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THE RELATICNSHIP OF LANCUAGE ORIENTATION AND
RACIAL/ETHNIC ATTITUDE AMONG CHINESE-
AMERICAN PRIMARY~-GRADE CHILDREN

Abstract of Dissertation

Problem

This study sovght to determine whether there was a
relationzhip between the language orientation of Chinese-
American primaryngra&e children in the San Francisco Unified
School Digtrict and their racial/ethnic attitude. Generally,
Chinese Anegricans are monolingual Chinese gpeakers (MCS),
monclingual English speakers (MES), or bilingual English and
Chinese speakers (BECS). These three linguistic groups of
'Chinese~American children weare compared in this study to de-
termine the existence of a language orientzition-racial/ethnic
attitude relaticnship. A review of the litervature shows
that 1) language, thought; and perception are intexrrelated,
V2) racial attitudes are significant factors in American
soclietly, 3) attitudes and behavior are interrelated,; and 4)
children develop racial/ethnic attitudes at an early age.

£

The problem incorporates each of these areas, while focusin

19}

on the dependent variable of racial/ethnic attitude.

Methods and Procedures

Hypotheses for the study were developed around ten
kinds of racial/ethnic attitude. Five of these were cogni-

tive, eking to ascertain the ability of Chinese-American

vi
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children to differentiate between Chinese and Caucasian
models., Five of the hypotheses were affective, seeking to
identify the feelings of Chinese-American children toward
these same models. An eleventh hypothesis measured overall
affective racial/ethnic attitude, while the twelfth and
thirteenth determined the interactive effect of grade level
and sex vupon overall affective racial/ethnic attitude across
linguistic groups.

A sample of 150 Chinese-American children in kinder-~
garten through second grade, stratified by linguistic group,
was interviewed through the use of the Morland Picture
Intexrview (MPI). The groupings (MCS, MES, and BECS) were
determined by the district's existing language assessmant
results. These results were obta%ned duting 1977-1978 through.
the San Diego Observation Assegsment Instrument {SDOAIL).

The specific and overall affective racial/ethnic
attitude differences between the three linguistic groups
were analyzed through a one-way Analysis of Variance (ANOVA),
with a 0.10 level of significance. A Scheffé test of multiple
comparison was used to identify specific inter-group differ-
ences. Two-way ANOVA were used to determine the interactive

effects.

Findings
The study determined no significant inter-group
differences in racial/ethnic classification of others (H,l)

and self (Hy2), nor in the ability to see racial/ethnic



viii
similarity of Chinese models to self (H,3) and fathergs
(Hy4). However, the BECS group were found to be signifi-
cantly more accurate in perceptions of racial/ethnic
similarity to mothers (HOS) than the other two groups.
Although the three groups were not found to be significantly
different in racial/ethnic acceptance of Chinese (Ho6) or
bias (H,10), they were significantly different in racial/
ethnic acceptance of Caucasians (H,7), preference {(Ii,8),
self-preference (H,9), and overall affective racial/ethnic
attitude (H 11l). In most cases where significant difference
was found, the MCS group strongly favored a Chinese corienta-
tion, and the MES group favored a Caucasian orientatioﬁ,
while the BECS group was relatively balanced in its racial/
ethnic attitudes.

‘The interactive effects of grade level and sex were
found to be completely different.. No significant difference
was found between grade levels by linguistic grouping;
however, the racial/ethnic attitudes of boys and girls were
found to be different in all three groups. The greatest
difference was found within the BECS group: BECS girlé had
a stronger Chinese orientation, and boys a stronger Caucasian

orientation.

Conclusions

It may be concluded that language orientation is,

indeed, significantly related to racial/ethnic attitude anmong



Chinese Americans. Although the ability to differentiate
between their own and other racial/ethnic groups does not
usually differ by language orientation, their spesific and
overall affective racial/ethnic attitudes do differ greatly.
Whereas the MCS and MES children tend to exhibit extreme
affective racial/ethnic attitudes, BECS children show moderate
tendencies.

From the findings of this study, it can be concluded
that the schools should encourage bhilingualism among students.
Racial/ethnic attitudes and differences should be discussed

openly in order to develop positive attitudes. These atti-

whera the lancguage, race; and ethnicity of each student is
respaectad, The racial/ethnic perceptions of monolingual
Chineso--Anerican students, whether they speak only Chinese
or English seem to be adversely affscted by their limited
language ability. It appears that they exhibit a relatively
narrow view of their own and/or the Caucasian racial/ehhnic
groups. It is possible that their limited language ability
and their related narrow view may be positively changed

through the development of bilingualism.

Recommendations for Tuture
Research )

Additional research is recommended in five areas:
1) the relationship of language orientation and racial/

ethnic attitude, with additional variables, 2) longitudinal



differences in racial/ethnic attitude across grade levels
and sex groups,r3) international comparisons of ztudents'
racial/ethnic attitudes, 4) the determination of whether
students in bilingual programs exhibit different racial/
ethnic attitudes than similar students in non-bilingual

programsg, 5) the development of new instruments to assess
racial/ethnic attitudes. Research in thesgse areas would

provide appropriate follow-up to the present study. All
children and school programs in general can benefit from

the results of such intensive research.



TABLE OF CONTENTS
Page
LIST OF TABLES AND FIGURES . & ¢ o « o s « o o s 5 « s o
Chapter

17 NATURE AND SCOPE OF THE PRCBLEM . .+ o « o o o o 1

Introduction « « & v ¢ v e e e 4 s e e e e e e 1
Historical Backgrocund . « + « = « « o « 2 & 2
Current Societal Context . . . « « « .« « « . 5

The Problemi .+ o o & 4« o ¢ o o o o o o o o o 7
Background of the Problem . . . . « . « . . 7

Statement of the Problem . . . . « « « . - . 10
Context.of the Problem « » '« ¢« ¢ o« o « o « o 13
Definition Of Terms . . « ¢ o v o o o « « » o 18
Limitations of the Study « « « « + « « « &« » . 18
Significance of the Study. « - « + « ¢ « & . . 19
Remainder of the Study . . « « « « « « « « + « 20
2. REVIEW OF THEL LITE{ATURE s e e o 4 s 8 o & « s a 22
Introduction « « o o ¢ o + 6 o s e e e s o« . 22
Language, Thought and Perception . . « . . . . 24
A Conceptual Framéwork s e e e e s e o o o 2b
Language and Culture . ¢« ¢« o o o o 2 o o « o 28

The Nature of Language and Language
Development . « + ¢ ¢o o« ¢« & « « o « « « » 30

Attitude Formation and Behavior . .+ « « « + « «» 34
Race and Racial Attltudes o« ¢« o v 2 o o o « o « 37

An Historical View « o o o o o o o s o s o «s 37
x1.



Chapter

Concepts Of RACE + v v & ¢ & o & o o o
RACisil « « « v v o o o o o o 2 o o v o .
Racial/Ethnic Attitudes Among Children . .
Children's Racial/Ethnic Awareness . . .
Kinds of Racial/Ethnic Attitudes . . . .
Racial/Ethnic Acceptance and Preference

Perception of Racial/Ethnic Similarity
and Racial/Ethnic Classification . . .

Other Related ReVIEWS v & o & o« o o &
SUIINATYY + s & o o o s o « o o o o o o «

3. METHODS AND PROCEDURES . . +« ¢ ¢« « o o o o &
Purpose of the Study . . . . . + . .+ .+ « .
Hypothesas for the Stuwldy . . . .+ . .« .+ .
Instrumentation . . ¢ ¢ ¢ + ¢ ¢ o 4 e . .

The San Diego Observalion Asgessment
Instrument . . « ¢« ¢ « o 4 o s « o o =

The Morland Picture Interview . . . . .
Population and Sample for the Study . . .

The Sample . . . . + ¢ o o o o » o o +
Sampling Procedures . . ¢ ¢ & + o o o o

Data Gathering ProceduUres .« +« « o« o o o
Administration of the MPI . . . . . . .
Scoring of the MPI . . . . « &« « o o s o
Analysis of the Data . ¢« o o ¢ « « ¢ & 2 =«
SUMMAYY  « ¢ o s « o 5 o o« s 2 o s o o o

4. TFINDINGS OF THE STUDY . &+ ¢ ¢ o o o o + + &

Introduction + ¢ v ¢ ¢ o s e s e e e = e .

67

68

70

71

71

73

75

76

78

78



Chapter

Testing of the Hypotheses

Hypothesis One . .
Hypothesis Two . .
Hypothesis Three .
Hypothesis Four ., .,
Hypothesis Five . .
Hypothoesis Six . .
Hypothesis Seven .
Hypothesis Eight .
Hypothesis Nine . .

Hypotheszsis Ten . .

SWamary . . . . o .

Testing of the Hypotheses

.

°

@

Findings of the Scheffé& Test of
Multiple Comparison .

5. SUMMARY, CONCLUSIONS, AND RECCOMMENDATICNS

SUMMAary « « « « o o

The Problem . . . .

Review of the Literature

Methods and Procedures

3

.

Findings of the Study . .

©

»

xiil

Page

80

88
20
92

93

104
105

107



Chapter

Conclusions . . ¢ . ¢ 4 v 0 4 e e e e .
Classification Ability . . . . . . . .

Ability to Perceive Racial/Ethnic
Similarities . . . . ¢ . < + . . . .

Acceptance . . . ¢ . 2 0 e e v e e e e
PreferenCe o o o o o o o o s s & o e .
Self Preference . . . v ¢« v « v < o o .
BidS o v ¢ s 4 e e v e e e e e e e .

Overall Racial/Ethnic Attitude . . . .
Interaction with Grade Level . . . . .
Interaction with Sex . . . . . . . . .
Implicationy for Educaticn . . .+ .« . .

Recommencations for Further Rezearch . .

BIBLIOGRAPHY . o ¢ ¢ ¢ o ¢ ¢ « o« o o s « u o o o

APPENDICES
A. SAN DIEGO OBSERVATION ASSESSHMENT INSTRUMENT
B. MORLAND PICTURE INTERVIEW . . . . . . . . .
C. MPI SCORE SHEET . . . & v v v v v v v o . .
D. POPULATION FIGURES . . .

xiv
Page
108

111

111



10.

11.

12.

13.

14.

16.

17.

LIST OF TABLES AND FIGURES

Page
Levels of the SDOAI . . ¢ ¢« ¢ v ¢ v ¢ o « o + 60
" The SFUSD Interpretation of the SDOAI . . . . . 61
Criteria for Linguistic Groupings . . . . . . . 62
Description of the MPI . . . . ¢« « « « + & & & 65
Criteria for Scoring the MPI . . . . .« « « .+ & 74
MPI Raw Group Scores/Means by
Linguistic Group .« . « o o « « o« « o o o o = 79
ANOVA Summary of Racial/Ethnic Classification
ADPIL1ity o ¢ ¢ o 4 e e e e e e e e e e e e e 80
ANOVA Summery of Racial/Ethnic Self
Clagsification Ability .+ . + « . « + « & « . 81
ANOVA Sumnary of Perception of Racial/
Ethnic Similarity to Self . . . . . . . . . . 82
ANOVA Summary of Perception of Racial/
Ethnic Similarity to Fathers . . . . . . . . 83
ANOVA Summary of Perception of Racial/
Ethnic Similarity to Mothers . . . « « « .+ . 84
Scheffé Summary of Perception of Racial/
Ethnic Similarity to Mothers . . . . . . . . 85
ANOVA Summary of Racial/ILthnic Acceptance
of Chinese . . ¢ ¢ ¢ ¢ v ¢ ¢ ¢ v o« o« o o« o+ £86
ANOVA Summary of Racial/Bthnic Acceptance
of Caucasians .« « ¢ « s e 4 e s 4 e e e e s . 87
Scheffé Summary of Racial/Ethnic
Acceptance of Caucasians . . « « « o o o o . 88
ANOVA Summary of Racial/Ethnic Preference . . . 89
Scheffé Summary of Racial/Ethnic Preference . . 90



19.

20.

21.

22,

23.

24,

Figure

1.

xvi
Page

ANQVA Summary of Racial/Ethnic Self
Preference . ¢ . . ¢« ¢ 4 4 o 4 s s s e e s . . 91

Scheffé Surmary of Racial/Ethnic Self
Preference . . . . . o v ¢ v ¢ 4 v e o v oo o. 92

ANOVA Summary of Racial/®thnic Bias . . . . . . 93

ANOVA Sumnary of Overall Affective
Racial/Ethnic Attitude . . . . . . . . . . . . 94

Scheffé Summary of Overall Affective
Racial/Bthnic Attitude . . . . « + « « « . . . B85

Two~Way ANOVA Summary of Overall Affective
Raciel/Ethnic Attitude and Grade Tevel . ., . . 96

Two-Way ANCVA Sumnary of Overall Affective
Racial/Bthnic Attitude and Sex . . . . .+ . « . 97
Overall Affective Racial/Dthnic Attitude
and Sex: Breakdown of the Subgroups . . . . . 97

Overall Affective Racial/Ethnic Attitude
and Sex: Sex Group Configurations . . . . . . 98



Chapter 1

NATURE AND SCOPE QF THE PROBLEM

Introduction

It is generally accepted in the United States that
educational issues tend to reflect society’s concerns at
large. One very controversial educational issue today is
that of language and cultural differences. Ag programs
develop to accommodate or eliminqte thegse differences, thisg
issve is often reflected in political, judicial, social,
and even journalistic settings. The issue is controversial
primarily because many people disagree whether the society
should be monocultural or multicultural.

During most of this country's history, scciety
has stressed the need for “cultural_unity," It has,
therefore, adopted a "melting pot" ideology, emphasizing
the need for the cultural assimilation cf all its members.l
The school, in reflecting society, has traditionally attempted
to assimilate all students. In spite of this, many racial/
ethnic groups have preserved their uniquensess.

Chinese Americans are one example of a racial/ethnic

group that has persevered in this country through more than

lSeymour W. Itzkoff, Cultural Pluralism and American
Education (Scranton: International Text Book Co., 1969),
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one hundred years. Although bilingnal/cross-culiural
programs which include the language and culture are now
provided for Chinese Americans, the public schools have
negated these until recently.2

The attitudes Which Chinese Americang have toward
themselves and others may be reflective of their own racial/
ethnic identity. It is also possible that this identity
may be related to the language (s) toward which Chinese
Americang are oriented. This study will investigate these
relationships as they exist today among Chinese-Aucrican

primery-grade students.

Historjcal Background

The migration patterns of the Chinese to the United
States have influenced their present situvation. From 1850-
1886, approximately 300,000 Chinese cawma to this country,
mest from Kwangtung Province. Many came to America because
of the Chinese revolution, natural disasters, and/or the
discovery cof cold in California.3 They came to work as
laborers, but generally planned to return to China after

making their fortunes.4 The Cninege encountered language

) v .

“Joseph Grant, Bilingual Education and the Law:
an Overview (Austin: The Dissemination and Assessment
Center for Bilingual Bducation, 1975), p. 3.

35. W. Kung, Chinese in American Life (Seattle:
The University of Washington Press, 1962), p. 7.

4Gunther Barth, Bitter Strength (Boston: Harvard
University Fress, 1964), p. 3.




difficulties and a lew degree of acceptance by Americans.
According to Lyman, within these thirty yearsg, a few Chinese
made their fortune, but many others failed, so that the
majority of the original migrant group had returned to

China by 1880.5 However, Lyman found that, after 1880:

The number of Chinese in America grew until 1890,
when census reports indicated more than 107,000.
However, immigration restrictions, a shortage of
females, return migration, and the deaths of the
aged caused the Chinese population to decrease for
the next thirty years. In 1920 there were only
61,000 in the country. A slight improvement in the
sex ratio, a slowly increasing birth rate and, after
1843, a steady relaxation of immigration restrictions
led to a new growth in the Chinese population.

In 1960 there were almost 200,000 Chinese in the
"U.S. In 1968 the repeal of the guota on national
origins and a provigion for the reuniting of families
promised that an even greater number of Chinege could
enter the U.S. from Hong Kong and Taiwan. Moreover,
the increase in the number of Chinese females of
child-bearing age in the U.S. presaged a growth in
the number of native-born Chinese. Thus, the migra-
tion that began in the nineteenth century from a
great but strife-torn Asian state has ultimately
resulted in a settled population. For them the
migration of their forebears has produced new issues
of acculturation, assimilation, and identity.

Thess issues, for Chinese Americans, have been characterized
in unigue ways.
Racial discrimination against Chinese Americans,

particularly in the nineteentb century, was unlike that

tanford Lyman, Chinese Americans (New York:
Random House, 1974), p. 5.

6Lyman, op. cit., p. 5.



perpetrated upon any other group in thisAnation.7 The
differences of dress, customs, diets, habits and language
kept Chinese Americans apart from other Americans,8 Most

of the early Chinese in the United States worked as laborers
in the mines and on the railroads., The racist anti-~Chinese

movement of 1852-1910 caused extreme hardships among Chinese.

During this period many were fired from their jobs and forced

cut of areas in which they had settled. Many Chinese were
robbed, falsely accused of Crlm“u, beaten and murdered.
There were even special laws written to control Chinese
such as the Chinese Exclusion Act.9

In his study, Lyman found that

The character of Chinese-White relations in
America hag been mavked by five phases: 1) a period
of racist thinking that condemned Chinese hefore they
arrived in Awmerica {1785-1850), 2) & Sinophobic move-
ment. (1852-1910), 3) a period of institutional raclism
and social and personal prejudice (1810~1943), 4) the
period of the establishment of a small but significant
middle class (1945-1960), and 5) the most recent and
continuing period of sociocultural anxiety, character-

ized by the rise of ethnic nationalism among young
Amevican-born and recent immigrant Chinese and a
growing cultural identity crisis ameng middle~class
Chinege .10

Recognition cf these historical phases places today's

circumstances into proper perspective.

7Stuart C. Miller, The Unwelcome lumigrant (Berkeley:

University of California Press, 1969), p. 2.

SKung, op. cit., p. 10.

9Barth, op. cit., p. 12,

OLyman, op. c¢it., p. 150.



The Chinese Americans of today are descendants of
a people who were geographically and ethnically isolated

11 . - .
Discraimination

from the mainstream of American society.
by Americans forced the early Chinese immigrants to Jjoin
together in particular areas of town, generally referred

to as "Chinatowns." Chinege who came later found it safer
to settle in these exclusively~Chinese communities. As a
result, the traditional culture continued to be maintained,
with little exposure to the American mainstream until the
1940’5,12 Later, with integration, Chinese Americans wefe
subjected to assimilative practiées which caused alienation
among many of them., While some became alienated against
nori-Chinege, others rejected their own people. The few

who developed as functional bilinguals prior to the 1870°s

3 B, . . . -1
were able to develop identity with both worlds.

Current Sggieta% Context

Today, bilingual/crossg-cultural education programs
have been inplemented in the schools in an attempt to cope
with lJinguistic and cultural differences to improve the

education of language/cultural minorities. Bilingual

llJ. S. Tow, The Real Chinese in America (New York:
The Academy Press, 1923), p. 49.

lzLyman, op. cit., p. 70.

1310nnie Chin, "Chinese and Public School Teaching,
Chinese-Americans: School and Community Problems (Chicago:
Integrated Education Associates, 1972), p. 59..




educators are charged with providing opportunity for young-
sters to learn differout languvages and cultures in crder to
promote intercultural and interracial harmony. The use of
bilingual instructicn can provide each student with the
opportunity to develop skills and concepts through his/her
native language as well as English. This new emphasis could
only be possible in a period of time during which efforts

are being made to treat all people as equals.14

Through the
use of bilingual/cross—-cultural education, the schools can
promote this concept, which is relatively new in this country.

The 1974 United States Supreme Court decision in the
case of Lau vs. Nichols, a landmark for bilingual education,
was also a major breakthrough in the Chinese American's

15

struggle for equality. This ruling declared that Chinese-

speaking students, as well as other non-native English
speakers, have the right to be taught in their native
language while learning English. In its decision, the

Supreme Court ruled that all students deserve the right

. . 16 ., . .
to an equal educational opportunity. It is evidence

that Chinese Americans have finally gained recognition

as members of American society.

14 3ames Coleman, "The Concept of Eguality of
Educational Opportunity," Equality of Educational Oppor-
tunity (New York: AMS Press, Inc., 1974), pp. 3-16.

lSGrant, op. cit., p. 3.
161pia.



Past racial attitudes toward Chinese Americans have
contriputed to hardship and cultural conflict. These atti-~
tudes have, in turn, contributed to the development of
racial attitudes among Chinese Americans that resulted in
urther problems. If cultural conflict is caused or increased o
by the development of negative racial, cultural, or ethnic
attitudes, then there 1s a need to identify these attitudes

in order to reduce or change them. This identification is

the subject of the pressnt study.

