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Abstract: This study aimed to improve students’ narrative writing by implementing POWER strategy
combined with the animated film at class VIII of SMP. It was CAR design conducted in 2 cycles. The
findings showed an improvement in writing ability in which 29 students achieved the minimum passing
grade and the rest 6 students were in fair level of writing, and the result of teaching and learning
process showed that 82.5% respond positively. The teachers are suggested to use this strategy as an
alternative way to improve the writing ability and the media that is used should be appropriate with
students’ level.
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Abstrak: Penelitian ini bertujuan untuk meningkatkan kemampuan menulis naratif siswa dengan mene-
rapkan POWER strategy berbantuan film animasi pada kelas VIII SMP. Penelitian tindakan kelas ini
dilakukan 2 siklus. Temuan-temuan menunjukkan ada peningkatan kemampuan menulis dimana 29 sis-
wa mencapai KKM dan sisanya 6 siswa berada pada tingkatan cukup dalam menulis, dan hasil proses
belajar dan mengajar menunjukkan 82.5% merespon dengan positif. Guru disarankan untuk menggunakan
strategi ini sebagai salah satu alternatif untuk meningkatkan kemampuan menulis dan media yang digu-
nakan harus sesuai dengan tingkatan siswa.

Kata kunci: stategi POWER, film animasi, menulis naratif

One of the important basic language skills in English
subject is writing. Writing is used to express ideas
through written form. Besides that, writing plays in
the last sequence after the other language skills, but it
should not be underestimated (Seidhofer, 2005). As
one of the language skills, writing has always occupied
a place in most English language courses. Based on
2006 curriculum for Junior High School (SMP), stu-
dents are supposed to master four English skills (listen-
ing, speaking, reading and writing). Among the four
language skills, writing is usually considered as the
most difficult to master (Widiati & Cahyono, 2016).
In writing skill, they are expected to be able to write
several types of texts such as descriptive, procedure,
recount, report and also narrative. Writing lesson has
been seen as a boring, tiring, and difficult subject by
the students. Most of the students have difficulties to
follow the writing stages in their writing class. Based

on the researcher’s experience as an English teacher
in SMPS Kartika Kendari, writing seemed to be a
problem too. To know the ability of the students in
writing narrative text, the researcher, and his colleague
did preliminary study collaboratively. The preliminary
study of this research was conducted through writing
test, giving questionnaire and interviewing the teacher.

The writing test revealed that among 35 students
in class VIIIB of SMPS Kartika Kendari, only 5 stu-
dents got a score above 70 which means that only
14.28% passed the minimum passing grade (MPG),
8 students (22.85%) were classified at a fair level,
while 17 students (48.57%) were classified at a poor
level. Meanwhile, the rest, 5 students (14.28%) were
categorized at very poor level. The score of the writ-
ing test above indicated that there were several prob-
lems dealing with the students’ writing abilities such
as a problem in using grammar, organization of idea,
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content, vocabulary and also a mechanic. From the
result of questionnaires, the writer found several
problems related to writing ability. There were 15
students (42.85%) who did not like writing activity,
33 students (94, 28%) thought that narrative writing
was difficult, 30 students (85.71%) did not feel confi-
dent with their narrative writing that they wrote.
Moreover, 28 students (80%) found it difficult to get
and generate ideas in writing activity. The question-
naire also showed that 25 students (71.42%) had
difficulties in developing ideas in their writing, 26 stu-
dents (74.28%) had difficulties in dealing with the
use of language features. Furthermore, 28 students
(80%) faced difficulties in dealing with the use of
vocabulary. Meanwhile, 32 students (91.42 %) faced
problems of using correct spelling, punctuation, capi-
talization in writing narrative text. From the result of
the questionnaire, it can be concluded that most of
the students do not like writing activities and they
had difficulties to write in English. Based on the result
of the interview with the teacher who taught there,
she just gave tasks and students were asked to do
the tasks such as the writing activities that just fo-
cused on rearranging words to be good sentences
and rearranging sentences to become a good para-
graph. It could not give stimulation towards students’
thinking skill on how to organize ideas, how to put
these ideas in their writing draft and its final product.
In short, the strategy still did not match with the stu-
dents’ needs in overcoming the problem of writing.

