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ABSTRACT

TEACHING AND LEARNING SPEAKING THROUGH RIDDLE GAME AT
THE SECOND SEMESTER OF THE EIGHTH GRADE OF SMPN 2 PALAS
SOUTH LAMPUNG IN THE ACADEMIC YEAR OF 2017/2018

By

LUTFY SISKA SARI

Speaking is one of the important skills in teaching English. It is almost impossible to
have true mastery of a language without real speaking. This research was about
teaching and learning speaking through riddle game at the second semester of the
eighth grade of SMPN 2 Palas South.-Lampung in the academic year2017/2018. The
objectives of this research were to know the teaching learning process of using riddle
game in teaching speaking, to know the teacher’s problems in teaching process of
using riddle game in teaching speaking and to know the students’ problems in
learning speaklng of usingriddle’ game.
This resear, uséd quahtatlve research method The Wnter used rposive sampling
technique rm“i-ne the sam The gesearcher chose G Il C as sample
of 33 students h it e data, the Kese r used three Kinds
were ~observation, interview, and qu aire. The researcher
used three major phaseS o dala &n@lysw theyfweje ata reduction, data display and

conclusion drawing or vw ) ,’

The researcher conducted in one meeting. After analyzing the data, there were three
points of the results. The first, the process of teaching and learning speaking through
riddle game at SMPN 2 Palas South Lampung has been conducted and was not
running well, in which the teacher runned the steps based on Milan. The second, the
teacher’s problems in teaching speaking through riddle game were that the teacher
had difficulties to calm and handle the students that seemed so noisy because the
students focus on their activity like chatting. The third, the problems faced by the
students in learning speaking through riddle game were that the students felt shy and
afraid to speak, they felt unconfident to show their feeling; furthermore the students
had difficulties to speak because the students had lack in speaking, felt shy, and afraid
and the last the students needed too much practice speaking.

Keywords: Riddle Game, Teaching, Learning, Speaking, Qualitative Descriptive
Research Method.
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CHAPTER |

INTRODUCTION

A. Background of the Problem

Language is a tool of communication and language is the vehicle to make
relationship among people. Without language, it is impossible for everyone to
make interaction each other. According to Setiyadi, “language is a system for
the expression of meaning”.! Moreover, Siahaan said “language is a set rules,

which is used as a tool of communication. It isyused to communicate ideas,

feelings, and neFi‘otiatifng with,others®? It means that Ié}ngua*?e is very important in

= =1

human li Juage cannot bﬁaitwm haman pef

way of thei munieation for express ideas,.though

ey use it as the

ions and feeling.
People can fulfill their 0N with each other and people
can transfer knowledge using language. We can not express our ideas or opinions

if we do not know the language.

Allah SWT, in holy Qur’an said about good communication in surah An

Nisa/4:63:

(V) Uil 38 2l 3 2 85 e 2ie (o 218 g ol 3 i s Gl

!Ag. Bambang Setiyadi, Teaching English as a Foreign Language, (Yogyakarta : Graha
1lmu,2006). p.10.
2 Sanggam siahaan, Issue In Linguistic, (Yogyakarta: Graha Ilmu Press,2008), p.185.



“Those are the ones of whom Allah knows what is their hearts, so turn away from

them but admonish them and speak to them a far-reaching word”. (An Nisa/4:63)*

This verse told about how to warn a community with good communication. The
verse can be interpreted as fluent and precising talking, clear interoperating, and
able to inform the message well. Besides that, by domain it touched, it can be

called as effective speaking.

English has many functions, one of them as stated by school based curriculum that
English as a means of communication for the students to develop science,
technology, culture and art and the flnal objectlve of teachmg and learning

that [thestudents are expected to master the fohr S

|ng readlng atb ItAachlng and ear

if it is supported by SOWS such.

nin ags a5 the method that is used in
teaching English, completeness¥of ‘teachifig facilitation, interesting media, and

condition of school environment. If we talk about language we have to ability the

process i lls of language:

listening, will be succeed

skill of languages itself, one of the skill is speaking.

Speaking is one of the central elements from the four basic skills in learning

foreign language besides writing, reading, and listening. By speaking, people can

*Al-Qur’an 3 Bahasa: Arab, Indonesia, Inggris, (Depok: Al-Huda Kelompok Gema Insani)
Al-Qolam: 1, p.1138.
*Helena I.R.Agustien,Communication Strategies in Sustained Casual Conversations,

(Sydney: unpublished thesis for the degree of Doctor Philosophy in the School of English and
Linguistics. Macquarie University, 1997)



interact with others in social interaction in order to get the information from this
process.” Speaking is very important because it is one of the English skill that
mostly becomes the main purpose why so many people get curious of learning
English. It is no doubt to say that learning English in order to be able to
communicate is simply not easy. The students can know how to express their
ideas in their mind or how to deliver their ideas in English using spoken language.
They are many activities that can be used to transfer materials well to the student

in teaching speaking. One of the activities is called Riddle Game.

Riddle is included a part of vocabulary games because Riddle has criteria of
game, there is Fense of excutement about waords. | The Rldgjle games need more

nd then, Riddle

s rule to play too.
ﬁ“ﬁm\

Therefore, Riddle is f gan \B/\ “A Riddle is a statement or

question or phrase having a double or veiled meaning, put forth as a puzzle to be

solved”.® According to Hapsari, some advantages of riddle game are: Riddle game

can increase the students’ interest to learning speaking, The students’ can increase

their vocabulary using riddle game, etc.’

SJack C. Ricardsand Willy A. Renandya,Methodology In Language Teaching,
(Cambridge : Cambridge University Press, 2002), p.201.

®Danny Brassell, Leena Furtado, Enhancing English As A Second Language Students’
Vocabulary. (The Reading Matrix, 2008) Vol. 8, No. 1

’ Minda Tika Hapsari,UnpublishedThesis : The Application of Riddle Game in Teaching
Speaking for the Eighth Grade Students of MTsN Kedunggalar Ngawi in the Schooling Year
2014/2015, IKIP PGRI Madiun



Based on preliminary research done in SMP N 2 Palas, it was found that teaching
and learning speaking through Riddle game is applied there. From the interview it
was found that many students at eighth grade experienced had difficulty in

speaking such as the students are lack of speaking practice.?

Speaking skill is taught to the students in order to be able to use English in the
real communication. But based on the preliminary research that was conducted
while doing interview the English teacher in SMP N 2 Palas South Lampung, who
is she teaching there (Mrs. Nancy). She said that for many students speaking is

also difficult to be mastered.

e déta abeve the total number of student&at» the ei grade of SMP

South Lampungulsms and |t ‘IS_H fwd to 3 classes. The
students’ speaking score 1n§MPN ege>2/9-<ﬂ’*s\50u
only 46,00% or only 45 of 97 s!d

n be seen that speaking score in SMP

Based on

Negeri 2

t

ampung is still low which

Negeri 2 Palas South Lampung (See Appendix 6). In this case, the researcher
found the speaking ability of 52 or 54.00% students of eighth grade in SMP
Negeri 2 Palas South Lampung is still low. Students get difficulties in speaking
English words correctly. According to Brown, for speaking skill there are at least
are five criteria to assess speaking skill, they are pronunciation, fluency, grammar,
vocabulary and comprehension. He said that speaking score of students is poor if

the students get 45-64 (See Appendix 7). Based on the criteria above the

8 Nancy Foedztida Rasyid Siregar, M.Pd, Interview (On July 25, 2016 At 04.00 pm)



researcher concludes that only a few students can reach the excellent score and the

most of them still low.

Based on the condition above, in this research the researcher focuses on Teaching
Learning Speaking through Riddle Game in at the second semester of the eighth
grade student of SMP N 2 Palas South Lampung. The researcher decided to
choose the subject of SMP N 2 Palas South Lampung, because this school is
completed with good facilities for supporting speaking skill. And the other reason
the researcher does the research because can get the larger knowledge and
experience about how to teach and Iearn speaklng Engllsh through Riddle Game,

especially to tefacl‘rsecond semester 01" the elghth gr&de sttjdents of junior high

Purwita at the Pamalang with th title of tg research was development of Audio-

Lingual Teaching as an alternative method in teaching speaking an action research
given to the first year students of SMP N 2 Pemalang in he academic year
2006/2007. The result of the researcher shows that the developed Using Audio-

lingual teaching method to teach speaking to first year student of junior high



school was very good. It was supported by the higher scores gained by the

students who have been taught using Audio-lingual teaching method.’

The Second is lin discused about using board game towards students’ speaking
ability."® The research showed that difference between the avarge of student’s
score before they were using board game 64% difficult to speak English well and
after they are using board game , there is improvement of students’ speaking
ability jus only 35% sudents difficult to speak English well it could be said that
there is a significant influence of using board game towards students’ speaking

ability.

.-fr

|0us[__ reseérch that had been done by Izrza dilsc

Third pr

d about using

relatively ch showed that

difference between the ava@r‘&t\udent or be ore they were using relatively

game (14,6%) And after they ’e USi ""g r!atlvely game (68,4%). It was can be

conclude that the relatively game is an effetive and effisien in teaching speaking.™

Based on discussion of previous study, it can be concluded that there is a

significant different of this research for previous ones. The difference lies on topic

Purwati, Audio-Lingual Teaching as an alternative method in teaching speaking an action
research given to the first year students of SMP N 2 Pemalang in he academic year 2006/2007,
(Pemalang: Pemalang Press, 2007), p. 71.

lin, The influence of using board game towards students’ speaking ability at the first
semester of the seventh grade at SMPN 3 Terbanggi Besar Central Lampung in the academic
year of 2013/2014, (Lampung:Lampung Press, 2014), p. 7.

“liza Fitria, The influence of using Relatively Speaking Game Toward Students’
(Lampung:Lampung Press, 2014), p. 5.



and skill applied. This research only focus on teaching learning speaking by using
Riddle Game at the second semester of the eighth grade student of SMP N 2 Palas
South Lampung 2017/2018 whereas previous studies focus on developing and
improving speaking ability. The researcher considers that Riddle Game is one of
the most important things related to speaking English learning process. The
researcher has choose the topic in this research because the researcher assumed
that many students had problem in speaking English, especially the students in

SMP N 2 Palas South Lampung.

Therefore the researcher Was lnterested |n conductlng the research entitled

Based on the background above, the researcher finds some problems as follows:

1. The students were lack of speaking practice.
2. The students were difficulties in speaking English words correctly.
3. The students were ashamed and afraid of making mistake in

learning speaking.



C. Limitation of the Problem

The limitation of the problem is the process of teaching and learning speaking
through Riddle game and the problem of teacher and students in teaching and

learning speaking through Riddle game.
D. Formulation of the problem
Based on the limitation above, researcher formulated the problems as follows :

1. How is the process of teaching and learning speaking through Riddle game

at second semester of the elghth gradeof SMPN 2 Palas South Lampung in
f‘e,&q_ y

academid yea&af 2017/2018 2
\ |

Lampung in the acade
3. What are students’ problem in the process of learning speaking through
Riddle game at second semester of the eighth grade of SMPN 2 Palas South

Lampung in the academic year of 2017/2018 ?



E. Objective of the Research

Based on the formulation above, the objectives of research are :

1. To know and describe the process of teaching speaking by using Riddle
game at second semester of the eighth grade of SMPN 2 Palas South
Lampung in the academic year of 2017/2018.

2. To know and describe teacher’s problem in the process of teaching
speaking through Riddle game at second semester of the eighth grade of
SMPN 2 Palas South Lampung in academic year of 2017/2018.

3. To know and descrlbc students problem in the process of learning

F. Use of the Resear~ﬁi’; "

The uses of the research are as follows :
a. Theoritiecally
The result of this reseach were expected to be a source of information for
further research in teaching and learning speaking especially by using riddle

game.

b. Practically
1. For the teachers of SMP N 2 Palas South Lampung, it can be a source of

information and knowledge about the kind of teaching methods
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especially in teaching learning speaking and also it can be implemented
by the teacher in teaching and learning English especially in speaking
skill.

For the students, the finding of the research will motivate them to
practice more than they did before and encourage them to learn speaking
English.

For other researcher, The results of this study are expected to be one of
resources to get the larger-knowledge and experience about how to teach
English usmg Rlddle game espeually to teach the second semester

student, ofJunlor hlgh school

SMP N 2 Palas South La the academic year of 2017/2018.

. Object of the research

Object of the research was the process of teaching and learning speaking
using Riddle game and students’ speaking mastery.
Place of the research

Place of the research was conducted at SMP N 2 Palas South Lampung.

. Time of the research

The research was conducted at second semester in the academic year of

2017/2018.



CHAPTER I
REVIEW OF RELATED LITERATURE

A. Concept of Teaching Learning English as a Foreign Language

English as an International language that has large influence to human life. English
has been acknowledged by most countries in the world as an International language.
Consequently, English has to be used in International communication, for general as
well as specific needs. Therefore people in countries where English used as a foreign
language have to learn it Geoffrey, et. al. States “English as a foreign language is

taught in schools, often Wldely, but |t does not play an essentlal role in national or

[ .

social life. metans*that the student Who Iearns Engllstras a fore' language should

According to Setiyadi, M@uage for language learner in

Indonesia, because in Indonesia it is learned only at school and people do not speak
the language in the society.” It is expected that the students should have the ability or

knowledge of English which can be used for communication.

In Indonesia, English is taught as a foreign language. Therefore, English is not used
for daily communication. In many sources, especially in internet source, explained

that English as first foreign language initiative meant to promote the use of the

! Geoffrey Broughton and friends, Teaching English as a Foreign Language, (New York:
University of London Institute of Education, second edition, 2003), p. 6.

2 Ag Bambang Setiyadi, Teaching English as Foreign Language, (Yogyakarta:Graha limu,
2006), p. 22.
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English language as first foreign language in all the countries around the world. It
means that the English is a language which use by all of the word as the first foreign

language to communicate.

Considering this fact, and remembering in the importance of English, teaching as a
foreign language should be put as one of the first priority. This way will be
introduced not only something new about the language to student but also about its
culture. Then, to achieve the goal of English teaching needs skilful, creative and
innovative teachers teaching media-and another facility which can support achieving
the goal. In addition, the teachlng should be also lnterestlng, appropriate for student.