The Problem

As @ result of their unigues historical developrent
in this counitry, Chinese Americans represent a wide accul-
turation range. The range extends from traditional Chinese
culture to total assimilation in the host, or dominant,
culture. While the settlement of Chinese in "Chinatown”
communities and recent immigration reinforce the maintenance
of the traditional culture, increased integraticn has pro-

moted agsimilation among many Chinese Americans.

Badelounf of the Problem

Degreec of acculturation generally appears to be

17

closely related to language orientation. Chinese Americans

who are very traditional generally speak Chinese predominantly,

17robert Lado, Linguistics Across Cultures (Michigan:
University of Michigan Press, 1976), pp. 10-12.




if not exclﬁsively. In turn, the monolingunal usage of
Chinese tends to promote the maintenance of the traditional
culture.

Chinese Americans who have lcst most vestiges of
their native culture and have been assimilated by the host,
or dominant, culture generally speak English predominantly,
if not exclusively. Monolingual English-spezalking Chinese
Americans may no longer identify with Chinesz culture.

They have become atraditional in nature, as they have
adopted Western traditions.

Many Chinese Americans develop the ability to func-
tion in hoth Chinese and English. This ability helps them
maintain identify with both the Chinese and host cultures.
One of the primary objectives of bilingual/crosec~cultural
education is the development of bilingual pecple wno are
more accepting of themselves and of other cultures, races
and ethnic groups.l8 Although there is limited evidence to
support this premise, it is generally assum=d that bilin-
gualism promotes a dualistic cultural orientation. It is
generally anticipated in bilingual/cross—cultural programs
that this orientation will promote more positive attitudes
toward one's own cultural, racial cr ethnic group and those

of others. Since it is often difficult to determine whether

l8Bruce A. Gaarder, "Bilingualism and Education,™
The Language Bducation of Minority Children, ed. Bernard
Spolsky (Rowley:. Newbury House Publishers, Inc., 1972),
pp. 5-7.
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these attitudes are racial or ethnic in nature, the term
"racial/ethnic" is used in this study.

Racial/ethnic attitudes exist in this country, and
educators need to recognize the impact of these attitudes

upon children. A review of the literature clearly shows

that American society has historically viewed race or

ethnicity as means of categorizing human behaviors and
oy s 19 ., e . et
abilities. These often negative racial/ethnic attitudes

have led to segregation,.which later prompted legal action
for racial/ethnic integration.20

The literature also showé that, as early as‘the age
of three, chilaren have developed attitudes about race or

,21'22’23 In-depth studies of racial/ethnic

ethnicity
attitudes awong children from three to eighteen years of

age have interyvelated several variablesg, including:

1) ethnicity, 2) sex, 3) school envircmnment, 4) grade leavel,

1950hn Wwilliams and Kenneth Morland, Race, Color,
anéd the Young Child (Chapel Hill: University of North
Carolina Press, 1876), p. 4.

¥

204, 5. Commission on Civil Rights, Fulfilling the
Letter and Spirit of the Law (Washington, D.C.: The
Commission, 1976), p. 20. ‘

- . s
21y, =, Goodman, Race Awareness in Ycoung Children

(New York: The Macmillan Co., 1954), pp. 15-20.

22Gordon Allport, The Nature of Prejudice (Palo
Alto: Addigson~-Westley, 1954), p. 45.

237, Porter, Black Child, White Child (Boston:
Harvard University Press, 1971), p. 20,
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and 5) academic achievoment.24 In general, they have shown
that racial/ethnic attitudes play an important role in the
education of children.

In some of his most recent investigations, Morland
found that chilidren in a society with racial/ethnic groupings
in parallel position (e.g., Hong Kong) had a different
developnment of racial/ethnic awareness than children in
societies with dominant-subordinate racial/ethnic groupings
(e.g., the United States).4” His studies show racial/ethunic
differences tend to be enphasized more greatly in a dominant-~
subordinate society than in othefs. They also show that
children in subordinate groups are less likely to identify
with their own group than are children in the dominant
group. This, of cocurse, has serious implications for

Chinese~2American children.26

This study investigated the relationship betwsen
language orilentation and racial/ethnic attitude among

Chinese-~American primary-grade children. Specifically,

‘

24Roosevelt Osborne Miott, "An Investigation of
the Attitudes of Elementary School Children Toward Race
Related Concepts" (unpublished doctoral dissertation,
University of Houston, 1976).
bKenneth Morland, The Developnent of Racial/Ethnic
Awareness in Chinese and Americans: A Cross—~Cultural Study
(Washington, D.C.: Office of International Progranmns, 1976),
pp. 18~-22.

261hid.



the objectives of the study were to determine whather
monolingual Chinese speakers (MCS), bilingual EZnglish-
Chinese speakers (BECS), and monolingual English speakers
(MES) varied significantly in relation to: 1) specific
racial/ethnic attitudes about Chinese and Cauvcasian Americans,
2) overall affective racial/ethnic attitude, and 3) grade-
level and sex interaction with overall affective racial/
ethnic attitude. The study develcoped around guestions
regarding racial/ethnic attitudinal differences between the
three linguistic groups in thirteen areas:

1. 1Is there significant difference in racial/ethnic
classification ability?

2. Is there significant difference in racial/ethnic
self-classification ability?

3. Is there significant difference in perception
of racial/ethnic similarity to self?

4, TIs there significant difference in perception
of racial/ethnic similarity to their own fathers?

5. Is there significant difference in perception
of racial/ethnic similarity to their own mothers?

6. Is there significant difference in racial/
ethnic acceptance of Chinese?

7. Is there significant diifference in racial/
ethnic acceptance of Caucasians?

8. Is there significant difference in racial/

ethnic preference?



%, 1Is there significant difference in racial/
ethnic self-preference?

10. 1Is there significent difference in racial/
ethnic biasg?

11. 7JIs there significant difference in overall
affeétive racial/ethuic attitude?

12, 1Is there gignificant difference in grade-level
interaction with overall affective racial/ethnic attitude?

13. Is there significant difference in sex inter-

action with cverall affective racial/ethnic attitude?

M

Questions one through fiﬁe focused upon attitudes
that are primafily cognitive in nature, and gquestions six
through ten fooused uvpon affective forms of racial/ethnic
attitude, While question eleven combined questions six
thrcugh ten, questions twelve and thirteen focused upon
interactive effects on overall affective raclal/ethnic
attitude. Hereafter, "overall affective racial/ethnic
attitude" will refer tc the combination cf the five affec-
tive variables of questions six thrcugh ten.

There is no firm basis in the literature for assump-~
tions regarding the ultimate results of this study. The
investigator anticipated, however, that no significant
difference would be found between the groups on cognitive
measures, but that the study would determine significant

differences in all affective measures except acceptance of

Chinese and bias. The cognitive results were anticipated

because of findings in the literature which showed acute

)
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awareness of other racial/etinic groups in classification
and similarity measures. The anticipated affective resultsg
were based on two assumptions: 1) that Chinese Americans
at this age may still retain a positive group identity and
generally accept their own racial/ethnic group, but 2) they
may not yet show a differential bias toward their own group
by linguistic grouping. Both grade-level and sex inter-
action with overall affective racial/ethnic attitude were

expected to show significant difference between the grouvps,

Context uf the Problemnm

The investigation of racial/ethnic attitudes took
place among three linguistic groups of Chinese American
These three groups were determined by the San Diego Obscrva-
tion Assessrment Instrument (SDOAI), as interpreted for
this study:

1. monolingual Chinese speakers (MCS) - classified

by the SDOAI as non-English speakers (NES), dominant in
Chinese;

2. bilingual Fnglish and Chinese speakers (BEC3) -

classified by the SDOAI as limited English speakers (LES),
fluent English speakers (FES) who are also functional in
Chinese, or bilinguals; and

3. monolingual English speakers (MES) -~ classified

by the SDOAI as fluent English speakers (FES) or DES; in
this study, the MES group includes dominant English speakers

with very little or no ability in Chinese. Criteria for
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the linguistic grouping of the sample are inéluded in

Chapter Three, The specific sample consisted of one hundred
fifty stratified randomly-selected primary-—grade children

from five schools in the San Francisco Unified School District,
with fifty students from each linguistic group.

Two instruments were used in this stucdy; the San Diego
Observotion Assecssment Instrument (SDOAI) and the Morland
Picture Interview (MPI). The first was used to classify
students by linguistic ability. The second one was used to
determine racial/ethnic attitudes among the sample.

The San Diego Observatioh Assessment Instrument
(SDOAT) was deéignated by the California Superintendent of
Public Instruction in the public schools of California in
1977. Although no validation data are presently available,
its validity for this study was derived from its official
recognition. The investigator utilized the most current
results obtained by the San Francisco Unified School
District (1977-1%78) to determine the language classifica-
tion for the three groups within the sample. The Bilingual
Department of the San Francisco Unified School District
interpreted these results to develop linguistic categories
during 1978. The investigator based identification of the
linguistic groups for this study upon the distfict‘s
categorizationss, as is interpreted on page 62.

The Morland Picture Interview (MPI) has been used

in several studies to determine racial/ethnic attitudes



among students of different racial/ethnic groups. There
are two parts to this instrument. The first part determines
the racial/ethnic acceptance, preference, bias, and percep-
tion of self andAparents in relationship to Chinsge and
Cauvcasian models. The purpose of the second part of the
test is to determine the differences in the respondents'
ability to apply racial/ethnic terms correctly to the per-
sons in the picturss, to the interviewer, and to themselves.
There are two versions of the MPI (one with models
of Afro and Euro Americans, and the other with models of

Chinese and Euro Americans). Only the Chinese and Euro-

r

American (Caucasian) version was used in this study. The

MP1 was adninistered as it was designed by Dr. Kenneth

7

N

-

Moxrland.

Data of two sorts were gathered: 1) linguistic
ability, and 2) racial/ethnic attitudes. Linguistic ability
data were drawn from the school district records of the
student sample. Students were linguistically categorized
according to these data. Racial/ethnic attitude data were
gathered through personal interviews. The investigator
became acgquainted with the children to be interviewed before
proceeding. The MPI was administered on a one-~to-one basis
in a separate room in all cases. It was given orally in

English for the English-speaking, in English and/or Chinese

27willians and Morland, op. cit., pp. 329-335.
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for the bilingual Chinese-American childrern, and in Chinese
pr ’

for the monolingual Chinese-gpeaking children.

Definition of Terms

Among the technical or restricted terms used in this
study are:

Host (dominant) culture -~ that culture which pre-

deminates in a couatry.

Traditional - basic orientation to the native, mother

culture (that of China, Hong Kong, or Taiwan).

Atraditional -~ the total absence of traditional

cultures; assimilation by the host, or dominant culture.

Duslistic ~ basic orientation to the native {Chinese)

3]

and host or dominant culture.

Monclingual - a person who speaks only one language

(i.e., a monolingual Chinese speaker or a monolingual
English speaker).

Bilingual - a person who speaks two languages,

although perhaps not equally. In this study, the term
refers tc those students who are sufficiently proficient
in English and Chinese.

Bilingual education - the use of both the English

language and another language (usually the native tongue)
ag mediums of instruction in the schocls., It is not
foreign language teaching.

Acculturation - the process of socialization which




17

introduces a second culture, usually a host culture, to
members of a more traditional culture.

Assimilation - the total disappearance of the

native culture and its replacement by the host culture in
the acculturation of a person.

Segregation - isolation of people or grcups from

distinct pecople or groups.

De juris segregation - segregation which ig author-

ized by legal statute.

De facto segregation - segregation which exists

without legal sanction.

Desegregation - the removal of segregation:; a

physical merger of distinct people and groups.

Integration - articulation between members of
distinct groups.

Chinese American - a U.S. resident who is descendad

from Chinese immigrants.

Racial/ethnic - a modifier used in this study tc

refer to groups, attitudes, or behavicrs which are identified

through either racial or ethnic criteria.

I3

Racial/ethnic classification ability - the ability

of children to distinguish between members of different
racial/ethnic groups.

Racial/ethnic self~classification - apparent

identification of a child with a particuiar racial/ethnic

group.
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Perceptiocn of racial/ethnic similarity to self

and to parents ~ ability of children to perceive racial/
ethnic similarities of models to themselves and parents.

Racial/ethnic acceptance - the willingness of

children to play with children of their own racial/ethnic
group or another group when no choice is involved.

Racial/ethnic preference -~ the willingness of

children to play with children of their own racial/ethnic

group or another group when they are free to choose.

Racial/ethnic bilas - children's evaluation of
qualities between members of different racial/ethnic groups.

Language orientation -~ the apparent language ability

categorization of a given group {(e.g., monolingual English

Limitations of the Study

This study was limited to two primary variables:
1) languvage orientation - the independent variable; and
2) racial/ethnic attitude -~ the dependent variable, as
exemnplified in ten forms and an overall affective foxrm.
Socio—~economic level and schoollenvironment variables were
excluded from the stqdy. These were controlled through the
use of a stratified random sampling of primary-level Chinese
Americans in five socio-economically diverse schools.
The study examined the interaction effect of two additional
variables, grade level and sex, upon overall affective

racial/ethnic attitude.



It should bhe clarified that this study did not
directly assess language orientation, but utilized the
language data obtained by the San Francisco Unified School
District. It was assumed that the school district's results
were valid for the purposes of this study. Actual assessment
invelved only the measurement of racial/ethnic attitudes

among the three identified linguistic groups.

Significance of the Study

The literature on Chinese Americans reflects a
history of racial/ethnic discrimination in this country.
Chinese Americang have responded in several ways to this
racist behavior. Some have held exclusively to the tradi-
tional culture; others have attempted to convert as quickly
as possible to American behavioral norms. Yet others have
maintained linguistic and cultural identity with both the
Chinese and host, or dominant, cultures. By determining
the racial/ethnic attitudes of three linguistic groups,
this study could identify an important relationship which
may help in the education of Chinesg Americans.

While bilingualism has generally been discouraged
in this country, it may yet become a significant factor in
promoting racial/ethnic harmony. By testing the theory
that language orientation affects racial/ethnic attitudes
toward traditional and host, or dominent groups, this Y

study could provide a c¢learer direction in the field of



bilingual/cross-cultural education. Having tested this
theory, the study could help to determine problens in
school racial/ethnic relations. Adequate means could then
be recommended to reduce racial tensions, thus promoting

improved educational growt

Remainder of the Study

Subseqguent chapters establish the need for this
study, describe procedures, report findings, and develop
conclusions and recommendationg. Chapter Two provides a
theoretical rationale for the study throuyh a thorough
review of the related literature. The areas of the litera-
ture to be reviewed are: 1) the relationcship of language,
thought, and perception, 2) attitude formetion and behavior,
3) race and racial attitudes, and 4; racial/ethnic attitudes
among children.

In Chapter Three, the investigator describes the
procedures of the study. This includes a detailed descrip-
tion of the research design, hypotheses, instruments, sample,
data gathering procedures, and statistical methodology.

This chapter establishes the technical validity of the
study. .

The findings of the study are reported in Chapter
Four, while conclusions and recommendations are drawn in
Chapter Five. The findings directly reflect the data I

collected, and the conclusions were based on these results.
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Finally, the recommendations were made on the hasis of the
conclusions, as compared with the research questions for

the study.



Chapter 2

REVIEW OF THI LITERATURE

Introduction

Racial and ethnic relations are recognized as
having an impact upon therschools and school programs.
Student and parent attitudes toward themselves or toward
other racisl/ethnic groups affect their willingness to
participate in school activities for comnon goals. Since
the U.S. Supreme Court decision of 1954, in the case of
Brown vs. Board of Education, the public has been made
acutely aware of the racial/ethnic attitudes which divide
the schools. The supporters and opponents of desegregation
have c¢lashed again and again, in the courts and on the
streets, over this critical issue. Whether the case has

been de juris or de facto segregation, or whether it has

been over busing or gerrymandering, the primary issue is
whether various racial/ethnic groups can learn and live
together in peaceful harmony.

In analyzing the aftermath of the 1954 decision,
various Eesearchers have touched upon its racial overtones,

Coleman, for example, concluded that the Supreme Court had

28y.s. Commission on Civil Rights, op. cit.,
pp. 1-9.

22



declared the new concept of "equal educational opportunity.”
He proposed that the major implications of desegregation
are: 1) that the use of race as a bkasis for school agsign-

ment violates fundamental freedom, and 2) that equality in

the effects of schooling (not just exposure to the same
29

St. John maintains that one

of the major goals of desegregated schooling in this country

30 Although this

should be reduction of racial prejudice.
goal has been overshadowed by the goals of minority group

achievement and self confidence, St. John stresses that it
can be a natural result of these two. The studies she cites

indicate that, “". . . desegregation scmetimesg reduces

rejudice . . . and sometimes, instead, (produces) stereo-~
- J - [

[

typing . . . interracial cleavage and conflict. An outcom
so variable must be affected by circumstances other than
the mere fack of deSegregation."3l

It is strongly suggested by St. John that efforts
to reduce racial prejudice in desegregated schools be based
upon: 1) Allport's thesis and 2) a clear understanding of
racial attitudes among children.32 Allport's thesis is,

basically, that reduced prejudice between groups takes

place only if contact between them: 1) is prolonged,

29Coleman, op. cit., pp. 3-15.

30Nancy St. John, School Desegregation Outcomes
for Children (Boston: John, Wiley and Sons, 1975).

31 32

Ibid., pp. 84-85. Ibid., p. 85.



2) is between egquals in the pursuit of common goals, and

33 In general,

3) enjoys the sanction of those in authority.
these conditions have not been maintained in the desegrega-
tion of U.S. public schools.

There appears to be a need for the development of
positive racial/ethnic attitudes if the schools are to be
successful in achieving their goals. In oxder to provide
a clear direction for this development, it is importani to
be aware of racial/ethnic attitudes in our society and in
our schools. It is the purpose of this review to help in
the development of this awareness.

The literature reviewed in this study includes the
following areas: 1) the relationship of language, thought,
and perception, 2) attitude formation and bshavior, 3) race
and racial attitudes, and 4) racial/ethnic attitudes among
children. The first area provides the conceptual basis for
the study, while the next two provide the context for
comprehending the racial/ethric attitudes of children.

The fourth area provides the focal point of the study and

is given the greatest emphasis.

According to Ruth Benedict, racial concepts and
racial attitudes are contemporary creations of man which

affect the way humans viesw one another. These concepts

33Allport, op. cit., p. 30.



and attitudes, states Benedict, have replaced ecarlier classi-
fications used by man to determine superior-inferior status. 34
The perceptions of man toward other men seem to be related

to his thoughts and his language development. These rela-

tionships will be explored in this section.

A Conceptual Framework

;

One of the foremost theories on the relationghiy

of language, thought and perception is that of linguistic

relativity, or the Sapir-Whorf Hypothesis. This is defined

by Lehmann as, "The proposed effect of language on one's

perception and view of the surrounding world . . RE

F.
i

According to Hoijer, the Sapir-Whorf Hypothesis was first

formulated by Edward Sapir in a 1929 article, in which he

36

described language as "a guide to social reality.”
Language, stated Sapir, is the shaper of thought and of
perceptions. Further, he proposed that, ". . . the real
world is to a large extent built up of the language habits
of the group. No two languages are sufficiently similar

to be considered as representing the same socizal reality.3/

34Ruth Benedict, Race, Science and Pclitics (New
York: Viking Press, 1943).

35Winfred P. Lehmann, Descriptive Linguistics
(New York: Random House, 1972), p. 266.

36Harry Hoijer, "The Sapir-Whorf Hypothesis,"
Language and Culture, ed. Harry Hoijer (Chicago:
University of Chicago Press, 1954), p. 92.

37

Ibid., p. 92.
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Benjamin Whorf, as interpreted by Hoijer, developed the same
thesis in 1952, when he stated that, ". . . the linguistic
system of each language is not merely a reproducing instru~
ment for volcing ideas, but rather is itself the shaper of
ideas, the program and guide for the individual'’s mental
activity, for his analysis of impressions, for his synthesis
iy N 4- 3 . 1- 3 S 11 38
of mental stock in trade . . .

In his analysis of Whorf's studies, Fearing identi-

fied four general aspects:

The linguistic-relativity principle. Individuals
describe nature according to certain linguistic
patterns, which reflect cultural group interpreta-
tions. Tt is a type of cultural-relativistic theory,

which ewmphasizes culture as a determiner of individ-
nal world views;

Background and cblicgatory character of linguistic
systems. Linguistic patterns influvence thinking sub-

censciously;

Processes. Man develops pre-linguistic "appre-
hensions" (metaphoric experiences) prior to "con-
ceptualization," which is shaped by languags; and

Historical relations between linguistic patteins
and culture. Interactiong between cultural norms and
linguistic patterns . . .32

Hockett examined Whorf's thesis in respect to the differences
between Chinese and English. He concluded that the two

languages expressed markedly different "philosophies of

3¥1pig., p. 94.

