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ABSTRACT

Faulina Rahmawati. 2018. THE CORRELATION BETWEEN STUDENTS’
INTEREST IN READING ENGLISH TEXT, STUDENTS’ SELF-ESTEEM AND
READING SKILL AT THE ELEVENTH GRADE OF SMK N 1 SRAGEN IN
ACADEMIC YEAR 2017/2018 . Thesis, Surakarta: English Education
Departement Study Program, Islamic Education and Teacher Training Faculty.

Advisor : Arina Rohmatika, S.Pd, M.Pd
Keywords : Correlation Study, Reading Interest, Self-Esteem, Reading Skill

The purposes of this research are to know the correlation between
students reading interest, students’ self-esteem and their reading skill at the
eleventh grade of SMK N 1 Sragen in academic year 2017/2018. The objective
of this research is to find out whether is a positive correlation between students
reading interest, students’ self-esteem and reading skill.

This research is correlational study. There are three variables in this
research, reading interest and self-esteem as independent variables (X) and
reading skill as dependent variable (). The research was carried out at SMK N
1 Sragen. The population of the study was 412 from the eleventh grade
students of SMK N 1 Sragen. The sample of this study is 40 students. The
sampling technique used is simple random sampling. The reseacher used
questionnare to obtain the data of students reading interest and self-esteem
level and test to obtain the data of students’reading skill. To correlate these
variables the reseacher used Product Moment formula to know the coefficient
correlation between students’ reading interest, self-esteem and their reading
skill.

The result of the research showed that (1) There is positive correlation
between students’ interest in reading English text (X1) and Reading Skill ().
The coefficient correlation is higher than r-table (0.817 > 0.308). (2) There is
positive correlation between self-esteem (X2) and reading skill (Y). The
coefficient correlation is higher than r-table (0.795 > 0.308). (3) There is
positive correlation between students’ interest in reading English text, students’
self-esteem and reading skill. The coefficient correlation is higher than r-table
(0.855 > 0.308). The result of the research also showed that the contribution of
students’ interest in reading English text, students’ self-esteem and reading
skill is 73.1%. Therefore, the researcher concluded that there is positive
significant correlation between students’ interest in reading English text,
students’ self-esteem and reading skill at the eleventh grade of SMK N 1
Sragen in the academic year of 2017/2018.

Xi
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CHAPTER |
INTRODUCTION
In this chapter, the researcher present the background of the study, the
identification of the problem, limitation of the study, problem statement,
objectives of the study, benefits of the study and the definition of key term.
A. Background of Study

Language is composed of words, written signs or spoken
expressions. Santoso (2007: 59) says that English as an international
language is used to communicate in every part of the world. Human beings
use language to communicate with other people and without language
there will not be any communication among individual or nations in the
world. Since, language is a bridge for people to make relationships.

The first foreign language that is taught in Indonesian is English
language. English language is important to people in many parts of the
world because it is international language. English is a subject that taught
in Indonesian school, it is taught in formal educational institutions from
Elementary school level up to University Level. It seems that English has
been considered as an important language in all levels education. By
learning English language the students are expected to be able to
communicate in English language like writing and oral forms.

Teaching English in Vocational High Schools covers four basic
language skills. They are listening, speaking, reading and writing (Brown,
2003: 117). One of the English language skills that should be mastered and

pressured in Vocational High School is reading since it is a crucial part of



second language learning and teaching. Those statements is supported by
Carrel et all (1998: 1), they say that reading is by far the most important of
the four skills in second language, particularly in English.

Sharma and Singh (2005: 119) in Mufarrikha (2014: 2) say that
“Reading is a basic tool education and one of the most important skills in
everyday life”. While, Rahmawati (2006: 61) says that reading is one of
the most important foreign language skills. Reading is important for
everyone. Having reading skill will ease to understanding information and
knowledge and this skill will also help people in getting information or
finding information from letters, newspaper, novel, textbook, or many
other printed media.

The reason of the researcher chooses reading skill is because
reading belongs to the basic language skills in English. Besides, reading is
closely related with other subjects. Most of the materials in Vocational
High Schools are presented in textbook or another written text. It means
that the students must have the ability in reading skill to understand the
materials and extract a lot of information from various text book and other
references through reading. Because of that, reading is the important for
the students.

The success of reading skill is influenced by many factors. One of
the factors that influence the students reading skill is self-esteem. Self-
esteem is the way people place a value on themselves and how they
respect their own ability and worth. Bagheri and Faghih (2012: 1) indicate

two important factors that affect the process of reading that reader’s



variable that include the strategies used by teacher, their background
knowledge, motivation, personality, self-esteem and sex, and the text
variable. Furthermore, as one of the important factor, the teacher should
pay more attention to students’ self-esteem because it can give effect to
their reading.. People who are high of self-esteem will place an appropriate
or maybe a high value on themselves, they respect their ability well and
believe that they can do everything well. They don’t afraid of making
mistakes, they are confident. On contrary, those who are low self-esteem
place a low value on themselves. They aren’t confident because they don’t
respect their ability. They are often afraid of making mistakes and tend to
blame others.

Piccolo (2008: 208) said that the importance of education as a
measurement of worth in the world of work, such as minimal requirements
for hiring in many jobs, makes education a likely area from which
individuals might draw their self-esteem. Hisken (2011: 25) said that “a
high level of self-esteem acts as a buffer against anxiety so students with
high self-esteem are not as likely to struggle with reading challenges”.
Characteristics of students who have high self-esteem by Clemes and Bean
(2001: 334), among others: Proud of his work, Act independently,
Accepting responsibility easily, = Overcome the achievement well,
Responding to new challenges with enthusiasm, Feel able to influence
others, Demonstrate a wide range of feelings and emotions. It can be
concludes that education influences self-esteem, and/or self-esteem can

influences education. If students have high self-esteem will believe



themselves are able to value and respect their ability in learning process. In
reading skill, the students who have high self-esteem are presumed to be
good.

Another factor that affects reading skill is interest. Hidi (2001: 195)
in said that interest has a strong positive influence on readers and recall
and consider the factors that have been found to increase readers’
situational interest. By having interest in reading English text, the students
will active in reading learning process and also they will respond quickly
to their need if they are interested in the topic or at least familiar with it. It
means that the students need reading interest and self-awareness in reading
to know the text well.

When researcher conduct pre-observation at the time English
subject in SMK N 1 Sragen, the researcher assumed that their interest in
reading English text and self-esteem is high. Because when the teacher
gives English text and asks the students to read it, the teacher asks
questions related to the reading. Some students can answer the question
correctly and without asking the help of their friends. Here shows that their
self-esteem is high because independence is one of the characteristics of
self-esteem. The researcher chooses the eleventh grade because the
eleventh grade prepared to the twelveth grade. In the nine grades, they
have to have a final examination. In final examination, reading texts are
dominate and the students must have good ability in reading if they want
to comprehend English written texts. So, they must have good preparation

from the eleventh grade.



Based on the reason above, the researcher is curious to know
whether there is a positive correlation between students’ interest in reading
English text, students’ self-esteem and reading skill, especially for the
eleventh grade students of SMK N 1 Sragen. From the idea above the
researcher determines the topic of research entitled: “THE
CORRELATION BETWEEN STUDENTS’ INTEREST IN READING
ENGLISH TEXT, STUDENTS’ SELF-ESTEEM AND READING
SKILL OF THE ELEVENTH GRADE STUDENTS OF SMK N 1

SRAGEN IN ACADEMIC YEAR 2017/2018”.

. The Identification of the Problem
Based on the background of the study, the researcher finds some
problems as follow:
1. The factors that influence the reading skill.
2. The correlation between reading interest and reading skill.
3. The correlation between self-esteem and reading skill.
4. The correlation between students’ reading in English text, students’

self-esteem and reading skill.

. The Limitation of the Study
The study only stressed on three variables of correlation that is the
correlation between students’ interest in reading english text and reading

skill, correlation between students’ self-esteem and reading skill, and



correlation between students’ interest in reading english text, students’
self-esteem and reading skill.

There are many grades of the vocational high school in Sragen. So,
to avoid to large study, the research focused only on eleventh grade

students of SMK N 1 Sragen.

