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Ahn, Kyungja. (2014). Research on second language teacher identity: Focusing on English
teachers in South Korea. Foreign Language Education Research, 17, 61-85.

This study aims at exploring the theoretical perspectives and research related to second language teacher
identities. In particular, this paper focuses on the studies on the identities of English teachers in the
Korean educational system. Major findings are as follows: First, based on the previous literature on
teacher identities, teacher identities are defined as dynamic, multidimensional, and changing, as they
continuously interact with individual, social, and cultural contexts. Second, it was found that studies
have focused on (1) the meta-analyses of English teacher identities, (2) native-speaking English teacher
identities, (3) the identities of non-native-speaking English teachers co-teaching with native-English-
speaking teachers, (4) the identities of non-native-speaking English teachers including pre- and in-
service teachers, and (5) teacher identity development through teacher education activities. Lastly, this
paper brings up issues and suggestions on the formation and development of English teacher identities. It
also offers directions for the future research on professional identities of second language teachers.

Key words: teacher identity, second language teacher identity, English teacher identity, identity
formation, identity development
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AALLS v Tl ui7b BpREE o9 A vigtR A Q3 B UE
AGA Hexeh d-E o] k. olggt AFAAA tigk AF7E o)A 7H
A 2 Ao W H Qo] wKolx GUStA o] FojH ). o= FFAke
JA’d (learner identity)e] <dolHF53 EAgE Adado] Q7] wiitoltt.
Hol= F5A olQol Al 2 do] uFe Ad o5 AHAAN A=
BAE wm gt 1 FoAE wALe]  AA|A (teacher identity,
professional identity)el w3 47t =83 A3 FAE WHLEL
JH(Miller, 2009; Singh & Richards, 2006). 3k WAL AAAL wA}e]
A A 2w Ab3], 3, AAA SHolA F83% 84R

FE Q7] wjEol (Varghese, Morgan, Johnston & Johnson, 2005), S
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Ao Al Mol A FofZ W3 r/‘f(Beuaard Meijer, & Verloop,
2004). ob&el wAF AHAAALS wAkel Y] 'meit, s7], dal, A
Lo J3kS FEZ(Day, Stobart, Sammons & Kington, 2006) £
WAL =7 YA Aol & Fagh alejgta 3 4 Q).

Al 2 ol wEolAM mAre] AAG A7 Me=a gl A2 WA
AAE F58 A dE WIS T wol a1 A
St P EN S = P B
ghof| we} WAL A o] thetAl FAEM, o
WAE GAGo]l Al 2 Aol wFoll F FEFE WAL ¢ =
A 2 Ao wE FAA = FAAREA FoE uF =
Hl5S 2FAstar ok, o]of] Al 2 A=A Jo]E uFsh= wARe] A
gt A7 AFHoR o]Fojx gith. ol#g ¥
QA HHE o]EA WA APATE AI= A JojuFe Fas

A %ﬂ 44% WAL 1A elar ARSI AR Frel tiEl A= SUA
aFshE om wAPE Folusox AAsteE FaAS adE B oW
o] i%_ Ak sHAlh.

go] wAale]l BAAe thatk A= WAL e W e wAbel WA}
AAAEE agtR s B wel g3t SHes Oﬂ?:sz]cﬂ gt} M oo
WAL Al Foj7p mFofRlA], xﬂ 2 AdofdAe] wel Yol Hjdojwl
WAL O] Al e dAFrh FwsE] o] Fojd vk wE dA goiE
7b22a QEA ko JFEXA HAd wE #F WAkl oH] wAbe

AR
A, dol wa Al W xu % AY gt wake] AAA, As
Bgel mheb 235 2 WSS A=Ae Qo] watel A4 Fol o
e F2 gl wiel FAYS

AL olFolA gk olH@ dTE
FHslz 2 A AdTS nx= Qe Ul urs Al d).

ol watel AAA Aol e B =RoAE Al 2 dojmAle] o
aatel AAAge] s ol2x wiAd AT Ad 9L FF Al o3

Hetazah gk 53] gof mAbe] AAldel Wi =uie] ARATE
HeAor 294 Aojrt. Fo] uAbe] AAdel #dd A5 43
=W =welAds ESL/EFL wiEtelAel  fojulak mjdojnl  wALe)
ARG (A, 2014), wPolwl do]  wAkel  AAA (Jeon, 2009)°]
o AT B Ao wE Fopell A o] Azl =] AAY A7 S
Al He A7(Ed, AL, 2013004 Stk AAA T A WAL

=¥ quﬂ/ﬂ om i 25:]}\401] = oﬂskﬁ _2,.‘C 842 Yz
%o]—ﬂi 3lt},
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z

A A7 FFe] deotd up ok Ty WA AAAGe] WAL A
MDA, A, AS]-Es- AR A ey s A AdE] dS5S E oo
gol uAbe]l A il o wWE g FulelA] o] Fo Xl H7bA] 9

ATFE Hoh Ax ﬁ%‘—@zi sk A 2asi).
ofe] - AP A= 3 3t S AFE AAA e
ol wjF, AF FA, 7éﬂ‘r, Hgﬂuﬂ%% FA o7 AFE Ao|t}, o)A
A 2 AAZA FoE 7FEA= WA AALS nEEE o224 EUE
SAska, theFet gk Q= Fo wAke] WAL AAAG digk ATFE
Aun ) =&Y A7 A¥E o] aAuSg 2 AR N FE3 4
a t o]

o]
S

i
FJ
O_u
N s}
o,
=2

1l
A2 9
2l

I A 2210 WA WA FA|Y

El

AR FE7E 8 A "2 ERIE rareka o] dfsk=A] (our
understanding of who we are and who we think other people are)ol T3k
o1& (Danielewicz, 2001)e = Aod 4 Atrt. FASHA AAPZE Holy
ERQlel WFE AHsha, Erw e #AlelA A A AFAE " A F
2HH & H%% B4 (Tajfel, 1974)elgta & 4 vk, =, HAAL
Mol ALEl A BANA AAE ofte] AAAFIaL, BRI AAE ojE
TSR gk Q1A olgtar SRt

