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ABSTRACT

Ecal Ade Yansyah. 2010. The Use of Group Work Atég to Improve Students’
Reading Comprehension at Language Program of MANKanbaru.

The purpose of this research is to investigateestisdwho were taught to read
by using group work activities have better readomgnprehension than who were
taught to read by using comprehension questionsoapp at Language Program of
MAN 1 Pekanbaru.

To do this research, two groups of students (erperial and control groups)
at Language Program of MAN 1 Pekanbaru participatettie research. Each group
had different treatment; therefore the researchigde®llows the pre-test post-test
control group design. In the other words, this aese was aimed to determine
whether two techniques in teaching reading wersifsigntly different in improving
students’ reading comprehension. They are groufk &ctivities and comprehension
guestions approach. This research was done fot gigbtings. The data had been
collected from pre-test and post-test measuringestis’ reading comprehension.
After doing the both tests, the data had been nexhtmgget the score for each student
and then to get the average of each class. Theumeht consists of 40 reading
comprehension test. The researcher made the tdstrim of multiple-choice. The
posttest and the pretest were developed basedeonuthiculum and the students’
textbook. Therefore, the researcher assumed tlstd tead content validity. The
researcher checked the reliability of the instruni®nanalyzing the try out result by
using Hoyt's formula.

To describe whether the hypothesis is acceptecejected, the researcher
used the analysis of t-Test formula. Pretest resstiowed that there was no
significant difference of result on students’ rewdicomprehension. However,
posttest results in each research classes shotve@sifound in the T-table that t
(t.t5% = 2.05 and.t;1% = 2.76) so the researcher could know thavds bigger
than t; is that: 2.05 < 3.445 > 2.76. In conclusion, adogy to the result of the
hypothesis testing, teaching reading by using gneopk activities is effective to
improve students’ reading comprehension at gradef Xlnguage Program in MAN
1 Pekanbaru.
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ABSTRAK

Ecal Ade Yansyah. 2010. Penggunaan Aktivitas KeKalompok untuk
Meningkatkan Pemahaman Membaca Siswa pada Jurusiaas® MAN 1
Pekanbaru.

Tujuan penelitian ini adalah untuk mengetahui apadiawa yang diajarkan
membaca dengan menggunakan aktivitas kerja kelompehiliki kemampuan
membaca yang lebih baik daripada siswa yang daarknembaca dengan
menggunakan pendekatan pemahaman pertanyaan padanJiBahasa MAN 1
Pekanbaru.

Dalam pelaksanaan penelitian ini, dua kelompokaigkelompok eksperimen
dan kelompok kontrol) pada Jurusan Bahasa MAN JaRekru berpartisipasi dalam
penelitian ini. Tiap kelompok mendapatkan perlakyang berbeda. Desain pada
penelitian ini adalah desain pretest-posttest. Ber@ta lain, penelitian ini bertujuan
untuk membandingkan dua teknik di dalam mengajanibaea, yaitu, aktivitas kerja
kelompok dan pendekatan pemahaman pertanyaan orgoigkatkan pemahaman
membaca siswa. Penelitian ini dilaksanakan selamiapdn pertemuan. Data
penelitian ini dikumpulkan melalui tes pemahamaminaca pada kelas eksperimen
dan kelas control di awal dan akhir pertemuan. |8letmelaksanakan kedua tes, data
yang diperoleh akan diolah untuk mendapatkan si##iap siswa dan mendapatkan
nilai rata-rata kelas. Instrumen tersebut terdiairi d40 pertanyaan pemahaman
membaca. Peneliti merancang pertanyaan dengan nonegggn bentuk pilihan
ganda. Butir pertanyaan dibuat berdasarkan kunkutlan buku pegangan siswa.
Selanjutnya, peneliti mengasumsikan bahwa, tesebet telah diuji kesahihannya
dan juga telah di analisa ketepatannya dengan meaggn rumus analisa tes
ujicoba Hoyt.

Untuk menjelaskan apakah hipotesa diterima atawladtit peneliti
menggunakan analisa t-Test. Hgmiktest menyatakan bahwa tidak ada perbedaan
yang signifikan dari hasil kemampuan membaca sisSexlangkan haspbosttest
menunjukkan bahwa hasil T table adalah (tt.ts.52005 and tt.ts1% = 2.76), maka,
peneliti harus mengetahui bahwa T hitung adalab 203.445 > 2.76. sebagai
kesimpulan, berdasarkan hasil uji coba hipotesapgajarkan membaca dengan
menggunakan aktivitas kerja kelompok ternyata dfekituk meningkatkan hasil
pemahaman membaca siswa pada Jurusan Bahasa MékadlRaru.
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CHAPTER

INTRODUCTION

A. TheBackground of the Problem

Based on the School-Based Curriculum (KTSP), tlaeesfour language
skills that should be learned by the students ofifdsyah Aliyah (MA). They are
listening, speaking, reading and writing. Listeniaugd speaking can be said as
oral language, while reading and writing are asttemi language. One of the
purposes of teaching English for MA’s students isvedoping students’
communicative competence in both oral and writeergliage to achieve the level
of informational literacy.

According to Wells in Depdiknas (2006: 307), leeélliteracy involves
performative, functional, informational, and episte. At the level of
informational literacy, the students are able toeas the knowledge by using his
or her language skills. To reach the purpose afhieg English for the students of
MA, it is necessary for the students to be ableetmd English text with good
comprehension.

Reading with good comprehension is not easy becaesding is an
interactive process between the readers and the itexorder to create meaning.
The readers need to use their knowledge of thedwtire topic, the language, and
the context in order to create meaning. Differeiders have different knowledge
of the world, the topic, the language, and the e&xntin other word, readers’

knowledge affects the process of creating good mganTherefore, the teacher



of reading has to design various reading activitiss efforts to help his/her
students to read English text with good comprelmansi

The teaching of reading in the Madrasah Aliyah,saggested by the
school-based curriculum, involves several kindsaofivities. One of them is
designing group work activities. The students awddd into some groups, then
working together on a task or activity. As mentidrefore, different people have
different knowledge, when the students work togethre a task or activity in
groups; the teacher of reading gives chance fairghdifferent knowledge to the
students. Meanwhile, group work activities assuroad be perfectly useful to
improve students’ reading comprehension.

