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ABSTRACT

The growth in the application of information technology to end-user training (EUT) underscores a fundamental need to
understand how these e-learning technologies improve the learning process. Results from the limited EUT studies provide an
inconsistent picture of the effects of e-learning technologies. Also, collaborative learning has become one of the most used
techniques in American education, yet, we could find only one EUT study on collaborative learning.  This paper applies
adaptive structuration theory (AST) to the specific area of technology-mediated end-user training. The main focus is on
understanding learning, collaboration and technology structures involved, their interactions and appropriation, and their
impact on learning outcomes. By integrating social cognitive and social development theories into the AST framework, the
model presented investigates both the learning process and functional/structural aspects of technology-mediated end-user
training.  Propositions are developed for future empirical testing.

Keywords (Required)

End-User training, Collaboration, e-learning, adaptive structuration theory.

INTRODUCTION: END-USER TRAINING

Gartner predicts that knowledge worker’s appetite for new tools and capabilities keeps growing, and vendors keep feeding
them with diverse, new technologies to support individual, collaborative and organizational work (Gartner 2004). End-user
training (EUT) deals with training end-users with these tools (software applications). EUT expenses can be as high as 20-
30% of the overall project budget for a software implementation (Olfman et al. 2000). In spite of this, much of the EUT
research has focused on individual differences and a limited set of learning methods. Given the importance of EUT, it is very
important to develop efficient and effective ways of delivering EUT training. Two important trends to recognize are: 1) the
influence  of  technology  in  all  scenarios  of  training  and  2)  a  move  towards  a  more  social  or  collaborative  form  of
learning/training. Limited research exists on the impacts of technology-mediation (Olfman et al. 2000) or collaboration in
EUT context, ignoring both the above trends (Arthur et al. 2003).

We use the broader AST framework presented in Gupta et al. (2004) as a starting point for developing a more specific model.
The next section provides an overview of the research framework. In subsequent section, we discuss the specific structures
involved as well as a review of the relevant EUT literature. Section 3 focuses on the learning process. Propositions for
empirical testing are provided in each section.

THEORETICAL FRAMEWORK: ADAPTIVE STRUCTURATION THEORY

The research framework provides a broad foundation for investigating technology-mediated end-user training..

The model is shown in Figure 1. Epistemology establishes overarching beliefs about the nature of knowledge and about what
it means to “know” something (Hannafin et al. 2004). These beliefs provide a strategy for designing the learning method
structures needed to accomplish the learning outcomes. Structures are formal and informal procedures, techniques, skills,
rules and technologies embedded in the learning method, which organize and direct individual or group learning behavior.
EUT learning methods focus on improving peoples’ effectiveness using computer applications.  Learning outcomes of a EUT
program are multi-pronged. The primary outcomes are the development of individual knowledge and skills and to provide a
good learning experience to support future learning.

The model highlights the fact that learning achievements are governed by a fit between the structures of the learning
methods: collaborative, technology and learning techniques. The model also argues that these fits are a necessary but not a
sufficient condition to improve performance. Without proper appropriation of these structures, learning outcomes are less
likely to improve even if fit exists (Dennis et al. 2001).
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Three forms of structures are identified here i.e. collaborative structures which refer to the social setup of the group (Johnson
et al. 1999); information technology presents an array of structures for possible use in interpersonal interaction and cognition
(DeSanctis et al. 1994); and learning techniques which provide specific procedures to attain outcomes (Schunk 2004).

Figure 1 : Research framework for Collaborative e-learning in an end-user training context

Appropriation is the adaption process an individual or group goes through to establish and reproduce a structure (Poole et al.
2003). When well-designed and relevant structures are successfully appropriated (i.e. used in the spirit they were designed to
be used), they will contribute to higher learning outcomes. An unfaithful appropriation of well-designed and relevant
structures, on the other hand, might result in lower learning outcomes. Appropriation may be supported by providing training,
though facilitation or other forms of support. The model also takes into account reciprocal causation between structures and
people, where learning method structures not only affects an individual’s use, but individuals’ use also affects these
structures over time (Orlikowski 1992).

