undoa Pigh School to commen—
orate the Tormel openi g of the :ew auditorium of the school. The
following scenes were presented:

L. lthaca, Assembly Hall: Telemachus, grown 1o manhood during
hig Father®s absence, resolves to broock the insolence and
riotous extravagance of his smother's suitors no longer. De-
manding o ship @nd crew, he s:rnounces hiz determination to

L=}

set sail for the mainland in search of nemof his father.

I1. Laceeaemon: Telemachug asd Pelaistratus, in eearch of news
of "dysseus, arrive at the ralace of Henelsus while a wedding
feast is in progress. After Wenelaus has told them what he
krows, gifts are pressated to Telemachus. A4z they depart,
an eagle 13 seen flying overhead with =2 goose in his claws.
Helen interprets the onen.

111, Pheseacla, Court of ¥ing Aleiuous: Udyseeus has been hindered
by the wrath of Poseldon (roa returalag to Ithsea t'rosn Troy.
After ten years Zeus intervenes in nig behalf azd he is par-
witted to start home en & rafte 4 storm srises, dJestroys
the Tuft and almost drowns Odvsseus. FHe is fitally washed
onto the rocky coast of Phaeacia, where he appeals to King
Alcinous for uid to reach his wife, Penelope. After enter-
taining him and hearing the story of his wanderings, the
Phaeacians man s ship and tske him to Ithacsa.

1V, Ithaca: Odyareus comes to the hut of the swizeherd Eumaeus.
He learns the condition of things at home—how the sultors of
Perelope waste his substance. Telemachus arrives {rom Sparta,
and through the advice of the goddeas Athene, a recognition
ig effected between father =+d soz, who -lan together the
death of the suitors.



V.

Vi.

ViI.

Ithaca: Disguised as & beggsr, Odysseus, sccompanied by
Bumecas, coumes to the hall of ithaea, where the suitors are
nakisg merry. sot recognizing the enemy, the suiteors tsuat
aid jeer hiae Finslly, Penclope, entering, rebukes Telemachus
for permitticg = stranger to be so treated. OShe then asks

the supposed strasger tidings of her husband. Odysseus assures
her that he is apoa the way sad will soon land in Ithecs.
Uarecogiizing, she moes not belleve him, and hopeless, tells
of her decls.on to end the contest for her hand by the itrial of
the bow.

Itheca, The Trial of the Sow: The swineherd and the neatherd
coaversc. Odysssua eunters and discloses te thes his identity,
enlisting thew oa his side in the coming coaflict. They zo
out Yo perfora nis biading. Telemachus and Theoclymeaus euater,
followed by the suitors. Llhey banter the geeainz beggar
(Odysseus), and oie hurls an oxhoof at him, A senze of impend-
ing 111 descends upon the hall, still the suitors persist in
their revelry. FPenelope enters bearing the umighty bow and
delivers it into the hauds of the sultors. It comes lnto the
hasds of Odysseus. He drops his disguise and rzina arrows upon
the pavic stricken throng.

Itheca, The fieunious Ouysseus .akesibiamself kiowm to his aged
sires The durse Barycleia tells Peselope of Odysseus! coming,
but she i3 slow to believe it u:util repeated prools coavines
hzr. The scene cioses upon a family reuxlted after twenty
years of separation.

The programs for this croduction were in the form of scrolls, with

the syaopees of the secenes, the dramatis nersonae, 2nd a group

picture of the cest, The prese tation iscluded singirg, tableau

work, and regulsar actisge. ewspaper [lles attast Lts success.

PA Council of the Gous® is another rroject that has beex ¢ thus-

lastically urrunged. Jeveral .ytholopy claszses heve ased this sethod

of celebraticg the course. Each stude:t choosrs the zod he #ishes

to reprecent aud then furuished the costuce which -3 faacy dictates.

The cerewony o. the council can ba very effective, aud the review

1 prow a ;rogram of "Sceaes from the Ddyssey", dramatized by Redlands

Urion High Zchool in 1904.
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of the mytha vhich thls drematizetion affords iz more wvivid and
lusting tha: ay asount of book-conning.

waiy books hove bee: successfully dramatized. Ivashee and
Treagure lslasd are iwo thst are frequeitly mentioneds A class of
high school freshme: et [zvis presented Ireagure Isleqd last year.
This was rather an extensice [roject. <ceuobers of the class searched
through the book for the drametic situations. These were listed
and brought to the class for discussioxn. A1l that were not wital
to the thread of the story were caltted. Ther the remaining high
lights were distributed among the members of the class, and the
writiog begas. Comulttees received these ladividual bits of dram-
atization, polished s 4 arranged them in thelr proper sequence with
transitioual material. Then the shole produetion was read to the
elass sad further cuttings and revisions were mede. The final form
cousisted of about twenty sceanes. A part was assigned to each
student in the class; the lines were semorized; and the tlay, glven
vefore the friexds and familiss of the stuients, wade = happy impres—
glon.

J. 4. Stevenson relates a profibtzble project 1n dramatization
and readisg.l He relatez that in & certais school which he does not
name, the pupils asked thelr tsacher il they could give a Thanskagiving
ectertaisment. They were told that 1I they would write thelir own

play and submit it, the request would be granted. One member of the

1 J. A, Stevensou, The Project jlethod of Teaghingz, 200.
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class remembered that there was a story of the Pirst Thanksgiving
ir a supplementary reader. Thisz was assigned as the reading lesson
for the next dagy. Other outsiie reading, alse, wm=s encourasged;

and materials such as books, magazines, and variocus illustrations
were diseussed go that interest in further resezrch 2t home axd in
the library was stiuilated. The different stories and other con-
tributioas were asseabled for the elass the next day, and work on
the ploy wag stsrted. The different ascts or sce-zes were decided
upon; the promizent charscterz were chosez; znd the: the setuzl com-
position work began. The chooslng of costumes led to more extensive
readiog and study of pietures, The pilgria hats were made in the
construetion period. Visits to the forestry supervisor resulted in
the obtaining of permission to cut dow: some small piue trees for
the stage settings. Thaskagiving songe were studied in the amusic
period. The play wae memorized ia the langusge study perlod and
practiced in the readiug period. By means of invitations written
and se:t out by the pupils, the parents were asked to be present at
the entertainment.