Based on the facts stated above, the teacher
needed variations in teaching writing. Thus, the re-
searcher proposed a writing strategy namely POWER
which stands for Prepare, Organize,Write, Edit, and
Rewrite. Concerning the use of POWER strategy, it
is necessary to be applied in teaching writing because
it has some strengths. First, it helps the students to
keep details in sequential order when they write some-
thing. According to Smith (2003, p. 20), before students
start to write something, there must be a preparation.
A good preparation will help the student to develop
what they want to write in their draft of narrative
such as telling who, what, when, where and why. Sec-
ond, it can help the writer to organize the ideas during
the process of writing because POWER strategy has
some stages that make the writer easy to follow the
steps in writing a text. Third, it can improve the writing
quality. It means that the writer has more time to ex-
amine or recheck his/her piece of writing in terms of
the use of correct grammar, the choice of word, punc-
tuation, mechanic, etc. To monitor these aspects, it

can be done by the writer themselves or from his/her
peer (Harris, et al, 2006). To enable students to do
self-monitoring and check their peers’ work, the re-
searcher will use the rubric as guidelines for them.
The implementation of POWER strategy in teaching
writing has been conducted by some researchers e.g.
Airasian, 2000; Christopher, 2003, and Daniel, 2013.
Those studies revealed that POWER Strategy could
improve the writing ability in some aspects such as
the organization of idea, content and also grammar.

Animated film is a medium that can be used to
increase students’ motivation in learning writing. The
animated film is expected to be effective media for
teaching narrative writing. There are some strengths
of using animated film in teaching and learning pro-
cess. Kenna, (2017); and Mayer & Moreno, (2002)
stated that with the use of animated videos or films in
prewriting activity, students can explore the structural
devices of the story (plotlines, character development,
setting, and theme). It can be used as invaluable
sources that could support children with contextualiza-
tion in the language classroom (Brewster et al., 2002).
Moreover, using animated film can be an entertaining
and motivating tool also for learners with different
skill level. Feger & Thomas (2011) proposed that ani-
mated films constitute a unique teaching resource be-
cause the visualization creates, strong and lasting imag-
ines concepts. So, the animated film is a media in
teaching which also provides the learners with real-
life language input.

This study applied POWER strategy combined
with animated film and focused on students’ narrative
writing. Based on the statement above, it is hoped
that POWER strategy combined with animated film
can be helpful for teacher and students to reduce the
students’ problem in writing especially narrative text.
Therefore, the researcher is interested in implementing
POWER strategy combined with animated film to im-
prove students’ narrative writing ability in second-year
grade of SMPS Kartika Kendari.

METHOD

The design of this study was Classroom Action
Research (CAR). It was a research design used to
improve the quality of teachers’ in instruction as well
as students’ achievement in learning in the classroom.
In this study, the researcher as the teacher in SMPS
Kartika Kendari collaborated with his colleague to con-
duct Classroom Action Research that focused the im-
plementation of POWER strategy combined with ani-
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mated film to solve the problems. By this research,
the researcher applied POWER strategy combined
with animated film to solve the students’ problem deal-
ing their narrative writing ability and to improve their
classroom activities. The researcher himself carried
out this study in the teaching process because he knew
every single step in this strategy and was curious to
see how this strategy could solve the students’ prob-
lems. Meanwhile, the researcher asked an English
teacher of SMPS Kartika Kendari as a collaborator
so that they could learn together. The researcher acted
as a teacher in the classroom while the collaborator
helped the researcher to guide the students when they
found difficulties in their activities. The collaborator
also helped the researcher in observing the students’
activities by using observation checklist and field note
to gain data related to the criteria of success that had
been set. The design of this research follows a model
of CAR proposed by Kemmis & Mc. Taggart (1988,
p. 14) in Latief (2014, p. 144) that consisted of four
steps: (1) planning, (2) implementing, (3) observing,
and (4) reflecting. These four stages are preceded by
the preliminary study.

The study consisted of two cycles. The targeted
criteria of success had not all been achieved in the
first cycle, so the researcher revised the planning for
the next cycle The targeted criteria was achieved in
the second cycle.