The ultimate outcome of this line of research is to develop an increasingly specific model of e-learning in the EUT context.
Examples of the development of such specific models already exist in the literature: DeSanctis et al. (1994) for group support
systems, Jankowski et al. (2001) for geographic information systems, Sarason (1995) for organizational transformation and
strategic management, and Roberts et al. (1985) for accounting.

The conceptual model shown above offers many advantages over current frameworks. Firstly, many of the more predictive
and narrow, but relevant educational psychology theories can be integrated into this global framework. We integrate social
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cognitive and development theories in this paper. Secondly, this framework allows for a simultaneous focus on the functional
components that affect learning (structures) as well as the process of learning (appropriation). Third, a major strength that
AST is that it expounds the nature of social structures within advanced information technology and the key interaction
processes that figure in their use. Finally, the conceptual model can be applied to multiple levels, from individual to
organizational,, and be tested through various methodologies. An in-depth discussion of these benefits is beyond the scope of
the paper but will be discussed in the presentation (for examples see Poole et al. (2003))

LEARNING METHOD STRUCTURES

Learning method structures are the functional component of the model. They provide the basis for the learning process and
the subsequent learning. Below we investigate the three structural sets mentioned above.

Learning Techniques

Learning techniques are specific procedures to attain outcomes (Schunk 2004). Within EUT, the primary focus has been on
vicarious learning or behavioral modeling (VM), which is one the primary components of the social cognitive theory (SCT)
(Bandura 1977). VM emphasizes the importance of observing and modeling the behaviors, attitudes and emotional reactions
of others. EUT literature, summarized in Table 1, provides considerable support for using VM vis-à-vis traditional techniques
to enhance learning outcomes.

Study Training intervention Learning outcomes Findings
(Gist 1988) VM vs. non-modeling

training
Skill: Task performance VM yielded higher task

performance scores for both
younger and older trainees

(Compeau et al.
1995)

VM vs. instruction
based training

Skill: task performance
Affective: Computer self-efficacy
(CSE)

Subjects in the VM condition
developed higher CSE and
performed better than those in the
instruction based condition for
spreadsheet program, but not for a
word processing program

(Simon et al. 1996) Instruction exploration
and VM

Cognitive: Comprehension
Skill: Task performance
Affective: End-user satisfaction

VM outperformed the other two
methods in all learning outcome
measures

(Johnson et al. 2000) Modeling vs. non
Modeling

Skill: Task performance
Affective: CSE, computer anxiety

Subjects in modeling condition
developed higher CSE and
performed better than those in non-
modeling condition. Computer
anxiety was significantly related to
CSE and task performance.

(Bolt et al. 2001) VM vs. non-modeling
when controlling for
complexity

Skill: Task performance
Affective: CSE

VM outperformed non-modeling
when complexity was high

(Yi et al. 2001) VM with practice vs.
VM with retention
enhancement vs. VM
with retention
enhancement and
practice

Skill: Task performance
Cognitive: Attitude

Subjects in the VM with retention
enhancement and practice showed
higher levels of learning outcomes
when compared to the other groups

(Yi et al. 2003) VM vs. VM with
retention enhancement

Skill: Task performance
Affective: Self efficacy
Cognitive: declarative knowledge

Subjects in the VM with retention
enhancement showed higher levels
of learning outcomes

(Davis et al. 2004) VM vs. VM with
symbolic mental
rehearsal (SMR)

Skill: Task performance
Cognitive: declarative knowledge

VM with SMR was better than VM
alone. Learning outcomes were
mediated by the trainees’
knowledge structures

Table 1: Vicarious learning literature in end-user training
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Most of IS research and practice has focused on the use of rehearsal of modeled behavior i.e. practicing what the instructor
has demonstrated. SCT also focuses on enactive learning as a mechanism for learning but there has been no EUT research on
this learning approach..  Enactive learning involves learning from the consequences of one’s actions. Thus, enactive learning
includes testing learned mental models in an environment that provides feedback based on action. It emphasizes the role of
self-modeling in a structured environment, an environment with controls and feedbacks.  Thus,

P1: Participant’s trained using vicarious learning supplemented by enactive learning will show higher learning outcomes
than participant’s training used vicarious learning alone.