This project cut across the subjects of reading, languasge, and con-—
struction work. The motive to carry out this project rose with the
members of the class. It was carried to completion in its patural
setting, The olay was origlaated and wazs given for reasons not
essentially different froz those whi-h would have -rompted the giv-
irg of a similar clgy outside the school. Hdanmy uzinor problems arose

as the_project progressed which were solved by the members of the
class.

1 J. b. Stevesso:, The Project jiethod of Teschise, 20Z.



[TEN
"

Indeed, maqy drama clubs and writer groups have thelr origins
in just such stimulating projects. Stage eraft organlzations also
spring from school worke lumerous stage sets are made each year
by secondary school students. Chakespearean stages are popular
prcjects, &s are sets for Silap sarper, lvashoe, Lady of the Lake,
andé sany others, doreover, collections of illustrations of roomsz
adaptabls for stage settings wouild = interestlig hobbies. Also,
actual models of steges and of charactors [requently arouse enthus-
iesm, and prove & lasting remicier of &chool dayse One boy from
Ukiah High Sehool, [lor instaace, has an lmage of lvauhoe which he
carved out of oait; and a girl from Oroville High School has a doll
which, in consection with the study of The Tale of Two Citie
she dressed to represent darie antoinette. The carving of soap
mouels, also, is a fascinating adverture. Theu, of courze, ani-
wated models are evenr aore exciting, aasd puppet shows are alwsys
in vogue. This form of dramstie art leads to the investigstion
of the sougs, gaucs, covtuwes, snd cuztoms of the particular per-
iod and country in which the action is to occur.

Pantomine iz still another form of dramstization that is
extrenely effective when well done. Primary children, who are zll
familiar with the story of The Tar Baby or Little FEed Hidige Hood,
of'ter portrsay these stories ia pantomime with surprising esase.
This form of dramatlca could be used to advantage in the secondary
achool more fregue tiy thar- now is the custom; lor when it is done,

it usually meets with approval and cooperation. A few years ago,




the Latin classes of the Exeter Union High School gave a nrogram

in which they pantomimicelly performed The Egyptian Cat with such
success that the estertainment was repeated by request.

"Book Parties", too, offer chances for ingenuous dramatiza-

tion.

Book partles et which famous characters from literature meet and
exchange experiences sre particularly successful with the yeunger
boys ana girlg. They have the merit of going beyoui uere repro-
doction, and of foreing the pupils to visualize the characters in
order to mnske thew react naturally to the new sitastions OSug-
gesuved meetd .= aight be such as the following:

Ton Samyer z:d Peurod

¥iug Richerd and Dou Cuixote
Sancho Panza and Richard's Squire
David Copperfield aad Qliver Twist
Hobi.. Hood aud Roderick thu

fllen bouglss and Waid Harien
Priseillas and Evangeline

Rip Van Winkle and Ichsbod Crane
Achilles acd Robert the Bruce

Wee Willie Winkie, Sonny, snd Red Chief
Horatious and Willlam Wallace

Titania and Alice in Wonderland
Gallegher and Little Lord Fauntleroy
Tiny Tim and Mr. Hicawberl

Then there is the radio, and 21l the specimens of dramatic
art that it gives to the public. Ir this almost unlimited field,
one can hesr famous literary productions interpreted by the best
readers, plays by brilliant casts, traised singers; in fact, here,
perhaps, iz offered the greatest opportunity for rrojects dealing
with the appreciatiwve study of charzcterization, dramstic dialogue,
reading, and einging.

1 E. H. Jebster, D. V. Smith, Teaching English in the Junior High
School, 191.




Clubs

One of the most readily organlzed clubs, cue to the extreme

accessibility ol the radio, is the radio clubs. This club has
§

many forms end purposes, aad :8 found rather extensively auwoug
geconaary school stuaents.

Related to this activity, is the "Radlio Beading Club® which
is particularly e:joyea by juidor High School peoples This is a
meass of stlmulati..g oral compositioa by the project sethed. The
group concerned with the project chooses call letisrs of supposed
radio broadcasting ztations to reprecent certain types of reading
material. For example, ALV wight represent adventure stories,
SEA sea stories, HST hiastory. Theu each student has his turn
to an.ounce the statios, aad to give the short talk on literature
which he has chosen, while the rest of the class becomes the
audience, and writes Lotes oi coustructive criticism, fas letters,
80 to speak, to each speaker. Other variations of the Radio Reading
Club azre picture or story-telliug programs with musicj; studies of
the fairy tales of uirferent lauds; and "kagic Carpet" programs in
which the person "broadcastiig" gives details of roows aud other
gettiogs derived from his readi.sg as though he were preseut at the
place described.

Julia Bray cescribes a.otber forw of the readi g club:

The Travel Club

This club zay take the form of a trip over the Uaited States or a
World viide Tour. Lists of books are printed oa long strips of paper



to represent tickets. The hooks are in groups; each group repre-
sents a stop over. The stories tell shout or have their setting ic
the state or country vislteds Sonctimes there is s list of books
for esch grade, but more often the grades are grouped together....
The tickets are made of bright colored paper with a different
golor for each grade, Wher & book 1s reported on, the ticket is
punched opposite the book....Spue librariang use attractive liitle
passports for the ¥World Tours.

A 3till wore invitiug plan, I beliesve, would be the ineorpora-
tion of the idea of exploriig with the travel clib. Under such
& project, the club could have a large map of the world, or the
emnbers could begin nerely with a large sheet of pavrer and as they
read books, the location of the setting o the book resd could be
sketched on to the paper, If, for instance, the first book read
happened to be Kim, Asia would be placed on the map with speeial
details for Indla. If Green Hell were the next read, South Amer—
ica, with special reference to the Gran Chaco, would thern be added.
Thuis, valnable lessons in pgeography could be gleaned in this rleas~
act wanner. The game could be further exte:ded by haviig each men—
ber choose & ribbon or thread of s different color nnd extend it
from poist to point on the wmap as he "explored™ sach new place. 4
tag, besaricg the name of the aithor of the book, =ight alse be
placed at the location of each settiige Thus, study s~d iastruction
uight be readily cocblned with amisement and diversion in this worth-
while elub.

