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A confessional account of the community entry
phases of a critical ethnography: doing
emancipatory ICT4D work in a deep rural
community in South Africa

Kirstin E.M. Krauss
Rhodes University, Grahamstown, South Africa
k.krauss@ru.ac.za

In this paper | reflect on the community entry psa®f doing critical
ethnography in a traditional Zulu community in a&peural part of South
Africa. | present my reflections in the form of anfessional account on
community entry and on how an ICT4D project wasodticed in the
community. The primary research question that glitl¢ engagement in
the project isin what ways should | achieve self-emancipatiorgrater to
ensure the on-going emancipation and empowermentefpeople |
engage witR | thus argue that the emancipation of the rebearis a
precursor for the emancipation of the researché@. Japer is practice-
orientated in that it demonstrates how communityyewas established in
a particular situation, how community entry enceusitinformed follow-
up work, and how cultural interpreters empoweredtmeo community
entry successfully. Through confessional writing réflect on the
beginnings of criticality in fieldwork practices érhow | recognised,
exposed, and articulated my own inabilities, soemtrapment, and need
for emancipation in ICT4D work. The paper concluddth guidelines for
ethical community entry conduct in situations sanilto what |
encountered and for doing critical research at ghess-roots level of
practice.

Keywords: Community Entry, Critical Ethnography, Self-emgration

I ntroduction

The purpose of this paper is to reflect on howiaait reflexivity and worldview
collisions manifested during the community entryagpés of an Information
Communication Technology for Development (ICT4Dpjpct in a traditional Zulu
community in a deep rural part of South Africa.ldcareflect on how | pursued self-
emancipationn the process and as a result of the process of comyrentry. | present
a confessional account of critical ethnography, hHedemonstrate the beginnings of
criticality in fieldwork practices and how | recdgad, exposed, and articulated my own
inabilities, social entrapment, and need for emaat@n. | use confessional writing to
show how critical reflexivity manifested in the wtion and how I, as a primary
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research subject, evolved as critical researcheshow how community entry was
established in a particular situation, how commuarttry encounters informed follow-
up work, and how cultural interpreters and develeptragents empowered me to do
community entry successfully and ethically.

The paper is structured as follows: In the nextised present the research context and
problem situation, and the research question thigleg the study. | then discuss critical
ethnography and critical hermeneutics as it pestadim my work. The value of
confessional writing for presenting reflections ontical ethnographic work is then
explained. The paper's primary contribution is thpresented in the form of a
confessional account on community entry. The pagercludes where | revisit the
research question and reflect on guidelines formamty entry and critical research
practice.

Theresearch context and problem situation

The greater research project (and also my PhD wofkjyvhich this paper forms part,
evolved from my ethnographic immersion in the Hapjayley Project (pseudonyms are
used for people and places throughout this paperpartnership with several key
community members and development agents (or agémtsvelopment), | have since
2008 been involved in the many aspects of commuarityagement and ICT training
that have evolved since the inception of the ptojes ICT4D practitioner, my role was
(until December 2011) that of the primary drivedasutsider champion of the Happy
Valley Project. This involvement includes being tpaf how the project started and
gained momentum, how relationships with teacherd gy community members
developed and matured, how key community members empowered through ICT
and train-the-trainer initiatives, how the ICT trag slowly progressed towards
becoming sustainable and community owned, how progtakeholders (myself
included) were empowered and delivered from falsasciousness and cultural
entrapment (Thomas, 1993), how | was inspired tnouelationships with the
community and lessons learned from living amonigstgeople for periods of time, and
how | learned to approach ICT4D research and meetihically.

From an ICT4D project management point of viewydgided over activities such as
preparing project proposals, acquiring internatiofuending, implementing ICT4D,
feedback on ICT policy, and after-implementationvie and support of gatekeepers
and development agents (seference to be added after acceptgnddy role in the
project evolved from being a doer of ICT work anairting initially, to someone who
was later consulted for guidance, quality contaoll certification.

Ethnographic relationships in the project were &saa on those informants who played
a caregiving, agency, visionary, or entrepreneurtale in the community.
Ethnographically my role evolved from initial commty entry, to becoming-a-
member, and to being recognised as a member omanoaity of development agents
and caregivers in Happy Valley. Throughout thiscess, | became deeply involved in
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the social phenomena (the project) that | investdai.e. | became the data, lived the
data (Whyte, 1996), and was collaboratively partlata collection, interpretation, and
analysis. Table 1 lists some of the key fieldwovkrgs during the first twelve months
and community entry phases of the project.

Date Event Purpose and lessons |ear nt
18 Aug The ICT4D project starts | Expression of needs and background to the
2008 with a letter from Martha, | Happy Valley community
our primary gatekeeper
27 Aug Martha visits the Presentation and background on the Happy
2008 Department of Informatics | Valley community, existing community
development initiatives, possible ICT4D
opportunities
10 Feb Setting up an appointment| First summary of my initial understandings
2009 with a gatekeeper at the | and ICT4D ideas for the Happy Valley
Department of Health project
19-22 Feb | Four-day fieldtrip and fact-| First steps in topic discovery and
2009 finding visit enculturation, building first relationships,
implementing first lessons learnt on
community entry
6 Mar Presentation to a gatekeepelearning about community engagement
2009 from the Department of protocol
Health
Mar 2009 | Conversations with culturglReading and learning about community
interpreters entry and community engagement
13 Mar First conference abstract opinitial understandings and theoretical
2009 the project reflections on community entry, first
conflicts and collisions articulated
14 Apr UNESCO project proposal| Summarising initial undsmgings of
2009 needs and realities in a project proposal,
project planning based on expressions and
understandings of needs and UNESCO’S
ICT Competency Standards for Teachers
policy framework, implementation of
lessons learnt (seeference to be added
after acceptance
Early Mrs Dlamini invites us to | First signs of successful community entry,
April 2009 | do computer training for the trust, and acceptance
school teachers during the
June/July holiday
30 Apr Grade 11 Campus trip Grade 11’s visit the Univgrsgssons on
2009 hospitality and reciprocity, testing initial

ideas with cultural interpreters
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16 May Conversations with Learning about UNESCQO'’s development
2009 UNESCO project funder | agenda, discourse with a project funder,
starting to align the Happy Valley project
planning with UNESCO policy, conflicts
and critical perspectives on policy
documents (see=ference to be added afte
acceptance

=

2 Jun 2009 First paper on the project Prelimitiéeyature review, initial
reflections on community entry, ethical
research practice, conflicts and collisions

20 Jun Initial UNESCO work plan | Final planning of community engagement
2009 completed activities and ICT training project in
June/July 2009, implementation of lessons
learnt, ICT4D project planning according [to
lessons learnt (seeference to be added
after acceptance

27 Jun UNESCO project starts First steps in active paént-observation

2009 a two-week ICT training project kicks off
(seereference to be added after
acceptance

Table 1. Key fieldwork events during the community entry and topic discovery phases of
the project

During early ethnographic immersion, three key prob issues emerged from
fieldwork. Firstly, | realised my and some of myjact partners’ inability with regard
to intercultural matters and understanding eackrttiworldviews, specifically against
the background of trying to understand, interpaet] evaluate ICT4D work. Secondly,
| realised my inability to do community entry appriately and ethically, especially
because of my lack of understanding of the cultwahtext, underlying values,
emancipatory concepts and interests, and the appeesircumstances that the people
of Happy Valley find themselves in (I elaboratetbis in the sections that follow and in
other of my papers). The third issue, which emanfxten the two prior problem areas,
relates to an inability to interpret and explaia tollisions (conflict) that emerged from
introducing, aligning, or implementing ICT4D. Theres, in addition to studying the
interaction dynamics in the social phenomena aant focial meanings, | also sought to
understand, describe, and participate in emanoipatnd fieldwork collisions as they
emerged from my involvement in the social phenomenianarily because they were
the key data moments of critical ethnographic wfrkomas, 1993; Myers, 1997).
Throughout the project, | sought to understand grecessof deciphering meaning,
both in terms of understanding and articulating mecr@atory concepts as well as
understanding the worldview of research participaand that which underpin their
worldview, such as value systems and local emataparactices.
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A central issue that emerged within me is how myndalse consciousness (e.g.
misunderstandings, conflicting assumptions, andesiatl motives, views, and
approaches with regard to ICT4D work) affected ag#ions about power, position,
and roles in development discourses. | was ablattidoute much of this to value
conflicts, and conflicts in how people in the commty and | perceived, valued, and
evaluated ICT4D work differently. Through ethnodrep methods and critical
reflexivity | became aware of how these inabilitiesllisions, and false consciousnesses
emerged and were seen to be the result of cukutahpment and ethnocentrism that |
suffered from initially. Berger & Luckmann (196f) Thomas (1993) describe cultural
entrapment or social entrapment as the variety @fhranisms, emanating from one’s
own worldview, that are applied to assure “socia@rnmony and conformity to
interactional norms, organizational rules, instinal patterns, and ideological
concepts” (p. 3) and which may affect assumptiotmutt development and
development discourses. Cultural entrapment mapdo®mpanied by ethnocentrism
which refers to the tendency of most people tokttuhtheir own culture as the best or
most sensible (Harvey & Myers, 2002). In this studyrgue that false consciousness
regarding ICT4D research and practice is potegtialoted in a conscious or
subconscious cultural entrapment on the part ofpleemn both sides of the
“development divide”. False consciousness may altity lead to ICT4D failures and
the on-going imposing of oppression sustaining e@s|weliefs, and ideologies onto the
development situation. In my case, it was a probileat my project partners and | had
to collaboratively expose and negotiate, in oraerensure ethical and emancipatory
ICT4D.