Learning techniques can also be implemented in a collaborative context, where participants interact with each other. Below
we look at the structures involved in collaboration.

Collaboration

Simply placing participants near each other and allowing interaction to take place does not mean that learning will be
maximized. Social interaction between participants can either be competitive, collaborative or they can simply ignore each
other. Only one EUT study (Davis et al. 2004) that we know of used collaboration (paired learning) in EUT, but found no
significant effects. This study, though, did not look at kind of social interaction or the level of interaction. Within IS, initial
studies in pair programming have shown positive impact in a learning environment (Williams et al. 2002).

Research in collaborative learning shows that there are five important structures that enhance collaboration within learning
group: positive interdependence, individual accountability, supportive efforts, team building efforts and group processing
(Johnson et al. 1999). These structures are summarized in Gupta et al. (2004). Collaborative learning literature also shows
that all of these structures are individually important as well as collectively necessary (Johnson et al. 1999). Thus, learning
techniques need to focus on incorporating these structures to be effective.

Functionally, collaboration provides an environment where participants gain social understanding through observation and
reflection on the learning process as a whole. When they apply this social understanding to themselves, they achieve higher
learning outcomes. Thus,

P2: Participant’s trained using training supplemented with effective collaboration structures will show higher learning
outcomes than participants in non-collaborative environments

Technology-mediated training

Computer technology has been widely used in the educational literature. Large meta-analyses on the effectiveness of
computers in groups in education have shown that,  in the majority of experiments the use of technology has improved the
learning outcomes (for review see Lou et al. (2001)) However, these meta-analyses do not distinguish between the
pedagogical uses of technology. Instructional use of computer technology is now distinguished as learning-from-computers
and learning-with-computers (Jonassen et al. 2001; Salomon et al. 1991). Learning-from-computers occurs when computer is
the medium of instruction (e.g. computer-based training) whereas learning-with-computers occurs when computer technology
is used as a tool to support teaching and learning (e.g. use of website by instructor, e-collaboration).

Learning-with-technology

No EUT studies were found using learning-with-technology Meta-studies looking at learning-with-technology in an
individual context though, have shown a consistent positive effect of technology use, though little has been done to explain
the reasons for the positive effects (Kulik 1994; Kulik et al. 1987). On the other hand, meta-studies in the learning-with-
technology in a collaborative setting have shown high variability in results ranging from negative, positive to no effect (for a
review see Strijbos et al. (2004)). A major shortcoming of this literature is that it does not distinguish between the effect of
collaboration and technology, nor does it look at the structures employed by the technology in use. According to AST, the
benefits of technology use come when the above capabilities are used to provide structures. Examples of structures include
anonymity, synchronicity (DeSanctis et al. 1994), and comprehensiveness of the information presented (DeSanctis et al.
1989). It is only when these structures supplement existing pedagogical methods will technology have a positive influence on
the learning outcomes. Thus,

P3: Participant’s learning-with-technology which embeds structures that facilitate existing pedagogical methods will show
higher learning outcomes than participant’s not using technology similarly.

Learning-from-technology

Research comparing effectiveness of learning-from-computers to standard methods of instruction has provided inconclusive
results in both Education and IS literature (Kovalchick et al. 2004). Limited research in EUT using computer-based training
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(CBT) provides inconclusive understanding of the impact of learning-from-computers (see Table 2). A major problem with
these studies is that CBT tools used are not grounded in theory or research, resulting in incomparable studies. Secondly, these
studies have utilized technology differently. E-learning technology has only recently matured so that it can be effectively
used to embed the learning techniques and theories discussed above.

