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Abstract

This study explored how Japanese college students obtain English in-
put using various kinds of strategies because input is indispensable for
improving English proficiency. For that purpose, the 40-item ques-
tionnaire, the Style and Input Enhancement Strategies Inventory
(SIESI), was developed through the rigid validity and reliability con-
firming processes. Participants were 112 female Japanese college stu-
dents, who were asked to answer the SIESI. Based on the results of
factor analysis and descriptive statistics, it was found that learners used
strategies needed to accomplish course assignments or to prepare for
the class, and they did not utilize strategies to use High-tech Media to
expand their input. Learners seemed to just follow the class schedule
and reflect teachers’ classroom teaching. It is suggested that teachers
use more variety of teaching strategies in class to show the efficiency
of the technology-use strategies, and that learners need to be in-
structed about how to expand their preferred strategies or about how
to use the Internet for learning English.
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1 Introduction

From mid-1970s through the mid-1990s the main input source for Japa-
nese learners of English was a teacher-centered classroom. High school
students learned grammar, increased vocabulary, read textbooks, and trans-
lated puzzling passages word-for-word. No assistant language teacher
(ALT) came to class, and the Internet that can provide learners with world-
wide information was not available for general public. The U.S. was a
country college students longed for, but studying abroad was an unfinished
dream for most of them. Therefore, they sought for exposure to authentic
English outside a classroom. For example, they would often listen to Eng-
lish programs on the radio or go to see foreign movies to appreciate their
favorite actors’ elocution. Female students preferred to correspond with
pen pals in foreign countries. These above are specific learner strategies
that reflect the 1970s-90s.

Now, how do Japanese learners of English enhance second language (1.2)
input? With the development of Information and Communication Technol-
ogy (ICT), various sources of language learning are readily available for
the Japanese learners. In addition they have opportunities to have a syn-
chronous computer-mediated communication with a native speaker of Eng-
lish on the Internet (Warschauer, Shetzer & Meloni, 2000). Not a few of
natives English speakers teach English at universities and it is common that
students study or travel abroad during their college life. It can be said that
the present Japanese language learners are blessed with more opportunities
to increase L2 input than those forty years ago. However, they have to
select appropriate strategies on their own. Since Japan is in an EFL (Eng-

lish as a foreign language) context where the amount of input and output
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are small in quantity, strategy choice is a key to a successful learner.
Therefore, we assume that Japanese college students need to use more in-
put enhancement strategies (IESs) than when they are in an ESL context.
Furthermore, it would be useful to know to what extent ICT influences
their language learning.

To acquire languages — whether it is first or a second/foreign language
— learners inevitably need to be exposed to the target language that is
comprehensible and contains just a step beyond one’s level (i +1, Krashen,
1982). Prior information, gestures, and context information are helpful to
make input comprehensible. How, then, should EFL learners obtain com-
prehensible input to compensate for the lack of authentic materials by

employing what learner strategies?
2 Literature Review

2.1 Learner Strategy

Learner strategies have been in the limelight since the 1970s when stud-
ies on individual differences were conducted. They are keys to facilitating
more effective language learning. Rubin (1981) suggests two types of
learner strategies : direct and indirect. O’Malley and Chamot (1990) classi-
fy three types: cognitive, metacognitive, and socio-affective and Oxford
(1990) proposes six groups: memory, cognitive, compensation, metacogni-
tive, affective, and social. She states, “learning strategies are specific
actions taken by the learner to make learning easier, faster, more enjoyable,
more self-directed, more effective, and more transferable to new situations”
(p. 8). Stern (1975) lists ten characteristics of successful language learners,
one of which is “a personal style or positive learning strategies.” He reveals