On the other hand, the facts show that most oftéaehers still have
difficulties in designing and implementing the usdefctivities for teaching
reading. Some of them tend to implement the samg efateaching reading
overtime. As a result, not many of them can feat their way of teaching reading
did not contribute a good result.

Based on the researcher's observation at MA NefjeRekanbaru, it
seemed that the students were not interested iingenvolved in reading
activity. In one of the classrooms, the implementey of teaching reading was
comprehension questions approach. The readingitagivocused on translating
and then answering comprehension questions.

A comprehension questions approach has this forriass: the teacher
introduces the text to be read, and usually prehtes any new vocabulary. The

text then is assigned for reading as homework, thegewith comprehension



questions from the textbook. In the next class, thacher then reads the text
sentence by sentence; and the students read egehaealoud after the teacher.
The students read the text aloud, with the teaduwgrecting pronunciation
mistakes. Next, the students orally translate éxg tvord-by-word and sentence-
by-sentence. After translating, the students arkedison to answer the
comprehension questions. Various grammar and vdaabexercises from the
textbook are worked through. The purpose of usamgliage exercises and texts
that exemplify points of language is, like gramrranslation, the teaching of
English.

When conducting the activities above, only fewdstits wanted to be the
volunteer to read the text aloud. The students edamt confident to read aloud
the text because they are shy if they are mispnociog the English words. In
addition, when the teacher asked the students sprestions related to the text
they have read, only few students wanted to ansiwase questions directly. As
the result, the class was in passive condition.

The consequence of comprehension questions approacforeign
language reading instruction at MAN 1 Pekanbaroripreparing the students for
language examinations. Short reading passageswtdloby questions are
characteristics of many language examinations. l@nother hand, the students
were not interested in getting involved in the regdactivity. As the result, the
students did not read with good comprehension. Mamyem did not reach the

minimum completeness criteria (KKM) that has besgeted by their teachers.



After reading some literatures and referencesimggalith how to improve

students’ reading comprehension, group work aawifor teaching reading can

be used as strategy to get the students involwbarreading activity and then

improve the students’ reading comprehension. Groupk increases the

opportunities for all learners to interact with thew language, it allows them to

learn from each other, and frees the teacher tatorandividuals and give them

feedback. Examples of typical group work activitieslude ranking discussions,

jigsaw activities, project work group and group dieg tasks. Therefore, the

researcher conducted an experimental researclesrifithe Use of Group Work

Activities to Improve Students’ Reading Comprehensat Language Program of

MAN 1 Pekanbaru”.

B. TheProblem

1.

| dentification of the Problem

Based on the background of the problem above, dbearcher identifies

some problems found in teaching of foreign langusespgeling at Language

Program of MAN 1 Pekanbaru.

a.

b.

Why were the students uninterested in gettiaglired in reading activity?
Reading is not translating, reading is readifvtpy do the teachers teach
reading by focusing on translating?

Why do only few students want to be the volurg¢e read the text aloud?

Why do the students not read with good comprabef



e. Can the teaching of reading by using group vamtkities improve the

students’ reading comprehension?

2. Limitation of the Problem
The problem of this study is limited to the effeétgroup work activities
as strategy for the teaching of EFL reading at uagg Program of MAN 1

Pekanbaru in improving students’ reading compreibens

3. Formulation of the Problem
Based on the statement of the problem aboveptbielem of this study

then is formulated as follows:

a. Is there any significant difference on studemtésding comprehension
between students who were taught to read by usiogpgwork activities
and who were taught to read by using compreherpistions approach
at Language Program of MAN 1 Pekanbaru?

b. Does teaching reading by using group work aewigive a better result
on students’ reading comprehension at Languager&rogf MAN 1

Pekanbaru?

C. TheObjectivesand Significances of the Resear ch
1. TheObjectives

The followings are the researcher’s objectivesaiodeict this research.



a.

To compare the scores of the students’ readingprehension who were
taught to read by using group work activities amose who were taught to
read by using comprehension questions approachrajuage Program of
MAN 1 Pekanbaru.

To find out whether or not students who weregyltdito read by using
group work activities have better scores in themding comprehension
than those who were taught to read by using conepibn questions

approach at Language Program of MAN 1 Pekanbaru.

Significances of the Research

Related to the objectives of the research aboigreélsearch is expected to

yield some contributions and consideration to libdoretical and practical. In

other words, the researcher believed that thisarekecontributes something

worthwhile for him, the students, the course, anBFO fields. The

significances of this research are as follows:

a.

To increase the researcher’s knowledge of Bmgéaching technique and
share experiences to others about effort in impigp\the students’ low
reading comprehension by using group work activitie

To gives any contribution to the students inoeffof improving their
reading comprehension.

The results of this research will be usefuldtrer researchers or teachers

related to the TEFL fields.



d. To fulfill one of the requirements in finishirthe researcher’s study in
English Education Department, Faculty of Educadod Teacher Training

at Islamic University of Sultan Syarif Kasim Riau.

D. Definition of the Key Terms
In order to avoid misinterpretation of the severalims used in this
research, the researcher needs to define the téres.following are the
definition of the terms.
1. Group Work Activities
Johnson (2005:42) state that in classroom contgrup work is
when the students work together on a task or #gtixi groups. In this
research, the researcher designed group work tsivior teaching
reading.
2. Tolmprove
Lewis (2007) defines the word improve as to mdietter.
Therefore, in this research, improving is the déftor make the students’
reading comprehension better than before.
3. Reading Comprehension
According to Day and Bamford (2004: 23), readinghpoehension
is an activity done by the reader to connect tleasdon page to what they
already know in order to understand and to geidba of the text through

some process.



CHAPTERII

REVIEW OF THE RELATED LITERATURE

A. Review of the Related Theories

1. Reading Comprehension

Smith (in Smith, 2004: 13) states that the word pahension was rarely
used in the research literature on reading bef@el©50s, when systems analysts
and behavioral engineers were first recruited tsigie reading programs. In
addition, Smith (2004: 14) states “comprehensiory i@ regarded as relating
aspects of the world around us—including what wad+eto the knowledge,
intentions, and expectations we already have irhead.”