Study Training intervention Learning outcomes Findings

(Gist et al. 1989) VM vs.  CBT Skill: Task performance
Affective: Computer self-efficacy
(CSE)

VM yielded higher CSE and task
performance scores

(Bowman et al.
1995)

CBT vs. lecture Skill: Task performance
Affective: Satisfaction

No significant difference

(Bohlen et al. 1997) CBT vs. lecture Skill: Task performance,
efficiency
Affective: Satisfaction

Difference mediated by individual
difference

(Desai 2000) Vicarious modeling
CBT vs. lecture

Skill: Task performance Positive effect for Excel. No effect
for Word.

(Piccoli et al. 2001) A mix of techniques
using CBT vs. lecture

Skill: Knowledge
Affective: CSE

No difference in knowledge
CSE was better for CBT users

Table 2: Literature review:  Technology-mediated end-user training

To explain the benefits of using information technology in learning, the focus needs to shift to the structures embedded in
CBT software. Based on previous academic literature and the e-learning technology used in the current research, five
important structural features that influence learning in a EUT domain are isolated. Structures embedded within learning-
from-computers include a smaller task focus, relative restrictiveness (Silver 1991), learner-centered activity (Zhang et al.
2004), richness of feedback (Cats-Baril et al. 1987) and learning guidance (Silver 1991), and feedback and realism is system
interactivity (Zhang et al. 2004). According to AST, it is these structural features of a CBT software that influence learning
outcomes. Thus,

P4: Participant’s learning-from-computer’s using grounded in theory such as SCT will show higher learning outcomes than
participant’s not using information technology similarly.

LEARNING AND INTERACTION PROCESS

Having discussed the functional components that affect training process, it is also important to look at the learning process.
The above-mentioned structures enable as well as constrain interaction during the learning process. According to AST, it is
not the capabilities of information technology, but rather how these structural features are appropriated that affect learning
outcomes (Chidambaram et al. 1990/91).

Appropriation has a direct influence on learning outcomes (Poole et al. 2003). A recent study by Alavi et al. (2002) highlights
this issue where participants with sophisticated systems had lower learning outcomes because of lack of appropriation of
technology. This was primarily due to lack of training support as participants spend more time in understanding the
technology rather than focusing on learning objectives.

When analyzing appropriation, Poole et al. (1989) suggest three dimensions that affect how successfully a structure is
appropriated: faithfulness, attitudes and level of consensus. That is, a structure will only have its intended effect if its design
principles are kept intact (faithfulness), if members do not react negatively to it (attitudes), and if members agree
substantially over how structure is used (consensus).

A faithful appropriation occurs when the learners using the structures follow the spirit (the general objectives and procedures
that the structures aim to promote) of the structures (Poole et al. 1992). Faithfulness of appropriation is not necessarily
concerned with the precise duplication of the procedures provided; rather, it is concerned with whether the structures are used
in a manner consistent with the overall goals and objectives. A unique or innovative use of the structures/features by the
group may well be faithful appropriation as long as the use is consistent with the spirit that the system intended to promote.

Attitude is the vehicle that reflected the stability of the technology appropriation process. Attitude is the degree to which
learners have a positive or negative disposition towards using the structures (Poole et al. 1990).
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Consensus is defined as the extent to which the participants agree on how to jointly use the structures (DeSanctis et al. 1994;
Poole et al. 1992). In a collaborative environment, if consensus on appropriation is not reached, effective coordination of user
efforts may be difficult, and thus,  would likely lead to unfavorable outcomes (Salisbury et al. 2002).

According to AST, it is the extent of appropriation of the structures that determine the extent of their impact. The extent of
appropriation is determined by measuring the faithfulness, attitude and censuses towards the structure. Thus, drawing on this
theory, the effects of structures would be dependent on the extent of appropriation of the structures embedded in the
technology. Thus,

P5: Extent of appropriation of structures (information technology, learning techniques, and collaboration) will have a
positive correlation with learning outcomes.