that good language learners will strive to discover their preferred learning
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strategies so as to make their learning more efficient, whereas poor lan-
guage learners do not develop any effective study styles. Successful learn-
ers use a large number of strategies more frequently than poor learners do
(Cohen, 2011 ; Green & Oxford, 1995). Furthermore, good language learn-
ers tend to employ metacognitive strategies that help them manage and
regulate their learning process. Cohen (2011) points out that use of
metacognitive strategies leads to better language learning. Brown (2007)
regards the term “metacognitive” as “executive” function. In other words,
good language learners develop their skills at monitoring their performance
while they use the target language (Stern, 1975). Ellis (1995) argues that
the role of noticing in L2 learning is significant because it promotes the
process of acquisition by which explicit knowledge becomes implicit know-
ledge. According to Cohen (2011), conscious learning cannot take place
without strategies. In this sense, learner strategies can be harnessed to

enhancing language learning process.

2.2 EFL Settings

English as a foreign language (EFL) refers to language use within class-
room, in a context where English is not widely used in a community. On
the other hand, English as a second language (ESL) refers to the use of
English in a community for daily communication by people of different
native languages. Countries such as Japan, China, and Russia are EFL en-
vironments. Several studies on EFL settings have been conducted. Lai
(2009) investigates learner strategies employed by EFL learners in Taiwan.
He reports that compensation (communication) strategies were most fre-
quently used, while social strategies such as interacting with others using

English were least frequently used. He also claims that authentic language
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input and opportunity for communication in English are unavailable in an
EFL learning environment. Therefore, EFL learners use learner strategies
related English in everyday life less frequently than ESL learners. Lo-
Castro (1994) finds that Japanese learners of English used mainly memory
strategies, followed by strategies of listening to radio and TV program, or
those of watching videos of movies. She maintains that learners thought
they had to learn English outside the regular language class if they really
wanted to improve English proficiency. According to Ehrman and Oxford
(1995), Hispanics employed more social, interactive strategies, whereas
Asians chose more rote memorization strategies. They conclude that test-
oriented educational system might make teachers and learners focus on
grammar or vocabulary, not on developing communication skills. Thus,
learning contexts such as EFL and ESL affect the choice of learner

strategies.

2.3 Research Question

Considering what is mentioned above, our interest focused on the strate-
gy use of EFL learners. Therefore, from our experiences and the previous
research, our research question addresses the following: What kinds of
strategies are employed by Japanese college students to enhance English in-

put in an EFL learning context?
3 Method

3.1 Instruments
In order to reveal a strategy-structure of Japanese college students to get
input in an EFL environment, a questionnaire entitled the Style and Input

Enhancement Strategies Inventory (SIESI) was developed through the
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following several steps. As the first step, we collected and pooled input
enhancement strategies that learners are likely to use in Japan. With re-
gard to learning style, we simply borrowed the items — 14 items — from
validated questionnaire, the Multiple Intelligence questionnaire (Brown,
2002) and translated from English into Japanese while paying attention to
its reliability. However, we decided not to discuss style in this article be-
cause of page limitations. Therefore, hereafter, only Input Enhancement
Strategies (IES) will be discussed. Following the guidelines by Dérnyei
and Taguchi (2010), the first version of the SIESI was produced, which
compounded 42 items. A pilot study was administrated to 21 female senior
college students on January 10, 2013. Based on the data and feedback
from the participants, we discussed its construct, content and face validity
and calculated and checked Cronbach’s a to confirm reliability of the ques-
tionnaire. Several items that were incomprehensible for the participants or
had low reliability were revised or eliminated. Through the dense discus-
sion among us, the SIESI was finalized, which had 40 items in total.
These items are answered on a 6-point Likert scale from 0 point (“I never
use it”) to 5 point (“I always use it”).