What is reading comprehension? According to Day Bamford (2004
23), reading comprehension is an activity donehgyreader to connect the ideas
on page to what they already know in order to ustded and to get the idea of
the text through some process. McLaughlin and Al@909) state that
information stays in readers' brain if they readhwiomprehension, but if they
read and don’'t comprehend what they read, it widit jgo in one slide of their
brain and swoosh real fast right out the other.side

Moreover, according to Nelson (2009: 2), readingipehension is the
process of constructing meaning from text. The gdalll reading instruction is
ultimately targeted to help learners comprehendt\iiiey are reading. Grabe and
Stoller in Zainil (2006:18) state that the goalsedding are as in the following:

a. to search information,



b. to obtain general comprehension,

c. to learn new information, and

d. to synthesize and evaluate information.

Related to the ideas above, Citravedti,al. (1995: 88-99) give some
insight about reading process and reading purptisegare:

a. Reading involves knowledge of certain writing comten.

b. Real reading not only involves sounding the wordsext but understanding
the meaning or message from the text.

c. Understanding a text involves understanding languiagvhich it is written.

d. Reading involves utilizing previous knowledge.

e. Reading is an interactive process.

f. Reading is a life support system.

g. Reading is not a single skill that we use all iheetin the same way but it is
multiple skills that are used differently with difent kinds of the text and in
filling different process.

h. Wide range reading enables a person to do that rnesperceived as
interesting or worthwhile. Otherwise, no readingdl wake place beyond the
stage of learning to read.

To conclude, reading comprehension is the main gda¢n reading.

Reading without comprehension is just giving thadexs a process of sounding

the word. While reading with comprehension is psscéhat gives the readers

information or even knowledge.
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Reading comprehension is one of the areas requinmyovement for
many people. Buzan (2003:21) states that over dee 20 years over 100,000
people from each of the five major continents hlaeen polled. The top 20 areas
commonly mentioned as requiring improvement are:

Reading speed
Reading comprehension
General study skills
Handling the information of explosion
Memory
Concentration
Oral communication skills
Creative thinking
Planning
Note-taking
Problem analysis
Problem solving

. Motivation
Analytical thinking
Examination technique
Prioritizing
Time management
Assimilation of information
Getting started (procrastination)
Mental ability declining with age

FPSQTOSITATTSQTOQ0TY

Mikulecky and Jeffries (1996:14) state that todfithat our reading
comprehension will improve, we need some readingprehension skills. That
means reading is an activity that needs skills.Mgkky and Jeffries (2007: 74),
State:

“Comprehending what you read is more than just gemng and

understanding words. True comprehension means gadnse of what
you read and connecting the ideas in the text tatwbu already know. It

also means remembering what you have read. In otherds,
comprehending means thinking while you read.”
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Brown (2004: 187-188) explains that there are tymes of skills (micro

and macro) which are needed in reading with cormgmrglon. The micro skills

are:

a.

e o

Discriminate among the distinctive graphemes anthographic
pattern of English.

Retain chunks of language of different lengthshiarsterm memory.
Process writing at an efficient rate of speed fothe purpose.
Recognize a core or words, and interpret word opad¢tern and their
significance.

Recognize grammatical word classes (nouns, vert3, systems,
patterns, rules, and elliptical forms.

Recognize that a particular meaning may be expdessdifferent
grammatical forms.

Recognize cohesive devices in written discourse tuedr role in
signaling the relationship between and among ckause

While the macro skills are:

a.

Qo

o

Recognize the rhetorical forms of written discouraad their
significance for interpretation.

Recognize the communicative functions of writtert taccording to
form and purpose.

Infer context that is not explicit by using backgnd knowledge.

From described events, ideas, etc. infer links @nthection between
events, deduce cause and effects, and detect siamaa idea,
supporting idea, new information, given informatiageneralization,
and exemplification.

Distinguish between literal and implied meanings.

Detect culturally specific references and interphetm in a context of
the appropriate cultural schemata.

Develop and use a battery of reading strategies) as scanning and
skimming, detecting discourse markers, guessingrnéaning of word
from context, and activating schemata for the preation of text.

Therefore, teachers of reading have to improver theidents’ reading

comprehension skills through reading comprehensioategies. The strategies

can help their students to read with comprehenSaddleback (2002: 4) designs

reading comprehension strategies to reinforce atend the reading skills of

students. The reading comprehension strategiesvacabulary knowledge,
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activating prior knowledge, pre-reading—previewgd predicting, previewing

and predicting text, mental imaging, self-questignisummarizing, and semantic

mapping.

In addition, Brown (in Tiurmina, 2009: 14) explaitigat there are some
features of reading comprehension. The features ragn idea (topic),
expression/idiom/phrases in context, inference [jgdp details), grammatical
features, detail (stated detail) unstated detsilpporting ideas and vocabulary in
context. Besides that, Zintz (1975: 269) outlinemding comprehension as
follows:

a. Understanding vocabulary,

b. Remembering and using what one has read,

c. Finding details, and

d. Understanding paragraph organization,

e. Getting meanings from the context through suchitedsilas finding the main
idea, putting ideas in proper sequence to telloaystor finding pertinent
information in paragraphs to answer questions.

Based on the above theories, the researcher dwwxthat the teachers of
reading should be able to improve their studentading comprehension.
Moreover, to know the improvement, the teachersukhdave indicators of
reading comprehension. To conclude the above tgate indicators of reading
comprehension in this research are as follows:

a. Students are able to identify the topic.

b. Students are able to identify the main idea.
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c. Students are able to figure out the meaning ofatbiels, including unfamiliar
vocabulary, from the context.
d. Students are able to identify references.

e. Students are able to identify details information.

2. Group Work asIndispensable Part of Cooperative L earning

Group work is when the students work together dask or activity in
groups. In the classroom, group work increaseopportunities for all students
to speak the new language, it allows them to Ié@m each other, and frees the
teacher to monitor individuals and gives them feeattb Toshio (2003: 3) notices
that group work creates a relaxed atmosphere dadtiedents feel free to make
mistakes. Therefore, students cooperate positivath their peers and find
solutions for their problems. It is desirable byqguct for students to realize that
they are situated in the center of classroom d&s/and find that learning can be
highly enjoyable.

