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AN ANALYSIS OF THE DUTIES AND RESPONSIBILITIES OF THE

CALIFORNIA ELEMENTARY SCHOOL VICE-PRINCIPAL

Abstract of Dissertation

PURPCSE: The purpose of this study was to determine California ele-
mentary vice principals' percepticns of the actual time allocated to
their duties, the time that should be given to their duties, and their
level of responsibility for each of their activities.

POPULATION: The study was limited to full-time California vice-princi-
pals whose work was confined to one schecol with no other vice-principals
assigned and with a grade organization of kindergarten through six.

One hundred and twenty-eight vico—principalu (66.0 percent) returned
completed questionnaires out of the state's one hundred and ninety-

four vice-principals.

PROCEDURES: The primary source of data was a questionnaire distributed
during the Fall of 1974. Five major duty areas composing twenty-eight
administrative activities of the vice-principal were compared for actual
time and ideal time relationships and differences. Statistical treat-
ment of the data was accomplished through the use of means, percentages,
graphs, and t-tests. Secondary sources included related studies, text-
books, and professional publications.

FINDINGS: Some of the major findings were:

1. An analysis of the mean rankings of the actual time and the ideal
time allocated by vice-principals to 28 activities revealed 19
activities with significant differences at cr helow the .05 level.

2. The majority of vice-principals were found to have a shared level
of responsibility with the principal for 26 of the 27 activities.

3. An analysis of the mean percentages cf the actusl time and ideal
time aliocated by vice-principals to the five major duty areas of
Administration, Community-School Relations, Prcofessicnal Leadership,
Pupil Personnel, and Supervision revealed:

a. no significani: differencas for the major duties of Adminis-
tration and Supervision;

b. significantly less time was presently being given to the major
duties of Community-Schoel Relations and Professional Leader-
ship than was considersed desirable for the most efficient
total school prcgram;

c. significantly more time was presently being given to the major
duty c¢f Pupil Personnel than was conSLde"ed desirable for the
most efficient total school program.

CONCLUSTIONS: Some of the major conclusions were:

1. Factors that gencrally determine the assignment of a vice-principal
to a K-6 elementary school in California are
a. large pupil enrollment;
b. school neighborhood econom ically below average;
c. a combination of large schools and low economic areas.

2. The actu2l time allOCdted to major duties ana activites by vice-

rincipals differs substantially from the time that should be given

in ordey o provide for cthe most efficient total school program.

ICATIONS FOR FURTHER STUDY: Some of the major r
principals should have a shared level of reqpc
tha principal for all mzjor duties and activities p
in irJa] .
2 VlC“'prJnulpaLS shculd give decreased time to the major duty of
Pupil Personnel.

mendations are:
sibility with
erformed hy Lhe

RE‘COU‘"

3. -principals should give increased time to tha major duties cf
mmunity-Schcol Relations and Professional Leadership.
4. » vice-principal should be provided with adeguate trained and

paid clerical assistance.

degquate supcrvisory assistance for hall,yard, d cafeteria duty
honld be provided in corder to fres the vaice-princiapl for more
important duties and activites. .
Adequate administrative and counseling personnel should be provided
56 that the vice-principal is akle to functicr effect in all
major arzas of school administration.
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Chapter 1
INTRODUCTION TO THE STUDY
INTRODUCTION

In 1958 Edmund Adams reported that the assistant

elementary

e

school principal's positicn was essentially a new and unexplored con-

cern of education. ! By 1970 Hencley, McCleary, and McGrath noted

that in large el mentary sbhools, positions such as assistant principal,

administrative assistanﬁ, coordinator, and director were provided in

addition to that of the principal.2 In the same year Faber and Shearron

cited a trend towards increased employment of an assistant

administrator

in elementary schools, perticulariy in the larger schoois in metropolitan

areas. This additional eaminisirator was usually celled the assistant

principal, but wes sometimes referrvad to by other titles

principal. They also steted that a commonly accepted job

for fhe assistant principal was 1acking.3 The absence of i

such as vic

regarding the assistant principelship was also a concern of David Austin

two years l1ater, when he referred to tha position as ill-defined even in

Edmund Buvrke Adams, "An Analysis of the Position of Elementary
School Assistant Principal" (unpublished Dectoral dissertat
Universitly of Southern California, 1958), p. 1

Stephon P. Hencley, Lsoyd £ M(C1~a?v and
l

1 v—l
e il
t'l!y i( 00 ‘ | f '\I 'Fa].}h D ( ‘“ l\! \0’ U")Od A

3

McGrath, The
and Compa

Charles F. Faber and Gilbert F. Sheavrron, Elementary School

p=14
Administration; Theory and Practice (New York: Holt, “Hinenart and

Winston, Inc., 1970}, p. o850,
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2
the best professional literature and often not officiaily recognized by
state certifying agencies. Nowhere, he ccntended, was there a dependable
list of those who serve in this position, let alcne their number, their
salaries, their duties.?

During the summer of 1974 the writer conducted a search to
identify and Tocate all persons holding the position ¢f assistant prin-
cipal or vice;principal in California's elementary schools. Nine hundred
and seven persons were found te be serving in this capacity among the
state's 4,244 elementary schools. These figures indicatad that approx-
imately 20 percent of California's elementary schocls employed either
full-time or teaching vice-principals. It was also discovered that
the majerity of these position holders were identified by the title of
vice-principal as opposed to assistant principal. A regional preference
for the title vice-principal was also noted earlier in a 1969 nation-
wide survey of the elementary school assistant principalship conducted
by the National Education Association (NEA). Thay reportedlthat the
title vice~-principal was more likely to be used in the West, whereas
the title assistant principal was in use by 79 percent to 90 percent of
the position holders in the other three regions of the United States.?

Even with the impressive number of vice-principals already
assigned to eiementary schools in California it is expected that the

number of these positions, on a national Tevel, will increase markedly

%pavid B. Austin, "The Assistant Principal-What Does He Do?"
Theory Intc Fractice (February, 1972). p. €8.

National Association of Elementary School Principals, The

_ Assistant Principalship in Public Elementary Schools-1963 A Research

Study (Washington: National Lducation Asscciation, 1969}, pp. 9-10.

T ————




in the years ahead.6 This growing need may be attributed to a number
of larger school centers, culturally disadvantaged school neighborhoods,
increased conceyn about community and social problems, adaptation to
technological change, introduction of new instructional concepts,
teacher militancy, and a host of other problems which have increased the
importance and complexity of elementary school administration. Some
authorities fée1 that any school with over 200 pupils should provide
at least part-time assistance to the principal and that in a school
of over 700 pupils more than one full-time assistant to the principal
is necessary.7

In addition to the increasing need to assign more than one
administrator to an elementary school there is the the benefit of having
the position serve as a training ground for future principals. Robert
Englert address=d this cencern when he outlined the general areas of
preparation of the elemsntary school principai: "He must have a period
of internship as an assistant priacipal. This experience will provide
him an onnortunity to gain knowledge and practical experience before an
appointment to a principa]ship.”B Hackman agreed that the use of the

position of assistant principal as & means for training future principals

had much merit. He commented: "In-service training and graduate courses,

while valuable in themselves, just cannot convey learning in the same

5]

6Faber, op. eit.s p. 254%.

7Roa]d F. Campbell, John E. Corbally, Jr., and John A. Ramseyer,
Introduction to Educational Administration, 3d ed. (Bosten: Allyn and
Bacon, [nc., 1966}, pu 4034

Boobert Englert, "Selaction and In-Service Develcpment,” The
National Efementarv Principal, 42:40, February, 1963,

s
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general way.“g Nine years later, Cantley, in a study on the role of the
assistant principal in Caiifcrnie junior high J-noa1s, cencluded that
the assistant principalship was the proper training position for the

scheol principalship.]o
IMPORTANCE OF THE STUDY

Though numerous research studies have attempted to define the
duties and responsibilities of the elementary principal, how he spends
his time on the job, and his estimations of the ideal distribution of
time, no comprehensive studies relating épecifica]]y to the position
of the elementary vice-principal in California are to be found. In
addition, very 1ittle informaticn is available, at lccal, state and
national levels relative to theAactual or desirable ro]e»of the vice-
principal in an elementary school. In this regard Otto and Sanders are
cenvinced that the elemsntary school administrative and leadership
function is understaffed at present in most systems but that comprehen-
sive research could establish a scientific basa for changes in the
'Future.H A greater undersianding of the dutiss and levels of

responsibilities of the elementary schcol vice-principalship would help

to professionalize the position, as well as provide administrator

9Thomas Hackman, "The Assistant's Role," The Naetional Elementary

Principal, 42:39, February, 1963.

10ryce Allen Cantley Jr., "The Role of the Assistant Principal

in California Junior High S»hOO]: (unpublished Doctoral dissertation,
University of Southern California, 1972), p. 149,
11

"Henpry J. Otto and Cavid €. Sanders, Flementary School

._.i,.. ‘
-1
-

Urganization and Administration (New York: Applefon-Century-Crofts, Inc.,
6

e




5
training insfitutions, school boards, superintendents, personnel admin-
istrators, eiementary school principals, and vice-principals with much
needed knowledge with which to improve the training and selection of
candidates, evaluate and improve the effectiveness of those already in
the position, and assist the principal in his efforts to improve the

school's educational program.
THE PROBLEM

Statement of the Problem

Thera has been a serious lack of published knowledge pertaining
to the administrative duties, activities, and responsibilities performed
by elementary schcol vice-principals. In an effort to contribute fo
the better understaading of this increasingly important position in
California's elementary schools the major objectives df this study were
to determine the vice-principals' percegtions of the actual time
allocated to their duties, the time that should ideally be given to their
auties, and their level of responsibility for each of their activities.
More specifically the study sought to:

1. review the literature related to the duties and responsi-

bilities of elementary school vice-principals

2. identify specific characteristics of the vice-principais
and the schools in which they work
3. identify vice-principals' perceptions of any relationship

between duties and responsibilities of vice-principals
and selected personal and scneol factors, including sex,
experience, and socioeconomic compesition of the school

neighbasrhoed




4. ddentify vice-principals' perceptions of the actual tine
they give to various administrative duties and activiiies

5. fidentify vice-principals' perceptions of the time they
should ideally give to varicus administrative duties and
activities in order to provide for the most efficient
total school program

t. identify vice-principals' perceptions of their present.
level of responsibility for carrying out administrative
activities

/. compare the actual time and ideal time vice-principals
give to various administrative duties and activities for

relationships and differences

Fhis study was limited to fuli-time California vice-principals
witose work was confined to one school with no other vice-princinals

L

assigned and with a grade organization of kindergarten through six.

Definitions

For the purposes of this study the following terms were defined
as:

Vice-principal. Vice-principal is synonymous with assistant

principal: an admiristrative officer who assists the princinal of the
school and whoese specific powers and duties vary according to the local

situation. !¢

n "
]‘Cartev Y. Good and Winifred R, Markel,
Education, 3d ed., {(Hew York: MoGraw-iiil, 1873),
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Elementary school. A school whose ¢rganizaticen is any combina-

tion of grades kindergarten through eight (schoois with a grade
organization of kindergarten through six are the subject of this study).

Perceptions. Those insights, impressions, and judgements‘held
as a resuit of experience and training.

Major administrative duties. The broad areas of Administration,

Community-School Relations, Professional Leadership, Pupil Personnel,

and Supervision.

Activities. Tasks within each of the five major administrative
duty areas, such as pupil discipline, clerical, in-service training, and

attendance procedures.

Responsibility. The Tevel of cbligation the administrator has
for a specific activity. For the purposes of this study the levels of

responsibility are categorized as total, shared, and none and are

2

wl

dafined in Chapter 3.
lIdeal. The amount of time the vice-principal perceives he
should assume for a major administrative duty or activity in order to
provide the most efficient total school program.
Actual. The amount of time and level of resporisibility the
vice-prihcipa1 perceives he presently assumes for-a majer administrative

duty or activity.

A review of the literature and research was undertaken. A data
gathering instrument (questionnaire) was developed as a result of this
investigation. The instrument was examined for congruency, clarity,

and case of completion by elementary school administrators, research

-
(o]




personnel, and the candidate's doctoral committee. The modified : =
instrument was then mailed to all members of the study's population. e
Two follow-up mailings were made at two and one-half week intervals
soliciting the completion and return of questionnaires not yet received ——
by the researcher.

Data frcm returned questicnnaires were keypunched onto IBM cards

and submitted to computer tabulation and analysis. These findings

e

together with data describing the school, and the personal character-

istics of the vice-principal are reported in Chapters 3 and 4. Chapter

e

5 summarizes and analyzes the findings, states conclusions, and offers
b g

recommendations.

Organization of the Study

Chapter 1 includes an introduction to the study, the importance 4;7W44*"4f
of the study, the statement of the problem, limitations, defih{tions, B
procedures, and the organization of the study..

Chapter 2 reports the literature and research related to the
duties and responsibilities of the elementary school vice;principalship.

Chapter 3 describes the methods used to ideﬁtify and locate - —
vicé—principd]s? the development of the data gathering instrument, and
the descriptive characteristics of the vice-principals and the schools =
in which they work.

Chapter 4 reports findings related to the vice-principals' level —_—
of responsibility, and compariscns between the actual and ideal time
distributions given to major administrative duties and activities.

Chapter 5 contains an analysis and summary of the findings,

conclusions, and reconmendations.




Chapter 2
A REVIEW OF RELATED LITERATURE

A review of books, professional journals, periodicals, and
studies relative tc the development of the elementary school vice-
principalship has been made to provide é better understanding of the
positicn. This chapter is designed to present the reader with a
chronological review of the historical development cf the elementary
vice-principal up to the présent study. Since the duties and responsi-
bilities of the vice-principal, indeed the position itself, have been
generally related to the principal's inability to meet increased demands
ime,occasional reference will be made concerning the development

on hi

=5
(92
ct
=

of the 2lementary school principalship.!
BEFORE 1900

The earliest use of a vice-principal appears to have taken place
at Boston in 1849. Prior to this time Boston had two types of schools,
one under a writing master and cne under a grammar master. Wnen tnese
schools were paired and placed in thz same buildiﬁg a situation was
created resulting in two masters with divided and equal aithority

overning the same school site. After years of dissension it was dacided
g A

Jacobson, James D. Logsdon, and Robert R. Wiegman, The
: New Perspectives {Englewcod Cliffs, N.J.: Prentice-Hall,

20,

re crm———



10
by the local board that the grammar teacher should be the master ahd the
writing teacher should be the sub—master.2

Whiie reporting on the status of the principaiship in large
cities during the mid-eighteen hundreds, Paul R. Pierce referred to a
hierarchy within the school's administrative structure as follows: (1)
teaching male principal was the controlling head of the school; (2)
female and primary departments had women principals under the direction
of the male principa1.3 .

Jacobson, Logsdon, and Wiegman reported that as early as 1857 the
‘principais in some of the schools in Boston were relieved of their
teaching duties for part of each day and in other schocls one or two half
days a week by a teacher known as the head assistant. It was also men-
tionad that other cities employed similar plans td free the principal fov

~

the performance of his newly emerging administrative and supervisory

duties.”
The next reference to the assistant's posi'ion was made by
superintendent Denmar of San Francisce in his annual report during 13¢0:
Greater responsibility should devolve upon the Principal of the

Primary Department. The classes should be so arvanged, that each
Principal could place her own divisicn in charge of one of her

)

= “ N

o Sy ! : 4 =
assistants while she is visiting and superintencinq gthe whole school.”?

“ational
nt Principal
dashington:

aul R. Pierce, The OW1g’n and Development
hip (Chicago: University Chicagu Fress

ln

Principa::

- 1935

N

Jacchsen, Logsdon, and Wiegman, cp. cit., pp. 30-31.

5‘: i 0

S b

Yeartook of the

e Elementary School Principaiship,” Seventh Yes
ent of Elementary School Pr1n(1,41 Va(. Vis, No. 3 'wﬂ<w*njt0n
9.C.: National Education Association, 192
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Four years later, in 1864, San Francisco's superintendent Tait
reported on the growing need to free the master of large schools from
teaching and routine duties:

The greatest improvement, however, of which all of our large
schools, with a single exception--the Denman School--are susceptible,
is a provision for thorough and practical supervision of their
classes by the Grammar Masters. In Hew York the iasters are entirely
relieved of the charge of any one class, so that thay may attend to
the general interests of the school; and in Boston the tMaster has a
snecial assistant who has charge of the school records and of the
Master's division when the supervision of the lower division renders
his absence necessary. Our Grammar Masters are expected to prepare
annuaily a class of forty pupils for promotion to the High Schools,
and still find time to supaerintend the instruction given in all the
classas of the school and attend to all matters of discipline. The
Masters realizing the impossitiiity of performing all these duties,
attend to the wants of their own class, settle all cases of dis-
cipline for the school and then, having but 1ittle or no leisure,
they often perforce leave their assistants dependent on their
individual resources.b

The first mention of the assistant or vice-principal assuming all
or the mejor portion of the principail's duties was made by the Boston
superintendent John D. Philbrick, in 1867, when he stated that "every
head assistant should be capable of handling the mester's work during
his absence."’

Records of the Baltimore schools show that vice-principals were
first assigned exclusively tc the English-German schools in 1895, The
pecsition was gradually extended to other schools.. The vice-principals
were teaching vice-principals who were considered assistants to the
principal. Their duties tended to be in the areas of pupil accounting
and maintenance of records. In 1908 the duties of the vice-principai

were broadenad by a statement in the directory of the Baltimore public

6Ibid., pp. 153-64.

TNational Association of Eiementary School Principals, loc. cit.

Sk Lt
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schools which said: "The vice-principal shail perform such other duties
in addition to regular class instruction as may from time to time be
delegated to them by the principa1."8

It may be summarized that the role of the assistant principal
was created by increased demands placed on the time of builiding princi-
pals. Even though the schools of the period were purely academic, school
populaticns increased following the Civil War and the concept of public
education enjoyed growing acceptance.9 The duties of the vice-principal
or head assistant appeared to have consisted of a regular teaching
assignment plus relieving the master of His classes and routine clerical

work in order that he be free to visit classrooms and supervise the

instructional program.
1900 TO 1949

After 1900 the size of urban elementary schools continued to grow.

This was paralleled by the increased appointment of head teacher assistants

and ass t principals. In spite of their growing number Tittle effort

pau'}

CL'

st

appears to have teen made to define the duties and responsibilities of

10

€

these assistants. An apparent reference to the pesition was made by

Frank MchMurry in 1913. He suggested that the duties of the principal be
divided into three groups: (1) thoze that were nurely clerical, (2)

those that concerred instruction more or lass but that largely concerned

Bk A - : ’ il

“Virgil Sydney Hollis, "Elementary
Vica-Principals" (unpublished Doctoral disser
1952), p. 296.

""\/‘)

hoals With and Without

1, Stanford University,
G 5 ' b R L y X
““The Elementary School Principalship,” op. ¢it., p. 165,

10National Association of Elementary School Principals, op.
Gk s B 0L
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routine, and (3) those that required the technical ability of the educa-
tional specialist. He further suggested that the principal delegate
duties of the first two types to miror officials and concern himself
primarily with those of the third group.il

Harcld Rugg reported, during this period, "that progress had been

made toward making the position of principal a professional one with the
potential fer improving the educational efficiency of the schcols." The
schools, however, were described as still aloof from the community and
subject—center‘ed.]2

During the early 1920's ETllwood Cubberley stressed the importance

of supervision by administrators and the need to free principals from
clerical duties so that they could devote a greater percentage of their
time - to the supervision of instruction and assune é larger responsihility
for the orogress of their students:

Viewad from the standpoint of educational efficiency alane, a
goad school principal 4hou1d pay for his services by reason of more
economical progress of the children through the grades. The
acceleration ought to be greater ana retardation less by reason of

c
re scientific placement of pupi The few comparative studies
ich have been made show that this is the case.13

:
TIC

wh

McClure conducted a survey, in 1921, of fifteen professors of
education concerning tha jdeal functions of the principal and found that

stupervision of instruction was given the highest median percent of time

]1rrank M. McMurry, Elementary School Standards (New York:
World Beok Co. 1Q13), De 2105

l“Harﬁud Rugg, Foundations for fmerican fducation (New York:
Worid Bouk Co., 1947), p. 523.
‘T1wood P. Cubberley, The Principal and His School (Boston:

Hougnton Miffiin Co., 1“&.;, A B

————————
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(40 percent) and ranked first in importance by the respondents (Table
1).14 '

Table 1*

Judgment of Fifteen Professors of Education Regarding
the Function of the Principal, 1921

Function Median Rank Range

percentaga of in
of time importance percent
spent
Supervision of Instruction 40 1 25-65
Administrative Duties 20 2 10-40
Community Leadership 15 3 10-25
Professional Study 11 "4 5-30
5 0-20

JTevical Work 10

*Jource: Eliwood P. Cubberley, The Principal and His School,

p. 43.

In contrast to these findings a 1920 survey reported by Cubberly
regarding the rules and regulations coverning principals in thirty
selected American cities indicated a dichotomy between the principal's

actual and ideal functions (Table 2).15

In a February 1922 issue of the Bulletin, which later became the

National Elementary Principal, a summary of an article by Los Angales

superintendent Susan M. Dorsey reported that Newark, New Jersey,was

appointing vice-principals "with the thought that this vice-principal do

supervising work to a great extent or rather that this vice-principal will

141p44. 151hid.




15
rescue supervisory work from the oblivion into which it had fallen."
John L. Bracken, editor of the periodical and secretary of the National
Association of Elementary School Principals, viewed the assignment of
supervisory functions to vice-principals with some alarm and expreésed
the thought that principals would generally prefer to delegate the routine

work while carrying out the supervision of instruction themselves. 10

Table 2%

Tabulation of Principals' Duties in Thirty
Selected American Cities, 1920

Type of duty No. of

Total no.
different of rules
requirements pertaining
to duties
Clerical Duties : 15. 101
Routine Relating to Building and Equipment 27 A
Routine Relating to Personnel 28 £
Discipline i 6 12
Teaching Duties 1 9
Supervisory Duties (vague general statement) 2 42
Supervisory Duties (specific statement) 6 52

*Source: Ellwood P. Cubberley, The Principal and His School,

p. 43.