Teaching is a dl$tInCt Skl|| The teachers should be very energetic- who make the
| |

‘ted about Iearnl Kher W|II |nsp|
motivation st Learmr@ Eng IS u ng the Mastery can
much faster and will enjo el ‘more 5

" g—

Teacher need to consider how close they should be to the students they are working

eep the students

the students learns

with. The most important part is that the teacher should be able to manage classroom
effectively and handle any situations in the class.® First of all they are usually
exposed to language which they are more or less understand even if they cannot
produce the same language spontaneously themselves. Secondly, they are motivated
to learn the language in order to be able to communicate. Finally, they have the
opportunities to use the language they are learning, thus giving hem chance to flex

their linguistics muscle-and check their own progress and abilities.

% Jeremy Harmer, How to Teach English. (Cambridge: Longman, 2007), p. 34.
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One significant factor that influences most of the successes in teaching and learning
are teachers. Teachers have to be able to guide the students into an understanding of
the lesson. They have to find the way how to make the students enjoy the lesson. The
students’ willingness to study is fragile; they can lose their spirit and willingness to

study easily if the teachers are dull or uninteresting.

Harmer states in his book, one of main tasks for teacher is to provoke interest
and involvement in the subject even when the students are not initially
interested in it. It is by their choice of topic, activity and linguistics content that
they may be able to turn a class around. It is by class attitude by their
participation, they conscientiousness, their humor and their seriousness that
they may influence he students.. It is by their own behaviour and enthusiasm
that they may |nsp|re - i

It is clear that teachers aIso have great effects |n the proce;ss of learning. The better

he ea5|er the stﬁiv derstand It |s "
A
a

ngllsh as forelgn nguage |s to make

tudents master the

language. To make that

the \‘uge‘né&ﬁvely involved in the teaching

:\.' &"{,/
learning process and do a lot of practices. The teacher also should be managing the

class in a good way. The teacher should be creative in teaching, so the students will

not feel bored or lose eagerness to learn.

The objective in teaching learning English as a foreign language is to increase
students’ ability in four language skills, namely listening, speaking, reading, and

writing. And the purpose of the foreign language to develop the students’ skills by

* 1bid, p. 8.
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understanding of listening, speaking, reading, and writing, while giving insight into

the culture of which the language is part.

Brown states “Teaching is showing or helping someone to learn how to do
something, providing with knowledge, and causing to know or understand”.” It means
that teaching is a process that should be done by teacher based on the experience,
knowledge and material preparation the aim of teaching can be reached. By teaching
English, students are expected to able to apply their English language for
communication. Everyone has known that English is the international language which
is used in the world socie-ty. Everyone communicates .with other people by using it, so
by this Ianguage[ they.can develop thelr knowledge end they can follow the new

informatio e world " From bo| Nlew |t |s cle
“‘e _\ o

ow important of

B. Speaking

1. Concept of Speaking

Speaking is the important skill which is used in daily life communication to convey
information, and its primary purpose is to establish and maintain social relations. In
addition, Siahaan states that speaking is the spoken productive skill. It is the skill of
speaker to communicate information to a listener or a group of listeners.® According

to Brown, speaking skill is the ability to use the language in oral form to show what

> H. Douglas Brown, Principle of Language Learning and Teaching, (New York: Prentice Hall
Regents, Third Edition, 1994), p.7.
® Sanggam Siahaan, The English Paragraph, (Yogyakarta : Graha llmu, 2008), p.2.
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are in mind.” It can be interpreted that Speaking is a way to communicate with others,
to share information, express idea, feeling, emotions to other person or give an

explanation or to ask a question for someone.

In other words, it can be said that speaking is expressing ideas, opinions or feelings to
another person in words or sounds of articulation in order to inform, to persuade, and

to entertain.

According to Thornbury, speaking is-an act of producing words. Speaking is so much
part of daily life that we take it for granted The average person produces tens of

thousands of words a| day, although some people may produce even more than

B v R

|
that? It m _eaklng is one effective way to mteract an municate among

people in so

People usually speak | se. For example, Indonesian
people when they speak with their family. When they know more then one language,
they may use more languages in their conversation, for eample in the school and in
the office. People use more han one language that occurs in situaion of social context,

which is a situation where they learna second language in their community. Allah

SWT in holy Qur’an said about speak in sura Ali Imran/3 :46;

(£1:00 e Jl) Gaallall Gy S8 el 3 Gl KRG

" Brown, Op. Cit, p.149.
8 Scott Thornbury, How to Teach Speaking, (Kuala Lumpur : Longman, 2005), p.1-2.
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“And he will speak to the people in the cradle and adulthood, and will e one of the

. 9
rigteous.”

From the surah Ali Imran verse 46, it can be said where Allah wills to proeta person
from accusation and he makes the mute tongue of baby speak. From the explanation
about, it can be concluded that speaking is a productive skill used by someone in
daily life to communication, an act of producing words, which is communicating the
speech sound for expressing and conveying a messages or ideas to build

communication to a listener or a group of listeners.

2. Elements of Speakmg

Iuently prﬂoie Aonly know

to pi‘@eess 1nf0rmat1on and larALgliage ‘0

nguage features,

spot”. Harmer says,

the ability to speak in Eng sary for the spoken production

as follows:

a) Language Features

1. Connected Speech: connected speech is effective speakers of English need to be
able not only to produce the individual phonemes of speaking but also the use of
fluent connected speech. In connected speech sound are modified, omitted, added

or weakened.

® Al-Qur’an 3 Bahasa: Arab, Indonesia, Inggris, (Depok: Al-Huda Kelompok Gema Insani) Ali
Imran/3: 46, p.97.
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2. Expressive Device: Native speaker of English change the pitch and stress of
particular part of utterance, vary volume and speed and show by other physical
and non-verbal means how they are feeling (especially in face to face interaction).

3. Lexis and grammar: teacher should therefore supply a variety of phrase for
different function such as agreeing to disagreeing, expressing surprise, shock or
approval.

4. Negotiation language: effective speaking benefits from the negotiator language
we use to seek clarification and-show the structure of what we are saying. We
often need to ask for glarification when we are IisEening to someone else talks and

it is very crucial for/students.

their own heads and put it into cc.)?\é"rlént order so that it comes out in forms that
are not only comprehensible, but also every convey the meanings that are
intended, language processing involves the retrieval of words and their assembly
into syntactically and propositionally appropriate sequence.

2. Interacting with other: effective speaking also involves a good deal of listening,
and understanding of how the other participants are feeling, and knowledge of

how linguistically to take turns of allow others to do so.
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3. (on the spot) Information processing: quite apart from our response to others
feelings, we also need to be able to process the information they tell us at the

moment we get it.*°

Based on the explanation above, it is necessary that the participant processes
knowledge of language features, and the ability to process information and language
on the spot. Language features involve four areas: connected speech, expressive
devices, lexis and grammar, and negotiation language. Supposing the speaker
processes these language features, processing skills, mental/social processing, will

help him or her to achie\_/,e._ successful commun-i-._cation..-\

.&

attention about connected speec“exf and gmmar confidence and so on, therefore

what did the students present can be understood by the other students. In this case,

there is a process of giving message and at the same time; there is a process of

understanding the message of the first speaker.

lIbid, pp. 269-271.
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C. Teaching Speaking

1. Concept of Teaching

Teaching is the systematic activity which includes many components. Every
component cannot be separated, but it has to be run together dependently and
continually. For the reason, it is necessary for having a good management in teaching.
Teaching is about the ‘transmission’ of knowledge from teacher to student.*It means
that teaching is not only about sharing teacher’s knowledge and material but also

sharing about experience.

Then Brown states that, teachmg 15 gmdlng and faC|I|tat|ng Igarnlng, enabling learner

i .'\-\._\_ _—

-
l!he T,‘Ghdltlons for Iearnlng Your undefstandm how the learner

rmme your phh)l/“dljcathn your

approach, method, and ¢ assr@]?ﬁe@mqu_ <1 I her words, Teaching is the way we
guide our students, we give a !gl ity ""'na.our way to make a good condition in

learning process.

to learn, s

learns will ching style, your

From the theories purposed by some experts above, it can be concluded that teaching
is an activity that make our students have a new knowledge, experience and also
make our students know about how to do something. In teaching, teacher has to guide

their students, give a facility, and also make a good condition in learning process.

1 bid, p.56.
12 Brown, Op. Cit, p.8.
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2. Concept of Teaching Speaking

The teaching of speaking skill is also important due to the large number of students
who want to study English in order to be able to use English for communicative
purposes. In teaching speaking teacher must make the conditional class and know the
concept of speaking, the element of the sound for instance phonemes. It is important
for teachers to pronounce correctly since they should be good models for their

students.

Thornbury suggests that the teaching of speaking depends on there being a classroom

culture of speakmg, and thaj; classrooms need to become talkmg classrooms’.*® In

t

1. Speaking activities provide rehearsal opportunities-chances to practice real

life speaking in the safety of the classroom.

2. Speaking tasks in which students try to use any or all of the language they
know provide feedback for both teacher and students.

3. The more students have opportunities to activate the various elements of

language.**

3 Thornbury, Op.Cit. p.123
14 Jeremy Harmer, How to Teach English,( London : Longman, 2007), p.123
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Teaching speaking means teaching how to use language for communication, for
transferring ideas, thought or even feelings to other people. The goal of teaching
speaking skill is to communicate efficiently. Students should be able to make
themselves understood, using their current proficiency to the fullest. They should try
to avoid confusion in the message due to faulty pronunciation, grammar, or
vocabulary and to achieve the social and cultural rules that apply in each

communication situation.

3. Teacher’s Problems in Teaching Speaking
Speaking is one |mp0rtant sk|II in Engllsh as a forelgn language. There are some
problem in teaching speakmg, accordmg to Thornbury; tﬁere are some problems in

they are know Ia“s the Iea rd

T oductlon They are lacks Of e of the language and

?t Mkill factors is the learners has

known about aspect of language, but because they are rarely practicing speaking

yet know aspect

of language the

lack of practice interacti

English, thus their skills are sufficient to ensure fluency.’® The completeness
understanding of problem in teaching speaking should be known by the teacher. The
factor is an institutional context that puts English as second or foreign language in

Nation such as:

1. Incomplete English lab

2. Lack of hours learning English inside and outside the classroom

> Thornbury,Op.Cit. p.123
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3. No partner to speak English outside school
4. Less interesting teaching method used.™®
Another opinion, according to Jdaviswrites, it is the factors students activities in the

classroom problem make the difficulties of teaching speaking as follows:

1. Students become overly dependent on teacher
2. Persistent use of first-language

3. Students is defiant, or distracting of others

4. Student “hijack lesson” the lesson doesn’t go where you want it to.
5. Personalities between students clash

6. Students Lfnciear what to do or do the wrong thmfg

.ered mattemol.lwvated )

s domulance

9. Students are unph‘é\&\\

10. Tardiness.!’

8. Strong

Based on the problem above, it suggest to the teacher to choose the suitable method.
Problem in teaching speaking are complex. It is not only related with the students’
factors but also about context outside. The points of those problems are related with

condition of the students.

® I1SP. Nation, Journalism and Education. Peoblem Of Teaching Speaking In English As
Foreign Language (Efl). http://gosrok .blogspot.com/2012/04/html (accessed on December 14,2016)

Y)daviserites,  teaching ~ ESL:10  common  problem in  the  classroom
http://jdaviswrites.hubpages.com/hub/teaching-esl-10-common _ -classroom-problem-and-solutio.html
(accesssed on December 8 2016)
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It can be conclude that the teacher problems are incomplete English lab, less
interesting teaching method used, students become overly dependent on teacher,
persistent use of first-language, student “hijack lesson” the lesson doesn’t go where
you want it to.

D. Learning Speaking

1. Concept of Learning

Learning is the process or business conducted by someone to obtain knowledge or
skills of which have been studied. Learning is a process of change from not knowing
to knowing. According to Brown _Iearning is -acquiring or getting of knowledge of a

subject or a skiII[f":B study, experlence,, or mstructlon Jt |s a relatively permanent

Vi ral tendencﬂd reﬁlt of relnforce

'n knewledge from study, frgm ex

change in ice. It means that

learning is abo , or instruction.

According to Lefancois, Leamn\aﬁ\/beﬁmed as changes in behaviour. This

change occurs as a consequence of experience in some specify situation. The change
brought about by developing a new skill, understanding a scientific law, and attitude.
The change is not merely incidental or natural in the way the human appearance
change as people get older." it can be said that learning will give many benefits that
we can have, which give change something that is better than before such as to the

students that make students improve their knowledge, skill, and also their attitude.

¥ H. Douglas Brown, The Principle of Language Learning and Teaching, ( San Francisco :
Longman ,2007), p.7.

% Guy Lefancois, Psychology for Teaching, (California : Wadsworth publishing company,
1972), p.8.
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According to the theories above, it can be concluded that learning is the process of
the students’ understanding and mastering the lesson that the teacher gives to them. In
addition, learning can also give a change to the students such as developing a new

skill, understanding a scientific law, and attitude.

2. Concept of Learning Speaking

Learning English Speaking must be focused on many aspects. There are a number of
components of speaking concerned with grammar, vocabulary, pronunciation and

fluency. The descriptionsdare as follows:

\ 4

‘ /"'\?
rﬁ ! &uage is ’Spok

student needs to be able to say what they want to say.

a. Pronun 'atlon[

teachers need to sure

b. Grammar
Grammar is partly the study of what form or structures are possible in a language.
Traditionally grammar has been concerned almost exclusively with analysis at the
level of the sentences.

c. Vocabulary
Vocabulary is total number of word that makes up a language. Those words are

used in speaking. Vocabulary means the appropriate diction which is used in
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communication. Vocabulary refers to the selection of words that suitable with
content.

d. Fluency
Fluency is the ability to process language easily and quality or condition of person
to speak a language easily and well. Fluency is the smoothness of flow with which
sounds, syllables, words and phrases are joined together when speaking. Brumfit
in Nation sees fluency as the maximal effective operation of the language system
so far acquired by the students. Besides that it refers to the one who express a

language quickly and easily without any difficulty.*

It can be concluﬁé‘d%hat in..Iéarnind 's.peéking process IiFlSt‘é!éTd of concerning to the

component g and theﬂel, Nivatii_)n" an, d/m

make process ir understanding is easily. The-g6al o
Affhh‘““ ey

@mguage with real people in

one to learns English
because they can be

communication.