A key argument that guided my work in the Happyl®abroject, therefore, is that the
emancipation of the researcher is a precursorhfereimancipation of the researched.
The question that | asked myself throughout thereerdgthnography was (also see
Krauss & Turpin (2013) and Krauss (2012: what ways should | achieve self-
emancipation, in order to ensure the on-going enpaton and empowerment of the
people | engage withAlthough emancipation and social transformatiorcuoed

amongst the local people as a result of the projbeetfocus of this paper is on the first
part of the question, namely the need for the datsiesearcher to be self-emancipated.

In the following section | discuss my methodologj@pproach.

Critical ethnography and critical her meneutics

Critical ethnography implies “an ‘appropriation’ darreconstruction’ of conventional
ethnography so as to transform it into a projectceoned with bringing about human
emancipation” (Hammersley, 1992: 96). Advocatescifical ethnography criticise
conventional ethnography both for “adopting an prapriate theoretical perspective
that neglects oppression and its causes” and fob@ing closely related to practices
designed to bring about emancipation (Hammers|@92196).

“Critical ethnography is a type of reflection th@tamines culture, knowledge,
and action. It expands our horizons for choice andens our experiential
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capacity to see, hear, and feel. It deepens anpetaethical commitments by
forcing us to develop and act upon value commitsienthe context of political
agendas” (Thomas, 1993: 2-3).

“Critical ethnography sees ethnographic researclaragmergent process, in
which there is a dialogue between the ethnogragpimer the people in the
research setting.” (Myers, 2009: 96).

Essentially critical ethnography is ethnography erpthned by a critical hermeneutic
philosophy (Myers, 1997) and performed by the aaitisocial theorist. Because of
cultural entrapment, there is a good chance thatethnographer may be unable to
identify or “see” reality as the local people séeand therefore may be unable to
decipher meaning or interpret and describe sodiahpmena (Thomas, 1993). Critical
ethnographers attempt to address this issue — lieaceed for the researcher also to be
emancipated. They “tend to open to scrutiny othegwiidden agendas, power centres,
and assumptions that inhibit, repress, and constr@ihomas, 1993: 3). Critical
ethnography aims to address the emancipation gblpebrough enlightenment and
other means (such as seeing their true interestsitmation), so that they are able to
recognise and pursue their emancipatory interé¢gsnMmersley, 1992; Gordon et al,
2001). The construction of social life is seen asstructed in contexts of power and
oppression (Myers, 2009). Critical ethnography does only attempt to describe
people’s perspectives and behaviour, but also ptagxthem (Hammersley, 1992) and
respond to them.

The focus of critical ethnography is on absurdjt@mtradictions, oppositions, tensions,
discrepancies, and conflicts in the social situa{ithomas, 1993; Myers, 1997).

“For critical ethnographers the limits of relevalatta may seem to close in much
tighter and sooner, because we are looking at gofuc which conventional
native accounts may not always be sufficient wheswers are pre-patterned
rhetoric that reflect learned accounts rather thanal reasons” (Thomas, 1993:
38).

Devising ways to gain access to deeper meaningcanflicting and contradicting
accounts may present challenges to the ethnograpbesativity, flexibility, and
innovation (Thomas, 1993; Alvesson & Skoéldberg, @00rhe collisions, conflicts,
contradictions, etc. that | sought to understanpaasof my ethnographic data, emerged
to be the result of worldview collisions and masiésl as value conflicts.

| used critical hermeneutics in the process of rpregation. Critical hermeneutic
philosophers recognise that the act of interpratais never closed, because there is
always an alternate interpretation (Harvey & Mye2802; Taylor, 1976 in Myers,
2009).

“Critical hermeneutics recognizes that all humatenpretations are shaped by
political, economic, and social contexts; this odiuces a bias that critical
hermeneutics tries to overcome by reflection arstalirse.” (Myers & Klein,
2011: 23).
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A critical theorist questions the underlying asstions embedded in meaning and
therefore also critiques the process and resulb@finterpretive act, i.e. the process of
interpretation is self-critically reflected uponi¢Beur, 1974 in Myers, 2009). “Critical
hermeneutics is ... aware of the double hermeneuticaacknowledges the reflective
critique of the interpretation applied by the reshar’ (Myers, 2009: 191). The post-
modern hermeneutic, for example, views all altexmaeanings as equal. The critical
hermeneutic disagrees in that it is possible tg¢utetween alternate explanations,
although it may not be correct and may change trner (Myers, 2009). It is here that
value judgements play an important role (Myers &iKJ 2011). Critical hermeneutics
requires that the researcher becomes aware of vars lostoricity and prejudices
(Harvey & Myers, 2002). Critical hermeneutics alsasknowledge the possible
constraints in which human communication may taleeg and therefore attempts to
mediate the interpretation and the context in witichhmunication takes place (Myers,
2009; Myers & Klein, 2011).

About confession writing

A confessional account of ethnography is “an atteto@xplicitly demystify fieldwork

or participant-observation by showing how the teéghe is practiced in the field.” (Van
Maanen, 1988: 73). Confessional writing highligtite ethnographer’s experience of
doing fieldwork by giving a self-revealing and sedflexive account of the research
process (Whyte, 1996; Van Maanen, 1988; Schult@@d2Myers, 2009). It “presents
the ethnographer’s role as a research instrumehégposes the ethnographer rendering
his/her actions, failings, motivations, and assuomst open to public scrutiny and
critique” (Schultze, 2000: 8). The strength of as#ional writing is that the narrator is
able to leverage both the ethnographer’'s and thgers’ experiences (Schultze, 2000)
also with regard to criticality and emancipation.

Part of the confessional account is that the rebearacknowledges and reflects on his
or her sometimes embarrassing ignorance and msstakethnographic practice and
how his/her view of reality has changed to where #thnographer sees things
differently at the conclusion of the research —adtmlike a character-building event
(Van Maanen, 1988; Whyte, 1996). An important asmdca confessional account,
however, is that towards the conclusion, the redeasrand the social phenomena
should “find” each other despite the initial mistak blunders, and misunderstandings
(Van Maanen, 1988).

A confessional account of ethnography presentsmatie to bring the self-critical
process to the fore of research, as well as teaefn one’s own relation to the
knowing object (Bourdieu, 1990). A confessionalmot of presenting the research
process is emancipatory for three reasons. Firgiljine with the epistemology of
critical social theory, confessional writing can lbised to demonstrate the self-
reflexivity and self-critique of the researcherhaesor she changes and is challenged in
the process of doing fieldwork (Van Maanen, 1988)d discovers and pursues the
emancipatory interests of both the research ppaints and researcher (Whyte, 1996;
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Schultze, 2000). The reader then also learns aheutesearcher’s shifting points of
view as the story unfolds (Van Maanen, 1988).

Secondly, the researcher puts himself on par viiéhresearch participants who may
feel exposed or criticised by ethnographic work ¢éh 1996; Schultze, 2000). This
deals with the need for addressing the issue ofepowlations in fieldwork and
discourse, which is necessary according the mandftie critical theorist (Van
Maanen, 1988; Ngwenyama & Lee, 199%¢ez-Kecmanow, 2001; Myers & Klein,
2011).

Thirdly, confessional writing attempts “to draw deas into the text so that the
assumptions and practices of the ‘foreign cultsegve as a mirror in which the reader's
own assumptions and practices are reflected” (SoluR000: 4). Confessional writing
therefore potentially also has an emancipatorycetia the readers.