20 A71 SRRl REUSF Al7]ellE ZEFHolal FAAR] HHS
Hgowr dA wWF QA JiRlY fAE FHe AS AALY FA
Ao Hor, AN 20 Al7] THF o] Fo= EAERUUFY JEFo =
M1 AAGS sEAolal AHAoR FAHIL T = AoRE oy 7]
A2 T8, 2014).

A2 Ao wARe]l AHAIAG dlgk AFelA AHestE AAGel dls)
Adu R, ZBAALE BAE Fold FAPHIL FAEIL APE WEsria
sttt dA4lo)7t 94 AukMiller, 2009). Norton(1997)2 AAA S
“AbgEol AT BAXE owA oldlsh=Al, 1 Al A
Zae] wel oA9A tE2A FAAHEA, v g BAEY ThsAd S
oqw A olsist=A" = AYUtHp. 410). wEIFAIZE Johnson(2003) S
AARE “THE AP FAE AL HolA, vl oA9A ERlE
vlebun, BlelEe] g oA vetrtAel ols) whlelsk: 27 o
AhH(p. 788).
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AL RS (agency) o2 AFH7|E=  s=d(Duff, 2012), ol
Mol A Byxle AR (assigned identity)ell widkas] slglo] A =S
BAE S &dstal(imagined identity) ol& #53t7] fla P&s FHdv=
Aotk =3 FBAALS dFY A (positioning) &=, 7HQle] HE
At o] Ao A oA AlS A A7 A (Davies & Harré, 1999) S 2
R %= Elg= ol 7} A3 E3}o] 2 (sociocultural theory) a
S71F259% WA (post-structural  perspectives)ol A= AALS
DA E] AR dFAoela Wstele Ao R HUTHFirth & Wagner,
1991; Norton, 1997, 2000). °]¢} & @Wetel A Varghese € 3 <1(2005)
Aol wAke] FA|Adel i} ATtebHA FAEY HeFolar Al
SWe Axsta Aok, AALL (1) gHFola ¥gsty FESka, (2)
ARSI A, A, AX A wg s AdEo] Qo (3) dojo #HEE Ea
4, A, A= Aol
Connelly 9} Clandinin(1999, 2006)2 XA} AAAS wA7F AEsta
dale StwdsE A3y wale] AHelA AAA A2 (personal practical
knowledge) ] FFO 2 o] FojX= WA} o]opy|R ZhFgitt, of& ] wAbe]
A2 As B GA o] AR ddEe Qlual ®Ba, WA AAAE A9
813 WA AALS ©Hete WHOEA UHEHE "4 & AAL
A+ (narrative inquiry) 7} s83S HolFEq olt}. &9
Varghese(2006)+= 1A} A A Al (teacher professional identities)S 713
WALEO] AN ES oA B Qi 150 g @A wAS ojw
Fdst=Ad g Aolztar k. olAH  wAF BAEE AAHS
AbS]-AAA we s gRRIA Rl wiEl Bl mA Al wAe] AT AE ol A
P E = wAke] EQlo] digk 1A ® A doelgtar & 4 gk, ol
WA AAGE A FeAelw, A, 7=, 47 2 Ve BdEd
A Aolrte wiet A ESH R FAEL AFAETAL HAlT.

AL AL WA g8 A A (teacher role identities)¥ &=
i Eetl. WA 98 AAGL wAE 21 93S ofwA A4St
AAA 7= gk Ao=m WA FAGY] FHES o]ETh. Burns ¢
Richards(2009)& BAAES  “7Hddo] oA 2xmE HEA], AR o
Aol A ojg A a5 %S FYste=Ad dE] AEete AT o=
HWA(p. 5), BAAEY Mol d&olet= ds EFA7]aL k. oA H
WAR A3 GAGE wAE T1Eo] &gk Al Al A 5] A& figh 174
agal ZhEXTE A A "Joe Aol digk wE, 7HA, RS
F3gttar & 4 dvk(Farrell, 2011).

WA AP L F3H A A4 (identity-in-discourse)3} A 3=
A A (identity-in-practice) &2 FEH7|%= 3t} (Varghese ¢ 3 ¢l

2l
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2005). AAAHel wHIE FI  AAlES ofe] XA TI=A ] wEt
TR JAFQ @34 AAAdLS oA AFd AguiAelEte Jid g
AASHA A vk, Fairclough(2003) % A2 AFs| A #a] oA
@GstE Sd PP Bk, webA wAbe @stE A EeE AT e
WAL FskE FE wAkel A2, AE, wdo]l of"WA o]FofAE=AFE
HojFuxt Fvp, vbd A3AH AAYAAES A3 FE A (communities of
practice)?] IdF& FHeH FEAe Aoz FAsAA FAAHE
Ao Z(Lave & Wenger, 1991), 719l AALLS FsAete] AAE F3l
W gEvkar 2ok, Yolrk Norton(2000)2 1o &3t AAAre] AAE
AW sl7] 98] AAE F5 A (imagined community), AAE A A (imagined
identity)e] 7Wd& Abstt. 7o Aoz ol dd FEAE FAJstHA
Abol AAY S G itk Aot

st w@sbd, AdA AL S Y durlEvE AT A B
Jtta Ha, olokr)El A A (narrated identity)d &% A A A (enacted
identity)o &2 F&E3}7]% Stk (Kanno & Stuart, 2011). =, 3= E3
FAE AAGA gk d2e] wAe] #4 Eed JFES Fi, ALY
THY A #APel FoAst= AErt A FEFS Frhe Aol