. The Statement of the Problem
Based on the limitation of problem above, the problems of the
study can be identified into the following question:
1. Is there any correlation between reading interest and reading skill?
2. Is there any correlation between self-esteem and reading skill?
3. Is there any correlation between reading interest, self-esteem and

reading skill?

. The Objectives of Study
Considering the tittle of the study and the problem stated
previously, this research has three aims as a follows:
1. To find out whether or not there is a significant correlation between
reading interest and reading skill.
2. To find out whether or not there is a significant correlation between
self-esteem and reading skill.
3. To find out whether or not there is a significant correlation between

reading interest, self-esteem and reading skill.



F. The Benefit of Study
The researcher expects some benefits from her study as follows:
1. Theoretical benefits.

a. The result of research can be used as input in teaching English
learning.

b. For other researcher, the result of the study provides information
to lead studies about reading interest, self-esteem and reading
skill.

2. Practical benefits

a. This research gives input for English teacher and learners about
reading interest, self-esteem and reading skill.

b. It can help the students learn the English language easily in

context.

G. Definition of Key Terms
In this research, there are some key terms are as follow:
1. Correlation
Involves determining whether and to what extent a relation exists
between two or more variables (Elliot, et al, 2000). There are three
variables relationship in this research, they are: reading interest, self-
esteem and reading skill.

2. Interest



Elliot, Stephen N, et all (2000: 349) states that interest is an enduring
characteristic expressed by a relationship between a person and a
particular activity or object.

3. Reading
Rahmawati (2006: 62) says that reading is a form of communication,
information, and ideas are exchange between writer and reader in the
act of communication.

4. Self-esteem
Self-esteem is the capacity to experience maximal self-love and joy
whether or not you are successful at any point in your life. (David D.

Burms (1992:262)



CHAPTER |1
THEORETICAL REVIEW
This chapter describes related literature review on reading skill, review on
self-esteem, review on reading interest on English text, the researcher’s rationale,
previous study and the last is the researcher hypothesis.
A. Review of Reading
1. The nature of reading

There are some experts who define of reading. According to

Kennedy (1981:5), reading can be defines as follows:
“Reading is the ability of an individual to recognize a visual form,
associate the form with a sound and or meaning acquired in the
past, and on the basis of past experience, understand and interpret

its meaning”.

Williams (1984: 2) says that reading is a process whereby one
looks at and understands what has been written. While, Grellet (1981:7)
says that reading as a constant process of guessing and what one brings to
the text is often more important than what one finds in it. Moreover,
Heilman (1965: 6) says that reading is a process of getting meaning from
printed word symbols. It is not merely a process of making
conventionalized noises associated with these symbols. It means that
reading is more than a mechanical process, even though mechanics are an
essential part of process. Based on some definitions above, it can be
concluded that reading is a process that bringing context to the text and

relating it to their meaning.
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2. The definition of Reading Skill

Skills are usually acquired or learned, as opposed to abilities,
which are often thought of as innate. Skill of reading is very important as
the basic of reading activities. Learners sometimes find difficulties in
reading, so they need some skills to help them get the purpose of reading.
Wiley (in Wardhani, 2013: 10) states that skill is great ability or
proficiency, expertness that come from training, practices. Thus, it can be
concluded that skill is the ability to do something well; expertness that
comes from training, practices.

Brown (2004: 185) argues that reading is a skill that teachers
simply expect learners to acquire in language learning. Roe and Ross (in
Wardhani 2013: 31) argue that reading skill is a skill that enhances
comprehension and retention if information in printed material. DeBoer
and Dallman (in Wardhani, 2013: 27) asserts reading skills are how to
recognize letters and phonic elements, how to discover familiar elements
in the longer unfamiliar words, how to use context clues, how to note
details, how to find the main idea of a longer passage, how to compare,
evaluate, and visualize the author’s meaning, how to locate and utilize
needed information, how to follow printed directions, and how to
approach and speed of reading both the nature of the material read and to
their purposes.

Based on the explanation above, it can be summarized that
reading skill is the ability of the reader to search, predict, and think in

order to extract the required information from the text that comes from
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training and technique. The reading process involves the interaction
between the reader and the text. The readers can use their knowledge,

skills, and strategies to determine the meaning.

. The Models of Reading
In looking for ways to describe the interaction between reader and
text, it has to understand how the student read and how the student
reading process may differ from other students. According to Aebersold
and Field (1997: 18), there are three models of how reading occurs,
namely:
a. Bottom-up theory
It argues that the reader constructs the text from the smallest
units (letter to words to phrases to sentence, etc), and that the process
of constructing the text from the small units becomes so automatic
that readers are not aware how it process.
b. Top-down theory
It argues that readers bring a great deal of knowledge,
expectation, assumption, and questions to the text and given a basic
understanding of the vocabulary, they continue to read as long as the
text confirms their expectations.
c. The interactive school of theories
It argues that both top-down and bottom up process are
occurring, either alternately or at the same time. These theories

depend on the type of the text as well as on the reader’s background
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knowledge, language proficiency level, motivation, strategy use and

culturally shaped beliefs about the reading.

4. The Types of Reading
Brown (2003: 189), for considering assessment procedures,
several types of reading performance are typically identified, and these
will serve as ornanizers of various assessment tasks.
a. Perceptive
Perceptive reading tasks involve attending to the components
of larger stretches of discourse: letter, words, punctuation, and other
graphemic symbols. Bottom-up processing is implied.
b. Selective
This category is largely an artifact of assessment format. In
order to ascertain one’s reading recognition of lexical, grammatical,
or discourse features of language within a very short stretch of
language, certain typical tasks are used: picture-cued tasks,
matching, true-false, multiple choices, etc. stimuli include sentences,
brief paragraphs, and simple charts and graphs. Brief responses are
intended as well. A combination of bottom-up and top-down
processing may be used.
c. Interactive
Since, reading is a process of negotiating meaning, the reader
brings to the text a set of schemata for understanding it, and in take

is the product of that interaction. Typical genres that lend themselves
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are anecdotes, short narratives and descriptions. The focus of an
interactive task is to identify relevant features (lexica symbolic,
grammatical, and discourse) within texts. Top-down is typical of
such tasks, and bottom-up may be necessary.
d. Extensive

Extensive reading applies to texts of more than a page, up to
and including professional article, essays, short stories, and books.
The purposes of assessment usually are to tap into a learner’s global
understanding of a text. Top-down processing is assumed for most

extensive tasks.

5. The purposes of Reading
Reading involves various different skills. To comprehend a text,
the reader needs to have some skill of reading. By having those skills,
they are likely to be able to extract the message of a text. According to
DeBoer and Dallmann (1996:134-137), there are several skill that make
up the ability to comprehend what is read. According to the reader’s
purpose, the skills are as follows:
a. Reading to find the main idea
One of the most common reasons for reading is to get the
general idea of a selection. This is often being the goal of reading
fiction or even reading other types of material, such as technology.
For example, in technology, the students read a page to find out

whether it tells about mobile phone. Skill in finding the main idea in
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a paragraph and in no mistaking a detail for the major points needs to
be developed in many students not only through incidental means
but often through practice exercise. Here is some activities in finding
the main idea :
1) Stating the main idea of a selection
2) Selecting the best title from a list
3) Locating topic sentences in paragraph that contain topic
sentence
4) Noting certain phrases such as the first and the most important
to see if they point out a main idea.
b. Reading to select significant details
The ability to note important details is closely related to skill
in finding the central thought or main idea of a selection. The readers
need to do more than differentiate between main points and
supporting details. He must also be able to decide what points are
important for the purpose he has in mind.
c. Reading to answer questions
Reading to find the answer to one or more questions is one of
the common goals for reading in the elementary school. Even in high
school and college and in life outside of school it often forms the
purpose for reading. Answers are relatively easy to find when
questions are partly couched in the exact words of the writer.

d. Reading to summarize and organize
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In summarize and organize what has been read is not enough
to know the main idea and the significant detail. The reader must be
able to sense the relation among the details. In addition, he also
needs to know either how to make these relations clear to others or
how to record them for later rereading. Here is some activities to
develop skill in summarize and organize what is read:

1) Arranging pictures in the order in which events occurred in a
story
2) Telling which of several summaries, best summaries a
paragraph longer selection
. Reading to arrive at generalizations

Formulating generalizations is in a sense a specialized form
of summarizing. In generalizations, the reader needs to note specific
instances and then decide whether the data presented are sufficient to
warrant a significant conclusion. The activities of developing ability
to arrive at generalizations are as follows:

1) Making and guessing riddles
2) Telling which of the list of statements are generalizations and
which are specifiers
. Reading to follow the directions

This ability is usually a combination of many reading skills.
The ability to note details, to organize, and to note the sequence of
points is among the learning essential to this type of reading skill.