9Frank Fearing, "An Examination of the Conceptions ,
of Benjamin Whorf in the Light of Theories of Perception S
and Cognition,"” Language and Culture, ed. larry Hoijer,
(Chicago: University of Chicago Press, 1954), pp. 47-48.
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life." Further, he proposed that chaunges within languages

4

[}

are controlled by those philosophies.
Vigotsky has shed further light upon this subject

in his studies of thought and speech. His premise is that

the traditicnal notion of a guantitative~qualitative correla-

tion between meaning and word is no longer acceptable.

Instead, he emphasizes that meanings, as well as words,

are constantly changing. His basic thesis is that the

relationship between thought and word is a process. - Thought,

according to Vigotsky, is not expressed in words, but shows

its existence through them. Rather than being fully expressed

by words, he states, thought finds reality and form through

41

them, " Gleason hag supported this thesis in his description

of the structure of language., He maintains that this struc-
ture has two basic elements: expression and content. The
use of sound and its systematic organization he calls
"expression," while the ideas, situations, and meanings
expressed through language he calls "content." The specific
relations between these two elements are expressed through

. 4
the lexicon, or vocabulary, of the language,‘z

40charles F. Hockett, "Chinese Versus English: An
Exploration of the Whorfian Thesis," Language and Culture,

ed. Harry Hoijer (Chicago: University of Chicago Press,
1954), pp. 49-54.

41y, s. Vigotsky, "Thougnt and Speech," Psycho-
linguistics: A Book of Readings, ed. Sal Saporta (New York:

Holt, Rinehart and Winston, 1961), pp. 43-49. e

12y, a. Gleason, Descriptive Linguistics (New York:
Holt, Rinehart and Winston, 1961), pp. 1l-6.




A semantic approach to the analysis of linguistics
helps one to understand the relationship of language and
perception. Much of language is devoted to the ccmmunica-
tion of human experience as 1t is perceived. The semantics
of a language is an expression of those perceptions.43

It appears then, that human thought and perceptions
are profoundly affected by language. In turn, language
provides the vehicle for conveying thoughts and perceptions.
These relationships provide a basic conceptual framework

for this study.

Language and Culture

Language is defined by Carrcll as "a structured system

of arbitrary vocal sounds aund sequences of sounds which is
used in interpersonal communications and which, rather

exhaustively, catalogs the things, events, and processes

nd4

of human experience. Because of the nature and function

H

of language, Brooks views it as, ". . . the moest typical,

the most representative, and the most central element in

.
any culture.43 He defines culture as, "a way of life,"

43G. D. Kennedy, "Conceptvral Aspects of Language
Learning," Understanding Second and Foreign Language
Learning: Issues and Approaches, ed. Jack C. Richards
(Rowley: ©Newbury Hcuse Publishers, Inc., 1978), pp. 117-133.

4 . .

“4John Carroll, "Language Development in Children,"
Psycholinguistics: A Book of Readings, ed. Sal Saporta,
(New York: ilolt, Rinehart and Winston, 1961), p. 332.

45Nelson Brooks, Lanquage and Language Learning
(New York: Harcourt, Brace, and Worid, 1960), p. 85.
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passed on from generation to generation, with language as

the primary vehicle., Language and culture, according to

46

Brooks, are inseparable. Lado reinforces this point of

view, as he states:

Language does nct develop in a vacuum. A
language is part of the culture of a people and
the ch*eF means by which the members of a society
communicate. A lencuave, therefore, is both a
component of culture and a central network through
which the other componenis are expressed.?4’
One of the most central compcnents of culture is its value

48

4

system, Lado, Brooks, and many other researchers have
found that the values of humans find their expregsion
through language.

Self identily depev-ia upon one's language, according
to Dorsey, who hag stated that, as the language develops,
so does one's self identity. The more primitive the mind,

the less its congciousgness of self.so

Language is o strong
in the expression of cultural identity that Fishman has
found, in numerousz international studies, that language

loyalty is one of the most forceful features of humanity.

He states that the vernacular is viewed, ". . . not only as

461hid., p. 85.

47Robert Lado, Language Teaching {New York: McGraw
Hill, 1964), p. 23.

481pid., p. 29.
49Brooks, op. cit., p. 84,

S030hn M. Dorsey, Psychology of Languaqe (Detroit:
Center for Health Education, 1971}, p. 43.

i
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the most undeniable indicator of unigueness, but, precisely,

. » . also as an indubitable nationality - contrastive or

vt A T : nol

continuative device . . .
Culture, then, provides the context for the develop-

ment of expression and context. Language and culture are

mutually supportive and reinforcing, The two are inextricably

woven, as they interact in the development of the individual's

views of reality and of his self identity.

Language Developmnent

Descriptiong of language; states Saville-~Troike,
". . . usually refer to its verbal features (oral and
written), to its functicn in communication, and to its
uniquely hwnan character, but we reguire a much deeper

n52

understanding of its complex nature and use. She lists

and describes the follcwing characteristics of languayge:
1. the spoken form of language is basic;
2. language is systematic;
3. language is symbolic;
4. language changas;

5. language ig social;

6. language has a system of sounds;

DlJoshua Fishman, Language and Nationalism (Rowley:
Newbury House, 1972), p. 53,

S2Muriel Saville-Troike, Bilingual Children: A
Resource Document (Washington, D,C.: Center for Applied
Linguistic, 1973), p. 3.




7. language has grammar;

8. language has meaning; and

9. language is variable, 23
A thorough understanding of these characteristics helps one
in viewing the interaction of language and thought. For
example, characterictics number 3, 5, and 8 refer to elements
of content in the language. This content is developed within
a cultural context.

In her description of language acquisition by
children, Saville~Troike emphasizes the relationship between
concept and langquage development. In her research, she

found that these are "inexorably related," that, "There

o
R
o

absolute correspondences between the level of cognitive

development: and the type of relationships that can be

verbalized . . ."54 Interestingly, she also found that

the developmental sequence of concepts, and, therefore, cf

language, is influenced by the child's culture.55

Concepts or ideas exist in a child's mind since
before he/she becomes aware of words to express them.
Language which has no conceptual or thought base has no
56

meaning for children. Lewis, in his interpretation of

53Ibid., pp. 3-6. 54

&

Ibid., pp. 22-23.
S51pid., p. 23.

S6norris M. Lee and Joseph B. Rubin, Children and
Language (Belmont: Wadsworth Publishing Company, 1979},

pPp. 66-57.




Chomsky's "deep structure'" theory describes it as, "a

BN

disposition to acquire language, . . . not . . ., linguistic

e « o (but) . . . prelinguistic; cognitive, but in forms that

lend themselves to language." Chomgky's theory is inter-
preted to mean that deep structures are a "simple reflection

nS7 According to Rivers, linguistic

of the form of thought.
competence involves several types of cognitive processes,
including those proposed by Bruner: 1) enactive, 2) icoanic

or perceptual, and 3) symbolic. FEnactive cognition occurs

through manipulation and action. Iconic or perceptual

cognition is acquired through auditory and visual pattern

recognition. Symbolic cognition depends upon the inter-

nalization of concepts and. includes the development of
language ability to abstractly represent the previously-
acquired learnings. These three processes coexist in

cognitive systems.58

Thonis has investigated dual languags acquisition
and learning among yvoung children. Basically, she found

that, when children acquire two native languages simul-

taneously, they develop the ability to view reality in

57M. M. Lewis, "The Linguistic Development of
Children," Language: Introductory Readings, ed. Virginia
Clark (2d ed.; New York: St. Martin Press, 1977), pp. 100-
109.

: 58Wilga M. Rivers, Speaking in Many Tongues,
(2d ed.; Rowley: Newbury House Publishers, Inc., 1976),
pp. 36-41.




two different ways.S9 Ervin and Osgood discévered a
distinction between "coordinate" and "compound" bilinguals.
Coordinate bilinguals, who have internalized two separate
language systems, and who have generally acquired the two
languages simultaneously in the home, generally exhibit more
than one view of reality. Compound bilinguals, on the
other hand, generally translate from one language to the
other, have learned the second language in school, and
tend to have only one view of reality, that of the dominant
language.60
Bilingual children who have acquired two native
languages simuitaneously develop the practice of "codsa
switching.” This indicates that they are able to encode
and decode in both languages, according to the gituation.
Although bilingual c¢hildren tend to attempt the use of
one language for different linguistic settings initially,
they eventually tend to use both languages appropriately.6l
From these references, it would seem that language
and language acquisition/learning play a central role in

the development of human thought, perceptions, and attitudes,

5%leanor Thonis, "The Dual Language Process in
Young Children,"™ Bilingual Education Paper Series (CSU
Los Aangeles: NDAC), Vol. 1, No. 4 (November, 1977), 210-250.

60susan Ervin and Charles E. Osgood, "Second Language
Learning and Bilingualism,"” Journal of Abnormal and Social
Psychology, 49 (1954), 139-146.

61Barry McLaughlin, Second Language Acguisition in
Childhood (New York: John Wiley and Sons, 1978), pp. 94-87.




These, in turn, are expressed through language. An investi-
gation of the nature of attitude could be heipful in the

continuation of this gtudy.

Attitude Formation and Behavior

The formation of attitudes eppears to be a natural
outgrowth of the language-thought-perception relationship.
Many definitions of attituds cculd lead one to this con-
clusion. Rokeach calls it, "a relatively enduring organi-
zation of beliefs about an object or situation, predisposing

62

one to act in some preferential manner." Secord and

Backman define it as, ". . . certain digpesitions to act

w63

toward some aspect of the environment. McGinnies des-

-

cribes it in the following manner: "An attitude is both a
responsa and a digposition to respond; it may be overt or

n64 In each of these and other definitions, attitude

covert.
is viewed as closely relatad to thought and perception.

One thinks of an object or a situation, then perceives it
in a particular manner. One then is, or is not, affected

by one's perceptions, and 1s pre-disposed to respond, or
7 i 7

not respond.

62M. Rokeach, Beliefs, Attitudes and Values (New
York: Jossey-Bass, Inc., 1970), p. 134.

63?. F. Secord and C. W. Backman, Social Psycholcgy
(New York: McGraw-iill, 1964), p. 97.

64E. McGinnies,; Social Behavior: A Functional
Analysis (New York: Houghton Mifflin, 1970), p. 298.
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Attitudes are formed as a result of wmany factors,
but the priwary one seems to be direct and indirect experi-
ences. According to Marlowe, both actual experiences and
information provided by others can lead to the development
of attitudesé65 Although it would appear that direct
experience would have the most profound effect upon atti-
tudes, Flanders found that cognitive information was more

effective.66 On the other hand, Bemn found that, "Changin

W3

an individual's behavior is one of the major ways of causing

. . . . ' 7
change in his beliefs and attitudes."®’

Secord and Backman found that:

Each attitude is composed of three compcrnents:
feelings are the affective component, thouyghts are
the cognitive component ons to act
are the behavioral component. ALl t! components
can be inferred by a person's overt rohavior, by
what he does or says he will do. An ottitude is a
hypothetical construct, not directly open to obser-
vation, but inferred from verbal expression or overt
behavior.®

Rosenberg and Havland concur, and their conclusions support

the premise that overt behavior is a definite index of

657, Marlowe, Social Psychology (New York: Holbrcok

Press, 1971), pp. 333-334.

665ea ®. Flanders, Helping Teachers Change Their
Behaviors (Washington, D.C.: U.S. Office of Education,

67D. J. Bem, Beliefs, Attitudes, and Human Affairs
(New York: Brooks/Cole, 1970), p. 55.

68gecord and Backman, op. cit., pp. 97-98,
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6 Flanders discovered that feedback to teachers

attitude.
on their own behaviors affected their attitudes and,

‘ ) : . ‘ 70 - :
subsequently, their teaching bheshavior. Wnen feedback
on student opinion of them was given to teachers, Gage,

Runkels and Chatterjee found that teacher behavior was

changed accordingly.7l

Although attitude and behavior geem to be inter-
related, other factors affect both of these. According
to Yinger:

A person has many tendencies to behave, some
conscious, others subconscious, some strong, others
weak. Which orne will be acted upon cannot be pre-
dicted by knowledge of the individual alone, because
each reguires a facilitating environment. Behavior
is never in an environmental vacuum. /2

Freeman, Carlsmith, and Sears concludethat:

Attitudes always produce pressure to bhehave
consistently with them, but external pressures
and extraneous consgiderations can cause people
to behave inconsistently with their attitudes.’?

69N. J. Rosenberg and C. I. Havland, ed., Attitude,

Organization and Change {(New Haven: Yale University Press,

1960), pp. 1-4.
Analyzing Teacher Behavior,

70Ned E. Flanders, T her Behan
(Palo Alto: Addison-Westley, 1970), pp.46-48.

1N, 1. Gage, P, J. Runkels, and B. B. Chatterijee,
"Changes in Teacher Behavior Through Feedback from Pupils,”
The Social Psychology of Education, ed. W. W. Charters and
N. L. Gage (New York: Allyn and Bacon, 1963), pp. 68-80.

72y, Yinger, Toward a Field Theory of Behavior
(New York: McGraw~-Hill, 1965), p. 45.

737, 1. Freeman, J. M. Carlsmith, and D. O. Sears,
Sccial Psychology (New York: Prentice-Hall, 1970), pp. 385-
386.




Although the tendency toward certain overt behavior is
one of the major elements of attitude, this tendency can
be modified by other forces.

This general background in attitude formation and
behavior can provide a means for further comprehending
attitudes about race and racist behavior. Whatever is
true about general attitude formetion would be applicable
in a racial sense. However, overt racist behavior may also

be affected by external factors.

Race and Racial Attitudes

Like other attitudinal forms, attitudes about race
may or may not be demonstraited through overt hehavior.
Howevar, they do exisi and do affect the average American.
This portion of the review presents literature on aspects

of this areca.

An Historical View

Hirshfield has traced the development of racism in
Furope among philosophers, educaters, politicians, religious
leaders and other influential pecple. He examined myths,
beliefs, and human bhehaviors in relation to racial concepts.
He also explored the causes of racial conflict and the way
it has been exhibited in political, religious, legal and

74

other human behaviors. Hirshfield concludes, "The flight

74Magnus Hirshfield, Racism (New York: Kennikat
Press, 1938).



into racism providezs for a restoration of self-esteem, fox

satisfaction of the gelf-assertive impulse, for gratifi-

- : = . 27 o . u75

cation of the will to power . . .
Discriminatory behavior on the basis of race,

ethnicity or naticnality has existed all over the world for

76 He c¢ites these

several centuries, according to Holmes.
practices in China during the Yuan Dynacty, in Europe,
beginning with the rise of nationalism, and in the United
C . : o - . 77
States, beginning with the founding cof the colonies.
It is evident from Holmes' analysis that many forms of
discriminatory behavior have exigsted in this country:

religious, political, ethnic, and even territorial. How-

f

@

ever, only racizl discrimination wag based in the beli
that certain groups (e.g., Blacks and Indiansg) of pesopla
. LN <ol ORI S ‘- | PN 78 3 £ PR 3 = s A

were inferior, even sub-hunan. This kind of racial
PR e T 4 iean R 79
differentiation has permeated Amcrican history.

Williams and Mcorland, in their studies of racial
attitudes in the United States, have cited numerous his-~
torical reviews (e.g., Gossett, Jordan, Smith, Snyder,

and Wood) to support their premise that racism has

757pid., p. 260.

76pred R. Holmes, Prejudice and Discrimination
(New York: Prentice Hall, 1970), p. 5.

771bid., pp. 5-17. 781pid., p. 7.

79yilliams and Morland, op. cit., pp. 4-8.
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trzditionally been supported and maintained by this nation's
institutions. They list slavery, religion, literature, and

. . 80
legal statutes as prime examples of these practices.

Concepts of Race

Attitvdes toward racial groups appear to be founded
in man's concepts of race. These concepts vary in seveval
ways; however, one fact ig undeniable, that race is still
today considered to be a "primary determinant of human

81 Baker has determined that a

behavior and cepacities.”
clear understanding of the racial/ethnic issues as they

exist today necesgsitates a thorough comprehension of race

as a concept. This concept, as he interprets it, is

{

physiological in nature; that is, races are identifiable

8

N

%

by thalr paysiclogical characteristics.
Genetics and physiological criteria have been

utilized by many researchers to describe racial concepts.

8 . . 5 .
Mortagu, 3 Benedlct,84 Jennlngs,85 Goldsby,86 and others

801hid., pp. 4-5. 8lrpid., p. 4.

8230hn R. Baker, Race (Oxford: Oxford University
Press, 1974), pp. 60-62.

83Ashley Montagu, The Concept of Race (New York:
Collier-Macmillan Ltd., 1964), pp. 51-58.

84

Benedict, op. cit., pp. 7-25.

SSH. S. Jennirgs, et al., Scientific Aspects of
the Race Problem (Washington, D.C.: The Catholic University
of American Press, 1941), pp. 145-150.

86Richard Goldsby, Race and Races (New York:
Macnillan and Company, 1271), pp. 56-60.




40

have emphasized that a race consists of a group of indi-
viduals with similar physical characteristicg. However,

some researchers, such as Darwin, Chamberlain, and Gobineau

have categorized all humans into only three races: Caucasoid,

. ., 87 . . s . kg
Mongoloid, and Negroid. "his simplified racial classifica-

tion has had a great effect npon racial concepts throughout
the world. Benedict has statad the gituvation precisely,

"Tn all modern science, there is no field where authorities

differ more than in the classification of human races.“88
Chase attributes much societal racism to distorted
 }

scientific knowledge. Many scientists havae perpetrated

scientific racism, which has affected the mentality of the
9

Y . . . s : N
masses. AfTter counsiderable scientific study, UNESCO
physical anthropologists issued & statement on race in 1951,

In essence, this statement was that: 1) the term "race"
refers to groups that are physically distinguishable from
others, 2) physical differences come frcm hereditary and
environmental differences, 3} classificaticns of racial
groups can vary, 4) psychological studies on races are

generally invalid, 5) no "pure" race exists, and 6) 'race”

87williams ard Morland, op. cit., p. 21.
88Benedict, op. cit., p. 22.
89a11an Chase, The Legacy of Malthus: The Social

Costs of the New Scientific Racism (New York: Alfred Kropf,
1977), pp. 4-7.
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ig ncet synonymous with "culture" nor "nationality."

When psychological, personality, and other non-
physiolcgical characteristics are attributed to racial
groups, the tendency is to distort information about these
groups. According to Chase, this was the case in the Nazi
persecution of the Jews. They were viewed as an inferior
race by the Nazis, who caused the Gerrman people to beliesve
that Jews were responsible for many of their own problems.gl

"

The concepts that people have of "race" vary, then, and

affect behavior toward racial groups.

Racism

It ig obvious that racial differences exist and
92

"Racial attitudes,;" states Bunche;

; "are primarily social
inheritances." 1In general, they are based on limited,
inaccurate knowledge and are tailored to suit the needs

93

of the dominant group. Gossett has pinpointed three

forms of racism: 1) racial theory, 2) racial prejudice,

90UNESCO, The Race Concept (Chicago: Greenwood
Press, 1952), pp. 92-96.

91'Chase, op. cit,, pp. 47-58.

92yilliam E. Sedlacek and Glenwood C. Brooks, Jr.,
Racism in American Education: A Model for Change (Chicago:
Nelson-Hall, 1976), pp. 12-30.

93Ralph J. Bunche, A World View of Race (New York:
Kennikat Press, Inc., 1968), pp. 78-85.
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and 3) racial dlscrlmlnatlon.gi Racial theories, according

to Gossett, provide explanations about the charactceristics
of a people,95 Ideas about the nature of a racial group,
based in assumptions, can be described as racial theories.
"Hisﬁorically," state Banton and Harwood, "theorieg about
race have claimed that men of different races are different
in character."90 Any "doctrine" which attributes certain
non-physical characteristics to an entire racial group is
essentially a racial theory.

Racial prejudice, according to Glock and Siegelman,
". . . neans passing detrimental or negative judgment on a

w97

person or group without sufficient evidence. Holites

calls it, ". . . unfounded, overgeneralized, stereotvped

. - . . . - 28
thinking formed without a solid agsessment of the facts.”

More than dust a pasgsing notion, prejudice is described as:

. « . a malevolent attitude . . . not just erro-
neous judgment, but pernicious and inflexible,

often resulting in discriminatory action. Prejudice
involves perception of difference, followed by

9rhomas F. Gossett, Race: The History of an Idea
in America (Dallas: Southern Methodist University Press,
1563), pp. 60-08.

951hid., p. 14.

96Michael Banton and Jonathan Harwood, The Race
Concept (New York: Praeger Publishers, 1975), p. 10l.

97charles Y. Glock and Ellen Siegelman, Preijudice
U.S5.A. (New York: Frederich A, Praeger Publishers, 1969),
p. 8.

8 .
Holnes, op. cit., p. 1.
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evaluation and comparison, with oneself as tl
standard. People are ncot born with prejudice
they learn it from others 29
Racial prejudice, apparently a dangerous attitude, is
develcped out of racial theories and may result in more
overt behavior, such as discrimination.