1 Jilie Bray, Directius the Summer Resding of Boys and Girls in

Clemen aad Jusior Hi 3 56.
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There are mazy other dasvices used by readi:g clubs or i the
class room to stimulate frieudly cowmpetition and iaterest i: read-
izg. Aaoag these are gzy little bookmerks eontaining space for the
aine of each book ns it 15 read; "Book-Ladders", shere the name
of the book .8 ‘;1l.aced, after it has been: read, on the lowest vacant
rusg of the ladder; "Reading Olynpics", where z certain number of
points is given lor esach type of book and the first yerso: to gain
the specified nuusber of points wins thot race; and "Book bhslves",
which a.lrear-]y have beesz mentioned under the division of book a: o-
tations. The 2ge of the "Tpeasure Hunt" or "The Desert Island
project" also creates lateresting materizl for thought and dis-
cussion. The idea of the "Treasuire Hynt" is that a groui: is going
to go far away from clivilization mad dig for treasure 1. the day
time and read at nizht. Each persoa nakes a list of the books
which ke would carry with him on such a trip. Iz "The Desert Islaad
Project®, each person sipposes that he is to remain for a year on a
desert islasd and he selects the five bocks that he would prefler

before sll others in a situation of this kind.
Uignl ! ibit

Fasci-ating lesso:s can be lesraed through displsys and
exhibits. The bulletin-board should be a prominent part of the
equipmert of every class rooms Or it, the teacher can keep an
ever changlng grotup of pletures, articles, &nd other subjects of

interest to the classes. This will stimulate the class to be on
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the alert for further contributions to the board. Thern there
sre the attractive nosters thet many students delizht in nakinp
for verisus nurposes. This idea could be used to still grester
advantage 1o supplementi-g class work with slogans fitting the
literature studied, or =dvertising books which 1t is desirable
to read.

Pictorigl waps are =lso dsfiiite co.trib tione to the teach-
isg rrocess. dary studects i Ju lor high school understard
more clearly where Evasgeli:e's travels took her, because they
have traced these wancerlings on %« asp. 4 pictorial msp of
The Spy would mske & good project; and Treasure Isla:d is &
favorite theme. These books wo:ld nlso lend thenselvez well to
relief =ma pping done i: elmy. Clsy has so .ay pvossibilities
that it sh‘culd eerry over frou the prisary to the secordary field
much more defi:nitely than Lt .ow does. Even the sand table, that
primary delight, offers definite opporturitles for illustrative
work.

Books, or other literary oroductions glvisg vivid details
about color, mske laterestins color charts. The Masgue of the
Red Death is a: excelle:t exauple of a story of this type. The
color scheme for each chamber of that remarkeble house could be
charted with great effectivesess. Projeets of this kiad ope:

the stude:nts' eyes to color ead to pilctures in geueral.




Glass paaneled cases, where fragile things can be seen but
10t handled, encourage students to display unusual editions of
books, rare old newspapers, interestiag and unusual illustra-
tions, old laces or fabrics haviag some connection with the
literature under discussion. (4 piece of the plaid of Sir Walter
Scott's clan would be interesting in concection with the study of

The £ the e.)

Projects Connected With the Study of Biography

The I‘ield; of biography is one that is daily becoming more
prominent. The increasing i-terest has brought about several
purposeful projects for this study. One clase collected a list
of liviug muthors. Then each meaber chose one in whom he was
especlally interested and begau huntiig for msterial for a little
biography. Several studeats wrote to the authors whom they
selected and asked for additional data. Three or four received ma-
terid that will form & life-long addition to their respective 1lib-
raries. BEach studeat presented an outline of his subject's life
and achievements orally, and &lso told one or two striking incidents
ia detail. Each student likewise wrote up an account of the person
vhom he had selected, and interspersed his writlig with as much
illustrative materisl as he could obtain. Then all the biographies
were bound in & single wolume and displayed on Patron's Day, when
the students took evident delight in showing the results of their

combined efforts.
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Asother pleasi.ng viography project is the "Who's Who" of
the class. This type of project allows much elaboration and
supplesentation. For illustrative purposes, however, a simple
one made by & seventh grade will be described. Each member of
the class was allotted two adjoining pagese O= the left hand
pege was placed a picture of the student, and mny other pletures
connected with his life. On the right hand psge was his name
and the names of his parents, his birthplace, interesting places
he had beenj a description of his physical appearance; the cames
of his favorite sport, stady, authors, and books; and his aspira-
tions for the future. The completed project was presented to the
teacher at the end of the term.

A Story Telling Tournament is also a possibility in connec—
tion with biography and oral compositio:.

The class is divided luto groups representing s square of the
number of the class, or as near as the number will permit. That
is, a class of sixteen would be divided into four groups, a class
of thirty-six, six.
1. Each group selects the hero it likes best
2. Each zember reads all the asecdotes marked by the
teacher
2. Esch group leader, who has read the whole of the
blography, weets with the group to
(a). Tell briefly the complete story
(b). Select with then the best anecdote for their
purpose
4. Every pupil has prepsred the anecdote selected for his
group ®sith the help of definite questions such as the
following:

The Composition
What is my purpose? (In an anecdote the purpose is to bring
out the point of the story.)
Have I kept my purpose in mind as I have arranged my toplices?



Has every topic looked forward to the climax or point

of the =tory?
Is the climax interesting?
Bave 1 told it in language that will lnterest ny lisgtecers?
Can I end my story with ay climax, or do 1 peed to round
it off? :
Have L kept y audience in aind froa beginning to end?

The Dellivery ) )

Have I thought out my composition so that L have it
clearly in mizd? '

Have 1 studied it with the purpose of discovering what
ry audience will like? 2

Have 1 mastered these parts so that I can "play them up
effectively?

Have I tried to secure variety in the toues of my voice
so that I cau show what I feel and can make others feel

it too? N

Am 1 speaking lo:d e.ough for my listeners to hear me
easily?

Do L chenge the tempo to the passage that I am trying to
interpret?

An I standing in an eagy dignified position? (This last
questioz, of course, relates to the work before the
class rather than to the work in the group.)

flhen the pupils are arranged in groups, the telling of the anec-
dotes begin, Ia each group, the listeners judge each performance
to see how the story is measuring up to the class standard; to
make eonstruetive and helpful criticisms; and to choose the "star”
performers The telling goes on for about twenty minutes; followed
by a spirited discussion as to the way in which the "star" might
make his performance well-aigh perfects The teacher "listens in",
how here, aow there, adding her word of helpful criticlsm. ¥#hen
the leaders are chosen, they are called to the front of the room,
announced to the class, aad introduced to a new shelf of biog-
rephy, from which each is to prepare a new acecdote for the "star"
performance which will take place three days later.