Group work is a kind of group instruction that daa applied by English
teacher as teaching technique. Krashen (1982)sstlaé¢ “To facilitate language
acquisition, input must be comprehended”. By wagkin groups, students are
easier to comprehend the lessons because studerkingvin cooperative groups
need to make themselves understood, so they ngtadhust their input to make
it comprehensible. Therefore, teachers can faw@lik@nguage acquisition to their

students by using cooperative learning approatéach English.
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According to Wichadee (2004: 4), cooperative laagris one of strategies
for group instruction. Many educators give the nigifins of cooperative learning:
“Cooperative learning is an instructional programwihich students work
in small groups to help one another master acadeontent.” (Slavin,

1995)
“Cooperative learning involves students working ebgr in pairs or

groups, and they share information .They are a te&wwse players must
work together in order to achieve goals succegsfyiBrown, 1994)

In addition, Kessler (1992: 23) proposes the dedini of cooperative
learning particularly in language learning context:
“Cooperative learning is a within-class grouping stfidents usually of
differing levels of second language proficiency, owkearn to work

together on specific tasks or projects in such g that all students in the
group benefit from the interactive experience.”

According to Johnson (2005), cooperation is noigagsg a job to a group
of students where one student does all the worktleaathers put their names on
the paper. It is not having students sit side b sit the same table to talk with
each other as they do their individual assignmestswell. It is not having
students do a task individually with instructiomstt the ones who are finished
first are to help the slower students. On the @gircooperative learning is a
teaching strategy in which small teams, each witidents of different levels of
ability, use a variety of learning activities toprmove their understanding of a
subject. Each member of a team is responsible migtfor learning what is being
taught but also for helping teammates learn, thesting an atmosphere of
achievement. Students work through the assignmatit all group members

successfully understand and complete it.
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After conducting a research on The Effects of @&wafive Learning on
English Reading Skills, Wichadee (2004: 18) founths benefits of cooperative
learning as follows:

a. Although some students are not concerned aboutegramr interested in
participating in class, if a group’s performancepe®ds on individual
contributions, they have to come. They do not viamhiss a class in which all
assignments are handed out, and they did not wadisappoint teammates.
They do care about their peers. They know that neesntannot work without
them. Moreover, they do not want to miss the poirdsn the quiz. | dare to
say that cooperative learning can dramatically owprattendance.

b. Cooperative learning can maximize the studentgradtion in English, and it
can take away the big burden of running large elasEherefore, the teacher
has to change his or her role to be a motivat@raiblem solver.

c. That the group members have the responsibilitypofating the students who
were absent on what they missed makes they feglaitgeenot alone. Isolation
and alienation are the predictors of failure. Twajon reasons for dropping
out of university are failure to establish a soaigtwork of friends and
classmates and failure to become academically wewdbin classes.

He then concluded that cooperative learning coelcib effective way to
deal with the problems faced by teachers in EFksda. It creates a comfortable
non-stressful environment for learning and pracgdenglish. It helps students to
learn more, have more fun, and develop many otills such as learning how to

work with one another.
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3. Group Work Activitiesfor Teaching Reading

In EFL teaching environments, oral fluency in Esllis generally less
important than a reading knowledge of languagesunh situations, teaching
English and teaching the reading of English arerofynonymous. Therefore,
many English teachers try to play important rolen@lping students to learn to
read with comprehension.

Many teachers design group work activities for béag reading. Klippel
(1994: 104) designs group work activity that ainm feading comprehension.
Organization of the activity is in groups of thrée six students each. The
procedure is as follows:

a. Each student receives a reading material and riggdtext. Comprehension
difficulties are cleared up, and the teacher may afew comprehension
guestions based on the text (e.g. How many of ikiaghgroup are feeling ill?
How many can read a map?).

b. The groups try and find as many courses of act®passible. They should
write them down. Then they discuss the advantageésisadvantages of each
solution and decide on the best one. Again, theyulshwrite down the
reasons for their choice.

c. Each group presents its solution. The other grosipsuld challenge the

arguments and conclusions of the reporting group.
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Variations: If a solution cannot be agreed on within the grothe students
can try and work out a role play. Each studentgakesr the part of one of the
people in the task and argues from that persorirg pdview.

Another group work activity is also designed by(@000: 144), the procedure is

as follows:

a. Teacher asks the students to work in groups ofettme four to have a
discussion on comprehension questions from reamixigthey have read, for
example:

Yesterday | saw the new patient hurrying alongdbeidor. He seemed very
upset, so | did not follow him, just called to hgently. Perhaps later he will
feel better, and | will be able to talk to him.

1. What is the problem described here?

2. Is this event taking place indoors or outside?

3. Did the writer try to get near the patient?

4. What do you think she said when she calledn@?hi

5. What might the job of the writer be?

6. Why do you think she wants to talk to the paften

b. Each group makes report and presents the resthieafiscussion.

Many other group work activities are applying desid for teaching
reading, but in this research, the researcher ygrdte applied the group work
activity as suggested by Day (2002: 288); the pmtaceis as follows:

a. The teacher prepares students to read one or tg®-ph passage from a

textbook by providing or activating any backgrodmbwledge necessary for
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reading comprehension. This may include pre-tegcluartain vocabulary
items that appear in the reading passage.

Students then read the passage silently at their sgyeed while keeping in
mind two or three “while reading” questions, theswaears to which they will
find in the passage.

After reading, the students share their answethdse questions, perhaps in
pairs or groups.

Students then complete various task or exercisé thegquire them to
demonstrate a global comprehension of the passadetl@eir grasp of
particular reading skills or strategies (e.g. fimglithe main idea; making
inferences; guessing the meaning of unknown wordsiryg context clues).

The researcher assumed that different kind of tédyas should be learned

by students at grade Xl of Language Program in MIARekanbaru can be taught

by using the above activity. Based on the curriculn MAN 1 Pekanbaru, kinds

of texts that learned by students at XI of LanguBgegram are report texts,

narrative texts, analytical exposition texts, sptefts, and hortatory exposition

texts.