A critical confessional account of community entry

In the sections that follow | present a confesdi@@ount of how community entry
evolved in the Happy Valley project and on my disny of the need for self-
emancipation whiledoing critical ethnography. In the confessional account
demonstrate the beginnings of criticality in fielolk practices and how | recognised,
exposed, and articulated my own inabilities, socgmtrapment, and need for
emancipation in ICT4D work. | also demonstrate sguiglelines for community entry,
my critical orientation to knowledge, and | reflext the role of cultural interpreters in
establishing community entry. | use confessionaitingg to show how critical
reflexivity manifested and how |, as ethnographed grimary research subject,
embarked on the journey of social transformation.

| start the confessional account by reflecting onow am and possibly how my

historicity and prejudices informed the researdiagion. | then reflect on how the

ICT4D project started and the lessons that | lefmamh my initial cultural and research

mistakes and from exposing my own ethnocentrismthi@ process. | thereafter

demonstrate how | continued with community entmypllementing lessons learnt from

my first ethnographic encounters. | conclude thefessional account with an

“analogy” of how community entry and ICT4D shouldtrbe done. Throughout the

confessional, | try to expose my initial failingsabilities, and cultural entrapment, thus
highlighting the need for the researcher and prangr to also be emancipated before
being able to adequately do emancipatory ICT4D work

Who | am

A key principle of doing critical ethnographic work the need to reflect one’s own
historicity and prejudice (Myers, 1997; Klein & Mye 1999; Alvesson & Skoéldberg,
2000; Harvey & Myers, 2002; Myers, 2009; Myers &eld, 2011) and how it could
possibly affect the project situation and whatnsantered in the field. | believe that
even topic discovery and my choice of researchdigma were affected by who | am
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and where | come from (Walsham, 2005, 2006). | tiffescted how themes developed
and how they were interpreted (Bourdieu, 1977, 1990yte, 1996; Walsham, 2002).

| come from a relatively average middleclass homa suburb of Cape Town. The fact
that | grew up half Dutch and half Afrikaner expdsee to different cultures in a single
home. This was sometimes frustratingly differeminirthe mono-cultural friends and
neighbours in our community. In many ways, howetadopted an Afrikaner culture. |
completed high-school in 1991. My schooling, theref included all the associated
privileges and opportunities of white people in Apaid South Africa. | was also
exposed to the cultural entrapment that Aparthéeted us and the ideologies enforced
onto us by the Apartheid government, for exampie belief that Apartheid was
practical and safe. | observed many white peoptlase days indoctrinated to the point
where they deliberately isolated themselves in camties of illusion regarding
Africans and African cultures.

As children we were not allowed to mix and learonireach other. The issue of class
distinction was quite prominent therefore. Althougjlremains quite embarrassing to
admit, | noted that many Afrikaner people generpltyceived Africans as lower class,
underdeveloped, ignorant, or uneducated. In ApartBeuth Africa, class segregation
was enforced along racial lines. Bourdieu describissas symbolic violence where the
dominating group perceives the dominated grougdastiyle from a reductive and
destructive point of view (Bourdieu, 1998). As suk, the dominating group simply
avoids learning from or about the dominated groBpurdieu (1998) confirms my
observations to a certain extent as he explairtsbii@ause people function in different
social spaces (employers vs. workers, educatednskilled, Afrikaans vs. Xhosa, and
so forth), they also have little chance of phydjcaieeting each other. Also, when they
accidentally meet each other, they will not gettogether, will not really understand
each other, and will not appeal to each other. Ewem, 20 years into liberation, | still
see similar collisions between cultures. Today, éwew, it is not so much only a racial
distinction, but rather a migration to a classidigton and collisions between lifestyles
and worldviews.

My undergraduate studies were in Information Tetbgyg after which | completed an
Honours degree in Higher Education. While doing khgnours degree | was also
offered a junior lecturing position at a university Cape Town. My Masters studies,
which | started in 2003, involved a highly interfive study on the tacit nuances of
visual communication, visual aesthetics, and wetgie using theories from cognitive
psychology. It was especially during the many mwws that | did with web and visual
designers that | had to develop strategies forisge&ut subconscious and deeper
meaning from what they gave me, even to the pohres | was able infer from them
principles that they were not consciously awarerodble to articulateréference to be
added after acceptangerhis exposure in the field of Human-Computeetattion and
my background in Higher Education, | believe waseparation for my PhD work in a
culturally different community.
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| experienced a number of difficulties during tlmeronunity entry phases of participant-
observation. Initially two key issues stood outmedy, the difficulties associated with

intercultural communication and some ideologicammants associated with the
Apartheid legacy. Because of Apartheid, | was atlifisomewhat oversensitive to race-
related differences, mainly because | didn’t knaswhhe Zulu people felt about the
issue. However, my apprehension very quickly dissiblas | made friends with local

people and learnt about the richness of divergitynore challenging issue was that of
learning new cultural mannerisms (and unlearnifteis). During the early stages of
enculturation, which is a specific phase in pgoaat-observation during which one has
to come to terms with a new cultural situation (s et al, 2007; Myers, 2009), some
of the cultural informants told me that becausengfAfrikaner way of communicating,

I unintentionally offended some of the more tramhal locals (I reflected on this issue
in reference to be added after acceptgndtecaused me to reflect very carefully on my
own behaviour and assumptions. At times | even apeed a sense of insecurity in
this regard.

As | progressed from enculturation to being-a-membexperienced what Van Maanen
(1988) contended; that is, “... a description of wxdtcan never be settled once and for
all” (p. 45). |, therefore, found myself studying‘moving target”. As | learned about
the Happy Valley community, their caregiving natarel the associated emancipatory
practices, | adopted many of their values and fpias in my own life. As | matured in
the research situation, | experienced a graduapestrom the cultural entrapment that
my own background and culture afforded me. | becanwepted into a community of
caregivers in Happy Valley, because although | didferent, the locals seemed to
discern my motives and attitude. In addition, beangparried man, with children and in
my late 30s offered me a type of social status cstel with responsibility and
leadership that was easy for traditional Zulusdlate to. My historicity, age, social
status as married man, and position of outsidemgi@n in the project affected the type
and depth of data that could be collected and titerpretations | could make.
Moreover, being who | am allowed me to build reaghips with more influential
community members in leadership roles, which a geuwror single person probably
would not have been able to do. It affected thes tgp trust and rapport that | could
establish with people and the types of stories lgeimid me.

| believe life has taught me the social skills regbfbr gaining access and maintaining
access to the people of Happy Valley. As Walsha@®§2 noted, it is not something
that someone could teach me, but life necessita@do confront my position in this
respect, “through self-reflection and with inpwrfr others” (Walsham, 2006: 322).

How the Happy Valley project started

My engagement with the people from Happy Valley eaas a rather unexpected
opportunity in 2008. In July of that year | movedRretoria to take on a new lecturing
position at the Department of Informatics. Therkedrnt about their strong ICT4D
research stream. In support of the initiative, ggasted that we consider getting
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involved with the Happy Valley community, basicatiyly because | knew about them
and of someone who could possibly be a gatekeep#retcommunity. My knowledge
of the community and its people, however, was basedtories of suffering and the
HIV pandemic, told by my Afrikaner friends workirag the Care Centre for Orphans
and Vulnerable Children (CCOVC). | had also met soof the orphans who were
directly infected and affected by HIV. This initiaérspective on the community created
in me a level of distant sympathy, which subsedyeaffected the assumptions | had
about myself, my position of power and knowledgeha project, and how | initially
thought | could contribute.

| visited Happy Valley a few times prior to 200&itht was only to see my friends and
nothing more. During one of those visits in 2006hdd a somewhat disturbing
encounter with two of the local Zulu boys who wahte throw stones at us. | reflected
on this encounter irréference to be added after acceptgndieis the type of story that
| can never forget because of the impressions dtenten me.

Research-wise, things started to change for me whsmggested that Martha, the
project manager from CCOVC and someone who alsarbe@ur primary gatekeeper
during the community entry phases in the projdubudd visit our department to give us
some background on the Happy Valley community. Tdea was to strengthen our
department’s ICT4D interests and in some way beciowaved at Happy Valley. So,
on the 2% of August 2008, Martha visited our department doadpresentation on the
Happy Valley community and their needs. Althouglaguely considered PhD research
in Happy Valley at that stage, | mostly only viewigdas part of our university’'s
community engagement mandate. Coordinating the Yayalley ICT4D project,
however, fell into my hands.