This research was carried out in Class VIIIB of
SMPS Kartika Kendari in which this class has 35 stu-
dents consisting of 10 male students and 25 female
students. The implementation of POWER strategy
combined with animated film was conducted in five
meetings in the first cycle and three meetings in the
second cycle. Furthermore, to assess the students’
writing product, the researcher adopted the scoring
rubric proposed by Jacob et al (1981). There were
five components described in the analytical scoring
rubric of writing: content, organization, vocabulary, lan-
guage use, and mechanics.

In addition, the data were taken from the reflec-
tion about teaching and learning process conducted in
the classroom. Firstly, the data described the students’

attitude and perception toward the implementation of
the teaching of narrative writing using POWER strat-
egy combined with animated film. Secondly, the data
described how the teacher conducted the teaching
steps as planned in the lesson plans. To analyze wheth-
er the teaching process ran as planned, the researcher
used the criteria proposed by Arikunto (2013).

There were five instruments used in this re-
search. They were writing test, writing rubric, obser-
vation checklist, field notes, and questionnaire. The
students’ writing test was used to find out the improve-
ment and achievement of the students in their writing
ability as the result of the implementation of the strat-
egy. The observation checklist was used to collect
the data about the activities both the students and the
teacher in the classroom. There were two kinds of
instrument used for observation in this research namely
observation checklist for classroom atmosphere and
observation checklist for teaching and learning pro-
cess. Meanwhile, field note was used to write anything
related to the teacher and students’ activities which
are not stated in observation checklist. Furthermore,
questionnaire was used to find out the students’ interest
and opinion on the implementation of POWER strategy
combined with animated film.

RESULTS

Students’ Writing Achievement in 1st Cycle

In the first cycle, the students were asked to
write a topic based on the animated film which enti-
tles “Sleeping Beauty” by using their own words.
They were asked to write the topic with length of
100 words minimally. The researcher checked the
students’ writing by using Jacob et al (1981) band
score in term of content, organization, vocabulary,
language use, and mechanics. The students’ evalu-
ation score in the first cycle could be seen in the Ta-
ble 1.

The data showed that the result of students’ evalu-
ation for the first cycle. Overall, the total score for
content aspect was 668.5, got the mean score 19.10

Table 1. Data Of Students’ Evaluation Score In The First Cycle

 Writing Aspects Total Content Organization Vocabulary Language Use Mechanic 
Min 16 8.5 10 10.5 3 50.5 
Max 23 19.5 21 21.5 5 88 
Total 668.5 512 549 589 157 2476 
Mean 19.10 14.63 15.69 16.84 4.49 70.74 

Category 70.74 (Fair) 
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which was categorized as fair,then the total score of
the organization aspect was 512 and got the mean
score 14.63 which was categorized as good. While
for vocabulary aspect, the total score was 549 and
got mean score 15.69 which was categorized as good,
the total score for language use aspect was 589.5
and got mean score 16.84 which was categorized as
fair and the total score for a mechanic aspect was
157 and got mean score 4.49 which was categorized
as good. The total score of these five aspects was
2476 which got the average mean 70.74 which was
categorized fair. In addition to that, the minimum score
was 50.5 and the maximum score was 88. Most of
the students get fair for content, organization, and vo-
cabulary, while in language aspects were still poor
category. From the table above we could state that
there were 23 students (65.71%) who passed the mini-
mum score as the criteria of this study, while the rest
there were 12 students (34.29%) who did not pass
the criteria. Even though their writing ability had already
improved from the preliminary study until evaluation
session in the first cycle, the target of this research
had not been achieved.

The Students’ Improvement In Five Aspects
Of Writing In The First Cycle

After implementing POWER strategy combined
with animated for group and individual in the first cycle,
the students’ writing ability had improved in five aspects
of writing namely content, organization, vocabulary,
language use and mechanic. The improvement from
the preliminary study until the first cycle could be seen
in the Figure 1. The diagram showed that there was
an improvement in the first cycle toward the students
mean score. Before applying POWER strategy com-
bined with animated film, the students mean score for
content aspect was 14.88 which categorized very poor
and after implementing POWER strategy combined
with animated film, it increased into 19.10 which was
categorized fair. For organization aspect, it increased