A determination of what causes prejudice should
include an exawination of "subcultural theory" and “per-
sonality theory." The former would focus on the socially-
developed attitudes regarding racial/ethnic group The
latter would emphasize the role of individual personality
in the formation of these attitu-des.l'OO

Racial discrimination is one form of overt behavior
that vesults from prejudice. According to Berry, it refers
to any differential treatment that is based on racial
ﬂ*'tgrid.101 Ranton and Harwood describe racial discrimi-
nation as the treatment of an individual which is based on

)
a racial clas snflcatlon.lo“

Racial/Ethnic Attitudes Among Children

It is well-established that social practices and

values are passed down to children by adults and other

6

g . .
9“Glock and Siegelman, op. cit., p. &.

100, . - ..
Milton Gordon, Human Nature, Class and Ethnicity

(Oxford: Oxford University Press, 1978), p. 154.

10lprewton Berry, Race and Ethnic Relations (Boston:
Houghton Mifflin and Co., 1965), p. 29.

lozBanton and Harwood, op. cit., p. 144.
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persons. Cultures are preserved and endure as a result of
the transmission of heritage from generation to generation.
Language, thought, and perception among children will be
affected by persons and situations in their environment.
Children's attitudes can alsce be affected in the same way.

Rex has found that:

An alternative approach to (racial studies) is
that which emphasizes the study of attitudes. This
is the approach of empiricist psvchology to the study
of race relations. It assumes that thers arse neasur-
able tendencics to action by individuals, that one
can find out to whalt extent particular tendencies
exist in a population and what factors are correlated
with the presence or absence of these tendencies.lC3

Researcherg have bheen concerned with the development of

r*’

racial/ethnic attitudas ewong children. The results of these
studies have often been surprising,bsometimes ohvicus, but
always important in ferms of implicationg for educational
programs.

Children's Racial/Ethnic
Awareness

Many studies have shown that children develop racial
awareness, or consclousnecs, at an early age. This awareness
seems to increase as they grow up. Clark and Clark's (1947}
early studies in this field, determined that children in

nursery school and in primary school were able to easily

lo"John Rex, "Race Relations and Scciological Theory,"
Race and Ethnic Relationg: Sociclogical Research, eds.
Gordon Bowker and Jonn Carrier (New York: Holmes and Meierx,
1976), p. 113.




digtinguish between dolls which looked like white children

and those that looked like colored chi rrn.104

Landreth
and Johnson (1953) tested 228 black and white three tc
five-year-old children. Their study showed that these young
children had already developed the ability to realize skin
color was important. These children considered dark as
undesirable and white as desirable.10% Goodmants (1954
findings indicated that black and white children have
actually developed racial awarenegss and attitudes by the
time they are three years old, The children in her study
were able to distinguish differences between black and
white in skin color. They had also beccme conscious of
their own racial characteristics, Her study supported
Lasker's findings . . . that children's race attitudes
vere present at an early age in life.”
disclosed that, betweasn the ages of thrze to five, white

-

children are significantly more accurate than bla c¢hildren

104y B, clark and M. P. Clark, "Racial Identifi-
cation and Preference in Negro Children," Readings in Social
Psychology, ed. T. M. Newcomb (New York: Holt, 1947),
pp. 169--178.

105 randreth and B, C.
Responses to a Picture and Inset
Reactions to Persons of Differen
Development, 24 (1953), pp. 63-8

lOsGoodman, op. cit.

Johnson, "Young Children's
Tes t Designed to Revesal
Skin Color," Chlld

t
0

'S

1075, Lasker, Race Attitudes in Children (NMew York:
Henry, Holt and Co., 1929), p. 88.
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in racial and social self identification.lo8

Cne of Morland's early studies investigated the
racial awareness of black and white three to gix-year-old
nursery school children in Lynchburg, West Virginia. He
fournd that children's ability to recognize racial figures
increases as they grow older. Specifically, his study
showod the following abilities to recognize racial figures
accurately: 1) 16 percent of the three-year-old girls
and 13 percent of the three-year-old boys; 2) 63 percent
of Inur-year-old girls and 59 percent of the four-year-olid
boys; and 3) 924 percent of the five~year-old girls and 82
percent of the {ive-year-old boys.109

In Wew Zealand, Vaucghan investigated the stages in
which white children develop their concept of "Maori."
He used dolls and pictures to test 200 four to seven-year-ola
white children. His findings indicsated that 70 percent of
the fourwyearwpld children could accurately discriminate
between white and Maori dolls. As the ages of the children
increased, their ability to distinguish white dolls from
Maori dells 2lso increased., He founrd that 75 percent of the

five-year-old children, 95 percent of the six-year-old

children, and 100 percent of the seven-year-old children

lOgPorter, op. cit.

109%enneth Morland, "Racial Recognition by Nursery
School Children," Social Forces, 37 (1958), pp. 132-137.
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correctly made this distinction.

1

Miott's siudy on children's attitudes ltoward race-
related concepts revealad interesting data. It also showed

that reace awareness seems to increase with age. Most
inportantly, it showed that Chicanos and Blacks identify
nore closely with Caucasian racial concepts than those
related to their own groups_lll

All of thesc studies conducted among young children
established that there is a high degree of racial/ethnic
congciousness among children. 2Although it may generxally
be believed that racial/ethnic attitudes may not be formed
until pre~adole scence, raclial/ethnic awareness, or con-
sciousness, at an early age can provide the basis for the
direction of those attitudes. These studies clearly
establish its presence since the age of three. The fact
that this awareness increases is particularly significant.

Kinds of Racial/Ethnic
Attitudes

Studies of racial/ethnic attitudes among children,
e awarenass, have included several kindg. Most
notable among these have been studies of racial/ethnic: 1)

acceptance, 2) prefevence,; 3) perceptions of similarity,

llOG

Development of Ethnic Awareness,
Psychology, (1963), pp. 93-103.

111

M. Vaughan, "Concept Formation and the
" Journal of Genetic

Miott, op. cit.

=9
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and 4) clagsification. The first two are more affective
in nature; they measure how children feel about racial/
ethnic figures. The other two relate to cognition in that
they assecs what children perceive, as determined by their
own statements.

g1

bt

Among the more s ilcant in all four areas,; and
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others, have been the st
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i by Dr. Kenneth
Merland. His research on racial/ethnic attitudes among
I Fivad vemerbed i 105q 132 L e
children, first reported in 1958, has covered a wide
range of areas. Although he has studied children from

several racial/ethnic groups, he was emcong the first prominent

'L.Q

researchers to investigate racial/ethric awareness among
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Chinese and Chinese-Rwerican
various instruments, including the Color Meaning Tast (CMT),
the Clark Doll Test (CDT), the Preschool Racial Attitude
Measure (PRAM), and the Morland Picture Interview (MPI) has
contributed Lo severel areas of racial/ethnic attitude
< o Cy e 114 _ A

study among children. Morland has surveved several
previous studies and compared them with his own £indings

in this field, within several categories. In general,

there have been no substantial differences reported. The

lleorland, op. cit., pp. 132-137.

ll“Keﬁneth Morland, "Racial Awareness Among American
and Hong Kong Chinese Children," American Journal of Sociology,
75 (1969), pp. 360~374.

114

"Williams and Morland, op. cit., pp. 166-178.



following interpretations, then, primarily include compila-

. . . " NS
tions of results from several studies reviewed by Morland. 115

Racial/lithnic Acceptance

and Freference

£

In his studies and review of other studies of racial/

ethnic acceptance anong Afro-—-American and Burc-American
praschool (ages three to five) and inschool {ages six to

nine) children, Morland found:

30

1. high acceptance of Euro Americans by Afro
Americans,

2, a significent decrease in this acceptancs
from preschool (95 percent) to inschool (86 percent)
leva.s,

3. mediun-high acceptance of Afro Americans by
Buro Americang,

4. a significant decrease in this acceptance
from praeschosl (82 percent) to inschocl (66 percent).

5. high acceptance of Chinese Americans by Afro-
American preschoolers (as high as for Euro Americans,
higher than of themselves), and

6. medium acceptance of Chinese Americans by
Euro Americans (lower than of Afro Americans).l10

He reported no such studiegs to show racial/ethnic acceptance
among Chinese~American children. The same wasg true in his
studies and reviews of studies of racial/ethnic preference, in

which he showed <that

1151134, , pp. 166~178.

116yii1iams ana Morland, op. cit., pp. 167-175.



1. amonyg Afro Americans, 30 percent of the
preschoolers and 54-63 percent of the inschoolers

preferred their own group,

. awong Afro Americans, 58 percent of the
rs, but only 14-26 percent of the
choolers preferred the FEuro-American group,

3. emong Eurc Americans, 74 percent of the
g ’ k o
preschoolers and 79 percent of the inschoolers

preferred their own group,

4. amcng Euro Americans, only i3 percent of

the preschoolers and 7 percent of the inschoolers
B

preferiad the Afro-American groupell7

Another feature of these studies of racial/ethnic preference is

8

1
illustrated by the following figures on preschool childran.”

Prefer Prefer Prefer Preferencs
Race of Subjects Afro Am. Chinese Furc Am. Not clear

Afro Amarican 12% 21% 44% 23%
Burce Amarican 4% 12% 68% 16%

Several other studies have supporied Morland's
findings on racial/ethnic acceptance and preference. Goodman
found that both white and black preschool children showed

preference for white characters in stories, white declls,

. 119 . IS
and even white people. Research py Williams, Best, and

120

Boswell also determined this to be true, As in Morland's

117

'Ibid., pp. 176-180. 118y

bid., p. 180.
119Go0a
) e 5
l“OJ. E. Williams, D. L. Best, and D. A. Boswell,

"Preschool Racial Attitude Measure II," Educational and
Psychological Measurement, 34, 1 (1975), 211-245.

iman, op. cit., pp. 78-88.
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studies, Stevenson and 3tewart discovered the same trend,
with Black self preference beginning to increase at the

121 . . -
age of seven. Interestingly, in & study by Durrett and
Davy among preschool Mexican Anericans, Anglo Americans,
and Black Awericane, all three groups preferred Anglo-

Anerican models. However, Mexican Americans identified

with their own racial/ethnic mcdels to a higher degree than

did Black Americanc.

Percepiion QfﬂRthal/ﬁihnlc
1/

Similarity and Rac
Ethulv dassilfication

Regearch in the areas of perceptions of racial/ethnic

gsimilarity ond racial/ethnic classificetion has generally

shown that:

1. Afvo-Awesrican pleqcnOOJL.‘ showed a signifi-
cantly lower ability to perceive racial/ethnic
similarities and to classify racially/ethnically

than Euro Americans,

2. wpecifically, Afro-American preschoolers
chose the Chinese and Euro-Ansrican models ag
racially/ethnically similar to themzelves nora
often than they sz Afro-American models.123

2

“Harold W. Stevenson and Edward Stewart, "A
Developmental Study of Racial Awareness in Young Children,”
Child Developinant, 29 {1358), pp. 399-409.

122 ,
M. E. Durrett and A. J. Davy, "Racial Awareness
in Younyg Mexican-American, HNegro, and Anglo Children,"
Young (hllﬁrﬁu 26 (1970), pp. 16--24,

EE AN .. . . s
deowiilians and Meorland, op. cit., pp. 193-209.
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Between the agez of three and five, ecoording to Morland,

children are able to self-classify quite accurately by

race cr ethnicity. His and saveral other studies showed
the following3124
Said They Said They
Race of Subject Were "White" Were "Black" Unsure
Afro American 15% 76% 2%
Euro American 98% 0% 2%

Still, as in the case of most other studieg, white preschool
children seem to be most acutely aware of racial/ethnic
distinctions. Black children seem to be less aware at an
early age, but quickly develop definite attitudes during
their early school years. During the early years, they
appear to have difficulty in distinguishing between racial/
ethnic groups, including their own.

No relevant studies on the racial/ethnic attitudes
of Chiness Anericans toward themselves nor Loward others were
identified. Although Morland has reported on several studies
which investigated these dimensions among Chinese children iﬂ
Hong Kong and Taiwan, he has not velt reported on studies he

may have conducted amcng American-born Chinese,

Other Reléted Reviews

In their review of the literature on the subject

of racial/ethnic attitudes among children, Pushkin and

1241pmia., p. 212.
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Veness have summarized the previcus ted findings.,

!

Y BEa
They found confirmation in numerous research studies that
children from several races and ethnic groups develop:

1) racial/ethnic categorizations, 2) racial/ethnic recogni-
tion, or awareness, 3) racial/ethnic gelf identification,
4) racial/ethnic preferences, and 5) conceptual racial/
ethnic criteria. They also found congistency in these
behavicrs throughout the studies,l25 Beyond the inter-
pretations already given, Pushkin and Venegs raise several
questions about the implications of these results. Among
these are:

1. Does racial/ethnic awareness at an early age
indicate that parents are consciously or subconsciously
teaching it to children? What other fzctors sre involved?

2. Are racial/ethnic accéptance and preference
indicators of prejudicial and discriminatory develcopment,
based on racial/ethnic criteria? What other factors may
be involved?

3. Is racial/ethnic classification and self
clagssification related to self identity, self hatred,

. 3 | 3 "-26
and bigotry toward other racial/ethnic groups:‘1

1251sidore Pushkin and Thelma Veness, "The Develop-
ment of Racial Awareness and Prejudice in Children,™
Psychology and Race, ed. Peter Watson (Chicago: Aldine
Publishing Co., 1973), pp. 23-42.

1261pia., pp-. 34-39,



These questions become particularly significént when one
recognizes that parental influence seems to be so important
in this regard. It 1s evident in the reviews conducted by
Pushkin and Veness of several studies, from those by

128 .

Horowitz and Horowitz,127 and Allport and Kramer,
Mogher and Scodel,lz9 that:

1. Children's racial/ethnic attitudes closely
recemble those of their parents.

2. Harsh child-rearing practices correlate highly
with negative racial/ethnic attitudes, and

3. The prevailing raciai/ethnic attitudes in their
environment seém to have a greater influence on children
than contact with other racial/ethnic groups.lBo
This review seemg to consolidate the many areas covered by
studies on the racial/ethnic attitudes of children. However,
it raises several concerns about the need for further inves-

tigation. Evident also is the need for the schools to find

ways for combatting the trend, among children, to develop

127, 1. Horowitz and R. E. Horowitz, "Development
of Social Attitudes in Children," Sociometry, 1 (1938),
pp. 307-338.

128G. W. Allport and B. M. Kramer, "Some Rcoots of
Prejudice," Journal of Psychology, 22 (1946), pp. 9-39.

: 129p, 1. Mosher and A. Scodel, "Relationship Between
Ethnocentrism in Children and the Ethnocentrism and Child-
rearing Practices of Their Mothers," Child Development, 31
(1960), pp. 369-376.

130

Pushkin and Veness, op. cit., pp. 36-40.



negative racial/ethnic attitudes. As Westphal found,
specific programs and materials for reducing prejudice

among children may be the solution.t31

Summarz

The desegregation issue in the United States has
been a constant reminder of the racial/ethnic conflict that
exists in this country. As schools are desegregated, the
focus should bhe on the reduction of racial/ethnic prejudice.
Such an effort requires awareness of the varicus factors
invclved, this review was intended to develop such an
awareness.

The interrelationship of language, thouqht, and
perception seems to have implications for attitude develop-
ment, including the development of racial/ethnic attitudes.
The Sapir-Whorf Hypothesis, which proposes that language is
a guide to social reality, provides a conceptual framework
in this area. Culture provides the content for language
expression; both language and culture shape thoughts and
perceptions. -

Attitudes about race have historically been derived
from racial concepts. These vary from those which are

completely physiological in nature to those which attribute

131Raymond C. Westphal, Jr., The Effects of a
Primary-Grade Level Interethnic Curriculum on Racial
Prejudice (San Francisco: R & E Associates, 1977),
pp. 60-62,




)

weteristics to the races. Racial attitudes

)

a variety of char
include racial theories, prejudice, and discrimination.
Children have developed racial/ethnic awareness
and attitudes by the age of three. These attitudes become
increasingly negative as they gei older. They appear to be
influenced by parents and other people and situations in
their environment. The literature provided recommendations
for the development of proygrams to improve children's racial/

ethnic awareness and attitudes.



Chapter 3

METHODS AND PROCEDURES

As a result of their experiences in the United States,

3

U
D

Chine Americans have developed different language orienta-
tions. The people with these orientations may be described
as: 1) monolingual Chinege speakers (MCS), 2) monolingual
Englicsh speakers (MES), and 3) bilingual English and Chinese
speakers (BECS). Through a review of the literature anc
personal observation, language orientation seems to be
related to racial/ethnic attitude. The testing of this
relationship could provide ample information regarding the
development of gpecific racial/ethnic attitudes among Chinese

Americans.

Purpose of the Study

The purpose of this study was to determine whether

the language orientation of Chinese-American students is

related to their racial/ethnic attitude. Methods, procedures,

and instrumentation previously used to identify specific
racial/ethnic attitudes were applied with three different
linguistic groups. Through this determination, the invesg-
tigator proposed to recommend appropriate language develop-

ment, leading toward positive racial/ethnic attitudes.
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Hypotheses for the Stuay

The null hypotheses for this study were based in
specific racial/ethnic attitudes which the literature has
shown to be relevant. These are:

Hypothesis One: There is no significant difference

between the MCS, MES, and BECS groups in racial/ethnic
clagsification ability.

Hypothesis Two: There is no significant difference

between the MCS, MES, and BECS groups in racial/ethnic self
classification ability.

Hypothesis Three: There is no significant difference

between the MCS, MES, and BECS groups in perception of racial/
ethnic similarity to self.

1

Hypothesis Four: There is no significant difference

between the MCS, MES, and BECS groups in perception of racial/
ethnic similarity to their own fathers.

Hypothesis Five: There is no significant difference

between the MCS, MES, and BECS groups in perception of racial/
ethnic similarity to their own mothers.

Hypothesis Six: There is no significant difference

between the MCS, MES, and BECS groups in racial/ethnic
acceptance of Chinese.

Hypothesis Seven: There is no significant difference

between the MCS, MES, and RECS groups in racial/ethnic

acceptance of Caucasians.
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Hypothesis Bight: There is no significant difference

between the MCS, MES, and BECS groups in racial/ethnic
preference.

Hypothesis Nine: There is no significant difference

between the MCS, MES, and BECS groups in racial/ethnic
self preference.

Hypothesis Ten: There is no significant difference

between the MCS, MES, and BECS groups in racial/ethic bias.

Hypothesis Eleven: There is no significant differ-

ence between the MCS, MES, and BECS groups in overall affec-
tive racial/ethnic attitude.

Hypothesis Twelve: There is no significant difference

D

in grade level interaction with overall affective racial/

7

ethnic attitude between the MCS, MES, and BECS groups.

Hypothesis Thirteen: There is no significant differ-

ence in sex interaction with overall affective racial/ethnic

attitude between the MCS, MES, and BECS groups.

Instrunentation

The data were obtained through the implementation of
two instruments: 1) the San Diego Observation Assessment
Instrument (SDOAI) which provided language data used for
linguistic grouping, and 2) the Morland Picture Interview
(MPI) which provided data on racial/ethnic attitude. The
SDOAIX, however, was not administered in this study.

Language data previously obtained by the school district

were used as a baseline for the study.
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The San Diegoe Observation
Assessnent Instrument

The SDOAI is an individually-adwinistered, oral
comprehension and oral producticn instrument designed to
assess students' language dominance and fluency in English
and other primary languages. Designated by the California
Superintendent of Public Instruction to be used in the
public schools of California beyinning in 1977, it was
recagnized as the official language assessment instrument
by the San Francigco Unified School Distrxict in 1978. It
is used in this district to identify different language
groups of students from kindergarten through twelfth grade.

Basically, the SDOAI determines the following
ianguage categorizations: 1) non~-English-speaking (NES),
2) limited-English-speaking (LES), and 3) fluent-English-
speaking (FES). These are obtained through an identification
of basic fluency levels in one or more languages spoken by
the student. Table 1 provides a graphic description of

those levels.

Table 1

Levels of the SDOATI

Score Meaning Analysis
Level I-C comprehension level: non speaker
no production
Level I-MP minimal production non speaker

Level I-FP full production limited speaker




Table 1 {(continuved)

Score Meaning Analysis
Level II-C more advanced comprehensgion: non speaker
no production
Level II-MP minimal production limited speaker
Level IX-FP £full production limited speakerx
Level II171-(MP) winimal production limited speaker
Level II1I~(¥P; full production fluent speaker

A more detailed description is contained in Appendix A. The
San Francisco Unified School District has interpreted these

results as illustrated in Table 2.

Table 2

The SFUSD Interpretation of the SDOAIT

SFUSD Interpretation

SDOAI Analysis

NES (monclingual) Non English Speaker (NES)

LES (monolingual) Limited English Speaker (LES)
FES (monolingual) Dominant English Speaker (DES)
Fluent in two languages Bilingual

The investigator used the San Francisco Unified School
District results of the SDOAI as a baseline to identify the
three linguistic categories of Chinese-American students for
this study. Criteria for the linguistic groups: monolingual
Chinese-speakers (MCS), monolingual Englicsh-gpeakers (MES),

and bilingual ({(Chinese and English) speakers (BECS), were



identified through a re-interpretation of the SFUSD results.