A 1923 survey of eighty-three large city school systems conducted

by the National Education Association's Department of Elementary School

oNational Association of Elementary School Principals, op. cit.,

T —Tm E
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Principals reported that only thjirty-seven of these communities had

assistant principals in their schools. These assistants operated under

the following titles: head téaéﬁer;(6); vice-principal (9), assistant
principal {19), and miscellaneous {3). Their duties were found to be
pooriy detfined and dispersed widely over regular classroom teaching,
administration, and supervision.]7

In a 1924 Master's study Esther Schroeder reported that forty-one
of eighty-five cities with a population over 250,000 employed assistant
principals in some elementary schoois. Though few superintendents and
principals returned completed questionnairas she concluded that: (1)
assistant principals were seldom given duties in the areas of community
Teadership, professional growth, and supervision, (2) their functicns
were determined primarily by the principal, (3) duties varied widely
among the different school systems, and (4) the positicn was one essen-
tially basad on relieving the principal of routire duties so that he
could supervise the instructional program. Her recommendations suggested
that: (1) a clerk be hired to do routine work, (2) the assistant
principal be assigned supervisory and administrative duties o dignify
the position and make it truly professional, and (3) the emghasis should
be redirected towards making the assistant principalshin a training
ground for the principa1sh1p.]8

A breakdown of the duties performed by assistant principals

171bid.

s ther Schroeder, "The Status of the Assistant Principal in
the Elementary School: irn the Fourth Yearbook, Department of Elementary
School Principals, The Nationai Education Asscciation (Washington, D.C.:
National tducation Association, 1925), pp. 38Y-40Q.
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participating in the Schroeder study imay be seen in Table 3. The variety
of duties assigned to the position reflected a wide raﬁge of thought
regarding the role of the assistant principal. In some instances they
performed cierical duties tc the exclusion of administrative and super-
visory duties. Some handled minor disciplinary cases, met with visiting
parents, and made school and community surveys. Others conducted the
testing progrém and class reoroganization. Almost all taught reguiar
classes and served as acting principal during his absence. 19

During this perijoc the emergence of a growing professionalism
among school administrators was being addressed by Cubberley. He noted
that as part of this movement comiunity relations was now one of the four
major functions of the principal. Under this heading he included admin-
istrative responsibilities for: "school entertainmenfs, qth]etic
activities, youth organizations, the parent-teacher association, important
civic movements, and assisting the community in the intelligent, wider use
of the school p]ant."20

It may be assdmed_that the expanded concept of the principalship,
with its new duties and responsibilities, particularly in Targe urban
schools, contributed to the trend of adding a vice-principal to the

elementary school staff. With this thought in mind the Fourth Yearbook

of the Department of Elementary School Principals of the Rational

Education Association contained the foliowing refarence:

As the task of supervision constitutes the chief function of
the principal, administrative duties should be taken care of in
such a way as to allow time and oppcrtunity for the principal to
supervise instruction given in the classrcom. The best means of
carrying out this fundamental principie is to place an executive

= v . o PTT Ly -
19schroeder, Ibid., p. 398. cUCubberley, op. cit., p. 44.

B i T e




Table 3*

Duties of the Assistant Principal, 1924

18

A.

(]

Teaching

of responses

™)
> SRE PR g,

14.25 hours

of responses

Iuooowm

=
1.00 hours

—
-

of responses

Hours per vieek No.
26 - 30
21 - 25
16 - 20
11 - 15
6 - 10
0- 5
Total
Median
Supervision Hours pzar week No.
13 - 15
10 - 12
7- 9
4 - &
¢ - 3
Total
Median
Acministration Hours per week No.
16 - 20
11 - 15
6 - 10
Q=5
Total
Median

Community Leadership
assistance was given to the
principal at PTA meetings.

Promction of
Professional Growth

+ 00| P — —

.50 hours

Four responses only, indicating

Four respondents indicated that
they assisted the principal in

teachers' meetings, ore arranged
the program for the meeting, one

presided in the principai's

absence from teachers' wmeetings,
and one held conferences with

teachers supervised.
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Table 3 (continued)

Duties of the Assistant Principal, 1924

F. Clerical Work Hours per week No. of responses
13 - 15 11
10 - 12 1
7- 9 1
4 - 6 1
0-3 N
’ Total 21

Median 12.64 hours

G. Other Work Not Included 7 No. of responses

Supervision of yard

Supervision of pupils during intermission 1
In charge of athletics

OuP41s' parties

Pup1]s organizations

Assigning duties to teachers

NWWNO O

Source:  “"Assistants of the Supervising Principal” in Ibid.,

secretary in the principal's office, to have a vice-principal, and
to delegate certain duties to others.Zl

.

A similar reference was contained in the Seventh Yearbook of the

Department of Elementary School Principais:

Circumstances freauentiy force elementary school principals to
devote time to duties wnich could be performed by ersons with less
training. Superintendents have sought to correc th1f situation
by providing principals with vice-principals or xsoistant. to the
principal and office clerks.22

2lpds L, Bailey, "The Principalship as an Administrative Office"
in.the Fourth Yearbook, Department of Elementary School Princinals,
National Educ at.on Association {Washington, D.C.: National Education
Association, 1925), p. 386.

22upsq 'sianL= of the Supervising Principai.,” Seventh Yearbook
f the Department of Elementary School ”rlPL1pd* Vo j 1
|

i
\ ‘
dashington, D.0.: Naticnal Fducation 'nSCu.dtiCﬂ. 197

/\}’3

£
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A year earlier, in 1927, William Cook commented that -in comunities of

less than 100,C00 population few vice-principals were to be found. He
concluded that as demands on the principal's time continued to increase
small cities would do well to improve their educational efficiency by ——

adding vice-principals to their larger schools.23

As the vice-principal came to be recognized as providing the

means for freeing principals to concentrate on the supervision of —

ey

instruction and community leadership superintendents became faced with
the problem of deciding the school size which justified the assignment
of a vice-principal. Schroeder stated that:
In a small school one person might easily carry out a complete :
supervisory program. In such a school an assistant principal would e =
be unnecessary....In a large school, the number of classes or i
variety of work might render it impossible for cne person to super-
vise the teﬂching effectiveiy. Here an assistant principal would ,
nrove erxpedient.2d ; —
A study of the status of vice-principals in 1927 found that the -
median schocl with one vice-principal had an enrollment of about 740
pupils (Table 4). The major portion of the vice-principal's time, how-
ever, was given to teaching followed by clerical work. A comparison of =

time spent by vice-principals, teaching principals, and supervising

rincipals shows that teachin rincipals gave more time to supervision
g

and 1ess to administration and clerical work than vice-principals

(Table 5). Of the 576 schools contacted 128 schools, 22.2 percent, had

the position of assistant principal.2® In a survey of the Sacramento, ‘ =———

234i1viam A. Cook, "An uncapitalized Opportunity in Education,”
Journel of Educational Method, 7:70-75, November, 1927.

2Zéschroader, op. cit., p. 397.

B s : s PP pap L X
edupssistants of the Supervising-Principal,” op. cit., p. 256,




Table 4*

Number of Assistant Principals in Schools Under Supervising Principals

Number of Enrollment of school

assistant

principals 100-499 5¢0-899 900-1299 1300-1699 1700-2099 2100 Over Total
i 14 55 24 4 4 i 102
2 5 6 4 0 0 c 15
3 0 3 > 2 0 0 8
4 0 d 0 1 0 0 1
‘5 C ¢ 0 0 1 0 1
5 C ' C 0 0 1 0 1

Total 19 64 31 . 7 6 1 128

Percent 10.6 | 22.8 83.7 45.8 : 100.0 100.0 22.2

*Source: "Assistants of the Supervising Principal," Seventh Yearbook of the Department of

Fiementary School Principals, Vol. VII, No. 3 (Waskington, D.C.: National Education Association,

1928), p. 256.
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Table 5*

Comparison of the Average Percent of Time Given by Assistant Principals, Teaching
’rincipals, and Supervising Principals to Certain General Duties

Type of position Supervision Administration Teaching Clerical Miscellaneous Total
Assistant 5.11 10.40 67.02 12.13 5.35 100.01
Teaching 9.89 9.73 65.39 8.99 6.14 100.19
Supervising 33.94 30.02 4.38 18.94 13.45 100.53

*Source: "Assistants to tne Supervising Principai," Seventh Yearbook of the Department of
Eiementary Schosl Principals, Vol. VII, No. 3 (Washington, D.C.: National Education Association,
1928), p. 256.
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California school district, a year later, Sears reported that only one of

fifteen elementary schools had a v1ce~principa1.25

The Seventh Yearbook of the Department of Elementary School

Principals concluded its report on the vice-principal by assigning three
classifications to the position:

1. those doing chiefly supervisory work with some duties in
adininistration

2. those engaged chiefly in administration with some duties
of a supervisory and clerical nature

3. those giving most of their time to teaching, but with
adninistrative and clerical responsibilities2?

Concern was aiso expressed that two extreme possibilities might
occur: (1) principals would give all supervisory respensibilities to.
the vice-principal and do only routine duties; or (2) the principal would
not assign worthwhile duties to the vice-pm’ncipa].28 Ref1ecting this
apprehension the report recommended that the two most important purposes
of the vice-principal included:

1. the assisting of the principal in order that certain
tunctions of the elementary school might be perforimed effectively

2. the provision of a means for the in-service training of
future principals29d

Rugg stated that the schools of the 1920's were being transformed
into community centers. Extra curricular activities were beginning to

take their place in the school pregram thcugh the subject-centered

¢bJasse B. Sears, Sacramento School Survey (Sacramento, Calif.:
Sscramento Board of Education, 1928), p. 572.

2 A . ; . 5 . .
27vAssistants of the Supervising Principals," loc. cit.

e s o Jo ki ior
£3ihid., p. 253. 291bid., p. 93.
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curriculum was still very much in vogue.30 With the arrival of the
1230's a new era opened in elementary education. Commﬁnity influences
plus advancement in the study of child growih and development and the
emergence of many progressive educaticn theories led to changes in the
curriculum.3! Revision took on many forms; new courses of study were
added to the existing program, others were unified and reorganized, and
new methods df evaluating and reporting student progress vere introduced.
Course offerings in the areas of safety, conservation, Teisure-time
activities, vocational, and avocational education became an accepted part
of the curriculum. Relatedly, the principal now served as a motivating
force, implemanting and evaluating the school's program in terms of the
nesds of the child and society.32

Little attenticn appears to have been given tb the office of the
elementary school vice-principal during the 1930's. Only a few references
in journals concerning the position were found by the researchser. Perhaps
this inattention to the vice—principafship was due to the economic
conditions cf the perfod and the preoccupaticn writers on school adminis-
tration had with th2 introduction and eveluation of aducational reforms.

Edmund Adams reported on two articles describing the duties of

the vice-principal found in the 1932 issue of the Balfimore Bulletin of

of Education. E1la Beail reported that her duties as a vice-principal
inveived classroom supervision, organization of the testing program, some

some administrative duties, and part-tiine teaching. Louise Carper

5 x : :
MERUGT - 0ps . €18, , D. 635, 3Mhid., p. 369,

32wa1ter S. Monroe, "Elementarv Education 1. Development, Scope,
and Status," Encyclopedia of Educational Research (New York: The
MacMillan Co., 1950), p. 358.
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advocated the rotation of supervisory and edministrative duties.33
Additioral references concerning the duties of the vice-principai

during this period were located in the Ninth and Tenth Yearbooks of the

Department of Elementary School Principals. Munn stated that in Detroit

assistant principals were used to relieve principals of routine clerical
and administrative duties.3* Katz indicated that assistant principals
played a major role in the supervision c¢f instruction in Buffalo's
schools. 35 Possibly because of concern for the Tatter situation Taylor
cautioned that "additional assistance should be considered as an aid to
the principal and not the means for relieving him of responsibility."36
In 1240 Helen Wilson conducted a study of New York City

assistants-to-the-principal. According to Adams her 1nvestigatioh
revorted six hundred and nine pérsons assigned to the position three
hundred and fifty nine of whom worked in schools with over thirty-five
teachars. Their dutiss covered the full range of those performed by the
Aprincipa?,a?though in some cases, a heavy clerical Tcad was being
carried.3’ Wilson's findings showed that the assistant-to-the-principal
often assumed the responsibilities for the selaction, cordering. reception,

and distribution of supplies and also for Tibrary books and textbooks.

33t diund Burke Adams, "An Analysis of the Position of Elementary
Schioel Assistant Principal® (unpublished Doctoral dissertation,
University of Southern California, 1958), p. 41

34“The Principal and Supervision," Tenth Yearbook of the
Department of Elementary School Principals, Vol. X, No. 3 (Mashington,
D.C.: National tducation Association, 1931), pp. 278-89.

35uThe Principal and Administration," Ninth Yearbook of the
Department of Elementary School Principals, Voi. IX, No. 3 (Washington,
D.C.: Naticnal Education Association, 1930), pp. 217-21.

3{)" s Lo % By o 37 i . 9
Iide, pp. 2175215 R (T T T, T T
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Supervisory fesponsibilities included observations, conferences, demon-
strations, and curriculum construction. Additional duties were testing,
discipline, scheduling, and contact with social agencies.38 Wilson
recommended a more uniform procedure for assigning responsibilitiés to
the position, that more adequate office space be provided, and greater
professional recognition be given to the post.39

The following year George Kyte reported that assistant principals
tended to be appointed in Targe schools or where the supervising princi-
pal has charge of two or more buildings. He also noted that in extremely
large schools it was not unusual to find.two or more fuil-time assistant
principals assigned‘to the office.40. Kyte suggested that all of the
major duties of the elementary school principal be included in the
assistant principal's assignment.which he recommenced be.modified from
time o time so as to provide the assistant principal with a full range
0f administrative sxperiences.4] He also proposed that the assistant
perfect sikilis in the areas of supervision, administration, public
relations, and office management, and that thz following specific duties
pe made a part of the assignment:

1. dinspection of the school plant

r~o

supervisory visits

3. supervisory conferences

.
—

parent conferences

3®ipid., p. 40. 391bid., p. 22.

*0george €. Kyte, The Principal at Work (New York: Ginn and Co.,
10411, p. 22930

Mibid., p. 397.




5. pupil counseling

6. discipline

7. organizing and scheduling

8. supervision of pupil activities42

During the war yesars 1ittle attention was given to the elementary
vice-principalship. In 1945 references to the position again appeared

in the literature. Henry Otto stated in his book Organizational and

Acdministrative Practices in Elementary Schools in the United States that:

The duties most commonly given to these assistant principals in
the elementary schools were the administration of attendance,
discipline, office management, maintenance of records and reports
as well as responsibility for extra-curricular activities, guidance
and some supervision.43

>

Also the Twenty-Seventh Yearbook of the Department of Elementary Scheol

Principals reported that in 1945 the San Francisco school system utilized
the vice-principal as a planner between elementary and junior high schools,
to counsel and test children, to group children for educational adjustment,
to enlist the aid of public and private agencies for the protection and
welfare of children, a supervisor of the traffic patrol, to lccate com-
munity resources for recreation, to hold conferences with the nurse and
staff of child guidance services, to visit classrooms to observe chiidren,
to order and distribute books, to teach demonstration lessons, to assist
substitutes and probationary teachers, to manage nutriticn periods, to

order and distribute supplies and to organize drives, sales and

A21h4d., p. 400.

4 : z : S P . .
’3Henry J. Otto, "Organizational and Administrative Practices in

Elementary Schools in the United States," University of Texas
Pubiication, Publication No. 4544 (1945), p. 213.
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collections. 44
Arn Sullivan conducted a study in the same yeaf and found that
the span of duties performed by vice-principals at all Tevels of public
education were varied and broad. She concluded that principals had
almost complete contrel over the duty éssiénments of their assistants.4®

The National Elementary Principal devoted its December, 1945

issue to the'role of the vice-principalship. Eleven contributors, many
from major cities throughout the country, wrote about the duties and
responsibilities of the position. Regina Benke described the duties of
the assistant-to-the-principal in New York City as teaching, supervision,
and administration.%6 Agnes Levorsen summarized a diary of her activ-
ities in Vanport, Oregon, indicating that the major portion of time spent
was working with teachers and supervising student activitjes.47 Zoa
Zvans reported that the vice-principal-ceunselor in San Francisco
performed teaching, yuidance, supervisory, and administrative duties.48
According to Mary Galmbacher the most important activities_of the

assistant principal in Buffalo, New York,were student counseling,

4anThe Elementary School Principalship, Today and Tomorrow,"
Twenty-Seventh Yearbook of the Department of the Elementary School

Principals, Vol. XXVIII, Ro. 1 (Washington, D.C.: National Education

Association, 1948), p. 25.

5 i . . . " . -~ .

4°Ann Sullivan, "Assistant Principals in Public Schools in the

United States" {(unpublished Dcctoral dissertaticn, Fordham University,
New York, 1945), p. 203.

46Reg'ina C. M. Benks, "The Assistant-to-the-Principal," The
National Elementary Principal, 25:18, December, 1945.

Elementary Principal, 25:6-9, December, 1945,
. P

48703 1. Evans, "San Francisco Vice-Principals Accept New
Challenge," The National Elementary Principal, 25:25-27, December, 1945.
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coordinating the testing program, and classroom supervision.49

The work of the vice-principal in Pittsburg, Pennsylvania, was
stated by Beulah Evans as falling into the areas of supervision, admin-
istration, guidance, and organization.so The responsibility for the
schoel library as well as supervisory and administrative duties were
listed by Jane sullivan.®! The activities of the vice-principal in
Baltimore wefe reported by Kathryn Wilhelm. They consisted of testing,
pupil accounting, parent conferences, and demonstration teach1ng.52

Helen Palmer also described in some detail the responsibiiities
of assistant principals in Cleveland, Ohio. She noted that specific
duties included schaduling and assigning pupiis to groups where they can
achieve with satisfaction; scheduling for the use of playrooms,
gymnasium, and auditorium; scheduling teacher duty assignments for the
-yard, cafeteria, and building; and the handling of equipment, supplies
and hooks, visual aids, and other teaching materials. In addition, the
assistant assumed the}responsibi?ity for organizing and supervising the
school safety council, attendance procedures, special programs, and the
testing program. Palmer suggested that assistant principals should

cooperate with the principal in interpreting to the teachers and parents

4q¢arv Galmbacher, "The Assistant Principal," The National
Elementary Principal, 25:17-18, December, 1945,

S0geytah A. Evans, "The Best lse of tha Vice-Principal'’s Time,"
The National Elementary Principal, 25:18-20, December, 1945.

51jane H. Sullivan, "My Work as Vice-Principal," The National
Elementary Principal, 25:23-24, December, 1945.

bZl\at‘myn R. w11he1m, “The V*te Principa' S Rosponsihi?it‘es

é‘ 3o-°4 De cpmbrr, i94«
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the philosophy of the school and that they should assume responsibility
for a share of the work in the administration and supefvision of the
school.93

Louise Keller expressed the view that the vice-principalship is
an excellent training ground for the principalship. She discussed fhe
difficulties and challenges of the office as related to the big school
and concluded that the position cannot fail to make or break the person
courageous encugh to try it.%4

Marjorie Miller defined the work of the vice-principal as con-

sisting of inventories, supplies and requisitions, office procedures,

pupil accounting, building maintenance, money raising drives, custodial
problems and fire drills. Based on her own experiences in the office,
she recommended that the vice-principal take over many of the detailed
adninistrative duties and assist in pupil guidance, discipline, and

supervision of the instructional program.55

An investigation of the assistant principalship in Cincinnati

described by Luise Reszke found that the assistant's job extiended cver

wide areas of both administration and supervision. Broad responsibilities

were listad as:

1. supervising the enforcement of the rules and regulations
of the schooi

2. participating in the improvement of the instructional

3 e, h froing
5"He]en I. Palmer, "Responsibilities of an Assistant Principal,

The National Elementary Principal, 25:14-16, December, 1945,

B . = . . . s i .
5% ouise Keller, "The Vice Principalship," The National
Clementary Principal, 25:11, December, 1945.

bearjorie Miller, "The Vice Principal Speaks," The National
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program

3. assuming democratic leadership of the teaching and non-
teaching staff

4. exercising leadership in community affairsS6

In 1948 the Twenty-Seventh Yearbook of the Department of

Eiementary School Principals again focused attention on the assistant

principalship. A report by the Committee on the Personnel Resources of
tiie Elementary School compared the present pcsition of the assistant
principal with the department's 1928 study. An analysis of tne findings
disclosed that though the assistant principal had decreased his teaching
load and increased the time devoted to supervision and administration®’
fewer supervising principals had the services of an assistant principa].58
The committea noted that assistant principais, in communities of 100,000
or more, were currently spending less than half of their time on

-~

teaching duties. 59 Time distributions given to the major duties of

assistant principals and supervising principals in 1928 and 1948 ave
shown in Table 6.
The data in the 1048 study indicated:
1. Two out of every eleven supervising principals surveyed had
the help of an assistant principal as compared with two cut of nine
in 1928.
2. The assianment of assistant principals tended to be retated
to the size of the community. Cities above 500,000 population had

assistant principals in approximate]y half of their schools with
supervising principals. Those communities with less than this number

m O'\

50 yise Re szke, “Potent2a1 Timber for the Principalshin," The
.1eme

MNational ntary Principal, 25:12, December, 1945.

: S uThe Elementary School Principalship, Today and Tomorrow,"
op. cit. ' p. 256,

S, (o PR e
SO Hhids . P 56, vATkid. , p. BY.
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Table 6*

Percent Distribution of Time Givein to the Major Duties
by Assistant Principals and Supervising
Principals - 1928 Compared to 1948

Major duties Assistant principal Supervising principal

1928# 1948** 1928* 1548%*

Percent Percent Percent Percent
Supervision ~ B.1 10.0 33.9 38.9
Administration 10.4 15.0 30.0 29.3
Teaching 67.0 570 ' 4.1 2
Clerical 12.]1 11.0 o 15.1
Other Duties 5.4 7.0 13.4 14.4

*Source: "The Elementary School Principalship," Seventh Yearbook

of the Department of Elementary School Principals, Voi. VII, flo. 3
(Wasnington, U.c.: national Education Association, 1928), p. 256.

**Source: "The Elementary School Principalship, Today and
Tomorrow," Twenty-Seventh Yearbook of the Department of Elementary Schcol

Principais, Vol. XXVII, No. 1 (Washington, D.C.: National tducation
Association, 1948), p. 56. :

e
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of population had assistant principals in only 10 to 20 percent of
their schools.

3. School enrollment, as shown in ezrlier studies, was related
to the employment of the assistant principal. Schools above 1,000
enrol linent most often had the services of a full-time assistant
principal, whereas the position was found in 25 percent of the
schools with enrollments between 600 and 999, and only in 10 percent
of schools with 600 pupils or less.00 (Table 7)
According to the report a definite trend to professionalize the
office of the assistant principal had occurred during the 1928 to 1948
period (Table 6). However, duties of the assistant principal were
described as generaily being determined by the policies of the princigai,
the enroliment of the school, the type of neighborhood in which it is
located, and the adequacy of clerical he]p.6] In this regard, concern
was expressed that the duties delegated to the position were still too
often based on expedience rather than of sound principals of organization

and personnel administration.52 Recommendations includza within the

Twenty-~Seventh Yearbook of the Devartment of the Elementary Schaol

Principals proposed that principals and assistant principals alike should
work in the foliowing areas:

public relations

policy making

school management

staff personnel

curriculum

pupil personnel

reportorial duties

fiscal pianning and controi
school housing ‘
matevrials of instruction

—
QWH~NCOPwhN -

11. evaluation
12. adjudication

13. morals building
14. onrofessional relations
i

01bid., pp. 55-56. 511bid. :

(&3]
Ny

(bid., p. 59.