Similarly to Whyte (1996), the project thereforeafite to me” on unscientific grounds
and | pursued it even before | knew that it woudddime my PhD research. There were
strong elements of chance, luck, and serendipitalgham, 2006). As a result, the
Happy Valley project remained the primary reasanniiy engagement with the people
of Happy Valley. My PhD research almost latchedoawt the project, rather than the
other way around, where ethnographers typicallyehawesearch agenda and where
some initiative evolves from the research (LeCongpfchensul, 1999).

Martha’'s views on the Happy Valley community weraséd on her experience as
member of the community for more than 20 years.thMars well-accepted and loved
by the locals, whose language and habits she has t® know. Martha grew up in a
Western environment and being well-educated andrgpfmrom a teaching background,
she was able to articulate and explain the cultowances both as insider and outsider.
During our first visit and during community entrgesmade great effort to inform us
about the not-so-evident cultural differences, aedsitised us to some of the basic
practices of respect.

Martha has also been involved in several successmimunity upliftment projects,
including Happy Valley School and CCOVC. She, thme also has an intricate
knowledge of the concerns and needs of the comgmuh& socio-economic impacts of
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the HIV pandemic, and the realities of hopelessn8s& could confidently talk on
topics such as community entry, community engagénika local value system, and
sustainability as well as the difficulties of intattural engagement. She is fluent in
isiZulu, isiXhosa, Afrikaans, and English and besmashe is embedded in both cultures,
she was especially good at articulating and explgircultural contrasts in ways
understandable to me. People like Martha helpedtenenderstand the unofficial
account of the social situation.

Initial mistakes with a gatekeeper

Shortly before our first visit to Happy Valley ineBruary 2009, and shortly after we
learnt about the effects of HIV and health issu#ispught it wise to proactively involve
or at least acknowledge the Department of HealtbH)Das a partner in the project. |
was honestly trying to establish some collaboratuith the DoH from a strategic point
of view. Little did | know that | was going to stémo an intensive fieldwork lesson on
gatekeepers, interviewing gatekeepers, and comynumgagement protocol. What
complicated things for me in this story was thatewese it was very early in the
research, | didn’t have a proper understandinghef community yet (i.e. no proper
needs analysis was done), | was still in the poésliscovering a topic, and 1 still had
certain unchallenged assumptions and beliefs atmguposition and knowledge in the
project and how | could contribute.

So to involve the DoH, | followed up on some praamtacts of mine at DoH. | knew
Mrs Ndlovu, a human resources manager at the Do#i Kebashnee Naidoo, who was
involved in the training of nurses. | thought itlie a good idea to approach them again
to establish their interest and buy-in into outiative. So | phoned Kebashnee, because
I knew she has good access to Mrs Ndlovu, her hoslsasked her for a meeting
appointment. | prepared a brief summary of theimiehry project intentions and
emailed it to them (this was before we visited Hapfalley for the first time on 19
February 2009) (see Table 1). This meant that y diad Martha’s inputs to base my
initial project intentions on and a little bit ofhat | thought to be “common sense”
about ICT4D. | prepared a presentation on my iddash | would eventually presented
to them after our first visit in February, whendged to have a better sense of some of
the key issues at Happy Valley and how we couldhgag

They were willing to entertain me for an hour oe @th of March. However, from the
moment | walked into the meeting, | could sensesistance on their side — especially
from Mrs Ndlovu. | told them about our involvemeait Happy Valley and Njalo (a
hospice at the Happy Valley community working wpidtients suffering from HIV and
tuberculosis (TB) infections) and some of our imt@ms. Throughout the presentation
there was an awkward silent response. | felt thata$ doing something wrong but
couldn’t pin-point it.

When | finished my presentation, Mrs Ndlovu told mkat bothered her about what
she understood we were doing. With the benefitintisight and now having learnt
many lessons since that engagement, | realised Itim&de a number of serious
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mistakes. Two issues stood out. The first is thatpme-presentation context write-up
which | emailed to her on the 10th of February, weesmature and that | had very little
understanding of the political intricacies assadatith health and HIV in South Africa
at that stage. The second is that | approachedNdisvu in total ignorance regarding
her position as gatekeeper and human resourcesgerarfdthough | started to learn
about acknowledging and respecting the positiogatékeepers, | was still unable to
practice it. | haven’t had the opportunity to makestakes and | went into this first
encounter blindly and without the guidance of dwal interpreter.

When | look back (reflected on) at the way | wratg email to her (see below), | can
clearly see a sense of supercilious arrogance atested assumptions in my efforts. |
was presenting myself and the project ideas witipooper acknowledgement of her as
owner and gatekeeper. | was asking her for heribayd support, almost as if she had
to simply give a stamp of approval on our busin@ddthough | was trying to portray a
sense of pro-activeness, commitment, and expeitis@gs making the mistakes that
Willoughby (1928), Lewis (1994), Weyers (2001), Rlaanohlaka & Lotriet (2003),
and Zheng (2009) were warning their readers abhaus pushing my own ideas that |
thought were good based on my own perspectivesewhnsisting on the DoH'’s
participation as if they just had to approve otiors$.

“Our department has engaged in a community devedyrmitiative in Happy

Valley and HVH [Happy Valley Hospital]. We are, amgst other things,

researching an Applied Computer literacy courserforses (at NQF level 5 and
certified by the University) that is geared speeifiy to rural nurses. In

collaboration with Njalo, we will incorporate nursy specific computer skills
such ...

... On 19/2 we will visit Njalo and Happy Valley Hitap[HVH] to iron out
some details and to discuss a way forward. Hopefullepending on the
availability of funding and infrastructure, we wille able to present the first
course this year as a pilot for further work. Ohwsty, we haven't worked out all
the details and we are still in need of funders padners. ...”

Looking back now, it was especially the next pdriny email to Mrs Ndlovu where |
noted my own ignorance and arrogance.

“What | want to propose to you is to become invdlwe developing such a
course so we can incorporate your and especiallyr yoursing fraternity's
perspectives. We need the Dept of Health's suppdtts endeavour. ...

| aim to bring along someone from HVH ... as welsame of my colleagues
involved in this project. If Mrs Naidoo can be dabie we can tap her
perspectives on nursing training[Email to Mrs Ndlovu: 10 February 2009]

| didn’t ask her for advice and didn’t give her thense that | acknowledge her as the
gatekeeper in the initiative, especially with reb&s gaining access to the nurses. As
human resources manager, it is her responsibdityversee training at the DoH. Who
was | to insist on some community project? | wasading on unknown ground
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politically. Also, since | didn’t know the communpibf Happy Valley very well then, |
conflated the mandates of Njalo and Happy Vallegpital (HVH). HVH is a public
hospital under the jurisdiction of the DoH, whilgald was a hospice working in a more
private capacity. | was in fact engaging with Njalather than HVH. The message got
through to Mrs Ndlovu differently. In fact, MartHater told me that Dr Smith, the
chairman of Njalo, had to do some “damage contoelfause | gave the impression that
he was making arrangements on behalf of HVH, whiak not the case.

Mrs Ndlovu, in no uncertain terms, reprimanded rbeua being in no position to
address health issues. “Don’t mention XDR-TB [Exteedrug-resistant tuberculosis]
and HIV as the context”. “Do not mention things yan't know anything about”. | felt
stupid. | realised that although HIV and TB mighavh had an impact on the
community, it is not my place to research or présaats and statistics on issues of
health as | am not an expert. The best | couldsdo ipresent the perceptions of those
that deal with it as a starting point for undergiag the Happy Valley community.
Facts and perceptions are two different pointsegfadture. | will have to focus on the
latter. Martha also later told me that the offioredw of the South African DoH at that
stage (2008/2009) was that HIV does not necessaige AIDS, and that it might have
contributed to Mrs Ndlovu’'s reaction. | will, howey never know what really
happened there and what went through Mrs Ndlovursdm walked out of her office
only to take along the lessons | learnt on reseprotocol, and never to engage with the
DoH again.

| learnt valuable lessons about the principlesahgl interviews with a gatekeeper and
community leader. | learnt how to reflect on my owasition in an interview, to
recognise ownership and leadership, and how toesgqguidance rather than insisting
on buy-in. With Mrs Ndlovu | just barged in withreething | thought to be a good idea.
| did a weak needs analysis. | also think Mrs Ndlgvobably expected some arrogant
attitude or motive from me similar to others (IM&lloughby (1928), Lewis (1994), and
Zheng (2009) explained) who have done or presesitetiar initiatives (in retrospect, |
could can see it in my own email to her) and traeeshe was reluctantly critical of my
motives and approaches.