3. Students’ Problems in Learning Speaking
In order to know clearly about the problems in learning speaking that students’ may
have problems. They are included:
a. Inhibition. Unlike reading, writing and listening activities, speaking requires
some degree of real time exposure to an audience learners are often inhibited

about trying to say things in a foreign language in the classroom worried

%A, Don Welty and Doroty R. Welty, The Teacher Aids in The Instruction Team, (New York:
Mec. Grew Hill, 1976), p.159.
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about making mistakes, fearful or criticism or losing face, or simply shy of the
attention that their speech attracts.

b. Nothing to say. Even if they are not inhibited, you often hear learners
complain that they cannot think of anything to say; they have no motive to
express themselves beyond the guilty feeling that they should that they should
be speaking.

c. Low or uneven participation. Only one participant can talk at a time if he or
she is to be heard; and in a-large group this means that each one will have
only very little talklng tlme This problem is compounded by the tendency of

some Iearners to domlnate whlle others speak very Ilttle or not at all.
I [ |

d Mo ngLJe use In clas es Where aII or a number 0
;__/
same her ’l:ongue thA use because i

a foreign language, and because

earners share the

easier, because it

they feel less’ exposed if theyﬂ are speaking their mother tongue. If they are
talking in small groups it can be quite difficult to get some classes-particularly

the less disciplined or motivated ones to keep to the target language. %

Based on the problems above, it can be concluded that students’ problems in learning
speaking above are very difficult to solve. Those reasons occurred because the
learners are not native speaker or they are foreign learner, when they learn an English

lesson the harder and ability to know have to rich. But this case have often occurs

21 penny Ur, A Course In Language Teaching, (New York; Cambridge University Press, 1991), p. 121
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because the base of the learner is low, such as inhibition, low or uneven participation

and mother tongue.
4. Concept of Game

Game gives fun element for students in teaching and learning process. In addition,
Agoestyowaty says that using game in a learning environment will not only change
the dynamic of the class, but it also rejuvenates student and helps the brain to learn
more effectively.?? It means that using game in learning process will make students

learn more effectively.

Game in Ianguage Iearnlng WI|| make students fun |n Iparmng process, Maley says,

Ly

"‘Q& v1ta1 and nawit Nwmg up and I!

\
Xpenment discover, and |t11eract

<ET e
=0 \\m}@on by a providing plausible

incentive to use the target language.? Its means that by playing games in learning

. Through games

eir environment and

process the students a fun filled and relaxing in class.

According to the theory above, it can be concluded that game is an activity with joy
element that has aim and rules. Game can make students more comfortable and feel
enjoyable in class because in a game there is fun element and make explore their

brain to learn more affectively in learning process.

2?Redjeki Agoestyowati, 102 English Game (from A To Z), (Jakarta : Gramedia Pustaka Utama,
2007), p.xiii.
23 Alan Maley, Games for Children, ( Oxford : Oxford University Press, 1994), p.5.
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1.  Concept of Riddle Game

Bartl said that Riddle is a guessing game that can be used to encourage students’
concentration, patience and interests in learning English.?* It means that Riddle is a
game that can be used to teach students in learning English. Collis states that “Riddle
is a fun way to enjoy English and to learn it at the same time. Because of the quirky
humour and illustrations, native speakers of English can also laugh at the Riddle,
though many will already be familiar.’Riddle also fosters a sense of excitement

about words and motivates students to be interested in playing while learning.

In addition, Mardan states that “A rlddle is generally a questlon devised so as to

e requires more

IS a question that

turns into a joke because idlg _‘\ iRg '_ ion and the answer is surprising

e

In addition, Nachtigal states Riddle are excellent ESL/EFL tools because they require

and unpredictable.”’

students to practice a variety of language skills in order to find a solution. Riddle

require higher level critical thinking skills, which are often underused in language

2Allison Bartl, 101 quick-thinking games+Riddle for children, (Germany : Hunter House
Publishers, 2008), p.1.

»Collis Harry, 101 American English Riddle (understanding language and culture through
humor), (Chicago : NTC publishing Group, 1996), p.7.

%M. J. Mardan, 2009, What Is a Riddle?English-Learners (Biggest Source for Nonnative
English Learners), Available at www.English-Learners.com.

2"M. Zipke, 2008, Teaching Metalinguistic Awareness and Reading Comprehension with Riddle
The Reading Teacher, 62(2), doi: 10.1598/RT.62.2.4,p.131.
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learning, especially in the early stages of language acquisition where a significant

amount of time is devoted to memorization and repetition.?®

From the explanation above it can be concluded that Riddle games is a question, a
puzzle, a phrase or statement devised to get unexpected answer. Riddle game can
help those who play to arouse their self confidence, more creatively and decrease the
anxiety from acquiring the language. By using Riddle games the students will be able
to learn the target language unconsciously and they learnt some new words without

any stress on their feeling.

Example of the R_,_\i_ddle,-:' 'S A

A,

\ can be found b iy K)f the Week_? D, A Y

atc‘h but not throw? Answer Azﬂ‘)ld

4) What goes around the world and stays in a corner? Answer : A stamp

5) What kind of room has no windows or doors? Answer : A mushroom

6) You answer me, although I never ask you questions. What am 1? Answer : A
telephone

7) What has six legs and two heads? Answer: A horse and rider

8) Only two backbones and thousands of ribs, what is it? Answer: Railroad.?

%8 sadie, Nachtigal. How To Use Riddle to Teach English in the ESL Classroom, (Malang :
Universitas Negeri Malang, 2010), TEFLIN Journal, Volume 16, No. 2, August 2005.
%% Loc Cit.pp.127-129
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Procedure of Riddle Game

Many procedures to play riddle game, there are some procedure to play riddle game.

Procedurel:

a.

Divide the class into two groups: The QUESTION group and the ANSWER
group.

Give the questions to the first group and the answers to the other group.

Each student in the first group-is. supposed to read the question he has aloud
and whoever has the answer in the other group reads the answer aloud.

'y

If the question and the answer match put the students in pairs. If they don't,

f”“t

Procedure 2 :

Tell your students that the riddle is about a person, place, animal, or thing.
Write the vocabulary that you believe they don’t know on the board and go
over the meanings within the context of how they’re used in the riddle. Do not

put words on the board that will give away the answer.

%0 oc Cit. p.93.
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c. After getting the vocabulary out of the way, do the dictation line-by-line. See
Dictation Patterns for two possible patterns. At this time do not let anyone
give the answer.

d. As the dictation progresses, keep reminding them not to give the answer,
although you can let them say, “Teacher, I know.”

e. When you reach the last line, dictate the first part of the line and then ask,
“Who knows the answer?” if the students disagree with each other, discuss the
answer. If no one knows, give the answer and consider having them do some

follow-up research.™

i
Teachmg and Liarnm
teachlng and |

Sieakmg thr:' 1 Ri

1. The teacher opens the Iesson,"starting it by greeting, saying the prayer, and

A. Pre-activity

checks the attendance list, and gives brainstorming to the students.
2. The teacher builds the background knowledge of the materials which is going
to be learned.
B. Whilst-activity
After understanding the material, teachers applied learning speaking using riddle

game, choose the topic, and explain about riddle game.

83, Lewis, 2012, Pro Lingua’s Book / Dictation Riddle, Available at:
http:/www.prolinguasociates.com/Dictation_Riddles/index.html.
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1. Divide the class into two groups: The QUESTION group and the ANSWER
group.

2. Tell your students clue that the riddle is about a person, place, animal, or
thing.

3. The teacher explains the words that the teacher believes the students don’t
know.

4. After getting the words out of the way, the teacher dictation line-by-line. And
the students repeat the vocab that the teacher dictates.

5. The students repeat aloud the vocab of the teacher dictation.

Give the questlons to the flrst group and the answe to the other group.
t g

7. enf in the flrst group is suiposed to rea the ion he has aloud
\ =.\ 4.; 4
and ver has:the ans wer aloud

If the question and the er, matchgiputthe students in pairs. If they dont,
continue till the right answer 1s ' ach student can read his part only twice.
When all questions and answers are matched ask the pairs to read the riddle they
have just for fun.
. Post-activity
1. The teacher asks them whether they have some difficulties to answer the

questions.

2. Teacher gives feedback about students’ mistakes.
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3. The teacher ends the class.*?

The researcher assumes all activities above can be used in teaching learning process

in order to encourage the students to speak or improve their speaking skill.
C. Advantages of Riddle Game
According to Hapsari the advantages using Riddle game are:

a. Riddle game can increase students’ interest to learning speaking.

b. The students are active in learning process.

|

c. The students pronounce some Words well

d. The studen{s Ci ﬂncreasethelr v()éabulary—usi'ng riddle
.i% Sb‘
L

D. Disadvantag
According to Hapsari the disadvaritages using Riddle game are:

a. Riddle game makes the class crowded
b. Riddle game has limited time.
c. Many words cannot mention in this riddle, it makes students difficult to retell

the story.®

%2 Andrew Wright, David Betteridge, and Michael Buckby, Games for Language Learning,
(London : Cambridge University Press, New Edition,1983), p.21.

® Minda tika hapsari, Unpublished Thesis : The Application of Riddle Game in Teaching
Speaking for the Eighth Grade Students of MTsSN Kedunggalar Ngawi in the Schooling Year
2014/2015, IKIP PGRI Madiun

*1bid,



CHAPTER IV
RESULT AND DISCUSSION

A. Data Analysis

There are three major data analysis: data reduction, data display, and conclusion
drawing or verification.! The following paragraphs were the explanation about data,

which was collected by the researcher.
1. Data reduction

Data reduction refers to the process of selectmg, focusm _,'_&_IS|mpI|fy|ng, abstracting
== | e _/ — f'_
- J |

and trans ! aEpear in ertten up fleﬁ}' no

tl Aamzed and

lected the data derived from

transcriptions. In

ngfully reduced or
reconfigured.?
observation on teaching and earhiﬁg rocess, interview to the teacher and

questionnaire to the students.
a. Observation

The researcher employed an observation (see appendix 1). The observation
conducted to know how is the process of teaching learning speaking through riddle

game. The observation conducted in one meeting.In collecting the data, the

'Sugiyono, Metode Penelitian Pendidikan pendekatan kualitatif, dan R&D (Bandung: Cv
Alfabeta, 2012), p. 337.
’Matthew B. Miles and A. Michael Huberman, Qualitative Data Analysis (Thousand Oaks :
Sage Publications, 1994), p.12.
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researcher employed an observation, which became the main instrument. The

observation was conducted to know how the process of teaching learning speaking

through riddle game. The researcher observed the students, the teacher, the

teaching learning process and the situation of classroom process. The data of

observation has been identified as described in the following discussion.

The researcher conducted the research on April 3™ 2018 at 07.15 to 08.15 AM in

the morning. Before teaching and learning was begun teacher had prepared the

materials with the theme “Things Around Me”.

a)

b)

Pre- act|V|ty( mtroductlon)

e téachePstarted the class by greetlng the Hen Afterwards, the

r cheeked thebiluA and b il goo tionship or made
small talk Wlth atﬂden,t béfofmng the lesson. She reviewed the
last lesson and built stu!enté ' oeledge about the lesson.

While-activity

After pre teaching, the teacher mentioned about riddle game, the rules, and
gave some examples. The teacher also discussing materials related to
things in the house. She asked the students about things in a house
and in a room. After that, she asked the students to come in front of the
class to write the things that might be available or being placed in a room.
Some of the students looked shy and not confident to come in front of the

class, but the teacher tried to guide the students to become braver. Then,
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after having several words about things in the room in the peace of paper,
the students were divided into several groups and asked one student of
each group to come forward to be the artist. Then the teacher called two
group come forward and asked them to play riddle game by using words
that related to the things in the house. After they were done the teacher
told them the scores and continued by others group to play it.
c) Post-activity
The teacher asks them whether they have some difficulties to answer the

questions. The last, the teacher closed the lesson by greeting.

ncluded that the process

From the pata Qf observatlon abeve the researcher C0|

e students were

y and some students

guess the word |ﬁ‘m ’ "

b. Questionnaire

The researcher also employed questionnaire to support the data from observation
and interview. The questionnaire consisted of ten questions (see appendix 6). The
first question was to know the students’ interest in learning english. The
second until the six questions employed to know the students problems in

learning speaking. The seventh until tenth question employed to know the students
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problems in learning speaking through riddle game. The questionnaire was given

to the whole students in Class C that consisted of 33 students.

From the result of questionnaire the researcher can conclude that the students’
problem in learning speaking through riddle game was pronouncing and

memorizing words.

c. Interview

To support the data of observation, the researcher had employed an
interview to the teacher to mvestlgate the problems faced by the teacher

during teachi

[ng speakmg There were ten questlor}s that| the researcher asked to

] eac problems during in teacing

speaking that consrsm b 4

students’ speaking that consists of one question. The third point of interview was

e second point of interview was the

to know the students’ participation during the process while learning in the
class according to the teacher judgement. The fourd point of interview was to
know the teacher opinion about riddle game. From the result of interview the
researcher can conclude that the teacher had difficulty in handling the class
because some of the students were busy with their own activity like

chatting and it made the class noisy.
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2. Data Display

Data display is second component or level in Miles and Huberman model of
qualitative data analysis. A display can be an extended piece of text or a diagram,
graph, chart, table or matrix that provides a new way of arranging thinking about the
more textually embedded data. At the display stage, additional, higher order
categories or themes may emerge from the data that go beyond those first
discovered during the initial process of data reduction.® In this case, the analysis

done based on data collected by each instrument.