The extent of collaboration is dependent on the structures described earlier. Faithfulness, consensus and attitude towards each
of these structures cannot be measured independently because each influences the other. Instead, a perceived measure on the
appropriation of each structure described earlier represents the extent of collaboration happening in the group (Johnson et al.
1975).

Appropriation Support

Appropriation of the above mentioned structures is often supported or scaffolded. A scaffold provides initial assistance to
support learning that gradually faded as learners become more independent, confident and competent (Hannafin et al. 2004).
EUT research has demonstrated the importance of scaffolding, e.g., use of advance organizers (Sein et al. 1989). Thus,

P6: The extent of appropriation support will have a positive correlation with the level of appropriation of learning method
structures.

Learning outcomes over time

The idea of structure being continuously produced and reproduced through action also leads to another significant aspect of
structuration, that of routinization. Limited empirical research exists on using AST longitudinally and no EUT study has
looked at learning over time even though most training is not a single event. Thus, evidence from the group development
literature (Chidambaram et al. 1997) is used for inferences. Based on this literature, as the learning process moves forward in
time, the level of appropriation for the above structures will change. Since the level of appropriation of the structures defines
the structural potential to the participant, these changes will induce changes in learning outcomes achieved over time. Thus,
we postulate,

P7: Changes in the extent of appropriation of structures (information technology, learning techniques, and collaboration)
will positively influence changes in learning outcomes over time.

LEARNING OUTCOMES

Two types of knowledge have been identified in training literature i.e. declarative and procedural (Anderson 1982).
Declarative knowledge, or know-what knowledge, is factual knowledge that describes physical features and relationships
between the components. Procedural knowledge, also called know-how knowledge, describes the order of operations to apply
and when to apply a certain procedure. More specifically for EUT, Olfman et al. (2005) identify seven levels of knowledge
which should be the focus EUT programs.

Another objective of EUT programs is to enhance participants’ satisfaction as well as make them comfortable about
participating in future EUT activities. Satisfaction has been a widely used parameter to evaluate the effectiveness of learning
environments both in academic (Alavi 1994; Alavi et al. 1995) and business settings (Wolfram 1994).

Finally, important outcome of the training is perceived self-efficacy of the individual in using the technology. (Bandura
1977) conceptualized self-efficacy as the most important factor affecting subsequent behavioral change. This has been
supported in EUT context with Yi et al. (2003) study that found self-efficacy to be more important than declarative
knowledge in subsequent performance on-the-job following training. Within IS research in general, perceived self-efficacy
has been found to be an important factor influencing technology adoption (Fenech 1998; Venkatesh et al. 2000).

CONCLUSION

With the expanding role information technology in business activities, organizations are actively looking at improving end-
user training outcomes. EUT, thus, represents a very important area of investment and concern within the corporate and
academic environments. Both from a theoretical as well as practical point of view, it becomes very important to understand
the impact of different EUT learning methods.
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This research model presented has two important contributions to EUT literature. First, it brings together literature from
education and IS to present a comprehensive model for investigating end-user training. Second, the model explains the how
and why e-learning is effective in EUT. By looking at the functional components embedded in the learning method
structures, IS researchers would better able to explain the causal link between technology use in training and training
outcomes.

By simultaneously focusing on the learning process, the model can be used explain the variation within structural-based
studies, as well as, provide a foundation to comprehensively examine the learning process over a period of time. Empirical
testing of the seven propositions outlined above is the next step in attaining our ultimate research outcome, which is to
develop an increasingly specific model of e-learning in the EUT context. Finally, this empirical testing will provide
guidelines for pedagogical practices that will have immediate payoffs especially for proper implementation of technology-
mediated training in academic and corporate settings. Empirical results to date will be presented at conference.

REFERENCES

1. Alavi, M. "Computer-Mediated Collaborative Learning: An Empirical Evaluation," MIS Quarterly (18:2) 1994, pp 159-
174.

2. Alavi, M., Marakas, G.M., and Yoo, Y. "A Comparative Study of Distributed Learning Environments on Learning
Outcomes.," Information Systems Research (13:4) 2002, pp 404-415.