This ability also helpful for the reader who is trying to improve his
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skill in following direction. Here some activities in following
direction skill:
1) Repeating direction
2) Reading direction for doing or making something
3) Reading direction for doing tricks then performing it. Reading
to predict outcomes
g. Reading to predict outcomes
Skill is predicting an outcome is useful in helping the reader
to note when he has misread a world or a sentence. It is also of value
because the person who is adapt at predicting outcomes as he reads
can usually get the thought more quickly than others.
h. Reading to evaluate critically
Critical evaluation is not meant the attitude of suspecting
every statement read of being false.
According to Davies (1995: 133), there are five main reasons for
reading, namely:
a. Reading for pleasure
In this type, the students read to follow narrative, enjoy the sound,
and rhythm or rhyme of literacy text.
b. Reading for a general impression
The students reads to gain an idea of the writers view points, and
overall impression of the tone of the text; to decide whether or not to
read the text.

c. Reading for organizing reading and study.



17

The students read to gain an understanding of a new concept of the
text, answer a specific question, and decide which section of a text to
start studying.

d. Reading for learning content or procedures.
The students read to gain an understanding of a new concept, learn
certain facts from a text and follow instruction.

e. Reading for language learning
The students read to translate the text, literally or metaphorically, to
learn new vocabulary and identify useful structures.

Moreover, the purposes above are supported by Wallace (1992:
6). He states that there are three reading purposes. They are as follows:

a. Reading for survival
The readers need to response to their environment. Survival reading
serves immediate needs or wishes. Obvious examples are ‘ladies’,
‘gentlemen’, there are sign in toilet. The sign ‘stop’ will be matter
for a motorist.

b. Reading for learning
The readers find out information on a strictly utilitarian basis, wider
role of extending general knowledge of the world.

c. Reading for pleasure

The readers want to enjoy the text.
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6. Micro Skills and Macro Skills
Reading skill is developed from macro skills and micro skills.
Thus, the assessment used to assess students’ reading skill must be
developed based on the micro skills and macro skills. Brown (2004: 187-
189) states that there are some micro skills, macro skills, as follows:
a. Micro Skills
1. Discriminate among the distinctive graphemes and orthographic
patterns of English.
2. Retain chunks of language of different lengths in short-term
memory.
3. Process writing at an efficient rate of speed to suit the purposes.
4. Recognize grammatical word classes (nouns, verbs, et all);
system (tenses, agreement, et al); patterns, rules, and elliptical
forms.
5. Recognize that a particular meaning may expressed in different
grammatical forms.
6. Recognize cohesive devices in written discourse and their role in
signaling the relationship between and among clauses.
b. Macro Skills
1. Recognize the rhetorical forms of written discourse and their
significance for interpretation.
2. Recognize the communicative functions of written texts,

according to form and purposes.
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3. Infer context that is not explicit by using background
knowledge.

4. From described events, ideas, et al, infer links and connections
between events, deduce causes and effects, and detect such as
relations as main idea, supporting idea, new information, given
information, generalization, and exemplification.

5. Distinguish between literal and implied meanings.

6. Detect culturally specific references and interpret them in a
context of the appropriate cultural schemata.

7. Develop and use a battery of reading strategies, such as scanning
and skimming, detecting discourse makers, guessing the
meaning of words from context, and activating schemata for the

interpretation of texts.

7. Strategies of Reading
To accelerate the understanding of text in reading process, Grellet
(1983: 4) proposes that there are four main skills to support it.
a. Skimming
It is quickly running one’s eye over a text to get the gist of it. It
means that it is reading skill used by good readers in finding general

ides quickly.
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b. Scanning
It is quickly going through a text to find a particular piece of
information. It means that it is reading skill used by good reader’s to
find specific information quickly.

c. Extensive reading
Extensive reading is reading longer texts, usually for one’s own
pleasure. This is a fluency activity, mainly involving global
understanding. In this type, students are usually given more freedom
to choose reading materials that interest them. In this course, almost
all of reading is done outside of class, without teacher’s aid. The text
is always to be read for comprehension of main ideas, not for every
detail word.

d. Intensive reading
Intensive reading is reading shorter texts, to extract specific
information. This is more an accuracy activity involving reading for
detail. In this course, each text is read carefully and thoroughly for
maximum comprehension.

Brown (2004: 187-189) states that there are some strategies of
reading skill:

a. ldentifying purposes in reading a text.

b. Applying spelling rules and conventions for bottom-up decoding.

c. Using lexical analysis (prefixes, suffixes, roots, and so on) to

determine meaning.
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d. Guessing at meaning (of words, idioms and so on) when the readers
are not certain.

e. Skimming the text for the gist and for main ideas.

f. Scanning the text for specific information (names. Dates, key words,
and so on)

g. Using silent reading technique for rapid processing.

h. Using marginal notes, outlines, charts, or semantic maps for
understanding and retaining information.

I. Distinguishing between literal and implied meanings.

J. Capitalizing on discourse markers to process relationships.

8. The Phase of Reading
According to Williams (1984: 37-39), there are three main phases,
they are:

a. Pre-reading
This phase is aimed to introduce and to arouse learner’s
involvement, interest and motivation in the topic.

b. While reading
The main goals are while reading phase are strategy and skill
practice, and linguistic development as well as helping learners to
understand the writers’ purpose and the text structure and context.

c. Post reading
The last phase is aimed to consolidate what has been read with

learners own knowledge, interest or idea.
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9. Reading Construct

Reading skill is the ability of the reader to search, predict, and
think in order to extract the required information from the text that comes
from training and technique. In reading, skills and strategies are needed
for success in an academic situation such as skimming for gist, scanning
for specific information, reading for inference, and reading for detail.
Based on those explanations, the writer restricts the indicator of the
reading skill in this study are, as follows: reading for find the main idea,
reading for explicit information of text, reading for implicite information
not directly stated in the text, reading to identify the meaning of word in

text, and reading for finding the grammatical structure.

B. Review of Reading interest
1. The notion of Reading Interest

Nirmala (2003:269), “’minat adalah kecenderungan hati yang
tinggi terhadap sesuatu” (interest is a high heart tendency to particular
thing). Meanwhile, Broughten in Badawi (n Santoso, 2005: 10)
mentioned that interest can be explained as the tendency which has by
someone to do or to reach the aim based on someone’s knowledge and
his necessaries. Rahman in Sumadi (in Santoso, 2005: 10) also gave
opinion that interest is someone’s like which has relations with a reaction

of the particular condition.
Hidi and Anderson (in Eliis, 2003: 399) stated that interest is a

form of intrinsic motivation accompanied by positive effect. While crow
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and crow (1963: 159), interest may be used to refer to the motivating
force which causes an individual to give attention to a person, a thing, or
an activity. In other words, if people have interest toward something,
they will give attention to it. Smith and Dechant (1961:274) said that
interest is a powerful factor increasing reading skill, promoting the
reading habit, and producing a generation of book lovers. So the higher
interest will make the reader more creative, so that the reader are reading
actively and thinking about material. It can be conclude that interest is
the high heart tendency to center the attention or the activity toward a
particular subject.

Here are some definitions given by experts about interest. Skinner
(1984:337) defines interest as preoccupations, objectives, like and dislike
and motives. It means that interest is a condition of people as a result of
desire to give stimulation to something. This theory is supported by
Berdie and Skinner (1984:337) who state that interest is factor that
attracts an individual to repel him from objects, persons and activities.
The operational or experimental approach most frequently used in the
assessment of interest involves a study of the individual’s like and
dislike.