On the second day the children arrange themselves in the
same groups as on the i.rst day, except that the winners of the
day before form a group in another part of the room and work over
their new anecdotes. Each zmember of Group I sow visits one of
the other groups and tells the anecdote which was selected by his
group. When all the members of Group I have fimished, they re-form
their groups, and then each meuwber of Group II visits one of the
other grovps, This group visiting continues until every pupil has
visited = group and told his snecdote there. As & rule, this part
of the project requires about two lesson periods.
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The following selections are suitable for such work:

Group 1
"The Discovery of the Uystery of Langusge", in The Story
of Uy TLife, by Helen Keller, Chapter IV.
Group 1I

"The Visit of the Bear®, in The Life asd Letters of John
duir, by Prederick Bade, Vole. O, p. 185-186.

Group III
"How Brin Saved His .nster'’s Life", in Adrift on an Igevan,
by Wilfred T. Greafell, p. 11-15.
Group IV

"4 Visit from the lzdiens", in The Story of a Pioneer, by
Aina Howard Shaw, p. 35-36.
Group ¥V
"How Thomas Tiison Becume Deaf", in The Boys' Life of
Edison, by #. H. ieadoweroft, p. 47-48.
Group VI
"4 Strange Entrance Examination", in Up From Slavery, by
BOOker To ﬁmj-ﬂgton, Pe 51-58.

Oz the fourth and final day each leader reports to his group,
tells his ocew anecdote, and receives suggestions. After this
preparation, the teacher calls the class to order, and the leaders
come to the froat of the room, where they tdl thelr anecdotes.
The class, using for gulcance the standards previously given, then
selects the wiuoner of the tournzment.

Th.s project dealing with anecdotes is merely a suggestion as
to how the group method ean be uged in oral compositions The same
priseiples of group instruction can be applied to story telling,
the reading of narrative poetry, the atudy of background material
in literature, ond many other sctivities.

Advantages of the Group udethod as Applied to Ural Composition

Several snecdotes are told orally. Every pupll has a chance
to perforn twice« There is speclal traluing and practice for the
leaders. The children practice with gulde questions &nd the prac-
ticing is oral. The pupils criticize with definite standards in
mind. The asctivity ends with the work of a speclelly selected
group of leaders; heuce a high standard of attainment is left in
the minds of the pupils. A spirit of cooperative competition is
esteblished because the "star® performers work to wi: the first
place iz the "ster" performance as representatives of their respec-
tive groupe, whose constructive criticism they ha~e received before
they engage iu the final competition.l

1 E. H. Webster, D . V. Smith, Teaching Fuglish in the Junior High

School, 158-162.
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Journzliistic Viork

Here is a large field of sudeavor. The study of the essay
cau readily be supplemented by the reading and writiag of editor-
ials and feature stories. A4 school column modeled after that of
Will Rogers would be very diverting if 1t were doze with any
degree of imaginaticn. Work to be placed in the year book is
another goal to achieve. Some very worthwnile "{rasslations" could
be made of some of the literary nasternieces which are written in
an iavolved and difficult style. That is, they could ba rseteld
in slaple language, as Lamb retold the stories of Shakespeare.
ligrginal references similar to those printed with The Angient

lispiner are ancther possibility.

Co.tects with Related Foras of Literature

Direct contacts are made, of course, in newspaper work where
interviews are essential. Slice perasoual sppearances and lmpres—
sions meaa 8o much io later life, it is very valuable to have traln-
lug aloug this lice in school. These personal contacts can be
given to advantage through studies of contemporary forms related
to literature. The noving picture industry offers wide opportun—
ities is this field.

There 18 acother type of project in which the pupils, in addi-
tion to reading, qeed to make direct coclacts through interviews,
personal livestigations, and visits of laspection. In the execu-

tioa of such a project, group procsdure becomes almost & necessity.
Take, for instance, a study ol the moviug picture from an educational



standpoint. The classhas beeu studylag the Robin Hood ballads

aid has bscome thoroughly interested in the Eagland of the
thirteenth century. They persuade the school suthorities to
present the moving pleture "Robis Hood". This picture @ impresses
ther that they wish to meke a comprehensive gtudy of the moving
picture. The teacher suggests practical methods of conducting the
lavestigation. Oue group decides to study the msking of a picture;
another, the characteriatics of a good story picture; another, the
comaerclisl aspects of the industry; amother, the typical offerings
of certsia houses. Another group will wish to aake a collection
of advertising posters of high-class moving picture shows; and
still another, a collection of posters to illustrate what kind of
shows should be avoided.l

The students might also fiid out what types of plctures are typical
productions of the various movie concerne; and night make lists
of the best pictures of the year so that they need not choose their
ectertaioment unwisely and feel disappointed in the pletures which
they see; put can select those which offer worthwhile diversion

a1d experiences.

1 E. H. Webster, D. V. Smith, Teschi g Eqglish in the Jusior High
Scghool, 163.
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Suumary

1t has been the purpose of this chapter to diseuss the
various types of crojects that are advant;ageous to the study
of literature. The greatest merit of project work is the fact
that it is 30 admirably adapted to the handling of iadividual
differesces. The plestieity aud flexibility of this type of
learning iz so outstanding, in fact, that it .s only with
difficulty thet the varlois exsaples of projects are grouped
auder definite headingas, acd even then, many projects would
fit with sluost as great sccuracy uuder several other topices.
Each project blends itself with the izmedizte situstion which
called it i:to beiug to such an extent that it ls individual-
ized alaoat beyoad the possibility of stereotyped segregation. .

A11 the bra:ches of literature have been considered {rom
may angles ia these typiczl projects, which haveoffered a tech-
nigue involviig consideration, svaluation, and especially appre-
ciation of the novel, short-story, esaay, dremz, poetry, biography
and other non-flction, and related forms of literature such as
the motion picture. The meanisgfl .aturslnese of the project
and its great value i coordi:iatig the study of literature with

other studies aid with 1life have been stressed.