3. Alavi, M., Wheeler, B.C., and Valancich, J.S. "Using IT to reengineer business education: An exploratory investigation
of collaborative telelearning," MIS Quarterly (19:3) 1995, pp 293-211.

4. Anderson, J.R. "Acquisition of cognitive skill," Psychological Review (4) 1982, pp 369-406.
5. Arthur, W., Bennett, W., Edens, P.S., and Bell, S.T. "Effectiveness of Training in Organizations: A Meta-Analysis of

Design and Evaluation Features," Journal of Applied Psychology (88:2) 2003, pp 234-245.
6. Bandura, A. "Self-efficacy: Toward a unifying theory of behavioral change," Psychological Review:84) 1977, pp pp.

191-215.
7. Bohlen, G.A., and Ferratt, T.W. "End user training: An experimental comparison of lecture versus computer-based

training," Journal of End User Computing (9:3) 1997, pp 14-27.
8. Bolt, M.A., Killough, L.N., and Koh, H.C. "Testing the interaction effects of task complexity in computer training using

the social cognitive model," Decision Sciences (32:1) 2001, pp 1-20.
9. Bowman, B.J., Grupe, F.H., and Simkin, M.G. "Teaching end-user applications with computer-based training: Theory

and an empirical investigation," Journal of End User Computing (7:2) 1995, pp 12-18.
10. Cats-Baril, W.L., and Huber, G.P. "Decision Support Systems of ill-structured problems: An empirical study," Decision

Sciences (18:3) 1987, pp 350-372.
11. Chidambaram, L., and Bostrom, R.P. "Group development(II): Implications for GSS research and practice," Group

Decision and Negotiation (6:3) 1997, pp 231-254.
12. Chidambaram, L., Bostrom, R.P., and Wynne, B.E. "A Longitudinal Study of the Impact of Group Decision Support

Systems on Group Development.," Journal of Management Information Systems (7:3) 1990/91, pp 7-25.
13. Compeau, D.R., and Higgins, C.A. "Application of Social Cognitive Theory to Training for Computer Skills.,"

Information Systems Research (6:2) 1995, pp 118-143.
14. Davis, F.D., and Yi, M.Y. "Improving Computer Skill Training: Behavior Modeling, Symbolic Mental Rehearsal, and

the Role of Knowledge Structures," Journal of Applied Psychology (89:3) 2004, pp 509-523.
15. Dennis, A.R., Haley, B.J., and Vandenberg, R.J. "Understanding fit and appropriation effects in group support systems

via meta-analysis," MIS Quarterly (25:2) 2001, pp 167-193.
16. Desai, M.S. "A Field Experiment: Instructor-Based Training vs. Computer-Based Training.," Journal of Instructional

Psychology (27:4) 2000, pp 239-244.
17. DeSanctis, G., D'Onofrio, M.J., Sambamurthy, V., and Poole, M.S. "Comprehensiveness And Restrictiveness In Group

Decision Heuristics: Effects Of Computer," International Conference on Information Systems, ACM Press, Boston,
Massachusetts, 1989, pp. 131-141.

18. DeSanctis, G., and Poole, M.S. "Capturing the Complexity in Advanced Technology Use: Adaptive Structuration
Theory.," Organization Science (5:2) 1994, pp 121-147.

19. Fenech, T. "Using perceived ease of use and perceived usefulness to predict acceptance of the World Wide Web,"
Computer Networks and ISDN Systems (30) 1998, pp 629-630.

20. Gartner "Predicts 2005: Support Improves for Knowledge Workers," Gartner, p. 7.

 550



Gupta and Bostrom Collaborative e-learning in End-User training

Proceedings of the Eleventh Americas Conference on Information Systems, Omaha, NE, USA August 11th-14th 2005

21. Gist, M.E. "The influence of training method and trainee age on acquisition of computer skills," Personnel Psychology
(41:2) 1988, pp 255-265.