. Review of Related Findings

Jaya (2005) did an experimental research to thenskeyear students of

SMP 6 Muhammadiyah Padang. The aims of his resemect to know whether

or not the students who have home reading assigsrnene better scores in their

reading comprehension than those who have not meatng assignments and to
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compare the scores of the students who have homdéngeassignments with the
students who have not home reading assignmenttheAsult, he found that the
students who had been given home reading assigarhadtbetter scores in their
reading comprehension than students who had nat beeen home reading
assignments.

Tiurmina (2009) conducted classroom action resedaochmprove her
students’ reading comprehension. She used senraapping as strategy for the
teaching of reading at grade VIII of SMP Negeri R@kanbaru. Her classroom
action research consisted of two cycles where themre four meetings in each
cycle. The result of her research showed thattidests’ reading comprehension
increased in each cycle. She concluded that theousemantic mapping in the
teaching of reading could improve her studentsdiregcomprehension.

In 2010, Martono did another experimental reseaféte purpose of his
research was to investigate the whether studer@aate VIII of MTs Tl Ranah
Air Tiris who were taught by using reciprocal temghhave better scores than
those who were not taught by using reciprocal tegchn their reading
comprehension. After giving treatment for eight tmegs, he concluded that
teaching reading by using reciprocal teaching fiscéive to improve the students’

reading comprehension.

. Conceptual Framework
In this research, the researcher had two classesclaAs was as

experimental class and another one was as cofaisd.dn the experimental class,
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the researcher applied group work activities fackeng reading. Then in the

control class, the researcher taught reading bggusomprehension questions

approach (conventional way). The procedure fachiggy reading in experimental
class was as follows:

1. The teacher prepares students to read one or tgespaf passage from a
textbook by providing or activating any backgrodmbwledge necessary for
reading comprehension.

2. The teacher pre-teaches certain vocabulary itemisappear in the reading
passage.

3. Then, the teacher asks the students to read tlsagmsilently at their own
speed while keeping in mind two or three “while dieg” questions, the
answers to which they will find in the passage.

4. After reading, in pairs or groups, the teacher dhksstudents to share their
answers to these questions.

5. The students, in groups, then complete various tasixercise that require
them to demonstrate a global comprehension of éisegge and their grasp of
particular reading skills or strategies (e.g. fimglithe main idea; making
inferences; guessing the meaning of unknown wordsiryg context clues).

While the procedure for teaching reading in contitass was as follows:

1. The teacher introduces the text to be read, andtephes any new
vocabulary.

2. The text then is assigned for reading as homewadgether with

comprehension questions from the textbook.
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3. In the next class, the teacher then reads theseence by sentence; and the
students read each sentence aloud after the teddteestudents read the text
aloud, with the teacher correction of mispronuncramistakes.

4. Next, the students orally translate the text, wayedwvord and sentence-by-
sentence.

5. After translating, the students are called on tewar the comprehension
guestions. Various grammar and vocabulary exerdiees the textbook are
worked through.

Before and after giving the treatments for eightetimgs, the researcher

administered pretest and posttest. The tests wees go measure the students’

reading comprehension. The indicators of studeneitling comprehension were
as follows:

1. Students are able to identify the topic.

2. Students are able to identify the main idea.

3. Students are able to figure out the meaning ofatbiels, including unfamiliar
vocabulary, from the context.

4. Students are able to identify references.

5. Students are able to identify details information.

D. Assumption and Hypothesis
1. Assumption
Related to the above conceptual framework, theareber assumes that

different method in the teaching of foreign langeiagading might make
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different results on students’ reading comprehensiod students’ reading
comprehension at Language Program of MAN 1 Pekanbaat could be

improved by using group work activities.

. Hypothesis

Ho: There is no significant difference of result beém the teaching of
foreign language reading by using group work atégi and by using
comprehension questions approach at Language RrtogfaMAN 1
Pekanbaru.

Ha: There is a significant difference of result beén the teaching of foreign
language reading by using group work activities ag using
comprehension questions approach at Language RrtogfaMAN 1

Pekanbaru.



CHAPTER 111

RESEARCH METHOD

A. Research Design

This research is experimental research. Gay amdi#i (2000: 355)
state that experimental research is “the only tgberesearch that can test
hypotheses to establish cause-and-effect relatipsistAs mentioned in the first
chapter, this research was strived to investighte dignificant difference on
students’ reading comprehension between studentswdre taught to read by
using group work activities and who were taughtead by using comprehension
questions approach at Language Program of MAN Jameku. Therefore the
research design follows the pretest-posttest ofrabgroup design. In the other
words, this research was aimed to determine whet@itechniques in teaching
reading were significantly different in improving tudents’ reading
comprehension. They are group work activities anthgrehension questions
approach.

This experimental research required two classestralo class and
experimental class. In the beginning of the rededtte researcher controlled the
selection of participants and divided the partinigainto two classes. Each class
was formed by random assignment. Both classes adrenistered with pretest.
In the middle of this research, each class recewaddifferent treatment. The

students in control class were taught by comprebergiestions approach, while

23
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the students in experimental class were taughtrdypgwork activities. At the end

of the research, both classes were post-tested.

The L ocation and Time of the Resear ch

This research was conduted in MAN 1 Pekanbarws located on Jalan
Bandeng No. 51, Kota Pekanbaru. In MAN 1 Pekanbanglish is taught from
grade X to grade XIl. This research was conductedh fSeptember 2009 to

January 2010.

. The Population and the Sample of the Research

The population of this research was all studentSratle XI of Language
Program in MAN 1 Pekanbaru. Gay and Airisian (20002) state that a sample
size of 30 as a guideline for experimental reseacchrelational, and causal-
comparative. Since this experimental research regivo groups and to consider
the researcher’s capability, time, and fund in aantiehg this research, the desired
sample size of this research is 30 participants. f€ohnique of taking the sample
is random sampling because all students in selgmpdlation have an equal and
independent chance to be selected for the sampkryEtudent had the same
probability of being selected, and selection of @tedent in no way affects

selection of another students.
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D. The Treatments
The students in experimental class were taughtuséipg group work
activities, while the students in control class evéaught by comprehension