Table 3 illustrates these criteria.

Table 3

Criteria for Linguistic Groupings

MCS

BECS MES

1. Non-English 1.
Speakers (NES)
with dominance
in Chinese

2. Limited English 2.
Speakers (LES)
below Level II-
Full Production
{(very limited)
in English, with
dominance in
Cninese

Tdentified
Bilinguals

1. Dominant English
Speakers (DES)
with no fluency
in Chinese

Limited English 2. Dominant English
Speaker (LES) Speakers (DES)
at or above below Level II-
Level II-~Full Full Production
Production (very limited)
(limited) in in Chinese
English and

Chinese

Dominanl English
Speakers (DES)
at or above
Level II-Full
Production
(limited) in
Chinese

These criteria and groupings are better suited to

this study than the others previously mentioned.

Some

previous studies have tended to label all LES students as

bilinguals.

a group which is distinct from NES and bilinguals.

-

lany school districts have treated these as

This

investigator supports the premise that, while many LES

students are, in fact, able to communicate bilingually,



63

others are basically monolincual., The divisions of the
SDOATI have made thig distinction quite obvious,

The three linguistic categorizations used in this
study are based upon the child's ability to function in
one or more languages. It should be noted that all instru-
nents which label students as NES or LES focus upon their

language deficiencies in Inglish. As can be readily seen

in this study, students may Jjust as easily be categorized

according to their proficiencies in one or more languages,

using the same data. Having done so, one may then obtain

further meaningful data on thesge students.

The Morland Picture Interview

The MPI is an individually-administered interview
instrument, desgigned by Dr, Renneth Morland to measure
students' racial/ethnic attitudes about themselves and
other groups. According to Morland:

The MPI is designed to measure racial (ethnic)
acceptance, racial {ethnic) preference, racial
(ethnic) bias, perception of racial (ethnic)
similarity, and racial (ethnic) classification
ability in young children by showing them a set
of photographs about which questions are asked.

There are two parts to the interview. The first,
in which there is no menticn of race (nor ethnicity),
is designed to find out if the children accept,
prefer, and perceive themselves similar to photo-
graphic models representing their own or the othex
race (or ethnic group). In the second part, an
attempt is made to measure the ability of respondents
to apply racial (ethnic) terms correctly to the
persons in the pictures, to the interviewer, and
to themselves.
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There are two versions of the MPI. In one, the
nmodels are Afro- and Euro-American; in the other,
the models are Chinese and European.13
Only the Chinese/Euro-American (Caucasian) version was used
in this study.

All of the six MPI photographs (size 8x10) were
made by professional photographers under Dr, Morland's
direction when he conducted some of his early studies in
Hong Kong. The children in the photographs were between
four and six years of age, while the adults appear old
enough to be their parents. The photographs are described

as follows:

Photograph I: Four Chinese children, two boys and
two girls, sitting at a table drawing pictures.

Photograph IT: Four Caucasian children, two boys

and two girls, sitting at the same table drawing pictures.

Photograph III: Four men, two Chinese and two

Caucasian, seated and drinking tea.

Photograph IV: Six wonen, three Chinese and three

Caucasian, four seated and two standing, with five of them
drinking tea.

Photograph V: Four girls, two Chinese and two

Caucasian, playing with toys.

Photograph VI: Four boys, two Chinese and two

Caucasian, playing with boys.

132yi11iams and Morland, op. cit., p. 329.



The MPI is designed so that the questionz accom-
panying each photograph measure different racial/ethnic
attitudes. The subjects are generally asked specific
guestions which measure cognitive abilities (classifica-
tion and pexrception of racial similarity) and affective
levels (acceptance, preference, self-preference, and bhias).
The specific areas measured through the use of each photo-
graph, including spontaneous racial/ethnic awareness (SR},

through each item are shown in Table 4, as used in Part A.

Table 4

Description of the MPI

Photographs Cécegories ITtems
I SRA . no. 1
Acceptance (of Chinese) no. 2
Preference no. 5
IT SRA no. 3
Acceptance (of Caucasians) no. 4
Preference no. 5
III1 SRA no. 6
Similarity to Father no. 7a,b,&c
Iv SRA , no. §
Similarity to Mother no. %a,b,c,&d
v SRA no. 10
(Girls Acceptance (of Chinese) no. 11
only) Acceptance (of Caucasians) no. 12
Preference no. 13
Similarity to Self no. l4a,b,&c
Self Preference no. l5%a,b,&c
Bias no. lé6a,b,&c
Vi SRA no. 10
(Boys Acceptance {of Chinese) no. 11
only) Acceptance {(of Caucasians) no. 12
Preference _ no, 13
Similarity to Self no. lda,b,&c
Self Preference no. l1l5a,b,s&c

Bias : no. léa,b,&c




All six photographs are used in Part B, with each question
measuring ability to racially/ethnically classify others
and self.

The MPI was used: 1) to determine primary-grade
Chinese-American children's racial/ethnic: a) classifica-
tion ability, b) self-classification ability, c¢) perceptiocn
of self and parents in relationship to Chinese and Caucasian
models, d) acceptance, e) preference, f) self preference,
and g) bias; and 2) to determine differences in the respon-
dents' ability to apply racial/ethnic terms correctly to
the persons in the pictures, to the interviewer, and to
themselves. The MPI was selected for several reasons:

1) it has been used to test Chinese children in Hong Kong
and Taiwan in 1967 and 1976, 2) i@ does not require reading
or other extra work by the subjects, and 3) it consists of
a short individual interview (about ten minutes) which is
suitable for use with primary-grade children.

Detailed information on the MPI is contained in
Appendix B. It has been used in a number of studies by
Morland. Some of these have been described in Chapter Two
of this study.

The validity and reliability of the MPI were deter~
mined by Kenneth Morland in 1958. To test validity, he

interviewed two groups of students divided by general

classification ability in regard to the race of the inter- e

~viewer. Among 157 subjects of high ability, 98.7 percent
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made correct responses, while only 30 percenﬁ of the seventy
subjects of low ability made correct responses. By "correct”
was meant the ability of the subjects to identify the race

of the interviewer.

Morland tested reliability through the split-half
method. The responses of ninety-one subjects to the odd-
numbered photographs were compared to their responses to the
even-numbered photographs. A correlation coefficient of 0.98

133

was determined. In short, the MPI appears to be suffi-

ciently reliable for the purposes of this study.

Population and Sample for the Study

Northern California is heavily populated by Chinese
and Chinese Americans. San Francisco and the Bay Area have
been the focal point of Chinese settlement since 1850.
Approximately 63,200 persong of Chinese descent live in the
city of San Francisco. 3%

The 1975 California Languége Census Report shows
that there were 16,000 NES/LES Chinesge-American children

135

in California, primarily Cantonese speakers. In the

133willians and Morland, op. cit., pp. 334-335.

134San Francisco Department of Public Health,
Ethnic Group Population Report, San Francisco, 1975, p. 1.

l358tate of California, The 1975 California Language
Census Report NES/LES Chinese-American Children in California,
California, 1975.




San Francisco Unified School District, there are approxi-
mately 9,466 Chinese-American students. They fall into
four linguistic categories:

Non-English Speakers 788

Limited English Speakers 2,591

Dominant English Speakers 4,043

Bilingual 2,044

These are cofficial SDOAT figures in the San Francisco Unified

School District. The digtrict table describing these data
is contained in Appendix D, along with additional data on

Chinese Americans.

The Sample

In this study, 150 Cﬁinese»American kindergarten,
first—~grade, and second-grade level children were chosen
as subjects from five elementary schools within the
San Francisco Unified School District. They were selected
through a stratified random sampling procedure, based upon
linguistic grouping, as determined by the district's SDOAT
results. Fifty children were chosen from each linguistic
group among three grade levels in these five different
schools. A description of the sample and the schools from
which they were drawn will be provided in this section.
Much of the information on the language ability of these
children was derived from the home language survey, widely

used by the district.

<0
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School I is located in a predominantly Chinese com-
munity. Two-thirds of the students are Chinese American;
most are Cantonese speakers. Only a few are Mandarin
speakers from Vietnam, Laos, and Taiwan. The remainder
are Whites, Latinos, and Blacks. In this schobl, there are
Chinese~-American children in four linguistic groupings:

NES, LES, DES, and bilinguals. School I has twelve Chinese
bilingual classes. The majority of the selected sample
was drawn from this school.

School II is a special school, located in the same
area as School I. This school's major purpose is to help
Chinese immigrant children to develop English language
skills. After second-language skills are fairly well
developed, students transfer to a regular school in the
district. Therefore, most of thege Chinese children are
NES (MCS) students. The selected subjects for this study
(first and second) are at zero level in their English ability.
Most of these children's parents are nonolingual-Chinese
speakers or limited~English speakers.

School III is located in a newly»developed conmunity
with a high density of Chinese Americans. The children in
this school are from second or third generation Cantonese
families., The majority of these children use English and/or
Chinese to communicate with their families. There are two
Chinese bilingual multi-grade classes in this school.

It also has a bilingual support teacher to provide extra



English and/or Chinese for the Chinese~Ameriéan children
who are not enrolled in the bilingual classes, Pull-cut
instructional time is approximately twenty to thirty minutes
per day.

School IV is situated in a predominantly Caucasian
neighborhood. The majority of the Chinese-American children
in this school are bused from the Chinatown/Northbeach area.
Most of these children speak English in school and use
Chinese with their family. There are two multi-graded
Chinese bilingual classes as well as a bilingual support
teacher, who provides bilingual instruction to the Chinese~
American Childfen who are not in the regular bilingual
program. Pull-out instruction time is approximately twenty
to thirty minutes per day.

School V is located in a low-income housing project
area, where the majority of the population is (70 percent)
Black. The rest are Filipinos, Latinos, and Chinese.

Most of the Chinese-American students are bused in from
the Chinatown/Northbeach area. There ig one Chinese bilin-
gual class in this school. The majority of the Chinese-
American children speak Chinese and English at school, and

use Chinese at home.

Sampling Procedures

Before any of these children were interviewed, they

were randomly’ selected from these five schools by linguistic



grouping. Through the district SDOAI recordé, the investi-

gator identified kindergarten, first grade, and second grade

Chinese-American children within each linguistic grouping. o
Using the interpretation formula described previously in

this chapter, the investigator was able to determine that

more than fifty children were available for each linguistic

grouping. From a total of three hundred Chinese-American

children available, the investigatorrrandomly selected fifty

MCs, fifty MES, and fifty BECS children, from all five schools

described here, and all three grade levels.

Data Gathering Procedures

Written permission to gather interview data in the
San Francisco Unified School District was obtained from the
district Research Office. Approval from each of the five
principals and all of the classroom teachers was also
obtained. Permission slips were sent to each parent whose
child was to be interviewed. After full approval was
secured, the interview schedules were established and
the interviewing was initiated. No problems were encoun-
tered in the gathering or scoring of these data. This
section describes these processes and the analysis of the

interview results.

Administration of the MPI

The MPI was administered in the five elementary

schools identified previously. The investigator herself
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interviewed the children. Interviews were conducted during
a three-week period in February, 1979. The interviewer
visited with the children in the sample in all five schools
one week before the interviews were conducted. These visits
helped to familiarize the children with the interviewer,

put the children at ease and helped with the interviews
later,

During the interview, each child was invited to go
outside of the classroom and sit at a table. Chinese and/or
English were used to start a conversation with each child.
Warm—-up questions were used, such as, "How many brothers
and sisters do you have?" and "Do you like o play picture
games?" Then, she used the initial guestion about each
picture, "What do you see in this picture?" Children could
then give a spontancous response, racial/ethnic (SRA)‘or not.
If a child was shy to answer, the interviewex used different
question-asking techniques to get acquainted with the child
before the interview.

There are forty—~eight questions in the MPI (Paxrt A
has thirty-four, Part B has fourteen questions). In Part A,
each photograph has an initial (spontaneous racial/ethnic
awareness: SRA) question before the specific guestions are
asked. The interviewer used the six photographs in Part A

for interviewing each child (Photodgraphs no. 1 to 5 were

used-with the girls; Photegraphs no« 1, 2, 3, 4,-and 6

were used with the boys). After Part A of the interview



was completed, the six photographs were used in reverse order
to ask each subject to determine racial/ethnic classification

ability of self and others in Part B.

Scoring of the MPI

During the interviews, the MPI code sheet (Appendix B)
was completed for each student. This code sheet includes a
list of student choices for each question. The interviewer
encircles the choices made by the student. For example,
while being shown Photograph 1 (four Chinese children), each
child responds to three questions:

1. What do you see in this picture?

2. Would you like to play with these children?

Why not? (If answer is "no.")

The response choices are listed as: 1) S, and 2) AC, NAC,
or RC. The first question is intended as a warm-up. How-
ever, if the response is racial or ethnic in nature (i.e.,
"I see Chinese children"), it is considered to show spon-

taneous racial/ethnic awareness (SRA), and the interviewer

encircles the letter S. If the response is not racial or
ethnic, no mark is made. If the response to the second
question ig "Yes," the interviewer encircles AC (accept
Chinese). If the response is "No," then the interviewer
asks, "Why not?" If the response is not racial or ethnic,

the interviewer marks NAC (Nonacceptance: Chinese). How-

ever, if the response is racial or ethnic, the interviewer

marks RC (Reject Chinese).



Each guestion was scored in basically the same
manner as that described here, using the procedure outlined
in the MPI (Appendix B). According to Morland's design,
the items in each category (see Table 4, page 65) are then
compiled in the summary section of the code sheet.

For the purpose of this study, since it compared
group scores, the investigator assigned numbers to each
response on an MPI Score Sheet, thereby facilitating the
score compilation (see Appendix C). In Part A, a scale
of 1 to 3 was used, as is seen in Table 5. In Part B,
if students responded correctly ﬁo racial/ethnic classifi-
cation questioﬁs (i.e., "Do you see a Chinese child in
this picture?"), a score of 1 was recorded. A zero was

recorded for incorrect responses.

Table 5

Criteria for Scoring the MPI

1 2 3

Responses that Responses that Responses that

favored Caucasians were neutral or favored Chinese

or rejected Chinese non~racial/ethnic or rejected
Caucasians

Using this scale, as is illustrated on the MPI

Score Sheet, total scores on each dependent variable (kinds

P

ofracial/ethnic—attitude) could be determined.— Variables 5



through 14 are: 5) acceptance of Chiﬁese, 6) acceptance of
Caucasians, 7) preference, 8) perception of similarity to
self, 9) perception of similarity to father, 10) perception
of similarity to mother, 11) self preference, 12) bias,

13) classification ability, and 14) self classification
ability. As the MPI Score Sheet shows, independent vari-
ables 1 through 4 are: 1) student identification, 2) sex,

3) grade, and 4) linguistic group.

Analysis of the Data

Hypotheses One through Eleven were tested through
the use of a one-~way Analysis of Variance (ANOVA), which
determined whether significant differences in each category
and in affective racial/ethnic attitude as a whole existed
among the three different linguistic groups. The independent
variable of Morland's MPI scores was broken down by category,
relating directly to each of the first ten hypotheses. The
total affective score in the last three hypotheses was
derived by combining the five affective variables of the MPI:
acceptance of Chinese, acceptance of Caucésians, preference,
self preference, and bias. The level of significance for
all hypotheses was set at 0.1.0.

Post~hoc comparisons were used in those instances

where inter-group differences were found to be sgignificant,

. e LI . +
using the Scheffé test of multiple comparison This post

hoc method provided information on the specific statistical



differences (i.e., which two or more groups' scores were
involved). In this way, more specific inter-group differ-
ences could be identified.

Two-way ANOVA was used to test Hypotheses Twelve
and Thirteen. This form of analysis provided the results
of possible interaction of additional variables with
linguistic grouping. The interactive variable for Hypothesis
Twelve was grade level, while the sex of the subjects was

the interactive variable for Hypothesis Thirteen.
Summary

This study was designed to determine whether the
language orientation of Chinese~-American students is signifi-
cantly related to their racial/ethnic attitudes. It involved
the identification of specific racial/ethnic attitudes among
three different Chinese-American linguistic groups: mono-
lingual Chinese speakers (MCS), bilingual English and Chinese
speakers (BECS), and monolingual English speakers (MES).
These attitudes were then compared to determine significant
differences and relationships between the independent vari-
able, language orientation, and the dependent variable,
racial/ethnic attitude. Each of ten hypotheses involved a
different kind of racial/ethnic attitude. An eleventh

hypothesis measured overall affective racial/ethnic attitude.

My oy

Two—additional hypotheses—focusedonthe interaction of
- grade level and sex with overall affective racial/ethnic

attitude.



Two instruments were used in the study: the San
Diego Observation Assessment Instrument (SDOAI), and the
Morland Picture Interview (MPI). Existing SDOAI results
were used to identify the linguistic groups, but the instru-
ment itself was not administered in this study. The MPI,
an individual interview instrument, which includes ten
kinds of racial/ethnic attitudes; was the sole instrument
used to gather date.

The sample consisted of 150 primary-grade (K-2)
Chinese-American children from five different schools in
the San Francisco Unified SchoolvDistrict. These were
randomly selecfed from among 300 children who were previocusly
stratified into the three groups. Full approval was granted
by the district and schools for the inclusion of this sample.

The data were gathered at each school site, with
each child being individually interviewed in a room near
his/her classroom. Only one person, the investigator, con-
ducted the interviews. English and/or Chinese were used to
interview the children. The interviews were scored, using
a numerical scale designed for this study.

The data were then analyzed, using one-way Analysis
of Variance (ANOVA) to test for significant difference at
the 0.10 level. 1In cases where such a difference was

found, the Scheffé test of multiple comparison was used

t ferences.—Two=way ANOVA were

(0]
[

used to test the interactive hypotheses. These findings

could then be applied to test each hypothesis.



Chapter 4
FINDINGS OF THE STUDY

Introduction

This study was designed to determine whether the
language orientation of Chinese-American students is signifi-
cantly related to their racial/ethnic attitudes. Thirteen
null hypotheses were developed to test this relationship
among morolingual Chinese speakers (MCS), monolingual
English speakers (MES), and bilingual English-Chinese
speakers (BECS) in regard to: 1) ten kinds of racial/ethnic
éttitude, 2) overall affective racial/ethnic attitude,

.3) grade-level interaction, and 4) sex interaction. Table 6
contains the raw MPI group scores and means of the data.
These interview data were analyzed and applied to the
hypotheses.

This chapter presents the findings of the study.
BEach null hypothesis is restated in its original form. The
analytical data are presented in descriptive and table
form, The hypotheses are then either rejected or retained,
with additicnal analysis and discussion, if appropriate.

In cases where the hypotheses are rejected, a Scheffé test

of multiple comparison provides detailed information on the

exact differences.

78
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The conclusions and recommendations regarding the
findings of the study are provided in Chapter Five. They
analyze the treatment of these hypotheses, as well as
specific inter-group differences. The presentation in

Chapter Four is limited to a more objective analysis.

Table 6

MPI Raw Group Scores/Means

by Linguistic Group

Racial/Ethnic
Variables MCS MES BECS

Clasgification 650/13.00 650/13.00 ©50/13.00
Ability (H 1)

Self-Classification 50/1.00 50/1.00 50/1.00
Ability (H,2)

Perceptions of
Similarity to 308/6.16 315/6.30 310/6.290
Self (H,3)

Perception of
Similarity to 298/5.96 302/6.04 306/6.12
Fathers (H,4)

Perceptions of
Similarity to 402/8.04 402/8.04 413/8.26
Mothers (Hg5)

Acceptance of 268/5.36 255/5.10 272/5.44
Chinese (HO6)

Acceptance of 259/5.18 244/4.88 215/4.30
Caucasians (Ho7)

Preference (HO8) 258/5.16 224/4.48 232/4.64

Self Preference 322/6.45 317/6.34 300/6.00
(H_9)

o
Bias (HolO) 342/6.84 348/6.96 355/7.00
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Testing of the Hypotheses

Hypothesis One

There is no significant difference between the MCS,

MES, and BECS groups in racial/ethnic classification ability.

Findings. The one-way ANOVA for this hypothesis
resulted in a probability level of 1.000, which is well above
the 0.10 alpha level. This means that no statistical dif-
ference exists between the groups on the variable of racial/
ethnic classification ability. This is a particularly
interesting finding, as shown in Table 7, since the three
groups were found to be identical in their ability, regard-
less of language orientation. All of the subliects responded

correctly to each itein.

Table 7

ANOVA Sunmary of Racial/Ethnic
Clasgification Ability

Sums of Mean

Source Squares af Squares F P
Between Group 0.000 2 0.000 0.000 1.000
Within Group 0.000 2 0.000 0.000 1.000

Based upon the results of this analysis, Hypothesis

One is retained.