Part A comprises five items about Low-tech Media Strategy. They are
traditional IESs that do not need any special technological techniques or
tools, such as “I study English by using paper and a pencil” (item No. 5).
Part B includes nine items on High-tech Media Strategy. Contrary to Part
A, they are strategies that need technology such as “I use a learning
website of English on the Internet” (item No. 28). Part C is composed of
six items about Input using Communication Strategy. They are strategies
to obtain input from interaction between people such as “I talk with foreign

friends in English” (item No. 30). Part D with six items consists of
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strategies that Japanese learners of English have to use to accomplish
course assignments or to prepare for the class such as “I read materials
written in English for a presentation in a class” (item No. 38). This part
also includes IESs for the Study of TOEIC such as “I study a work book
of TOEIC” (item No. 35). Part E, composed of four items, asks how the
learners increase English vocabulary such as “I memorize English vocabu-
lary by writing the words again and again” (item No. 43): Vocabulary
Input Strategy. Part F that contains five items focuses on strategies of
controlling the learners’ feelings and increasing their motivation (Affective
Strategy) such as “To study English, I choose a place where I feel relaxed
(item No. 46). Finally, Part G comprises five items about Metacognitive
Strategy : Learners look back their own learning behaviors and attitudes
toward English learning, such as “I review my errors of the English test

and make good use of them for improvement” (item No. 53).

3.2 Participants and Procedures

Participants of this study were 112 female Japanese college students
majoring in English. They were sophomores or juniors and their age
ranged from 20 to 22. The questionnaire SIESI was conducted on January
17, 2013 in the class of Foreign Language Learning and Teaching with the
consent of the course instructor and the students. They were given a brief
explanation about the intent of the questionnaire and the instruction for
answering the questionnaire. The approximate time for answering the
SIESI was 10 minutes.

The data were collected and analyzed with SPSS 20.0. First, reliability
of the SIESI was calculated, and then, factor analyses were performed to

see what factors constructed the questionnaire. After that, in order to
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answer the research question, descriptive statistics of each factor was

computed, and the most and least frequently used strategies were examined.
4 Results and Discussion

4.1 Factor Analysis and Reliability of the SIESI

To investigate the structure of the SIESI, a maximum likelihood (ML)
factor analysis with promax rotation was conducted. The factor loadings
were more than .35 (see Table 1). As a result, six factors were extracted,
and five items were not included.

Factor 1 obtained eight items (items 46, 44, 42, 45, 47, 43, 49 and 48) and
was represented by “I memorize English words aloud” (item No. 44) and “I
set up a goal to elevate motivation for learning English” (item No. 47). Be-
cause these items were from Part E (Vocabulary Input Strategy) and Part F
(Affective Strategy), Factor 1 was labeled as Vocabulary and Motivational
Strategy (VM).

Table 1. Extracted factors and their reliabilities (Cronbach’s a)

Factor Strategy Acronym Nugg:z; of Crombach’s ¢
Factor 1~ Vocabulary and Motivational strategy VM 8 371
Factor 2 Output and cooperative strategy oC 9 867
Factor 3  EFL specific strategy FL 7 811
Factor 4 Class obligatory strategy Cco 4 851
Factor 5  Metacognitive strategy MC 5 893
Factor 6  TOEIC strategy TO 2 871

Unclassified 5 /

Total 40 942

Factor 2 obtained nine items (items No. 30, 40, 20, 29, 31, 21, 34, 33 and

32) and was represented by “I talk with Japanese friends in English” (item
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No. 31). These items were related to communication in L2. Therefore,
this factor was named Output and Cooperative Strategy (OC).

Eight items (items No. 3, 22, 17, 24, 15, 25, 18 and 23) were loaded on
Factor 3. They were represented by “I watch foreign dramas or movies in
English” (item No. 22) or “I listen to foreign music” (item No. 24). They
were EFL specific strategies that Japanese students of English tend to use.
This factor was, therefore, termed EFL Specific Strategy (FL).

Four items (items No. 39, 37, 38 and 19) were loaded on Factor 4. These
items were concerned with Part D such as “I read English materials for
class” (item No. 37). Since these are strategies that learners need to use to
accomplish the course assignments or to prepare for the class, this factor
was labeled as Class Obligatory Strategy (CO)

Five items (items No. 51, 50, 54, 52 and 53) were gathered on Factor 5,
and all of the items matched Part G. Therefore, this factor was labeled as
Metacognitive Strategy (MC).