CHAPTER IV

BUZHARY OF 1VESTIGATIONS AZD FLUDIRGS

After s study has been zade of all the wailable rrinted
saterial oa the subject of projects, contacts were gaiced through
latters a:d persocal interviews with students or teachers from
many secoadary Schocls i califor:‘ial, and from several outside

this state.” Approxizately half of these schools are sctively

1 ilameda High School, ilameda; Alhambrs High School, #irtlaes;

Ao Read %grivate Girls' School), Berkeley; Armljo Union High
School, Suigin-Fairfield; Berkeley High School, Berkeley; Burlingame
igh School, Burlingaze; Calaveras Union High School, San Andreas;

Caruthers High School, Caruthers; Clear Lake Union Eigh Scheol,
Clear Lake-Lakenort; David Lubin High Schoeol, Sacramento; Pavis
High Sghool, Davia; El CDorado lounty High School, Placerville;
Eliot Jualor High 3chool, Pasadena, Exeter Unlon High School, Exet-
er; Orass Valley High School, Grass Valley; Bealdsburg High School,
Healdsburg; Lemoore High School, Lemoore; Lodi Unlen High School,
Lodi; Los Gatos High School, Los Gatos; Loyalton High School, Loyal-
ton; Hadera High School, dadera; Haryeville Uulon High School, iHarys-
ville; Herced High School, Herced; tpnterey ligh Schaol, lonterey;
“evada Oty Figh School, Yevada City; “ewport High 'chool, “esrart;
Oroville High School, Oroville; Pattersos High School, Patterson;
Petaluma High School, Petsluma; Placer Eigh School, Auburn; Esedley
Unioa High School, Reedley, Eichmond High School, Richmond; Rio
Vista High School, RKio Vista; Sacrasento Senlor High School, Sucra-
mento; Smi.t ¥sry's High School, Stockton; Sen Xateo High School,
San dsteo; Sequoia High School, Redwood City; Sorora High Scuocl,
Socora; South Pasadesa High School, Pasadenaj Stockton High Scheel,
Stockton; Techrigal HEigh 3chool, Oaklsand; Tulars Uzion High Scheol,
Tulare; tkiah High School, Ukiah; Universiyy High School, Oskland;
Vallejo High School, Vallejo; Victor Gramzar School, Victor; Visalia
dpion High School, Visalis; Weed High School, Weed,

2 Goastantivople High Sechool, Istasbul, Turkey; Kokomo High Scheol,
Kokomo, Lndiasa; Silverwood fiigh School, Elisworth, Kanass; Yeriog-
tos Bigh School, Yerington, Nevada. g
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engaged in project work. Ma:.y of the others use it to some extent,

but it has 7o regular place in the teaching teschnique of the regular
curriculum. Jeveral teachers have stated that the principle of

the project ls attractive but that they have worked out a procedure
that obtaine gratifylag results and therefore they have not felt

the .eed for changicg to the .ewer method. Two teachers have ex-
pressed lmpatience with thiz technique because, they sey, it is
artificial—mere ougy-work. Their experiences must huve been limited
to some of the firet of the experiments in this Airection. ©Some of
these earlier so-called projects were artificisl and i.effective, aud,
if the whole field of the project were to be judged by these, undoubt-
edly xany teachers would be turied away {rom the method., Like every
aew idea, the rroject tech igue has bad to develop gradually. It

has growa out of a gerul:e seed, acd 1t has developed by caraful
study a.d experiameitstion. .aturslly scue errors heve been made,

put these have eoanti_uglly been elimizated so es to mske this sro-

cedure more &nd more beneficial to all co-carned.

g Given e Freshmen E:

Results of Literature Test

at the Collepe of the Pacifie

Ia the Tall of 1334, two literature tests compiled by Heacy
Gilaore Gozyelll were give:, along with queations co:ceralng projects,

to oze hundred thirteen freshmen students of the College of the Pacifie.

1. Vaughaa, Artisulation .o En
58
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(See Apperdix C for sample tests and questions.) The results of
these tests were decidedly in favor of projects, as were the answers
to the accompauylig questions. Forty-eight of these students stated
that they had had 2o project work iu previous school training.
Eighteen others made no iidication as te whether or uot they had had
projects, but from the wording of the guestions asked the studeuts
(cee Appendix C), it was presumed that the omission of any answer
igdicated that they hed .ot. Four persocs had had o projeet work
but felt thut it would have been helpful to them; twenty-seven
students had had experience with projects aad had found thea very
helpful; five had had rrojects but made (0 partlcular comments;
eleve: had had projects but doubted their worth in comparison with
other roasible procaedures. Perhaps soue of the last mentioned
eleve:, woreover, had been subjected to "Artificial vrojects", or
hed had 10 choiee 1a nroject work, aud had had to eater into =2
scheme without a natural setti.g, aud this, the effect cf the true
project had been killed, U:e or two of them lndicate, besides,
that they already have a: appreciation for literature azd do ot
want to detraet from the time for thelr reading by workiug with
devices to encoursge further reading. These people have alrsady
gailned the ends, through one ueans or another, which the project
eime to aid in achieving. Therefore, to them, the project is a
longer way around.

£ chert of the results of the tests glve: at the College of the

Pacific shows that the stuide:ts who hed hzd projects averaged higher
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scores tha: those who had not. (See Appendix C for = copy of the
tests.) A score of M"" wes give: for each correct answer. This

gave part ™A¥ &acd part "B" of each test a possible twenty polats.

The total auxber of correct answers determlusd the score on that teste
In Test I, "™A" reprecents the author aatched with his quotation; "B"
represents the selection matched with the quotation from which it

wags takeu. I, Tegt 11, "A" represents the title of a work by each
author; "B" represente the hzlf century duricg which each author wrote.

0:. the sheet of i-divicual scroes, there are four coluans of
figures for each group tax. g the test. The four scores that are
horizo tal to cach other iu each group are the scores of one student.
For exauple, Juuier Projecte (yes), a certaly stiieat made a score of
2 out of the possible 20 points of Teat I, A; z score of 5 on Test I,
B; of 3 on Test Il, 4; a:d of 4 o Test 1I, B.