How did | rectify the interview situation in the dteof the moment? Well, after Mrs
Ndlovu’s reprimand, | responded something like: 1Wehave to ask you for advice

then.” That seemed to make Mrs Ndlovu ease upttgfreexplained some things to me
about the context of IT training, nursing, and soohehe realities at DoH — things |

should’'ve asked her about in the first place. Sxglagned the problem of migrant

workers and polygamy. She also gave me some certaqteople. However, | did not

record much and neither remembered much. For mendsting felt like a dead-end. |
just wanted to leave the meeting to go and ask snenérom Happy Valley how to

interpret what had just happened.

After many months of reflection | discovered thay fmeing proactive, strategic, and
committed in this first contact, is in fact typifidoy how | and many other Westerners
portray their identity and self-respect. In fadbe tdifferent and conflicting value
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systems of the Zulu and Western cultures becansy adurce of collisions that | had to
negotiate and reflect upon throughout my studi@sil&ly to Stefan’s attitude (a story
told later), |1 was trying to convey to Mrs Ndlowho is a Zulu, that we are ready,
organised, willing, and positioned to do a good jmbready to “perform” well, while at
the same time | was subconsciously expressing mgdgntentions” in a Western way
and based on a Western value system. Part of whias Isubconsciously doing, was to
show Mrs Ndlovu that | had self-respect and cowddtrioisted. However, | was being
destructive as Martha explained to me much lates Ndlovu and my growing ability
to be self-reflexive made me stop in my tracks.

Luckily for me, my mistakes were outside of direontact with the community. | had
some very understanding and patient gatekeepétamty Valley who seemed to shrug
off what had happened. | was therefore fortunatmake my mistakes in a context that
didn't affect future efforts. | didn't engage witthe DoH anymore after that and
considered it more sensible to align with gatekeepad agents who already had some
arrangement with DoH. | was determined to fit inthwiexisting initiatives of
development agents, rather than trying to creaievainitiative and in the process make
the mistakes others made before. | felt embarraaedchumiliated because | realised
afterwards that | was doing exactly that which Marhad said one shouldn’t do as
outsider and what Lewis (1994) and Willoughby (1928vised their readers about.
However, it was a learning experience where | cquitttice what | learnt also in the
context of doing an interview with a gatekeeper.

Now, after my exit from the community, | realisdwtvalue of making these mistakes.
Is there any advice to give to prospective reseasclwanting to pursue similar
situations? Yes, go and make your mistakes. | ddorbeve there is a better way to
learn the tacit nuances of engaging with commugétekeepers and leaders. But, do
not overestimate yourself and do not assume thatkymw what you are doing. Be
critically self-reflexive about your own positiomné role in the project. Start by
listening, acknowledging, and asking questions vkiyour position, remain open, ask
for advice and guidance, make sure to know youerwgwee’s position and
acknowledge it, and if possible align with a cudiunterpreter or a development agent
as partner - and, | suggest that you also thinkuatiee disruptive effects of not being
self-reflexive (Howcroft & Trauth, 2005).

My next two letters to another gatekeeper had allyotifferent composure. | was
writing to Mrs Dlamini, the headmistress of Happyaldy School, to make
arrangements for the teacher training project foictv UNESCO offered us a grant —
this was after she had invited us to do compugenitig with her teachers (details from
this part of the project is presentedréferences to be added after acceptantdad
learned from my mistakes and acknowledged Mrs Diaas gatekeeper and according
to her position, establishing myself under her éeakip. Moreover, | made the effort to
visit Happy Valley School in February and | enteréal her Grade 11 learners at our
campus. Already there was a process of recipraaking place. In the email below |
underlined the parts where | noted my own changstitude:
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“Dear Mrs Dlamini

We need your advice and feedback on the teacheirtgacourse.

As | indicated earlier, UNESCO has given us a gtantover the costs of doing
a computer training course at Happy Valley Schéalrt of their requirements
for the funding is that we 1) present a detailedkptan what we intend to do,
2) that we do a press release, 3) that we advismthn their IT training policy
framework and 4) that we give detailed feedbackhenteacher training and
possible future projects. We as academics would 8ke to see if we can
generate some research from the teacher trainintyiacand maybe plan future
training and activities. UNESCO is keen to alsodfdarther IT projects and we
should plan for further funding.

| have attached a draft workplan for your feedbdtks certainly only a draft
and we would like to have your inputs and suggesti®Ve need to know how
we can support Happy Valley School with futureniag and IT projects.

Please look at the proposal. We can discuss ihbyenhd of next week to see how
we can support you with future projects and maybekwogether with Njalo to
support their training needs.

Yours truly " [Email to Mrs Dlamini: 23 June 2009]

Similarly, in an email to Mrs Dlamini on the 12t &une 2009, | also aligned myself
under her position as gatekeeper by explicitly a@kedging her leadership and
expertise. | started the email in the following man

“Dear Mrs Dlamini

Here are my thoughts about the train-the-traindtiative. Please advise if you
would like to add something. We really need yoeagihere because you know
the teachers and community very well:

Our intention with the train-the-trainer initiatives to give teachers and the
school an opportunity to carry-on with training evié UP is not available.

”

| ended the letter as follows:

Please also advise us on our approach...
Best regards 'JEmail to Mrs Dlamini: 12 June 2009]

| did not assume this position in my email only ¢et things done. Through
introspection and knowing my inabilities, | sindgrebelieved in Mrs Dlamini’s
leadership and that | needed guidance in the drdjéad a growing realisation that |
did not know how to do things ethically and cultly&orrectly in Happy Valley. | was
realising my own need for empowerment with regardi@T4D implementation in
Happy Valley. Although | had changed and learned tiengs, | was also still behaving
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quite formally since | had not yet become part lnd community. For me it was
enculturation in practice.

Practicing community entry

Our first fact-finding fieldtrip to Happy Valley @22 February 2009) was an
overwhelming cultural event. We experienced ho$ipitdar beyond what we are
accustomed to in my culture. | was also confromath information overload and as
expected, my own inabilities in intercultural commuation. As a group of four
academics, we spent time with a number of indivgl@nd groups of people in the
community. It was, however, especially our time hwiartha, Dr Smith, and the
teachers from Happy Valley School that helped mmigate my initial understandings
of the research situation.

During our conversations, Martha made considerafitet to explain community entry

and how to introduce a development idea. She maderder of insightful statements
which | wrote down and reflected upon very deeptieraour conversations. The
following is what | recorded in my fieldnotes aftauir conversations (I placed Martha’s
exact words in quotes):

“You cannot do something on their behalf. You cary opropose.” The
community has to take the initiative in a developinpeoject. You only “step in
when you are invited”, otherwise the community wéject what you are
attempting. “The community must experience ownprsHiYou can implement
a R1 million project, but if the community does aotept it [and you], no-one
will touch it.” “People will not trust you on faceralue or what you can
provide.” [Fieldnotes: 19 February 2009].

Regarding social structures Martha explained:

“Everything must be considered right on a socidkmaction level — it is more
important than doing the thing correctly.” “Zulusre courteous. If you ‘take
over’ they will stand back and watch you. They néler snatch something and
run with it. Westerners tend to take hold of soingttand run.” “You must
hand over the baton.” If you make a mistake dutimgse sensitive phases, “they
might never trust you again|Fieldnotes: 19 February 2009].

It seemed that she spoke about these issues fipstbause she realised that we might
need these types of guidelines and principles foatever initiative would come from
our engagement, and secondly, because she prolbaolyto discover the same
guidelines when she did community entry herself enitran 20 years ago. She later
confirmed this by noting that people such as hetssle done community entry before
in Happy Valley and therefore could be useful pengrin our project, because “they are
able to articulate contrasts”.

During this engagement, Martha spent some timexptagn how it was necessary to
allow a development idea, from an outsider like aefllysto become part of a
community’s social fibre. She gave an example Iatireg to the social structure of how
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men from the community interact with each othemgué 1 [from Fieldnotes: 19
February 2009] shows how | visualised Martha’s arption. She suggested that when
one introduces or proposes a development idea, ne@eels to allow the different
groupings of men to “play with” (tinker) and int@lise the idea amongst themselves in
the different groupings. At the same time, thisaiddll then also be discussed up and
down the hierarchy. When they are ready, theyimilite you to move in. An invitation
normally is the first sign of successful communémgtry. It is only then when you
should step in and live up to the suggestions ompmes you made. This process
seemed to emanate from a people-orientated or tyelpabed value system (see
reference to be added after acceptgnddre men in these groupings acknowledge and
allow each other the space and time to grapple,wdthcuss, reflect, and voice
concerns. Time lines and technical correctness doeslictate the process. Something
is only considered complete when there is a cilledense of closure, understanding,
and trust and when everyone have been acknowledgedrespected during the
engagement.