. R 22H0] WAt ZA[Fof Ciet el A+ S&

Al 2 Aol mApe] Al e ATt dojnlat Hgleinl wApe]
AAEE Al itk Ak oeR wAb A e A rh ESLo e
KR

nzEta o, FHITde dar, dE, T 52 TAO=E ERL
wete] wWALE| fig A= Fvkstar vk, oeld AFES
wARZE ool A e oA"WA AAES FAHsteAM FH
dojdl, wjdolwl wAbEe] AAAY Aol wsIg, stw dAe] o
gAES] vk, A Wel Fol AU JFE FeAd 2HE
el A ATE Fo wAre] FAAG] #ek AFE HF3}F =

dowl WALl gk AFE WA AEEH, ESL WEe] dojwl wAl #d
AT AurreA  wEEtE dojwl wAR(Farrell,  2011), 33l A
72 = dojwl WAH(Trent, 2012), ©]=rolA 7F2X & %K W AH(Kanno &
Stuart, 201Dl oigt A7k ok, &, EFL #ehe] ol wAbe] dfgh
Aot HlEENAM 7hEA = dojnlel] gk A+ (Canh, 2013)7F W& ATt
ol vjdojwl WALE g A Ao}, EFL WEto A
oAl 7FEA = o] wAbel ok AGH(Duff & Uchida, 1997; Simon-
Maeda, 2004)7} A]3)%= S},

R
X
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ol wAbel] figh A= ohekdt -] vjdowl wWALE gide
APk, WA, ESL wWEte]  n 9 AFEE vFdA 7HEA
Baldel wAH(Figueiredo, 2011), Elo]$k¢l W AF(Huang, 2013) 2t}
ofAlo} =7} A1 ov] wAM(Pavlenko, 2003; Zacharias, 2010)¢] 33t
A7 Ak, &) Auythel A wALS R HIhgk FaQl ofH]
WAH(Ilieva, 2010) % &1 oB] WARMorita, 2000)o gk A7}
APHAT. FFNAM 7FEX= T wAH(Tang, 1997; Trent, 2010,
2012; Trent & Decoursey, 2011) 2 oJv] wAF(Trent, 2011)¢] 3l AF%=
Art. T3 ATEZA FHEXE WAl thd <45 (Chong, 2011)%
At EFL wWghe] vjdojrl AF=2E FTolA JEA= 54
WAH(Tsui, 2007) @ %KX WAHLiu & Xu, 2011; Xu, 2013)¢] 33+ A7}
ottt ozt WlEwSl wAM(Canh, 2013; Ha, 2007), Ef=:¢l aA}(Hays,
2009), o]@+1 W AF(Abednia, 2012)] Wd AF7F AT},

olggk Al 2 AojEA 9] JolE 7FEX|= ALY AHAAo thgk &9
APAT oA, do] wAbe] W W A WHE, AT Ay SO
Aol EHAQA He AYPAFE vhgolA] Auraxl o),

Farrel1(2011) ESL weghe] dojwl wAafe]l sk A A de sl &3},
Nt gighe] ESL 2o 72X = 15 d o)Ak ug AdES 7Rl
Al 3 WE ez Ho Wds 2 Jdzk 12 3] AAd. 1" A8E
Tk ols wAMES A AHAAGES I, Yoinl WAES ANES
=2 9] wAb(teacher as manager), 317 %$3}A(acculturator
A2 P EAH(professional collaborator) o= Ql2stal 3dtt.

Simon-Maeda(2004)+= EFL #etell  gl=  ojrlzt wilojnl o alate)
AAAAS ST, o] dAre dE O JtEXE tYdd o4
dolwl WAL 7w, HdoNl WAL 3 WS WHste] o5 A=
WA el Rk olyel Zh=, ol stw AE, wSol] i #A
E3A o S vAL IS HAFUY. 53 dolvl wAlES diE
AbglolA] E4S W g wolx v
citizen)o|&t= ¢12& 7HA 1L
WA Fxo] W ]

~—

ol ool

St A A5 Jof F
obg], dovl wWALEL HAEAQ] 9=o] WA HTE JFAIY Ao
s m&7)(parrots, walking tape-recorder)®t ZE EAE =it

Bt

Tsui(2007)+% EFL #2te] oyl Tl JwAl S WHEH g2
AT, Jo] FHARAM golE F2 AETHC] wow ¥Rt st
IS AR S A 9

wdol # Minfang ©] YJARE =4 A
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Mol AAe A AHE oA Ak A AR
SR, Minfang & 22 WARA Z7hsh slwe] wa g Rgohels
B4 Zolq AAAR Belo] gaht Wity WA HAA wEEE
AFee PR FobhaA WARMY ARYS AU Go  mA