James and Smith and Dechant (1961: 273) who say that interest is
defined as positive attitudes toward objects or classes of objects to which
we are attracted. So it can be concluded that interest are, defined as a
positives attitude that attract an individual to repel him because of liking

or disliking from objects, person and activities.
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2. Factors Contributing to Interest
Bond and Eva (1963: 303-305) stated that there are five factors
contributing to interest as follows:

a. Attitudes toward culture
The happening of the day become a part of the culture of tomorrow
and related to reading interest of children.

b. Availability of material
A second factor, and one related to the present cultural lever, is that
the children read what is readily available.

c. Parent attitudes toward reading
There is an attitude about reading in the home which, in many
instances, is not favorable to the development of interests. Parents
who themselves have not found the worth whiteness of reading feel
that when a child is reading he is wasting time that would be better
otherwise spent.

d. Competition for time
Another factor in the low level of reading interest is the best
competition for leisure time between reading and listening to the
radio, attending to television, seeing motion pictures and others
leisure time activities.

e. Lack of wholehearted attack on the problem
Probably the more important reason for the low level of reading
interests is that may schools have not made a wholehearted attack on

this problem.
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Meanwhile, Schonell and Goodrace (1975: 158-159) stated that
the growth of interest in reading is dependent on five different factors.
Those are:

a. Home background
Home background exerts a powerful influence, particularly
about the formation of early attitudes towards leisure reading and
permanent reading interests as they emerge during childhood and
adolescence.
b. The level of Intelligences
The level child’s intelligence is closely related to the
development of interest in reading, but there are many exceptions to
this relationship. While it is true that the more intelligent children
develop reading interest earlier, broaden them more rapidly and
maintain them more permanently than children of low intelligences
yet there are exceptions at both ends of scale.
c. The level of reading ability
Naturally, a child’s level of reading ability influences his
desire to read.
d. The kind of activities and other interest
The development of an interest in reading is also influenced,
in no small measure, by the kind of activities and other interest
which attract children at the primary school stage.

e. The kind of guidance and help
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An important element in including children to start reading
for pleasure and to continue with the activity is the kind of guidance
and help they obtain at certain points. If books, suitable both in level
of difficulty and in content, are available at the crucial time, then
most children can be started on the road to independent reading. So
much depends for so many children on the kinds of books available.

Here, teacher and parent have complementary roles to play.

3. The Development of Reading Interest

According to Bond and Eva (1963: 306), the reading interest can

be developed through six major headings as follows:

a.

b.

Wide reading stimulated and guided by means of many activities.
Cooperation between parents and teacher.

Recognition that reading interests are not achieved overnight, but are
developmental in nature and that any interests, therefore, must grow
out of previous interest.

Ability to read has a marked influence upon interests, and therefore
materials must be appropriate to the child’s reading level.

Activities designed to develop interests should be freed from
attention to skill development.

The materials used for developing reading interest should come from
all of the subject-matter areas of the elementary school grades if well
rounded reading interests for factual as well as fictional materials are

developed.
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4. Defeating Lifetime Reading Interest
Robinson (1975: 244) stated that there are three ways that
teachers can stifle lifetime reading interest as follows:
a. Book reports
One sure way encouraging the reluctant reader to remain
reluctant is through the use of stereotyped book reports.
b. Homework
Departmentalization makes for hazard in assigning work to be
done at home.
c. Literature program
The best way of defeating lifetime reading interest is the

continuance of an outdated literature program.

5. Indicator of the Students’ Reading Interest Instrument
There are four aspects that people said to be interest in a certain
object by Skinner (1984: 338) as follows:
a. Pleasure

Pleasure seems to be derived from simply watching the
movements of people and objects. The child learns to avoid those
activities perceived as unsatisfying to repeat those that have proved
to be worthwhile (Skinner, 1984: 338). It is clear that pleasure will

emerge one’s interest in object or people satisfying him.

b. Willingness
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Willingness means a motivational desire directed the purpose
of life controlled by thought. This motivational desire will produce a
will, attention, and concentration to a given object; then the interest
of individual will appear.
c. Consciousness
Someone can be said to be interested in something if he has
his consciousness to something. Consciousness has to exist in men’s
success.
d. Attention
The example of interest in the form of attention can be
observed in the early behavior of infant. He, for example: has a need
four sensory stimulation and seeks to be stimulated by being alert to
their surroundings.

The Researcher can know the students’ reading interest on
English text from the four aspects above. From indicator pleasure, the
researcher can know the students’ reading interest because pleasure
seems to be derived from simply watching the movements of the objects.
From Willingness, reading interest will be known because it’s mean that
a motivational desire that directed to the purpose of life controlled by
thought.

The Researcher can also be known the students’ reading on
English text from their consciousness to read a particular English text and
consciousness can exist in an individual when the students have a will. It

also be known from the students’ attention in English text, whether
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students try to comprehend the text or not. When the students read an
English text, they perceive only what they pay attention to. It can be
known whether they are interested in reading English text or not from the
result in answering the questionnaire.

According to Dawson and Bamman in Rahman (1985: 6-8) also
mention there are four principles that can be affecting the interest in
reading, as follows:

a. Attitude
The student who can find the riding material that appropriate
with him/herself means that he/she has a good attitude in reading and
the attitudes refers how high his/her reading interest. Attitude here
can come from two factors, attitude to the reading material especially
on English text about attitude to the classmate or teacher, how the
students attitude in facing the teacher or classmate who invite him to
discuss about English text.
b. Habit
The students’ activities and reading habit can reference
his/her reading interest. How often students do reading activity, it
indicates their interest their interest in reading a text especially
English text. If the student has needed reading on his life,
automatically his reading interest is high. Whereas if the student
rarely does the reading activity, it indicates that his/her interest in
reading is limited.

c. Facility
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Availability of textbooks in the family is one of the factors
driving the choice of reading material and reading interest. Variety
of reading adequate and diverse in the family would greatly assist the
child in improving reading. Availability of school library is
relatively complete and perfect as well as ease the process of
borrowing is a major factor that encourages student interest in
reading.

d. Motivation

Suggestions from classmates or teachers as external factors
may spark student interest in reading. A friend socially in school is
one important factor performance formation if interest. Students who
are interested in reading, it is often invite his friend was involved in
reading activities both in the classrooms or library so that also had a
positive effect on her.

It can be assumed that motivation from teacher or classmate can
influence someone’s reading interest. Students’ reading interest can be
known from looking for information whether the students get the
motivation from the other or not. If the students get motivation from the
other perhaps they have higher interest to read that the students who do
not get the motivation.

From those theories from two expert above, the researcher
constructed the questionnaire of the students’ reading interest on English
text from four aspects like mentioned by Skinner (1984: 338). Those are:

pleasure, willingness, consciousness, attention.
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6. Factors affecting of Reading interest
It is important to know the factors that influence interest in
reading, especially interest in reading. There are two factors affecting the
interest namely:
a. Internal factor
It is a factor that comes from the individual himself. It means
that his ability, talent, motivation, and the purpose of life will affect
his interest and it is different from one to another.
b. External factor
Environment also affects one’s interest. The factors that come
from outside  (environment) the individual himself are called
external factors. The external factors can be family, school or the
society. They can be objects, people, or activities dealing with his

interaction to one another.

C. Review on Self-Esteem
1. The Definition of Self-Esteem

Many experts have the statements or opinion about what is self-
esteem. Self-esteem is an evaluate judgment of self-worth (woolfolk,
2007: 85). Walter (2005: 1152) said that self-esteem is belief and
confidence in your own ability and value. Self-esteem is the student’s
evaluation and feeling about themselves.

Woolfolk (2007: 88) states that self-esteem as confidence in our

ability to think , confidence in our ability to cope with the basic
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challenges of life and confidence in our right to be successful and happy,
the feeling of being worthy, deserving, entitled to assert our needs and
wants, achieve our values.

James’s definition of self-esteem in Bernice (1998: 339) is the
ratio of our actualities to our supposed potentialities. According to socio-
meter theory in Leary (1999: 2) self-esteem is essentially a psychological
meter, or gauge, that monitors the quality of people’s relationships with
others. According to Baumeister et al. (2003: 1), self-esteem is literally
defined by how much value people place on themselves. While according
to Scott and Carolyn (2007: 1) self-esteem is the value we place on what
we believe to be true about ourselves, how we feel about ourselves,
and/or n emotion we hold true about ourselves.