from 12.88 which was categorized fair to 14.63 which
ws categorized well. For vocabulary aspect, it in-
creased from 13.25 which were categorized fair to
15.69 which was categorized good. For language use
aspect, it increased from 13.76 which was categorized
fair to 16.84 which was categorized fair. Meanwhile,
for mechanic aspect, it increased from 3.69 which
categorized fair to 4.49 which categorized good. Based
on the result of the students’ writing in the first cycle,
it could be seen that the mean score increased from a
preliminary study that achieved 58.47 and it was cat-
egorized poor to 70.74 that was categorized as fair
level. However, the percentage of the students who
passed the criteria of success was 65.71%. Since the
target of the research that 75% should pass the criteria
of success was not achieved, the second cycle needed
to be carried out.

Teaching And Learning Process In The First
Cycle

Based on the result of observation checklist and
field note, there were some activities which were not
implemented well and made the activities did not run
optimally as planned in the lesson plans. The result of
the observation checklist for classroom atmosphere
could be seen in the Table 2.

The table showed that in the first meeting the
mean score of the activity was 19 with the percentage
47.50% of the whole activities that has been conducted
in which was categorized fair, the mean score of the

Figure 1. The Improvement Of The Students’ Writing Ability In The First Cycle
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Table 2. The Result Of Observation
Checklist In The First Cycle

Meeting Mean Score Percentage (%) 
I 19 47.50 
II 21 52.50 
III 23 57.50 
IV 22 55.00 
V 24 60.00 

Total 109 
Mean 54.50 (Fair) 
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second meeting was 21 with the percentage 52.50%
of the whole activities that has been conducted which
belonged to fair category. For the third meeting, the
mean score was 23 with the percentage 57.50% of
the whole activities that has been conducted which
belonged to fair category and for the fourth meeting
the mean score was 22 with the percentage 55% of
the whole activities in which categorized fair. Mean-
while, for the fifth meeting, the mean score was 24
with the percentage 60% which was categorized fair.
Overall, those activities from the first meeting until
fifth meeting the mean score were 109 with percent-
age 54.50% which categorized as a fair category. As
stated in the criteria of the success of the research
that the teacher and students’ participation should
achieve at least 80%. In fact, the participation of the
teacher and students in the first cycle just achieved
54.50%, so that the next cycle needed to be con-
ducted.

 Students’ Writing Achievement In 2nd Cycle

In the second cycle, there were 35 students who
attended the class and followed the evaluation session.
The students were asked to write a topic which enti-
tled “Beauty and The Beast” by using their own
words. The students’ writing achievement in this sec-
ond cycle could be seen in the Table 3.

The data above showed the result of students’
evaluation for the second cycle. Overall, the total score
was 771 and got the mean score 22.03 which was
categorized as good, the total score of organization
was 586 with the mean score 16.74 which was cat-
egorized as good, the total score of vocabulary was
609 with the mean score 17.40 which was categorized
as good, the total score for language use was 672
and got mean score 19.20 which was categorized as
good and for mechanic the total score was 169 with
the mean score 4.83 which was categorized as good.
The total score for the five aspects was 2807 and the
mean score 80.20. This mean score was categorized
as good writing ability. Then, the researcher concluded

that the students’ writing ability at class VIII.B had
good writing quality in terms of content, organization,
vocabulary, language use, and mechanic.

The result also showed that there were five stu-
dents (14.28%) who had very good achievement.
twenty-four students (68.57%) who had good to aver-
age achievement and the rest six students (17.15%)
who belonged to fair category. In this cycle no one got
score which had been categorized poor and very poor.
From the table above we could also see that there
were 29 students (82.85%) of the total students who
passed the passing grade and the rest there were 6
students (17.15%) who did not pass the passing grade
but they were in a fair level of writing ability. In this
cycle, the criteria of success were achieved from the
result of the evaluation. So, the research was ended.

The Students’ Improvement In Five Aspects
Of Writing In The Second Cycle

After applying POWER strategy combined with
animated film in teaching narrative writing for two cy-
cles, the students’ writing ability had improved. Their
ability to produce a good quality of writing in term of
content, organization, vocabulary, language use and
mechanic were increased. Such improvement from
the first cycle until the second cycle shown in the Figure
2.

