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ABSTRACT

This study aiwed to investivate teachers  ophiions in terms of fuaman rights educa-

2, frawi {HEREL The sty was conducted in forr schools including Feo faith schools
3 and twe secular schoals in England and in Malaysia, Semi-structured irterpieios
4, of eight tenchers, four from Engleond aod four from Malaysi, were nsed s 0 goali-
A, tative Instranient to collect data far this study to krow the weeds of studenis in
B terms of HRE The data of inberviows were fully trinseribed and sorutinized and,
7 for each question, the resporses were calesarized. A further coding process Hien took
a. plice fo fdeniify categorics thoi contd e wonped fogeiler This sindy provided the
9, mast provnsing fidings te develop HRE qmang students. The findings revenled thit
1 i Ergland, students study T vights in relation to moral responsibilivy, socinl
11, ineeloement and pelitical leracy; in Malaysia stedents start their topics by knozw-
12, g themseloes, friends and family, school and commmnify, The reaults also revealed
13
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that dn England, a belief iv God snderpinned HRE i Hee faith scheal but wot the 1.
secedas, whereas in Malaysin such a befief underpinned the cirdcadum regasdiess of - 2,
tiee of school, 3
4.
3.
INTRODUCTION >
Human rights educalion (HRE) is not only about pelitical literacy bul also é
economic and secial issues, HRE in schools enables students 1o develop the g
skills and attributes for active citizenship to learn, to share, and to tolerale .
individuals who are different from thermselves. Students may be equipped to 1.
transfer the knowledge and understanding gained in their school commu- 4

nity b the wider world, The study of human rights and citizenship can help 13
b cevelop empathy and understanding with people from different cultures

and societies, The Uniled Nations Educational, Scientific and Cultural -
Crganization {UNESCO) (2009) indicates that HRE can contribute to the 16.
development of individuals who possess the skills-to inleract in a society -
by ‘providing students with the abilities 10 accompany and produce societal 15,
changes'as & way o empower people, improve Eheir quality of life to’partici- 10

pate in decision making processes leading to sodal cultural and economic 20,
policies’. Hicks and Holden (1995, 2007)-have asserted that students may 2,
learn about issues including poveity and the environment and may be 23
encouraged b participate in school activities and to positively engage with 4
their communitics both local and internationally. As Roess (2007, 2) states with

reference to the HEE that«it jsthe relationship between the individual and ;)
society, between the self and others regarding curriculum which may reflect 5
by helping the individuals to understand both their own identity and the 44
nalure of society and the ways to manage the complex relationship af rights 8
and responsibilities that exist bebween the two, Educalion (s seen as a way to 20
teach young people about the fundamental principles of human rights and 0.
the introduction of citizenship as a subject in primary and secondary schools 5
provides a platform to teach hueman rights o young citizens. Alderson argues 5

o

that the UN Convention on the Rights of the Child (UNCRC) is “arn ideal 23,

basis for citizenship education’ and argues that ‘rights are contral to concepts 14
of citizenship and democracy in clarilying the standards which the citizens 5
agres to share’ (Kiwan 2005: 370, 16
ar
HRE: INTERMATIONAL APPROACHES !

u
Since the end of the Second World War, the development of FIRE has taken 3%,
place in Asia, Furope, America and Africa, In Japan afler the Second World 40

YWar and in Tatwan i 1997 new curricula were introduced in civie and 41,

mwral education to teach about democracy and 1o eneourage active citizen- 42
ship. Similarly, the 1980s saw proposals in many countries in Europe, North 43,
Armerica and Latin America to introduce FIRE (Osler and Starkey 2006), By the 44,
lale 19905 these proposals had become a reality in the United Kingdom with 45,
the intreduction of the citizenship curiculum, which included HRE, 4.

In Hong Kong and China, with the'One nation two systems’ (Law 2004), 47,
citizenship education was introduced to focus on democratic citizenship 48
after Hong Kong was handed over to be administered by China in 1997 In 449
Forea, HRE was introduced in 2000 (Lee 20000 and in Singapore in 2001 0.
iBoon Yee Sim and Print 20031, Citizenship education was later extended 5k
ter include teachers, palicv-makers and education afficials to strengthen the 52,
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