\.;akéh“owm_'g in twtzl'ewon, in this

a éﬁf-'fmmha meeting. The obsepvation

.. =,
The first point was while acﬂ”\?ﬁa‘t' 'oﬁed of nine points of observation that

were investigated whether the application of the eleven steps applied by the

a. Observation,

Based on

identified an s of three point.

teacher or not. After the reseracher observed the process of teaching and learning
in the class, the researcher found out that the teacher applied all of the steps or
procedures of riddle game. According to Wright et.al, there are twelve steps in
teaching and learning speaking through riddle game. Based on the nine steps in

teaching and learning speaking through riddle game the researcher noted the

*Ibid, p.10.
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while activity, the explanation of the application of those sixteen steps, can be seen

it the table below :

Table 6

Observation Sheet

Observation Report of Teaching and Learning

Speaking Process through Riddle Game

Compon | Pointer of observation Time Checklist Note
No | entof Allocati
Observa on
tion
Process, planning, doing, and evaluation : Yes
A
£ gl 15 & The teacher opened
1 Pre actiyities : Vg ‘Minutes | vV 4 the lesson by greeting
. A= | the students. Then, the
teighgr—*o_pens the lesson, | A teacher checked the
R0y greeting, ﬂg h“ y &y v attendance by calling
d, che “th - ’ one by one . after that,
: w ISt and  gives ] the teacher started the
brainstorming to th ts. lesson and prepared
the  material, the
teacher attracted the
students’ motivation
by asking them some
vocabularies that they
know.
2 The teacher builds  the \ The teacher explained

background knowledge of the
materials which is going to be
learned

the material about the
Material the theme is
Asking and Giving
Information (this is for
the first cycle) then
the teacher explained
the rules of riddle
game after the teacher
explained the
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materials that they
going to learn.

While-activity :

Divide the class into two groups:
The QUESTION group and the
ANSWER group.

30
Minutes

The teacher divided
the class into two
groups: The
QUESTION group
and the ANSWER

group.

Tell your students clue that the
riddle is about a person, place,
animal, or thing

After getting the vocabulary out
of the way, do the dictation line-
by-line. And the students repeat
the vocabulary that the teacher
dictation.

The students repeat aloud the

The teacher told to the
students clues that the
riddle was about
things around us.

The teacher gave a
new vocabulary that
appropriate with the
material.

The teacher then
guided  them to
make repetition of
the vocabulary by
the language learner
in chorus. After that,
repetition the
vocabulary then
continued with group
which is the question
groups and the answer

group

The students repeated
aloud the vocablary.
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vocab of the teacher dictation.

Give the questions to the first The teacher gave the
group and the answers to the questions to the first
other group. \ group and the answers

to the other group, that
appropriate with the

material, that
wasabout things
around us.
Each student in the first group is \ Then, each student in
supposed to read the question he the question group
has aloud and whoever. has the supposed to read the
answer in the other group reads A question he had aloud
the answer aloud . 4~ _4 and whoever had the

answer in the other
group  reads  the
answer aloud.

The teacher asked
didnot whether they
had some difficulties

askK to answer the
have some difficulties toaRgWer’ questions.

questions.

Teacher gave
teacher gives feedback about explanation about
students’ mistake V| students’ mistake and

fixed their

pronounciation.

The teacher ended the
the teacher ends the class class with Hamdalah
and Wassalam, but
\ before that teacher
gave the motivation
for student to learn
more.
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Teacher problems :

13

Incomplete English lab

There is no English
lab in this school.

14

Less interesting teaching method
used

The teacher used
interesting and fun
game.

Students become overly dependent
on teacher,

The students overly
dependent on teacher.
They always asked
the teacher about new
vocabulary  without
any effort.

Persistent use of first-language

The teacher and the
students mostly used
bahasa to
communicate.

The students
sometimes didn’t
want to do the
teachers’ instructions.

Students’ proble

18

Are the students often inhibited
about trying to say things in a
foreign language in the classroom?

Some students felt
often inhibited about
trying to say
something use a
foreign language in
the classroom because
they felt difficult to
pronoun the words
correctly.

19

Do the students’ have difficulties to
express themselves beyond the
guilty feeling that they should be
speaking?

Some students had no
motivation to express
themselves  beyond
the guilty feeling that
they would be spoken,
so when they learnt
speaking process they
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were just silent or

passive.
Do the students have low or uneven N Some student were
20 | participation in the classroom? low participation.
Do the students use Mother-tongue N Some students use
21 | in the classroom? mother tongue in the

classroom because it
was easier, they felt
unnatural to speak to
another in a foreign
language, and because
they felt less exposed
if they were speaking
used their mother

tongue.
Are there any other problems when Some students had
22 | the students learn speaking in the b \ difficulties in
classroom? A £ pronouncing the
. words, felt

unconfident, passive
in learning speaking
process and lack of
fluency.

b. Questionaire

The questionnaire was made to support the data from observation and the interview.
Through this instrument, the students’ problems also can be identified. The
questionnaire was given and answered by the whole students of the class A. The
numbersof the students are 33 students. The questionnaire was distributed to the
students by taking ten minutes of the students’ after the study time in the

classroom. There was three points of questionaire:
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The first point of questionaire was to know the students’ frame about English

consists of one question. Here are the students’ answer :

Table 7
Result of Questionaire no. 1
. Total of the
No Question Respond Students
. . Yes 15
1 What do you thln_k about learning Just ordinary 7
English? No 5

From the table above it showed that-most of the students thought that English as

difficult subject.

= P PN

r N

The second point of 'tluel_s:t_i_()j'ral_a_i-fé“ﬁigs/’ toknov—v “t_he stu

rias

s’ problem in learning

speaking " four ques

tii. Helre ai the st idents

. ' Total of the

No Question Respond Students
. . . Yes 12
5 What is yousr ;;;cl)(t;:]eT in learning Just ordinary 8
peaking: No 7
Do you feel difficult in pronounce Yes 19
3 English words? Just ordinary 3
No 5
. . Yes 10

Do you memorize English words -

4 that have been learnt? Just ordinary 8
No 9
5 Do you feel difficult in memorize Just c\)(rfjsinar 158
English words? No Y 4
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From the table above, it showed most of the students answered ( yes ) for all the
question it means that the students had difficulties in learning speaking especially
the students had difficulties in pronouncing and memorizing the meaning of the

words.

The third point was to know the students’ opinion about riddle game consists of five

question. Here are the students’ answer :

Table 9
Result of Questionaire no. 6, 7, 8, 9, 10
o A Total of the

No ng_stlon__ k. N F?‘??p-"“"i' Students

& . “OF Yes | A 12
Do you enjoyalearning english by TR
6 q-__i_ng‘r"rdd_le game? Just Ol\rl%' nagy%l 8
R Y o, MO .
b s 4y 12
It’s 1 A A
7 Just ordinary 3
e /{\‘\ N 12
8 It’s easier to kno of | ordinary 5
: O KNO P4

speaking using riddle game Or not* No 10
Do you felt easier to learn Yeg 18
9 . L Just ordinary 5
speaking using riddle game or not? No 4
Do you felt easier to pronounce or Yes 11
10 | spell the words in guest the answer Just ordinary 7
of the question ? No 9

From the table above, it showed that most of the students was happy in teaching and
learning speaking through riddle game because most of the students answered (yes)
four number of the question. The last question ansewered ( yes ) by many of the
students it means that the students had difficulties in guessing the words that drew

by their teammate.
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Through this instrument, it was shown that riddle game could be applied in order to
help the students in mastering speaking. On the other hand, there were some
problems faced by the students in learning speaking through riddle game at
SMP N 2 Palas South Lampung. The problems were about pronouncing the

wordsand memorizing the meaning of the words they had learned.

c. Interview

To support the data from observation and questionaire, the researcher also employed
an interview. The interview was-given to.the teacher to knowher opinion about the
process of teachlng Iearnlng speakmg through word maps and problems in teaching

learning

cesg Thedata of |nterV|eW has been |deﬁ1:|fl_ed

following

The teacher . Yes, - difficulty to make the students pay
attentions because some students were busy with their activity like chatting with
their friends and make the class became noisy.

2. The researcher: What is your aid in teaching speaking by Riddle game?
The teacher : Hmm... I usually use media speaker (audio) to make the students
interesting in teaching and learning process.

3. The researcher: Do you use standart textbook in teaching speaking?

The teacher : No, | usually prepare the material by myself or from the internet.

4. The researcher: Do you think Riddle game appropriate in speaking class?

The teacher  : In my opinion, this method is suitable to use in speaking class.
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. The researcher: Do you follow all of the procedures when teaching speaking by

using Riddle game?

The teacher : Yes, | followed all the procedures of Riddle game, because this
important | think.

. The researcher: Are the students active in learning speaking by using Riddle game?

The teacher : Most of the students were active in the process of teaching and
learning speaking by using Riddle game.

. The researcher: In your opinion, what are the difficulties when teaching speaking

by using Riddle game?

The teacher : I felt difficulties when teaching speaking by using Riddle game that
to calm and handle the students’ that seemed so crowded.

. The researcher: In your oplmon what are the dlfflcultles faced by students when

learning ?peakmg by using Riddle'game? < g

r\ I my opm ' ﬁts had dlfflc lf f peat the word after
m shown that riddle game is a

good enough to be applied in teaching speaking for Elementary School. By

implementing those nine steps precisely, the students were able to remember and to

use the speaking during the classroom process. However, based on the

interview, the problem occurred from the teacher point of view can be concluded

as follow:

a) It was difficult to ask the students to come in front of the class.

b)

It was difficult to help the students to remember the words that they forgot.
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c) It was difficult for the teacher to handle the students activities, because
some students were busy with their own activity like chatting and it made

the class noisy.
3. Conclusion Drawing/Verification

The last step of analyzing the data is conclusion drawing/verification. Conclusion
drawing involves stepping back to consider what the analyzed data mean and to
assess their implication for the questions at hand. Verification is linked to
conclusion drawing, entalls rewsmg the data as many times as necessary to cross-

check or verlfles these emergent conclusmns Verlflcathn refers to the process

[explén the answer of research questldns nd re

eseafcher drewbclﬂmn 4nd ,

which is

ch objectives.*In

this step, swer of research

In this part, the data explained in data display are going to be discussed deeply in
order to make a finding of the research. In this part, the discussion and findings are

divided into three parts:

*Ibid, p.11.
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a. The Process of Teaching Learning Speaking through Riddle Game

The researcher employed an observation to know how the process of
teaching learning speaking through riddle game. The observation conducted in
one meeting. As the Millan statement there are nine steps in teaching speaking
through riddle game, the researcher noted that the entire step was done by the
teacher. But, the teaching learning process were not running well. Because, some
students were busy with their own activity, some students made noisy and some

students guess the word in bahasa.

b. The Teacher s Problems in Teachlng Speaklng thrqugh Riddle Game.

s that the teacher

king through riddle

1. Incomplete English lab

2. Less interesting teaching method used
3. Students become overly dependent on teacher
4. Persistent use of first-language

5. Student “hijack lesson” the lesson doesn’t go where you want it to.
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Having conducted the research, the researcher found more problems during the
applying of riddle game in teaching speaking at SMP N 2 Palas South Lampung.

They are as follows:

1. Teacher had difficulties in teaching if the students make a noisy in the
class.

2. Teacher had problem to give a meaningful feedback or reflection for the
students in the process of teaching speaking through riddle game.

3. Teacher had problem to manage the time in the teaching and learning

e

process.

A
4

o

i\_’r(';)bl*&ems in Learning Speaking throtigh

ts’

e?é%pi@ygd observation and ;ggeﬁ%nn '

1. Inhibition
2. Nothing to say
3. Low or uneven participation

4. Mother-tongue use.

Having conducted the research, the researcher found more problems during
the applying of riddle game in learning speaking at SMP N 2 Palas South

Lampung. They are as follows:
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1. The students have no good vocabulary mastery.

2. The students had difficulties in understanding the meaning of words
and pronouncing the words.

3. The students also looked shy to come in front of the class to be the
artist that guess the word

4. Students had problems with finding motivation and interest in learning
speaking. Then they were being passive during learning process and they

did not confidence, they felt afraid to make a mistake in learning speaking.

B. Disscusion of Finding

rjeseareher Would Ilke to dlscuss abouHhe flhdl of the process of

her’ problem in
teaching speaking through ( _andithe students’ problem in learning
speaking through riddle game 'pr(');d“éa. Ey the participants of eight grade

students of SMP N 2 Palas South Lampung in the second semester academic year

2017/2018 that had been observed.
1. The Process of Teaching Learning Speaking through Riddle Game

The researcher employed an observation to know how the process of teaching
learning speaking through riddle game. The observation conducted in one
meeting. As the Millan statement there are nine steps in teaching speaking

through riddle game, the researcher noted that the entire step was done by the
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teacher. But, the teaching learning process were not running well. Because, some
students were busy with their own activity, some students made noisy and some

students guess the word in bahasa.
2. The Teacher’s Problems in Teaching Speaking through Riddle Game

The teacher can run the entire step in teaching speaking, it means that the teacher
is competence but she still had difficulties in teaching speaking through riddle

game. Besides, the problems of teaching speaking are:

1. Incomplete Engllsh Iab

2. Less mterf!stmgteachlng method,used {5 "™ A
3. Y ome overly mﬂdrﬁteacher
4.

of“ﬁrst Ianguage

5. Student “hijack | ere you want it to.

Having conducted the research, the researcher found more problems during the
applying of riddle game in teaching speaking at SMP N 2 Palas South Lampung.

They are as follows:

1. Teacher had difficulties in teaching if the students make a noisy in the class.
2. Teacher had problem to give a meaningful feedback or reflection for the
students in the process of teaching speaking through riddle game.

3. Teacher had problem to manage the time in the teaching and learning process.
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3. Students’ Problems in Learning Speaking through Riddle Game

The researcher employed observation and questionnaire to know the students’
problem in learning speaking through riddle game. The problems of learning
speaking through riddle game are:

1. Inhibition

2. Nothing to say

3. Low or uneven participation

4. Mother-tongue use.

'Y

Having conducted the. research the researcher found more problems during

the Iy{ngeﬁ rlddle game in Iearnlng speakmefratﬂSMP N 2 Palas South

2. The students had difficultis in understanding the meaning of words
and pronouncing the words.

3. The students also looked shy to come in front of the class to be the
artist that guess the word

4. Students had problems with finding motivation and interest in learning
speaking. Then they were being passive during learning process and they

did not confidence, they felt afraid to make a mistake in learning speaking.



67

Based on the result of problems above, it can be inferred that the problems explained
in the theory were happened to the students, even there were more problem that
happen in learning speaking through riddle game. The researcher concluded that the
English teacher could do the steps of riddle game in teaching and learning speaking
well, although there were some weakness in several sides and there were many
obstacles faced by the teacher and the students.