The Figure 2 showed that there was an improve-
ment of the students’ mean score in each cycle. Before
applying POWER strategies combined with animated
film, the students mean score for content aspect was
14.88 which was categorized very poor. Then after
the implementation of POWER strategy combined with
animated film in the first cycle. it increased into 19.10
which was categorized fair. Therefore, the second cy-
cle was conducted. Then, at the end of the cycle, the
students’ mean score for content aspect increased be-
come 22.03 which categorized good. Before applying
POWER strategy combined with animated film student
mean score for organization aspect was 12.88 which
categorized fair. While after applying POWER strategy

Table 3. Data Of Students’ Evaluation Score In The Second Cycle

 Writing Aspects Total Content Organization Vocabulary Language Use Mechanic 
Min 17.5 11.5 14 13.5 4 65 
Max 26.5 20 21.5 22.5 5 92.5 
Total 771 586 609 672 169 2807 
Mean 22.03 16.74 17.40 19.20 4.83 80.20 

Category 80.20 (Good) 
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combined with animated film in the first cycle, it in-
creased into 14.63 which categorized good. At the
end of the cycle, it increased become 16.74 which
categorized good. Moreover, from vocabulary aspect,
the mean score in the preliminary study was 13.25
which categorized fair.

After implementing POWER strategy combined
with animated film, the mean score increased become
15.69 which categorized as good in the first cycle. In
the second cycle, the mean score increased become
17.40 which also categorized good. In term of language
aspect, before implementing POWER strategy com-
bined with animated film the mean score was 13.76
which categorized fair. While after applying POWER
strategy combined with animated film in the first cycle,
it increased into 16.84 which categorized fair. At the
end of the second cycle, it increased become 19.20
which categorized good. While in terms of mechanic
the mean score in the preliminary study was 3.69 which
categorized fair and it increased to become 4.49 in
the first cycle and 4.83 in the second cycle which
was categorized good.

Overall, the mean score of those five aspects in
the preliminary was 58.47 that categorized poor while
in the first cycle it increased into 70.74 that can be
belonged to fair. Finally, in the second cycle the mean

score increased into 80.20 that belonged to good cat-
egory (Figure 3).

The Teaching And Learning Process In 2nd

Cycle

Based on the result of observation checklist in
the second cycle, it showed the improvement of teach-
er and students’ participation in teaching and learning
process by using POWER strategy combined with
animated film in the writing classroom activities, the
result of observation checklist could be seen in the
Table 4.

The table showed that in the first meeting the
mean score of the activity was 31 or 77.50% of the
activities in teaching and learning has been conducted
as planned and it was categorized as good. The mean

Figure 2. Students’ Improvement In Five Aspects Of Writing In Second Cycle
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Table 4. The Result Of Observation
Checklist In The Second Cycle

Meeting Mean Score Percentage (%) 
I 31 77.50 
II 34 85 
III 34 85 

Total 99 
Mean 82.50 (Fair) 
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score of the second meeting was 34 with the percent-
age 85% of the activities in teaching and learning has
been conducted and it was categorized very good.
Meanwhile, for the third meeting, the mean score was
34 with the percentage 85% of the activities in teach-
ing and learning has been conducted and it was catego-
rized very good. Overall, those activities from the first
meeting until third meeting the mean score was 99
with percentage 82.50% of the activities in teaching
and learning has been run well and it was categorized
as a very good category. As stated in the criteria of
the success of the research that the teacher and stu-
dents’ participation should achieve at least 80% and
the result of the second cycle had fulfilled the criteria
of the research. Therefore, the cycle was ended.