Table 7%

o

Personnel Resources of Supervising Principals

Schoo] size

1,000 Enrollment
Tvpes of Under 2060 200-5%39 600-959 and over not Total
personnel enrcliment enroliiment enroliment enroliment indicated group
No.  Pct. No«  Pek. No. ! -Pet. No. Pct. No.  Pct. No. = P,

1 2 3 4 Sl 6 7 8 9 10 i1 12 13
Assistant
Principais:
None 30 28% 709 90% 273 74% 35 35% 100 82% 1147 e1e
1 part time - -- 11 r Co-- -- 1 1 1 i 13 1
2 part time -- - 1 -- -- -- i i -- -- 2 --
1 full time o4 12 64 8 20 25 56 57 16 13 230 16
2 Tull time - -- 2 - 4 1 3 3 2 2 12 1
3 or mere
full time -- -~ -- -- 1 -- 3 3 2 2 6 1

Total Replies 34 100% 788 100% 368 - 100% 99 100% 121 100% 1410  100%

*Source: "Elementary Schocl Principalship, Today and Temorvrow," Twenty-Seventh Yearbook
Department of Elementary Schoel Principals, Vel. XXVII, No. T (Washington, D.C.: National Education
Association, 1948), p. 59.
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The Yearbcok also directed attention to the plight of the ele-
mentary principal and school without ths aid of an assistant principal.
The 1948 study found the average principal devoting about 56 hours a week

- . . o . . . 3 -

to work related act1v1t1es,°4 and the assistance provided him,directly
carresponding to the time he allotted tec various major functions.®5 With
increased demands being placed upon the school and the principal the
committee viewed with concern the decreased proportion of assistant
principals to supervising principals and the result of findings which
showed no appreciable difference in the percent of time given to
important administrative areas by supervising principals and their
predecessors twenty years earlier (Table 6).66 Only in schools enroiiing
1,000 or more was the principal Tikely to have the help of a full-time
assistant. Referring to these findings the comnittee stated:

It is difficult to reconcile our knowledge of child growth and
development, individual differences, complexity of instruction,
shortage of qualified teachers, and intricate community conditions
(economic and social) with the wide-spread absence of technical
experts for elementary school service. Ciearly the burden upon
principals and classroom teachers must be heavy if they take
seriously the educational cbjectives now widely advocated.67

It was the recommendation of the committee that:

There snould be extensive and intensive studies of the duties
of assistant principals so that principals may learn to free them-

sefves from majoyr technical duties and assistants may gain
experience in the duties of the principalship.68

641bid., p. 89.
651144, , p. 55. 661hid., p. 94.

671bid.. p. 67. 681bid., p. 237.




1950 TO THE PRESENT

By mid~century the position of vice-principal was found in a
majority of large elementary schoois located in high population centers
throughout the country. The original purpose of relieving the building
principal from teaching, clerical, and routine duties was evolving to
one of providing additional administrative assistance to meet increased
demands and, at the sam2 time, furnish cn-the-jobh training for the
principa]ship.Gg Some school districts and writers still viewed the
position as dealing with clerical and lesser administrative tasks while
leaving the "big things" in administration to the principal, but the
trend gererally was moving away Trom this kind of thinking.

With a redivection in the purposes of the vice-principal it
shculd follow that his duties and responsibilities corraspondingly be
altered so as to achieve the new objectives. Jesse Sears spoke of such

a need in his book The Nature of the Administrative Process. He said

that duties and responsibilities should be clearly assigned and related
to the objectives of the position, the organizational and managerial
structure, and the program to be administered.’0

In a 1951 study of the California elementary school principalship
during 20 18 year period Lloyd Bevans found that the demands upcn the

pirincipal nad substanu1a]|y increased. The modern principal was described

as having to be an expert in curriculum planning and development,

09

George C. Kyte, Principal at Work (2d ed.: New York: Ginn
Company, 1952), p. 393.

7 ; :
703esse B. Sears, The Nature of the ﬁdm‘rz,trq(IVﬂ PVOLafs

(New York: McGraw-Hill Book Company, lac., 1950), p. 305
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school-community relations, pupil quidance, supervision of teaching
methods, and teacher education. In addition, he now performed his
functions in a schcol with a larger enrollment and teaching staff.’]
Bevans recommended the vice-principalship, in preference to other
approaches, as the best route in preparation for the principalship.72

Puring the same year,Avary and Chester Diethert reported on a
study of the vice-principaiship conducted the year befure. According to
their findings a majority-of the functions of the elementary schonl vice-
principal and elementary school principal are common to each other. The
authors proposed that:

Since the vice-principal should be able to take the prin-
cipal's place at any time, the duties for which a vice principal
should be able to assume responsibility should be the same as
those of the principal./3 :

They categerized the duties of vice-principals and principals as
falling into two general headings: (1) leadership of the teaching staff
and community in understanding, interpreting and analyzing educational
policies and practices currently in effect, and (2) democratic super-
vision of teachers in evaluating the school's existing prbcedures and
making censtructive suggestions for improvement.74

13s of)

George Kyte, in 1952, devoted a chapter in his book tc "The

’]Lloyd E. Bevans, "Administrative Practices in California
Elementary School Principalships 1923 and 1951" (unpublished Doctoral
dissertation, Stanford University, 1951), p. 51.

21bid., p. 309.

?3Avary E. Diethert and Chester C. Diethert, "Cooperative
Planning for Administraticn," School Board Journal, CXXII (March,
195% ), b33,

M bid:




Principal's Supervision of the Assistant Principal." He viewed the
purpose of the position as an aid to the principal, assuming the excess
of the latter's load, and to provide supervised training and experience
in all phases of the principa]ship.75 Kyte stressed the importance of
the assistant principal having experience in every type c¢f major
responsibility of the principaiship with modifications in assigned duties
being made as rapidly as they can profit by the experiences. He also
listed the following specific duties to be included in the assistant
principal's assignment:

. ingpection of the school plant

supervisory visits

supervisory conferences

parent conferences

pupil counseling

discipline

organizing and scheduling A
supervision of pupil activities’6

CONOOOTH N~

Kyte urged principais to'de1egate the necessary authority to
assistant principals in order that they may carry out their assigned
responsibilities and to inform all persons affected by these activities
of the assistant principé1's jurisdiction.77

Virgil Hollis conducted a study, in 1952, of elementary schocls
with and without vice-principals. Twentv-nine elementary schcols without
vice-principals and twenty-two elementary school§ with vice-principals
from Fourteen school districts of the San Francisco Bay ﬂrea viere the
subject of his study. The findings showed & number of benefits to schools

operating with vice-principals. Among them: (1) increased assistance

~3

Syte, op. cit., p. 393. 781bid., pp. 399-400.

1hid., pp. 397-98.




given to principals, teachers, pupils, parents, and community, (2) a
de-emphasis of pupil detention and added emphasis on guidance, (3)
increases in the kind and quality of pupil activities, (4) the coordina-
tion of all school activities, and (5) the released time afforded
teachers and principals alike to improve fhe instructional pregram of the
schoo1.78

Hollis also reported that the deciine in the assignment of vice-
principais shown in the 1948 national survey did not hold true for the
schools of the San Francisco Bay Area where half the districts had a
policy for the assignment of vice-principals to their schools. Further,
it did not hold true where the enrollment and number on the teaching
staff were much lower in schools with the services of a vice-principal
thar the enroliment and number on the teaching stéff of schools in the
naticnal survey assigning vice-principa]s.79

The findinos indicated a basic difference in the administrative
program of schools with and without vice~prinéipa1$. The principal in
the school without a vice-principal spent 37 percent of his daily time,
or approximately four hours, with administrative detail. Assisting and
talking with teachers accounted for less than 19 percent, or approxi-
mately two hours of his daily time. He spent an-hour and a half, or 13
percent of his time, with pupils, mainly in assisting teachers with pupil
detention. The remaining time was spent working with the administrative
areas of schooi staff, parents, community, and professional growth

activities, each accounting for less daily time than he spent working

784011is, op. cit.. p. 249,

791bid., pp. 249-250.
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with administrative details, teachers, and pupi]s‘go In the school with
a vice-principal both administrators spent 33 percent of their time, or
almost six hours, in assisting and talking with teachers. Working with
pupils accounted for four hours, or 27 percent of their time and they
spent 23 percent, or better than two hours‘da11y, working with adminis-
trative details.8! The percent distribution of the school day of

vice-principals is shown in Table 8.

Table 8*

Average Percent of Time Spent at Work in Seven Administrative
Areas, as Reported by Vice-Principals

Administrative Areas » Percent of time
Teachers . 27.4
Pupils - o 811
Parents 4.0
Community _ 2.4
School Staff 4.7
dministrative Details 201 .

Professional Growthn 4.7

Total : 100.0

#Sourca: Virgil Sydney Hollis, "Elementary Schools With and
Without Vice-Frincipals" (unpublished Doctoral dissertation, Stanford
University, 1952), p. 83.

Holiis stated that vice-principals spent larger porticns of their

time working with pupils and administrative details than did their

801pid., p. 243. 81thid., p. 246.
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principals and that they expressed the need to work more frequently with
parents, with pupils, and in pirofessional growth.az

Schools in the study with vfceuprincipals reported an average
enroliment of almost 900. The teacning staff numbered 27 with a teaching
load of 34 pupi1s.83 Though the benefits provided by the vice-principal
to the schcoi program and all members of the school community were well
recognized by all concerned, Tack of firances served as the chief reason
tor precluding their assigrnment to a greater number of schools.84
Further study of the position was recommended in the hope that greater
effectiveness of the office might be achieved.8®

Curing 1954 the elementary vice-principalship was the subject of
several local studies plus comments by John Otto in his book Elementary

Scheol Groanizetion and Administration. Otto noted the difficulty in

Q
jSe}

ssessing the status of the position because it was so loosely defined.
Senior teachers in charge of a school in the absence of the principal, a
full-time teacher with administrative duties before and after school,
part-time administrators, and full-time administrators all fell under
the category of vice-principal. He questioned whether adequate adminis-
tretive and supervisory services were being provided at the elementary
school level:
Ts the administrative and personnel load of secondary schools
so much larger than the comparable load in elementary schools that

added personnel are needed? Or, does convention rather than
service Toad merely dignify the secondary schocls with more

81hid., p. 85. 1bid., p. 246.

8 bid., p. 244. 85hid. , p. 250.




adequate staff?86
Otto concluded that the position was most ofteﬁ utilized in
Targer schools and in urban school districts. He also considered it to
be found with sufficient frequency to he a significant factor in the
staffing of the modern elementary schoo1.87
Edward Pfeffer conducted a study of vice-principals in severail
New Jersey scﬁoo]s and determined that their time was distributed as

follows:

organization and administration, 22 percent
supervision, 15 percent

pupil personnel, 32.2 percent

public relations, 7.4 percent

teaching, 5.0 percent

clerical duties, 8.8 percent

miscellianeous duties, 8.8 percent

.

NG LN —

The results of Pfeffer's investigation indicated that vice-
principals were raceiving .adequate training for the principa]ship.ga

In a Mastoer's study of the Hayward School District in California,
William McKinley reported that the vice-principal's duties were determined
by the individual principal and not hy district policy. There was,
however, a common core of activities performed by the majority of persons
serving in these positions: (1) assisting parents' group with programs,
problems, and planning, (2) relieving the principal of routine duties in

order that he may supervise instruction, (3) informing the principal of

83ann H. Otto, Elementary School Oiganization and
Administration (New York: D. Appleton-Century Company, 1954), p. 586

871bid., pp. 585-87.
'? ‘-. " . . . 3 .

8%’Edward 1. Pfeffer, A Study of the Vice-Principalship in New

Jersey (Washington, D.C.: Research Divisicn, American Education

Association, 1954), pp. 1-7.
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staff problems, (4) setting up and administering the yard duty schedules,
(5) acting as principal in the principal's absence, (6) working on
district committees, (7) setting up and administering the physical
education schedule, (8) checking the state schocl registers, (9) repre-
senting the school at community meetings held at school, (10) supervising
the cafeteria, (11) assisting with teacher rating scales, (12) settling
discipline problems, (13) assisting with special class and school
programs. and {14) coordinating the audio-visual program.89

Develcpment of the teaching vice~pr1ncipa]ships into full-time
vice-principals was felt to be the single most important step in
improving the effectiveness of the position. In addition to providing
relief for the principal the office was viewed by the respondents a5 8
training ground for future principa]s.go

Edmund Adams reported on the findings of a certificated salary
survey of the Los Arigetes City School District during the 1954-55 school
year. The duties and respecnsibilities of elementary school vice-
principals were listed as follows:

1. assumes complete charge of the school in the absence of the

principal

2. cooperates in providing stimulating educational Teadership

through scientific research, interpreting administrative policies,
establishing channels of communication, and making available
oprpeirtunities for teacher growth

3. cooperates in establishing a better reilationship hetween

nome and school

4. assists in the appraisal, supervision, and improvement of

the instructional program
5. assumes major responsibility in the orgarnization,

8i111am R. McKinley, "The Duties of the Vice-Principal in
Certain Elementary. Schools in California" (unpublished Master's thesis,
Fresno State College, 1954), p. 44.

O1pid., p. 53.
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supervision, and coordination of pupil counseling, guidance, and
evaluation programs
6. aids in the operation of tha safety, health, and welfare
programs . '
7. assists in providing orientation of personnel new to the
school
8. cooperates with the principal and staff in establishing
and maintaining democratic pelicies and procedures within the school
9. assists with the organization of classes each semester which
involves factors such as: the maintenance of the required teacher-
pupil norm, and determining the number of pupils at each grade
level, availability of recoms, and teacher capabilities
10. assists in planning for various activities such as yard
duty, auditorium activities, organized playground games, and various
comnunity drives by preparing necessary details and schedules
11. assists with office management registration, and pupil
assignment procedures
12. assumes major responsibility for the pupil attendance pro-
gram, ccoperating closely with the assistant supervisors of
attendance
13. aids in requisitioning and distribution of supplies,
equipment, and other instructional materials
14. assumes major responsibility for textbock inventories,
requisitions, care, and distribution
15. assists in surveying ground and DUTTQ1HG needs, reports
needed meintenance “ondir , alterations, and 1mrrovﬂmento
16. performs related duties as assigned9l

-

In an article in 1955, Thomas Barratt cited increased anrollment
and the consolidaticn of small school districts into larger units as the

reasons for the growth and importance of the assistant principal. He

(%]

tated that purposes of the office were: (1) to provide training opper-
o s o . . . = /2 - 't,h e . -I r e
tunities for future principals, (2) to reiieve the principal Tor more

important duties, (3) to provide greater contact and communication with

Y

parents, students, and teachers, {4) to provide for more effective supar-

vision of the entire school, and {5) to increase the scope of

administrative activities.®2 Daniel Griffiths alluded to the

Npdams, op. cit., pp. 49-50,

92Thomas L. Rarratt 5 "/\5:gftar\t Principals,”" The American School

Board Journal, CXXX, No. 4 (April, 1955), p. 56.
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effectiveness of the position when he indicated that, "in some cases, a
vice-principal may exercise more control and inf]uence'over the teachers
than does the principa]."93

During 1958 Edmund Adams conducted a nationwide study of the
elementary school assistant principalship. He noted that for the most
part previous studies of the position had been local or regional in
nature and the descriptions of duties included in professional journals
had been based aimost entirely on the experience of the Qriter in an
individual schocl.%% He also found general agreement that the assistant
principal should provide training for the principaiship and that most
assistant principals were, in fact, participating in all of the major
areas of elementary school administration.99 This view, however, was’
5ti11 not shared by all members of the educational communjty. Hunt and

Fierce, during the sam

m

year, recommended in their hook The Practice of

School fAdministration that the main duty delegated to the vice-principal

should he the routine management of the school. They felt that the
vice-principal shou1d-perform those duties which had 1ittle to do with
the leadership-curriculum-instruction function whiie leaving this area
to the principal and teaching staff, 96

The size of the school district continued. toc be related to the
percent of assistant principals employed in elementary schools. Both the

Adams study and the Thirty-Seventh Yearbook reported similar findings

93paniel E. Griffiths, Human Reilations in School Administration
(New Yerik: fppleton-Century-Crofts, Inc., 1556), p. 138.

9%ndams, op. cit., pp. 50-51. 951bid., p. 324.
95Haro]d C..Hunt and Paul R. Pierce, The Practice of School
Administration (Boston: Houghton Miffiin Company, 195%), p. 123.




which show a high proportion of assistant principals employed by larger
school districts as compared with smaller ones. The number and percent
of assistant principals in districts of varying size, as reported by

Adams, is shown in Table 9.

Table 9*

Number cf School Districts Employing Assistant Principals

46

: Districts
District Number of Districts employing Percent
groups districts replying assistant
principals
Group I
500,000 and aver 16 14 10 70
Group II
100,000 to 500,000 80 67 25 37
Group I11
30,000 to 100,000 186 156 30 - 19
-Total 282 237 65 27

*Source: Edmund Burke Adams, "An Analysis of the Position of
Elementary Assistant Principal" (unpublished Doctoral dissertation,
University of Southern California, Los Angeles. 1958), p. 73.

The Thirty-Seventh Yearbock also analyzed data concerning the

" preportion of assistant principals employed in tha various geographic
regions of the country.
Far West region of the United States was second only to the New England

area in the total number of assistant principals assigned to elementary

The results of these findings indicated that the

=
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schools (Tabie 10).97
The comprehensiveness of the Adams' study is revealed in the

following findings: (1) in nearly one-half of the sixty-four school
districts participating in the study, the position was ralatively new,
having been established for less than four years, {2; the average enrcll-
ment of eighty-nine schoois employing assistant principals was 988, (3)
in over three-fourths of the school districts the assistant principalship
was a full-time, non-teachfng admfnistrativé position, (4) the workday
for the pasition in most districts averaged 7.36 hours, (5) the duties
and respcnsibilities of the assistant principal were most frequently
determined by the school principal, and (6) enroliment received the most
- censideration in establishing the position of assistant principal in a
scheol.%% Adams also found that assistant principéls divided their time
~as faliows:

organizetion and administration, 26.4 percent

g

2. supervision, 26.1 percent

3. guidance and pupi! personnel services, 22.3 percent
4. public relations, 8.7 percent

5. professional Teadership, 8.6 percent

G. teaching, 7.9 percent%9

Adams cencluded that the addition of an assiétant principal to 2
school staff provided increased services and efficiency of dperaticn. He
Tisted benefits as: (1) improvement in the instrﬁctiona1 program, (2)
improvement in the organization and administraticn of the school, (3)

improvement in the guidance and pupil personnel services, and (4)

C - . ~ ~ -
Muthe Elementary School Principal - A Research Study," Thirty-
Seventh Yearbook ‘&pavtmrﬂ_mgf Elementary Scinool Principais, Val.

XXXVIT, No. T (Washington, D.C.: Naticnal Education Association, 1958),
r f'7
sy

8 A % a3, . . :
9“Adams, ob €1t 5 pus 303-316. *=Ibid., p, 316,




Table 10%

Supervising Principais Having Assistant Principals
Available Full or Fart Time by Region

Resource New Middle . South- Middle South- North- rar
personnel England Atlantic east west west west west Total
1 2 3 4 5 5 7 8 9
Assistant '
Principal 34% 15% 7% 17% 5% 6% 20% 15%
Number of
Principais 137 325 329 606 167 136 308 2,008

*Source: "The Elementary School Principal - A Research Study," Thirty-Seventh Yearbook
Department of Elsmentary Schocl Principals, Vol. XXXVII, No. 1 (Washington, D.C.: National Education

Association (1928), pn. 67.
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improvement in public reiatiqns at the school Tevel.100 Recomnmendations
based on Adams' study included the following: (1) assistant principals
should give increased time -to supervisory and professional ieadership
activities, (2) the position should be utilized to make possible an
improvement in all aspects of the school program, (3) the assistant
principalship is an administrative position and should involve only a
minimum of classroom teaching, (4) school districts should have a formal,
written statement of the duties and responsibilities of assistant
princinals, but school principals should make specific assignments of
duties and responsibiiities based on the needs of the educationai pro-
gram in the Tocal school, and (5) the duties and responsibilities of
assistant principals should consist of supervision, organization and
adninistrztion, guidanca and pupil personnel services,.pub1ic relations,
and professional 1eadership.101

furing 1958 Shuster and Wetzler discussed the advantages of
employing a vice-principal in the elementary school. They suggested tnat
maximum benetit to the‘school program could be derived throﬁgh ﬁhe vice-
principai's performance in the following activities:

1. serves as a discipline officer and attempts to use the
guidance approach in working with particular pupils

2. provides resource materials and aids for the improvement
of instruction

a sense of confidence and security to the staff by

30 gives
ntrol of the school in the absence of the principal

assuming co

4. provides the principal with briefs, summaries, reports and
the like to keep that administrator abreast of certain functions
and developments

1901544, p. 311, 10%1bid., pp. 324-27,




5. supports the on-going program of the school

6. provides leadership throughout the school

7. aids in the conservation of school materials, funds,
supplies, etc., and helps to reguiate and administer certain
auxiliary processes

8. increases the effectiveness of administrative acts by
stimulating motivation guidance and enthusiasm on the part of
the staff as a whole

9. releases the principal from certain routine chores in
order that he may give better leadership

10. serves as a sounding board for the principal in planning
sessions before decisions are made or ideas put into acticn; helps
him to be sensitive to certain people's point of view and the
like

11. wuses his knowledge of the processes of administration to
build teamwork within the school11C2

In the 1960's increased attention was given to the elementary
scinooi vice-principaiship. Severai Master's and Doctoral level studies
as well as a national survey focused on the position. Writers on school
adninistration also continued to make pericdic references to the cffice
in books and journals.

Two prcposals from different sources, in the early sixties,
recoimended a minimum school size at which a vice-principal should be
assigned. In 19241 the Council for Administration Leadership in New York
State suggested that elementary units of more than 700 pupiis be siaffed

~time vice-principal. i03 The following year Daniel Griffiths,

102, Albert H. Shuster and Wilson F. Wetzler, Leadership in

Elementarv Scheooi Administration and Supervision (Beoston: Houghton
Mifflin Company, 1958), p. A48,

]03”Cooperativ9 Development of Public Schoel Administration,”
Administrative Organization and Staff]PJ of Elementary Schools in New
York State (Aibany: Council for Administrative Leadﬂrsr;u in Hew York
State, 1941).