AR FAe 7Ha ATt
Pavlenko(2003)%= ESL w®iete] gl Hldolql oH]  wAte] AHAAS
ST A nFEPek. o]E 9] ws uishe] TESOL A AL
A 44 P (=9 24 H, §FA 20 5 P 10 H, o 34 )9 QAo T
2w Ao gk AAHA Aol AT, FIEAAE(FE 14
22 2 W, F=e 2 ¥, A= 1 9, &upyoldl 1 )& ojvl-
Hlgojdlolgh= ol @Wel| wiztstar, Hoj¥l o THAAE 7HA L
ol fFARgE S-S A7 E AT o5& oWl ¥
speaker community)ell Eo{7Fal Aojdx| gk a¥€x] X3 dAAS ZEa
HAE =713 AT dF FIHELS EFoAE G
ol = Hjgdojwl 852 FHwk(non-native  speaker/L2  learner
community)el &stAl HWA AFAGe] WSEHASS =uWc. 1Yy
st Fhel A He o4 T (multicompetence)olehi= NES LA
HRAA AalEe]l gAdof/Al 2 AAAEA F s A (multilingual /L2 user
community)el  EFcpa 1A HAG.  o|HdH o224 I,
o)Al (consciousness) @ AHAFE (imagination)o]  <do]  &G5x @ on)
WALEA O] AANALS NEA YA 7] E=(positioning) AEZHo] HTt,
efelell A xlWE Fojual AAGe] digk AFE AFEWE dowl H
Hojrl wAke] gk A AA WHEE 5 dal, EFL W EuE ESL
Weto| Al A7 ¥ ol APHASS & T Adrk. 5FAQA AL vjdoinl
wAkel thEk A= ofAlof wT7FS] WAL T = Aot
ORbE mAlfZ=A 9] dolE ug-ghgele Bloll gk #Alo] ofA|olof A
e BolEth, T3 Ao AES AvHyd AY e @4 wAb
sbo AT wow, xR ARy od] Ao gigt AAY A=
Aoz Ao, A7 AE=Es "WaolE, Ho
i

IS

S
o J
20
3 -
e
-4

i

AN oo & H

gol Ak Aol el el A olFW AE Arel 53, e
AR wy el weh & 6 /) Repw uire] Avmunx @Th(YE
%), WA odo] WAk FAH #a WE AFE BB olo] Aojn

e
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gol matel AN, @Y F wetelAe] Sojw-nloly
=i} ]

A, vgoldl o] @ A= el AARL ¥ £ YA
Mo Rt SAES FES BE vglelw wAl AA4e] e @

1%

O WAb Fx|gof| et MEH S

fit

WAE - AGA A ek Fule] wE ATte Aledd BRd9(2013),
A48 (2014), Jeon(2009) 9] A7 k. o Al A= wWEF 419 HAE
dejstar Qlo], 7 Aol ws Hope] Aot wAb AHAA, ESL/EFL
weto]l dojnlz) njgdojwl WAL, ulYojrl o wAle] AHAAGES AG-sta
Atk BAGE vhgEE AR 7P A<l ol2s TAHSE sHAY
AAAT BEaE o o] 2E5S aUlEaL Un.

AA, 2Asdy B A(2013) o] do] wg FopollA o] HAA
A5 F7ITEFY #AHCAA AYdu. =l SRl 2000 WdE-H
2012 el A" Ao g Foko] AAAY #HH AFE FHE A
ShFA(Fe], gharo], o)Fdo)et do] wWANGF)e] AHAHGoR 3
23500, oo wAle]l AAA AFoldE A Yolwl, Blgojwl WALR
ol gk, 53] vdowl wAl #H AFoA e dolrl wAMEY
g EJdE5S ded AR JASE FAAQJD wAb AAA ]
vepdta B, oepa wAE -3 AAES 4T T UEF
WARN S R IO Eefol gtrial A H Y. o] A= -yl A
A AAY A9 AdHQ A S HAAFtheE HolA 9oyt A,
W WARE FR ATt AR R ske] wAF AAAe #d =9E Ho
At FeAds dria k. T3 FUIFRFe BF ol wAl
A #HE gt o]24 wiAgs uEd

A28 (2014) & ESL 2 EFL #7749 dojrl 3
e AE FPT. WA wAF AAAY AT o] #
oo Zuylelel Fo8 AMIAPATE AYsta
ARl Ay Jeds Fxsta 9l
dojni-vjdoinie] o] EHel A 71 EAH .
ol A7kA o] AAA AFolA ESL A Hdolwl mAe] I A
A7 FE o|Fa ¢lal, EFL A g Pojwly H| Yol
A4 AUdez wEste] theddt Wk s WAFEY Ui A=
A7 F8eirial Bhelal .

Jeon(2009) Bl o®l o] wAke] AA A 5 sl
ATE Asta olef #AHE Fa% ojfrE thF L Tk, v Pyl WAL

2 H

fr
[
v
u®
i)
K
M
1%
o)
v
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AAGT HHE AFE vdolvle Ao, 54, wAF AAA FA dFES
A= 8]l AAAY Ao A FFES FE 8RO EA Y wALNS
RO gigh A= WEss] dWetar Aok, Bldowl wAbe]l A4
P9 HHE Fa% olfrEv HoNl-v| ol ool JHA & 7 nA}
A7k 3o B3 18 Axo| el . wAlnS ZE o) ae] wA}
A Ast(empowerment), =, WA FTAHS Fii wAbe] TEHES
ZFstA 7= Aol djal] =ekal ol
2. o8 Jof mAte FA|Y

Tule] dojvl o] mALe] AHAA gt dFE UEE g wds
ggo= star k. olE dAFelAE FEHSE dowl go] wAbE
A Y o GEoAE A=A A EAAREAS 7HE F ogltn