Older men

g

Men in 30°s — 40°s

[

Young men 20°s — 30°s

[}

Young boys

Figure 1: Thesocial structure of men visualized

The following transcript from my conversations wihilani, a teacher from Happy
Valley School and another gatekeeper with whomdaged more, after | became a
member, explains his view on how to allow a develept idea to settle into the minds
and structures of the people:

“Zulu people like to talk a lot about somethingeuyneed many gatherings. We
are not people that understand things the firstetinnecause we want to make
sure and think about it. Gradually you need to feabout something. You need
to explain yourself from the beginning. Some pebtpl® the government come
and they have already been paid, and the peopl ttihiat the project is not
theirs. Our people are not that much ignorant. Heapant to be educated more
than once. They need personal communication, ligdingg pension and
standing in a row. Don’t overpower the people. Yo something without
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informing, then you don’t respect[Interview with Mrs Dlamini and teachers: 6
July 2010]

| had to respect this process and allow for ituibyfmature. It is not something that |
could fast-track or force into maturity.

After Martha made me aware of this, | noticed #osial structure several times. | also
found myself naturally fit into the 30s to 40s gog, relating easily to married men in
that grouping. | had the added advantage that mémei 30s to 40s grouping were quite
influential in the community on a practical levelhich | believe made certain things
relatively easy for me. Throughout the researclome@-explicitly confirmed this social
structure to me until much later when | asked Phi&bout it. He confirmed it and its
importance in any decision making or social acgtilay giving me even more examples
of it.

Since Martha was our primary gatekeeper we tookguetance on where to further
engage with the community. During her presentatiofugust the previous year (2008)
and a number of times after that, she suggeste® thotential areas where we could
become involved as a department, namely Happy y&lhool with Mrs Dlamini as
gatekeeper, Njalo with Dr Smith as gatekeeper, @8®DVC with herself as project
manager and gatekeeper. Her foremost choice argkstugn, however, was to engage
with the school first. The day after our conversasi on community entry, Martha set
up an appointment with Mrs Dlamini the headmistm@sklappy Valley School. | knew
that this was my opportunity to test and practideatvMartha explained to us and
lessons learn from my engagement with Mrs Ndlovu.

At 7:45 am the next morning (20 February 2009) werenvescorted to the school
assembly where we were asked to address the ahiliingas their way to acknowledge
and welcome us. Mrs Dlamini asked us to explaithéchildren what we were doing at
the school. At that stage, | got the idea thatatteally also wanted to know why we
were there, because we had just met and didn’t thaeeto talk yet. Personally, | found
myself not being able to connect to the childremlbtl was mumbling off something
about the mandate of our University — somethinguahteaching, research, and
community engagement and why we were here. | whdéngaover the heads of
children. | believe that Mrs Dlamini and the teashgot some idea what | was trying to
say though, and maybe that was good. | can’t rereembat Solomon and Magrieta,
my colleagues, had to say, but Jacob, our parmmeiaa indigenous man from Zambia,
was the one who was able to connect to the childdentold a story about how his
father, as a boy, lent out his shoes to his feltbagssmates for money, half-hour at a
time. | didn’'t have stories like that, because gf mddleclass upbringing. Martha later
told me that because he is an African with simiteannerism “they [the learners] read
him like a book” [Fieldnotes: 28 August 2009]. Tttgldren understood him quite well
and could identify with what he said. | on the othand, was struggling just to make a
basic conversation with anybody. What made thingsse/was that | was supposed to
be the project leader from the university’s poifiview. | still felt insecure about how
to communicate with the Zulus in their context. dsaglad, however, to have Jacob on
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board. He was a good friend of mine and we theeefad the openness to discuss
cultural mannerisms amongst ourselves. He was qrests! and the perfect cultural
interpreter for us. He was the face of the proggdhat stage.

After the assembly we spent some time with Mrs Diéim her office to discuss their
needs and what we could offer in terms of IT tragnand support. Having Martha’'s
advice we proposed that we could do computer tieteining for the teachers, but that
as headmistress, she had to let us know if and vitveyr are ready and how they
suggest that we do it. Trying to implement what tdar had told us, | was
acknowledging Mrs Dlamini as community leader whiieliberately requesting
guidance on how to go about, thus giving her oppoty to explain her ideas according
her needs and understanding. | wanted her to eqperiownership. Because | was still
learning about my own limitations, | honestly als®eded to submit to her leadership
and guidance. Even in my email to her that | preessemnuch later (see the previous
section) | continued to recognise her as a gatekemapl leader in the project.

We never insisted on doing specific things and grlyposed. We also didn’t discuss
logistics, like timelines, dates, funding, and swth. The how of the project was
something that we were going to discover througtowuation, tinkering, and bricolage
(Ali & Bailur, 2007; Avgerou, 2009) much later. Weoposed and waited. | reminded
myself that based on the ICT4D literature | reade@fs, 2001; Phahlamohlaka &
Lotriet, 2003), the guidance from Martha, and obsgr Jacob’s natural fluency, | am
also in need of empowerment, especially with regéwd intercultural matters,
community entry, and the cultural and practicalWwisd of ICT4D. | was going through
an intense community entry experience. Mrs Dlanuisi listened and took note of what
we suggested. We had little response from her fongtime.

After the meeting Mrs Dlamini asked if we couldivihe children in their classes. We
agreed. Thabi took us from classroom to classroohere in each we spent a few
minutes talking and engaging. | was starting taxeind enjoy the process. Still there
were awkward moments. One of them was at the Gtadgroup. When we got there
the children seemed very excited at the opportulitinteract with us. | believe Mrs
Smith, the teacher, wanted to create opporturiitiethe children to ask questions about
tertiary studies. We introduced ourselves and thenquestions came, probably about
45 minutes of conversation. One question from &ldbially took me off guard. It was
something like: “What if I go to university nextgreand some of the old white lecturers
chase us away or shout at us when we ask a questibat should | do?” | was grateful
for the openness, but had no answer. Firstly, | prabably perceived as an older white
lecturer and secondly: what a frank question! Jdw@ban extremely wise yet practical
response. | honestly can’'t remember what he saidhaw he said it, but | welcomed
his understanding of white people and his practamlice. | was sitting back and
enjoying the scene that played out in front of me.

After our class visits we greeted Mrs Dlamini aritivee went. | never realised it at the
time, but the honest time we spent with the schguldren and the staff was an
important part of establishing a relationship aotlural reciprocity. ICT was our forte,
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but hospitality and relationships became our apgroand cultural exchange rate
(LeCompte & Schensul, 1999; Wolcott, 1995 in Mye&t809). The fact that we were
also willing to facilitate a campus trip for them April that year, added to the
reciprocity that was developing. The teachers wanteto empower their children. As
development agents, it was their passion and cond¥e aligned with their agency
interests and requests, even though it had notbinig with ICTs per se. We supported
them accordingly and acknowledge their motivatiand constraints.

| believe that what we did at Happy Valley Schoalswo implement Martha’s advice

and also to acknowledge the teachers as developegents. The teachers had certain
emancipatory interests and practices as a resuhenf culture and the nature of their

caregiving role in the community. Moreover, hodgiyjawas emerging as a key

emancipatory practice in the Happy Valley commun®ur role as newcomers and

outsiders was to simply align with them to colladterwith them to do their work better.

Also, respecting their requests and needs and gyithem time to accept us and the
ideas we collectively came up with, | believe altmimthem to profile us and establish
whether we could be trusted. The fact that we sphenest and quality time with the

children (i.e. without a task-orientated haste) esgpected what was important to them,
opened doors for further engagement. The procesdtlamfing a development idea to

become part of a community’s social dynamics wdsldimg in front of me.

Early in April 2009 Mrs Dlamini finally phoned me trequest the computer training
that we proposed and also that we facilitate a campp for the Grade 11 children
from her school. For me that was the first sigsuwdcessful community entry. We were
invited. Now we had to step in, align with Mrs Dlei's and Martha’s guidance and
keep the promises we made, while at the same teek ® “hand over the baton”. |
suggested to Mrs Dlamini that we do a basic coargethen an advanced course in the
two weeks we had available during the June/Julyoaiclnolidays. She, however,
requested that we repeat the basic course for tauapg of teachers during this period. |
submitted to her guidance and started planningptiogect. She became the project
leader, we became the topic experts, and | becheneutsider project guardian also in
her eyes.