questions approach. The treatments for each cias®e& seen from the following

table:
Table 111.2
The Treatment of the Control Class and the Expariat€Class
Control Class Experimental Class
1) The teacher introduces thd) The teacher prepares students| to
text to be read, and usually read a one or two-page passage
pre-teaches any new from a textbook by providing ar
vocabulary. activating any background
2) The text then is assigned for knowledge necessary for reading
reading as homework, = comprehension.
together with comprehensigr?) The teacher pre-teaches certain
guestions from the textbook. vocabulary items that appear in the
3) In the next class, the teacher reading passage.
then reads the text sentenc® Students then read the passage
by sentence; and the studepts silently at their own speed while
read each sentence aloud after keeping in mind two or three
the teacher. The students read “while reading” questions, the
the text aloud, with the  answers to which they will find in
teacher correcting  the passage.
pronunciation mistakes. 4) After reading, in pairs or groups,
4) Next, the students orally the students share their answers to
translate the text, word-by- these questions.
word and sentence-byb) Students, in groups, then compléete
sentence. various task or exercise that require
5) After translating, the students them to demonstrate a global
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are called on to answer the comprehension of the passage and
comprehension questions. their grasp of particular reading
Various grammar and  skills or strategies (e.g. finding the
vocabulary exercises from the main idea; making inferences;
textbook are worked through. guessing the meaning of unknown

word by using context clues).

Both experimental and control classes had beetetidar eight meetings.

. The Techniques of Collecting Data

The data had been collected from pretest andgsbstieasuring students’
reading comprehension. After doing the both tekts,data had been managed to
get the score for each student and then the averfagach class. Later on, the
results of both tests were analyzed. From the aedlyesult, the researcher found
the results of this research and then made cowdusy comparing the results to

the hypothesis of this research.

. Instrumentation

The researcher used reading comprehension tebedastrument of this
research. The aim of the test was to measure uidersts’ reading comprehension.
The researcher made the test in form of multipleieghtest.

1. Validity of the Test
The post-test and the pre-test were developed b@aséue curriculum
and the students’ textbook. Therefore, the researabsumed that tests have

content validity. Arikunto (2006:168), states thia¢ valid instrument is the
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instrument that can measure what the researchaswameasure. Related to
that, the instrument of this research has validigcause the materials were
made based on the curriculum. In addition, thestesere developed to

measure what to be measured. In this case, readingrehension test.

. Reliability of the Test

Reliability of the test is the consistency of tlere (Gay & Airisian,
2000: 141). It is about how the score of the tesaken. The word consistency
here refers to the way how the scorer give theescine reliability of the test
used in this research was checked by using Hogtisidla as suggested by
Arikunto (2006:191-195). The steps of Hoyt's foraalnalysis are as follows:

Step 1. The sum of respondents’ square:

o LIX_(EX)

7k (k x N)
where
JK,) =the sum of respondent square
k = the sum of items
N = the sum of respondent
X = total square of each respondent

Step 2. The sum of the item square:

. 2B _ (38

®7 N (k x N)
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where

JK = the sum of item square
ZBZ = the sum of all correct item square

(ZB[)2 = the square of total score

Step 3. The sum of the total square:

K 2B X9
T EBES)

JKyy = the sum of total square

ZB = the sum of correct items

ZS = the sum of wrong items

Step 4. The sum of the rest square:

JK o =IK

(s = JK

o ~IK

® (b)
Step 5. Using F table to find out the respondent variaguce the rest variance.

It needs the formula of d.b. (degree of freedom).

d.b. = The number of N of each variance — 1
, _the sum of square
variance=
db.
d.b. total =(kxN)-1

d.b. respondent =N-1
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d.b. item =k-1

d.b. rest = d.b. total — d.b. respondent — d.m ite

Step 6. Using the Hoyt's formula.

r,=1- x—rs

M = the reliability of the whole items
Vs  =the variance of respondent

Vr = the variance of the test

G. The Techniques of Data Analysis
The researcher computed the students’ individuatesby using formula
suggested by Depdiknas (2006) as follows:

Score Obtained

Score = X100
Secore Maximum

This analysis was done to the two groups; experiahgmoup and control
group.

To know the significant difference of result betwdaeaching of foreign
language reading by using group work activities ahe& one by using
comprehension questions approach at Language RroghdAN 1 Pekanbaru.
The researcher used t-Test formula. The formula-dést that used was as

suggested by Sudijono (2009: 314).
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t = M, -M,
lez +ZX22 Nl + Nz
N, +N,-2 N,.N,
where:
to =t calculated
M = mean of each variable
N = number of participants

Then the t-calculated was compared to the t-tatklx the level of

significance 0.05 and the degrees of freedom was N, — 2.



CHAPTER IV

RESEARCH FINDINGS

A. Data Presentation
1. Pretest
The condition of the experimental class and conttats before the
treatments were given to the classes that showadhbre was no significant
difference of result on students’ reading comprsimn It can be seen from
the result of t-test analysis on students’ scamegretest. The following table

is data description of pretest result.

Table IV. 1
The Description of Pretest Score
Student Control Class Experimental Class
1. 70 70
2. 70 65
3. 55 85
4. 50 80
5. 50 70
6. 60 60
7. 60 60
8. 75 85
9. 85 80
10. 80 50
11. 85 50
12. 85 75
13. 70 55
14. 70 65
15. 70 70

31
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From the above data, the researcher could anahleesignificant

difference of students’ reading comprehension leefgiving the treatments.

The data then was analyzed by using t-Test fornihe. followings are the

steps suggested by Sudijono (2009: 322-324).