22. Gist, M.E., Schwoerer, C., and Rosen, B. "Effects of Alternative Training Methods on Self-Efficacy and Performance in
Computer Software Training," Journal of Applied Psychology (74:6) 1989, pp 884-891.

23. Gupta, S., and Bostrom, R.P. "Collaborative e-learning: Information systems research directions," Americas Conference
on Information Systems, New York, NY, 2004, pp. 3031-3039.

24. Hannafin, M.J., Kim, M.C., and Kim, H. "Reconciling research, theory, and practice in web-based teaching and learning:
The case for grounded design," Journal of Computing in Higher Education (15:2) 2004, pp 3-20.

25. Jankowski, P., and Nyerges, T.L. Geographic information systems for group decision making: towards a participatory,
geographic information science Taylor & Francis, London; New York, 2001, pp. xiv, 273, [278] of plates.

26. Johnson, D.W., and Johnson, R.T. Learning together and alone: cooperation, competition, and individualization
Prentice-Hall, Englewood Cliffs, N.J., 1975, pp. ix, 214.

27. Johnson, D.W., and Johnson, R.T. "Making Cooperative Learning Work," Theory into Practice (38:2) 1999, pp 67-74.
28. Johnson, R.D., and Marakas, G.M. "Research Report: The Role of Behavioral Modeling in Computer Skills Acquisition-

-Toward Refinement of the Model," Information Systems Research (11:4) 2000, pp 402-417.
29. Jonassen, D.H., and Reeves, T.C. "Learning with Technology: Using Computers as Cognitive Tools," in: Handbook of

research for educational communications and technology: a project of the Association for Educational Communications
and Technology, D.H. Jonassen (ed.), L. Erlbaum Associates, Mahwah, N.J., 2001, pp. 693-719.

30. Kovalchick, A., and Dawson, K. Education and technology: an encyclopedia ABC-CLIO, Santa Barbara, Calif., 2004,
pp. 2 v. (xxi, 713).

31. Kulik, J.A. "Meta-Analytic studies of findings on computer-based instruction," in: Technology assessment in education
and training, E.L. Baker and H.F. O'Neil (eds.), L. Earlbaum Associates, Hillsdale, N.J., 1994, pp. 9-33.

32. Kulik, J.A., and Kulik, C.L.C. "Review of recent research literature on computer-based instruction," Contemporary
Educational Psychology (12) 1987, pp 220-230.

33. Lou, Y., Abrami, P.C., and d'Apollonia, S. "Small group and individual learning with technology: A meta-analysis,"
Review of Educational Research (71:3) 2001, pp 449-521.

34. Olfman,  L.,  Bostrom,  R.P.,  and  Sein,  M.K.  "Developing  training  strategies  with  an  HCI  perspective,"  in: Human-
Computer Interaction in Management Information Systems, D.F. Galletta and P. Zhang (eds.), M. E. Sharpe, Inc, 2005.

35. Olfman, L., and Pitsatron, P. "End-user training research: Status and models for the future," in: Framing the domains of
IT management: projecting the future-- through the past, R.W. Zmud (ed.), Pinnaflex Education Resources Inc.,
Cincinnati, Ohio, 2000, pp. 129-146.

36. Orlikowski, W.J. "The Duality of Technology: Rethinking the Concept of Technology in Organizations.," Organization
Science (3:3) 1992, pp 398-427.

37. Piccoli, G., Ahmad, R., and Ives, B. "Web-based vitural learning environments: A research framework and a preliminary
assessment of effectiveness of basic IT skills training," MIS Quarterly (25:4) 2001, pp 401-426.

38. Poole, M.S., and DeSanctis, G. "Understanding the use of group decision support systems: The theory of adaptive
structuration," in: Theoretical approaches to information technologies in organizations, C. Steinfield and J. Fulk (eds.),
Sage, Beverly Hills, CA, 1989.