2474
A= ta At FAES VA &S Ko
S. Kim(2011)& FAAUAS A £ o] dojwl WY (Sarah, )& Aoz

WS AAS 27 o] E(grounded theory)S 83 AL AHAANAHES
A-oz FAFY. Sarah & =9 oA AgoqE 7tEX3 J=d,
Sarah o 1%, WA Ag, mshl A} WA A4 Dl AP

nitE As Hedlth. 5] doldl S deld(entertainer) O =
128k Aol Wisl Sarah = FYSHA %¥aL, FAEY SEE E&FE
Zu2F(facilitator) ® AL vl E otl, w3k SRS A7} L
AAZE Qe wdow AAA7|=d Qe Eha oAk, sHA T st
doldl wdo] AA A D, FAAQ gAEA HAHo| HE IS
A A FEttheE Ale A, #elo]l AZske wgdhe AR AA A9

Zhell A 27} e A =0T,

l

1

i
o

0;

S. Kim(2012)& gt= tgtolx dolE 7FEX|= 4 W dofwl J(o%
1 ¥, & 3 W) gdez AE 2 FJd wgs AAS A=
7ol Z(grounded theory)ell oA ¥t dF ARE W, °J0%ﬂ1
WPEL WSy Al w4 des sk AedS T A,
2225 PAEFY] A #AE wEoR gy HEALES UMk ngoe=m
A2 AT, Wk, wule] gl WS AR 2 A9 ALs| 2 HE
AgzE =7 Yo, FHdor: gy EFS AW Fg3
ogr A Ao = FATd F glE H<A(respected but separated) o]
AARES FAsta AU

S. Lee(2009)+= g tiste] ojwl wgd 2 W&
ZIRksl WA AAAAS Edck. Al He WES A4
&5 (content analysis)o @ FA3c). dojnl P52 WAL AA



fo 2 X
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=)

ol

e

A

_f}r
folol el BT 6, o 5) e Aojul WAL o
A2 H WHE AHoR $¥8 AnE dfon BT, fojw
WAES gol SRS WP TEE AYL AHn dud. 3,
S5 goldy FHS AN AHACnE FAH oA WA
AARE AL e ol dofwl Zae] Al dFe Fu
AgAFel g 2 uE F Qe GAEe] BAYG. dofwl P
oG Foe] FAA aomi ST Yx £F #A, TS Jof
A ey, A wE AW, @ 9% Ba 9ol dsidh. ww
4% goow: BERG wd, 1§ Bob, @gvive] Ty, Az
B, W S gele A9 RE 9 AeYY AR, FYEe
aFAel: EH 4P, WA ALt wAFY wel 5 IAAY
$4oln aelE FEH DA adse] FEAUT. oAy o Ay
Aoful WAL ABH WA GAgel FYHE Q5L wHFT Uk

3. ATl -H[AOT EH+H HHOA S ol wAe FAY

dolvl wALel FE Y (co-teaching) & sk k=l do] uwAbe] AHAA
2L A3 GAAGo dig AdTE el go] wARe] dojwl WAl 9 A
T #A, wg wWEg, AAA Fojus AGA] gk oldel T E o
wALS] Aol FAFHIL s BT

T95(2013)2 olvl REuALY AYFYS sl aES #Ese
3 H(o)e vl 5ol dAgurte] AALS g wAEH
ME WH4-6 3, 7} 1-2 AlZh), wAF A (A7 HA FFol Frt
Holzkar d=A), AT7Ae] AFdAe dF-ES WHHE g5 F3
P90, Al wAbe] w4 AEe WMWY, 2TwA FEe 13-23 d,
FoAdHEH2 67 A, g AHS 2 G- doly, AR 3
GAZEA] dE S A 3 Yoldl WA= 2-5 ot Connelly €
Clandinin(1999), Norton(1997) ¢ ol&S AAAN FA4H 349 ==
&gt A7 A¥E HY, Joje JH sHolge= ARSA Fd, 1ga
g Mgy Fule] #AA (A o] g, doj¥l wARete]l A,
T8 wAF, Al #9777 wAbES] go] #dd AAAG P TS
15 =, (1) gofol digk A4 7Fx] e} o nALZA 7]he] ol A€

=
A
3ol fAHoR As) ALH 1AL AT Folaigel dsaA Qo

o
F

o



A 2 olo] wWAle] AAA AT n

54 AAY & FAa Aok () gAY gol FEe] S we
gael e ‘ol e ol REF WA Z, Suae] go] FEol
we g 5y gE 9ol WA 2 HAE £E0 me Mz e
Aol FAHAL. (3) dol FFH WP dFPez el WA
wolsh glojyl wxwashe] A WAeE Teko] gdglon}, (4) mEAH9
QoL BEE s qolwl mEaAl AP o BAS QAGWA,

A&

do] ALl AHAGH dofwl WAMUSTEEA O] FAGES FAAHT. oA H
| A= A AALS fFEA 4
g Ao wet 2= AS Wl
Kim(2010) @9 HEZIAME)S dH4Y(co-teaching) S 3l

Skl o] AN AEH 11 d; of)E tdo® Sl o
Az AdX (12 3)), Wg(dagE 2 3], olHd 3 3]) HAA ABRE
gy g2 gEaded gigk AS EASHA nALREA 9
AAGE Ha ek, gl Fo] wALEA (1) ol Al disiA =
S 3= we E9FAM(instructional partner), Yol¥l WA}e
S w8 F= ¥ AM(secretary), 2@ 7] A3 wlyA(crisis
manager), =, T TH % T EAAAG Aol wAR Ql§ A=Y
dol ghFel fA7I7F Foloar doiwl wALE I 7|yke| dejs] dojwl
WAME wAE = S SAFHEA doj¥l WAL wg WstE o] EojUlE
s stvta ®Bokth. (2) AT FAIGAME oWl WA TP wALY

o

S fo o
=

J0 ook oY 2 oot = g

o 12 Rl R

Y
[ 2

)
%
>

21 °
Z# A (class management aide), YWl wALe}F  sHAZEY]  AlFEE
w7 A} (careful  mediator), SAES Aol  skFo I Ay H

A&} (psychological supporter)?] &S 3htyar Q12 3it}.