Finally, two items (items No. 35 and 36) were loaded on Factor 6: loaded
two items, “I study a workbook of TOEIC” (item No. 35) and “I study a
vocabulary book of TOEIC” (item No. 36). Because these items were
associated with TOEIC, the factor was named TOEIC Strategy (TO).

Unclassified strategies were 5 items (items No. 16, 28, 41, 26 and 27), and
these items were not dealt with in this study.

Table 1 also shows the reliability of the SIESI. Cronbach’s & for overall
SIESI was .942 and those of each factor were: .871 (Factor 1), .867 (Factor
2), .811 (Factor 3), .851 (Factor 4), .893 (Factor 5) and .877 (Factor 6). As
can be seen, the high Cronbach’s a proved that the SIESI is a reliable ques-

tionnaire to investigate into input enhancement strategies
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4.2 Descriptive Statistics: Responding to the Research Question

4.2.1 Descriptive Statistics of Factor 1 through Factor 6

Figure 1 shows the frequency of strategy use. CO (Factor 4) was the
most frequently used strategy, followed by VM (Factor 1). On the other
hand, OC (Factor 2) was the least frequently used strategy. As to CO, stu-
dents tended to use IESs to do assignments from teachers, which implies
that they lacked autonomy with regard to selecting their own strategies.
In other words, they rely on their teachers and do not seek for their
preferred input. They thought that the strategies their teachers recom-
mended were the best ones. An interesting point was that students made
use of VM to regulate their learning an MC to enhance their motivation
intentionally. As Stern (1974) stated, metacognitive strategy plays an

important role in EFL contexts, use of MC is notable in this study.
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Figure 1. Ranking of Factor 1through Factor 6

4.2.2 Most Frequently Used Strategy

With respect to individual strategies, Figure 2 reveals the most frequently
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used strategy. The most frequent strategy was “I use an electronic diction-
ary” (item No. 26). The second was “I listen to the foreign music” (item
No. 24), and the third was “I study English where I feel relaxed” (item No.
46). Other strategies were “I study English by means of paper, pencils,
and pens” (item No. 19), “I watch foreign dramas and movies in English”
(item No. 22), and “I set my goal to learn English” (item No. 47). These
results point to the fact that students make a point of their interest and

handy things.
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Figure 2. Most frequently used strategy

Contrary to what had been expected, no items related to High-tech
Media Strategy were frequently used. Even in factor analysis, no factors
were found in relation to this category. For the participants of this study,
using the Internet might be still time-consuming and need efforts. “Easy-
to-use” strategy would be the frequently used. This issue will be discuss-

ed more in detail later.
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It is an interesting tendency, as item 46 shows, that students seek their
favorite places to maintain or improve their motivation. In regard to this,
they might crave additional value. For instance, they go to coffee shops to
study English. There are two reasons why they chose the place : One thing
is that it is a comfortable place to study ; and the other is that they can drink
coffee or eat some foods in addition to learning. Especially for college stu-

dents, just learning does not appeal, but also they need to have other values.

4.2.3 Least Frequently Used Strategy
Figure 3 shows the less frequently used strategy. The least frequently

used strategy was “I use a paper dictionary” (item No. 18).
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Figure 3. Least frequently used strategy

Today it is common and convenient for students to use an electronic
dictionary, so it might be reasonable. The second was “I speak English

with my Japanese friends” (item No. 31) and the third was “I speak English
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with foreign friends” (item No. 30). Other strategies were “After I write a
paper in English, I ask my peer to review it” (item No. 32), “I do shadow-
ing practice with foreign dramas movies” (item No. 23), and “I read news-
paper, magazines, and articles in English” (item No. 15). The characteris-
tics of these results can be summarized that participants did not use strate-
gies which include output or interaction. To compensate for the input-
poor situation (EFL), learners do not want to have English conversation
practice with their peers or do not look for people with who they can talk
in English. This is the influence of Japanese collectivism culture

(Hofstede, 2005) as well as the one of the EFL context.