Step 1. Prepare the Calculating Table

Table 1V.2
The Calculating Table for Finding Out Mean and R&woin
Sector 5 5
Var. X; Var. X; X y2 X 7
70 70 1 2 1 4
70 65 1 -3 1 9
55 85 -14 17 196 289
50 80 -19 12 361 144
50 70 -19 2 361 4
60 60 -9 -8 81 64
60 60 -9 -8 81 64
75 85 6 17 36 289
85 80 16 12 256 144
80 50 11 -18 121 324
85 50 16 -18 256 324
85 75 16 7 256 49
70 55 1 -13 1 169
70 65 1 -3 9
70 70 1 2 1 4
X1 =1035| ¥X,=1020| ¥x;=0 Yx2=0 | Yx2=2010] Yx,* = 1890

From the above table, it can be seen {4t = 1035;Y X, = 1020;

Y'x12 = 2010;3'x,* = 1890; while both Nand N = 15.
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Step 2. Find Out Mand M

X 1035
My =22 = 2288 = 69

M2

S X 1020
/2 = = 68
N 15

By finding out M, and M, t, can be calculated as follows:

t = M, -M,
ZX12+ZX22 N1+N2
N, +N,-2 N,.N,
69 - 68

[2010+ 1890)[ 15+ 15}

15+15-2 1515
1

3900\ 30

28 )\ 225

B 1
~ /139.2857x 0.133333

1

+v18.57143

1
" 4.309458

=0.23204773
Then the t-calculated was compared to the t-t&#éore comparing it,
the researcher counted the degrees of freedomT{aé) formula which used to
counted it was df = N+ N, — 2. The number of participants was 30, so df = 30
— 2 = 28. Then the researcher looked for the atiti@lue of df = 28 in the T-

table. It was found in the T-table that #i{(§0, = 2.05 anditsi9 = 2.76), so the
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researcher could know thatwas smaller than;tis that:2.05 > 0.232 < 2.76.
As conclusion, there was no significant differermfe result on students’

reading comprehension before giving treatments.

. Posttest

After giving treatments to the experimental andtaarclass for eight
meetings, the researcher administered post-tasietdoth classes. The result
of the test showed that there was significant difiee of result on students’
reading comprehension. It can be seen from thdtresu-test analysis on

students’ scores in pretest. The following tablelasa description of posttest

result.
Table IV. 3
The Description of Posttest Score
Student Control Class Experimental Class
1. 75 90
2. 70 80
3. 60 95
4. 50 100
5. 60 80
6. 60 80
7. 60 80
8. 80 100
9. 85 90
10. 80 80
11. 90 80
12. 85 80
13. 80 70
14. 75 80
15. 70 90
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From the above data, the researcher could anahleesignificant

difference of students’ reading comprehension afieng the treatments. The

data then was analyzed by using t-Test formula. fbHewings are the steps

suggested by Sudijono (2009: 322-324).

Step 1. Prepare the Calculating Table

Table 1V.2
The Calculating Table for Finding Out Mean and R&woin
Sector ) )
Var. X; Var. Xz . y2 . 7
75 90 3 5 9 25
70 80 -2 -5 4 25
60 95 -12 10 144 100
50 100 -22 15 484 225
60 80 -12 -5 144 25
60 80 -12 -5 144 25
60 80 -12 -5 144 25
80 100 8 15 64 225
85 90 13 5 169 25
80 80 8 -5 64 25
90 80 18 -5 324 25
85 80 13 -5 169 25
80 70 -15 64 225
75 80 -5 25
70 90 -2 5 25
X1 =1080| ¥X,=1275| ¥x;=0 Yx2=0 | Yx2=1940| Y'x,* = 1050

From the above table, it can be seen {4t = 1080;Y X, = 1275;

Y'x12 = 1940:;'x,° = 1050; while both Nand N = 15.
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Step 2. Find Out Mand M

X 1080
My =20 =20 = 77

M, %_1275 _ g5

15

By finding out My and M, t, can be calculated as follows:

Ml -M 2
lez +ZX22 N1+ Nz
N, +N,-2 N,.N,
_ 72-85
(1940+ 1050)( 15+ 15}
15+15-2 |\ 1515
-13
% o5
28 )\ 225
_ -13
\106.7857x 0.133333

t, =

-13

v14.2381

. -13
3.7733406

=-3.445223
The result of t-calculated jtwas —3.445223. Sudijono (2009: 312)
notes that the sign — (“minus”) at the result afateulated is not a sign of
algebra. Therefore;-3.445223 can be interpreted as there is a significant

degree of difference as much as 3.445223.
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B. Data Analysis
1. Hypothesis Testing

To test the hypothesis, twas compared to the t-table. Before
comparing it, the researcher found out the degaefreedom (df). The
formula used to find it was df =N+ N, — 2. The number of participants was
30, so df = 30 — 2 = 28. Then the researcher lodethe critical value of df
= 28 in the T-table. It was found in the T-tablatth (t1s 50 = 2.05 andsio =
2.76) so the researcher could know thatas bigger than;tis that:2.05 <
3.445 > 2.76.

In conclusion, there was a significant differenéeesult on students’
reading comprehension after giving the treatmddyshe conclusion, the null
hypothesis (5 is absolutely rejected. In other words, thera isignificant
difference of result between teaching of foreigngiaage reading by using
group work activities and by using comprehensiorstjons approach at

Language Program of MAN 1 Pekanbaru.

2. Interpretation of the Research Findings
After testing the hypothesis, it could be concludedt the students
who were taught to read by using group work adéisihave better scores in
their reading comprehension than those who werghtato read by using
comprehension questions approach at Language mRiogrgh MAN 1
Pekanbaru. In other words, the result of this nefeahowed that teaching

reading by using group work activities gives a drettesult on students’
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reading comprehension at Language Program of MAIRekanbaru. The
students in experimental class had higher scoreseading comprehension
test than in control class after group work adggitapplied as the technique of

the teaching of reading.



CHAPTER YV

CONCLUSIONS AND SUGGESTIONS

A. Conclusions
Based on the findings and the result of hypothesstng, the researcher
summed up this research as follows:

1. The result of pretest showed that both classes hsiaglar reading
comprehension ability. There was no significantfedénce of result on
students’ reading comprehension before giving tleattnents to the both
classes. As conclusion, the students in experirhanthcontrol class have the
same characteristic related to their reading coh®rsion.

2. The comparison between the pretest and posttesttse® both classes
showed improvement on students’ reading comprebensihe improvement
of students’ scores in experimental class was hitfen the students’ scores
in control class. It can be concluded that the hewp of reading by using
group work activities give a better result on studereading comprehension.

3. From the result of posttest, the researcher fohatl there was a significant
difference of result between teaching of foreigngiaage reading by using
group work activities and by using comprehensiorstjons approach at
Language Program of MAN 1 Pekanbaru. Therefore,ude of group work

activities improves students’ reading comprehension

39
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B. Suggestions
As mentioned earlier, teaching reading by usingugravork activities can
improve the students’ reading comprehension. Basedthat finding, the
researcher proposes some suggestions. The suggeste

1. The results of this study reveal that teaching ireptly using group work
activities has improved students’ English readingmprehension.
Therefore, a replication of the study could be cmted with other groups
at the graduate or undergraduate levels in othils fuch as writing,
speaking, or listening. It would be worthwhile tvéstigate how effective
is group work activities on teaching other ski#ls, that instructors can use
this findings to improve and develop their teachpngcess.