51
in discussing the organization structure of the modern elementary school
in a large city, recomnended that a vice-principal be éssigned to each
principal having more than 25 teachers. 104

During the same year Stephen Knezevich, in his book Administration

of Public Education, expressed concern regarding the effective use of the

assistant principal. He noted the wide variation of duties delegated to
those ho]ding'the position and indicated that some aids were used
effectively whereas others had been submerged in primarily clerical
chores. He also commented that the office may be considered as an
internship for the principalship only if specifically designed for this
function: "An assistant who has been limited to assuming menial chores
cannot be expacted to be enjoying opportunities for professional growth
and development,"105

A study of assistant principals in the public elementary schools

of the City of Buffale was conducted by Samuel Block in 1962. S§ix major
functions of assistant principals were identified and subdiyided into
activities that made up each of the functions. Ninety such activities
were listed for which responding principals and.assistant principals were
asked to check the appropriate column representing their present and
ideal Jevel of responsibility for the particular task and the present

and ideal time allocated to it. :Block labelied the major functions of

the assistant principal as: instructional, office management, personnel

E. Griffiths et al., Organizing Schools for Effective
2, I1linois: The Interstate Printars and Publishers,

i
]LJStephen J. Knezevich, Adminis

York: Harper and Brothers, Publishers

ation (New




(teacher and pupil), finance, school-community, and professional. He

found that assistant principals and principals were in general agreement
regarding the present and ideal Tevel of responsibility and the time allo-
cated to the former's activities. The only area of significant dﬁfference —
was the present level of responsibility assistant principals had for the
instructional function.106 Specific findings and recommendations included:

1. Assistant principals did not spend the same amount of time
in present practice as they would ideally in carrying out the
functions of their position.

2. Both principals and assistant pr1nc1pa75 felt that super-
vision and eva]uat1on of teachers should remain largaly the control
of the principal, but that some responsibility be shared with the
assistant so as to provide on-the-job training under the guidance ———
of a capabie administrator.

3. Curriculum activities should be shared by both administra-
tors with the principal assuming the major responsibility.

4. Under ideal conditions the assistant principal should assume —
no responsibiiity for clerical dutiss.

5, ﬂdnnﬂislﬂring the school in the ahsence of the principal
was considered to be one of the most vital functions for the
assistant principals.

6. The assistant principal should share in the development of —
scheol philosophy. -

7. The assistant principal has a need for grzater involvement =———
in professional growth activities and to display qualities of E———
—

professional Teadership.

8. The greatest majority of all respon:es representing both = =
administrative groups favored active participation by the assistant - =———
principal in punil behavioral duties.

g

< .

st of both administrative grnups favored sharing an average T
sponsibility in the area of school finance, with the E—

Moy
degrea of re
1 assuming the final responsibility.

prmupa

1065amuet. Nathan Block, "A Job Analysis and Job Description
of Assistant Frincipals in the Public Elementary Schoois of the City of
Buffa’o" {unpublished Docteral dissertation, University of Buffalc, 1962},
op. 168-59,
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10. Both groups of administrators agreed that the assistant =
principals did not perform the majority of their delegated functions = =
frequently. This may well result from the fact that a tremendous

number of functions fall within the responsibility range of the
elementary school administrators, and therefore insufficient time is
available to perform each one at frequent intervals. It is also true —————
that certain functions such as ordering textbooks and supplies, —
arranging the school calendar and collecting locker fees need not be E———
taken care of each day or even each week

17. Assistant principals devote the largest percent of their
time working to control pupil behavior ' ==

12. Most of the assistant principals were female. 107

As a result of his investigation Block recommended that assis-
tant principals be permitted to avail themselves of sufficient time to
carry out such significént functions as: (1) the supervision and =
evaluation of teachers; (2) revising the curriculum; (3) administering

the schocl in the absence of the principal; (4) controlling pupil

Y]

behavior; {3) adjusting pupil-teacher problems; (6) conferring with =
parents; (7) coordinating youth activities; and (8) visiting other ———

schools. 108 He also suggestad that schocls of more than 500 students

receive great value to the total program through the addition of an

assistant principa?.109 Factors increasing the importance of the position

were cited as: : —
1. pupil enrollment

2. 1increased research pointing to justification for the =
assistant principalship ——

3. greater number of functions assigned to assistant principals

4. poiicies utilized by principals in relation to assistant s
principals

5. time allotments of elementary administrators!10

1071hid., pp. 158-68. 1081hid., p. 174.

1021bid., p. 157. M01bhid., . 15.
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Block stressed tne need for further study to revea! the time ratio of
the many diverse activities performed by assistant principa]s.]]]

During 1963 the National Elementary Principal included three

articles concerning the assistant principalship in its February issue.
The need to add the position to the elementary school and the benefits
to be derived were major concerns of the writers. Helen Bertermann
stated that the type and quality of activities carriéd on by a school
should serve as a valid basis for determining the need for an assistant
principal. She expressed the view that a number of elementary schools
“throughout the country would markedly imﬁrove the quality of their
instructional program through use of the posi‘cion.”2 Thomas Hackman
gave schoel size as the basic justification for the employment of an
assistant, but listed other>factérs as: the kind or type'of school,
backaround of student population, nature of the professional staff, and
the principal. He also supported use of the position as a means of
training for the principalship: "It gives an opportunity for experience
on the firing line. In-service training and Qraduate courses, while
valuabie in themselves, just cannot convey learning in the same
inmediate way.”113 While John Ukrop wrote that maximum benefit from the
position could only be obtained "when used in the right way and in the
right place,"” he concluded that both the principail and assistant

principal must be sensitive to the opportunities provided when an

Withid., pp. 171-72.

2h01en A. Bertermann, "The Principal's Responsibility,"
National Elementary Principal, 42:38-39 (February, 1963).

Vi3Thomas Hackman, "The Assistant's Role,” Mational Elementary
Principal, 42:36-37 (February, 1963).
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assistant principal is employed if gratifying results are to occur. 114
In 1964 Harriet McMullen compared the actual and ideal roles of
elementary assistant principals in Detroit. Her study included ninety-
eight principals and 124 assistant principals. McMullen considered the
major purpose of the assistant principalship to be the preparation of
candidates for the principaiship. As such, she defined the ideal role

of the assistant principal as "equivalent to the ideal role of the

principal in terms of the experiences offered to the assistant principal."

Based on the findings of her study the following conclusions
were reported:
1. The ideal role of the principal may be identified.

2. The e1ementary school principal recognizes the role of the
assistant principal as embodying those elements of experience which
are essential 1n th, preparation of the assistant pr1nc1pa1

: 3. The actual exoeriences received by many assistant principals
differ substantially from their role as perceived by both principals
and assistant p{1ra1pul

4, Many assistant principals are receiving little experience
in the following functiens: instructional leadership, personnel,
public relations, supervision, and curriculum design.

5. The exparience of & number of Detroit assistant principals
iz of a clerical nature, rather than toward the goal of
instructional leadership.

6. Many of the assistant principals studied recognized the need,

and would have preferred to spend more time in supervisory and cur-
ricular functions than they were currently experiencing.

7. Many of the assistant principals were obtaining most
satisfaction in working with the teaching staff, and least satisfac-
tion both in handling the lunch program and in performing clerical
work.

&. Many of the assistant principals indicated that duties

il - ~ 1 . . . .
43000 b. Ukrop, "A Help Maybe?” National Elementary Principal,
42:39 (Febeuary, 1963).
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reiated to clerical work and the lunch program should not be a part
of their job.115

Neag]ey and Evans suggested, during the same year, that the
thoughtful principal would do well to select a vice-principal who could
complement him and thus he}p to build a stronger feam. This view, not
previously stated, held that there are areas in schooi administration
and supervision in which the principal is not so proficient as in other
areas and the selection of an assistant with these particular skills
would greatly strengthen the team. 116

Wise use of the administrator's time was the subject of an

article by Peter Drucker in the April, 1964 issue of The Bulletin of the

National Aséociation of Secondary School Principals. Though written for

admlnlsf tors in general, the message had implications concerning the

growing work load of the vice-principal. Drucker wrote that one of the
basic rules which an effective administrator must practice is the
efficient usze of time. He states:

There is no other resource like time. Time is utterly perishable
and inrapuile of being restored, let alone of being manufactured in
large supply. There is so much time- there is not going to be any-
more. And time once gone is gone forever. It is the scarcest and

by far the mest e>pens;ve resource we have- and usuvally the most
thoroughiy wasted one.:’ :

W apriet H. McMullen, "An Investigation of Certain Factors
Affecting the Role of the Elementary Assistant Principal in the Public
Schools of the City of Detroit" (unpublished Doctoral dissertation,
Wayne State University, 1964), pp. 181-83.

Méposs L. Neagley and N. Dean Evans, Handbook for Effective
Jurﬁvv‘gro“ of Instruction (Englewood Cl1iffs, New Jersey: Prentice-Hall

1 : ~ . . . ‘
1"7:”-e’r.ez" F. Drucker, "The Effective Administrator," Yhe Bulletin
of Th(; uqti"}haT /—*

:
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No. 29T (April, 106

O
ociation of Secondary School “r1n(1pa1s, Vol. 48,
4y, p. 16D,
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There may not be in the life of a busy administrator mere than _—
a few hours each weelt for which he can plan and which he can devote
to the really important contributions he should make. Al1 the nore
reason, therefore, to wmake sure that these hours are actually —
planned properly. Only by hoiding against each other the Tist of Be——

the truly important contributions and the time schedule can an ;T;;:;;;;T
administrator really make sure that the important things get done. —

If he 2ither does not think through the contributions or does not I
know his time schedule, he is bound to give priority in time to the i
unimportant and to waste even the Tittle time that is his to —
spend. !

Evidenca indicating growth in the number of the country's

elementary school assistant principals was found in the Twentv-Seccnd

Biennial Salary Survev of Public School Employees 1964-1965. Approxi-

mately 10 percent of the nation's eiementary schools included the
position in their staffs; 4,913 assisfant principals were reported
employed in 49,036 public elementary schools throughout the United
States. 1'% As in eerlier studies the greatest number of these assistants
vas  shown to be operating in school districts with Jarge pupil enroli-
ments. Districts of 25,000 pupils or more reported employment of 3,035
assistant elementary principals as compared to‘9,789 elementary
principa!s.!zo This would mean that approximately 31 percent of the i :éaéffiétfé
elementary schools in these districts received the services of an : =
assistant principal. - =
In 1965 Robert Kibby conducted a Master's.study of the duties of ———

elementary scheol vice-principais in Santa Clara County, California. i

81544, , v. 162.

97 rt”-Second Biennial Salary Survey of Public School
Employees 1964-65: Summary Data for A1l Public School Systems, Research
Report 1965- Fb ”uUllc School Salaries Series, Research Division,
Naticnal Fducation Association (Washington, D.C., June 1965), p. 15,

‘Zorbxd., 0. 18.




Data were cbtained from forty-four vice-principals in five school dis-
tricts. MNine vice-principals were serving on a fu]]—tfme basis while
the other thirty-five reported teaching assignments ranging from less
than half-time to full-time. Pupil enrollment of schools served by the
vice-principals ranged from 100 to 1,100.

Based on data from each of the districts involved in the study
Kibby concluded that: (1) no specific job descriptions were provided
elementary vice-principals; (2) the majority of vice-principals
considered their positions to be at least part of the training for the
principalship; (3) the elementary vice-principal was not just a princi-
pal traineeship program, but a job entity in itself.121

Kibby recommended that:

1. the vice-principal's duties he assigned to cover varied
aspects of the supervision and administration of the school not
concentrating too heavily on any particular area-- i.e., pupil
guigance, teacher in-service training

2. vice-principais be encouraged to become more involved in
the area of curriculum

3. vroutine clerical dutijes--i.e., taking dictation, answering
the telephone--be left up to the secretary

4. the responsibility for operating and maintaining all types
of equipment be delegated to staff other than the administration
of the school

5. the vice-principal's special areas of interest be con-
sidered in the developing of his job specifications

€. the importance of the vice-principal's duties be
comnensurate with those of the principal'sl22

7 y L2 ! C oo s

T pobert W. Kibby, "Job Analysis Study ¢f Elementary School Vice-
Principals in Selected Districts of Santa Clara County" (unpublished
Mastar's thesis, San Jose State College, 1965), pp. 52-53.
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The following year Samuel Goldman, in his bock The School
Principal, expressed the need for further research intb the responsibili-
ties and duties of elementary school administrators. He noted that, as
elementary school programs increase in size and scope, the demand for
assistant principals wouid increase. As such, he suggested that
investigations be made of the role the assistant principal might play,
the responsibf]ities that might be invested in the position, and his
relationship to others in the school. Changes in the aséistant's role,
for example, would alter the role of the principa].]23

As with Drucker, Goidman saw the efficient allocation of time as
a major factor in the successful administration of the school. Without
it "the efforts of the principal can become haphazard, often ending with
tasiks uncompieted and a sense of frustration at the iﬁability to devote
proper emphasis to important activities."124 He was quick to point out,
however, that tne proper allotment of time cculd not be accomplished
without first determining the functions of the position.125 With this
in mind Goldman described the role of the principal as shifting to one
that:

. must be tailored to fit the unique constellation of com-
munity variables which form a schcoil attendance area. It must be
continuously under evaiuation and where necessary it must change.

Few conmunities remain the same for Tong. MNew residents,
political realignments, and economic advance or decline all work to
change the face of a community. Education aiso changes in response
to increasing knowledge, emerging technology, and the developing
psycho-social needs of the populace it serves. The role of the
principal must change as both the community and education itself

123gmue Goldman, The Scheol Principal (New Yeork: The Center
or Applied Research in Education, Inc., 1966), p. 19.

Y
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change.126

Though directed at the principal, Goldman's comments had implications
for the assistant principal whose e*periences were considered as on-the-
job training for the principalship and whose tasks had been increasing.

In a similar vein Goldhammer, in 1967, indicated that nct enough
was known to provide those involved in administration and the preparation
of administrators with the basis on which to determine the knowledge and
competencies principals muét nave tc give effective leadership to their
schools.127 He reported that the majority of principals interviewed in
his study foresaw social changes within the next ten years that would
greatiy affect the role of the elementary school in society, and the role
of the elementary principal in the educational system. Population growth,
changes in the sccioeconcmic level of the community served by the school
district, and the effects these changes would have on the schools were
the most frequently mentioned areas of concern. 128

During 1967 two Master's studies on the duties of the assistant
elementary principal were made in the Central states. James Mitchell
investigated tne duties of fifty~nine assistant principals in the
elemenitary schools of Des Moines, Iowa. £Each assistant had a full-time
teaching assignment with no released time for administrative duties. The

position was described as serving as a source of assistance for the

1261b4q., p. 28.

128yhid., p. 130,
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principal. Alsc it was expected that the assistant would gain firsthand
knowledge and experience in dealing with administrativé problems, thus
preparing him for the principa]ship.]zg

Mitchell's data werevbased upcn a comparison of thirty-five
duties presently performed by the assistant principals and those duties
the respondents thought should be included in the preparation and training
of potential brincipa]s. His findings concluded that the position of
assistant principal did not give the prospective principal in Des Moines
experience in the area of supervisory responsibilities. He, therefore,
recommended early identification of potential administrators so that
these persons could then be given an cpportunity to experience, in
depth, the administrative and supervisory dimensions of the rcle of the
elementary principai.]3o

George Deerksen conducted a study of the actual and ideal duties
and respansibilities of elementary school assistant principals in seven
North Central states. His investigation was directed at as;istant
principais in fifteen districts, who spent at least 5C percent of their
time assisting the principal. Each assistant principal was asked to
estimate the actual and ideal time given in a typical week to eight major
duties (Table 11).

Assistant principa]s said that ideally, they would tike to devote

more time to duties concerning administration. teaching staff, and

o~
ey

123 James Mitchell, "The Duties and Administrative Preparation of
the Assistant Elementary Schocl Principal in the Des Moines Independent
Community School District" (unpublished Master's thasis, Drake University,
19675 an EL8
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curriculum. Conversely, they desired to spend Tess time with clerical

duties, and duties concerning the pupils and community.13]

Table 11%*

Actual and Ideal Hours Per Week Given to Eight Major Duties
by Elementary School Assistant Principals in the
North Central States - 1967

Duties concerning: Actual hours Ideal hours

per week per week

Administrative . 11 ' 12
Pupils 13 11
Teaching Staff ' 8 10
Clerical e 6 3
Parents . 4 4
Curriculum 4 | 6
Community 4 2
Noncertified Staff 2 2

Total Hours Per Week 52 50

*Source: George Doerksen, "An Investigation of the Actual and
- Ideal Duties and Responsibilities of Elementary Schocl Assistant
Principals in the North Central States" (unpubiished Master's thesis,
Wichita State University, Wichita, Kansas, 1967), pp. 58-59.

- The most frequently mentioned problem areas repcrted by assistant

principals ware identified as:

1. no clearly defined job description

_]3]Gecrge Doerksen, "An Investigation of the Actual and Ideal
Duties and Responsibilities of Elementary School Assistant Principals in
the North Central States" (unpublished Master's thesis., Wichita State
University, Wichita, Kansas, 1967), p. 59.
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2. lack of communication with parents and teachers

3. not enough time to perform the various duties of the
assistant elementary school principal

4. failure of the staff to recognize the position of the
assistant principal

5. too much time was spent on discipline in inner city
schoois

6. the need for stronger attendance Taws132

The following year Dslores Raneri studied the criteria involved
in the appointment of elementary vice-principals in the Los Angeles City
Unified School District. She found that the vice-principal's job varied
from school to school, with the two most important duties reported as:
(1) assumes'charge of the school in the absence of the principal, and
(2) performe related duties as assigned. Though the district considered
the vice-srincipal's position to be a training ground and prerequisite
for the principalship, the range of experiences offered was mainly
dependent on the principal. Thus the vice-principal could be expected
to receive from little to great opportunities for the development of
leadership skills.133 .

Raneri described the vice-principal's experiénces and duties as
falling intc five major areas: (1) organization and administration, (2)
supervision of the instructional program, (3) pupf1 personnel sarvices,

(4) school community relations, and (5) professional 1eadership.334

1321bid., pp. 59-60.
33 : 4 :
]O”Do?ores D. Raneri, "An Analysis of the Role of the Elementary
Vice-Principal in the Los Angeles City Unified Schooi District"
(unpublished Master's thesis, Pepperdine Collegz, 1968), pp. 59-60.

- 1 ' g
1341bid., pp. 60-61.
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Factors that generally determined the assignment of a vice-
principal to an elementary scheol in the Los Angeles District were
Tisted as: (1) large groWing schools, (2) large stable schools, (3)
large schools with the majority of teachers of substitute or probafionary
status, (4) large schcols in low socioeconomic areas, and (5) large
schools with educationally mentally retarded centers in addition to
1,000 pupi]s.]35

In 1969 William Groetsch reported on a Dﬁctora! study he con-
ducted a year earlier, concerning the status and functions of assistant
elementary principals in the state of-NeQ Jersey. One hundred and
thirty-one superintendents, elementary principals and full-time, K-6,

assistant principals from twenty-four schcol districts responded to

o

sroetsch's questionnaire. His findings showed the purposes of the

position to be: (1) to assist the principal in the administration and

supervision of the school, {2) to improve the instructional pregram, and-

(3) improve the guidance and pupil supervision program.]36

Important factors in establishing the assistant principal in a
school were found to be very similar to those reported in the Los Angeies
study by Raneri: (1) enrollment, (2) number of employees, (3) rapid
change in pupil enroliment because of additional housing development,

(4) culturally disadvantaged school area, (5) special education and

special projects in the school, (6) pupil transiency, and (7)

1351h4d., p. 69.

1364411 4am J. Groetsch, "The Perceptions of Selected
Sunerintendents . Elementary Principals and Assistant Elementary
Principals Toward the Status and Functions of Assistant Elementary
Princinals in the State of New Jersey" (unpublished Doctoral dissertation,
Tempie University, 1969}, pp. 300-301.
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establishment of a new school.137 Groetsch reported the assistant
principal's need for a formal written statement of his duties and
responsibilities and the delegation of the authority necessary to com-
plete them.138 Adjustment of the assistant principal's duties was
recommended, with the assistant spending increased time on supvervisory
and professional leadership functions in order to achieve acceptance as
a partner in the school management team. 139 The large majority of each
respondent group also agreéd that:

1. The assistant principal's work would be more effective if
it inciuded all pnases of school administration.

2. An assistant principal should be added to a school when
it reached between 600-699 pupils and had a professional staff of
21-25 members.

3. The principal should be responsible for the assigning of
duties, supervision, and evaluation of the assistant principal.l40

Knezevich stated that: "the duties of the assistant principal
éve still determined by what the principal delegates to him."
Knezevich's view of the position, however, was different from most
writers on the subject. He urged principals to view an intern in a much
different light from an assistant principal who was there only tc relieve
the principal of a few chares. 141

The assistant elementary principalship was the subject of a
nationwide study sponsored by the National Association of Elementary

Schiovol Principals in early 1968. A total of 1,270 assistant principals

1371h4d., p. 302. 1381hid., p. 303.
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Stephen J. Knezevich, Administration of Public Education (2d
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(88.1 percent of those sampled) replied to a questionnaire concerning

the general status of the position. Assistant principals included in

the study:

represented school districts of 3,000 or more pupils, had a

number of titles, worked in schoois with varying grade organizations,

and performed functions ranging from fuil-time teaching with a few

adninistrative duties on the side to serving as full-time administrators.

Information régarding school and biographical factors rslated to the

assistant principalship were shown to reveal that naf101a11y

1. The assistant principal's median age was forty-two years.
Men assistant principals, as a group, were younger than women
assistant principals, with medians of forty and forty-nine
respectively.142

2. Sixty-two percent of the assistant principals were men
and thirty-eight percent were women. 73.5 percent of assistants
in the lestern region of the United States were men.143

3. HNearly half (47.1 percent) of the assistant principals
reporyed worlinb in K-6 type of schools organlzau1one. 12.9 percsnt
were in X-8 schools: 8.0 nercent in the 1-6 type; 8.4 percent in

i

Pre k=6 schools: 1.4 percent in Pre K-8 schools. The remainder
ware in various othe pes of corganization (51.6 percent were K-6
type in the West).i4 '

4. 14.3 percont of the school re1gkborhoods were characterized
as above average economicelly, 40.0 percent average, and 45.3 per-
cent below average.l4o

5. The median enrollment of schools with assistant principals
was 875 pupiis. 37.7 percent of the assistant principals reported
they were employed in schools of 1,000 or more pupils. School
faculties of schocls with ¢ s<1°tant principals had a median of 31
ctassroom teachers. The smailest pupil enrollment was reported as
50 and the largest was 3,800.146

14ZNational Association of Elementary School Principals, The

Assistant Principalship in Public Elementary Schocls-1969 A \vsea«ch

Study {Washington, D.C.

np.