The averuges given iu the Suusary of Averages have bzaa cbtal.ied
for each group tekiog the test by dividl g the totsl number of correct
answers by the uuwber of persois taki.g the test. For the sake of
brevity iu the churts of the test results, those persons who have had
projects sod are enthusiastic aboul thew are listed as "Projects (yes)",
or "P. (yes); thoce who nhuve had projects, but have not stated their
resctio.s, are listed as "Projeets (?)", or F. (2)"; those who have
had projects but feel thiat they were of little benelit are listed as
"Projects (:0)", or "P. (.o)"; those who stated that they have had no
projects are listed as "..o Projects", or "o P."; thoss who have ot

i.aicated a.y projects aud, therefore, probably have had none, are
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indicated as "io Indication”, or "io (?)"; those who hzve had no
projects, but feel that they would have been worthwhile, are indi-

cated as "lo (would help)®, or "ilo (help)".
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Individugl Scores ou the Two Literature Tests
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Summary of Averages

Test I Test 1I funber

Taking
A B A B Test
P. (Yes) 5.555  7.444 B.074 2.963 27
P, (?) 6.800 6.000 8.400 2.200 5
P. (o) 4.727 7.181 7.091 2.636 11
o P. 4.729  7.000 4.895 2,333 48
o ( 2 ) 6.166 T7.500 B+ 555 24333 18
No (Help) 7.750  7.750 7500 2.000 4
%o Projects 5,100  5.742 5.471 2.514 70
Projects 5.488  7.209 7.860 2.790 43

This cellege freshman class which took the literature tests
is composed of graduates from more than fifty different high schools.
The varied group that the class thus presénts sghould meke it 2 Tair
sample of high school graduates. Therefore, the fact that those
perso::8 who had had projects were able to make higher scores oo the
tests than those who had had no projeets is signifiecant. In maiching
the quotation with the author, out of 2 poassible tweaty, the group
who had had no projects averaged 5.100, while the group =ho had had
projects averaged 5.488, In matching the quotation with the selection

from which it was quoted, those who had had no projects sveraged a



score of 5.74%2, while those who had had -rojects averaged 7.209.

The: when it ecame to nami:g one work of each of twenty =suthors,

those who had had no project work averaged 5.471, while those who had
had project work averaged 7.860. Lo giving the hall ceitury during
which each of the authors wrote, those who had had no projeets aver-
aged 2,314, while those who had had projects averaged 2.790. Thus,
in every instances, the group who had had projects was able to give
correct answers with greater frequeacy than dld the group which

hed had aone,

In a study of the averages of subdivisious of the two groups,
moreover, it is interesting to note that the people who had had
projects but who had sot felt ary rarticular benefit from them were
the lowest of auy group in matchisp authors and quotations in Test
I, 4, but that they were surpassed only by the group who had had
projects and had felt them of worth, 1a Test II, B, the seetion in
which the person is to fill i: the dates for the half century during
which each zuthor wrote, It is also of lLaterest that the little
group wno had had 2o projects but who felt that they would have been
an ald, were the hlghest of aqy group in thelr averages oa Test I,
h 2nd B, but lowest of =1l groups la their average on Test 1I, B.
Perhaps with the correlating value of projects to aid them, the
people in this group would have made much higher scores 1a plael:g
authors iu their respective half ceaturies. These people probably
feel that oy having work mhich would correlate more closely Euglish,

history, a:d other flelds of zctivity that thelr knowledge of dates



in connection with literature aud people would be increased. Some
of the studeunte, iadead, have coucleely stated their attitudes.
The followiig guotations from students' a.swers, along with the
individual scores made of each section of the two tests, teid to
give some idea of the raugze of feeliug toward orojects.

From Those ¥ho Had bad .lo Projects Byt Felt That They fould Be of
Benefit

3-2-10-5 I believe that they would ve of help, both to the teacher
and to the studeats.

(The sets of numbers preceding each student guotation indicate the
score which that student made on each test. Thus, in the foregoiig
case, the student, in Test I, A, correctly matched three of the
authors with the quotation from their works; in Test I, B, he cor-
rectly matched two of the quotations with the selections from which
they were takeu; in Test 11, A, he gave the correct titles for works
of ten of the suthors; and in Test 11, B, he gave, in five instances,
the correct half geatury during which the author wrote.)

8-14-5-3 1 ghould think projects would help very much.

4-7-8-0 1 think that if you were reading a Shakespearean play, or
such, that a project would help you appreciate aud understand it
mnore thoroughly.

4-8-7T-0 4y fourth year English teacher h=d been to Eangland and she
often brought plctures to class of authors and their homes, etc.
They helped somewhat in our apprecliation and interest in the subject.
Projects probably would have helped, too.

From Thoge Who Had Had Projects But Uoubted Their Value

5-7-5-0 1 had a project in Hamlet to build a stage. On each classie
we read we had a contract to fulfill with eredit given according to
the amount of work doue. We made books with pictures, descriptious,
drawings, ete. I think the projects did help, but they kept the
class from doing more reeding which I think is more necessary than
drawisg pictures.

5-12-4-0 .o, they are a buuch of extra work asnd expense with a lot
of bother for nothing.
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4-7-4-6 They do stimulate appreclation end understanding in liter-
ature, Hore interest is tsken by the students. After the project
is over, however, you forget what you did.

7-5-89-0 Only to some ;eople,

7-10-14-5 I would rather use eollateral reading ss a nethod of
gtimulation of interest.

5-8-12-3 If &z person has any interest at all in his work he should
like to do ite

1-5-5-2 Yes, 1 have had projects in high school E:nglish--poetry

notebooks and The ldylls of the King uotebook. I don't think they
stimulate aqy interest.

2-5-8-5 Yes, they stimulate admiratlon and help you in your under-
standing of the work a little.

2-6-5-3 We had projects such as making maps ard looking up authors.
They didn't make it auy easier for me. 1 learned as much the other

WEY

9-11-7-5 In freshman English we had to uake & notebook of the gods
and goddesses. ¥e had themes in sealor Ecglish. lio.

a People 1o Fa L P t

8-10-3-5 I thiuk that tonese projects do help me to appreciate liter—
ature more then before.

E-11-6-1 We made a map of Bnglasd showiug where the poets and writers
of that country lived. It was interesting to see from which part of
the country those people ceme, I liked it.

1-3-6-4 Yes, they stimulate appreciation and understanding but I went
to three differest high schools, aund 1 never took fourth year English.

5-6-4-3 This ipndeed stimulated my interest in literature.

11-12-11-6 They helped to quite an extent.

15-18-13-7 Projects were used a great deal in my high school. 1

do think they help to maintain the interest and help to gai: a better

uaderstandiag of the various perlods.

4-8-15-1 Yes, [ believe they nhelped me a great deal.



635

2-3-6-0 They aid greatly—-give spice to dryuzess.

4-3-8-0 1In studying poetry in the seeond year, a serapbook of

elipped poems was made. In the fourth year, all required outside
reading had to be written up. I believe the scrapbook stimulated
interest snd made a person observing of modern poems. The scheme
ugsed in the last year did not make one appreciative of the liter-

ature.