Looking back now, | know that Martha was influehiia guiding me in the process of
community entry and establishing a research topibelieve her background and
exposure made her talk about what she has obsetlrers to fail in. She has seen many
projects and good intentions come and go. After sugcessful first engagement |
became aware of a story that turned out to be atogy for typical Western cultural
entrapment and that helped me remember iato do community entry.

How Stefan offended the Happy Valley people

Very early in the project, before we participated aur first active ICT training
intervention in June 2009, but shortly after we load first visit, | met Stefan and
Adrian, two Afrikaner men from Gauteng. Adrian isedired man who seemed to have
a great interest in the community of Happy Valldyare he had been doing things for a
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number of years. Stefan on the other hand was @ssitll businessman and in his late
50’s. | never learnt how these two met, but botthem had quite an interest in helping
the Happy Valley community. Stefan in particulardhinis very elaborate idea of
helping everyone in Happy Valley to get a bank aoteand an ATM card. He also
wanted the community to start a non-profit compdayassist with development
initiatives in the region and to create businegsoofunities. | observed Stefan as a man
with quite a persistent and choleric personalitithvstrong ideas and opinions about
things — a real salesman.

In our meeting where we were introduced to eackrotlie shared some of our ideas on
how we could possibly collaborate in the Happy ®alcommunity. | personally was
giving my very early views on how we could do sol@d training. | was hoping to
source some funding through these guys while as#imee time gauging their motives
and reasons for being involved. It seemed that they some influence and enough
passion. | invited Stefan and Adrian to join usaso share their ideas with our
department on the 22nd of April.

After the meeting, | don’t remember why, | got idea to phone and ask Martha about
Stefan and Adrian. | wanted to find out about hdw tommunity accepted them.
Martha told me a story that became a benchmarkilggevent about how community
entry shoulchot take place. Apparently during one of Stefan’stgitds Happy Valley he
initiated a meeting with some of the local commygaders to discuss his ideas on a
non-profit company and bank accounts for the peopkhe community. Although his
intentions were probably good, he offended the camity severely. Martha
highlighted three things that Stefan did wrong ennts of the traditional community
worldview.

Firstly, during the meeting which Stefan seemedatilitate, he asked a man to keep
quiet in order to give a woman an opportunity teap Apparently this was extremely
offensive behaviour to both men and women in theetmg. According to the
traditional Zulu culture, men are the decision mniakdéeaders, and guardians in the
community and therefore also spokespeople of thmenmanity. Traditionally women
never participate publicly in community mattersth®lugh some might view this as a
form of masculine domination, it had implicatiors fcommunity entry and gaining
access. Secondly, Stefan was pushing very hardanitidlea that he thought was good
without giving the people enough opportunity to &g with the idea and to let it
become part of their discussions and social fiHeewas pushing hard for deadlines and
outcomes. The Zulu people wanted and needed tinpdatowith the idea that Stefan
proposed. He, however, was not willing to wait. wis not allowing for a development
idea to settle in the community like | had learneddo. Thirdly, Martha told me that
Stefan’s idea of giving each person a bank accewag not going work in Happy
Valley. The types of income people earn were too to justify the added expense of a
bank account — Happy Valley has a cash economyed@r, a bank card and account
is too much of an abstract (and probably Westehehpmenon to deal with. Also, the
general trend is that money moves out of the tawther than into it. For example,

22



Proceedings of thé7Annual SIG GlobDev PredCIS Workshop ICT in Global Development, Auckland, NZ
December 1%, 2014

people would draw money in Happy Valley and takexa to another town to spend it.
Stefan’s ideas were not feasible, not well thoughdugh and he had absolutely no idea
of the needs and realities that the people deal evita daily basis. Stefan did no proper
research or needs analysis before his engagemérdatahe same time was following
Adrian’s lead who himself didn’t seem to know mudbout community entry. He was
following the guidance of a misinformed agent.

It was especially Stefan’s culturally offensive beiour that totally shut the door for
any further community participation, even up to pleént where Adrian who introduced
Stefan to the locals had to withdraw from the comityu— and that after several years
of visits. The way Stefan did things is sociallyegtable in the urban business culture
in Gauteng. In fact, if you are not pushy, asserand to point you will probably not
survive in Gauteng. But it is not the way thingppen in Happy Valley. Stefan was
ignorantly unable to adapt his ways. Stefan andiakdboth fell silent after that
encounter.

During Martha’s account of what happened with Stefarealised that any perceived
association between myself and Stefan, might jebparthe fragile community entry
and trust building stages that | was going throughHappy Valley. | was also

concerned that Stefan might use the university eomon to push his agenda. | told
Martha about my suspicions. | asked her to claofyhe locals that | am only aware of
Stefan, but that we do not collaborate in any wayasn't sure how to explain to Stefan
his mistakes, neither was | in the position to do s

So, after our meeting on the 22nd of April, onenyf colleagues asked him why he was
so passionate and interested in the Happy Vallepnwonity. His response was
something like, “something big happened in my liow | feel that | need to give
something back”. It seemed that he had a life cimangxperience that made him reflect
on his life and that his efforts in Happy ValleysMais way to do something good. So
even though he was sincere, had the passion amtlig@mtions, he was offending and
abusing the people of Happy Valley through the Wwaywas doing things. Stefan was
doing what Lewis (1994) had explained as supelglidevelopment endeavours.

Stefan also related to an experience he had in Hafgtley. This story became an
analogy of what Martha warned me about during miyr&ary field visit, i.e., “you can
implement a R1 million project, but if the commuynitoes not accept it [and you], no-
one will touch it. ... People will not trust you oacke value or what you can provide.”
[Fieldnotes: 19 February 2009]. During one of hmigst he brought a big crate of food
and other consumables to the mission. When he taene a month later he found the
crate exactly there where he had left it. All tleeod had spoiled. Stefan was quite
frustrated when he complained about it: “I cannaderstand why nobody takes
initiative and at least distribute the stuff”. ldwn what was going on though. The locals
were doing what Martha had predicted. Because efaB8% culturally offensive
behaviour, they courteously ignored him and atbe$f from his side.

In retrospect | believe that a big part of Stefaactons is because of his strong choleric
personality. | perceived this big man to be sincéne he suffered from a form of
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cultural entrapment, where he was set in his wiagiso came to think that maybe some
people just can't do community engagement in aetbffit culture, because of their
personalities or lack of social skills (Walsham, 08D | also realised that cultural
entrapment in outsiders make them unable to d@dpgction and critically reflect
about other’s worldview and assumptions ... or neayiey just don’t know how to shut-
up and listen.

On the other hand his calculated and strategicriassgess probably was his way of
showing sincerity, commitment, integrity, and exjser. It was during this time that |
started to play with the idea that outsiders wantia do development are in fact
entrapped in some form of false consciousness abbat development is and how to
do it. It seemed that the developed or the “havesith as Stefan possibly find
themselves in a position where they perceive thereseas successful. He was able to
prove to himself that what he had done for manys/eaworking for him and therefore
should work for others (Lewis, 1994). But percepsiamf achievement may also be a
false consciousness in people like Stefan, beciauseises you to believe that there is
only one path to achievement and that being deeeldpuch as having access to a bank
account) is better, or in Stefan’s case, that mgshard to create business opportunities
is a strategic route to development. For me tha afeself-emancipation of the outsider
researcher and practitioner was emerging as asteryg theme in my research.

After this story | started to display consideralmiductance to involve outsiders,
including funders, who were not willing or opendbare my understanding or who |
perceived as having ulterior motives or “stringgettied” to their development ideas.
For example, one of the funders | approached hadioeonditions that the school had
to abide by before they were willing to fund congunfrastructure. These conditions
included that the computer training venue had teehaurglar bars, the infrastructure
had to be insured, and the school had to provide tdwn software. It was a problem
for the school. Due to the difficulties associatgth poverty in the community, these
added expenses would just not be feasible. Crirme alas not a problem in this
traditional Zulu community. This specific fundemwvever, stuck to a one-size-fits-all
mentality. | had to make a decision at the time didd’'t even finish the application for
funding.

Guiddinesfor ethical community entry conduct and introducing

ICT4D

In the confessional account of how community entnjolded, | demonstrated some
guidelines for emancipatory ICT4D work in situagosimilar to what | encountered.