As Allah said on surah Ali Imran/3 : 46
(£1:00 008 ) Gunlial Gy Sass 26l b Gl 2K
“And he will speak to the people in the cradle and adulthood and will e one of the

rigteous.” It can[beeald where AIIah WI||S to- proeta pefson |1‘rom accusation and he

==t =0

1LY
After the researcher ana yzed@g“:fo\nd out f.: dmg of the research, hopefully the

researcher gave contribution of ta re '“"ea'ch!o better way. Learning speaking should

be supported by an interesting lecture style by teacher, so the students were interested

makes the

to speaking practice. Besides, someone should have good motivation. Moreover,
Riddle Game that has been applied by the teacher is one of the ways that can be used
in learning speaking because using riddle can help the students for improving their

speaking ability.

® Al-Qur’an 3 Bahasa: Arab, Indonesia, Inggris, (Depok: Al-Huda Kelompok Gema
Insani) Ali Imran/3: 46, p.97.



CHAPTER V

CONCLUSION AND SUGGESTION

A. Conclusion

Based on the data analysis, it could be concluded that:

1.

2.

1.

2.

Teaching learning processes in the class were not running well. It could be
seen by the teacher did not complete the riddle steps based on Milan
procedure of teaching and learning through riddle game. There were some

weaknesses, in

severalisides and there were'Some problems faced by teacher

_3 [ ] ' B
ts., In other hand, the classroom atmosphe

teaching and

responsive in learning speak through riddle game and did not have

motivation.

The teacher’s problems in learning speaking through riddle game are :
Incomplete English lab

Less interesting teaching method used

Students become overly dependent on teacher

Persistent use of first-language

Student “hijack lesson” the lesson doesn’t go where you want it to.
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6. Teacher had difficulties in teaching if the students make a noisy in the
class.

7. Teacher had problem to give a meaningful feedback or reflection for the
students in the process of teaching speaking through riddle game.

8. Teacher had problem to manage the time in the teaching and learning

process.

3. The students’ problems in learning speaking through riddle game are:
1. Inhibition

2. Nothmgjo say

\ 4

un ’: 'n part|0|pat|0n o

4, tg?‘ré‘% use b I A

5. The students hayge

6. The students had di cltlesin understanding the meaning of words
and pronouncing the words.

7. The students also looked shy to come in front of the class to be the
artist that guess the word

8. Students had problems with finding motivation and interest in learning

speaking. Then they were being passive during learning process and they

did not confidence, they felt afraid to make a mistake in learning

speaking.
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B. Suggestion

Considering the result of the research, the researcher would like to give

some suggestions:

1. Suggestion for the Teacher

a. The teacher should provide a variety of technique, especially in
teaching speaking in order to make teaching learning process more

interesting and to attract the students in learning English.

b
b. The teacher shoml\d mbnltor fth sty__,deﬁts_ activity well to decrease

a. The students SHo# ve and have motivation to learn
and practice their English at school or out of school to improve

their speaking.

b. In learning speaking, students should practice the speaking they have

learned in everyday life.
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3. Suggestion for the other Researchers

The next researcher can conduct a study about teaching speaking with
other strategies that make students enjoy and effective in learning speaking

to increase their speaking ability.
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Appendix 1.A Interview Guideline For The Teacher in the Preliminary Research

INTERVIEW GUIDELINE
FOR THE TEACHER

Interviewer  : Lutfy Siska Sari
Interviewee  : Nancy Foedztida Rasyid Siregar, M.Pd

Day/date : Monday/July, 25"2016
Time :04.00 p.m

Place : SMP N Palas South Lampung

1. How long you teach English in this.school ? -

useﬂa' king

5. How students’ ability in Speaking ?

4. What is the proble

6. What is the students’ problem in learning Speaking ?

75
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Appendix 1.B Teacher’s Interview Transcript in the Preliminary Research

Transcript of Interview with English Teacher at SMP N 2 Palas South Lampung

Researcher
Teacher

Researcher

Teacher

Researcher

Teacher

Researcher
Teacher
Researcher

Teacher

Researcher

Teacher

Researcher

Teacher

Researcher
Teacher
Researcher

Teacher

: How long you teach English in this school?
- | begin teaching English in this school about 3 years ago.

: what class you usually teach in this school?
. | usually teach 7 grade and 8 grade.

: Can you tell me about your experience in teaching English especially

English?

: My experlence is very happy I can help the students to understand about

Engllsh

: Do, you have method in teachmg Speaklng can ydu mention it?

eak English, because they
to speak using English and less

: How the students’ ability in Speaking?

. Still low, students are still difficult for expressing idea, they less about

vocabulary, they are still difficult to use their pronounce correctly, then the
students can’t arrange the words correctly when do conversation. Then
they sometimes afraid make mistakes when they want to speak.

: What is the students’ problem in learning Speaking?

: The students less confidents and they are shy when they want to speak

English, they less interested in Speaking subject and less vocabulary that
make they afraid to speak English and and they are still difficult to use
their pronounce correctly.

: Could you give me your data speaking in this semester?
: Yes, of course.
. I think my interview is done. Thank you so much for your time.

: you are welcome.
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Appendix 1.C The Result of Teacher’s Interview in the Preliminary Research

THE RESULT OF INTERVIEW

Interviewer  : Lutfi Siska Sari

Interviewee  : Nancy Foedztida Rasyid Siregar, M.Pd
Day/date : Monday/July, 25"2016

Time :04.00 p.m

Place : SMP N Palas South Lampung

No. Question Answer Conclusion

1 How long you teach | | begin teaching English in this | Based on interview with English
English in this school ? school about 3 years ago. teacher, the teacher have taught

English 3 years.

2 Can you tell me about your | My _experience is. very happy | | The students must be given more
experience in teach_i'hg can_help the ‘students, to | motivation to  develop their
English ? A T understand about Engllsh I 4\ Speaking ability.

b, : |
3 \ teach Speaking I usually___.-*" be concluded based on
2 usesh & A ew that the teacher using Gl
N g od for teaching English.
4 What is the problem whe tudents | Based on interview, teacher finds
you teach Speaking ? : lish, | problem when teaching Speaking,
because they Iess vocabulary that | such as the students are passive in
make they afraid to speak using | speak English, because they less
English and less confident. vocabulary that make they afraid to
speak using English and less
confident.

5 How students’ ability in | Still low, students are still | Can be concluded that effect factor

Speaking ? difficult for expresing idea, they | students’ still low in Speaking, it
less about vocabulary, they are | causes because the students feel
still  difficult to wuse their | shy, less confident for express their
pronounce correctly, then the | idea in English, they are still

students cann’t arrange the words
correctly when do conversation.
Then they sometimes afraid make

mistakes when they
speak.

want to

difficult to use their pronounce
correctly, Then  they  sometimes
afraid make mistakes when they
want to speak.
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What s
problem
Speaking ?

the
in

students’
learning

The students less confidents and
they are shy when they want to
speak  English, they less
interested in Speaking subject,
less vocabulary that make they
afraid to speak English and they
are still difficult to use their
pronounce correctly.

Based on interview with English
teacher, some problem that faced by
students in learning Speaking. Such
as less interested in learn Speaking,
they still feel shy and afraid to
speak English, they are difficult for
using pronounce correctly.




Appendix 1.D Questionnaire of the Students in the Preliminary Research
ANGKET (KUESIONER)

Penjelasan:
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Kuesioner ini dibuat untuk mengetahui pendapat anda tentang pelajaran bahasa Inggris dan keterlibatan kalian selama mengikuti pelajaran tersebut. Kuesioner ini
tidak berpengaruh sama sekali terhadap nilai. Oleh karena itu jangan ragu untuk menjawab setiap pertanyaan. Jawablah pertanyaan dibawah ini sejujur-

jujurnyadan sejelas-jelasnya sesuai dengan kondisi yang kalian alami.
Petunjuk Pengisian:

Sebelum mengisi kuesioner ini, Anda dimohon untuk memperhatikan hal-hal sebagai berikut:
1. Berilah tanda ceklist (V) pada salah satu kolom pilihan jawaban yang tersedia

1.SS : Sangat setuju 3.BS :Biasasaja _.-"."'5.S_fl'_S;i"_'__:'Sjangat _tidak':é'etyj_u .
2.S  :Setuju 4. TS : Tidak setuju ["" “5 " .
6 NPERNYAT Y KETERANGAN
b ey SS | S BS | TS | STS
1 Belajar Speaking di dalam kelas sa enyefhangkan = v
Responden 4{;\\
Kelas ' ~ Vi
Tempat
NO PERNYATAAN Jawaban
SS BS TS | STS

Saya menyukai pelajaran Bahasa Inggris

Saya merasa ada manfaat nya jika belajar bahasa Inggris

1
2.
3. Pelajaran speaking sangat penting
4

menggunakan metode Group Investigation

Saya menyukai cara mengajar guru bahasa Inggris khusus nya speaking dengan

5. Saya sering menghadapi kesulitan
dalam belajar bahasa Inggris

6. Saya sering merasa malu dan kurang percaya diri ketika belajar bahasa
Inggris terutama pelajaran speaking

(pronunciation)

7. Saya sering merasa kesulitan ketika berbicara bahasa Inggris dengan pengucapan yang benar
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No PERNYATAAN KETERANGAN Total Kesimpulan
SS S BS TS STS
1 Saya menyukai pelajaran Bahasa Inggris 16% 20% 60% 5004 44% 100% g/ln%sltiShof students do not like
Saya merasa ada manfaat nya jika belajar Based on the percentage, some
5 bahasa Inggris 24% 320 68% 100% | students t_hmk that there are
advantage if we learn English, but
_ e, = most of students do not think so.
3 Pelajaran speaking sangat penting 36% oo, & 72% ) 100% !\/Iost of _students_ are qot feel
1 2 v . interest with speaking subject
Saya menyukai cara mengajar guru b e Based on the percentage, some
Inggris khusus nya speaking d b I A 100% students agree if the teacher use
4 menggunakan riddle game | N4 | nice method, but most of students
> are not feel interest with the
T = teacher’s riddle game.
Saya sering menghadapi kesulitan dalam x“* /, 100% Most of students are feel difficult
5 | belajar bahasa Inggris @’ 20% 16% in learning English.
Saya sering merasa malu dan kurang Most of students feel shyness and
6 percaya diri ketika belajar bahasa Inggris 88% 76% 48% 24% 20% 100% | self-confidence when
terutama pelajaran speaking learning English.
Saya sering merasa kesulitan ketika 100% Most of students are difficult to
7 berbicara bahasa Inggris dengan 80% 52% 28% 16% 32% | speaking with pronunciation
pengucapan yang benar (pronunciation) correctly.
Keterangan:
SS : SangatSetuju
TS : TidakSetuju
BS : BiasaSaja
STS : SangatTidakSetuju
S : Setuju
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Appendix 2
Sekolah : SMP
Kelas : VIl (Delapan)
Mata Pelajaran : Bahasa Inggris
Semester : 2 (dua)

Standar Kompetensi : Mendengarkan
7. Memahami makna dalam percakapan transaksional dan interpersonal pendek sederhana untuk berinteraksi dengan lingkungan sekitar

yang melibatkan
tindak

tutur: meminta,
memberi, menolak
jasa, meminta,
memberi, menolak
barang, dan
meminta,
memberi dan
mengingkari
informasi,
meminta,
memberi, dan
menolak pendapat,
dan

menawarkan /
menerima /

B: I think so / Sorry, | can’t
say anything

A: Would you like some...

B: Yes, please / No, thanks

Percakapan yang memuat

ungkapan ungkapan berikut:

A: What if it | do it again.

B: Fine, with me.

A: I have to go now.

B: Do you have to?

A,

B: Right /| see / Hm...m.

BHello, excuse me .....

BDid you? / Were you?

BThanks/ Bye.../ See you.

BlCould | speak to ....please?

BWell, I'm calling to....

materi terkait

. Menjawab berbagai

informasi yang
terdapat dalam
percakapan

. Merespon

ungkapan-ungkapan
yang terkait materi

dengan bersahabat

dan komunikatif

m

BEIMerespon ungkapan

eminta,memberi

persetujuan
BMerespon ungkapan

Pernyataan
EMerespon ungkapan

m

emberi perhatian

terhadap pembicara

BEMengawali,
Memperpanjang
dan

m

enutup

percakapan
EMerespon ungkapan

m
m

engawali,
emperpanjang

Merespon

. . . Penilaian .
Kompetensi Materi Kegiatan . Alokasi Sumber
Dasar Pokok/Pembelajaran Pembelajaran Indikator Teknik Bentuk Contoh Waktu Belajar Karakter
Instrumen Instrumen

7.1 Merespon makna Percakapan yang memuat . Eliciting kosakata BIMerespon ungkapan Tes Isian singkat | Listen to the 2x40 1. Script Bersahabat,
yang ungkapanungkapan terkait topik yangakan meminta,memberi, tertulis expression and menit percakapa | komunikatif
terdapat dalam berikut: dibahas (noun, verb, menolakjasa write your n uku teks | Cermat.
percakapan A: Do you mind lending adjective, BEMerespon ungkapan response to it. 2. Rekaman Percaya diri.
transaksional (to me some money? adverb) meminta,memberi, Listen to the percakapa Kre'atif.
getthings done) B: No Problem /| want to, but . Menentukan makna m(_e__no|ak barang N Jawaban expression and n 5‘:{‘3 sama.
dan interpersonal kata dan £ Me-_r_es'pon_ _ungkapa"ri_ 5 Tes lisan) Singkat give your 3. Tape Rasa. ingin
(bersosialisasi) A: Can | have a bit menggunakannya meminta, memberi, | A response to it. recorder tahu.
pendek sederhana | B: Sure, here you are dalam kalimatimes | [~ _mengingkari i ! 4.CD
secara A:Here’s some money for you 3. Mendengarkan-guru | informasi oy 5. CD player
akurat, lancar, dan B: | can’t take this, sorry kan A § | BMerespon u kap, 6. gambar
berterima untuk A: Do you like it? R mﬁm y 4 7.Benda
berinteraksi B: Yes | do “m dapat - sekitar
dengan A: Have you done it? . F@Merespon 8. model
lingkungan B: Sorry, | haven’t . Mendengarkan ] benda
terdekat A: Do you think it’s good? percakapan tentang
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menolak dan Tes tulis ungkapan Listen to the 2x40 1 Buku teks Percaya diri
sesuatu menutup expressions and menit yang Antusias
7.2 Merespon 1. Tanya jawab berbagai percakapan give your relevan Kerja sama
makna yang hal terkait tema/topik telepon response to 2 Script
terdapat dalam yang them. Listen to percakapa
percakapan akan dibahas the n
transaksional (to 2. Mendaftar kosakata dialogue and 3 Rekaman
get yang digunakan dalam Melengkapi | complete the text percakapa
things done) dan percakapan Tes lisan percakapan n
interpersonal 3. Menentukan makna 4 Tape
(bersosialisasi) kosakata dalam daftar recorder
pendek sederhana 4. Menggunakan 5 Gambar
secara akurat, kosakata dalam yang
lancar, dan kalimat relevan
berterima untuk 5. Tanya jawab

berinteraksi menggunakan

dengan ungkapan — ungkapan

lingkungan terkait dengan santun

terdekat 6. Menirukan ungkapan

yang melibatkan yang . R

tindak tutur: diucapkan guru _ e e

meminta, memberi dengan antusias | | =

persetujuan, 7. Mendengarkang... | &

merespon \

pernyataan,

memberi perhatian

terhadap

pembicara,

mengawali,

memperpanjang,

dan

menutup

percakapan,

telepon

Standar Kompetensi : Mendengarkan
8. Memahami makna dalam percakapan transaksional dan interpersonal pendek sederhana untuk berinteraksi dengan lingkungan sekitar