Hypothesis Two

There is no significant difference between the MCS,
MES, and BECS groups in racial/ethnic self-classification

ability.

Findings. The one-~way ANOVA for this hypothesis
resulted in a probability level of 1.000, which is well
above the 0.10 alpha level. This means that no statistical
difference exists between the groups on the variable of
racial/ethnic self classification ability. This finding,
similar to the results of Hypothesis One, shows that the
three groups were identical in racial/ethnic classification
ability. Table 8 provides the details of the analysis.

Again, all of the subjects responded correctly to each item.

Table 8

ANOVA Summary of Racial/Ethnic Self
Classification Ability

Sums of Mean
Source Squares af Squares F P
Between Group 0.000 2 0.000 0.000. l.000
Within Group 0.000 2 0.000 0.000 1.000

Based upon the results of this analysis, Hypothesis

Two 1is retaired.




82

Hypothesis Three

There is no significant difference between the MCS,
MES, and BECS groups in perception of racial/ethnic similarity

to self,.

Findings. The one-way ANOVA for this hypothesis
resulted in a probability level of 0.568, which is well above
the 0.10 alpha level. A survey of the group means shows that
the absoluts differences were minimal: 1) between the MCS
and MES groups, the difference was 0.14, 2) between the MCS
and BECS groups, it was 0.04, and 3) between the MES and BECS
groups, it was 0.10. These differences in perception of
racial/ethnic similarity to self were insufficient to show
statistical significance. Table 9 provides a summary of

the analysis.

Table 9

ANOVA Summary of Perception of Racial/Ethnic
Similarity to Self

Sums of Mean

Source Squares af Squares F p
Between Group 0.502 2 0.260 0.569 0.568
Within Group 0.502 2 0.260 0.569 0.568

Based upon the results of this analysis, Hypothesis

Three is retaineds
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Hypothesis Four

There is no significant difference between the MCS,
MES, and BECS groups in perception of racial/ethnic simi-

larity to their own fathers.

Findings. The one-way ANOVA for this hypothesis

resulted in a probability level of 0.386, which is well above
the 0.10 alpha level. A survey of the group means shows

the absolute differences between the groups as: 1) 0.08
between the MCS and MES groups, 2) 0.16 between the MCS5 and
BEC5 groups, and 3) 0.08 between the MES and BECS groups.
These differences in perception of racial/ethnic similarity

to their own fathers were insufficient to show statistical

significance. Table 10 provides a summary of the analysis.

Table 10

ANOVA Summary of Perception of Racial/Ethnic
Similarity to Fathers

Sums of Mean
Source Squares df Squares F P
Between Group 0.640 2 0.320 0.958 0.386
Within Group 0.640 2 0.320 0.958 0.386

Based upon the results of this analysis, Hypothesis

Four is retained.
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Hypothesis Five

There is no significant difference between the MCS,
MES, and BECS groups in perception of racial/ethnic simi-

larity to their own mothers.

Findings. The one-way ANOVA for this hypothesis
resulted in a probability level of 0.020, which is well
below the 0.10 alpha level. A survey éf the group means
shows no difference between the MCS and MES groups, hut a

large absolute difference between the BECS group and the

other two groups. Table 11 provides a summary of the analysis.

Table 11

ANOVA Summary of Perception of Racial/Ethnic
Similarity to Mothers

Sums of Mean
Source Sguares df Squares F P
Between Group 4.653 2 2.327 2.968 0.054
Within Group 4.653 2 2.327 2.968 0.054

Based upon the results ¢f this analysis, Hypothesis
Five is rejected. There is a statistically significant
difference between the three linguistic groups in perception
of racial/ethnic similarity to their own mothers.

A Scheffé test of multiple comparison was conducted

to determine which groups were statistically different.

Table 12 shows the results of that analysis. As can be seen



in the table, the d column shows a multiple of 0.22, which

is the minimal difference needed to show significance between
two groups. The BECS group is shown to be exactly that
distance from each of the other two groups. It should also
be noted that in Table 12 the BECS group mean score was
higher than that of the other two groups. This meang that
the BECS group was able to perceive racial/ethnic similarity
to its Chinese mothers in the pictures of Chinese women to a
significantly higher degree than the other two groups, whose

scores were identical.

Table 12

Scheffé Summary of Perception of Racial/Ethnic
Similarity to Mothers

Group Mean Differentials
Groups df{2) F Table M.S.W. d (MCs)  (MES)  (BECS)
MCS 4 3.23 0.200 0.22 0 0 0.22
(n=50)
MES 4 3.23 0.200 0.22 0 0 0.22
(n=50)
BECS 4 3.23 0.200 0.22 0.22 0.22 0
(n=50)

Hypothesis Six

There is no significant difference between the MCS,

MES, and BECS groups in racial/ethnic acceptance of Chinese.




Findings. The one-way ANOVA for thié hypothesis
resulted in a probability level of 0.107, which is slightly
above the 0.10 alpha level. A survey of group means shows
the absolute differences between the groups as: 1) 0.26
between the MCS and ME3 groups, 2) 0.08 between the MCS
and BECS groups, and 3) 0.34 between the MES and BECS
groups. Although two of these differences appear to be

substantial, they were insufficient to produce the required

level. Table 13 provides a summary of the analysis.

Table 13

ANOVA Summary of Racial/Ethnic
Acceptance of Chinese

Sums of Mean

Source Squares df - Squares F P
Between Group 3.160 2 1.580 2.269 0.107
Within Group 3.160 2 1.580 2.269 0.107

Based upon the results of this analysis, Hypothesis

Six ig retained.

There is no significant difference between the MCS,
MES, and BECS groups in racial/ethnic acceptance of

Caucasians.




Findings. The one-way ANOVA for this hypothesis
resulted in a probability level of 0.001, which is well
below 0.10 alpha level. A survey of group means shows that
substantial absolute difference exists between the means of
at least two groups. The probability level indicates that
racial/ethnic acceptance of Caucasians by Chinese Americans
varies greatly by language group. Table 14 provides a

summary of the analysis.

Table 14

ANOVA Summary of Racial/Ethnic
Acceptance of Caucasians

Sums of Mean
Source Squares af Squares F p
Between Group 20.013 2 10.007 7.776 0.001
Within Group 20.013 2 10.007 7.776 0.601

Based upon the results of this analysis, Hypothesis
Seven is rejected. There is a statistically significant
difference between the three linguistic groups in racial/
ethnic acceptance of Caucasians.

A.Scheffé test of multiple comparison was conducted
to determine which groups were statistically different.
Table 15 shows the results of that analysis. As can be

seen in the table, the d column shows a multiple of 0.54,

- which is the minimal difference needed to show significance
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between two groups. The BECS group was significantly

different from both the MCS group (0.88) and the MES group

(0.58). It should also be noted that the MCS group had S
the highest mean score (5.18), while the MES group was

second (4.88), and the BECS group had the lowest (4.30)

mean score. This means that the MCS group was least

accepting of Caucasians, the MES was next, while the BECS

group was the most accepting of Caucasians.,

Table 15

Scheffé Sumnmary of Racial/Ethnic
Acceptance of Caucasians

Group Mean Differentials
Groups df (2} F Table M.S.W. d (MCS) {(MES) (BECS)
MCS 4 3.23 1.287 0.54 0 0.30 0.88
(n=50)
MES 4 3.23 1.287 0.54 0.30 0 0.58
(n=50)
BECS 4 3.23 1.287 0.54 0.88 0.58 0
(n=50)

Hypothesis Eight

There is no significant difference between the MCS,

MES, and BECS groups in racial/ethnic preference.

Findings. The one-way ANOVA for this hypothesis

resulted in a probability level of 0.026, which is well
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below the 0.10 alpha level. A survey of group means shows
that it is the MCS group which is the most different from

the other two groups. Table 16 provides a summary of the

analysis.
Table 16
ANOVA summary of Racial/Ethnic Preference
Sums of Mean
Source Squares df Squares F p
Between Group 12.640 2 6.320 3.735 0.026
Within Group 12.640 2 6.320 3.735 0.026

Based upon the results of this analysis, Hypothesis
Eight is rejected. There is a statistically significant
difference between the three linguistic groups in racial/
ethnic preference.

A Scheffé test of multiple comparison was conducted
to determine which groups were statistically different.
Table 17 shows the results of that analysis., As can be
seen in the table, the d column shows a multiple of 0.66,
which is the minimal difference needed to show significance
between two groups. Only the MCS-MES difference (0.68)
exceeded this level. However, the MCS-BECS difference

(0.52) was very high, approximating statistical significance.

It should be noted that the MCS group showed the greatest

Chinese preference through the highest mean score (5.16),
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while the MES showed the greatest Caucasian preferernce
through the lowest mean score (4.48). The BECS group was
in between (4.64), showing relatively no preference, bhut

closer to the MES group.

Table 17

Scheffé Summary of Racial/Ethnic Preference

Group rean Differentials

Groups df(2) F Table M.S.W. d (MCS) (MES) {BECS)

MCS 4 3.23 0.457 0.66 0 0.68 0.52
(n=50)

MES 4 3.23 0.457 0.66 0.68 0 0.16
(n=50)

BECS 4 3.23 0.457 0.66 0.52 0.16 0
(n=50)

Hypothesis Nine

There is no significant difference between the MCS,

MES, and BECS groups in racial/ethnic self preference.

Findings. The one-way ANOVA for this hypothesis
resulted in a probability level of 0.054, which is well below
0.10 alpha level. A survey of the group means shows that
the greatést absolute difference seems to fall between the
MCS and BECS groups. Table 18 provides a summary of the

analysis.
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Table 18

ANOVA Summary of Racial/Ethnic Self Preference

Sums of Mean
Source Squares df Squares F P
Between Group 4.653 2 2.327 2.968 0.054
Within Group 4.653 2 2.237 2.968 0.054

Based upon the results of this analysis, Hypothesis
Nine is rejected. There is a statistically significant dif-
ference between the three 1inguiétic groups in racial/ethnic
self preferencé,

A Scheffé test of multiple comparison was conducted
to determine which groups were statistically different.
Table 19 shows the results of that analysis. As can be
seen in the table, the d column shows a multiple of 0.45,
which is the nminimal difference needed to show significance
between two groups. The MCS group is shown to be exactly
that distance from the BECS group. However, the difference
between the MES and BECS groups is 0.34, which, although not
statistically significant, is very high. The group means
show that the MCS group showed the highest (6.45) Chinese
self preference, with the MES next (6.34), and the BECS

the lowest (6.00). However, all three of these scores

were—Chinege—oriented,



Table 19

Scheffé Summary of Racial/Ethnic Self Preference

Group Mean Differentials

Groups df (2) F Table M.S.W. d {MCS) (MES) (BECS)

MCS 4 3.23 0.784 0.45 0 0.11 0.45
(n=50) ;

MES 4 3.23 0.784 0.45 0.11 0 0.34
{(n=50)

BECS 4 3.23 0.784 0.45 0.45 0.34 0
(n=50) '

Hypothesis Ten

There is no significant difference between the MCS,

MES, and BECS groups in racial/ethnic bias.

Findings. The one-way ANOVA for this hypothesis

resulted in a probability level of (0.766, which is well

above 0.10 alpha level. A survey of group means shows the

absolute differences between the groups as: 1) 0.12 between

the MCS and MES groups, 2) 0.26 between the MCS and BECS
groups, and 3) 0.14 between the MES and BECS groups.

Table 20 provides a summary of the analysis.
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Table 20

ANOVA Summary of Racial/Ethnic Bias

Sums of Mean
Source Squares daf Sguares F p
Between Group 1.693 2 0.847 0.268 0.766
Within Group 1.693 2 0.847 0.268 0.766

Based upon the results of this analyegis, Hypothesis

Ten is retained.

Hypothesis Eleven

There is no significant difference between the MCS,
MES, and BECS groups in overall affective racial/ethnic

attitude.

Findings. The one-way ANOVA for this hypothesis
resulted in a probability level of 0.076, which is below
the 0.10 alpha level. A survey of the group means shows
that the greatest absolute differences are: 1) between
the MCS group and MES group (1.23) and 2) between the MCS
group and the BECS group (1.61). Table 21 provides a

summary of the analysis.




Table 21

ANOVA Summary of Overall Affective
Racial/Ethnic Attitude
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Sums of Mean
Source Squares daf Squares F P
Between Group 71.053 2 35.527 2.624 (0.076
Within Group 71.053 2 © 35.527 2.624 0.0676

Based upon the results of this analysis, Hypothesis
Eleven is rejected. There is a statistically significant
difference between the three linguistic groups in overall
affective racial/ethnic attitude.

A Scheffé test of multiple comparison was conducted
to locate the statistical difference(s). Table 22 shows
the results of that analysis. As can be seen in the table,
the MCS group shows the highest overall degree of Chinese
racial/ethnic orientation, and is significantly different
from the BECS group. While the MES group is not statis-
tically different from the MCS, the absolute difference is

high at 1.23.




Table 22

Scheffé Summary of Overall Affective
Racial/Ethnic Attitude

Group Mean Differentials

Groups df (2) F Table M.S5.W. d (MCS) (MES) (BECE&)

MCS 4 3.23 13.54 1.4 0 1.23 1.61
(n=50)

MES 4 3.23 13.54 1.4 1.23 0 0.38
{(n=50)

BECS 4 3.23 13.54 1.4 1.61 0.38 0
{(n=50)

Hypothesis Twelve

There is no significant difference in grade-level
interaction with language orientation to affect overall

affective racial/ethnic attitude.

Findings. The tWOMWay ANOVA for this hypothesis
resulted in a probability level of 0.784, which is well
above the 0.10 alpha level. Table 23 shows that the degree
of grade-level interaction with overall affective racial/
ethnic attitude by linguistic grouping is very low.

Table 23 provides a summary of the analysis.
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Table 23

Two~Way ANOVA Summary of Overall Affective
Racial/Ethnic Attitude and Grade Level

Sums of Mean

Source Squares af Squares F P
Language

Orientation 56.40 2 28.196 2,040 0.15
Grade Level 21.70 2 10.850 0.785 0.46
Grade by 23.95 4 5.980 0.434 0.78

Language ‘
Residual 1944.80 141 14.60
Total 2046.85 145

Based upon the results of this analysis, Hypothesis

Twelve is retained.

Hypothesis Thirteen

There is no significant difference in sex interaction
with language orientation to affect overall affective racial/

ethnic attitude.

Findings. The two-way ANOVA resulted in an F ratio
of 6.03, which produced a 0.003 probability level for this
hypothesis. This is well below the 0.10 alpha level needed
to reject the null hypothesis. As Table 24 shows, the sex

of the subjects interacted very highly with overall racial/

ethnic attitude between the three linguistic groups.

Table 24 provides a summary of the analysis.
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Two-Way ANOVA Summary of Overall Affective
Racial/Ethnic Attitude and Sex

87

Sums of Mean

Source Squares at Squares F &)
Language

Orientation 66.30 2 33.15 2.990 0.05
Sex 257.40 1 257.40 23.180 .00
Language by

Sex 133.90 2 66.95 66.03 0.003
Residual 1569.10 144 11.10 R
Total 2056.70 149

Thirteen is rejected.

Sex intera¢ts significantly with

Based upon the results of this analysis, Hypothesis

language orientation to affect the overall affective racial/

ethnic attitude scores.

means.

Overall Affective Racial/Ethnic Attitude and Sex:

Table 25

Table 25

Breakdown of the Subgroups

shows the results of the breakdown.

A breakdown of the subgroups was made to locate the

Male X
MCS 27.0
MES 25.1
BECS 23.7

Female
MCS 27.9
MES 26.9
BECS 28.9




It is clearly shown in Figure 1 that‘there is a
tendency for Chinese-American females to become less
Chinese-oriented when they move from MCS to MES language B
orientation. However, when they are bilingual (BECS), they
tend to be substantially more Chinese-oriented than the
MCS group. Chinese-American males tend to become even less
Chinese-oriented as they move from MCS to MES. Unlike the
females, the males continue to move toward Caucasian-
orientation as they become bilinguals.

These tendencies become even more obvious when one
refers to the differences between males and females in each
linguistic catégory. MCS males and females differ by 0.9;
MES males and females differ by 1.8; BECS males and females
differ by 5.2. Therefore, sex has a differential effect
upon racial/ethnic attitude when combined with language

orientation.

29 | BECS
28 L % MCS
27 L / MES
26 |-
25 |-
24 -
23 |-
22
21 |-
20

Male Female
Figure 1

Overall Affective Racial/Ethnic Attitude and Sex:
Sex Group Configurations
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Summqu

The present study was designed to determine the rela-
tionship between language orientation and racial/ethnic
attitude among Chinese-American primary-grade students.

Three linguistic groups were compared on measures of racial/
ethnic attitude: monolingual Chinese speakers (MCS),
monolingual English speakers (MES), and bilingual English
and Chinese speakers (BECS). This chapter presented the
findings of the testing conducted with thirteen null
hypotheses in the study.

Ten hypotheses, five cognitive and five affective,
in which the variables were different kinds of racial/ethnic
attitude, and one which combined the five affective variables,
were tested through a one~-way Analysis of Variance (ANOVA)
procedure. When significant difference was found to exist
at the 0.10 alpha level between the three linguistic groups,
a Scheffé test of multiple comparison was used to identify
the exact differences. Hypotheses Twelve and Thirteen
measured the interactive effect of grade level and sex
upon overall affective racial/ethnic attitude, respectively,

through the use of a two-way ANOVA.

Testing of the Hypotheses

The results of the ANOVA were used to either retain

or reject the null hypotheses. The followling were the

findings in relation to each hypothesis:
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1. Hol: racial/ethnic classification ability with

a probability level of 1.000, was retained;

2. HOZ: racial/ethnic self classification, with e

a probability level of 1.000, was retained;

3. HO3: perception of racial/ethnic similarity
to self, with a probability level of 0.568, was retained;

4, H,4: perception of racial/ethnic similarity

o]
to fathers, with a probability level of 0.386, was retained;
5. Hy5: perception of racial/ethnic similarity
to mothers, with a probability level of 0.020, was rejected;
6. HOG: racial/ethnic acceptance of Chinese, with
a probability ievel of 0.197 was retained;
7. Ho7: racial/ethnic acceptance of Caucasians,
with a probability level of 0.001 was rejected;
8. H,8: racial/ethnic preference, with a probability
level of 0.026 was rejected;
9. Hg9: racial/ethnic self preference, with a
probability level of 0.054, was rejected;
10. H,10: racial/ethnic bias, with a probability
level of 0.766, was retained;
11. Hgll: Overall affective racial/cthnic attitude,
with a probability level of 0.076, was rejected;

12. HLl2: interaction of grade level with language

orientation to affect overall affective racial/ethnic

attitude, with a probability level of 0.734, was retained;
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13. H,13: interaction of sex with language orienta-
tion to affect overall affective racial/ethnic attitude,
with a probability level of 0.003, was rejected.

These results were reported in detail, with a des-
cription of absolute inter-group differences wherever they
existed.

Findings of the Scheffé Test
of Multiple Comparison

Since Hypotheses Five, Seven, Eight, Nine, and Eleven
were rejected, a Scheffé test of multiple comparison was
conducted to determine specific significant differences.

The following significant differences were found between
the three groups:

l. H 5: BECS and MCS (0.22), BECS and MES (0.22);

2. Ho7: MCS and MES (0.58), MCS and BECS (0.88);

3. Hp8: MCS and MES (0.68);

4, H_ 9: MCS and BECS (0.45);

5. Holl: MCS and BECS (l1.61).

In all cases, reference was made to tabular data to further
describe the analysis. Conclusions and recommendations ccould
then be drawn from the results of the analysis and reported

in the next chapter.




Chapter 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The issue of how the school should cope with linguistic
and cultural differences is very controversial today. Tradi-
tionally, schools in the United States have attempted to
eliminate these differences in order to assimilate culturally-
different students. As a result, many cultural groups have
been affected in a variety of ways. In the case of Chinese -
Americans, they have tended to either adhere exclusively to
Chinese culture and language, totally assimilate as English
speakers, or develop and maintain dual language and cultural
abilities. The different language orientations which are
characteristic of Chinese Americans may be related to their
attitudes toward themselves and other people. The present

study investigated this relationship.
Sunmary

An historical overview of the Chinese-American
experience in this country discloses over one hundred years
of racial/ethnic discrimination. It is marked by distinct
periods, during which Chinese and Chinese Americans have

attempted to survive under adverse conditions. Racism

against the Chinese in America, which has existed since

the 1850's, developed into panic proportions in the second

102
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half of the 19th century and early 1900's. Institutionalized
racist practices and personal prejudices have continued to
exist to the present day. Chinese Americans represent a wide
spectrum of linguistic and cultural orientations due to the
treatment they have received in this country. Chinatowns
still exist, where Chinese and Chinese Americans live their
daily lives totally within a Chinese environment., Other
Chinese Americans have completely lost all vestiges of
Chinese identity. They have become totally assimilated and
speak only English. Those who developed bilingual ability
have found that they were able tb function either in China-
towns or in English--speaking environments. However, they may
also be affected by a growing identity crisis among Chinese
Americans.