National Education Association, 1969},
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6. 75.7 percent of the sample reported using the title assistant
principal; 17.4 percent, vice-principal; 3.6 percent, administrative
assistant; 1.4 percent, assistant to principai; and 1.7 percent,
other. In the West the percent distribution was 49.8 percent,
assistant principal; 45.6 percent, vice-principal; 2.4 percent,
administrative assistant; 1.0 percent, assistant to principal; and
0.9 percent, other.147

7. 69.0 percent of the sample reported they were not assigned
regular teaching duties. 15.0 percent reported 60.0 percent or more
of their time assigned to regular teaching. The Western region
reported fewer full-time assistant principals--63.4 percent.148

The present percent of time given to functions by assistant
principals responding to the study are listed in Table 12. It should be
noted that the total percent of present functions adds up to 95 percent.
No other data were provided in the research report to account for the
missing 5.0 percent.

Two out of every three assistant principals favored increased
work in tne area of supervision and coordination of instruction in order
to make their job nore effective and satisfying. The second area
reporited by respundents as most deserving additional time was that of
curriculum development.149 64,1 percent of the assistants reported that
their major present duty was pupil personnel. With regard to these
ditferences the research report suggested that: "If many of the assis-
tant principals in the present survey are to spend more time in
supervision then it would be necessary, in many schools, to employ a
second assistant principal to share the present administrative toad."150

The need for more clerical assistance also appeared to be evident with

approximately 24 percent of the assistant principals reporting they did

1%75bid., pp. 9-10.

V.
7 Ibid., pp. 48-49.

1481h4d., pp. 40-41.
150184d., p. 75.
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not have any trained, paid secretaria]ihe1p.]5] Forty-eight percent of
the sample indicated they wofked on the average of 42 or more hours a
week at scheol with an additicnal median of 5 hours per week given to

school related activities.!92

Table 12*

Present Percent of Time Given to Major Functions
For A Typical Week by Assistant Principais

Major functions - Present

% of Time
Classroom Teaching 15.0
Clerical Tasks RERLe )
Administration L8700
Suparvision ' 18.0
Cureiculum Development ' _ 7.0
Se1f—1mprovehent : 4.0
Community Work ; - 5.0
Total ‘ 95.0

*Source: National Association of Elemeritary School Principals,
The Assistant Princinalship in Public Elementary Schools-1969 A Research

Study (Washington, D.C.: National Education Association, 1969), pp. 40-48.

The national study reported that 79.6 percent of the sampie did
not consider the assistant principalship as their final occupation goal
{this compared with 89 percent of the assistant principals in the West).

Sixty~five percent of the sample stated that they specifically scught the

15lanid., pe 50. 18e1h1d., o 30-
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elementary pkincipa}ship.]53 Apparently with this objective in mind,
73.9 percent of the assistant principals preferred to serve in a general
administrator's role, under the direction of the principa].]54 Sixty-
cne percent of the assistants also indicated that a majority of prfnci—
pals favored a schcol situation in which the assistant principal had
opportunitias for experimentation, research, and the coordination of
instruction. 193

Based an the findings of their study the investicators cited the
following conclusions:
1. There are a number of assistént principals who work
primariiy as "assistants" without the assignments and authority
that would contribute to their professional development.156

2. Potentially the assistant principalship is a major
training ground for future elementary school principals.

3. The oppnortunities for effective dmve!opmnntal anug nces,

e
now availapie to assistant principals, should be impro 57

The National Association of Elementary School Principals
éxpressed the hope that their 1369 study of the assistant principalship
would lead to other studies,which in time,might 1ift the professional
status and increase the opportunities of those who served as assistant
principals in the nation's elementary schools. 198

In 1970 James Taylor completed a comparative analysis of the
established job descrintions and the responses of Z3 elementary school
principals in Chesterfield County, Virginia, concerning the duties of the

assistant elementary school principal. He found the great majority of

principals supperting the view that the assistant principal be assigned
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duties in all areas of administraticn. Taylor determined that "the
assistant principal must be involved in the total educational program if
he is to be a complementing member of.the administrative team and if he
is to acquire training for the principalship."]59

Faber and Shearron, in 1970, predicted that most elementary
schoois of the future would operate with an assistant principal and one
or more additional administrators or gquasiadministrators using an
administrative team approach.T60 They suggested that the assistant
principal could make an important, worthwhile contribution to society
and anticipated that eventually, society would recognize this and endow
the position with the status and prestige it deserves. 161 Two years
later James Ackley made a similar recommendation based on his study of
elementary schosl principals in Los Angeles, Califbrnia. He proposed
that "the Les Angeles City Unified School District provide additional

administrative staff support at the school level."162
SUMMARY

References to the beginnings of the elementary school

]Sgdames H. Taylor, "A Job Description for the Elementary School
Assistant Principal as Perceived by the Elementary Schoc! Principals in
Chestertield County Public Schools" (unpublished Master's thesis,
Virginia State College, 1370), p. 58.

]bOCharies F. Faber and Gilbert F. Shearron, Elementary School
Administration Theory and Practice (New York: Holt, Rinehart and
Winston, :Ines=1970)5. e 374,

1611p44., p. 254.
182 3ames F. Ackley, "A Comparison of the Actual and Ideal Time
Utilization for Principals of Larce Elementary Schoeis in an Urban
Disteict: (unnuuilshed Doctoral dissertation, University of Southern
California, 1972), n. 139.
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vice-principalship were first made in the mid-eighteen hundreds. As the
one-room school house gave way to larger multistaffed operations, and
community leaders continued to piace an increasing number of responsi-
bilities on the headmaster, there developed a need to provide him with
some type of relief. The assistant's position, under titles such as
submaster, head assistant, and assistant to the principal, consisted of
a regular teéching assignment plus relieving the master of his classes
and routine clerical work in order that he be free to visit classrooms
and supervise the instructional program. Though there were several
references to the position being found in large population centers during
this period, records show only three cities as having assistants in their
elementary schools before nineteen-hundred, these being Boston, Baltimore,
and San Francisco.

After the turn of the century 1ittle mention was made of the
vice~nf§ncipa?ship untii the twenties. A 1923 sﬁrvey of eighty-three
large cities, conducted by the National Education Association's
Department of Elementary -School Principals, showed a change in titles.
Listed in order of usage they were: assistant principal, vice-principal,
and head teacher. Though several writers during the decade suggested
that the vice-principal be given broader administrative duties, the vice-
principals reported that the major porticn of their time was still
devoted to teaching followed by clerical work.

The 1930's heralded an era of educational change. Increased

crmuniity involvement, child growth and development research, and the
progressive education theories of Dewey and others all had a signifi-
cant impact upon the elementary schoo?. Perhaps it is because of a

preoccupation with these new ideas and knewiedge that the writers and

B
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researchers of school administration gave scant attention to the vice-
principalship during this period. With several exceptions the war years
of the early forties also produced little written material concerning
the position. »

Although the references of the thirties and early forties were
few, they did indicate a shifting in the duties and responsibilities of
the office. The vice-principals were gradually broadening the range of
their activities and writers started to propose that all major duties
of the elementary principal be included in the assistant's assignment.

In 15948 the Twenty-Seventh Yearbook of the Department of

Elementary School Principals compared the present position of the

assistant principal with the department's 1928 study. The findings
disciosed that though the assistént principal had decreased his teaching
load and increasad the time devoted to supervision and administration,

he still spent 57 percent of the time teaching and 11 percent of the
time doing clerical chores. It also was found that a slight decrease

in the proportion of assistant principals to principals had occurred and,
as shown in earlier studies, the assistant principal was most likely to
work in large schools located in large population centers. The report
concluded that there had beesn a definite trend to. professionalize the
office of fhe assistant principal during the twenty year period.

During the nineteen-fifties the role of the vice-principal con-
tirued to evolve tc one of providing additional aaministrative assistance
to meet increased demands and, at the same time, furnish un-the-job
training for the principalship. Some school districts and writers,
however, stiil vie&ed the position as dealing with clerical and lesser

adninistrative tasks while leaving the "big things" in administration to

e
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the principal.

Studies by Hollis, Pfeffer, and Adams, when compared with
previous studies, showed a dramatfc.reductian in the amount of time
assistant principnals gave to teaching assignments. The vice-principals
in the Hollis study reported their status as full-time administrators,
whereas the assistant principals in the Pfeffer and Adams studies,
respectively, devoted 5.C percent and 7.9 percent of their time to
teaching.

Hoillis and Pfeffer found the major duty of assistant principals
ta be pupil personnel, consuming 31.7 percent and 32.2 percent of the
administrataor's time respectively. Adams reported that pupil personnel
activities occupied 22.3 percent of the time of assistants, ranking third
behind administration, 26.4 percent; supervision wés 26.1 percent. For
the three studies the range of means repcrted for the various duty areas
included: arganizaticn and administration, 25.7 percent to 371.0 percent;
supervisfion, 15.0 percent to 27.4 percent; public relations, 2.4 percent
to 8.7 percent; professional growth and lTeadership, 4.7 percent to
8.6 percent (deleted in Pfeffer's study). Aithough this data provides
some insight into the time allotted to major duties by assistant
principals, caution is urged against generalizing beveond the Timits of
the studies.

Interest in the development and assessment of the elementary
school vice-principaiship continued to grow with the arrivai of the
1260's. A number of Master's Tevel studies, three Doctoral studies, and
a natienal survey, sponscred by the National Education Assaciation's
Department of Eiementéry Scheol Principals, were conducted throughout

-

the sixties and 1970. Accompanying these inves{igations were periodic

T
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references to the position in books and journals. As with earlier
studies, the research during this period tended to be directed at lccal
situations with the exception of several state and regional studies and

the afcrementioned national survey.

Due to the number of studies and references made concerning the
assistant principalship, a summation of the conclusions and recommenda-
tions most geharal]y supported wiil be presented for review. Authorities

genarally agreed that:

1. A vice-principal should be assigned to a school when the
enroliment reaches between 500 and 700 pupils and the professional
staff numbers between 21 and 25.

2. Important factors in establishing the position in a school
are large pupil enroliment, culturally disadvantaged school area,
special education and special projects in the schoo:, and tha
nature of the professional staff.

3. There tends to he a Tack of school district policy con-
cerning the vice-principalship and there exists a need for
gistricts to define the assistant's roie.

4. The duties of the vice-principal are most often delegated
by the schocl principal.

5. MWide variation exists in the duties assigned to vice-
principals.

€. Administering the scheol in the absence of the principal
is considered to be one of the most vital functions performed by
the vice-principal.

7. Vice-principals tend to devote more time tc pupil perscenel
duties than any other area.

6. Vice-principals would dzasire to spend less time cn pupil
behavior and clerical duties and give incre time to supervision of
instruction and curriculum development.

G. The vice-principal should be given greater involvement in
professional growth activities and opportunity to display qualities
of professional leadership.

10. The principal must give the vice- princioa] the necessary
authority to carry out his assigned duties and inform all members
of the .school staff of the ass;sfant s responsibilities.
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11.. The vice-principal should share in the development of the
schooli's phiilosophy.

12. The school administrator's role must be tailored to fit

changes in education and the community in which the school is
located.

13. The efficient allocation of time by administrators is a
major factor in the successful operation of the school.

14. The vice-principalship serves as a training ground for the
principalship.

15. The educational program in many schools could be greatly

improved if additional administrative and clerical assistance were
provided.

16. Further study of the vice-principalship is needed if the
position is to provide maximum benefit to both the school'’s
educational program and the position holder.




Chapter 3

METHODOLOGY AND GENERAL INFORMATION
CONCERNING VICE-PRINCIPALS

INTRODUCTION

A review of the literature presénted in Chapter 2 was the first
step in the development of this study. Chaptar 3 presents the procedures
used to: (T) identify California elementary vice-principals, and (2)
develop, validate, and distribute the research questionnaire. In
addition, enefa] information completed in Part I of the gquestionnaire

is reported and the procedures used o anaiyze the-data in Parts II and

-

ITI of the questionnaire are discussed.

IDENTIFICATION OF CALIFORNIA ELEMENTARY
SCHOOL VICE-PRINCIPALS
At the time of this investigation no single source of reference
was available which identified all vice-principals empicyed in
California's elementary schools.
1. A search of professional and governmental publications
led to the discovery of financial document numker 13 of
the California Agzncy for Research in Education.! This

source revealed that 199 of the state's 1,067 public school

P S : ; v
‘California Agency for Research in Education, Salaries and Salary

Schedules for Administrators and Special Services Certificated Personnel

(BurTingame, California: Document No. 13, 1973), pp. 80-101.
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districts had the positicn of vice-principal in their
schools. The school districts were catego?ized by K-6
and K-8 grade levels, teaching and full-time vice-
principals, and the size of the school district.

2. A search of the state's 58 county school personnel
directories was made to determine if any districts
empioying eiementary vice-principals were excluded
from document 1istings in document number 13;

3. From information available in the county personnel
directories, a Tist of vice-principals and their
addresses was formulated.

4. Superintendents, assistant superintendents, and per-

sonnel directors of 62 districts jdentified by document

2

number 12 as having full-time, K-6 vice-principals were
asked by letter to provide a Jist of the names and
addresses of these serving as vice-principals. Twe
mailings and several telephone conversations resulted in
a 100 percent response from district officials (see
Appendices A and B).

The infornation gathered through these sources indicated that

665 fuli-time and 242 teaching vice-principals worked in the elementary

schoois of California. The data also revealed that the conditions under

- which elementary vice-principals functioned varied extensively. Full-
time vice-principals were found to be empioyed in elementary zchools

composad of the following grade levels:




School Grade
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No. of Fu]l—Time
Vice-Principals

Kindergarten through

2 1
Kindergarten through 3 38
Kindergarten through 4 4
Kindergarten through 5 24
Kindergarten through 6 334
Kindergarten through 8 74
Kindergarten, 6 through 8 1
Kindergarten through 2, 7 through 8 1
Kindergarten through 3, 7 through 8 1
3 through 6 ‘
3 through 8 1
4 through 6 23
% tihrough 7 2
4 through 8 4
5 through 8 2
& through 8 50
7 through 8 103
Total 665

In addition, 13 fuli-time vice-princinals were found to be

assigned to nalf-time schedules serving two elementary schools each.

Ancther 54 full-time vice-principals were assigned to elementary schools

employing two vice-principals to a school.

Due to the great variaticn of grade levels in schools with full-

tim2 vice-principals, a decision was made to limit the study to




79
vice-principals who held positions in K-6 schools. Also vice-principals
serving in two schools or working with a second vice-principal in the
same school were excluded from the study. These decisions were based on
the following rationale:

1. The majority of all California full-time, elementary vice-
principals worked in schools with a grade organizaticn of
K-6.

2. The full-time, K-6 vice~principal, assigned fo a single
school with only one assistant administrator, most typified
the position of the full-time, elementary vice-principal in
California.

Finally., ail full-time, K-6 vice-principals working at a singie schooi

employing oniy one assistant administrator were surveyed.
DEVELOPMENT OF THE QUESTIONNAIRE'

A review of the reTated research and deveiopment of the position,
plus the investigator's own experience as a junior high school vice-
principal, contributed to the construction of the questionnaire. Part I
cf the instrument sought to gather certain data from elementary school
vice-principals concerning:

1. the schools in which they worked

Z. their personal characteristics

3. their perceptions of the factors affecting the duties

and responsibilities of the position
Part II sought to determine:
1. the vice-principals' percéptions concerning the actual

and ideal time given to the activities that make up the
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major duties of the vice-principalship

™
s

the relationships and differences between the actual time
and ideal time that vice-principals give to activities

3. the vice-principals' perceptions concerning the actual
level of responsibility they have for administrative
activities

Part III sought tc determine:

1. the vice-principals' perceptions of the actual and ideal
percent of time they give to the five major duty areas of
Administration, Community—ScHoo] Relations, Professicnal
Leadership, Pupil Personnel, and Suparvision

2. the relationships and differences between the actual per-
cent and the ideal pércent of time vice-prinéipaTs give
to the five major duty areas

Tne major duty areas and activities determined by the researchar

to be the most suitable for this study were those generalily proposed by

Edmund Adams in his 1958 study of the elementary assistant principalship.’

Modificetions were made in order to provide for current practices in
e]ementary.admfnistratiﬁn and to include only those activities and major
duties applying to fuli-time, elementary vice-principais, The relation-
ships and differences between the actual and ideal time vice-principals
give to activities and major duty areas were determined through the use
of profile graphs and t-tests.

The original version.of the gquestionnaire was reviewed by members
of the researcher's Doctoral committee and suggested revisions were
incorporated into the instrument. The questionnaire was then submitted

to eight elementary administrators from two school districts for further

¥
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review and a pilot test. These administrators consisted of four vfce~
principals working in K-8 schools, two principals in K-6 schools, a
district director of research, and an assistant superintendent of
eiementary schools. Three vice-principals, two principals, and the
director of research returned the completed questionnaires. They also
offered several suggestions to improve the instrument, as did the
assistant superintendent during a personal interview. An analysis of
the pilot test data determined that:

1. The range of time requirad by respondents to complete the
aquestionnaire was 15 to 30 minutes, with a median of 18
minutes.

2. The guestionnaire appearad to be clearly written and
easily. understood. '

a provided by the respendents were suitable for

(O8]
cut
i
-
w
)
et}
s

the analytical techniques chosen for use in the study.
4, Several minor changes should be incorporated into the

final form of the questicnnaire (Appendix F). -
DISTRIBUTICN OF THE QUESTIGNNAIRE

Of the 334 full-time, K-6 vice-principais-identified through
county and school district personnel directories and correspondence with
schoo! dizstrict officials, a mailing Tist was formed consisting of 267
schoois, each employing cne full-time vice-principal (67 vice-principals
did not meet this requirement). It was anticipeted by the investigator
that scue variation of the assignment of vice-principal; would he found
in the present study due to the following factors:

s

1. The only source of reference avaiizble which attempted to
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identify all California schools employing elementary vice-
principals was the California Agency for Résearch in
Education's Number 13. This report covered the 1972-1973
school year and was two years old at the time the present
investigation was undertaken.

County and school district personnel directories used to
1Qentify and locate many of the state's elementary vice-
principals were based on the 1973-1974 gchooi year. The
presént study was conducted durfng the Fall seméster of
1974.

Caiifornia's public school pupil population was reported by
the State Dzpartment of Educaticn to have declined by

approximately 35,000 pupils per year for the two years

preceding the study.

The researcher found several discrepancies earlier in the
study where county school personnel directorieé and the
Califernia Agency for Research in Education's Docuﬁent
Number 13 had inaccurately reperted vice-principals
serving on a part-time basis or in schools with cther

arade Tevels, as fuil-time, K-6 vice-principalis.

Gn COctober 27, 1974, the questionnaire accompanied by a cover

letter (/ppendix C) and a stamped, seif-addressed envzlope was mailed to
2567 scheols, each previously identified as employing a single. full-time
vice-principal. Each self-addressed envelope included the name of the
school 1in the upper, left-hand corner thus enabling the investigator to
identify those respondents who had returned the questioﬂnaire. Also, as

an additional incentive to varticipate in the study, vice-principals were
)
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offered a summary of the findings. The initial mailing was followed by

a postcard (Appendix D) sent on November 14, 1974, to schools not having

returned the questionnaire. A second follow-up was mailed on December 3,
1974, consisting of a cover letter (Appendix E) appealing to the Qice-
principal for a reply, another copy of the questionnaire, and a stamped,
self-addressed envelope.
0f the 267 questionnaires originally mailed to schools, a total
of 202 replies (78.3 percent) was received by the researcher. From these
returns it was determined that 33 schoolis no longer had the position of
vice-principal on their staffs, four schools were served by a haif-time
vice-principal, and 36 other schools presently employed teacning vice-
principals. Based on this information the number of K-6 schools ﬁaving
the services of cne, full-time vice-principal was adjusted to 194, Of
_this tectal 128 usable returns were receivad by the 1n9estigator (66.C
percent).
In order to determine if the responses of vice-principals not
returning questicnnaires would have been different from those who had
replied to the three mailings, a number cof vice-principals were con-

tacted in person and by telephone during mid-December and early January.

o~

Through this approach eight additional guestionnaires {(10.8& percent of
the 74 nonrespondants) were chtained and compared for differences with
the 120 previously received questionnaires. No major differances were
found between the responses of the two sets of gquastionnaires; therefore,

it was assumad that nonrespondents would have replied in a simiiar

manner as did the respondents.
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GENERAL INFORMATION CCGNCERNING VICE-PRINCIPALS

Part I of the questionnaire sought to provide biographical and
school related information regarding California K-6, full-time vice-
principals, as well as report vice-principals' perceptions of certain
factors affecting their job performance.

- To the question, what is your title, 45 (35.4 percent) of 127
respandents reported they were identifféd by the title vice-principail,
77 respendents (60.6 percent) gave their title as assistant principal,
and five respondents (3.9 percent) reported other titles such as
administrative assistant and acting assistant principal. Note: The
initial search to idéntify vice-principals throughout the state indicated
that the majority of districts having the position used the title of vice-
=

principal., The Timitations of the study reduced the number of districts

from 192 %o 38. Of these distrfcts Los Ahgeles.City Unified Séhoo]
District, which used the title assistant principal, emplojed é majority
of the state's full-time, K-6 position holders.

In response to the question, what is your sex, 88'(68.8 percent)
of 128 respondents identified themselves as male, aﬁd 40 (31.2 percent)
gave their sex as female.

(ne hundred and eleven vice-pi incipals reépaﬁded to the questicn
what is your age. The mean age was 43.3 years, with & range cof 29 to 61
years {Figure 1).

One hundred and fifteen vice-principals responded to the question
what is your student enrollment. The mean enrvollment was 209 pupils,
with a range of 220 to 1,500 pupils (Figure 2).

One hundred and twenty-four vice-principals responded to the
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question what is your ethnic group. Twenty-eight vice-principals (22.6

percent) identified themselves as Black, 81 vice-principals (65.3 percent)

were White, 11 vice-principals (8.9‘percent) were Spanish, and there was
one vice-principal for each of the following ethnic groups: Asian,
Indian, Filipino, and Spanish-Black combination.