Kompetensi Materi Kegiatan Indikator B:tnu'flan Contoh Alokasi Sumber
Dasar Pokok/Pembelajaran Pembelajaran Teknik Waktu Belajar
Instrumen Instrumen
8.1 Merespon makna ¢ Teks fungsional pendek : 1. Tanya jawab tentang ¢ Mengidentifikasi Tes tulis Melengkapi Listen to the 2X 40 menit | 1Buku teks
yangterdapat dalam - undangan, berbagai hal menggunakan berbagai informasi rumpang dialogue and yang
teks lisan fungsional - pengumuman, kosakata dan ungkapan yang dalam teks complete the relevan
pendek sederhana - pesan singkat telah dipelajari fungsional pendek following text. 2 Script teks
secara akurat, e Tujuan komunikatif teks 2. Review berbagai jenis teks undangan,pengum fungsional
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lancar, dan fungsional pendek : fungsional pendek yang uman,pesan 3 Rekaman
berterima untuk - undangan, sering dijumpai singkat percakapan
berinteraksi dengan - pengumuman, . Mendengarkan teks ¢ Mengidentifikasi 4 Tape
lingkungan sekitar - pesan singkat fungsional pendek terkait tujuan recorder
8.2 Merespon makna ¢ Teks monolog berbentuk : tema/topik tertentu dengan komunikatif teks Tes tulis Pilihan ganda | Listen tothet 5 Gambar
yang terdapat dalam - narrative cermat fungsional pendek and choose th yang
monolog pendek - recount . Menjawab berbagai ¢ Mengidentifikasi right answer relevan
sederhana secara e Tujuan komunikatif teks pertanyaan terkait berbagai informasi
akurat, lancar, dan berbentuk : informasi dalam taeks dalam teks
berterima untuk - narrative fungsional yang didengar monolog
berinteraksi dengan - recount . Menentukan tujuan narative
lingkungan sekitar komunikatif dari teks ¢ Mengidentifikasi
dalam teks yang didengar tujuan
berbentuk narrative . Tanya jawab berbagai hal ter komunikatif teks
dan recount kait tema/topik/jenis teks naratif
. Eliciting cerita yang
dikenal siswa
. Tanya jawab tentang salah
satu cerita yang dikenal siswa
- tokoh, tempat kejadian R
- problem, solusi, akhir cérita., ) =
. Mendengarkan cefitaterkait [ <" p
tengfbpikdari guru/teman 4 £ -
dengan rasaiingin tahu |
jawab tentang
T 112 %
6. ab te’ﬁ*‘ﬁ“aﬂg%
tujuan komunikati dari
yang di dengar ~
Standar Kompetensi : Berbicara
9. Mengungkapkan makna dalam percakapan transaksional dan interpersonal lisan pendek sederhana untuk berinteraksi dengan lingkungan sekitar
Kompetensi Materi Kegiatan Indikator B:netzlllalan Contoh Alokasi Sumber Karakter
Dasar Pokok/Pembelajaran Pembelajaran Teknik Waktu Belajar
Instrumen Instrumen
9.1. Mengungkapkan Percakapan singkat memuat 1. Mengembangkan ¢ Bertanya dan Tes Bermain Create a 2x40 1. Buku Santun
makna dalam ungkapan — ungkapan : kosakata terkait menjawab tentang | lisan peran dialogue menit teks yang | Cermat
percakapan A: Do you mind lending me dengan jenis meminta,memberi, based on the relevan Percaya diri
transaksional (to some money? ungkapan dan menolak jasa role 2. Gambar Semangat
get things done) B: No, problems tema/topik yang terkait ¢ Bertanya dan cards and yang
dan interpersonal | A: Can | have a bit? 2. Tanya jawab tentang menjawabtentang perform relevan
(bersosialisasi) B: Sure, here you are. berbagai hal meminta,memberi, it in front of the 3. Benda
pendek sederhana | A: Here is some money fo you. menggunakan menolak barang class sekitar

dengan

B: Sorry, | can’t take this.

ungkapan terkait

® Bertanya dan
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menggunakan
ragam bahasa
lisan secara
akurat, lancar, dan
berterima untuk
berinteraksi
dengan
lingkungan
terdekat yang
melibatkan tindak
tutur: meminta,
memberi,
menolak jasa,
meminta,
memberi,
menolak barang,
meminta,
memberi dan
mengingkari
informasi,
meminta,
memberi, dan
menolak
pendapat, dan
menawarkan /
menerima /
menolak sesuatu

9.2. Mengungkapkan
makna dalam
percakapan
transaksional (to get
things done) dan
interpersonal
(bersosialisasi)
pendek sederhana
dengan menggunakan
ragam akurat, lancar,
dan berterima untuk
berinteraksi
denganlingkungan
terdekat yang
melibatkan tindak
tutur: meminta,
memberi persetujuan,
merespon
pernyataan, memberi
perhatian terhadap

A: Do you like it ?

B: Yes, | do.

A: Have you done it?

B:No, | haven't.

A: Do you think it’s good?
B: I think it is / Sorry | can’t
say any thing

A: Would you like some .....?
B: Yes, please / No, Thanks
Teks percakapan memuat
ungkapan berikut:

A: what if | do it again?

B: Fine with me.

A: I Must go now

B: Do you have to?

* Right.

* | see.

® Hm...m yeah

® Hello,excuse me

* Did you? / Were you?

* Thanks/ Bye / see you

e Could I speak to ..?

o Well,I’'m calling to ...?

e Nice talking to you.

- Mepdengarkan < |

. Menjawab pertanya

. Menjawab pertanyaan

materi/topik.tema yang
di pillih dengan santun

. Menirukan

ungkapanungkapan
terkait

materi yang diucapkan
guru dengan cermat

. Latihan bertanya dan

menjawab
menggunakan
ungkapan yang telah
dipelajari secara
berpasangan

5. Bermain peran
melakukan
percakapan
berdasarkan situasi
yang diberikan

. Tanya jawab
menggunakan berbqga'-i .

kosakata dap ungkapan
yang telah ﬂiﬁe}aja;i

tentang isi percakapa

tentang makna dan
fungsi ungkapan terkait

. Menggunakan

ungkapan — ungkapan
terkait berdasarkan
konteks dengan percaya
diri

. Bermain peran

mengunakan ungkapan
yang telah dipelajari
dengan semangat

menjawab tentang
meminta, memberi
danmengingkari
informasi

* Bertanya dan
menjawabtentang
meminta,memberi
danmenolak
pendapat

® Bertanya dan
menjawab tentang
menawarkan,
menerima,
menolak sesuatu

* Bertanya dan
menjawab tentang
meminta,
memberi
persetujuan

¢ Bertanya dan
[Menjawab tentang),
merespon 4

| pernyataan’

¢ Bertanya dan

terhadap lawan
%"" .

menutup
percakapan

* Mengawali,
memperpanjang
menutup
percakapan
telepon

0 menjawab tentang
[y, a

Bermain

Create a
dialogue

based on the
role

cards and
perform

it in front of the
class.

2x40
menit

1. Buku
teks yang
relevan

2. Gambar
yang
relevan

3. Benda
sekitar

4. Kartu
peran
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pembicara,
mengawali,
memperpanjang, dan
menutup percakapan,
serta mengawali,
memperpanjang, dan
menutup percakapan
telepon

Standar Kompetensi

: Berbicara

10. Mengungkapkan makna dalam teks lisan fungsional dan monolog pendek sederhana berbentuk recount, dan narrative untuk berinteraksi dengan lingkungan sekitar

Kompetensi Materi Kegiatan Indikator Berfti r|1(|la|an Contoh Alokasi Sumber Karakter
Dasar Pokok/Pembelajaran Pembelajaran Teknik Waktu Belajar
Instrumen Instrumen
10.1 Mengungkapkan | e Teks fungsional pendek : | 1. Review kosakata dan ¢ Mengungkapkan Tes lisan | Performance 1. Invite your 2x40 1. Buku teks Aantun
makna dalam - Undangan ungkapan yang secara lisan teks friend orally to menit yang Percaya diri
teks lisan - Pengumuman digunakan dalam teks fungsional: join a discussion relevan Komunikatif
fungsional - Pesan singkat fungsional pendek terkait4| - Pengumuman A s on the danger of 2. Gambar Cermat
pendek materi ) - Unda:'n"gan\'_" : "y drugs. terkait Semangat
sederhana 2. Membuat kalima‘:t‘"m_%___l, __-__P_gsén singk'ét-\_'_;..- r . i . Give materi dan
dengan sederhana untuks = | [ announcement topik
menggunakan - mengun "\ | s Bertanyadan orally about the 3.Benda
ragam bahasa [ umenj 4 plan of the trip sekitar
lisan secara - memberi \'s‘egaﬂ I A ) to Borobudur 4. Teks
akurat, lancar 3. Membahas berbagai info Temple. bentuk
dan berterima yang sering muncu . Tell your friend khusus:
untuk dalam teks fungsional to wait for you - undangan,
berinteraksi terkait after school. pengumuman
dengan 4. Mengungkapkan secara pesan singkat
lingkungan lisan:
sekitar - undangan - pengumuman
- pesan singkat dengan
¢ Teks monolog santun dan komunikatif Tes lisan | Performance
berbentuk narrative 1. Review kosakata dan tata 1. Retell a stor 4 x40
bahasa terkait jenis teks ¢ Melakukan that you know menit
narrative dan tema yang monolog very well.
dipilih pendek 2. Tell a story
2. Membuat kalimat sederhana dalam based on 1.Buku teks
10.2 Mengungkap sederhana secara lisan bentuk narrative theseries of a yang
kan makna dalam terkait ciri-ciri dan recount pictures given. relevan
monolog pendek kebahasaan teks 2.Gambar
sederhana narrative yang
dengan - simple past relevan
menggunakan - past continuous 3.Benda
ragam bahasa - temporal conjunctions sekitar
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lisan secara - connective words 4. Buku cerita
akurat, lancar, - adverbs - adjectives dalam
dan berterima 3. Menceritakan kembali bahasa
untuk cerita populer di kotanya Inggris
berinteraksi menggunakan gambit-
dengan gambit yang sesuai.
lingkungan Contoh: Really? That’s
sekitar dalam terrible!, How then?,
teks berbentuk First,...., then....,finally...
recount dan dengan percaya diri dan
narrative komunikatif
4. Menceritakan kembali
teks narative yang pernah
didengar dengan
semangat
Standar Kompetensi : Membaca
11. Memahami makna dalam esei pendek sederhana berbentuk recount, dra.n narrative untuk berinteraksi depgan lingkungan sekitar
Kompetensi Materi s - IndikatB’r’ T Contoh Alokasi Sumber Karakter
Dasar Pokok/Pembelajaran jaran - Tekmk' Waktu Belajar
LN Instrumen
11.1 Membaca o Teks Essai berbentuk 1.Tanyaj I-\ '3\_\ . Mem es i ead the story | 4x40 1.Buku Rasa ingin tahu
nyaring bermakna narrative / recount mengem an kosaKata I a___n-’.'- ' aloud. menit teksyang Percaya diri
teks fungsional dan | e Ciri kebahasaan berdasarka - teks fungsional/ . relevan Teliti
essai pendek Teks Essai berbentuk popular "‘*essal berbentuk - 2. Buku Cermat
sederhana narrative / recount 2. Tanya jawab menggali narrc cerita
berbentuk recount | e Tujuan komunikatif teks informasi dalam cerita bahasa
dan narrative essai narratif / recount berdasarkan gambar Inggris
dengan ucapan, ¢ Langkah retorika 3. Mendengarkan teks ¢ Mengidentifikasi 3. Gambar -
tekanan dan narrative / recount narrative / recount yang berbagai makna gambar
intonasi yang dibaca guru dengan rasa teks narrative / terkait
berterima yang ingin tahu recount Pilihan ganda Choose the cerita
berkaitan dengan 4. Membaca nyaring teks .Mengidentifikasi Tes right 4. Rekaman
lingkungan sekitar narrative / recount dengan rujukan kata tulisan answer based cerita
ucapan dan intonasi yang dalam teks on 5. Tape
benar dengan percaya diri narrative/ the text. recorder
5. Menjawab berbagai recount yang 6.CD
e Teks fungsional : pertanyaan tentang dibaca 7.VCD
- undangan informasi dalam teks yang player
11.2 Merespon - pengumuman di baca dengan teliti ¢ Mengidentifikasi
makna dalam teks - pesan berbagai
tulis fungsional 1. Menentukan tujuan informasi dalam
pendek sederhana komunikatif teks teks fungsional
secara akurat, fungsional yang dibaca yang dibaca
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lancar dan 2. Menentukan langkah ¢ Mengidentifikasi
berterima yang retorika dari teks tujuan Pertanyaan
berkaitan dengan fungsional yang dibaca komunikatif teks tertulis 2x40
lingkungan sekitar e Tujuan komunikatif 3. Menentukan ciri fungsional Tes tulis Answer the menit 1. Buku teks
Teks narrative/ recount kebahasaan teks ¢ Mengindentifikasi following yang
e Ciri kebahasaan teks fungsional yang di baca ciri kebahasaan questions relevan
11.3 Merespon narrative/ recount 4.. Membaca teks fungsional teks fungsional based on the 2. Contoh
makna dan undangan, pengumuman text. teks
langkah retorika dan . Mengidentifikasi fungsional
dalam esei pendek pesan dengan teliti tujuan komunikatif 3. Gambar
sederhana teks narrative / terkait
secaraakurat, 1. Mencermati teks monolog recount materi
lancar dan terkait materi * Mengidentifikasi dan topik
berterima yang 2. Menyebutkan jenis teks langkah retorika 4. Benda
berkaitan dengan monologl yang dicermati dan ciri sekitar
lingkungan sekitar 3. Menjawab pertanyaan kebahasaan teks
dalam teks tentang informasi yang narrative/
berbentuk recount terdapat dalam teks recount
dan nararative monolog dengan cermat
4. Menyebutkan ciri-ciri teks
fungsional yang dibaca g A
Standar Kompetensi : Menulis e v A .
12. Mengungkapkan makna dalam teks tulis fungsional dam,gesei p nd,ék-'ge_de'rhana berbentuk recount dan hanréitf\(e ugﬁ(tuk interaksi dengan lingkungan
sekitar \ WA | ‘I I ﬁ . y /
Kompetensi Materi Kegial S [ s e Alokasi Sumber
Dasar Pokok/Pembelajaran Pembelajaran . tgdikator i Contoh Waktu Belajar Karakter
— Instrumen Instrumen
12.1. Mengungkapkan | Teks fungsional : 1. Review tujuan say 1. Write sentences 2x40 1. Buku teks | Sopan
makna dalam - undangan komunikatif dan ciriciri fungsiona based on the menit yang Cermat
bentuk teks tulis - pengumuman kebahasaan teks pendek berbentuk : situation given. relevan Teliti
fungsional pendek | - pesan singkat fungsional pendek terkait | - 2. Complete the text 2. Contoh Kerja sama
sederhana dengan materi Pengumuman - using suitable teks Mandiri
menggunakan 2. Menulis kalimat Undangan - word/words. fungsional | Percaya diri
ragam bahasa sederhana untuk pesan singkat 3. Write a text of 3. Gambar
tulis secara mengundang, invitation on your terkait
akurat, lancar mengumumkan, pesan farewell party. materi
dan berterima singkat dan topik
untuk berinteraksi dengan sopan 4. Benda
dengan 3. Melengkapi taeks sekitar
lingkungan sekitar fungsional pendek
4. Menulis teks fungsional
pendek dengan cerman
dan teliti