Bilingual/cross—-cultural education is partially an
attempt to accommodate the linguistic and cultural differ-
ences of all students. The United States Supreme Court case
of Lau vg. Nichols, involving Chinese-American students in
San Francisco, was a landmark for bilingual education as
well as a major breakthrough for Chinese Americans. The
development of bilingual/cross~cultural programs could
result in the reduction of negative racial/ethnic attitudes
that affect this group. These attitudes should be inves-

tigated to determine means for improving upon them.
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The Problem

The present study was designed to determine the
relationship between language orientation and racial/ethnic
attitude among young Chinese-American students. The sﬁudy
sought to do so by comparing the specific and overall racial/
ethnic attitudes of three different Chinese~American
linguistic groups: monolingual Chinese speakers (MCS),
monolingual English speakers (MES), and bkbilingual English
and Chinese speakerg (BECS). The specific and overall
racial/ethnic attitudes provided the dependent variables
for the investigation. Seven specific attitudinal forms
were identified in the literature, from which the hypotheses
could be formulated. The study was also designed to inves-
tigate the interactive effects of grade level and sex. The
significence of this study could lie in its potential for
promoting a bilingual/cross—cultural approach in the schools
in order to reduce prejudice and develop intercultural and

interracial harmony.

Review of the Literature

The literature was reviewed in four areas: 1) the
relationship of language, thought, and perception, 2) attitude
formation and behavior, 3} race and racial attitudes, and
4) racial/ethnic attitudes among children. Each area was

reviewed with a particular focus upon the needs of this study.

The investigator sought to develop continuity of thought as

the review in these four distinct areas was developed. The



105

basic results of the review are summarized as follows:

1. The interrelationship of language, thought, and
perception seems to have implications for attitude develop-
ment, including the development of racial/ethnic attitudes.
The Sapir-Whorf Hypothesis, which proposes that language is
a guide to sccial reality, provides a conceptual framework
in this area. Culture provides the content for language
expression; both language and culture shape thoughts and
perceptions.

2. Attitudes about race have historically been
derived from racial concepts. These concepts vary from those
which are completely physiological in nature to those which
attribute non-physical characteristics to the races. Racial
attitudes include racial theories, prejudice, and discrimina-
tion. The nature cf thecge racial forms was reviewed.

3. Studies indicate that children have developed
racial/ethnic awareness and attitudes by the age of three.
These attitudes become increasingly negative as they get
older. They appear to be influenced by parents and other

people and situations in their environment.

Methods and Procedures

Based upon a review of the literature, a research
design was developed and thirteen null hypotheses were

written for the study. Each of ten hypotheses involved a

different kxind of racial/ethnic attitude. An eleventh
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hypothesis measured overall affective racial/ethnic attitude.
Two additional hypotheses focused on the interaction of grade
level and sex with linguistic grouping to affect overall
affective racial/ethnic attitude.

Two instruments were used for the study; the San
Diego Observation Assessment Instrument (SDOAI), and the
Morland Picture Interview (MPI). Existing SDOAI resulite in
the San Francisco Unified School District were used to
identify the linguistic groups. The MPI, an individual:
interview instrument, which includes ten kinds of racial/
ethnic attitudes, was the sole instrument used to gather
data. |

The sample consisted of 150 primary--grade (K-2)
Chinese-American children from five different schools in the
San Francisco Unified School District. These were randomly
selected from among 300 children who were previously strati-
fied into the three linguistic groups. The data were gathered
at each school site, with each child being individually inter-
vieved in a room near his/her classroom. Only one person,
the investigator, conducted the interviews. English and/ox
Chinese were used to interview the children. The interviews
were scored with a numerical scale designed for this study.

The data were then analyzed, using one-way Analysis

of Variance (ANOVA) to test for significant difference at

the 0.10 level. In cases where such a dilference was found,

the Scheffé test of multiple comparison was used to identify
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the specific differences. Two-way ANOVA were used to test

the interactive hypotheses.

Findings of the Study

The following findings were determined from the
testing of the thirteen null hypotheses:

1. The cognitive racial/ethnic attitudes (abilities)
of young Chinese-Americans are relatively consistent, regard-
less of language orientation. The retention of Hypotheses
One through Four showed, as anticipated, that the ability of

Chinese-American students to accurately classify self (Hol)

and others (H,2) accoxding to racial/ethnic criteria and to

however, iz related to language orientation. The BECS group
was found to be significantly more accurate in its perception
than either the MCS or MES groups. This finding was a result
of the rejection of H,5.

2. The affective racial/ethnic attitudes of the
Chinese--American sample were found to be related to language
orientation where anticipated and not to be related where it

was not anticipated. As expected, Hy6: racial/ethnic

acceptance of Chinese was retained, as was Hzl0: racial/

ethnic bias. Regardless of language orientation, the

Chinese-American children accepted and were biased toward
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their own people. The rejection of Hg7, HO8, Hy9, and Holl
showed that significant relationship exists between language

orientation and the variables of racial/ethnic acceptance cf

Caucasians, preference, self preference, and overall affective

racial/ethnic attitude. 1In all cases, the MCS group was the

most Chinese-oriented and the BECS groups showed a balance of
racial/ethnic attitudes. The MES group tended to shift in
position, but was usually Caucasian-oriented.

3. The investigation of the interactive variables
of grade level and sex upon overall affective racial/ethnic
attitude showed no effect of grade level interaction but a
highly significant effect of sex interaction. 1In particular,
bilinguval boys and girls were found to be wmuch more apart
in overall affective racial/ethniq attitude thean the boys

and girls in the MCS and MES groups.

Conclusiong

In the development of conclusions about the racial/
ethnic attitudes of children in this study, it should be noted
that these attitudes exist within a nation that has emphasized
race as an important criterion measure. With this considera-
tion in mind, one should not consider the findings cf the
present study in isolation, but rather within the context

of national reality. The subjects in this study were in

kindergarten, first, and second grades. This is a very

formative age, where much can be done to develop positive
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attitudes. The orientations chown by this stﬁdy, then, are
indicative of what may be found among similar groups of
children outside of this particular situation. The atti-
tudinal tendencies should serve as a starting point for
diagnosis of language and attitudes among children.

As reflected in the literature, the development of
racial/ethnic attitudes begins with "awareness." In essence,
this means the development of racial/ethnic cognitive skills.
Children learn to differentiate between individuals and
groups on the basis of racial/ethnic criteria. The identi-
fied cognitive formg of racial/ethnic attitudes used in
this study are classification ability (self and others),
and the ability to identify racial/ethnic similarities to
oneself and one's parents.

Affective forms of racial/ethnic attitude reflect
a person's feelings toward himself and others. The litera-
ture has shown that these affective forms are, basically:
acceptance (own groups and others), preference, self
preference, and bias. Acceptance of one's own and other
groups is 2an indicator of self identity. Preference for one
group or another is a more comnplex level of attitude. One's
self identity and feelings toward both groups can result in
the development of self preference. Bias is a qualitative

attitude, whereby one compares two groups according to per-

ception of worth.



The general data on levels of racial/ethnic awareness
in the present study are consistent with the literature.

The ability of children to classify and self-classify
according to racial/ethnic criteria is very high. However,
at a very early age, children are less able to see racial/
ethnic similarities in themselves and in their parents than
to simply classify. This evidence suggests a hierarchy in
these abilities.

Since the literature made no reference to the affec-
tive racial/ethnic attitudes of Chinese Americans, the
findings reported here have no specific basis for comparison.
However, referénce can be made to the studies cited in
Chapter Two regarding other non-Caucasian groups, such as
Blacks and Chicanos. In general, within this study, Chinese
Americans showed attitudes which identified them relatively
close within their own racial/ethnic group, as compared with
other groups previously studied.

The reader is reminded that the present study was
concerned with the comparison of linguistic groups according
to the specified racial/ethnic attitudes. Although mention
is made regarding the general attitudinal tendencies of
Chinese~American children, the focus of the study is on
inter-group comparisons. These, of course, make possible

the recognition of the relationships being investigated. In

generai;

relationship between language orientation and racial/ethnic

the—conclusion—is—drawn that there is a significant —
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attitude among Chinese-American primary-grade students.

Classification Ability

The ability of the Chinese-American subjects to
classify others and themselves by racial/ethnic criteria
was found to be the same. All of the subjects responded
correctly to each of the fourteen questions in this area.
Apparently, all 150 subjects have developed this ability to
a high degree. Their classification skills, at least in a
racial/ethnic sense, are well~defined, as was anticipated.

Language orientation makes no difference in racial/
ethnic clagssification ability among these subjects. As
discovered by Williams and Morland among Whites, thisg study
found that Chinese Americans are also very accurate in this
area, Beyond Morland's findings, however, this study deter-
mined that language orientation is not a significant factor

in this develcpment, at least at this early age.

Ability to Perceive Racial/

This ability, as applied to self, fathers, and mothers
was found to exist in several degrees among the subjects.
However, in general, all three groups showed a Chinese orien-
tation, as was anticipated. Regardless of language orienta-—
tion, then, the subjects were able to perceive themselves and

their fathers as looking similar to the Chinese models in the

photographs. On the other hand, the BECS group was signifi-.

cantly more accurate in its perception of similarity between
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its Chinese mothers and the Chinese models in the photo-~
graphs. This finding was not expected since it was generally
anticipated that no inter—-group differences existed in cogni-
tive attitudes.

It may be concluded that the predominant presence
of Caucasian and Chinese women in the schools could be a
factor contributing to the difference in results among
these three hypotheses. Bilinguals were able to make a
clearer distinction between Chinese and Caucasian mothers
and models than the other two groups. The MCS and MES
groups were identical in this measure. Given the opportunity
to make daily comparisons between Chinese and Caucasian
women who influence their lives, it apgears that bilinguals
can differentiate more clearly. This could be due to the
language they identify with each of these.

Differences between the groups in the ability to
distinguish racial/ethnic similarities in relation to self
and fathers, however, were not significant. Apparently,
these distinctions are not yet affected by language orienta-
tion. All three groups identified themselves strongly with
Chinese models. A less emphatic identification was made of
fathers, perhaps due to the lack of male teachers, Caucasian
or Chinese, in any of the classes represented in the sample.

However, even in this case, the BECS group was more accurate

than the other two groups.



Acceptance

Unlike all cther areas except "Preference,” there

were only two items in H 6 and two in H, 7. Given a range P

O
of 1 to 3 for each question, the total scores for "Acceptance

of Chinese": MCS=5.36, MES=5.10, and BECS=5.44 show an
extremely high level of acceptance. No significant differ-
ence was found between the ¢roups on this measure. Chinese
Americans, regardless of language orientation, tend to be
accepting of their own people. This is particularly important
because it shows a strong group identity among the subjects.
This finding was also anticipated in this study.

Keeping in mind the reverse scale for "Acceptance
of Caucasians" (3 to 1 for each question), the figures of:
MCS=5.18, MES=4.88, and BECS=4.30 show a high level of non-
acceptance. The BECS group is shown tc have a low acceptance
level of Caucasians, but for non-racial/ethnic reasons. The
MES group shows a slight tendency, and the MCS group a
strong tendency, toward "rejection of Caucasians" for racial/
ethnic reasons.

It appears that BECS children tend to be less likely
to apply racial/ethnic criteria to acceptance/non-—acceptance
of Caucasian peers, while they are more accepting of Chinese —
peers than eithexr of the other two groups. MES children,

surprisingly, appeaxr to approximate rejection of Caucasians,

even though they speak only English themselves. As one might

expect, the MCS rejected Caucasian peexr models for racial/
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ethnic reasons. This tendency is perhaps a reaction to extremne

lanquage differcences.

Preference

Once again, since only two items were included in this
area, the numerical scores are lower. Howevar, given a maximum
of 6 points (complete Chinese preference) and a minimum of 2
points (complete Caucasian preference), the following scores
show a relatively Chinese tendency for all three groups:
MCS=5,16, MES=4.,48, and BECS=4.64. In statistically comparing
the groups, however, a significant difference was found bhetween
the MCS and MES groups.

There is, then, a distinct difference in racial/ethnic
group orientation for this variable (preference) between MCS
and MES students. This 1s, of course, reflective of theirx
language orientations. BECS students on the other hand, fall
in between and seem to show no preference in relation to the
other two groups. Even at this &ge, the language(s) of the
children seem(s) to affect their choice of playmates, as

was anticipated.

Self Preference

This measure sought to determine whether the subjects
preferred to be Chinese or Caucasian. The total scores of:

MCS=6.45, MES=6.34, and BECS=6.00, from a maximum of 9 points

(complete Chinese self-preference) and a minimumof 3-points——

(complete Caucasian self-preference), show only slight
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tendencies toward the Chinese end of the scale. This is
sufficient, however, to meet the expectations of the study.
The significant difference between the MCS and the
BECS groups 1s sufficient to show that MCS children are
nuch stronger in Chinese orientation than are BECS children.
This could be indicative of bicultural development tendencieé
by the bilinguals. Interestingly, MES children tend toward
Chinese self preference, in complete contrast to their

language orientation.

All three groups showed a strong bias in favor or
Chinese models with no significant differences between themn
as was anticipated. The scores: MCs5=6.84, MES=6.96, and
BECS=7.10 were all very high, toward the Chinese end of the
scale. These scores were too close to be distinguished and
might change under different circumstances, particularly
with older children.

Overall Racial/Ethnic
Attitude

In agreenent with the findings on the previous
affective measures of racial/ethnic attitude, the overall
affective conparison showed significant difference between
the MCS group and the BECS group, with a very high, though

insignificant difference between the MCS group and the MES

group. The MCS group, strongly oriented toward the Chinese
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language, also identifies very strongly with Chinese models.
On the other hand, the MES and BECS groups tend only
moderately to identify with Chinese models. It appears
that these two groups are very similar on the overall
affective measure, while they were found to be different

in nmeasures of individual kinds of affective racial/ethnic
attitude,

Interaction with Grade
Level

No significant difference was found between the
three groups in grade-level interaction with language orien-
tation to affect overall affective racial/ethnic attitude.
Between and within these groups, the grade levels of the
subjects were not found to be significant in relation to
affective racial/ethnic attitude. Although racial/ethnic
attitudes may change as children progress through the grades,
they seem to remain relatively constant in relation to
inter-group differences, at least in the primary-grades.

However, these differences could increase at higher grade

levels.

Interaction with Sex

The inclusion of sex as an interactive variable showed
that there are significant differences between boy's and

girl's overall affective racial/ethnic attitudes within and

across linguistic groups. Both Chinese-American male and
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female MES tend to be less Chincse-oriented than MCS.

They are very different from one another when they are
bilingual. BECS males become even more Caucasian-oriented,
while BECS females are even more Chinese-oriented than MCS
females.

MCS males (27.0) and females (27.9) are similarly
oriented, and MES males (25.1) and females (26.9) are oriented
slightly different, while BECS males (23.7) and females (28.9)
are completely oriented differently. It seems that, even at
primary-grade level, the differences in the direction of
overall affective racial/ethnic attitude are very obvious
between boys and girls. If thece tendencies continue, the
boys will either retairn the Chinese language exclusively

or completely Jose their Chinese identity.

Implications for Education

The findings oi this study pyvovide serious implications
for the education of Chinese-American children. Early recog-
nition and identification of racial/ethnic attitudes could
help numercus children to overcome serious learning handicaps,
The psychological effects of negative racial/ethnic attitudes
are harmful to students in terms of their self identity and
their ability to get along with others. If the schoocls are
to be successful in their efforts toward integration, they

should make these efforts to identify these attitudes. Once

this is done, the schools can concentrate upon designing
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appropriate educational programs to remove the racial/ethnic
barriers that divide children.

This study has determined that there is a significant
relationship between language orientation and racial/ethnic
attitude. After showing that Chinese~-American students,
regardless of language orientation, can classify and distin-
guish very well when racial/ethnic criteria are used, the
study found significant differences between the linguistic
groups in the "racial/ethnic similarity to mothers" area.

Bilinguals were distinctive in this regard, as they were in

"acceptance of Caucasians, " "preference," "self preference,

©

and "overall racial/ethnic attitudes.” In most cases, bilin-
guals were found to exhibit less pronounced racial/ethnic
attitudes. The scores of the BECS group were almost always
nore moderate than the other two groups. In contrast, the
MCS group showed extreme tendencies in every case where
significant differences existed. The MES group wavered
between Caucasian orientation and a neutral position. This
may be indicative of loss of identity, with movement toward
the Caucasian end of the scale. The present study suggests
that bilingualism is related to more moderate racial/ethnic
attitude.

In the sex interactive hypothesis, it was shown that

bilingual males and females tend to separate in their attitudes

o A O o e o9
cowara Chrinese and cadcasltd bC

explored further, since it was an unexpected result of the

study. Although bilinguals as a group, in this study, tend
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to exhibit non-extreme racial/ethnic attitudés, the differ-
ences between bilingual boys and girls necessitate intensive
further study.

As school programs are developed to meet the needs
of Chinese-~American children, they should focus on the
development of bilingualism. Dual language ability provides
a vehicle for the development of moderate racial/ethnic
attitudes. Chinese-American students, then, should be pro-
vided the opportunity to develop functionality in both Chinese
and English. The development of healthy attitudes about their
~own and other racial, ethnic, and cultural groups should be
an integral pait of their education. Once it is determined
what causes differences in attitude between bilingual boys
and girls, means should be found to further improve this area.

This study reinforces the fact that language, cultural
and attitudinal differences exist among Chinese-American
students. The schools should plan for the incorporation of
these differences into the curriculum. Recognition of lin-
guistic, racial, and cultural differences as realities of
life is a beginning. Meaningful diagnosis and planning of
multilingual, multicultural programs should be a natural
result. Proper utilization of existing multicultural programs
and state, county, and district frameworks would help.

It is important for educators to recognize that
students are fully aware of racial/ethnic differences in

the schools. Without the proper educational help, this
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awareness can result in the developnent of prejudice and
digcrimination. A truly integrated schcol would develop
positive attitudes out of this awareness. Neither ignorance
nor militancy provide the answer, but cooperation, harmony
and mutual vnderstanding can come from a truly interracial,

intercultural program that builds upon diversity.

Recomnmendations for Furthor Research

It is recommended that additional research be con-
ducted in: 1) the relationship of language orientation and
~racial/cthnic attitude; 2) longitudinel differences in racial/
ethnic attitude across grade levels and sex groups, 3) inter-
national comparisons of students' racial/ethnic attitudes,

4) the determination of whether students in bilingual programs
exhibit different racial/ethnic attitudes than similar
students in non-bilingual programs, 5) the development of

new instruments to assess racial/ethnic attitudes.

Additional research in the relationship of language
orientation and racial/ethnic attitude is needed. Several
dimensions have yet to be explored. Further research should
include variableg such as grade level, sex, national origin,
several ethnic groups, and classroom methodologies. The
instruments should be field tested to improve the quality

of data to be obtained.
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attitude across grade levels and sex groups should include
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kindergarten through eighth grade. This would provide the

longitudinal effects of exposure to the school setting

during a nine-year period. It would also allow for diffex- e

ences between the sex groups to become more evident, helping
to answer some of the questions raised in the present study.

If Morland's contention is true, that racial/ethnic
attitudes in other countries (i.e., Hong Kong, China, etc.)
are different from those in the United States, then a study
which compared students from different locations could yield
additional worthwhile information. Comparisons of various
ethnic groups from a variety of countries would add yet
another dimension for further study. Controls of extransous
variables would be necessary to adeguately determine the
main effects.

Research is alsc needed to determine whether students
in bilingual programs exhibit different racial/ethnic attitudes
than similar students in non-bilingual programs. If it can be
determined that those in bilingual classes are more positive
in their attitudes than others, it would provide yet another
reason for a bilingual approach. Until now, such a deter-
mination has not been made.

Finally, although Morland and others have developed : S
instruments for assessing racial/ethnic attitudes, new

instruments are needed. Efforts should be made to up-date

existinginstruments.—Most importantly, attitudeassessment



instruments should reflect today's needs and have the
capacity for accurately measuring racial/ethnic attitudes

among a variety of subjects.
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Final Assessment Summary - English

Score Final Assessinent®
_Clevell o ___NES

MP Level 1 : NES
FP Level I LES
C Level 11 : NES
MP Level 11 LES
FP Level 11 ' ' LES
P {with difficulty) Level IIL . LES
P {with ease) Level 111 | FES
* NES » Non-English-Speaking

LES = Limited-English-Speaking

FES = F1uent~Eng115h-Speaking
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" THE SAN DIECO OBSERVATION ASSESSM ..\’I ING KUMENT

The San Dicgo Cbservation Assessment Instrunent {SDOAI) has been
designated by the Superintendent of Public Instruction as the language
dominance survey instrument to be uscd for the assessment of all pupils
vhose primary language has been identified as being other than English.