Rubio (2007: 5) defines self-esteem as a psychological and social
phenomenon in which an individual evaluates his/her competence and
own self according to some values, which may result in different
emotional states, and which becomes developmentally stable but is still
open to variation depending on personal circumstances.

Based on the explanation above, it can be concluded that self-
esteem is the way people place a value on themselves and how they

respect their own ability and worth.

. The Indicator of Self-Esteem
Coopersmith in Mruk (2006: 75) said that there are four indicators

of self-esteem, such as:
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a. Power: means the ability ti influence or control others.

b. Significance: means being valued by others as shown by their
acceptance.

c. Virtue: the adherence to moral standards

d. Competence: the meaning of competence is a successful
performance in regard to a goal.

Plummer (2011: 34) states that there are seven main components
that lead someone to have healthy self-esteem:

a. Self-knowledge
It is characterized by having a sense of security and personal value,
and understanding the differences and the commonalities between
herself and other people.

b. Self and others
This element is characterized by knowing how to make a
relationship and to express emotion appropriately, seeing things from
another person’s perfective, and recognizing other people’s emotion.

c. Self-acceptance
It is characterized by knowing their own strength, knowing that they
can do a best thing, accepting that making a mistake is natural, and
accepting the condition of their physical body.

d. Self-expression
It is characterized by understanding how to communicate with each
other, learning to read the signals, making creativity in expressing

themselves.
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e. Self-confidence
It is characterized by knowing that their opinion, action, and thought
have value, developing creative approach for solving the problems,
and being able to accept challenges and to make choices.
Based on those two elaborations above, the indicator of self-
esteem are: self-knowledge, self and others, self-acceptance, self-

expressions and self-confidence, self-awareness and self-reliance.

. Self-esteem signs
Learners’ self-esteem is categorized into two classification, high
level of self-esteem and low self-esteem. Each classification has their
characteristic. Scott and Carolyn (2007: 1) explain the characteristics of
person who high and low self-esteem, as listed below:
a. High self-esteem
The characteristics of those who have high level of self-esteem are
listed below:
1) Believe strongly in certain principles and values
2) Is capable of acting in his/her own best judgment
3) Has fewer health problems
4) Genuinely enjoys him/herself and participates in a wide variety
of activities
5) Feels confident in the ability to deal with challenging situations,
despite failures and setbacks

6) Is sensitive to the needs of others; cares about others
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7) Is more flexible and adaptable in changing situations
8) Is happy, energetic, enthusiasm, and enjoys life
According to Leary & MacDonald in Mruk (2006: 85), high self-
esteem may be related to pro-social behavior, such as upholding high
moral or healthy standards and relationship satisfaction. Beaumeister et
al in Mruk (2006: 85) also add the characteristics of high self-esteem,
such as positive group performance, especially in relation to task
achievement.
b. Low Self-Esteem
People who have low self-esteem have the characteristics such as
follows:
1. Is overly sensitive to criticism, and afraid to make a mistake
2. Is overly critical of others and self
3. Blames others
4. Feels persecuted
5. Has a fear of competition and/ or is reluctant to try new things
6. Is over-responsive to praise
7. Is shy, timid, or withdrawn
8. Is uncertain of own opinions and values
9. May be jealous or possessive
As quoted by Mruk (2006: 82), Leary & MacDonald give the
characteristics of low self-esteem, they say “low self-esteem is
associated with dysthymic disorder, major depression, anxiety disorder,

eating disorder... (Leary & MacDonald, (2003: 412))”. Rosenberg and
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Owen in Mruk (2006: 82) define the characteristics of low self-esteem
such as hypersensitive, instability, self-consciousness, lack of self-
confidence, being more concerned with protecting against a threat that
actualizing possibilities and enjoying life. Lack of risk-taking, general

depression, pessimism, loneliness, alienation, and so forth.

D. Previous Study

In this research, there are previous studies that the researcher used to
the sources of the proposal which concerned about reading. The first
previous related study comes from Eva Yulianti (2014), Teacher Training
and Education faculty, the State Islamic Institute of Surakarta with the title
is “A correlational study between reading interest on English text,
vocabulary mastery and reading comprehension at the eighth grade students
of SMP Batik Surakarta in the academic year of 2013/2014”. The result of
the research shows that (1) there is a positive significant correlation between
reading interest on English text and reading comprehension because the
correlation value is 0,740 and sig 0,000 < 0.05; (2) there is a positive
significant correlation between students’ vocabulary mastery and reading
comprehension because the correlation value is 0.692 and sig 0.000 < 0.05;
(3) there is a simultaneously positive significant correlation between
students’ reading interest on English text, vocabulary mastery and reading

comprehension because the correlation value is 0.762 and sig 0.000 < 0.05.
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This previous research has similarities with her research since the
researcher addressing on reading interest and used correlation design of the
research. The differences are vocabulary mastery and reading
comprehension as the other variables. The previous research used Junior
High School as the subject while this research used Vocational High School
as the subject of the research.

The second previous related study comes from Windi Astria (2014),
Teacher Training and Education faculty, the State Islamic Institute of
Surakarta with the title is “A Correlational Study Between Self-Esteem and
Vocabulary Mastery toward Speaking Skill of the Tenth Grade Students of
SMA Negeri 1 Widodaren in the Academic Year of 2013/2014. The result
of the study shows that self-esteem and vocabulary mastery are important
variables for speaking skill. Both, self-esteem and vocabulary mastery have
the significant contribution in speaking skill. They contribute to improve
speaking skill although speaking skill doesn’t completely depend on the two
variables.

The research conducted by Windi has some similarities with this
research. The first similarity is the design of the research that used the
correlational design. Second is variable of the research that is same with this
research, this is self-esteem. Third is subject of the research is same, this is
Senior High School.

The difference between this research and the research conducted by
Windi , first the grade. The grade in the research conducted by Windi is

Tenth grade students, then in this research, the researcher will conduct a
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research in eleventh grade. There is a variable that researched by Windi that
different with this research, it is vocabulary mastery and speaking skill

while this research are students’ reading interest and reading skill.

Rationale

Schonell and Goodrace (1975: 159) gave opinion that a child’s level
of reading skill influences his desire to read. While according to Bond and
Eva (1963: 313) anything that is done to improve the reading skill of
children will tend to increase their interest. They also said that interest give
the direction, the motive power and the drive to the reading, the reading
program should develop broad interest in many fields of human experience,
the ability to read has a marked influence upon interest in reading. So, if the
students’ interest in reading English text is high, their ability of reading will
improve.

To support reading skill, an aspect of psychological is needed. What
is called as psychological here is self-esteem. Self-esteem is the way people
place a value on themselves and how they respect their own ability and
worth. According to Hisken (2003:16), “’a high level of self-esteem acts as a
buffer against anxiety so students with high self-esteem as not as likely to
struggle with reading challenges. It means that high self-esteem can be a
successfully factor for students to get success in reading because they will
not feel discourages if they struggle. Students who have high self-esteem
will try and try again if they are failed. They will comprehend that failure is

part of the learning process, so they will continually try to comprehend their
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comprehension. So the conclusion of the statements above is if the reading

interest and self-esteem is high, their reading skill will increase.

Hypotheses
Based on the rationale above, the researcher can formulate three
hypotheses as follows:
1. Ha: There is significant correlation between reading interest on English
text and reading skill.
2. Ha: There is a significant correlation between students’ self-esteem and
reading skill.
3. Ha: There is a simultaneously significant correlation between students’

interest on reading English text, students’ self-esteem and reading skill.



CHAPTER 11

RESEARCH METHODOLOGY

A. Research Method

The design of this research is correlation. Arikunto (2006:270) states
that correlation is a design whose goal is to find whether or not there is a
relation between two or more variables if there is, how strong that relation.
The reason for choosing this design is that the researcher wants to know the
strength of the relation of two or more variables based on correlation
coefficient.

This result used the correlation method. Creswell (2012:21) explains
that correlation design is procedures in quantitative research in which
investigators measure the degree of association (or relation) between two or
more variables using the statistical procedure of correlation analysis. Based
on Ary (2010:350) Correlation research produces indexes that show both the
direction and the strength of relationships among variables, taking into
account the entire range of these variables. This index is called a coefficient
of correlation. He also explains that the coefficient can range in value from
+1.00 (indicating a perfect positive relationship) through 0 (indicating no
relationship) to -1.00 (indicating a perfect negative relationship).