39. Poole, M.S., and DeSanctis, G. "Understanding the use of group decision support systems: The theory of adaptive
structuration," in: Organizations and communication technology, J. Fulk and C.W. Steinfield (eds.), Sage Publications,
Newbury Park, Calif., 1990, pp. 175-195.

40. Poole, M.S., and DeSanctis, G. "Microlevel structuration in computer-supported group decision making," Human
Communication Research (19:1) 1992, pp 5-49.

41. Poole, M.S., and DeSanctis, G. "Structuration theory in information systems research: Methods and Controversies," in:
The handbook of information systems research, M.E. Whitman and A.B. Woszczynski (eds.), Idea Group Pub., Hershey,
PA, 2003.

42. Roberts, J., and Scapens, R. "Accounting systems and systems of accountability: Understanding accounting practices in
organizational contexts," Accounting, Organisations and Society (10:4) 1985, pp 443-456.

43. Salisbury, W.D., Chin, W., W., Gopal, A., and Newsted, P.R. "Research Report: Better Theory Through Measurement--
Developing a Scale to Capture Consensus on Appropriation," Information Systems Research (13:1) 2002, pp 91--103.

44. Salomon, G., Perkins, D.N., and Globerson, T. "Partners in Cognition: Extending Human Intelligence with Intelligent
Technologies," Educational Researcher (20:3) 1991, pp 2-9.

 551



Gupta and Bostrom Collaborative e-learning in End-User training

Proceedings of the Eleventh Americas Conference on Information Systems, Omaha, NE, USA August 11th-14th 2005

45. Sarason, Y. "A model of organisational transformation: The incorporation of organizational identity into structuration
framework," Academy of management, 1995, pp. 47-51.

46. Schunk, D.H. Learning theories: an educational perspective, (4th ed.) Pearson/Merrill/Prentice Hall, Upper Saddle
River, N.J., 2004, pp. xii, 532.

47. Sein, M.K., and Bostrom, R.P. "Individual differences and conceptual models in training novice users," Human
Computer Interaction (4:3) 1989, pp 197-229.

48. Silver, M.S. Systems that support decision makers: description and analysis Wiley, Chichester; New York, 1991, pp.
xvii, 254.

49. Simon, S.J., and Werner, J.M. "Computer Training Through Behavior Modeling, Self-Paced, and Instructional
Approaches: A Field Experiment," Journal of Applied Psychology (81:6) 1996, pp 648-659.

50. Strijbos, J.-W., Kirschner, P.A., and Martens, R. What we know about CSCL and implementing it in higher education
Kluwer Academic Publishers, Boston, Mass., 2004, pp. xiii, 262.

51. Venkatesh, V., and Speier, C. "Creating an effective training environment for enhancing telework," International
Journal of Human-Computer Studies (52:6) 2000, pp 991-1005.

52. Williams, L., Wiebe, E., Yang, K., Ferzli, M., and Miller, C. "In Support of Pair Programming in the Introductory
Computer Science Course.," Computer Science Education (12:3) 2002, pp 197-213.

53. Wolfram, D. "Audio-Graphics for distance education: A case study in students attitudes and perceptions," Journal of
Education for Library and Information Science (35:3) 1994, pp 179-186.

54. Yi, M.Y., and Davis, F.D. "Improving computer training effectiveness for decision technologies: Behavior modeling and
retention enhancement," Decision Sciences (32:3) 2001, pp 521-544.

55. Yi, M.Y., and Davis, F.D. "Developing and Validating an Observational Learning Model of Computer Software Training
and Skill Acquisition.," Information Systems Research (14:2) 2003, pp 146-170.

56. Zhang, D., Zhao, J.L., Zhou, L., and Nunamaker Jr., J.F. "Can e-learning replace classroom learning," Communications
of the ACM (47:5) 2004, pp 75-79.

 552


	Association for Information Systems
	AIS Electronic Library (AISeL)
	2005

	A Research Framework for Collaborative eLearning in an End User Training Context
	Saurabh Gupta
	Robert P. Bostrom
	Recommended Citation


	tmp.1236703315.pdf.GyRYo