Y. M. Kim(2013)> A& 42 diste] 3 s dEAsh= +
AAgo]l wsA Mo wel FAE I SFAEe] FAAE FA
e JAS HElt. JojE JAdEHeE 3t oA F (Intercultural
Communication)’ ©°]2}= AEAR) Hl o vl 4 2L (Yun) 9} e
ularel(PFojw)el Aok WS (Kimberly), 44 14 ()& AT
gge= g, T FHS #AFsta HeEs AdE U FET9F
- A FshtA, vy wA getAs &8 2P, A7 A

-
1
=

o2 El
ot ¥
o 1o

o
SN FAHm, oY A

WEEe AAge] AN @R B

AR S SASANA WA G2 A Aow vehgrh, EF w5
Ses Aol AL quRdE 4gPrhe 2 WHU. Yun 9
A9 w9 A FEsn, 4 432 59 Azl FEA.

[e]

‘.I‘_‘l"
Kimberly Bt iAoz & Xo dvh= o] wFaa side] digh
Aol FdF&Fe VA . Kimberly = w57 =211 A2l
A3 Yun B} Fa =elch, 9 AR

pul



ol 7ol Aug]l Yun By w2 A 9fel lukal =Zar, ofe] uht

Foro] WA WS v £ dvks A4 sk ST SEES Yun

=3 FARE ARSI S uld S R QR R AAFAL, Kimberly £

w3k A A (intercultural identity)®] SRR B 3 A9

71318 Algsts wgz AAAG. o] A= Foage] AAAe] W
Ha7hes S el g8s] shgel dFdFe vA

Ve HolF3Att.
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4. HROEl Hof ofH] wAre| A

Hldolwl odof oujaate] GAjgdol] g v A5+ =A EFL ==t
ESL ®Wigto A Add A7 vk, o= ol AH[uWAZE WAL S
TS AEete Weto] Uil Guld w7 WERIA| Y mE Aot

WA, EFL el S-gvhetoll Al AW S-S Rb= o v wALe] gk nlA}
AAAR AFEE Lim(2011)0] thEAHolth. $-guete] WAL S Z g 138
A Tl vlholTl oH] wALY] AAES FA, AF AR FAE wA
AAG P49 AN 84 eyt =l A€ &A gigte] gojus
SHE-A) 50 W, AAMAA 40 W, F 90 WS o wAtEA o] A
el AZeteE AFAAAZA daelE AxE sl JJUE B (concept
mapping method)S &3] dujuAle] AHAHS EAACE. = ohEA
2 EZH (multidimensional scaling) % A &3 ¥4 (hierarchical cluster
analyses)= &3, wAF A A /S FEHT. ol ol wAE
Hazp sk w7, 2 Fo] wAF B A= oigk Jiyd, £& o] uAke}
#AE AR gk, ok, dY] ALY HAEA A FHujAl=
7RI %1 WAL A} (personal quality) L Falof] A 2] e
A8 (institutional practice)™ F&HFE WAIEA S A A (knowledge)
d¥ (experience)oletal Hgoh. HAA A7 FRE olFi Uv WA}
QA AFEC] W AsdA o] dAite A A4S &8s A
A NS E=E3 A2 A WHolA 297t Q.

5o = ESL #WgoA] WALWSES e gkl oH| ALY HAAY S
F33 AE Avrauzt o, H.-K. Kim(201D)2 v thgheol A TESOL
APRAL gl Al 3 WO ofAlolel, F gh=ml, F=l, thukql o]
WAHDE gz AEA (TS W60 Sz FHE
Ax oz FAPT. vj#A o2 FAA olEs HIFOE 3 o
Hldojql ofo] aate]l AAde] 7, Qdof, &£3), AFH L5483t
g lieh, e, dojnl oHeRY], &, Yool AlEsh= oA
AREol AT ASE Foste] dojvle]l Hnh AHdgh Aol wA}

1o
=1

1>

=
iy Y

T o L
i 2 o e we
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G MU Gol AR e AETE

91‘:}. ob&d,

047] ﬁlL ‘E’_‘?i

A3t Aol Fas =713 ISl
H.-K. Kim(2014)-2 ®]=folA] TESOL thghd o] Astzel 5 e
ofAlolA (Sl 3 W, iRkl 2 1 2 H
Heh, Ak st 2 ole] i RS TRl H]*”fxq GRS Sl
AL AAAAES AFHY. °olE Gee(2001) o €H3ld AHAA
Al (identity-building in discourse), Norton(1995) %9 A}3] AHAA
o]2(social identity theory), Wenger(1998)2] &r9] Al3]&A o] 2 (social
theory of learning), Britzman(1992) 59 Z7|FzxF9% AHS g
AT, A A vjdoyl wWAMES Ea @ ugoAel 9l
wg-skE Aol AR, 3k, AXA VHA " R AdEe o,
‘ﬂ%"ﬂ/ﬂJ ﬂ’\hﬂr 4313”01] st A 15 AA Aol EHsiA L

HL
w

2|

5. HIAO{E Fof ¥ WA FAY

Hlgdoirl o] AAuAbe] AAAGL g el gl wAbE
A wA AT k. Sle] misdolml thEh gofAbet SL
el A sk s grewA dist BSL s hEAE S
Zgheto] A