88

o Teks Essai narrative /
12.2. Mengungkap recount Menulis teks Tes Uraian Write a short
kan o Ciri kebahasaan teks 1. Review ciri kebahasaan pendek dan tertulis narrative text based | 4 x40
makna dan langkah narrative / recount teks narrative sederhana dalam on: menit
retorika dalam esei ¢ Langkah retorika teks 2. Membuat kalimat bentuk narrative a. The story you
pendek sederhana narrative / recount sederhana terkait teks dengan langkah have ever read.
dengan menggunakan narrative retorika yang benar b. Series of pictures 1.Buku teks
ragam bahasa tulis 3. Mengembangkan given. yang
secara akurat, lancar langkah retorika teks relevan
dan berterima untuk recount dan narrative 2. Buku
berinteraksi dengan dengan kerja sama cerita
lingkungan sekitar 4. Membuat draft teks bahasa
berbentuk recount recount dan narrative Inggris
dan narrative dengan mandiri 3. Gambar -
5. Menulis teks recount gambar

dan narrative terkait

berdasarkan draft yang

dibuat

6. Memajang hasil tulisan
di dinding percaya diri N
Q | "N A
B | v A
. LEMBAR PENGESAHAN
!
Mengetahui Palas, September 2016

Kepala SMP Negeri 2 Palas,

Lamrihar, S.Pd

NIP. 19621217 198603 1 01 9

Guru Mata Pelajaran,

Nancy Foedztida Rasyid Siregar, M.Pd

Nip. 19781002 200804 2 00 1
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Appendix 3
RENCANA PELAKSANAAN PEMBELAJARAN
Nama sekolah : SMP N 2 Palas Lampung Selatan
Mata Pelajaran : Bahasa Inggris
Kelas/Semester : VIII (Delapan) / 2

Standar Kompetensi: 3. Mengungkapkan makna dalam percakapan
transaksional dan  interpersonal sangat sederhana
untuk berinteraksi dengan lingkungan terdekat

Kompetensi Dasar  : 3.1 Mengungkapkan makna dalam percakapan
transaksional (to get things done) dan interpersonal
(bersosialisasi) dengan menggunakan ragam bahasa
lisan sangat sederhana secara akurat, lancar, dan

berterima
Jenis teks : transactional/interpersonal
Tema : place, animal, building and a thlng
Aspek/Skill : Berblcara g\ .
Alokasi Waktu A :4X 40 menit’ (2x pertemuan ) r

Tanya jawa ama a.orang, jalan, danJeen d; ra pengejaannya

Menceritakan kegiat m m\bgy(\
Menjawab pertanyaan sesual Keterangar®ang tersedia

Menjawab pertanyaan yang sesuai dengan keterangan dalam gambar

+ Karakter siswa yang diharapkan :
Dapat dipercaya ( Trustworthines)
Rasa hormat dan perhatian ( respect)
Tekun (diligence )

Tanggung jawab ( responsibility)
Berani ( courage )

Il. Materi Pembelajaran :Animals
a. Grammar Practice

e Penjelasan, gambar dan latihan tentang artikel tak tentu (a, an)
e Penjelasan, gambar dan latihan tentang bentuk negatif be
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e Penjelasan, gambar dan latihan tentang kata benda jamak dan preposisi
in, on, under, there are, there is

e Penjelasan, gambar dan latihan tentang letak urutan kata benda-kata

sifat

b. Communication Practice

e Penjelasan dan contoh tanya jawab menanyakan cita-cita

e Penjelasan dan gambar tentang sekitar kita yang bermanfaat
c. Developing Oral Skills

e Penjelasan instruksi latihan, gambar, dan latihan
d.  Unit Self-test

e Record your voice: penyebutan macam-macam sekitar kita

I11. Metode Pembelajaran :Riddle game

IV. Langkah-langkah Kegiatan

Kegiatan

Deskripsi Kegiatan

Alokasi
Waktu

Pendahulu
an

e Guru membuka Kegiatan pembelajaran dengan salam
dan berdoa bersamas, g \

o Glru memeriksa kehadlran S|swa : A

odurumember pertanyaan yang berhubungan denga

Inti

5 menit

iswa mengena mater|

pembelaj als). /(
» Siswa diminta men eb | k\a/n sa kata

tentanganimals.

» Guru menuliskan macam-macam animalsdan
meminta siswa menuliskan ke dalam buku catatan.
Communicating
¢ Guru dan siswa membahas macam-macamanimals.
e Memberi kesempatan kepada siswa yang untuk

menyebutkan macam-macam animals.
e Menuliskan kosa kata baru/sulit.
Experimenting: Riddle game

» Bagi kelas menjadi 2 grup: grup bertanya dan grup
menjawab.

» Beritahu siswa anda petunjuk teka-teki tentang

seseorang, tempat, hewan, atau benda.(sesuaikan

5 menit

5 menit

20 menit
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dengan tema)

» Guru menjelaskan kosakata yang guru yakin siswa
tidak tahu.

» Setelah mendapatkan kosakata, lakukan pendiktian
baris demi baris

» Berikan pertanyaan ke grup pertamadan jawaban ke
grup kedua

»Setiap siswa digrup pertama harus membaca
pertanyaan yang dia miliki dengan keras dan
siapapun yang memiliki jawabannya digrup lain
membaca jawaban dengan keras.

» Jika pertanyaan dan jawaban serasi, letakkan siswa
berpasangan. Jika tidak, lanjutkan sampai jawaban
yang benar ditemukan. Setiap siswa bisa membaca
bagiannya hanya dua kali. Ketika semua pertanyaan
dan jawaban dicocokan, mintalah pasangan untuk
membaca lagi teka-teki yang mereka miliki hanya
untuk bersenang-senang.Supaya ada interaksi antar
peserta didik dan atara siswa dengan guru.

o Setelah mengjkutl keglatan pembelajaran pada
pertemuan ini, siswa ditanya bagalmana

pbrasaannya =l

uru mermberikanipertagyaal untuk mengeta’

_ n toplk yangﬁl

o Guru menutupdkegiatan Wfd&n
doa penuié K\ _I_';f/r

gan salam dan

5 menit

V. Sumber Belajar:
1. Buku teks yang relevan: Kaset/CD .
2. Narasumber, Kaset/CD .
3. Script percakapan dan/atau rekaman percakapan
4. Gambar-gambar yang relevan

V1. Penilaian

Indikator
PencapaianKompeten
Si

Teknik Bentuk
Penilaian | Instrumen

Instrumen/ Soal

1.Memberi instruksi Tes lisan |1. Sakan 1. Give an instruction based
2.Menyebut daftar Unjuk gambar on the picture shown!
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sekitar Kita
3.Mengucapkan selamat
4.Mengumumkan
dengan

singkat

kerja 2.Uji Petik | 2. Mention 5animals thats
Unjuk you know  a. ants

kerja 3.Uji Petik | b. elephants

Unjuk 3. What would you say to a
kerja friend :

a. on his/her birthday
b. in weekends
c. if he/she has got the best
4. Uji Petik in class
4. inform your friend about
the
coming flag ceremony
through an announcement

a. Pedoman Penila

ian

Jumlah skor maksimal keseluruhan 100
b. Rubrik Penilaian

Element

Pronunciation

Score

Delivery /A

Perfor

Excellent
Very good 16-20
Good 11-15
Average 6-10
Poor <5
Mengetahui; Palas, September 2016

Kepala Sekolah SMP N 2 Palas Guru Mapel Bahasa Inggris,

Lamrihar, S.Pd

Nancy foedztida rasyid siregar, M.Pd

NIP.19621217 198603 1 01 9 NIP : 19781002 200804 2 00 1
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Appendix 4
OBSERVATION SHEET
No | Compon | Pointer of observation Time Checklist Note
ent of Allocati
Observa on
tion

A Process, planning, doing, and evaluation : Yes | No

1 15 The teacher opened
Pre activities : Minutes the lesson by greeting

\ the students. Then, the
The teacher opens the lesson, teacher checked the
starting it by greeting, saying the attendance by calling
prayer, and checks the one by one . after that,
attendance list, and gives the teacher started the
brainstorming to the students. lesson and prepared
the material, the
v N teacher attracted the
b 4 students’ motivation
J by asking them some
b I A vocabularies that they
£ P know.

2 The  teacher Jsﬁil@ theggiiie The teacher explained
background krf6WiedgERof {;f’ \ the material about the
materials which is going to be Material the theme is
learned Asking and Giving

Information (this is for
the first cycle) then
the teacher explained
the rules of riddle
game after the teacher
explained the
materials that they
going to learn.

3 While-activity : 30 The teacher divided

Minutes the class into two
o _ \ groups: The
Divide the class into two QUESTION group
groups: The QUESTION group and the ANSWER
group.
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and the ANSWER group.

Tell your students clue that the
riddle is about a person, place,

animal, or thing \ The teacher told to the
students clues that the
riddle was about
things around us.

The teacher explains the The teacher gave a

vocabulary that the teacher \ new vocabulary that

believes the students don’t know. appropriate with the
material.

After getting the vocabulary out The teacher then

of the way, dothe dictation line- == . guided them to

by-line. And the students repeat | R make repetition of

the vocF'ab’

Ulary that the teacher
d - |

| y == |
'{ b % ! 0 i
< \g\ N & Y. 4
0 : 4 F.
Nk -, P it
T, o
Ty, o7
.-w"“‘%,__ _
e gl =

The students repeat aloud the
vocab of the teacher dictation.

the vocabulary by
the language learner
in chorus. After that,
repetition the
vocabulary then
continued with group
which is the question
groups and the answer

group

Give the questions to the first
group and the answers to the
other group.

The students repeated

\ aloud the vocablary.
the teacher gave the
questions to the first

\ group and the answers

to the other group, that
appropriate with the
material, that
wasabout things
around us.

Each student in the first group is

Then, each student in
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supposed to read the question he
has aloud and whoever has the
answer in the other group reads
the answer aloud.

the question group
supposed to read the
question he had aloud
and whoever had the
answer in the other
group reads the
answer aloud.

10

Post activities

The teacher asks them whether they
have some difficulties to answer the
questions.

11

teacher gives feedback about
students’ mistake

The teacher asked
didnot whether they
had some difficulties
to answer the
questions.

12

the teacriéﬁequ N

teacher gave
explanation about
students’ mistake and
fixed their
pronounciation.

The teacher ended the
class with Hamdalah
and Wassalam, but
before that teacher
gave the motivation
for student to learn
more.

Teacher problems :

Incomplete English lab

There is no English
lab in this school.

14

Less interesting teaching method
used

The teacher used
interesting and fun
game.

15

Students become overly dependent
on teacher,

The students overly
dependent on teacher.
They always asked
the teacher about new
vocabulary without
any effort.
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16

Persistent use of first-language

The teacher and the
students mostly used
bahasa to
communicate.

17

Student “hijack lesson” the lesson
doesn’t go where you want it to.

The students
sometimes didn’t
want to do the
teachers’ instructions.

Students’ problems :

Are the students often inhibited
about trying to say things in a
foreign language in the classroom?

Some students felt
often inhibited about
trying to say
something use a
foreign language in
the classroom because
they felt difficult to
pronoun the words
correctly.

19

Do the students’ have difficulties to

quil g th théyghﬁ' PO 4

Some students had no
motivation to express
themselves beyond
the guilty feeling that
they would be spoken,
so when they learnt
speaking process they
were just silent or
passive.

20

Do the students have low or uneven
participation in the classroom?

Some student were
low participation.

21

Do the students use Mother-tongue
in the classroom?

Some students use
mother tongue in the
classroom because it
was easier, they felt
unnatural to speak to
another in a foreign
language, and because
they felt less exposed
if they were speaking
used their mother
tongue.