In response to the question what is your highest college degree:
four (3.2 percent) of 127 respondents stated they had a B.A. degree, 56
(44.1 percent) reported héving an M.A. degree, 63 (49.6 percent)
indicated they were Specialists or had an M.A. degree plus 30 units, and
4 (3.2 percent) reported they had a Doctorate or the equivalent in
college units. -

In respense to the question, how are your duties and responsi-
bilities determined, 57 vice-principals reported By *district policy,"

“

vice=principals indicated "by the principal,” 79 vice-principais

i

. 5
repcrted "by the nrincipal and the vice-principal,” and 22 vice-

principais indicated "on a day-to-day basis." Note: Vice-principals
often gave more tnan one answer to this question so the total number of
responses, -213, is greater than the number of vice-principals, 128,
contributing to the study.

One hundred and twenty-eight vfce-principa1s responded to the
qguestion is there a written set of duties and responsibilities for your
position. Eighty-three vice-principals (64.8 percent) answered "ves" to
this question, while 45 vice-principals (35.2 pecrcent) indicated they
operated without the benefit of such information.

In response to the question do you helieve that a written set of
duties and responsibilities would aid you in per?orming your job more

effectively: 24 (39.3 percent) of 61 vice-principals answering the
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question feit that the avaiiability of such material would be a help to
them in improving their effectiveness on-the-job, whiié 37 vice-
principals (60.7 percent) rzported there would be no effective improve-
ment.

Ninety vice-principals (72.0 percent) of 125 responding to the
question would additional clerical assistance free you for more important
duties reportéd "ves," while 35 vice-principals (28.0 percent) indicated
they did not have a need for more clerical help. |

In response to the question, would additional supervisory
assistance of hall, yard, and cafeteria areas free you for more important
duties, 107 vice-principals (80.8 percent) replied "yes," while 24 vice-
principals (19.2 percent) stated that such services in this area were
not needed.

In reply to the-question do you consider the vice-principalship
as a career position or as preparation for future advancement: 21 (16.4
percent) out of 128 vjce‘principals indicated they viewed it as a career
position, 1C0 vice-principals (78.1 parcent) stated that they considered
it to be a stepping-stone to the principalship, ahd seVen vice-principals
(5.5 percent) said they Tocked upon the position as providing training
for other kinds of administrative assignments.

In response'to the question how would you characterize your
school neighborhood economically: 15 vice-principals (11.9 percent)
reported their school neighborhood as above average, 31 vice-principals
(24.6 percent) described them as average, and 80 vice-principals (63.5
percent) indicated they were below average.

A four part question scught té determine vice-principeals’

perceptions concerning whether the duties and responsibilities of the

 r————
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vica-principalship differed greatly because of certain factors. Part A
asked if the sex of the vice-principal would greatly alter the duties and
responsibilities of the position: 48 vice-principals (44.4 percent) cut
of 108 responding to the questicn answered "yes," while 60 vice-pfincipa]s
(55.6 percent) replied that it would not. Part B asked whether the
experience and preparation of the vice-principal would greatly affect
the duties and responsibilities of the position: 87 vice-principals
(75.7 percent) out of 115 responding to the question answered "yes,"
while 28 vice-principals (24.4 percent) felt that it would not. Part C
asked if the socioeconomic compasition éf the school neighborhood would
areatly alter the duties and responsibilities of the position: 97 vice-
principals (82.2 percent) out of 118 responding to the guestion indicated
"ves," whiie 21 vice-principals (17;8 percent) replied that it would not.

art D asked respondents to identify other factors that they believed

g

i

o+

fie duties and responsibilities of the vice-principal.

2

reatly aitered

[

Thirty-nine responses were received fo this question and are listed as
follows:

1. the philosophy of the principal (30)

2. direct supervisor (1)

3. experience background in all areas (1)

4. composition of the teaching staff: experienced or
inexperienced (1)

(87 ]

riceds of the communit§ and the experieﬁce and ability
of the vice-principal (1)

6. needs of the students (1)
7. district budget (1)
» 8. unique.needs of each school (1)

9. size of the school pepulation (1)
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10. how the vice-principal views the position, as a career
or a stepping-stone to another positicn (1)

One hundred and twenty-three vice-principals responded to the
question how many hours a week, including evenings and weekends, do you
devote to the wice-principalship. The average (mean) time was found to

be 51.7 hours a week, with a range of 40 to 80 hours (Figure 3).
SUMMARY

The procedures used to identify California, elementary school
vice-principals were reported fn Chapter 3. Six hundred and sixty-five
full-time and 242 teaching vice-principals were identified by various
sources as hbeing employed in the state's eiementary scnaois. Tne data

revealed that full-time elementary vice-principais worked in schools

with 17 different grade Tevel orcanizaticns. The findings of the initial

L]
X

L2

investigation led to the decision to Timit thé study to fuli-time, K-6
vice-principals werking in a single school employing only cne assistant
administrator. e

Development of the questionnaire was discussed as well as the
metnods used to determiﬁe relationships and differences betWeen the
actual and ideal time given to the major duties and actfvities by vice-
principals. Procedures used to pilot test, distribute, and collect the
questionnaire wera reviewed. The last section of Chapter 3 presented
.biographical and school related informaticn concerning Cé1ifornia K-8,

full-time vice-principals, as well as reporting vice-principals' per-

ceptions of certain factors affecting thneir job performance.

PN




MNurnber of
Full-time, K-6
Vice-Principals

40 —F =R b sy
i i A{‘l ‘
z | | \‘g 1 ! ! s
3D e SIS W ¢
B 30 1 1} |
' ri Bl i -
! 7 1Y i i
i [ A V! | i
| LR | |
3D g 1 i i ' v
E 7 1A I ! 2
i
i
T T 1
25 e 3 | o let
25 T X i T
, i L L ;
i i | | ‘
| TS e AR |
il 4 | 2 | ;
i | 5 0 o 2
: H RER I ‘ i :
; ! 500 o i 0 [l ]
it ] e i \
~T + 3
B ! e} | R | |
l5m-[.;i§1 f‘:x;' ] ?i'ﬂ—‘L i 3
5 1 N 0 O O | IR 3, -
0 SR L , SRR | = |
SR O R : Y 1 | ii§
SR R R [ ! ¥ { T
10"“‘-'| :}‘L! i \ ! {11 : i 5
e A ' | 5 '
b ) 4
b YR T st . 8 1 %
5 wan: o 4
b ik k
i S ;
bl
R emmE [
0wy -

L RS
35-39 = ooy

{ | i ! i
# 370 PN e s ST

i i
< ()]
e i
(e By}

<

G

< G»
LG

‘
5-5

c

50
5

< (o)) <t
N
Q 10 o
O © ~

75-7S

el

s

85+

The Nurnber of Hours Werked Per Average Week by Vice-Principals

FIGURE 3. FRECQUENCY POLYGON BASED ON THE NUMBER OF HOURS WORKED A

TYPICAL WEEK BY FULL-TIME, K-6 VICE-PRINCIPALS, N=123.




Chapter 4

MAJOR DUTIES, ACTIVITIES AND RESPONSIBILITIES
OF THE VICE-PRINCIPAL

INTRODUCTION

The findings of Parts II and III of the questionnaire are
reported in Chapter 4. Part II of the questionnaire was designed to
investigate the differences and relationships that existed between the
actual and ideal activitiass composing the‘five major duty areas of the

elementary school vice-principal. Vice-principals were asked to rank

the activities of each major duty area by giving a rank of one to the

)}

ci?vity requiring the greatest portion of their timé during a typical
week, a rank of two ic the activity requiring the second 1argest.portion
of time, and so on (each major duty area consisted of from four to seven
activities). The vice-principals then were asked to rank the same
activities in terms of the amount of time they should givé to provide
for the most efficient total school program. |

The raw dats were analyzed in order to establish the mean rank-
scores. The actual and ideal mean vanks for each'activity then were
subjected to t-tests to determine the probebility level of obtaining
those statistics. The .G5 Tevei or Tess was predéterhined as indicating
a statistically significant difference between the actual and ideal time
ailocated to an activity (where the findings were beiow the probability

Tevels of .02, .07, and .001 these probaoility levels were indicated).
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Comparisons of the actual and ideal time allocations given to the
activities in each major duty area were illustrated through the use of

graphed profiles.

Vice-principals were also asked whether their present level of
resporisibility for cach of the activities was: (1) total (complete
responsibility for carrying out a given activity), (2) shared (joint
responsibility with the principal for carrying out a given activity), or
(3) none (no responsibility for the given activity). These data are
reported in terms of the actual number of vice-principals responding to
each of the categories and the corresponding percentage.

Part III of the questionnaire was ccncerned with the actual and
ideal percentage of time vice-principals allocated to the five major
duties-of: (1) Administration, (2) Community-School Relations, (3)
Professional Leadership, (4) Pupil Personnel, and (5) Supérvision. The
mean perceatages were computed and submitted te analysis byht-tests. As
in Part II, the .05 level was predetermined as the point below which a
statistically significant difference axisted (where the findings were
below the probability Tevels of .02, .01, and .001, these probabiiity
levels were indicated). A comparisen of the relationships between the
mean percentages of the actual and ideal major duties were illustrated

through the use of a graphed profile.
ACTIVITIES TIME ALLOCATION AND LEVEL OF RESPONSIBILITY

Adniinistration Activities

The difference between the actual time and the ideal time
allocated by vice-principals to activity number one, organization and
management of the school (scheduling, library and textbooks, office,

suppiies, etc.), was not found tu be significantly different at the

T
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.05 Tevel (Téb]e 13). Vice-principals gave this activity a mean rank of
1.96 for the actual time allocation and a mean rank of 1.94 for the ideal
time allocation. Twenty-eight vice-principals (22.0 percent) of 127
reported their level of responsibility for this activity as total, while
99 vice-principals (78.0 percent) indicated it was shared.

The difference between the actual time and the ideal time

allocated by vice~principals to activity number two, admninistering

buildings and grounds (inspections and safety, arranging repairs,

‘maintenance, etc.), was not found to be significantly different at the

.05 level (Table 13). Vice-principals gave this activity a mean rank
of 3.83 for the actual time allocaticon and a mean rank of 3.71 for the
ideal time allocation. Twenty vice-principals (15.7 percent) of 127
stated their level of responsibility for this activity was total, 101
vice-principalts (79.5 percent) indicated it was shére&, and six vice-
principals (4.7 percent) reported none.

The difference between the actual time and the ideal time
ai]ocated by vice-principals to activity number three, clerical duties
(correspondence, reports, financial accounting, inventories, records,
filing, etc.), was found to be significantly different at the .0C1 level
{Table 13). Vice-principals gave this activity a mean rank of 3.41 for
the actual time ailocation and a mean rank of 4.79 for the ideal time
allocation. Eighteen vice-principals (14.2'percent) of 127 stated their
level of responsibility for this activity was total, 107 vice-principals
{84.3 percent} reported it was shared, and two vice-principals (1.6
percent) indicated none.

The difference between the actual time and the ideal time

allocated hy vica-princinals to activity numbar four, meetings (plannin
- ) §

ey




fable 13

Administration Activiiies Data Reported
by Full-Time, K-& Vice-Principals

Activities of A Actual Ideal Mean Standard t-ratic Probability

vice-principals mean mean difference error of mean level

rank rank . difference

1. Organization and

Management 1. 9590 1.9444 0.0185 0.7248 0.1482 NS@
2. Building and Grounds 3.8347 8.7103 . 0.7963 0.1463 1.3418 NS
3. Clerical Duties 3.4098 4.7870 ~1.45837 0.1661 8.7520 p <.001
4. Meetings 3.8852 3.2778 0.6667 0.7429 4.6655 p <.001
5. Testing Program 4.6500 4.3925 0.3458 0.1348 2.5653 p <.02
6. . Schooi Activities 3.85625 . 3.048i 0.111T 0.1443 0.7699 NS
7. Substitute Teaching 6.3529 6.1627 0.1468 0.1127 1.3026 NS

&No significant difference at the .05 level, N = 128.

56
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and conducting faculty meetings, attending district staff meetings, etc.),
was found to be significantly different at the .001 ievel (Table 13).
Vice-principals gave this activity a mean rank of 3.89 for the actual
time allocation and a mean rank of 3.28 for the ideal time allocation.
Three vice-principals (2.4 percent) of 126 reported their level of
responsibility for this activity was total, 118 vice-principals (93.7
percent) stated it was shared, and five vice-principals (4.0 percent)
indicated none.

The difference between the actual time and the ideal time allo-
cated by vice-principals to. activity number five, testing program
(planning, organizing, and directing the testing program), was found to
be significantly different at the .02 level (Table 13). Vice-principals
gave this activity a mean rank of 4.65 for the present tfme allocation
and a maan rank of 4.33 for the ideal time allocation. Fifty-nine vice-
principals {46.1 percent) of 128 stated their level of responsibility
for this activity was total, 51 vice-principals (40.0 percent) indicated
it was shared, and 18 vice—pfincipa]s (141 ?ercent) reported none.

The difference between the actual time and the ideal time
allocated by vice-principals to activity number six, coordination of

school activities (assembiies, field trips, athletic events, etc.), was

not found to be significantiy different at the .05 lavel (Table 13).

Vice-principals gave this activity a mean rank of 3.85%5 for the actual
time allocation and a mean rank of 3.65 for the ideal time allocation.
Forty vice-principals (31.% percent) of 127 reported their ievel of
rasponsibility for this activity was total, &4 yice«principa1s (66.1
pércent) stated it was shared, and three vice-principals (2.4 percent)

indicated none.
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The difference between the actual time and the ideal time allo-
cated by vice-principals to activity number seven, substitute teaching,

was not found to be significantly different at the .05 level (Table 13).
Vice-principals gave this activity a mean rank of 6.35 for the acﬁua]
time ailocation and a mean rank of 6.19 for the ideal time allocation.
Nineteen vice-principals (15.1 percent) of 126 stated their level of
resporisibility for this activity was total, 68 vice-principals (54.0
percent) indicated it was shared, and 39 vice-principa]g (31.0 percent)
reported none.

Administration activities one, th, six, and seven did not reveal
any significant differences between the actual and ideal mean rankings
(Figure 4). Activity three, clerical duties, required a significantly
greater portion of the yicéupriﬁcipa]'s time (at the ,OOi Tavel) than
vice-princinals considered desirable for the most efficient total school
program. Activities four and five, meetings and the testing program were
both perceived by vice-principals as receiving significantly less time
(at the .001 and .02 levels respectively) than was considered desirabie
for the most efficient total school program.

Community-School Relations
Activities

The difference hetween the actual time and the ideal time allo-
cated by vice-principals to activity number one, working with the PTA or
other organized parents groups, was found tu be significantly different
at the .05 level (Table 14).. Vice-principals gave this activity a mean
rank of 1.77 for the actual time allocation and a mean rank of 1.90 for
ihe ideal time allocation. Three vice-principals {2.5 percent) of 122

stated their Tevel of responsibility for this activity wes total, 115

T
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Tabie 14

Community-School Relations Activities Data Reported
by Fuill-Time, K-6 Vice-Principals

Lctivities of Actual ideal Mean Standard t-ratio Probability
vice~principals : mean mean difference error of mean level
rank rank ' aifference

1. P.T.A. and Parent Groups 1.7724 1.89281 -0.1852 0.0903 2.0509 p <.05
2. Irterpreting Poiicies 1.7398 1.9259 -0.175¢2 0.0798 2.2043 p <.05
3. Multi-Cultural | '

Organizetions | 2.9174 2.6355 0.2547 0.0900 2.8300 p <.01
4. Community Activities 3.5620 3.5514 | 0.0849 0.0748 1.1356 NS@

%o significant difference at the .05 Tevel, N = 128.

66

il
‘ 'IHJ
(11 At
iy

i

WA L i |

‘\H:
A



100
vice-principals (94.3 percent) indicated it was shared, and four vice-
principais (3.3 percent) reported nore.

The difference between the actual time and the ideal time
ailocated by vice-principals to activity number two, interpreting school
policies and the educational program (parent bulletins, visitations,
open-house), was found to be significantly different at the .05 Tevel
(Table 14). Vice-principals gave this activity a mean rank of 1.74 for
the actual time a110tation‘and a mean rank of 1.93 for the ideal time
allocation. Three vice-principals (2.5 percent) of 122 indicated their
level of responsibility for this activity was total, while 119 vice-
principals (97.5 percent) reported it was shared.

The difference between the actual time and the ideal time
allocated by vice-principals te activity number thfee, meetings and
working with neighborhood and multicultural organizations, was found to
be significantly different at the .01 -level (Table 14). Vice-principals
gave this activity a mean rank of 2.92 for the actual time allocation
and a mean rank of 2.64 for the ideal time allocation. Five vice-
principals (4.1 percent) of 121 stated their lavel of rasponsibility for
this activity was total, 102 vice-principals (84.3 percent) reported it
was shared, and 14 vice-principals (11.6 percent)-indicated none.

The difference between the actual time and the ideal time .
allocated by vice-principals to activity number four, participation in
community activities {service clubs, civic projects, etc.), was not found
to be significantly different at the .05 level (Table 14). Vice-
principals gave this activity a mean rank of 3.55 for the actual time
allocation and a mean rank of 3.538 for the ideal time aliocation. Four

vice-principals (3.3 percent) of 122 indicated their level of
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resnensibility for this activity was total, 96 vice-principals (78.7
percent) stated it was shared, and 22 vice-principals (18.0 percent)
reported none. ‘

Community-school relations activity four, partiéipation in
comunity activities, did not reveal any significant difference between
the actual and ideal mean ranks (Figure 5). Activities ore and two,
working with the PTA and interpreting schoul policies, required signifi-
cantly more time (at the ;05 Tevel) than vice-princinals considered
desirable for the most efficient total school program. Activity three,
working with neighborhood aorganizations, was perceived by vice-principals
as receiving significantly Tess time (at the .01 Tevel) than was

considered desirable for the most efficient total schoo]_program.

Professiona] Leadership Activities

The difference between the actual time and the ideal time alle-
cafed by vice—principais‘to activity number one, in-service training of
teacheirs (referring faculty to college courses, readings, directfng
workshops , etc.). was found tc be significantly different at the .02
level (Table 15). Vice-principals gave this activity a mean rank of 2.08
for the actual time allocation and a iwmean rank of 1.84 for the ideal time
ailocation. Ten vice-principals (8.2 percent) of 121 stated their Tavel
of rasponsibility for this activity was total, 104 vice-principals (86.0

percent) indicated it was shared, and seven vice-principals (5.8 percent)

The difference between the actual time and the ideal time
allccated by vice-principals to activity number two, participation in
spacial activities for the school district (curriculum and evaluation

cornittens, ete.), was found to be significantly different at the .02
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Professional Leadership Activities Data Reported
by Full-Time, K-6 Vice-Principals

Activities of : Actual Ideal Mean Standard t-ratio Probability
vice-principals mean mean difference error of mean level
: rank rank difference

i. in-service Training

of Teachers 2.0833 1.8381 - 0.3143 0.1279 2.4574 p <.02
2. Participation in 4 | : s
Special Activities 2.7458 3.0381 -0.3301 0.1290 2.5589 p <.02
2. In-service for - ’
Administrators 2.6471 2.6667 -0.0096 0.1226 0.0783 NSa
4. Field Studies and ?
Research 3.8314. 3.2381 0.6408 0.1330 4.8180 p <.001
5. Professional ‘
. Organizations 3.5032 4.2404 -0.6796 0.1i123 6.0516 p <.001

@No significant differences at the .05 level, N = 128.
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level (Table 15). Vice-principals gave this activity a mean rank of 2.75
for the actual time allccation and a mean rank of 3.04 for the ideal time
allocation. Eleven vice-principals (9.2 percent) of 120 stated their
level of responsibility for this activity was total, 94 vice-prindipa1s
(78.3 percent) reported it was shared, and 15 vice-principals (12.5
percent) fndicated none. _

The difference between the actual time and the ideal time
allocated by vice-principals to activity number three, participaticn in
in-service activities for administrators (workshops, conferences, study
groups , etc.), was not found to be signi%icant]y different at the .05
fevel (Table 15). Vice-principals gave this activity a mean rank of 2.65
for the actual time allocation and a mean rank of 2.67 for the ideal time
ailocation. Six vicg-princfpa1s'(5.0 percent) of 119 reported thei§
. level of responsibi]it} for this activity was totel, 104 vice-principals
{27.4 nercent) stated it was shared, and nine vice-principals (7.6
percent) indicated none.

The difference hetween the actual time and the jdeal time
allocated by vice-principals to aétiviﬁy number four, engage in-field
studies and research related to the school's educational program, was
found to be significantly different at the .001 level (Table 15). Vice-
orincipals gave this activity a mean rank of 3.88 for the actual time
ailocation and a mean rank of 3.24 for the ideal time allocation. Six
vice-principals (5.2 percent) of 115 indicated their level of responsi-
bility for this activity was.total, 83 vice-principals (72.2 percent)
statedrit was shared, and 26 vice-principals (22.6 percent) reported
none. '

The difference between the actual time and the ideal time
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allocated by vice-principals to activity number five, participation in
professional crganizations, was found to be significantly different at
the .001 level (Table 15). Vice-pr%ncipa]s gave this activity a mean
rank of 3.59 for the actual time allocation and a mean rank of 4.24 for
the ideal time allocation. The level of responsibility for this
activity was not deemed appropriate.

Professional Teadership activity, three, participation in in-

service activities for administrators, did not reveal any significant

difference between the actual and ideal mean ranks (Figure 6). Activities

one and five, in-service training for teachers and participation in
professional organizations, required significantly more time (at the .02
and .007 lavels respectively) than vice-principals considered desirable
for the most efficient total school program. ActiQities two and fodr,

participation in special activities for the school district and engaging

D

in field studies and research, were perceived by vice-principals as
receiving less time (at the .02 and .001 levels respectively) than was

considered desirable for the most efficient total school program.

Pupil Personnel Activities

Rl

The difference between the actual time and the ideal time
allocated by vice-principals to activity number oﬁe, supervision of
pupils (playground, cafeteria, and hall areas, assemblies, special
avents. etc.), was found to be significantly different at the .001 level
(Tabie 16). Vice-principals gave this activity a mean rank of 2.48 for
the actual time allecation and a mean rank of 3.93 for the ideal time
allocation. Thirty-four vice-principals (28.3 percent) of 120 indicated

their tevel of responsibility for this activity was total, while 86
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Pupii Perscnnel Activities Data Reported
by Full-Time, K-6 Vice-Principals

Activities of Actual Ideal Mean Standard t-ratio Probability
vice-principals mean mean difference error of mean level
rank rank difference

1. Supervision of Pupils 2.4754 3.9259 ~1.4537 0.1895 7.6712 p <.001
2. Student Discipiine '].795] 3.0556 -71.2130 0.1595 7.6050 p <.001
3. Horking with Special

Sroups of Punils 4.8525 3.5741 1.2963 G.1696 7.6433 p <.001
4. Sick and Injured Pupils 5.9754 6.1204 -0.1574 0.0977 1.6111 NS
5. Horking with Atypical _

Pupils - 4.5902 3.5483 -1.0463 0.1656 6.3182 p <.001
&. Counseling 8.1557 2.5093 0.56389 0.1508 4.23567 p <.001
7. Pupil Attendance 5.1475 5.2685 -0.1389 0.1370 i.0139 NS

450 significant difference at the .05 level, N = 128.
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vice-principals (71.7 percent) reported shared.