Choe(2008)+= 4 W] Sh=re] wjdofwl ish FojdAtE dide= dofvl-

h=4

Hl o Rl o]y WS Avkd wdojwle] AAES AT Aol
ol ek AALECE 1, o 3)2 1-10 dgke] uws =] glom, dh=,
1=, AAuekell Al TESOL &2 dojstellA AMAtetels FHS5Ao. didad=
5 #He] W (zF 1 A A2e)7 AMA g3 AsE ZHowr BEAu),
HEAES 2 Fo 58S Afstar AN, dowlat e wEoly
%E Aol gk 23t Aol wmFsithal Hi AARE 2 F OWALR
g4t Qglek, mF ullofel o] Jolme oA s, FRE,
S B AERE AEE W L olEe oY@ BAHA )
olwl#] gl dolwl wmAbel] thgh A-eztoll AFstH, gwld =7l TESOL

ARERT. A & 3 B
e o ANEY WA

=

1:1



AARE TAHAR o AR AFESFPA T, Y] g W& aejgk F ol
ko] Axle]l AAAGS AFERIEA XAk, o] ATl FAdH
FAA- nAb AAAHL wdorlolgts Aol 7Hksta Qlar, AxRE
do]  wWSTIEA A 7IEY A™Ee]l HAwdH, wAELS ol g
FAAA WAF AANNS FHSAA HFE Ao AFE F7bolA S-S W
312 A st AgS ALg3T.

Choi(2009)= AAAG s 772594 #HHe| 7|ukete] w=
tighol A ESL & 7FEXE vjgoiri(gh=el) dighdA 1 W (Y, o) wAp
A4 FAde wA B, W, st HAEAE niges AHoz A,
gL dojrle] AEg Ao wAlgheE @slol] Agste] 2225 HjYojnl
WALR TS go]  wALR A wjzdetazr Pk, Ev AghAQl Qo
sEoR Qs g wALRA ANAS A HEA, 5 99
WALRA Y] zple] FAEE ofAletal, TAES] HlHolWl uAe g
HEAA HEE Fg3t7]d o2&tk d#H,  ESL FHL Amdoiof
s} = T9A geket stAES Tidieke EEl Ao A1 Ao
wrdE wal Fdom s AFe s wALERA e AHAAAES FAsHA
Eatar Ak, o] A= g wHhojwl WA A g @eEte] Tal(Yhojrlol
o4 dojuAlgtE Jid, AvdE ESL Y 5) FHolA 3 H|Yoiw
wAke] HAGo] Aol HEET AL FHS FI AT S
HojFa gtk
6. WAWS E58 S8 H[YFO T WAte] mAF FAM WA

go WAL S FFS T vdoiwl o] wAke] AHAAo] vk Alg )
Z5uAtet gguds FAow 77 AFHAry. AyPApL S3 2
dstuy F&A Foets wAl SFS Fa wAke] Aol wAdsta
AFEA o] AFEE AL EAdt=d 997 A

H. Lee(2010)= 16 @ ZA™eo x5stn JuAzt @82 Ay

2)
(collaorative action research)ol] st A WA A QF5= Hpe}

Axle]l FeheE AANS Xsbete #AES FE HlEoNl wWALEA 9
Agte AAGESE S A Wte AAHESE Hoe AT AR
wadx e \d AuE Fste] dHer FAg Ay, fFHA AdgdT
A, T, 2 FAHE WAL ALY Wskel ol JIFE WA= 80ES
AP (1) AFAT doll= F2 go] wgdo] A2l gof sHo=
ogol WAFRA  FHFA (vulnerability) S 7FAa AdQqar, (2) APAT
FTollv sAAA HEeF AEE wAF AAALE AP (growth)AlF o™, (3)
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AgPAF Foll= FAALY AFxsE AT do] wAF ZAAFY] A
7}5 A (sustainability)S H.o]FUt}.

AGuiet A3 (2012) = w5 SN FSPEA wge AL

Zolo] wEHA 9 B ALY FAAGe A S AT, AL

gtedo] M-S Qg wAtaSo] dgko R 13 W (o)l gkl

T ®2dS FHA#Z(9 F)sta, FAl JPEUETE(3-5 )

[e] N =0 “
AT ARRALE NG ARoz BAQY. AF A% Wy ARA A
ool NG Felshe HPL B wsEe WA wFEslt

F973 % wggelehs AFEIHH 24E
St AT Aptelds Avke olfWn. oY@
A

WAL FEAE Bl wAke] QMR AAAES S, AT At

Ao wae Aot Tt FAA LS FPAA, vk ZAHQ
WEEGS RSN 9L FAD. od@ AT dgAEe wA
ARG W R we 5 PAe ARe tstedo] wKIAL HHA )
R B S

_]

o
Lol kel AAYE PR, ol FFL
shvl, odo] aatel AN Fdu MR R 1 Fstol el
B3 o] WA AAYe tEHoln %M SWg

il
Shs

S~
ol
o
s

[<) R84
sAbe] Aol 7 wake] AQE, masEA, AR W)
e AT E=E wAbe] GAde]l stAE ke Al

™ oo 2 of tE of O Mz 2

2

:I.L

A

S

o]

Ak wde] 9l

G o, vRZEHE kel AAlde] SA=el Sudl 9%=

Avk= As weuleh. voprh gof wAbug &es F8 sAZQl aAt

AdE AN 7 des el ol el g ke A

el 7192 5 s & 5 AT

oleig A¢ANE W AF/A = T2 gol wAb AAA 4 saet
A dde ddst Al tiF AFh ol FolA gk wEkA ol
ol wAb AAel wAbe] nE, StAEe] St WAkl WA, wARaSof
MAE G sl i A7k Bk WesA JdyE dart vk ool &
Az B Ao AR sk et 22 At 2o A=
A= =