The model in Figure 2 visualises the lessons Idaont the community entry phases of
the project.
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Figure2: A model for ethical community entry conduct and introducing the ICT4D
artefact in deep rural communitiesin South Africa

Figure 2 visually integrates:
» the community entry phases of ICT4D implementaiiodeep rural situations,

» ethical research practice and appropriate and rallifjusensitive community
engagement,

e the importance of a collaborative needs or sitmatanalysis as part of
community entry,

e appropriate alignment with local leadership, arelriked to engender ownership
and address power relations,

* the need to examine individual situations,

» the importance of trust relationships with cultuiraterpreters and community
visionaries as advisories and equal partners, lrmdubsequent collaboration in
introducing and understanding ICT4D,

» the underlying and possible contradicting valuest throject stakeholders and
participators may bring into the project situation,

» the need for ICT4D stakeholders, both the “devedd@ad “developing”, to be
empowered and emancipated from possible miscomreptand ethnocentric
thinking and approaches, and
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» the need for critical social theory to be the updering philosophy of ethical
community entry conduct.

This model is only a brief visual overview of commity entry and ICT4D
implementation guidelines. A limitation of this nmedds that it only presentguidelines
for community entry in a situation where there am@rldview collisions. It does not
explainreasonsfor collisions or value conflicts, andhy issues, such as how different
groups, in this case outsiders and local commun#ynbers, portray identity and self-
respect or view the meaning of emancipation andntipeovement of a situation.

In the narratives about my initial mistakes withgatekeeper and about Stefan’s
offensive behaviour, | briefly mentioned that wetbbad particular ways of showing
sincerity, readiness, pro-activeness, willingnessl being well-positioned to do a good
job. The local people, however, expected sometbisg. | discovered, especialjter |
became a member, that this was a manifestationoofidwew collisions. Although |
have touched on this issue in two other papeeferences to be added after
acceptancg this aspect of my research contribution hase@kplained in more detail
with examples or cases (evidence) of how collisibesveen worldviews and value
conflicts manifested in the Happy Valley projectg.ehow it affected ICT training
practices, fieldwork practices, and assumptionsiatiee meaning of emancipation and
development, including its implications for futul@T4D work in contexts similar to
what | encountered.

Community entry alone was not enough for me toyfakplainwhy issues of collisions.
What | did emerge during community entry, thouglaswmy own need for self-
emancipation. This was liberating in the end, bseatallowed me to understand and
pursue the emancipatory interests of the researched

A word on self-emancipation

In this study the understanding and questioninghgfown assumptions about reality,
self-emancipation, empowerment, truth, etc., whighunderpinned by prior beliefs

and/or value judgements about reality, require@faaiscrutiny. | am of the view and

therefore assume that no group’s ideology, worldvie culture is fully conducive to

absolute emancipation. All people are essentiafifrae and inhabit a world full of

contradictions and asymmetries of power and pelgMcLaren, 1998, cited in

Gordon et al, 2001). My starting position, therefors that my own worldview is

limited and may to some degree be limiting to mynofreedom, emancipation, and
view of reality, and consequently my ability to antret social phenomena. This is
because one can only interpret that which you bleta perceive (Thomas, 1993).

Every community on the other hand has good ingbed that needs to be discovered
and preserved by the critical ethnographer. Consigehe position that critical social
theory allows the researcher to take, | was ablédoopen to learning from the
community of Happy Valley and their values, “richeand emancipatory aspects of
their worldview so as to firstly, be enlightened, Ibarning from the contrasts between
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my own and the community’s worldview, and secondtyadopt it to such an extent
that emancipation may be achieved. In other wolgslearning from contrasting
worldviews (e.g. the values and the resulting wayswvhich things are done and
valued), | was able to initiate an attempt to instise the best of both worldviews and
therefore grow towards a greater, more fulfillethsse of freedom and emancipation,
including a maturing understanding of true emaroipa interests both of the
researched and the researcher — keeping in minchdin@ of this will ever be complete
and that the process of emancipation will alway®tgoing even after the research is
completed.

During the early process aloing ethnography and by taking a position of openness
afforded by a critical position of inquiry, | becamaware of the contrasts between my
own worldview and those of the people of Happy #allThe result was that | became
aware of an alternate value system and view oftyethlat highlighted areas where |
was also deprived to a certain degree. For exardpléng the enculturation phases of
the project | discovered a strong sense of commlimihg, care, and hospitality among
the people of Happy Valley, which some of the aaltunterpreters described as
“Ubuntuness” or a people-orientated value system.dWn background and lack of
exposure to the riches of community living made ameare of my inability to fully
appreciate the well-being and safety of communiting (and its underlying values).
Hence | present myself as deprived or impoverisimethat regard, because of the
consequences of cultural entrapment (Thomas, 1893)Yhe oppressive aspects of my
own worldview of which | was initially unaware dftherefore took the stance that | am
in need of empowerment and enlightenment and tieaetis potentially a level of well-
being in the community of Happy Valley that | anfamiliar with.

Adopting this manner of thinking in critical reselarmay present opportunities to
discover the true meaning of emancipation and bdc@msformation, because the
meaning of emancipation depends on the valuesoti@iaccepts (Hammersley, 1992).
Also, this manner of thinking allowed me to alskramwvledge and experience that
financial poverty does not necessarily imply degiim, progress does not imply
development, simplicity does not imply poverty, antaterial wealth does not
necessarily mean well-being. It has implications fmderstanding the meaning of
emancipatory concepts.

Guidelinesfor critical research practice

Myers and Klein (2011) offer us a set of principfes critical research. However, in

response t@'etez-Kecmanowi (2005) who holds that “t[T]he validity test forcatical

IS theory is ... in IS practice” (p. 37), McGrath () who argues that the theory and
practice of doing critical research often do noéqehtely inform each other and that
critical work in IS is mostly conceptual in natuand Stahl et al (2011) who suggest
that there is a lack of empirical research in thgcal tradition, | also propose three

practical guidelines for doing critical researchitiCal reflexivity as the methodology
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of critical research (Bourdieu, 1977; Stahl et 2011, reference to be added after
acceptancgis central to all of these guidelines.

Firstly, critical research is associated with hasgrang ethical intention (Hammersley,
1992; Stahl, 2008eference to be added after acceptans@)ce it is “characterized by
an intention to change the status quo, overcomssticg and alienation, and promote
emancipation” (Stahl, 2008: 139). Ethicality in D work is established by the
underpinning values and principles of a criticasiion of enquiry, while critical self-
reflexivity is a transformational skill and the dbag point for emancipatory and ethical
research practice. In this paper | also arguedtiatal research should commence with
the self-emancipation of the researcher. |.e. éfieesnancipation of the researcher is a
precursor for the emancipation of the researchedlarefore, the beginnings of ethical
research and practice. | therefore argue for litet@thical to first address and expose the
researcher's own false consciousness, culturabem@ent, and ethnocentrisbefore
attempting to seek the emancipation of the resedtch

Secondly, critical research should encourage re#eaccounts in both the researcher
and research subjects.

“Research in the critical tradition is charactedigy reflexivity, involving forms
of self-conscious criticism as part of a strategyconduct critical empirical
research. Researchers explore their own ontologaad epistemological
assumptions and preferences that inform their reseand influence their
engagement with a study. By intentionally expregsimuestioning, and
reflecting upon their subjective experiences, l®lieand values, critical
researchers expose their ideological and politigaindas.” (etez-Kecmanow,
2001: 147).

As a practical way of nurturing critical reflexiyit- the forerunner of self-emancipation
— critical research should contribute by offerimncepts or reflexivity initiators that the
dominated and entrapped (both researcher and cbgelircan use:

» to resist and articulate domination, oppressiotsefadonsciousness, and false
ideologies,

» to articulate their own emancipatory interestsuohsa way that it can help them
(and others) reflect on their own entrapment, falgesciousness, beliefs, and
ideologies, and

* to articulate their worldview and values in a wdnattis understandable to
others. This in particular is useful and a neecrass-cultural research situations
(Walsham & Sahay, 2006) where misunderstandingnaischterpretations may
occur as a result of contradictory value judgements

Thirdly, 1 showed that the key data moments tha thitical researcher seeks to
understand are conflicts, contradictions, and siolis in the social phenomena
(Bourdieu, 1977; Thomas, 1993). However, an adequatderstanding of social
phenomena only comes from embedded practice ixmereential knowledge of such
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data moments. Confirming this notion, Bourdieu (2,97990, 1998) argues that an
adequate understanding of practice lies in gaimiogess to intuitive understanding of
practice, the spirit of practice, or a sense ofgame, rather than relying on the official
account that may be imposed onto the researcherfdrynants. There are real limits to
what the informant can explain about his/her waddw | argue, therefore, that through
critical reflexivity and allowing oneself to be cad away by fieldwork collisions is
fundamental for ensuring research rigour in critwark and adequate understanding of
the social situation (Bourdieu, 1977).
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