The Students’ Response Of The
Implementation Of POWER Strategy
Combined With The Animated Film

Based on the finding that had been elaborated in
the previous section, it is acknowledged that POWER
strategy combined with animated is appropriate in im-
proving the ability of the students in writing a narrative
paragraph. It is also effective to help the teacher and
students in teaching and learning writing. It is supported
by the result of questionnaire were 24 (68.57%) out
of 35 of the students  strongly agreed and the rest 10
students (28.57%) agreed that they were happy with
the stage of POWER strategy in teaching writing, 25
students (71.43%) strongly agreed and 10 students
(28.57%) agreed that they liked the implementation
of POWER strategy combined with animated film as
media in learning English, 18 students (51.43%) strong-
ly agreed and 17 students (48.57%) agreed that the
stages of POWER strategy combined with animated
film could help them in writing narrative text well, 13
students (37.14%) strongly agreed and 21 students
(60 %) agreed that peer correction could help them
to improve the quality of their writing, 15 students
(42.86%) strongly agreed and 20 students (57.14%)
agreed that the guiding question given by the teacher
could help them in understanding the topic that they
were going to write. In addition to that, there were 10
students (28.57%) strongly agreed and 24 students
(28.57%) agreed they showed their high motivation
to write using POWER strategy combined with animat-
ed film and 16 students (45.71%) strongly agreed and
19 students (54.29%) agreed that after implementing
POWER strategy combined with animated film they

could improve their ability in writing especially narrative
text.

DISCUSSION

The Students’ Improvement in Writing Ability

The implementation of POWER strategy com-
bined with the animated film was successful in im-
proving students’ narrative writing. It could be seen
from the result of this study in which the score of the
preliminary study was 58.57 improved 70.74 in the
first cycle and 80.20 in the second cycle. This result
also was supported by the result of the teaching and
learning process and students’ response toward the
implementation of the strategy. The data about teach-
ing and learning procss showed that in first cycle the
teacher and students did 54.50% of whole teaching
and learning activities that were planned. In the second
cycle 82.50% of the teaching and learning activities
were accomplished. Meanwhile, the students’ response
toward this strategy confirmed that they liked this
POWER strategy combined with the animated film.
The criteria of success was fulfilled in the second cy-
cle.

In the second cycle, most of the problems above
could also be minimized by the teacher by providing
more time in teaching and learning process, giving more
language inputs (vocabulary and grammar), providing
feedback, checking the students’ understanding of their
comprehensible input and also repeating the activities
of the POWER strategy combined with the animated
film which might increase the students’ motivation in
the teaching and learning process. POWER strategy
could also affect the motivation and interest of students
to write.  The students’ motivation and interest became
two of the major effect that could influence the stu-
dents’ ability in writing a narrative paragraph. The
application of POWER strategy showed that the stu-
dents’ motivation increased because the teacher pre-
pared an engaging writing and enjoyable atmosphere
when the process was going on. Harmer (2004, p.
62) argues that “An engaging writing task is one that
involves students not just intellectually but emotionally
as well; it amuses them, intrigues them or makes them
feel good”.

The result of the students’ improvement through
the implementation of POWER strategy is not different
from the findings of some studies conducted by Fitria
(2015); Daniel (2013), and Christopher (2003). Fitria
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(2015) implemented POWER strategy in writing ability
of descriptive text to the tenth-grade students of SMA
NU Al Ma’ruf Kudus in Academic Year 2014/2015.
Her findings showed that this strategy was effective
because the students could make descriptive text. They
were active and enjoyable during  the activities in
teaching learning process. Daniel (2013) in his study
used POWER strategy in teaching writing. The result
showed that this strategy could improve the students’
writing ability. Moreover, Christopher (2003) employed
POWER strategy with quasi-experiment design in his
study. The findings showed that there was an improve-
ment in the students’ writing ability after applying this
strategy in some aspects such as content, organization,
and grammar. Those studies had revealed that the
POWER strategy can help students to solve the prob-
lem in their writing and increase the students’ writing
quality and motivation.

There are some considerations why the imple-
mentation of POWER strategy could improve the stu-
dents’ ability in writing the narrative. Firstly, the teacher
helped students to be confident in writing, so they feel
comfortable as writers. Secondly, the teacher gave
necessary information to complete the task; the stu-
dents need to understand clearly what the teacher
wants them to do. Thirdly, the teacher prepared some
suggestions when students got stuck. Those activities
were done by the teacher automatically and could
make the students more motivated to write their com-
position.