This research has two kinds of variables, independent variable and
dependent variable.

1. The independent variables (predictor variable)

a. Reading interest (X1)
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b. Self-esteem (X2).

2. The dependent variable (criterion variable) is reading skill ().

The correlation between three variables can be seen in the figure 3.1.

READING INTEREST

(Xy) ~
\
—
SELF-ESTEEM /

(X2)

Figure 3.1. the schema of the correlation between reading skill, self-esteem and

reading skill.

B. The Setting of the Research

1. The Place of the Research
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READING SKILL

(Y)

The research is carrying out at the eleventh grade of SMK N 1

Sragen. It is located at JI. Ronggowarsito, Sragen Wetan, Kec. Sragen,

Kota Surakarta, Jawa Tengah 57214..

2. The Time of the Research

The researcher conducted the research in April until May 2018.

C. The Subject of the Research

1. The Population of the Research

The population of this research is all the eleventh grade

students of SMK N 1 Sragen in the Academic year of 2017/2018.



Table 3.1 The Total Students of the Eleventh Grade
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No Class Number of the Students
1 X1 TKJ 1 32
2 X1 TKJ 2 32
3 X| BB 32
4 XI PM | 32
5 XI PM 2 32
6 XI AP 1 32
7 XI AP 2 32
8 XI AP 3 32
9 X1 AK 1 32
10 X1 AK 2 32
11 XI AK 3 32
12 XI AK 4 32
13 XI AK 5 32

Total 412

2. The Sampling of the Research

Creswell (2012:142) says that sampling is a group of

individuals (or group of organization) with some common defining

characteristic that researcher can identify and study.

In this study, the researcher used simple random sampling.

Sugiyono (2007:62) says that one of the famous ways in statistics to

get the representative sample is simple random sampling. This is a

method that gives every member of the population an equal chance of

being selected in the study. The steps of selecting the sample were as

follow:

a. Defining the population
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b. Listing all of the students
c. Writing the number of each student.
d. Taking the number randomly to get 40 names of the students.

3. The Sample of the Research

Creswell (2012:142) defines that a sample is a subgroup of the

target population that the researcher plans to study for generalizing
about the target population. Based on Arikunto (2006:134), if the
population is less than 100 respondent, it will be better to take them all
as a sample. So, the sample of the research is the population research.
But, if the subject of the research is large, the researcher can take about
10-15% or 20-25% or more.

In this research, the researcher took 10% of the population as
the sample. It has about 40 students from 412 students as a sample. In
this study the researcher took 8 students from TKJ class, 8 students
from BB class, 8 students from PM class, 8 students from AP class, 8
students from AK class.

D. The Technique of Collecting the Data
Before analyzing the data, the researcher collected the data to
carry out the research. The main components of the technique of collecting
the data are follows:
1. The Instrument of Collecting Data
a. Questionnaire
Questionnaire is used to get the data of the students’

personality. Questionnaire is a list of questions. Sugiyono
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(2010:142) A questionnaire is a technique of collecting data using
some written questions that must be answered by the respondents.
In the study, the researcher uses questionnaire to investigate and to
collect information about the students’ reading interest and
students’ self-esteem. The type of the questionnaire is closed-type
questionnaire. It is a questionnaire which answers the questions are
provided so that the respondents only choose the suitable one in the
answer.

The researcher used the Likert scale as a method of
summated ratings the questionnaire data. Rensis Likert (in Ary,
Donald, 1985:195), Likert scale has been one of the most widely
and successfully used techniques to measure attitudes toward a
topic by asking respondents to indicate whether they strongly
agree, agree, are undecided, disagree, or strongly disagree with
each of series of statements about the topic. The score rages from

1-5 can be seen at the table below:

Table 3.2 Category Score of Likert Scale

Option
Statement g S R TS [ 515
Positive 5 4 3 2 1
Negative 1 2 3 4 5
SS = Sangat Setuju TS = Tidak Setuju
S = Setuju STS = Sangat Tidak Setuju
R = Ragu-ragu

The researcher made the questionnaire based on the aspect of

reading interest by and Skinner (1984: 338) and self-esteem by
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Plummer (2005:20) The questionnaire consist of 30 items and each
item has five options with the scale of scoring from 1 to 5.
b. Test

Brown (2004:3) test as a method of measuring a person’s
ability, knowledge, or performance in a given domain. As a
method, a set of techniques, procedures, or items requires
performance on the part of the test taker. He explains that those
characteristics of object such as skills, knowledge, ability, and
interest of individual or group. This research used test to obtain the
data of students’ reading skill.

The test of reading skill that used in this research is multiple
choice test which have 4 alternatives (A, B, C, D) to know the
students’ reading skill. There are 50 questions to test reading skill,
the question consist of 5 indicators, they are find main idea, find
explicit information, find implicit information, find the meaning of
words in text and find the grammatical structure.

The score of test is amount of correct answer. The students
get 1 point in every correct answer and get O in every incorrect

answer.

2. Validity and Reliability of Instrument
An instrument can be said to be a good one if it is valid and

reliable. Before the instruments where used, they had to be tried out. It
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was intended by this test to find out the validity and reliability of the
instruments.
a. Validity of the instrument
Ary et all (2010:225), validity is the most important
consideration in developing and evaluating measuring instruments.
He also states that validity is defined as the extent to which an
instrument measures what it claimed to measure. There are two
kind of validity; internal and external validity. In this study, the
researcher uses internal validity since the researcher analyzes the
items of instruments whether or not they are appropriate to use.
To measure the validity of reading interest, self-esteem and
reading skill test, the researcher used Product Moment Formula.

The formula is as follows:

- NQxy) - E)&Xy)
P JIN TR — (0N T Y2 — (Ey)?)

Information:

ry : The coefficient of correlation between X and Y
N : The number of the students
X : The sum of the scores of each item
y : The sum of the scores of each student

The criteria of validity test is that the test is valid if
Fobtained IS higher than repie and it is invalid if robtained is lower than
lavle. There are three data of validity instrument, namely; reading

interest, self-esteem and reading skill. After being computed the
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data try out of three instruments of students that consist of 32
students, we got the result as follows:
1) Validity of Reading Interest
The criteria of validity instrument of reading interest
becomes valid if robtained > ranle and it becomes invalid if
Fobtained < Ttable. The validity instrument of reading interest can

be seen in the table below.

Table 3.3 The Validity of Reading Interest

Item Iobtained Iable Result
1 0.111884 0.349 Invalid
2 0.556789 0.349 Valid
3 0.544235 0.349 Valid
4 0.387612 0.349 Valid
5 0.43623 0.349 Valid
6 0.662195 0.349 Valid
7 0.373425 0.349 Valid
8 0.509243 0.349 Valid
9 0.430012 0.349 Valid
10 0.401789 0.349 Valid
11 0.409418 0.349 Valid
12 0.417469 0.349 Valid
13 0.372328 0.349 Valid
14 0.374386 0.349 Valid
15 0.494529 0.349 Valid
16 0.42216 0.349 Valid
17 0.371881 0.349 Valid
18 0.512881 0.349 Valid
19 0.533581 0.349 Valid
20 0.427521 0.349 Valid
21 0.40122 0.349 Valid
22 0.520319 0.349 Valid
23 0.408702 0.349 Valid
24 0.254749 0.349 Invalid
25 0.364833 0.349 Valid
26 0.420111 0.349 Valid
27 0.364401 0.349 Valid
28 0.386839 0.349 Valid
29 0.374019 0.349 Valid
30 -0.01321 0.349 Invalid
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The item of the test is considered as valid if the
correlation coefficients is at least same as the riaple at o =

0.05 for N = 32 and df = N-2 is 0.349.

2) Validity of Self-Esteem
The criteria of validity instrument of self-esteem
becomes valid if roptained > rtable and it becomes invalid if
lobtained < Ttable. The validity instrument of self-esteem can be

seen in the table below.