The difference between the actual time and the ideal time
allocated by vice-principals to act%vity number two, discipline (dealing
with pupils, parents, and outside agencies, etc.), was found to be sig-
nificantly different at the .001 level (Table 16). Vice-principals gave
this activity a mean rank of 1.80 for the actual time allocation and a
mean rank of 3.06 for the ideal time allocation. Thirty-nine vice-
principals (32.2 percent).of 121 stated their Tevel of responsibility
for this activity was total, while 82 vice-principals (67.8 percent)
indicated shared.

The difference between the actual time and the ideal time allo-
cated by vice-principals to activity number three, working with and

ecting special graups of pupils (student council, committees, clubs,

o)
-
-

etc.), was found to be significantly different at the .001 level (Table
16). Vice-principals gave this activity a mean rank of 4.8 for the
actuzl time allocation and a mean rank of 3.57 for the ideal time
allocation. Twenty-eight vice-principals (23.1 percent) of 121 reported
their level of responsibility for this activity was total, 86. vice-
rrincipals {71.1 percent) stated it was shared, and sever vice-principals
(5.8 percent) indicated none.

The difference between the-actual time and the ideal time
allocated by vice-principals to activity number four, working with sick
and injured pupils (first aid, transportation, reports, contacting
parents, etc.), was not found to be significantly different at the .05
level (Tabie 16). Vice-principals gave this activity‘a mean rank of 5.98
for the actual time allocation and a mean rank of 6.12 for the ideal time

allocation. Seven vice-principals (5.8 percent) of 121 stated their
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level of responsibility for this activity was total, 95 vice-principals
(78.5 percent) indicated it was shared, and 19 vice-principals (15.7
percent) reported none.

The difference between the actual time and the ideal time
allocated by vice-principals to activity number five, planning for and
working with atypical pupils (high ability, special learning problem
pupils), was founa to be significantly different at the .001 level (Table
16). Vice-principals gave this activity a mean rank of 4.59 for the
actual time allocation and a mean rank of 3.55 for the ideal time allo-
cation. Sixteen vice-principals (13.2 percent) of 121 indicated their
levei of responsibility for this activity was total, 99 vice-principals
(81.9 percent) stated it was shared, and six vice-principais (5.0
percent) reported none.

The difference between the actual time and the ideal time
aliocated by vice-principals to activity aumder SiX, counseling (working
with pupils, groups of pupils, and parents), was found to be significantly
different at the .001 level (Tabie 16). Vice-principals gave this
activity a mean vank of 3.16 for the actual time allocation and a mean
rank of 2.51 for the ideai time allocation. Fourteen vice-principals
(11.6 percent) of 121 reported their level of responsibility for this -
activity was total, 105 vice-principals (86.8 percent) stated it was
shared, and two vice-principals (1.7 percent) indicated none.

The difference betwsen the actual time and the ideal time
allocated by vice-principals to activity number seven, administering
pupil attendance procedures (dealing with pupils, parents, outside
agencies, etc.), was not found to be Significantiy different at the .05

level {Table 15). Vigce-principals gave this activity & mean rank of -

Y




110

5.15 for the actual time allocation and a mean rank of 5.27 for the ideal
time a1!ocatioh. Nineteen vice-principals (15.8 percent) of 120_
indicated their level of responsibility for this actiVity was total, 89
vice-principals {74.2 percent) stated it was shared, and 12 vice-
principals (10.0 percent) reported none.

Pupil personnel activities four and seven, working with sick and
injured pupils and administering pupil attendance, did not reveal any
significant differences between the actual and ideal mean rankings
(Figure 7). Activities one and two, supervision of pupils and discipline,
required significantly more time (at the .00 level) than vice-principals
considered desirable for the most efficient total schocl program.
Activities three, five, and six (working with special groups of pupils,
working with atypical pupilé, and counseling), were percefved by vice-
principais as recaiving less time (at the .001 level) than was considered

desirable for the most efficient total school program.

Suparvision Activities

The difference between the actual time and the ideal time
alleocated by vice-principals to activity number one, working with and
supzivising teachar personnel (classroom visitations, conferences, etc.),
was foura to be significantly different at the .001 level (Table 17).
Vice-principals gave this activity a mean rank of 1.96 for the actual
time allocation and & mean rank of 1.54 for the ideal time allocation.
Three vice~principais {2.4 percent) of 123 indicated their level of
responsibility for this activity was total, 114 vice-principals (92.7
percent) stated it was shared, and six vice-principals {4.6 percent)

reported none.
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Tabie 17

rvision Acitivities Dafta Reported
~Time, K-8 Vice- Olincipa1s

Activities cof Actuai Ideat Mean Standard t-ratio Probability
vice-principals mean mean difference error of mean Tevel
rank - rank difference

i)

i. Supervizing Teachers 1.9587 1.5370 0.4434 0.1098 4.0383 n <.001

(PS]

)3)

fvaiuation of Personnei L0331 5. &263 -0,2075 0.1436 1.4450 .NSa

3. Supervising Other Mem-
bers of the Staff 3.0165 3.7407 -0.8113 0.1407 5.7662 p <.001

4. ¥orking with Special

Services 3.2645 3.7315 ~0.4717 0.1178 4.0042 p <.C01
5. Curricuium Development 3.7273 2.6389 1.1038 0.1565 7.0351 p <.001

®No significant difference at the .05 Jevel, N = 128.




The difference between the actual time and the ideai time
allocated by vice-principals to activity number two, evaluation and

rating of personnel (teachers and other personnel assigned to the school),

was not found to be significantly different at the .05 level (Table 17).

Vice-principals gave this activity a mean rank of 3.03 for the actual

time allocation and a mean rank of 3.30 for the ideal time allocation.

Four vice-principals (3.3 percent) of 123 reported their level of %
responsibility 7or this activity was total, 110 vice-principals (8%.4 f
percent) indicated it was shared, and nine vice-principals (7.3 percent) =
stated none. ‘
The difference betwean the actual time and the ideal time

allocated by vice-principals to activify number three, working with and =—
supervising other members of the-school staff (secretaries, custodians, Eee—=
aides, etc.), wzs found to be significantly different at the .001 levei
(Table 17). Vice-principals gave this activity a mean rank of 3.02 for

p—————
the actual time allocation and a mean rank of 3.74 for the ideal time =
allocation. Elever vica-principals (8.9 percent) of 123 stated their f}4g:;,ij;
level of responsibility for this activity was total, 109 vice-principals —-*iiii;ff

(88.6 percent) reported it was shared, and three vice-principals (2.4 —

percent) indicatad none. : =
The difference between the actual time and the icgeal time

allocatec by vice-principals to activity number four, securing and working =

with support personnel who provide special services (nurse, psychologist, =
etc.), was found to be significantly different at the svel {Tablte— B

o 0 79

ice-principals gave this activity a mean vank of 3.26 for the

actual ®time allocation and a mean rank of 3.73 for the ideal tiwme allc-

cation. Five vice-principals (4.1 percent) of 123 indicated their level
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of responsibility for this activity was total, 116 vice—principalsA(94.3
percent) stated it was shared, and two vice-principals (1.6 percent)
reported none. ‘

The difference between the actual time and the ideal time
aliccated by vice-principals to activity number five, curriculum
devalopment (planning, evaluation, needs assessment), was found to be
significantly different at the .001 level (Table 17). Vice-principals
gave this activity a mean-rank of 3.73 for the actual time aliocation
and a mean rank of 2.64 for the ideal time allocation. Five vice-
principals (4.1 percent) of 123 stated their level of responsibility for
this activity was total, 109 vice-principals (88.6 percent) indicated
it was shared, and nine vice-principals (7.3 percent) reported none.

Suparvision activity two. evaluation and Fating of personnel,
did not reveal any significant difference hetween the actual and ideal
mean ranks (Figure &). Activities three and four, supervising other
members of the school staff and working witn shpport personnel, required
significantly more time (at the .001 level) than vice-principals con-

-sidered desirable for the most efficient total school program.

Activities one and five, supervising teacher personnel and curriculum
development, were both perceived by vice-principals as receiving
significantly less time (&t the .001 level) than was considered desirakle

for the most efficient total school program.
TIME ALLOCATED TO MAJOR DUTIES

The difference between the actual time and the ideal time
allocated by vice-principals to the major duty area of administration

was not found to be significantly different at the .05 Tevel (Table 18).
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Major Duties Data Reparted by Fulil- T1me,
K-& Vice-Principals
Maior duties of Actual Ideal Mean Standard t-ratio Probability
vice-principais mean mean difference error of mean level
% e difference

i. Administration 24.4488 24.4977 0.2583 1.4799 0.1745 NS2
2. Community-Schaal

Reiaticns 13.2441 15.5167 -2.2500 0.9775 2.3018 p <.05
3. Professional

Leadarship 10.7302 16.5667 -5.8067 0.7092 8.1877 p <.001
4. Pupil Personnel 31.0472 21.3866 9.2689 1.5679 5.9120 p <.CO1
5. Supervision 21.0240 22.5508 -1.6456 1.4383 1.1469 NS

o significant difference at the .05 level, N = 128.
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: Vice-principé]s gave this major duty a mean of 24.45 percent for the
actual time allocation and a mean of 24.49 percent for the ideal time
allocation.

The difference between the actual time and the ideal time.
allocated by vice-principals to the major duty area of community-school
relations was found to be significantly different at the .05 level (Table
18). Vice-principals gave this major duty a mean of 13.24 percent for
the actual time allocation and a mean of 15.52 percent for the ideal time
allocation.

The difference between the actuai time and the ideal time
allecated by vice-principals to the major duty area of professional
leadership was found to be significantly different at the .001 Tevel
(Tabie 18). Vice»principalé gavé this major duty a mean of 10.73 percent
for the actual time allocaticn and a mean of 16.57 pefcent for the ideal
tine aliocation.

The difference between the actual time and the ideal time
allocated by Vice—principa]s to the major duty area of pupil personnel
was found to be significantly different at the .001 level (Table 18).
Vice-principals gave this major duty a mean of 31.05 percent for the
actual time allocation and a mean of 21.39 percent for the ideal time
allocation.

The difference between the actual time and the ideai time
allocated by vice-principals to the major duty area of supervision was
not found to be significantly different at the .05 level (Table 18).
Vice-principals gave this major duty a mean of 21.02 percent for the
actual time allocation and a mean of 22.55 percent for the ideal time

atlocation.

1
!
i
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The major duty areas of administration and supervision did not

reveal any significant differences between the actual and ideal mean
percentages (Figure 9). The major auty area of pupil personnel required
significantly more time (at the .001 level) than vice-principals con-
sidered desirable for the most efficient total schooi program. The
major duty areas of community-school relations and professional leader-
ship were perceived by vice-principals as receiving less time {at the .05
and .001 levels respectivé]y) than was considered desirable for the most

efficient total school program.
SUMMARY

The results of the analyses of the data gathered in Parts Il and
III of the guestionnaire were reported in this chapter. More specifically
the chapter sought to:

1. didentify vice-principals' perceptions of the actual time
they give to major duties and activities

2. identify vice-principals' perceptions of the ideal time
they should give to major duties and activities in order
to provide for the most efficient schooi program

3. identify vice-principals' perceptions of their present
level of responsibility for carrying out activities

4. compare the actual and ideal time vice-principals give
to major duties and activities for relationships and
differences

An analysis of the mean rankings of the actual and ideal time

allocated by vice-principals to 28 activities revealed:

1. nine activities with no significant diffterences

2. two activities with significant differences at the
.05 Tevel

3. three activities with significant differences at the
.02 Jevel : :

4. one activity with a significant difference at the
.01 Tevet '

5. thirteen activities with significant differences at
the .001 level

L e s o
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The vice-principal's level of responsibility for 27 activities

also was investigated. The majority of vice-principals (50 percent or

more) reported they had a shared level of responsibility with the prin-

cipal for 26. of the 27 activities. Only in the administration acfivity

number five, testing program, did vice-principals report differently:

Fifty-nine vice-principals (46.1 percent) of 128 indicated their level of

responsibility was total, 51 vice-principals (40.0 percent) stated it was

shared, and 18 vice-principals (14.1 percent) reported rone.

An analysis of the mean percentages of the actual and ideal time

allocated by vice-principals to the five major duties of Administration,

Community-School Relations, Professional lLeadership, Pupil Persornel,

and Supervision revealed:

1

?

ne significant differences for the major duties of
Administration and Supervision :
sigrificantly less time was presently being given
to the major duties of Community-School Relations
and Professional Leadership than was considered
desirable for the most efficient total school
program

significantly more time was presently being given
to the major duty of Pupil Personnel than was
considered desirable for the most efficient total
school pregram ‘




Chapter 5 includes:

Chapter 5

SUMMARY, CCNCLUSIONS AND RECOMMENDATIONS

(2) a review of the methodology of the study, (3) a summary of the

findings and conclusicns taken from a questionnaire survey conducted in
the Fall of 1974, (4) a comparison of the results of previous research

to the study's findings, and (5) recommendations based on the findings

and conciusions of the study.

OBJECTIVES OF THE STUDY

The major objectives of this study were to determine the

Catifornie fuli-time, K-6, vice-principals' perceptions of the actual

time allocated to their duties, the ideal time that should be given to

their duties, and their Tevel of responsibility for each of their

activities.

—
.

More specifically the study sought to:

review the Titerature related to the duties and
responsibilities of elementary school vice-principais
identify specific charactieristics of fhe vice~

principals and the schools in which they work

sthip between duties and responsibilities of vice-
principals and selected personal and school factors,

including sex, experience, and socioeconomic composition

121

(1) a review of the objectives of the study,
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of the school neighborhood.

4, identi?y vice-principals' perceptions of the actual
time they give to administrative duties and activities

5. identify vice-principals' perceptions of the ideal
time they should give to administrative duties and
activities in order to provide for the most efficient
tbta1 school program

6. identify vice-principals' perceptions of their present
Tevel of responsibility for carrying out administrative
activities

7. compare the actual time and ideal time vice-principals
give to administrative duties and activities for

relationships and differences
METHODOLOGY OF THE STUDY

Through & search which included professional and governmental
publications, 58 county school personnel directories, and correspondence
- with 62 schocl districts, the investigator was able to determine that
665 full-time and 242 teaching vice-principals worked in the elementary
schools of California. These figures indicated that approximately 20
percent of the state's 4,244 elementary schools had the services of either
a fuli-time or teaching vice-principal. The data also revealed that the
conditions under which elementary vice-principals functioned varied
extensively. Full-time vice-principals were found tc be employed in
elementary schonls composed of 17 different grade organizaticns. In
addition, 13 full~tine vice-principalé were assigned to half-time

scheduies serving twe elementary schoonls each. Ancther 54 full-time

e
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vice-principals were assigned to elementary schools employing two vice-
principals to a school. Due to these variations in the assignment of
full-time vice-principals, a decision was made to Timit the study to
full-time, K-6 vice-principals working in a single school that emh]oyed
only one assistant administrator.

Development of the questionnaire was based on a review of related
research and the investigator's own experience as a junior high school
_vice-principal. Part I of the questionnaire sought to gather certain
data from elementary vice-principals concerning: (1) the schools in
which they worked, (2) their personal chéracteristics, and (3) their
perceptions of the factors effecting the duties and responsibilities
of the position.

Parts II and III.of~tha duestionnaire concerned the major duties
and activities determined by the researchar to be the most applicable for
the purpeses of this study. These major duties and activities, though
modified to provide for current practices in elementary school adminis-
tration and to inciude only those activities and major duties applying
to fuli~time, elementary vice~principals, were generaliy proposed by
Edmund Adams in his 1958 study of the elementary assistant principalship.

Part Il of the questicnnaire was designed. to investigate the
diffarences and relationships that exist between the actual and ideal
activities composing the five major duty areas of the elementary school
vice-principai: Administration, Community-School Relations, Professional
Leadership, Pupil Personnel,.and Supervision. Each major duty area had
a range of from four to seven activities, making a combined total of 28
activities. Vice—brincipa]s were asked to rank the activities of each

major duty area by giving a rank of on2 to the activity requiring the
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greatest portion of their time during-a typical week, a rank of two to
the activity requiring the second ]grgest portion of time, and so on.
The vice-principals then were asked to rank the same activities in terms
of the amount of time they should give to provide for the most efficient
total school program. The raw data were analyzed in crder to establish
the mean rank-scores. The actual and ideal mean ranks for each activity
then were subjected to t-tests to determine the prebability Tevel of
chtaining those statistics. The .05 Tevel or less was predetermined as
indicating a statistically significant difference betwesn the actual and
ideal time allocated to an activity (where the findings were below the
probability levels of .02, .01, and .001 these probabiiity Teveis were
indicated so as to provide the reader with a better understanding of the
degree of difference). Comparisons betwszen the aétua? and ideal time

atrl

O

cations given to activities in each of the major duty areas were

reportea or

h

=]
o
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basis of "greater than - less than" reiationships and
through the use of graphed profiles. '

Part II of the questionnaire also asked vice-principals to
indicate their present level of responsibility for each of 27 activities.

The three levels of responsibility were: (1) total, complete responsi-

bility for carrying out a given activity, (2) shared, joint responsibility

with the principal for carrying out a given activity, and (3) none, no
responsibility for the given activity. These data were reported in terms
of the actual number of vice-principals responding to each of the
categories and the corresponding percentage.

Part II1 of the questionnaire was concerned with the actual and
ideal percentage of time vice-principals allocated to the five major

duties of: (1) Administration, (2} Community-Scheel Relations, (3)

T e
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Professional Leadership, (4) Pupil Personnel, and (5) Supervision. The
mean percentages were computed and submitted to the same statistical
analyses as applied to Part II cf the Questionnaire. Vice-principals
were not asked to indicate a level of responsibility for the major duties.

The original version of the questionnaire was reviewed by the
researcher's doctoral committee and suggested revisions were incorporated
into the instrument. The questionnaire was then submitted to eight
elementary schoel administrators from two school districfs for further
review and pilot testing.

On October 27, 1974, the questionnaire accompanied by a cover
Tetter (Appendix C) and a stamped, self-addressed envelope was mailed to
2€7 schools, each previously identified as employing a single, full-time
vice-principal. The initial mailing was followed by é postcard (Appendix
D) sent, November 14, 1974, to schools not having returned the guesticn-
naire. A second foliow-up was mailed December 3, 1974, consisting of a
cover letter (Appendix E) appealing to the vice-principal for a reply,
another copy of the qustionnaire, and a stamped, self-addressed
envelope.

0f the 267 questionnaires originally mailed to schools a total
of 209 replies (78.3 percent) were received by the researcher. From
theze returns it was determined that 23 schools no longer had the
position of vice-principal on their staf¥s, four schools were served by
a half-time vice-principal, and 36 schools presently employed teaching
vice-principals. Based on this information the number of K-6 schools
having the services of one, full-time vice-principal was adjusted teo
194. Of this total 128 usable returns were received by the investigator

{€6.0 percent).

T
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To determine if vice-principals net returning questionnaires
would have responded differently from those who had replied to the three
mailings a numbeyr of vice-principals were contacted in person and by
telephone during mid-December and early January. This approach prbduced
eight additional questionnaires (10.8 percent of the 74 nonrespondents)
which were compared for differences with the 120 previously received
questionnaires. No major differences were found between the responses
of the two sets of questionnaires, therefore, it was assumed that non-

respondents would have replied in a similar manner as did the respondents.
-FINDINGS AND CONCLUSIONS

Based on the findings of this study the representgtiva fu1f~time
vice-principal in g California K-6, elementary school was:

1. didentified by the title assistant principé]

2. maije

3. Mhite

4. 43.3 years of age

5. a hoider of a master's degree plus 30 units

5. employed in a school with a pupii enroliment of 909

7. on the job an average of 51.7 hours a-week, inciuding
vanings and weekends
§. equally responsible, with the principal, for determining

the duties and responsibilities of his office

G. 1likely to characterize his schocl neighbornood as
economically below average

10. employéd in a district having a writien set of duties

and responsibilities for his position
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11. not of the opinion that a written set of duties and
responsibilities would be an aid in performing his
Jjob more effectively '
12. most likely to consider his position as a "stepping-
stone" to the principalship
13. in need of additicnal clerical assistance in order
that he be freed for more important duties
14. in need of additiona] supervisory assistance of the
halls, yard, and cafeteria in order that he be freed
for more important duties
15. not of the opinion that the sex of the vice-principal
vould greatly alter the duties and responsibilities
of the position |
16. of the cpinion that the exparience and preparation of
the vice-principal would greatly affect the duties and
responsibilities of the position
17. of the opinion that the socioeconomic composition of
the school neighborhood would greatly alter the duties
and responsibilities of the position
Findings based on the perceptions of vice-principals participating
in this study provided evidence to support the following conclusions:
1. Vice-principals believe that they are devotirg adequate
arounts of time to the following activities as identified
by number:
a. Administration activities
(1) organization and management of the school

{scheduling, library and textbooks, office,
g
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supplies, etc.)

(2) administering buildings and grounds (inspections ——
and safety, arranging repairs, maintenance, etc.) — =

(6) coordination of school activities (assemblies, —

field trips, athletic events, etc.) =
(7) substitute teaching

b. Community-School Relations activity

(4) participation in community activities (service

T TP BT

clubs, civic projects, etc.)
c. Professional Leadership activity
(3) participation in in-service activities for
administrators (workshops, conferences, study - = -
groups, etc.) '
d. Pupil Perscnnel activities
{4} working with sick and injured pupiis (first aid,
transportation, reports, contacting parents, etc.)
(7) administering pupil attendance procedures (dealing == =]
with pupils, parents, outside agencies, etc.)
e. Supervision activity
(2) evaluation and rating of personnel (teachers and -
~other personnel assigred to the school) : ‘ —=
Vice-principals do not believe they are devoting adequate
time to the foliowing activities as identified by number:
a. Administration activities

(4) meetings (planning and conducting faculty meetings,

attending district staff meetings. etc.)