22

Are there any other problems when

Some students had
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the students learn speaking in the
classroom?

difficulties in
pronouncing the
words, felt
unconfident, passive
in learning speaking
process and lack of
fluency.
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Appendix 5.
Interview Teacher
1. The researcher : Can you control the class when teaching speaking?
The teacher : Yes, but sometimes | got difficulty to make the students

pay attentions because some students were busy with their activity like chatting
with their friends and make the class became noisy.

2. The researcher : What is your aid in teaching speaking by Riddle game?
The teacher : Hmm... T usually use media speaker (audio) to make the
students interesting in teaching and learning process.

3. The researcher : Do you use standart textbook in teaching speaking?

The teacher : No, I usually prepare the material by myself or from the
internet.

4. The researcher : Do you think Riddle game appropriate in speaking class?
The teacher . In my opinion, this method is suitable to use in speaking
class.

5. The researcher -': Do you follow aII of the procedures when teaching

speaking by psmg Riddle game? . -.F o

Yes ﬂ"ﬂ the pro _/d";: Riddle game,

6. The researc Are- the students actlve--m speaking by using
Riddle game?
The teacher S tve in the process of teaching
and learning speaklng by using Rlddle game.

7. The researcher . In your opinion, what are the difficulties when teaching
speaking by using Riddle game?
The teacher . | felt difficulties when teaching speaking by using Riddle
game that to calm and handle the students’ that seemed so crowded.

8. The researcher . In your opinion, what are the difficulties faced by students
when learning speaking by using Riddle game?
The teacher . In my opinion, the students had difficulities to repeat the

word after the speakers.
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Appendix 6

QUESTIONNAIRE

Code

Penjelasan

kuestioner ini disusun untuk mengetahui pendapat anda tentang pelajaran
bahasa inggris khususnya materi tentang description dan keterlibatan kalian
selama mengikuti pelajaran tersebut. Kuestioner ini tidak berpengaruh
terhadap nilai bahasa inggris anda. Oleh karna itu jangan ragu untuk
menjawab dan memberikan jawaban yang jujur dan jelas pada pertanyaan.

Isian Kuestioner

Saya mengharapkan anda dapat memberikan jawaban atas pertanyaan
dibawah ini secara jujur dan benar dengan memberikan tanda silang pada
salah satu pilihan huruf A,dan B.

Apakah menurut anda bahasa Inggris merupakan mata pelajaran yang sulit ?
a. Ya A I Blasa Saja c. Tidak

&

Apakah andb merjgalaml kesulltan dalam be[ajar Sgeakmg ?

c. Tidak

ata bahasa Inggris yang

Apakah anda Em\
anda pelajari denga‘m o€

a. Ya b. Biasa Saja c. Tidak
Apakah anda kesulitan memahami makna dari sebuah kata bahasa Inggris
yang anda pelajari ?

a. Ya b. Biasa Saja c. Tidak

Apakah anda kesulitan dalam mengucapkan sebuah kata bahasa Inggris yang
panjang dan rumit ?

a. Ya b. Biasa Saja c. Tidak
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Apakah anda kesulitan dalam mengeja sebuah kata yang di pelajari?

a. Ya b. Biasa Saja c. Tidak
Apakah dengan menggunakan riddle game belajar speaking menjadi lebih
mudah ?

a. Ya b. Biasa Saja c. Tidak
Apakah anda senang menggunakan riddlegame dalam belajar speaking?

a.Ya b. Biasa Saja c. Tidak
Apakah kesulitan anda terdapat di minimimnya kosakata yang anda miliki?
a.Ya b. Biasa Saja c. Tidak
Kesulitan apa sajakah yang anda alaml dalam kelas ketika pembelajaran

“&A f‘w ‘S f&

speaking dengan rhenggﬁ'nakanﬁri%g}egamef




Appendix 7. A

SPEAKING SCORE

Class VI A

Date
No Name Language Skill Score

and Component
P| G|V ]|F|C

1 | Andikha Prihartono 10| 15| 15| 10| 10 60
2 | Angga Dwi Saweri G 10| 15| 15| 10| 10 60
3 | Annisa Paulia 15| 15| 15| 10| 15 70
4 | Brilian Agung N 15| 15| 15| 10| 15 60
5 | Chela Amadono 10| 10| 15| 10| 10 55
6 | Chyntia Dwi Sartika 10| 15| 15| 10| 10 60
7 | Citra Adha Ayu N 10| 10| 15| 10| 10 55
8 | Elsaria Safira 10| 10| 15| 10| 10 55
9 | Eva Prima Sari 10| 10| 15| 10| 15 60
10 | Fanny Arista 10| 10| 15| 10| 15 55
11 | Firia Devi Susanti 10| 15| 15| 10| 10 65
12 | Gung Bagus Jefrika 15| 15| 15| 15| 15 75
13 | Megawati Ridwan F 10| 10| 10| 10| 10 50
14 | Meliani Putri 10| 10| 10| 10| 10 50
15 | Muh.Fathi Rojai M 15 15| 15| 15| 15 75
16 | Nurul Ahya £, B 104815 | 45| 10| 15 65
17 [ Nurul Indah Septiana | |10 15| 15| 10| 15 65
18 | Raden Roro Rastran = “15( 15| 15} 15| 15 75
19 | Resti andira . 104 15|/15| A0
20 | Rezal A N Emlo, 715 L 10 60
21 | Rezlya 10| 4571 1 55
22 | Stephani Balqi a 5| 157 15+ "10 55
23 | Tika Agustina ~ 0| 46 10| 15 60
24 | Ulivia Yulanda S . 10 5| 10 50
25 | Widiyati Raharjo 5| 15| 10 5| 10 45
26 | Wiga Tiara Putri 5| 10| 10 5| 10 40
27 | Yayuk Erlina 5| 15| 15 5| 10 50
28 | Yoga Pratama 15| 15| 15| 10| 15 70
29 | Yudha Adji Pratama 10| 15| 15| 15| 15 70
30 | Zalffa Rizky Ananta 5| 10| 10 5| 10 40
31 | Agung Wicajksono 5| 10| 10 5| 15 45
32
33

Ket :

P : Pronunciation

G: Grammar

V: Vocabulary

F: Fluency

Palas, September 2016
Guru Mapel Bahasa Inggris,

Nancy Foedztida Rasyid Siregar, M.Pd,

NIP. 19781002 200804 2 00 1
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C: Comprehension
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Appendix 7. B
SPEAKING SCORE

Class VI B

Date
No Name Language Skill Score

and Component
P| G|V ]|F|C

1 | Albertus Destianta B 5 10| 5 5 | 15 40
2 | Astria Munitasari 5 15|15 | 5 | 10 50
3 | Ayu Andriani 10 | 15 | 15 | 10 | 15 65
4 | Ayu Astari 10 | 10 | 10 | 10 | 10 50
5 | Elishabet Shelawa 5 10| 5 5 |15 40
6 | Hana Hamida 5 10|10 ] 5 | 10 45
7 | 1 Gede Wira Charleski 10 | 20 | 15 | 10 | 10 70
8 | Ichsan Dwi Guspria 15 1 15 | 15 | 15 | 15 75
9 | Jeni Sagita Putri 15 110 | 10 | 5 | 15 45
10 | Junita Lestari 5 10|15 | 5 | 10 50
11 | M. Febri Saputra 5 10|10 | 5 | 15 40
12 | Maldini Rafliansyah 5 10|10 | 5 | 10 45
13 | Melinia 10 | 10 | 10 | 10 | 10 50
14 | Mentari Oktora 10 | 15 | 15 | 5 5 50
15 | Mita Ayu Lestari 5 (110 |10 | 5 | 10 40
16 | Mona Silvia _ 5470 | 15| 5 | 10 45
17 | Muh. AlfinariRidho /5 1010 | 54| 10 40
18 | Muh. Rifki Akbar!' "5 | 10 [ 10 /10 | 10 50
19 | Muh. W U 5115 |45 | 5 50
20 TNely N Emo_ o s >
21 | Nikmah 1 5| 4577 10 65
22 | Puput Nurhaya - 5 5| 15— 10 50
23 | Rahmat Amin S 5 5 ] 10 45
24 | Resa Deadara . 10 | 5 | 10 40
25 | Rezi Tio Andara Gint 5 11010 | 5 | 15 45
26 | Rizky Kinanti 10 | 10 | 15 | 10 | 10 50
27 | Rosi Septiani 5 |15 |15 | 5 | 10 45
28 | Siti Murdiana 5 10|15 | 5 | 15 50
29 | Selvina Putri BP 5 15 |10 |5 10 45
30 | Sesha Wulandari 5 15 |15 |5 10 50
31 | Sri Astuti Fiteri H 10 |10 |15 |10 |15 60
32 | Venny Lisya S 5 15 |15 |5 10 50
33 | Wika Julia Marbun 10 |10 |15 |5 20 60

Ket :

P : Pronunciation G: Grammar V: Vocabulary F: Fluency  C: Comprehension

Palas, September 2016

Guru Mapel Bahasa Inggris,

Nancy Foedztida Rasyid Siregar, M.Pd,

NIP. 19781002 200804 2 00 1
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SPEAKING SCORE
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Class “VIIC

Date
No Name Language Skill Score

and Component
P| G|V ]|F|C

1 | Afreza Dwi Rahmawati 10 | 15 | 15 | 10 | 15 65
2 | Albertus Rido Aryadi 15 | 15 | 15 | 10 | 15 70
3 | Aril Afandi 51015 | 10 | 10 50
4 | Ahmad Dirgantara 10 | 15 | 15 | 10 | 10 60
5 | Bagus Prasetyo 15 | 15 | 15 | 15 | 15 75
6 | Bahtiar 10 | 10 | 10 | 10 | 10 50
7 | Brilian 5 5115 | 5 | 15 45
8 | Bayu Anggara 5 | 1515 ] 5 | 10 50
9 | Desi Fitriani 5 10 |10| 5 | 15 45
10 | Dian Aulia 10 | 15 | 156 | 15 | 10 60
11 | Dimas Aditia 511010 | 10 | 15 45
12 | Dina Nur Istikomah 10 | 15 | 10 | 10 | 15 55
13 | Dwi Purwaningsih 10 | 10 | 10 | 10 | 10 50
14 | Elsa Erlina 5 {1010 | 10 | 10 40
15 | Erma Dwiyani 10 |15 | 15 | 15 | 10 60
16 | Fadillah Wahyuneza 5.4710 | 10, | 10 | 10 40
17 | Fajar Ramadhani | 140 | 10| 10 | 104 15 55
18 | Femas Edhol 7| "5 | 10105 | 10 40
19 | Fera Apmiliagi . 10 ] 15 |10 | 10 60
20 i Emc 1045 40
21 L 5 | 107 50
22 | Muhammad S 5 0| 15— 50
23 | Nabilla Dwi AzzahiaSimmm. 5 | 15 45
24 | Nina Revita Sari . 15| 10 | 10 55
25 | Putri Yulianti 5 5110 5 | 10 40
26 | Rahma Putri Ika Maulia 10 | 15 | 10 | 10 | 10 50
27 | Resi Dwi Nurfika 5 |10 | 10| 5 | 10 40
28 | Restu Waluyo 511015 | 5 | 10 50
29 | Rita Wulan Dari 10 | 10 | 15 | 10 | 10 65
30 | Septiana 5 10|10 | 5 | 10 40
31 | Serli Desi Saputri 10 | 10 | 10 | 10 | 10 40
32 | Syaifur Rizaldi 10 | 15 | 15 | 10 | 15 65
33 | Windi Aulia 15 | 15 | 15 | 10 | 15 70

Ket :

P : Pronunciation G: Grammar V: Vocabulary F: Fluency  C: Comprehension

Palas, September 2016

Guru Mapel Bahasa Inggris,

Nancy Foedztida Rasyid Siregar, M.Pd,

NIP. 19781002 200804 2 00 1



Appendix 8
Rubric Assessment
Criteria Rating Remarks
Score
13-15 | Has a few traces of foreign language

Grammar

10-12 | Always intelligible, though one is conscious of a
definite accent

7-9 Pronunciation problem necessitates concentrated
listening and occasionally lead to misunderstand

Pronunciation | 4-6 Very hard to understand because of pronunciation

problem, mast frequently be asked to repeat

1-3 Pronunciation problem to serve as to make speech

avirtually. -ur]intelli’gi.blelz.
17-20 | Méke-._f.ruee;"if\_afr_]y"ho'tﬂi_pea}'_b_le e;np_fﬁ:_éf grammar and

= ||
§ y
o

order.

that.do not, however, obsetife

which occasionally obscure meaning.

5-8 Grammar and word order errors make comprehension
difficult, must often rephrase sentences.

1-4 Errors in grammar and word order, so, severe as to
make speech virtually unintelligible.

13-15 | Use of vocabulary and idioms is virtually that of
native speaker.

10-12 | Sometimes uses inappropriate terms and must rephrase
ideas because of lexical and equities

7-9 Frequently uses the wrong words, conversation

Vocabulary somewhat limited because of inadequate vocabulary.
4-6 Misuse of words and very limited vocabulary makes

comprehension quite difficult.

104



1-3 Vocabulary limitation so extreme as to make
conversation virtually impossible.
21-25 | Speech as fluent and efforts less as that of native
speaker.
16-20 | Speed of speech seems to be slightly affected by
language problem
11-15 | Speed and fluency are rather strongly affected by
Fluency language problem
6-10 Usually hesitant, often forced into silence by language
limitation.
1-5 Speech is so halting and fragmentary as to make
conversation virtually impossible.
21-25 | Appears to understand everything without difficulty
16-20 r..Understand nearly everythlng at normal speed
A | aIthOUQh oc,casmnally repetltlon may be necessary
1l1—1=:% Understand most of what is sald a s;bwer an normal
\‘\& é'PéQd \mJlﬁion/. "’f-é’*
Comprehensi “”*Has a great dlfflculty follow’?TYw said can
on gnversation” spoken slowly

and wi

Cannot be said to understand even simple

conversation

105
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APPENDIX 9.

PICTURE WHEN TEACHING AND LEARNING PROCESS:
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PICTURE THE ENGLISH TEACHER
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PICTURE THE SCHOOL SMP N 2 PALAS
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PICTURE THE SCHOOL SMP N 2 PALAS
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