2. Group work activities can maximize the students$éiaction in English,
and it can take away the big burden of runningdangsses. Therefore, the
teacher has to change his or her role to be a atotiwr problem solver by
using group work activities.

3. Itis suggested to the following researchers tdaepother factors that can
affect better improvement on students’ reading aefmgnsion at certain

level.



BIBLIOGRAPHY
Arikunto, Suharsimi. 2006Prosedur Pendlitian: Suatu Pendekatan Praktik.
Jakarta: Rineka Cipta.

Brown, H. Doughlas. 199#rinciples of Language Learning and Teaching. New
Jersey: Prentice Hall.

. 2004. Language Assessment, Principle and Classroom
Practice. New York: Longman.

Buzan, Tony. 2003The Speed Reading Book. Woodlands: BBC Worldwide
Limited.

Bukhori. 2008. The Contribution of Understanding n@&xt Clues and
Punctuations Toward Reading Skills at English EtdanaDepartment of
UIN Sultan Syarif Kasim RiauUnpublished Thesis. Padang: State
University of Padang.

Citravelu., Aline, David., and Steinberg, D. 198..T Methodology, Principles
and Practice. Selangor: Fajar Bhakti SDN BHD.

Day, R. R. & Bamford, J. 2004Extensive Reading Activities for Teaching
Language. Cambridge: Cambridge University Press.

Depdiknas. 2006. Kurikulum 2006Kurikulum Tingkat Satuan Pendidikan.
Jakarta: Pusat Kurikulum.

Doddy, Sugeng A., and Effendi. 200Beveloping English Competencies 2: for
Senior High School (SMA/MA). Jakarta : Pusat Perbukuan, Departemen
Pendidikan Nasional.

Gay, L.R., & Peter Airasian. 200@&ducational Research: Competencies for
Analysis and Application. (6™ ed.). Upper Saddle River, New Jersey:
Merril Publishing Company.

Heaton. J.B. 1975Ariting English Language Test Foreign Language Teachers.
New York: Longman Book. New Edition.



Jaya, Indra. 2005. The Effects of Home Reading gkssents on Reading
Comprehension Achievement of the Second Year Stadeh SMP 6
Muhammadiyah Padanginpublished Thesis. Padang: State University of
Padang.

Johnson, D. 2005. Cooperative Learning: Increa€iollege Faculty Instructional
Productivity. Online. www.ntlf.com/html/lib/bib/92dig.htmRetrieved on
January 15, 2010.

Krashen, S.D. 1982Principles and Practice in Second Language Acquisition.
Oxford, England: Pergamon.

Kessler, C. 1992Cooperative Language Learning: A Teacher Resource Book.
Englewood Cliffs, NJ: Prentice Hall.

Martono. 2010. The Effectiveness of Reciprocal Teag to Improve Students’
Reading Comprehension at Grade VIII of MTs TI Rarfin Tiris.
Unpublished Thesis. Pekanbaru: UIN SUSKA Riau.

Mikulecky, B. S. & Jeffries, L. 2007Advanced Reading Power: Extensive
Reading, Vocabulary Building, Comprehension ills, Reading Faster.
New York: Longman.

McLaughlin, Maureen & Allen, Mary Beth. 2008eacher Directed Whole Group
Discussion. Retrieved on February 23, 3010. International ditea
Association.

Nelson, Rocky. 2009. Assessment of Reading Skitigp://www.cc.kyoto-
su.ac.jp/information/tesl-ej/ej13/int.htmetrieved on January 2010.

Priyana., Adib Zayin., and Eka. 2008iterlanguage: English for Senior High
School Sudent XI Language Sudy Programme. Jakarta : Pusat Perbukuan,
Departemen Pendidikan Nasional.

Riduwan. 2009Dasar-dasar Satistika. Cetakan Ketujuh. Bandung:Alfabeta.

Smith, Frank. 2004 Understanding Reading: A Psycholinguistic Analysis of
Reading and Learning to Read. New York: Lawrence Erlbaum Associates,
Publishers.



Slavin, R. 1995. Cooperative learning: Theory, Research, and Practice.
Massachusetts: Allyn and Bacon.

Sudijono, Anas. 200®engantar Statistik Pendidikan. Jakarta: Raja Grafindo.

Tiurmina. 2009. Improving Students’ Reading Compretion by Using Semantic
Mapping at Grade VIl 6 of SMP Negeri 12 Pekanbadmpublished
Thesis. Padang: State University of Padang.

Ur, Penny. 2000A Course in Language Teaching. Cambridge: Cambridge
University Press.

Toshio, Takashi. 2003Application of Group Work for Improving English
Teaching in Reading Class. Japan: Keydir Educational Publisher.

Wichadee, S. 2004The Effects of Cooperative Learning on English Reading
ills and Attitudes of the First-Year Students at Bangkok University.
Bangkok: Bangkok University Press.

Zainil. 2006.Actional Functional Model (AFM). Padang: Sukabina Office.

Zintz, Miles V. 1975.The Reading Process. The Teacher and the Learner. 2"
Edition. Dubuque, lowa: WM. C. Brown Company P ulidies.



LIST OF APPENDICES
Pretest
Lesson Plans for Experimental Class
Lesson Plans for Control Class
Posttest
Pretest and Posttest Result

Testing Reliability and Index difficulty

Xii



Tablelll.1

Tablelll1.2

TablelV.1

TablelV.2

TablelV.3

TablelV.4

LIST OF TABLES

Procedure for Selecting a Stratified Sample for this Research__

The Treatment of the Control Class and the Experimental

Xii

25

21



	COVER.pdf
	ABSTRAK_DAFTAR_ISI.pdf
	BAB_I.pdf
	BAB_II.pdf
	BAB_III.pdf
	BAB_IV.pdf
	BAB_V.pdf
	DAFTAR_PUSTAKA.pdf
	LAMPIRAN.pdf