Table 3.4 The Validity of Self-Esteem

Item lobtained I'table Result
1 0.12 0.349 Invalid
2 0.45 0.349 Valid
3 0.43 0.349 Valid
4 0.413 0.349 Valid
5 0.37 0.349 Valid
6 0.49 0.349 Valid
7 0.47 0.349 Valid
8 0.59 0.349 Valid
9 0.52 0.349 Valid
10 0.46 0.349 Valid
11 0.57 0.349 Valid
12 0.66 0.349 Valid
13 0.501 0.349 Valid
14 0.46 0.349 Valid
15 0.598 0.349 Valid
16 0.557 0.349 Valid
17 0.373 0.349 Valid
18 0.063 0.349 Invalid
19 0.42 0.349 Valid
20 0.522 0.349 Valid
21 0.41 0.349 Valid
22 0.456 0.349 Valid
23 0.39 0.349 Valid
24 0.675 0.349 Valid
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Item obtained Iable Result
25 0.23 0.349 Invalid
26 0.3894 0.349 Valid
27 0.49 0.349 Valid
28 -0.02 0.349 Invalid
29 -0.11 0.349 Invalid
30 0.562 0.349 Valid

Based on the table above, the researcher concluded that

25 self-esteem questions are valid at the level of significance o =

0.05 for N = 30 is 0.349. the result shows that the test is in the

valid criteria because robtained > I'table -

Validity of the Reading Skill

The criteria of validity instrument of self-esteem

becomes valid if roptained > ranle and it becomes invalid if robtained

< rtble. The validity instrument of self-esteem can be seen in the

table below.

Table 3.5 The Validity of Reading Skill

Item Iobtained Itable Result
1 0.649419 0.349 Valid
2 0.470208 0.349 Valid
3 0.425434 0.349 Valid
4 0.180276 0.349 Invalid
5 0.366252 0.349 Valid
6 0.809021 0.349 Valid
7 0.649419 0.349 Valid
8 0.373937 0.349 Valid
9 0.292072 0.349 Invalid
10 0.567043 0.349 Valid
11 -0.38069 0.349 Invalid
12 0.809021 0.349 Valid
13 0.442418 0.349 Valid
14 0.809021 0.349 Valid
15 0.408317 0.349 Valid
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Item Fobtained Itable Result
16 0.393168 0.349 Valid
17 0.452343 0.349 Valid
18 0.470208 0.349 Valid
19 0.396331 0.349 Valid
20 0.809021 0.349 Valid
21 0.700881 0.349 Valid
22 0.809021 0.349 Valid
23 0.362043 0.349 Valid
24 0.496423 0.349 Valid
25 0.809021 0.349 Valid
26 0.700881 0.349 Valid
27 0.409911 0.349 Valid
28 0.724757 0.349 Valid
29 -0.01555 0.349 Invalid
30 0.700881 0.349 Valid
31 0.4672 0.349 Valid
32 0.366098 0.349 Valid
33 0.42234 0.349 Valid
34 -0.35081 0.349 Invalid
35 -0.37435 0.349 Invalid
36 0.386626 0.349 Valid
37 0.395831 0.349 Valid
38 0.405664 0.349 Valid
39 0.514458 0.349 Valid
40 0.398412 0.349 Valid
41 0.467029 0.349 Valid
42 0.398075 0.349 Valid
43 0.387013 0.349 Valid
44 -0.40974 0.349 Invalid
45 -0.51757 0.349 Invalid
46 0.441925 0.349 Valid
47 0.389209 0.349 Valid
48 0.392305 0.349 Valid
49 -0.57246 0.349 Invalid
50 -0.49227 0.349 Invalid

Based on the table above, the researcher concluded that 40

reading skill questions are valid at the level of significance

o = 0.05 for N = 30 is 0.349. the result shows that the test is

in the valid criteria because robtained > ltable -
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The researcher can be conclude and summarize the result
of the try out are as follows:

1. From 30 items of reading interest questionnaire, 27 items are
valid and 3 items invalid, there are item number 1, 24, 30.

2. From 30 items of self-esteem questionnaire, 25 items are
valid and 5 items are invalid there are item number 1, 18, 25,
28, 29.

3. From 50 items of reading skill test, 40 items are valid and 10
items are invalid there are item number 4, 9, 11, 29, 34, 35,

44, 45, 49, 50.

b. Reliability of the Instrument

Arikunto (2006:178) says that reliability refers to the
understanding that a sufficiently reliable instrument to be used as a
means of collecting data because the instrument is good. Sugiyono
(2010:173) states that reliability is an instrument when used several
time to measure the same object, the result of data will consistency
or stability.

To measure the reliability of reading interest and self-
esteem questionnaire and the reliability of the reading skill test, the
researcher used the Split-Half Spearman Brown Value to compute

the reliability test, and the result are as follows:
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1) Reliability of Reading Interest

From the result of reliability reading inerest is acquired the
reliability coefficient = 0.77 in the rwne = 0.349 at the level of
significance 0.05 for the number of students is 32 students. It
shows that the reading interest is reliable ro > rwpie (0.77 >

0.349).

2) Reliability of Self-Esteem
From the result of reliability self-esteem is acquired the
reliability coefficient = 0.81 in the rwnee = 0.349 at the level of
significance 0.05 for the number of students is 32 students. It
shows that the self-esteem is reliable ro > reapie (0.81 > 0.349).

3) Reliability of Reading Skill

From the result of reliability reading skill is acquired
the reliability coefficient = 0.85 in the rwne = 0.349 at the level
of significance 0.05 for the number of students is 32 students.
It shows that the reading skill is reliable ro > ripe (0.85 >

0.349).

E. The Technique of Analyzing Data
After collecting the data, the next step is analyzing the data in order
to know whether there is a significant positive correlation between
students’ reading interest and students’ self-esteem toward their reading

skill. Firstly, the researcher check the completeness of the data then give
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scoring toward the questionnaire and reading skill test. Next, the

researcher process the data, as follow:

1. The Description of the Data

a.

Mean
Mean is the average value of the data group.
Median

Median is the central value of data group. It is gained by
picking the middle value of the data ranged from the lowest to the
highest or inversely (Arikunto, 2006:168).
Mode

Mode is the most frequent value of a data group. It is gained
by counting the similar data and finding the highest. (Arikunto,
2006:166).
Range

Range is the gap between the highest and the lowest value in
a data group (Arikunto, 2006:152).
Standard Deviation

The standard deviation is a numerical index that indicates the
average variability of the scores. It tells us, in other words, about
distance, on the average of the score from the mean (McMillan and

Schumacher, 2001:221).
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2. Prerequisite Test
a. Normality Test
Normality test is purposed to know whether the sample taken
from the population has normal distribution or not (Arikunto,
2006:320). In this study, the researcher uses the Kolmogorov Smirnov
(KS-Z) formula through Microsoft excel with the significant 5%, how
to obtain the result of normality testing is available in appendix 23.
The characteristic used is whether the obtained of KS-Z is higher than
0.05, it means that the data has a normal distribution.
b. Linearity Test
Linearity test was aimed to know whether two variables had
significant linear regression or not (Abdurrahman, et al, 2011:214).
To find out the simple linier regression between the first
independent variable (reading interest) and the dependent variable
(reading skill) and the second independent variable (self-esteem) and
the dependent variable (reading skill), the researcher uses Microsoft
excel, how to obtain the result of linearity is available in appendix 26.

The criteria of this test is if the value of linearity is higher than 0.05.

3. Hypothesis Testing
After conducting the prerequisite test, the next step was testing

hypothesis.
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a. The Test of the First and Second Hypothesis

The test of the first and second hypothesis are used to know the
correlation between reading interest (X1) and the reading skill (Y) and
the correlation between self-esteem (X2) and reading skill ().