5-7-8-6 Yes. a book on Shakespeare's 1ife, another on Shakespeare!s
Stages, & "iiodern Merchent ol Venice® book were projects that we
had. I learned amuch more about Shekespeare, hisz surroundings, and
Italy, through these projects.
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Summary

Questionnaires, lnterviews, tests, and -~ublished data
all tend to show that the project, used in its -roper settiug,
has the very desirable effects of stimulating appreclation
and understanding of literature in a great maay cases wshere
"uaadorned® teachlug, which does tot make so many provisions
for icdividual differences, Ls far less successful. In only
a very few ingtances do students or teachers feel that nrojects
are detrimental, acd some of these are undoubtedly visualizing
and denouncing a system of teachlng which is not truly that
of the modern project, but is some highly artificisl teaching
technigues. -Host of these people are referring to the use of
& method that is sot purposeful uor is it supplying & need.
¥Without enough variety to allow each person to see hls problem
and to umeet it, the prime fuiction of the method is defeated.
So many really fine accomplishments have been attained in thig
field, however, that this procedure is spreadi.g rapldly to

other schools through the medium of its pleased benefactors.



CHAPTER V
COICLUSIONS
What begins as 3 oxperieent e.ds as an experiar.ce.l
— Anoaymous

Projects are a practicable means of stimulating au apprecia-
tlon and onderstandiag of worthwhile literature. By meaus of them,
each persos cau approach literature from his favorite aigle. He
will thus be encouraged to do further reading which will give hinm
a meauingful occupation for his leisure time.

The alus of the tewchi:g of literature are achieved with
greater [requency by weacs of the project method. Enjoyment
and appreciation are lncreased through this natural approach;
standards of discrimicatio: can be developed in many interesting
ways which iumpress themselves peraanectly upon the studeaty work
is & natursl settlng, the zctual solving of & real problem, is
the true field of the project; and the coordinstion of the various
brazches of Eaglish with each other and with the other branches
of seco.dary education makes this {ype of study the aatural ally
of both teacher and student.

The typical nrojscts have eaough breadth and raige to admit
of zlmost limitless variation to accommonate specific ecircuamstances.

This flexibility is the factor shich makes the project method so

1 ¢. 0. Haddock, A Program of Free Readine in Tenth Grade Liter—
atire, 137.
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helpful in the selation of the problem of i1ndividual differences.
The capacity of each member of the class can be utilized to the
fullest under this individualized teschl.g procedure. Thus, there
ig elimicated the old problem of whether the class should be held
pack to accomn.odate a few backward meabers, or vhether the class
ghoild advacce with normal .rogress, at the expenss of the zlower
pupils. OUnder this plan, eszch studeat can have his course en-
richel by as much extra work as he i1s able to handle. Literature,
taught in its natural settl.g, mere closely resembles the 1life it
glorifiez.

l.vestizations aud actugl cortacts with those who have used
the projeci xctlnod show that 1% is a practicsl success, a working
technique that produces the desired results. It is still i: the
formative stage, moreover, aud the chance for pioneering is rich
with possibilities. FEnough satislfactory results already have
acerued to show its feasibility. The extent of its future expan-

sion caa only be glimpsed.
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APPEZDIX A

Get Acqualuted Hour
Ca Po English II Class
in houor of
their parents

Tuesday, April 16, 1935

Reception 1:00—1.3%0
Program 1:30—2:30

Each gelection will be plgyed through once then everyoie will sing
one gtanza and the chorus. Owing to the fact thot mewy “atiocual
Sougs appear iu our program, we will cot stand while they are being
played.

Introduction
Iorraine Duagen

The Battle Cry of Freedom (P etry of People) 269
Virgianie Awbrey, Robert Smith, and Billy Richards

The Canadian Yational Eymz 363
Virginia iwbrey, Floreace MeClain, and Cherles HcEvers

The German Jational Hymn xxx
Kathryu Hifuner, Flore.ce HcClaln, and Robert Ashnrst

The Harp that once through Tama's Hall 209
Wiaifred Richards, Staaley Rupert, and Charles dcEvers

Rule Brita:.ia 88
Marguerite Watson, Harold Duckaer

The Girl 1 left Behind Me 207
Ksthry: Hifrer, Stailey Rupert, Cherles MeTvers

The Weariug of the Green 198
Virginla Awbrey, Hobert Saith, Charles scEvers

Yarkee Doodle %40
Virgicia Awbrey

Italiax -atiornal Song 374
Jaiice Colfman

Johu Anderson Ly Jo 173

Katheryno Hifner, Stanlsy Rupert, Dorothy cahrolau,
Charles lMcEvers

Killaroey 221
Wi.ifred Richards, Staniey Rupert, Charles leEvérs

4 Life on the Qcea. #ave 348
Winifred Richards, Charles licEvers, Starley Rupert

karseillsice 359

Kethryn Hifner, Stauley Rupert, Florence HeClain,
Charles icEvers, Robert Ashurst

Hinstrel Soy XxX
Marguerite Watsou, Billy Richards, Robert Suith
St. Patrick's Day 187

Juaaice Coffman, Billy Richarés



Ben Bolt 349
Wiaifred Richards, Stasley Ripert, Robert Ashurst
The Campbells are Couming 164

Kathryn Hifner, Billy Richards, Hobert Samith,
Harold Buckner
Drick to Me Only With Thine Eyes 133
Virginia #wbrey, Stanley Rupert, Robert Ashurst,
Dorothy Sahroian

Belgian mational Hymu 357
Warguerite Watson, Billy Richards, Robert Smith

We're Tenting Toalght 346
Virginie Awbrey, Charles lcEvers, Robert Ashurst

Sally in Our Alley 136
Virginiae Awbrey, Robert Smith

Over There TR

Winifred Richards

Over There

1. John:ie get your gun, get your guu, get your gun,
Take it on the run, o: the ruz, on the rung
Hear them calli:sg you a:d mej
Every so:n of Liberiy
Hurry right away, 20 delsy, go todsy,
dake your deddy glad, to have such a lad,
Tell your sweetheart rot to viue,
To be proud her boy's in line.

Refrala
Over there, Over there
Sei;d the word, send the word over thers,
That the boys (Yaiks) are couw.:g, the boys (Ya.ks) are comlng
The drums are rum-tumning everywhere
5o prepare, say a prayer,
Send the word, send the word to beware
#e'll be over, we're couiug over
And we won't come back 'til it's over, over thsre.