4.2.4 Use of High-Tech Strategy

As shown in Figure 4, surprisingly there were few students who used
High-tech Media strategies.
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Figure 4. Use of high-tech strategy

Nowadays most of the students have their own high-tech devices such as
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a smart phone and a personal computer. However, they did not utilize the
stuff well. High-tech strategy to enhance input did not prevail among the
students. They preferred low-tech strategy to high-tech strategy. There
might be several reasons for that. Low-tech stuff cost less money and are
portable. Students can use them anywhere and anytime. On the other
hand, high-tech learning styles might be unfamiliar to them. Therefore,
they might be doubtful about its efficiency. Although there were many
English learning websites on the Internet, they were too much for them to
select the best one: They might not know how to use them or finding and
access to the target website might be not so easy. It is clear that partici-
pants did not make use of High-tech Media strategy as their daily continu-
ous way of learning, although Internet-based learning is expected to be be-
yond the EFL/ESL boundaries.

The results of this study imply that learners stick to the traditional and
easy-to-use IESs rather than effective strategies with some difficulties.
Classroom teaching styles to use paper-based textbooks or low-tech media
such as CDs might have affected learners’ choice of strategies. This study
also implies that students wait for teachers’ advice on how to enhance Eng-
lish input without thinking on their own. Besides teaching English in the
classroom, training learners to be able to use High-tech Media or to coop-
erate with others to enhance input and output can be great responsibilities
of language teachers today. Turning our attention to the Internet, learners
can access vast amount of English media for free represented by Massive
open online course (MOOC). With the development of the technology,
teachers need to suggest new IESs so that learner can improve their Eng-

lish proficiency with the vast amount of English input.
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5 Conclusion

Findings

The following were the main findings of our research :

(1)

(2)

(3)

(4)

The most frequently used strategy was CO, and it reveals that teach-
ers were indispensable for students. Students were greatly influenced
by teachers in class. It stood for strong relationship between teachers
and students. In other words, teachers always teach English per se,
and do not teach how to learn English or how to enhance English in-
put. As a result, learners’ autonomy is not facilitated.

It was common to utilize traditional strategies instead of new ones.
Students persisted familiar strategies and did not challenge high-tech
one because it is difficult for them to find interesting and suitable sites.
In addition, the Internet learning site has problems: it does not show
global picture. By comparison, ordinary learning texts can make
learners feel realization and plan a goal.

Students chose input enhancement strategy not only to study English
but also to gain extra value. Extrinsic elements were connected to
mental stability, and the stability led up to keeping and increasing
motivation to study English.

Students did not often use interactive strategies. It is because they
do not have affluent opportunities to use English in EFL contexts, but
Japanese people’s mentality that they prefer to speak English without
loosing face might be the real reason. As a result, they cannot be

accustomed to speaking English.
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5.2 Limitation of This Study

The limitation was that all the participants in this study were female
college students, and the majority of them belonged to English Department.
In order to generalize the findings of this study, coeducational university
students and non-English major students should be desirable in further

study.
6 Implications

As mentioned above, female Japanese college students tend to choose
low-tech strategies and depend on teachers in class. In order to facilitate
autonomy, which is essential for learners to go on learning on their own,
teachers should encourage students to employ various kinds of strategies.
It is suggested that teachers use more variety of teaching strategies in class
to show the efficiency of the technology-use strategies, and that learners
need to be instructed about how to expand their preferred strategies or
about how to use the Internet for learning English. This study implies
that using technology-use strategies needs planned and precise instruction

so that learners can independently use them.

* This work was supported by Grant-Aid for Challenging Exploratory Research
(23652149) given to the fourth author.
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Appendix

PGB FEZAANE Z 7TV — 12T BRI
(SIESI : Style and Input Enhancement Strategies Inventory) Version 0.1b

Developed by Saito, Murahashi, Takizawa & Wakamoto (2013)
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