It will be used to determine the mubers of Iimited- -English-speaking

(LES) and non-English-speaking (NES) studeats in school dlS‘LlJcto through-
out California. It is intended to provide a quick assessment of a stu-
dent's language fluency and dominance. It is not intended to provide a
measure of a student's language proiiciency.

The SDOAT is an inuividually administered, oral comprehension and
oral preduction instrument. It is available in eight languages--Chinese,
English, Japanese, Korean, Ppilipino, Portuguese, Spanish and Vietnamese--~
and is suitable for use with students in glados from Kindergarten through
grade twelve, It assesses a student's language fluency through an inter-
view procedure using a series of questions about a picture. The pictures
used in the assessment are taken from Man in Action. The questions pro-
gress from simple "what' type quost*onc thLOUWh progressively more dif-
ficult ones which ask the student to prOJe' be yond the picture., The
questions are listed on the scoring form across three language levels in
the student's primary language and in English.

The scoring form is printed on two SJJC< of a sheet of paper and
consists of four parts:
1. Identification Informaticn
. Primery language assessment
. [English language assessment
. Final assessment

PNFRES

TWO THINGS TO REREMBER

1. BECGME THOROUGIILY FAMILTAR WITH TIE INSTRUMENT
PRACTICE BY ADMINISTERING IT TO A FRIEMD OR RELATIVE.
2. THE SDOAI IS AN INSTRUMENT TO DETERMINE THE COM-

FORTABLE LANGUAGE OF THE STUDENT., IT IS NOT INTENDED TO
DETERMINE HOW WELL HIS/HER LANGUAGE SKILLS ARE DEVELOPLD.

SUTHT THINGS AS GRAMMAR, SYNTAX OR INDIVIDUAL SPEECH CHAR-
ACTERISTICS ARE NOT TO BE CONSIDERED, ’

PRIOR TO THE CONIXICT OF AN OBSERVATICN., IF POSSIBLE, ) B
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FBE TEACHER L o KEY
€ ~ Comprchension
CHOOL DATE HP = Minimal Production
P - Full Production
P - Production at Level U1

CHINESE

HITIAL QUESTION: This questior may clicit a Level |1 or Level 11l response.

Begin marking at that level.

(_\ u’iﬁ\ Yaf}\ﬂ T %k\,

evel i Student is aule to list ohjects, pecp}s, atc, in the piciure.
e BV e g ) S ey 0
N L 1B o RO BY & T
SRS R SRR SR N
e ] we ] _ (]

E;;L li;” — Student is able to tell about thé~;}cture ;:;ng ;éggences or i

phrases. (Accept logncéTT;ﬂ;xmrd answers.)
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KA

EVEL 1il:

Student i{s able to expand conversationally from the picturaz;
student expresses ideas other than those in the picture
(experiences, feelings, etc).

S A RO, B AT R0
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IHITVIAL QUESTIOH:  This questﬁon may oi{cit a level I or Levsl 111 re sponse.

Begin marking ot that Tevel,
e o

“TELL ME ABOUT THE PICTURE.™

LEVEL I Student is able to 1ist objects,

"WHAT DO YOU SEE IH THE PICTURE?"

“NAME THE THINGS IN THE PICTURL."

(Prompt) "What else do you sce?

g

C ' MP

pecple, etc.

Point to the

in the picture.

Fp

LEVEL II: Student is able to tell about the picture using senterces or

phrases. (Accept logical one-word answers.)

"WHAT IS HAPPEMNING IN THE PICTURE?"

(Prompt) “Anything else?"
"Tell me about that."

c [j;:] Mp

"Wha

t else is happening?"

Fp

LEVEL II1: Student 1is able to expand conversationally from the picture;

student

expresses ideas other than those in the picture (experiances,

feelings, etc.).

"WHAT DOES THIS MAKE YOU THI Qh oF e

"TELL ME A STORY ABOUT THE PICTURE."

"IF YOU WERE IN THAT PICTURE,

WHAT WOULD THE STORY BE?"

"WHAT WOULD YOU BE DOING? WHY?"

(Prompt) "If you were in the picture, how would you fee17

"Why do you think?"

P

(with '
difficulty) p

Why?"

(with ease)

FINAL ASSESSHMENT
(For Scorer Use Only-Check One.)

Other

Mixes languages 1in
both interviews
Ho Response

Primary
Language English Y
Non ] —
Limited
Fluent o
[Other]
L

({n\tho qctua} inctruments, this page is on the reverse side of each primary]



APPENDIX B:

MORLAND PICTURE INTERVIEW
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CHINESE-CAUCASIAN VERSION
(Revised)

L IROERVIEW, (MDT)

General Characteristics

esigned to measure the following racial/

The MPY is @

les: 1) acceptance of Chinese, 2) acceptance of
e
1

i
ethnic varizbles
Caucasiang, 3)
to fathers, 6)
bias, 9) class
ability.

There are two parts to the interview. Part A (attitudes
1-8), in which there is no mention of race or ethrnicity, seeks
to find out if the children accept, prefer, are biagsd toward,
and percazive themselves and their parents similar to photographic
models representing Chinege Americsns or Caucasizn Lmericans.
Part B (attitudes 9 and 10), measures the ability of respondenis
to apply racial/ethnic terms correctly to the persons in the
pictures, to the interviewer, and to themselves. There are
two versionz of the MPI. In one, the models are Afro and
Caucasian Americansg; in the other, the models are Chinese and
Cauvcasisn Americans. This is the Chinese and Caucasian-~
American version; the term “"Chincse” is used to meazn Chinese
American, while the term "Whitae"” is used to mean Caucasian
American. This verszicn may be administered to elther Chinese
or Caucasian Americans.

reference, 4) similarity to self, 5) similarity
imilarity 0 mothers, 7) self preference, 8)
ication ability, and 10) sell classification

Description of Photographs

The six 8x10 photographs in the MPI were made by
professional photographers, The children and adults who
served as models were chogen so that they would clearly
be members of the two races, and nonracial characteristics
were kept as similar as possible. The children were of ages
four through six, and the adults were of ages similar to
those of the parents of the childrer.. In the description
of the photographs in the order in which they are shown to
the child, the photographs that are used first and second
depend on the race of the respondent.

Photograph J: Four Chinese children, two boys &and
two girls, sitting at a table drawing pictures.

Photograph II: Four White children, two boys and
two girls, sitting at the same table drawing pictures.

Photograph III:. Four men, two Chinese and two
White, scatced and drinking tea.

Photopraph IV:s Six women, three Chinese and three
White, four seated and two standing, drinking tea.

Photozraph V: Four girls, two Chinese and two White,
‘playing with toys.

Photoeravh VI: Four boys, two Chinese and two White,
playing with toys.
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Forland Piclure Interview {(Wri)

Intceryioe Procedurs

If at 8ll posoible, the int ver shoevld become .
acquainted with the children to tve ewod before o
proceeding with the interview. Eac exther ina
schocl c¢r the home, is asked by the Ve to "play
@ plﬂtu“b geme . The interview is th as mueh

a Uenwrﬁtc
room or in a corner of a room. The we
telling the c¢hild, "Let's look at some ch u1c ;md ”%Lk
bov* them." The initial guestion zbout each pilcturs is,
"What do you see in this pchuLc”' “bub Serves 89 a i
up guestion and also reveals any Spontzneous uss of 1o
ethnic terms. Answers 1o most of th; questiong that FOLLo
can be made by pointing to persons in he photographs £o
that even shy children can respond with ease. Answers to
the questions are recorded by the intervi

privacy as the situation allows, ore* T 'y
t

f)\'l'

viewer on a precoded

sheet. Interviews take from five to *en minvtes.

Interview Questic

QL"

Part A:
Photograph T.

1. what do you see in this picture?
2. Would you like to play with these children? (If "No") Why not?
- {Answvers 1o these gquestions are termed “"Acceptance": AC
if the respondent replies "Yes"; "Nonacceptance™: NAC if
the respondent replies "No", and answers the "Why not?"
with a non-racial/ethnic reason; "Rejection”: RC if the
reply is "No" for a racial/ethnic reason.

Photograph TX.

3. What do you see in this picture?

b, Would you like to play with these children? (If "No") Why not?
5. Would you like to play with these children? (point to the
first photograph) or with these (point to the second
photograph)? (This is the first measure of preference. I
the Chinese children are chosen, the reply is scored as
"Prefer Chinese": PC. If the White children are chosen,
the reply is scored as "Prefer White": Pw., If the respondent
refuses to make a choice, the reply is scored as P7).

o

Photograph I11.

6. What do you see in this picture? »

7. Does this man look more like your Father (point to a Chinese
modal) ike your father (point

to a Caucasian model)?
(Repeat for the other two models.)



Moriand Picture |

£y
terview (WPT)

Continue Q. 7.

Replics are scored as "Fother Chinege”: FO or as "TPather
White"s ¥ or ss "Pather 7": P7.

(Pointing to all four men) Which one 1Lckﬁ noat like your ) B
ather? (The reply is scored as "Pa o: ¥ ese':

T T (Th 1 1 "Father Mozt leo Chinese

FIC, or "PFatheyr Kost Like White": FMN, or 'ramner Mogt Tike 77

FM?) .

Photogravh IV.

8,
9.

What do you see in this picture .
(I'he same question as #7 above for the three pairs of women; .

L V_and/or Photograoh VJ

Photogran

i2.

13.

14,

15.

16.

respondent 1s a glLL, ask guestions aboul Photograph

if the respondent is a Loy, & k guestions ebout Photograph VI

What do you see in this plcture?

(Pointing to a Chinesec mouel) Yould you like to play with
this girl (boy)? (An acceptance guestion, scored as guestion
#2 avove).

(Pointing to a White model) Would you like to play with this
girl (btoey)? {(An acceplance guestion, score as #2).

(Pointing to all of the mode.“) Which one would you most
like to play with? (& preference guestion, sd ag #5 above).
{(Pointing to a Chinese model) Do you look more like thisz
girl (boy), or (pointing to a Vhi'ﬂ model) like this girl
(boy)?

(Score responses as "Look Like Chlnese': LLC or "Look Like
White": 1LIW or "Look Like Neither”: LL?. Repeatlt for the
other pair. )

(Pointing to all of the modelg) Which one do you look most
like? (rhe regponse is scored as "Look Most Like Chinese":
LMLC or "Look Most Like White": ILMIW or vILook Most Like
Neither":1ML?) ,

(Pointing to a Chinese model) Would you rather be this

girl (boy), or (pointing to a White model) Would you
rather be this girl (boy)?

(Regsponses scored as “"Rather Be Chinese': RBC or “Rather

Be White": RBW or "Rather Be Neither": RB?)

(Peinting te all of the models) Which one would you most
rather be? (Responses are scored as “"Most Rather Be Chinese®:
MRBC or "Most Rather Be White": MRBW or "Mcst Rather Pe
Neither”: MRB?

(Pointing to all of the models) Which one do you think is
the best student? (Scored as "Buut Student Chinese": BSC
or "Best Student White": BSW or “"Best Student Neither": BS?)
(Pointing to all of the models) Which one do you think is

the nicest? (Scored as "Nicest Chinese":s NiC or "Nicest
White": NiW or "Nicest Neither": Ni?)
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Mordand Picture Interview (MP1)

Continue Q. 16,
(Pointing to all of the models) YWhich one do you think
ie the best looking? (Scored as “Rest Looking Chinese™:s
BLC or "Best Looking White": BIM or "Best Looking Neither®
: BI)?) .

Part B.
(Tell the respondent that you want him/her to look at the

Pictures once more. Beginning with Photograph VI, and continuing

in reverse order, ask these guestions).

Do you see a Chinese child in this picture? (If tho snower
is "Yes", say,) Point to the Chinese child. (I{ the answer
ig correct, encircie "C"; if the answer ig incorrect, or if

the respondent does not know, encircle "?")

Do you see a White child in this picture? (If the answer
If the answer

is correct, encircle "W"; if the ansvwer 18 orrect, or
if the respondent does not know, encircle
(Continue with similar guestions for each of

photographs) .

I8
‘

i 1

1
is “Yes", say,) Point to the White child. {
i

7
&
)
T

(Pointing to yourself, ask) Am I Chinese or am I White?
(If the answer is "Chinese", encircle "CY; if the answer
is "White" encircle "W"; if the respondent does not know,
encircle”?")

(Pointing to the respondent, ask) Are you Chinese or are
" o A \
you White? (The same scoring as above).

he remaining




gubject:

MPI_CODE_ SN

Lingulstic group: MCS MES BC&E
Grade level: Room no.:
School name:
Part A
1. SHA
2. AC HaG RO
3. SRA
L. AW HNAW RYW
5. FC Py 17
6. SRA
7. FC Ty F?
FC TW ¥?
FMC  FMW  TM?
8. SRA
9., MoC HMoW DMo?
MoC MoW Mo?
MoC MoW Mo?
MoMC HMoMW MOM?
10. S RA
11, AC ©NAC RC
12. AW NAW RW
i3. PC PH 1.
i4, 1LLC LIW LL?
LLC LLW LL?
IMLC IMLW IML?
15, RBC R3BW R3?
RBC RBPW RB?
MRBC MRBW MRB?
16. BSC BSW BS?
NiC N{iW Ni?
BLC BLW 3L?

Vi, C
W

V. C
W

iv. ¢
W

I1I. ¢
W

II. C
' W
I..¢C
W

?
?

Date of Iuterview: 2/ / 79

Sex:

Part B

Am I Chinese or White? € W 1%

Are you Chinese or White? C W

?




APPIENDIX C:

MPI SCORE

SHEET
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WPT Score Dhret 7

Yeriables

s

3 2 1
5. H.6 (Acceptance-0Own) Q.2.. AT {5C RC
v 3 2 1
Q.11+ AC NAC RC
. : 3 2 1 -
6. Ky7 (Acceptance-Others) Q.b. A% HawW R
3 2 1
Q.12. AW NAY R
3 1 2
7. H,8 (Preference) Q.5. FC Pil P?
3 1 2
Q.13. FC 133 P?
3 i 2
g. H03 (Similarity to self)Q.ika.LL( LIk L2
3 1 2
b.LLC 1.1k LL?
3 1 2
c.IMLD THEIMH 1L7
. 3 1 2
9. Hob - (Similarity to Q.7.a.FC 133 E?
Fathers) 3 1 2
b.FC W F?
.3 1 2
¢ it FyAN Fi?
. 4 3 1 2
10-H05 Similarity -to Q.9.a.MoC Kol ¥o?
Mothers) : 3 1 2
'b..MOC oy Mo?
4 1 2
¢.MoC foW Mo?
3 1 .2
d.MoNC jutelut Mol?
3 i 2
11.H09 {Self Preference) Q,15a.RBC RBYW RB?
3 1 2
b.RBC RBY RB?
3 1 2
¢.MEIC MEEBY MRE?
. 3 1 2
12»}!(,10 {Bias) Q.16a,BSC ~ BSW BSY?
3 1 2
b.NIC NIW NI?
3 1 2
c.BLC  BIW BL?
i 4]
: L 1 0 d. ¢ ? _—
13.H01 {Classification Q.Bla. C ? 1 0
Ability) 1 0 W 2
Y ? 7 1 0
1 o e. C ?
bl C ? 1» 0
1 0 Y ?
L} ? 1 0
1 0 1. ¢ 2
1 0 W ?
W ? i 1
g C W
) 1 1 0
1Q.H02 {Self Q.B2a., C W ?

Classification}



Par

Par

1. Student’s IT.D.

2. Sexn:

3. Grade Level: X
L. Linguistic Group:

t.I. 5. Q.2

1WPI Score Sheet 17.

L\

ist

+ Q.11

60 Q‘l"’ ._‘:'r erz

7e Q5

B, Q.14
9. Q. 7
10.Q. 9
11.Q.15
12.0.16
t IT. 13.0.B1

14.0.82

v Q.13

(a) ____+

(a) +

(2) ¥

(a) +

(a) _ +
(a) -+
(d) _
(g)
(a) . -

SR SN R

MCS1

——

(¢)
(c)

i

1

I e o, VY

D

(c)

!

(c)

(c)

B

(¢)

(1)

Bra e o

o e TR s



APPENDIX D:

POPULATION FIGURES
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950 STOCKTON STRELT, 3/F.
SAN FRANCISCO, CALIFGRINIA 94108
(415) 398 - 8212

SAN FRANCISCO COUNTY CHINESE POPULATION- STATISTICS

LS -

April 1978

CHINESE FOR AFFIRMATIVE ACTION IS VERY CONCERNED ABOUT THE LACK OF BILINGUAL
SERVICES THAT NON-ERGLISH SPEAKING CHINESE RESIDENTS ARE ENTITLED TO. OF
PARTICULAR CONCERN TO CAA IS THE ABSENCE OF BILINGUAL EMERGENCY SERVICES;
i.e., TELEPHONE OPERATORS, NURSES, POLICE OFFICERS, FIRE FIGHTERS, PARAMEDICS.
EVEN THOUGH LON~ENGLISH SPEAKING PEOPLE PAY TAXES FOR THESE CITY SERVICES,

IN AN EMERGENCY SITUATION LACK OF BILINGU'L PERSONNEL AND ACCESS :AVE CAUSED
INTOLERABLE DELAYS,

THE FOLLOWING CAA STATISTICS COMPILED FROM UPDATED GOVERNMENT DATA SUPPORTS
OUR CONTENTION THAT A LARGE AND SIGNIFICANT PERCENTAGE OF SAN FRANCISCO'S
NON-ENGLI&H SPEAKING CHINESE RESIDENTS DO NOT HAVE EQUAL ACCESS TO CITY
EMERGENCY SERVICES. THESE FIGURES AT BEST ARE CONSERVATIVE DUE TO THE LACK
OF BILINGUAL CAPABILITY OF VARIOQUS LOCAL, STATE, AND FEDERAI STATISTICAL
GATHERING AGEKRCIES.

1970 CENSUS, SF CHINESE POPULATION (52%) 58,696
1970-1977 BIRTHS, CITY PUBLIC HEALTH DEPT. 6,409
11970-1977 DEATHS, CITY PUBLIC HEALTH DEPT. - | 3,354
1971-1677 IMMIGRATION; CHINA, HONG KONG, TAIWAN 10,597

TOTAL CHINESE~-SAN FRANCISCO 75,702 (11.5%)

FOREIGN BORN NON-ENGLISH SPEAXKING CHINESE

(52% of 1970 Cersus for S.F.) 30,522
1971-1977 IMMIGRATION 10,597
TOTAL NON-DOMINANT ENGLISH SPEAKING CHINESE 41,019 (6.2%)

“THIS TOTAL, 41,019 IS 6.2% OF SAN FRANCISCO'S POPULATION OF 653,900
(State Department of Finance, Dec. 1977)
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TOTAL 667,700
¥hite 450,000
Nonwhite 217,700

Black 99,000

Chinese 63,200

Filivin 29,100

Japanese 10,800

American Indian 3,200

Otner MNonwhite 12,400

PERCENT DI

et £ e

AL 100.0
White 67.4
Honwhite 22.6

Black = 14,8
Chinese 8.5
Filipino Loty
Japanese 1.6
Anmerican Indian &.5
Other Nonwhite 1.9

.

San Francisco is unique in its
Zthnic group estimates
ed durirg the decade 1960 to 1970 with a decrease, 61,1386 or 12.0% in the
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1970
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95,078 7 385
58,696 36,445
2k, 654 12,327
11,705 9,464
2,900 1,088
19,515 2,226
Q;RI ITTON
200.0 1€0.90
71.4 81.6
28.6 18.4
13.4 10.1
8.2 4.9
3.5 1.7
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O.h 0.1
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Number o

| Language:

Cantonese Sppake"s

146

Chninese-American Studoents in the San Francisco
Unified School Digtrict

}

Language:

Other Chinese Speakers

Grade  |Eiementary sch. [ Middle School | High School

Tevel K-5 6-8 9-12

NES 295 110 238

LES 1139 T390 671

Bil, 480 L8y 834

. i

Dom.Eng. 1060 8L6 1733

Sub.Totlal: 2974 1833 3479 ]
BN SIS N TSI AT T RS DS SRR ST
Language: flandarin Speakers

| mES 38 20 3h

- —

LES 71 49 86 ]

Bil 37 27 62

Dom.Eng. 38 33 r2

Sub, TO‘JH 184 129 23T
T e L L L U S A SN L I }'u?(»- R A L = e O

NES

26

15

12

LES

97

36

49

- Bil.

L2

27

I8

Dom.Eng.

56

146

sub.Tota
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i
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Total:

3&02

2096

3908

Total of Chinese-American Students:

oLg

6

*
Information from the Bilingual Language Surv
Bilingual Department,

January

10, 1979.

San Franci

s5C

vey Print out,
o Unified School District,
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