II. Johunie get your gun, get your gun, get your gun,

Johu:ile show the hun, you're a son-of-s-guij

Hoist the flag and let her {ly,

Like true heroes do or die;
Pack your little kit, show your grit, do your bit,
Soldiers to the ranks from the towis asd the tauks,
ake your mother proud of you,
And to liberty be true



Auld Lang Synue 185
Winifred Richards, Starley Rupert, Florence ¥eClain
Charles lcEvers, Lobert Ashurst, Dorothy Sohroian

Commi ttee Chairmen

Bouquets——Cene wyers, Kathrus Hiiner
Furnlture--Jacgueline Collias
Funech--Boys

Cookies—Girls

Programs--Eilce: Eoquette

Selection of dusie—Winifred Richarde
Clez..—up~-flobert Smith
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APPENDIX B

Superior Read-

irg Levyel
' Cather
' Clemens
' Steverson
' Galsworthy
! Dumas
' Hugo
' Wallzce
' Dickeas
Good Readiag ' Scott
Level ' Walpole
! Hewes Conrad
v Jordheff Thackeray
' Van Dize delvilie
! Bartlett fhharton
' Cooper Hardy
' Sabatiai J. Austen
' B.E. Aldrich Broute
' Pearl Bugk Deeping
' Suedeker G. Fliot
Interesti:gz and' London 5. Lewis
Barmless ' Ue La Roche
' Wodehouse Ferber
! lorris Couglas
' Richmoad Ellsberg
'} Rinehart #ilne
1 J. Linecoln dorrow
' J. Fox, Jr. Kipling
' Biggers Tarkington
' P. B. Eyna dasefield
Injurious to ' Terhune Doyle
Literary Taste ' Oppecheim H. G. Wells
Z. Grey Se E. Thite Verne
Curwood Alcott Barnes
Luatz Pease Horley
E. B. Wright Canfield
J. S« Porter ¥ill James
K. Porter Wren
. Heed 0. Heury
T. Beiley Wilder
kulford
Raiue
1 ¢. H. Aaddock, A Progres of Free Reading in Tenth Grade Liter-

al"u:e, 65.
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APPEIDIX C©

Tests 14 Literary I.lormation

Have you had projeets in concection with your high school
Engll.gh?

1. If s, please list briefly the types of projects that
these were.

2« In your estamation, ao these projects stiamulate
appreclation and understanding of literature?

Test 1

In the pareitheses before the gquotations in List C write the
number given the author of the quotatlon ia List 4. In the
perentheses after List C write the .uaber of the selection

in List B from which the guotation was teken. For instancs,
the first quotation i List C iz taken from Shaekespeare's "As
You Like It*, The nuzbsyr 15 is placed in the parectheses be-
fore the guotation and 21 in the parenthesges after the quota~
tion.

Jame of stidest

High School Town State
List & List C List B
Authors Quotations Selections
1. Bryant (15) "A11 the world's (21) 1. Vision of
a stage" Sir Lauzn-
fal
2. Buras {( ) "Take thy beak ( ) 2. Desertes
from out of my Village
heart, and teke
thy form from
off my door."
2. Byron { ) "Come and trip ( ) 3. Elegy iz a
i1t as ye go, Country
Oz the light Church—
fantagtic toe.™ yard
4. Coleridge ( ) "A Daniel come ( ) 4. Gettysburg
to judgment: Address

Yea a Daniel.®



5.

8.

Te

B

S.

10.

1z.

13.

Goldsmith

Gray

Holmes

Kipling

Lanier

Lizcoln

Longfellow

Lowell

Hilton

"The best laid schemes (
of mice and men gang
aft agley.”

"Archly the maiden {
spiled, &:d with eyes
overrun-ing with
laughter,

Said ig a tremalous
voice,

1%hy don't you speak
lor yourcelf, Joha?'"

981l mary a [lower is
boru to blush nnseen,
And waste its aweet~
nezg o2 the degert air."

"Who gives himzelf with (
his alms feeds three,
Himself, his hunger-
inp neighbor, and me."

"Lest we forget, lest (
we forget."

"Hater, water every- (
where
‘or aiy drop to drink."

YAnproach they grave (
like one that wraps

the drapery of his
coueh about him

And lles down to
pleasant dreaas.”

Mhe world will little (
aote dor locg rememnber
what we say here."

"Out of the hille of (
Habersham

Down the valleys of
Hall.®

) 5.

) 6.

) 7

) 9.

)10,

)1i.

)1z,

)18.

Julius
Cuesar

L'Allezro

Merchant
of Venics

“lles
Standish

O Captainl
My Captainl

Ode to a
dgylark

Prigoner
of Child-

ren

Rige of
the fn-
cieat Mar-
iner

Sno%
Bound



14, Poe

15. Shakespeare

16. Shelley

17. Teniysorn

18. Ghitma:

19. Whitcier

%alas for him who
never sees

The gtars shice
through the cypress
trees."

"y hair is grsy but
not with years."

"The ship has weath-
ered every wracz, the
prize »e zousht 1s
WOile "

"RB.iild thee :ore atately (

mansions, 0 oy soul

"The evlil that men do
lives ufter thea,
The good is oft in-
terred with their
bones, ™

"lail to thee, blithe
spirit,
EBird thou -ever wert.”

"1 come from haunts of
coot and hern,
I mske a sadde: sally."

(

(

(

14.

17.

18.

19.

2l.

85

Jong of
the

Chatta-
hooche

Thana-
topsis

The
Brook

The
Cham—
bered
Hauti-
lue

The
Raven

Repes—

glonal

Ag Tou
Like 1%



o

Tost LIV

A B

JTHOR OiE WORK HALF CE TURY
DURIG WHICH
AUTHOR WROTE

1, Herk Twai-

2+ penser

3. BScott

4. George Fliot

5. Frauklin

8. Goldemith

7. JShekespesre

8. Tenuyson

9. Samuel Joh..sou

10. Chaucer

11. Hacaulay

12, Harlowe

12. Pope

14. Thomas Hardy

15. Wordsworth

18. Irving

17. ¥#illiem Gilmore Simms
18. Steve:sor

18, Swift

20- BY‘!‘O'-

1 W. Vaughas, Articulation in English Between High School end
College, 55 fi.
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