(5} testing program (pianning, organizing, and directing




the testing program)
b. Community-School Relations activity
(3) meeting and working with neighborhood and multi-
cuitural organizations
c. Professional Leadership activities
(1) in-service training of teachers (referring faculty
to college courses, readings, directing workshops,
etc.)
(4) engage in field studies and research related to
‘the school's educatfona] progiram
d. Pupil Personnel activities
(3) working with and directing special groups of

pupils (student council, committees, clubs, etc.)

—
o
~—

nianning for and working with atypical pupils (high
ability, special learning problem pupils)
- (6) counseling (working with pupils, groups of pupils,
and parents)
e. Supervision activities
(1) working with and supervising teacher personnel
{classroom visitations, conferences, etc.)
(5} curriculum development (planning, evaluation,
needs assessment)
Vice-principals believe they are devoting tco much of their
time to the follawing activities as identified by number:
a. Administration activity |
{3} clerical duties {correspondence, reports, financial

accounting, inventories, records, filing, etc.)




b. Community-Schcol Relations activities

(1) working with the PTA or other organized parents
groups
(2) interpreting schcol policies and the educational —
program (parent bulletins, visitations, open-house) — =
c. Professional Leadership activities
(2) participation in special activities for the school
distrfct (curriculum and evaluation committees,
etc.)
(5) nparticipation in professional organizations
d. Pupil Personnel activities
(1) supervision of pupils (playground, cafeteria, and =
hall areas, assemblies, speciﬁi events, etc.)
{(2) discipline (dealing with pupils, parents, and
outside agencies, etc.)
~e. Supervision activities
(3) working with and supervising other members of the | =
school staff (secretaries, custodians, aides, etc.) ——
(4) securing and working with support perscnnel who ==
provide special services (nurse, psychologist, etc.)
Vice-principals generally share, with the principal, responsi-
bitity for all administrative activities related to the school.
According to vice-nrincipals the distribution of their time
among the five major duty areas was as follows: (1)
Administration, 24.4 percent, (2) Communitijchool Relations,

13.2 percent, (3) Professional lLeadership, 10.7 percent, (4)

Pupil Personnel 31.0 percent, and (5) Supervision, 21.0
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10.

Tis

18,

percent.

The recommendations of vice-principals régérding the
distribution of their time among the five major duty areas
were as follews: (1) Administration, 24.4 percent, (2)
Community-School Relations, 15.5 percent, (3) Professional
Leadership, 16.6 percent, (4) Pupil Personnel, 21.4 percent,
and (5) Supervision, 22.6 percent.

Vice-principals perceived that the actual time they ailo-
cated to major duties and activities differed substantially
from the time they should give in order to provide for the
most efficient total school program.

Full-time, K-6 vice-principals, on an average, werk the
equivalent of a nine and one-half hour day.

Two out of three vice-principals reported there was a written
set of duties and responsibilities for their position, how-
ever, six out of ten vice~principals responding.to the
question, would a written set of duties and responsibilities
aid you in performing your job more effectively, indicated
it would not.

According to vice-principals the duties and responsibility
of the Vice—principa] do not differ greatly due to the sex
of the vice-principal.

According to vice-principais the duties and responsibiiity
of the vice-principal do differ greatly due to the experience
and preparaticn of the vice-principal.

According to vice~principé}s the duties and responsibility

of the vice-principal do differ greatly dus to the

e
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14.

18.

132
socioeconomic composition of the school neighborhood.
Approximately one out of three full-time, K-G vice-
principals in California is female.

Approximately one out of three full-time, K-6 vice-
principals in California is identified as belonging to

an ethnic minority group.

Féctors that generally determine the assignment of a vice-
principal to a K-6 elementary school in Ca]ifornia are:

(1) large pupil enrollment, (2) school neighborhood
economically below average, and (3) a combination of large
schoecls in low socioeconcmic areas.

Seven out of ten full-time, K-6 vice-principais are in need
of additional clerical assistance in ordef tﬁgt they may
be able to perform their role more effecfive]y.

Feur out of five full-time, K-6 vice-principals believe
they are in need of additional supervisory assistance in
order that they may be able to perform their role more
effectively.

Full-time, K-6 vice-principais tend to believe they are in
need of additienal administrative and/or counseling
personnel in order that they may be able to perforin their
roies more effectiveiy.

A COMPARISON OF THE FINDINGS
TO PREVIOUS RESEARCH

The following section presents a comparison of the findings and

conclusions obtained in the present study with those found in previous
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investigations:

1

(€]

The present study supports the findings of earlier investi-
gations by Adains, B]ock; Groetsch, McMullen, in that the
time given by vice-principals to the actual and ideal duties
and activities differed substantially.

The present study found that the duties and activities of
the vice-principal tended to be determined jointly by the
principal and vice-principal. Earlier studies most often
coricluded that it was the principal alone who determined
the vice-principal's duties and activities.

Vice-principals in the present study appear to share, with
the principal, a more balanced distribution of time devoted
to the major duties of Administration,'Conmunity-Schoo]
Relations,

s

Professional Leadership, Pupil Personnel, and
Supervision, than did their predecessors in earlier studies.
The present study found that vice—brincipa]s did not
consider a set of written duties and responsibiiities to
be beneficial in improving the effactiveness of the vice-
principal's job performance. This was in contrast to the
conclusions of previous studies which-supported the need
fer such clarification.

Vice-principals in the present study overwhelmingly
considered the vice-principalship as & itraining-ground for
the principalship. The results of previous investigations
genevally supported the view that vice-principals con-
sidered the position as preparation for the principaiship.

The present study concluded that the factors most frequently
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associated with the assignment of a vice-principal to an
elementary school were: (1) large pupil eﬁrol]ment, and
(2) Tow socioeconomic school neighborhcod. Previous studies
supported these conclusions.

The majority of respondents in the praesent study identified
themselves by the title assistant principal. Though the
pércentage (60.6 percent) of persons using this title were
Tower than those reported in earlier studies, the present
findings were still considered to be supportive of those
found in previous investigations.

Vice-principals in the present study were found to be
employed in schools with an average enrollment of 909 pupiis.
This finding was representative of the findings reported in
studies conducted during the preceding sixteen year period.
Vice-principais in the present study feported working an
average of 51.7 hours a week. Vice-principals in two recent
studies, Doerksen's 1967 study, and the National Education
Association's 1969 national study, reported almost identical
work weeks averaging 52 hours each.

Vice-principals in the present study were found to average
43.3 yeérs of age. This finding was fourid to be similar to
the National Education Association's 1969 national study,

which reported the vice-principal's average age as 42 years.
i ¥

Approximately two-thirds of the vice-principals (68.8 percent)

in the present study reported their sex as male. This finding

indicated a higher percentage of males savving as vice-

nrincipals than appearad to be found in earlier studies and
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was contrary to Block's 1962 study of Buffalo City Schools,
in which the majority of vice-principals identified
themselves as female.

Vice-principals in the present study reported devoting too
much of their time to the major duty area of Pupil Personnel.
This finding was supported by most of the previous studies
and was viewed as a major concern by those researchers
invastigating the duties and activities of vfce—principa]s
working in inner city schools and schools located in low
socineconcmic neighborhoods.

Vice-principals in the present study reported deveting less
than adequate time to the major duty area of Community-School
Relations. This finding was supported bylmost of the earlier
studies. It should be noted, however, that vice-principvals
in the present study were devoting more time {13.2 percent)
te Community-School relations than had been repcrted in any
of the previocus studies.

Vice-principals in the present study reported giving adequate
time to the major duty area of Administration. Tnis finding

tended to be in contrast with earlier. investigations, which

generally conciuded that the vice-principal was deveting too |

much time to routine administrative tasks.

Vice-principals in the present study reported giving
s1ightly less than adequate time to the major duty area of
Supevvision. In contrast, vice-principais in most of the
previous studies reportedAa need to devote considerably more

time to this area.
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Vice-principals in the present study reporfed devoting less
than adequate time to the major duty area of Professional
Leadership. This finding was supported by a majority of
previous investigations. It should be noted, however,.that
vice-principals in the present study were devoting more time
(10.7 percent) to Professional Leadership than had been

reported in any of the previcus studies.
RECOMMENDATIONS

ollowing recommendations are based on the perceptions of

—H

vice-principals participating in this study and are offered as a basis

for further investigation:

s
e

4.

The vice-principal sﬁouid be provided with adequate trained
and paid cierical assistance.

Adequate supervisory assistance for hall, yard, and
cafeteria duty should be provided in order to free the
vice-principal for more important duties and activities.

Adequate administrative and counseling personnel should be

~provided so that the vice-principal is able to function

effectively in all major areas of school administration.
Yice-principals should have a shared ievel of respensibility
with the principal for all major duties and activities
parfermed by the principal.

Vice-principals should give increased time to the major
duties of Community-School Relations and Frofessional
Leaderihip.

Vice~principals should give decreased time to the major duty




of Pupil Personnel.

Vice-principals should devcte increased time to the following

activities:

a.

Administration activities: (4) meetings and (5) festing
program

Community-School Relations activity: (3) neighborhood
and multicultural organizations
Professional Leadership activities: (1) teachers' in-
service training and (4) field studies and research
related to the school's éducational program

Pupil Personnel activities: (3) special groups of
pupils, (5) atypical pupils and (6) counseling
Supervisjoh activities: (1) teacher supérvision and

(5) curriculum development

Vice-principals should devote decreased time to the following

activities:

a.

o

[}

[

Administration activity: (3) clerical duties
Community-School Relations activities: (1) PTA and
other organized parents groups and (2) school policies
and the educational program
Professional Leadership activities: (2) special
activities for the school district and (5) professional
organizations

Pupil Personnel activities: (1) pupil supervision and
{2) discipiine
Subervision activities: (3) other members of the school

staff and (4) support personnel

e e

R Gt ke
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APPENDIX A
LETTER TO DISTRICT OFFICIALS

August 3, 1974

Mr. John Doe
Superintendent
Los Angeles, California

Dear Mr. Doe:

T am working on a research project at the University of the
Pacific concerning the role of the vice-principal in California's
elementary -schools. Document #13, January 1973, of the California
Agency for Research in Education has indicated that your district
employs fuli-time vice-principals (or assistant principals) in
your elementary schools. However, a review of your county schools
airectory does not identify these individuals or indicate to which
schoels they are assigned.

I would appreciate it very much if you could send me this
data. [ have included a stamped, self-addressed envelope and I am
interasted in cbtaining: thes name of the vice-principal, the
addraess of the school to which he is assigned, and the school
organization (K-6, K-8, etc.).

Sincerely,
{/. / - g rd
William Welsh

1172 Monte Vista Way
Sacramento, CA 95331




APPENDIX B
FOLLOW-UP LETTER TO DISTRICT OFFICIALS

August 27, 1974

Mr. John Dece
Superintendent
Los Angeles, California

Dear Mr. Doe:

o e

I am working on a doctoral study at the University of the Pacific
concerning the role of the vice-principal in California's elementary
schoels. On July 31st I wrote to your district office requesting
information on your full-time elementary schocl vice principals. As of
this writing, I have not received a reply. I know that I have caught
you at a busy time of the year, but 1 would deeply appreciate it if you |
could take a few minutes to add thes name of the vice-principal assigned F—
to each one of your elementary schools, or simply place a check ( ) by =
the school tc indicate the presence of a fuli-time vice-principal on the
enclosed zaroxed copy.

From what I have been able to determine your district is included in =
the approximate 10 rercent of the State's districts who employ full-time = —
elementary school vice-principals. As such vour respense is vital since =
I am attempting to identify and locate the entive state population of
elementary school vice-principals. (This research project will in no way
make reference to any school district or amployee by name or inference.)

I thank you for the time you have given to this matter and sincerely
hope that my present request is acceptable.

Sincerely, ——

b O i o ! r o . —

“<5QL542§22ﬁi7/ 497«/42>454145A\ F——

William HY Welsh =
1172 Monte Vista Way . .

Sacramento, Caiifornia 95831

If you would like a summary of the completed research please check __
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&7 & , APPENDIX €

LETTER TO VICE-PRINCIPALS =

DEPARTMENT OF
DUCATIONAL ADMINISTRATION

October 27, 1974 —_——

Dear Elementary Vice-Principal:

We would like to ask your assistance in conducting a doctoral
study of tne time and Tevel of responsibility given to administra-
tive duties by full time elementary school vice-principals in
Catifornia. Your role as vice-principal is & key one in the overall
operation of the school, yet relatively Tittie research has been done
to determine the present status of the position and how it may be
improved. Your perceptions, in this regard, would do much to provide
Turther understanding and possibly increase the effectiveness of the =
vice-principaisnip. , = =

—_

We apprecisate your cooperation. Please return the completed
quastionnaire in the stamped, seif-addressed envelope as soon as
possibie. Let me assure you that your ques*:onnawre will be neld in :
strict confidence. Completion will require approximately i8 minutes. —
Again, we thani you for the information you have provided,

Sincerely,
5 : s L 4 P4 ]
PR e ,;y /él/ ool .,,(._éf:.’»(.’;\‘ —

William H. HWelsh : =
Doctoral Candidate = —
1172 Monte Vista Way

Sacramento, California 9583}

A =
b (0. =
/(_.-// \_,/{,I NSk o A A el L= _77%_

—

Cy Coleman

Chairman

Dept. of Educational Aaministration
University of the Pacific

Stockton, California 95204
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APPENDIX D
POSTAL CARD REMINDER TO VICE-PRINCIPALS

Dear Fellow Vice-Principal:

Several weeks ago I wrote to you requesting your reactions
to a doctoral questionnaire concerning the duties and
responsibilities of vice-principals in California's ele-
mentary schools. At present [ have yet to receive your
reply. I hope you can allow a few minutes from your busy
schedule to indicate your perceptions and observations
nertaining to this position. Your response will increase
the significance and meaningfulness of this study. Please
accept my heartfelt thanks for your centribution of time
and thought to this research. '

Sincerely yours,
i S

WiTliam H., Yelsh
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APPENDIX E ———

FOLLOW-UP LETTER TO VICE-PRINCIPALS

DEPARTMENT OF
EDUCATIONAL ADMINISTRATION

December 3, 1974

Dear Fellow Assistant or Vice-Principal:

In Tate October I cerresponded with you concerning a doctoral
study I was conducting on THE DUTIES AND RESPONSIBILITIES OF FULL
TIME ASSISTANT OR VICE-PRINCIPALS IN CALIFORNIA'S ELEMENTARY SCHOOLS.
As of this writing I have not received a compieted questionnaire
from you. Since your perceptions and observations are extremely
important to the significance of this study I am taking this oppor-
tunity to send you another questionnaire in the event the first one

has been misplaced.

The returns already received tend to substantiate my own
experience of a high demand on the time of the vice-principal. As
such, I am especially appre(1at1ve of the time and thouoht asked of
you in order to participate in this research. —

I am most nopeful and anxious to hear from you.. A stamped,
self-addressed envelope is enclosed for your convenience. I would
be most grateful for a reply before December 16th.

Sincerely yours,

__,_/(,494?',{:4;/ - _____,(/ =————
Hilliam H. Welsh
1172 Monte Vista Way
Sacramento, Calif. 9)831 =

NOTE: The design cf this study is such that [ will have to establish =
persona? contact with a percentage ¢f the n0n~respondents to determine

if their rep.iec differ from those who returned the que;tionﬂaires ;
Whereiore, if you are ND & FULL TIME assistant or vice-principal, ————

please indicate this and return the unanswered questicnnaire.




AN _ANALYSIS OF THE DUTIES AND RESPONSIBILITIES OF THE CALIFORNIA ELEMENTARY SCHOOL VICE-PRINCIPAL

Please give your name and address if you desire a summary of the findings

PART I. GENE L ITRFORMATION

Directions: lease check (v} where appropriate; ot‘ner-w"}se fi1l in space with reguested informetion.
Your title: Vice-principal [ ], Assistant Principal [_j, Cther [ ].
Your sex: Male [ ], Female [ ]. Your age: years. Student enroliment of school: .

four ethnic group: Black [}, White [ ], Spanish [j, Asian [}, Other [ | .
The highest coliage degree you hold: BA [ ], Ma [ ], Specialist or MA+30 [ ], Ph.D. or ED.D [ |

1. tlow are your duties and responsibilities determined: District pelicy [], Principal [_],

Principal and vice-principal U , Day-to-day basis [, Other

<
—
(=
- l""!
2. Is there a written set of dutiss and responsibilities for your pasition? ves ] Mo [ =
=
2. If not, do you believe that a written set of duties and responsibilities S o=
would aid you in performing your job more effectively? ves ] No[] B g
e N 2 - ’ : . G =
Would additional clerical assistance free you for more important cuties? Yes [ ] He [ woo
Ty . - . i . >=<
5. Would additional supervisory assistance of hall, yard, and cafeteria areas TS
free you for more important duties? : Yes [} fo [] &
|
§. Do you consider the \me-pr.numlahw a: Career gosition |_i, Stepping-stone o
to the principalship [ ], Other [] (Please exnlain =
=
7. How would you characterize 'Xom schooi neighborhiood ecorcmicaily: Above average [ ], R

Average [ | , Below average | |

8. Do ycu beiieve the duiies and responsibilities of the vice-principal differ greatly
among variocus schogis because of:

a. the sex of the vice-principal. ves[[] No [}
b. the experience and preparaticn of the vice-principal. Yes E] No D
c. the socic~economic composition of the school neighborhocd. Yes E] No _I_:l
d. other {sxplain) Yes ] No [} =

9. How many hecurs a week, inc 1ud*§ng evenings and weekends, do you devete to the
vice-principalship: _ hours.




PART II. ACTIVITIES TIME ALLOCATION AND LEVEL OF RESPONSIBILITY
Directions: Plzzse give the ““ank arder” of time ycu HOW spend on activities during a typical week in the
Actuzl cciumﬁ end the "rank order” of time you perceive SHOULD be spent in the Ideai column (example: if

T erled ¥
-t
B

2% _'Jty #3 time, give it a rank of 1 ~nd s0 on). Also check (j the level of respon-
sipiiity you activity in the boxes at the right.

L]

you now Ggive to activities.
2 vou :gggl: give in arHEf to provide the most efficient total school program.
compiete responsibiiity for carrying out a g.v;n activity.

jaint rﬂqrunazb1.1ty with ,riu;:pai for carrying cut a given activity.
no responsibiiity for the aiven activity.

RINCITALS ACTIVITY TIME LEVEL OF
ALLUOCATION RESFONSIBILITY
Actual Ideal Total Shared None

Administiraiion rank 1 to most time thru 7 to least time

1. Orcanization an
23

Sl ging el D e
Tibrary and texthocks

d management of the school (scheduling,
ks, office, supplies, etc.).

[J

inistaring s 113*rgs gnd grounds (inspecticns and
faty, arrancing repairs, ma.ntenan»e, ete. ).

Ll

erical duties {correspondens
Cﬁhﬁtfnf, inventories, rece

e, repoirts, financial
ds, filina, etc.).

~
by

n a?nlwg and conducting faculty meetings,
"wg dizirict staff meetings, etc.).

£t e ]
06 6 0 I

5. Testing program {pianning, organizing, and directing

the testing program).
5. foordinzticn of scheel activities [assemblies, field

frips, athistic events, efc.). ]
7. Substitute feaching.

]
L

60 S A B T R S

Community-Schosl Befations rank 1 to most time thru 4 to least time
1. Working with the ¥TA or other orcanized parents o
areups. L_]

soticies ana the education
ins, visitations. open~ house)

Z. Interpreting scf
b
Progrin

A e
ST
W

4. Participation in community activities {service -
clubs, civic projects, &tc.). 3

(PANUL3U09) 4 XIGNIddY
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ACTIVITIES OF VICE-PRINCIPALS

(o)

ACTIVITY TIME LEVEL OF
ALLOCATICN RESPONSIBILITY

Actual Ideal - Total Shared Norne

Professional Leadsrship vank 1 to 'most time thru 5 to least time

i. In-service training of teachers (referring facuity %o
coi]ege courses, readings, directing workshops, eic.).

N
s "Jl

srticipation in special activities for the schosl
strict (curr. and evaluation committees, etc.).
Participation in in-service activities for adminis-
trators (workshops, conferences, study groups, etc.).

[¥4]

4. fagage in Tieid studies and research reiated to the
school’s educational program.

5. Participation in professicnal organizations.

pynil Personnel rank 1 to most time thru 7 to leasi time

i. Supervision of pupils ‘Dlayqround cafeteria, and
hail areas. assemblies, special events, etc.).

2. Discipiine {dealing with pupils, psrents, and

sida agencies, etc.).

3. dorking with and directing special groups of pupils
siudent council, committees, ciubs, etc.).

rking sick and injured pupils (first aid,
transnortation, reports, contacting parents, etc.}).

£
“=
o
»
=

5. Planning for and worki nJ with atypical pupiis

‘ (nigh ability, special learning proo?em pupils).

§. Counsaling {working with pupils, groups of pupils,
A \
Giil e

ing pupil attendance p?OCchu‘GS (dealing
s, parents, outside agencies, etc.).

|
[t il
e
R

O
]
[

(Does not apply)

il O e o i o

0
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ACTIVITIES OF VICE-PRINCIPALS ACTIVITY TIME LEVEL OF
ALLOCATION RESPONSIBILITY

Actual Ideal Total Shared None

Supervision rank 1 {6 most time thru 5 to least time

bl

i» Horking with and su
iio

ervising teacher personnel
{classyoem visitations,

conferences, etc.).

ne
¥
on
2. Evaluation and rating of persennel (+eacﬁﬂrs

and other personnel assiﬂned to the schaol).

8

3. Working with and supervising other members of the
schooi staff {secretaries, custodians, aides, etc.)}.

Securing and working with sugport psrsonnei who
provide spacial services (nurse, psycholegist, etc.).

£a

(43 ]

. Curriculum develepment (pianning, evaluation, needs
assessment).

L]
O
5 T

ety

=
O
B
PART III. TIME ALLOCATID 7O MAGOR DUTIES S
Dirvections: Piease give the percent of time you now spend on each of the major duties during a typical o
wzek in the AxtLd! column, In the Ideal column give the percent of time you should spend on each of the i
inzjor duties in order to develop tne most efficient total school program. E;
HAJOR DUTIES ACTUAL IDEAL 53
=
1. Administration % % s
2. Community-School Re]ations- % %
3. Professional Leadership % %
4. Pupil Personnel % %
5. Supervision % %
Grand Total (equal to 100%
in each column) % %
P
ro

THANK YOU FOR YOUR ASSISTANCE ~ PLEASE CHECK TQ SEE THAT ALL QUESTIONS HAVE BEEN ANSWERED

{Please reiurn as socn as possible)
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