A

o7} desta I F& AG7p o] Fo|xof 3 o},

dol wrtel AAAGI sHAE9 g5 9 AAAGYe] #AE Hu
AZ= A FHE Zart A, g A Ad(d: 7938, o439,
2008; Y. M. Kim, 2013)2 E3)], o] A}l AAAT TS 5ol

2



LA d-be] S & A, oY dAyEHRE wEe=m 1
AR E A7 2o AR By wEsA A7d davt vk ol
ol dEAkel w&A makel ddEe] gleme o] gy oA
SHelA o7t Erkar sl
A, go] WAL AAA dell WAl S TR tE Bart 9l

ol T3 QFol uAtEe] Tl Al EEd Hay 3 GARES
WAsk LHAA RS =S F v o= AES dEdd gl
aARe] Aol FEFE AT AT AI(RFAE], olAs], 2008 V. M.
Kim, 2013)®=% 2 deAS AT F Advk. =3 v dojwl wAHEo]
ANES AWl wAMEET 53 SRR QAdnE A7 AF(AIETY,

RS
B9, 2013)7h gome, ey wAbt H4% AAYe BHT

Fﬁ

AEF WAL ZR2 Tl A Pde Fart ry. vjdojnl Aol A4
A 2 HS 93 wAlL S TR wES sfde] Hfea 1 G
Ae wALRS T2 aS JfAE Urke Aotk olAH o] mAF AAA
BES Fol uAbY HEA Y TR A ¢ e RES
Asta 1 a&3%E 1FE Fart dvk. o A7, A9,
2012; H. Lee, 2010)°llA WAL SS T3] Jo wAte] AAYS HHAAZ
T Aes BAFAT. wepA wAbe] GA|AFo] i EHo| Qe Aol ofye,
WAL S-S I FAA R WstE ¢ glow, oE B3 WA= HEA
A 713158 AAA E Aotk ollgr dye AAES ATE WHAA
WAL, WAL, AR QQoby), o] 2IMEC] Ffsta =% 4 e FE

Algst= Zlo] dasit.

AR, el WA A dEE AFEe tdd wab
T WS aeste] Wdgd Aert vt o =

AT7F el A g, Zu B oduabel] g A
Hom wEeh AAelth. ow] B ZRWAR A WARA
o] o]FoAE x| WAO|ER old g ATt Hh A
ofd Hark duh. ol dv B xR WARSS ¥l B o
(A, &5 aAb, A, SR S)o] gk 4 B azoe
ARE Algste], wARWSTFEOAE dv] ® 2E WA
wEE APy A AFFE AmsE @ Aotk o|2A dy],
=ol A= FoluatAel AAGE 1Asta, 2wkE Ge] wAke
A

& FAsta TAANE F dEEs =E o du. voprl, A Wiy
% <]

_I_z

2o 2 RIom

1l

rl
&Ll

Beox 2 R o 2l
1o i do b ooz i 258

=0 oY o BRI OEl ML N O ofh ox &N
b

MEomd g 2 > > opm 2 i ox & oo

S AE gu Aoy ARAe AL To= AMEFstd

o AAFE 77 AFE dart vk, 53] wAl Aol AL

d AT Adte]l QvkeE AT Ad(Hdv, A3, 2012; H. Lee,
2010)2 xelsr o, AEAo] =& WAl Wi AAA AT Ho



A 2 olo] wWAle] AAA AT 77

Fuspl olFold ek Uk oY@ AL wAmEe] FFH
ARE 288 & 9L Aol
ol A wARAR B ATE 25 WALE

g, AT

gaew s A

webd] woh vhepg Hete

Fd AL B B3 A Udn PUAY ATE Q9T Bast Ak
1]

[}
= J1
o AT EF, AR £H WM R BH @ Agel Basd.
2 ol
=

gL 53]
AT A (trustworthiness) Fol7] S A4 Am FH IR
t2b 8} (triangulation) 7t @8k, WA AAA Ao Fo B4 A
Wt o] 9o AA wgrt APy e wAdS dzste] S A4S
2 wAb EEE BAske A% Fesith, 3 wAbEo] $R uAb, St
YA & duE FH JdEsd oud "HIE FRsteAel M=
AnE Fyste] #A4% da7t .

AA, 2 =EellAE Sl G A AAAGC Bk A TS
A= AdHon go] Akl AHAEo] ol ug A A= G
A o, g5 go] wg A AL A Wy wgshg $H4, wAbe
AJAAQ A Fo g SHs adste A7 A= ol e
olfold ot Avk. 53 FElvhete] gojugel gk AL A, FX A
el gdojus A & g do] WAk AALE A eteE At
dasttt. &g wARe] RIS MEks dojx Hup AA[AQD S
etk GAEo]l A Gl mAb R o] AL FHel A wA=
B 2 AT Fo] ug-ghFe e dAtske AL FElder GO
WAR 2 Fojuso] FJAS welan ARl WEgo R ojnniye AT &
Zlo|th

SEEREIEERE
B3 A7l dANE ud AR A 22T Bast Aok dele] Fol
w5 et} $2ueke] me wete] o 4

g waEAes AR out 9 Aot
A2 ol wAbe) FARE T B A7 drloA AL T AT
do] sh47h, o] aAl, Qo] WALIATL, AH Astrke] o] mAlel
oS Ho] F Aojn], oF s|wew o] w3}
QAo] BANNE 7 e Bh,

O

2

Bl o
>
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Ho
v}
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