The researcher used simple correlation technique using the
Product Moment Formula to test the first and the second hypothesis,
how to obtain the result is available in appendix 30. The formula of
simple correlation is as follow:

ny XY — X)) (XY)

1/{n X - (TN nzy? - (2N’

Txy

Where:

Rxy :the coefficient of the correlation between variable X and Y

X : the independent variable
Y : the dependent variable
n : the number of the sample

The statistical hypothesis of the first and second hypothesis:

a) Ho: rxy =0. It means there is no correlation between X and Y.
b) Ha: rxy > 0. It means there is a positive correlation between X

and Y.

b. The Test of the Third Hypothesis
The test of the third hypothesis is used to know the

correlation between reading interest, self-esteem, and reading skill.
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The researcher used multiple correlation assisted by SPSS 20 for
windows to test the third hypothesis saying there is any correlation
between students reading interest, self-esteem and reading skill, how
to obtain the result is available in appendix 32. The formula is as

follows:

r2xly + r2x2y — 2rx1y.rx1x2
Rxxy = 1— r2x1x2

Cotribution Distribution
After that, the researcher uses coefficient of determination to
calculate the distribution of variable X toward variable Y. the
formula as follows:
CD = (r)? x 100 %
CD  :the coefficient of determination

r : the coefficient of correlation



CHAPTER IV

RESEARCH FINDING AND DISCUSSION

A. Research Finding
1. The Description of the Data
The data analyzed were the result of questionnaire and test. The
researcher description were based on the score of questionnaire to know
the reading interest and self-esteem, the reading test to know the students’
reading skill of eleventh grade students of SMK N 1 Sragen in the
academic year 2017/2018. In computing the data, the researcher is
assisted by using Product Moment Correlation technique to analyze all
data and hypothesis. It is presented in the form of mean, median, mode,
standard deviation, the highest and lowest score which is completed with
the variable description in the form of table and histograms.
a) The Data of Reading Interest
The data of reading interest were collected by using a
questionnaire. The maximum score of the test is 99, the minimum
score is 76, and the range is 23. The mean is 87.75; the median is
88.9; and the modus is 80. The standar derivation is 6.220. The
frequency distribution and the histogram of reading interest can be

seen at the table 4.1 and the figure 4.1.
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Table. 4.1 Frequency Distribution Score of Reading interest

58

Interval F Xi £.X
76 — 80 7 78 546
81-85 8 83 664
86 — 90 12 88 1056
91-95 9 93 837
96 -100 4 98 392
SUM 40 440 3095
Figure 4.1. Histogram of Reading Interest (X)
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b) The Data of Self-Esteem

The data of self-esteem were collected by using a questionnaire. The

maximum score of the test is 98, the minimum score is 74, and the

range is 24. The mean is 87.02; the median is 89.1; and the modus is
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79.1. The standar derivation is 7.042. The frequency distribution and

the histogram of reading interest can be seen at the table 4.2 and the

figure 4.2

Table 4.2. Frequency Distribution Score of Self-Esteem

Interval F Xi fiXi
71-75 3 73 219
76 — 80 5 78 390
81 -85 8 83 664
86 — 90 11 88 968
91-95 9 93 837
95-100 4 98 392
SUM 40 513 3470
Figure 4.2. Histogram of Self-Esteem
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c) The Data of Reading Skill

The data of reading skill were collected by using multiple choice

test test. The maximum score of the test is 80, the minimum score is
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53, and the range is 27. The mean is 68.75; the median is 75.7; and the
modus is 79.6. The standar derivation is 8.082. The frequency
distribution and the histogram of reading skill can be seen at the table

4.3 and the figure 4.3.

Table 4.3. Frequency Distribution Score of Reading Skill

Interval F Xi fiXi
51 -55 3 53 159
56 — 60 6 58 348
61 - 65 7 63 441
66 — 70 7 68 476
71-75 8 73 584
76 - 80 9 78 702
40 393 2710

Figure 4.3. Histogram of Reading Skill
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2. Pre-Requisite Test

a. Normality Testing

61

Normality testing distribution is purposed to know whether the

variable data research distribution is normal or not. There are three

variable of normality testing in this research, reading interest,,

normality of self-esteem, and normality of reading skill. The sample is

in normal distribution if Lo (L obtained) is lower than Lt (L table), a =

0.05. L stands for Liliefors.

Table 4.4 The Normality Test

No | Data The L L Table | Alfa (a) | Distributio
Number of | Obtained | (LT n of
sample (Lo population

1. | Score of | 40 0.07 0.14 0.05 Normal

reading
interest

2. | Score of | 40 0.09 0.14 0.05 Normal

self-esteem

3. | Score of | 40 0.09 0.14 0.05 Normal

reading skill

The highest score (Lo max) is 0.07, 0.09 and 0.09, the Ltane for

N:40 is 0.140. because L, is lower than L:or (0.075, 0.09 and 0.09) <

0.140, the data is in normal distribution.
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b. Linearity Testing
Linearity test is used to determine whether the relationship
between the independent variable and the dependent variable in the
form of a straight line (linear relationship) or not. Linearity test results
can be seen in the following table:

1) Linearity Testing of Reading Interest (X1) and Reading Skill ()

Table 4.5. The Linearity Test

Test Fo Fr Linearity

Linearity  test | 1.27 4.08 Linear
between reading
interest and

reading skill

The result is the Fo number 1.27 and Ft=4.08. Fo is lower than F. it
means that there are linearity correlation between reading interest (X)
and reading skill (Y).

2) Linearity Testing of Self-Esteem (X2) and Reading Skill (YY)

Table 4.6 The Linearity Test

Test Fo Fr Linearity

Linearity test | 0.91 4.08 Linear
between self-
esteem and

reading skill
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The result is the Fo number 0.91 and F=4.08. Fois lower than Fy it

means that there are linearity correlation between self-esteem (X) and

reading skill (Y).

3. The Hypothesis Testing

Since the computation of normality and linearity testing shows that the

data are in normal distribution and the regression is linear, the researcher

continue to test the three hypothesis of the research stated on the previous

chapter. To test hypothesis, the researcher uses SPSS 20 for windows to

analyze the data. How to obtain the result is available in appendix 30.

Further explanation on correlation of instruments are presented at the

Table 4.7 as follows:

Table 4.7 Correlations of the Variable

Correlations

READING SELF- READING
INTERES ESTEEM SKILL
Pearson Correlation 1 .780" 817"
READING .
Sig. (2-tailed) .000 .000
INTERES
N 40 40 40
Pearson Correlation .780™ 1 795"
SELF- _ _
Sig. (2-tailed) .000 .000
ESTEEM
N 40 40 40
Pearson Correlation 817" 795" 1
READING _
Sig. (2-tailed) .000 .000
SKILL
N 40 40 40

**_Correlation is significant at the 0.01 level (2-tailed).

From the table above, it can be interpreted as follows:
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a. First Hypotheses

The first hypothesis says that there is a positive correlation
between reading interest (X:) and reading skill (). That
hypothesis is alternative hypothesis (Ha). To test the hypothesis,
Ha is changed become null hypothesis (Ho), it says that there is no
positive correlation between reading interest (X1) and reading skill
(Y).

The statistical hypothesis of the first hypothesis:
1) Ho: rxy = 0. It means there is no correlation between X and Y
2) Ha: ryy > 0. It means there is a positive correlation between X

and Y.

The result of the computation shows that the coefficient of
correlation (r) reading interest (X1) and reading skill (Y) is 0.817
with significantly (p) = 0.001. It means that there is significant
correlation between reading interest and reading skill because p < a
(0.000 < 0.05). Thereby, Ho is rejected and Ha is accepted so it can
be conclude that there is a correlation between reading interest

From the explanation above, it also can be known that the
coefficient determination between reading interest (X1) and reading
skill (YY) is 0.817. The contribution of reading interest (X1) and
reading skill (Y) is that CD = r? x 100% = (0.817)? x 100% =
54.6%. It means that 54.6% variance of reading skill is influenced

by the reading interest, while 45.4% is contributed by other factors.
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b. Second Hypothesis

C.

The second hypothesis says that there is a positive correlation
between self-esteem (X2) and reading skill (). That hypothesis is
alternative hypothesis (Ha). To test the hypothesis, Ha is changed
become null hypothesis (Ho), it says that there is no positive
correlation between self-esteem (X2) and reading skill (Y).

The statistical hypothesis of the first hypothesis:

1) Ho: rxy = 0. It means there is no correlation between Xz and Y
2) Ha: ryy> 0. It means there is a positive correlation between X;

and Y.

The result of the computation shows that the coefficient of
correlation (r) between self-esteem (X2) and reading skill (Y) is
0.795 with significantly (p) = 0.000. It means that there is
significant correlation between self-esteem and reading skill
because p < a (0.000 < 0.05).

From the explanation above, it also can be known that