There are several strong possible explanations
for the improvement found on the students’ writing
performance in the first and second cycle. In general,
the improvement is probably caused by the animated
films that was presented in the preparing stage of
POWER strategy during the treatment session. The
teacher provided this media as supplementary to sup-
port the implementation of POWER strategy. Moss
(2010) states that the animation film in writing process
can be used to organize or brainstorm the ideas session
well. Similar to this, Lavery (2008) argues that film
and video are effective ways in motivating and helping
students to understand language. It can be said that
animated film applied in learning English made a new
atmosphere for students during teaching and learning
process. By applying animated film in teaching writing,
it could give the students opportunity to generate and
explore their ideas naturally. Therefore, they could
write narrative paragraph well based on the guidelines
given. It also gave positive significant effect on the
students writing ability.

The Implementation of POWER Strategy
Combined with the Animated Film

The implementation of POWER strategy com-
bined with the animated film was conducted in two
cycles. The first cycle consisted of six meetings and
the second cycle consisted of four meetings. In this
implementation, POWER strategy was the main focus
which consisted of five stages; prepare, organize, edit,
and rewrite. The animated film was used as media to
support the implementation of this strategy.

Prepare stage is one of the plans that should be
done by the writers before they start to write some-
thing. To begin to write is apparently most of the stu-
dents’ problem. It is the matter of what to write and
how to write it. One of the solutions to this problem is
that the students should be guided in doing some activ-
ities which are usually called prewriting activities be-
fore coming to the actual writing. Preparing is an activ-
ity of prewriting that aims at helping the students to
produce the ideas on a certain topic in the beginning
of the writing process. According to Christenson (2002)
prewriting involves everything the writer does before
the beginning actual task of writing, including checking
background knowledge, generating ideas and making
plans for approaching the writing task. Similar to this,
Wang (2014) states that in pre-writing the writers can
brainstorm about the given topic which allows them
to share ideas, learn from each other, and produce
new ideas. Karim, et al (2016) affirm that through
brainstorming activities, students can be guided to over-
come some problems that they face in writing task.

In preparing stage of this study, the teacher pro-
vides some words list or vocabulary, guiding questions
and grammar exercise which were related to the con-
tent of the animated story. To support the students in
making composition correctly and clearly in English,
they should be supported by the mastery of two main
components of Language namely vocabulary and
grammar. The wordlist is designed to make students
focus on a particular set of vocabulary words might
be a good way of developing the idea of noticing (Col-
gun, 2016). Several studies had also been conducted
to discover the contribution of students’ vocabulary
toward their writing ability. Ali (2016), Cahyono &
Widiati (2015), McCutchen, et al (2014), Lesaux, et al
(2014), Horst (2014), and Wilson (2014) found that
vocabulary had an important role and provided the
basis for developing students’ ability in communicating
both in spoken and written. In term of guiding ques-
tions, the students had the opportunity to answer and



112  JURNAL PENDIDIKAN HUMANIORA, pp. 104–116

Volume 5, Number 3, September 2017

find out some information that existed in the animated
film as a topic of their writing. Guiding questions aimed
to develop students’ critical thinking and to know their
understanding of the animated film that they had watch-
ed. Raimes (1983) in Wulandari et al (2015) asserts
that guiding question is used to allow the students a
little freedom in structuring sentence in their writing
activities. After the students got their topic, the teacher
directed them to answer the questions given in the
worksheet. This strategy was used to dig the students’
understanding and knowledge about the topic in order
to make it easier for them to develop their topic. The
result showed that guiding questions given had affected
the students’ ability significantly in writing a narrative
paragraph. Supporting this result, some researchers
such as Mujiono, Widiati, and Iragiliati (2013), Ritonga
(2015), Maulida (2016), and Wulandari. Raja & Hasan
(2015) revealed that guiding questions could improve
the students’ English skill in writing. Another research
project which focused on implementing guiding ques-
tion for writing skill was conducted by Mousa-Inaty
(2015). He found that the majority of the student con-
sidered that guiding questions were useful in helping
them to master the topic that was going to write.

Organizing is the second step of POWER strat-
egy. It was focused on the outlining on what the stu-
dents are going to write based on the topic. The purpose
of organizing is to provide the learner with structural
framework of information and helps to direct the learn-
er’s attention to the key concepts and conceptual rela-
tionship (Tayib, 2016). In line with this statement, Gregg
& Steinberg (2016, p. 14) states that the purpose of
organizing process is to select the most useful of the
materials retrieved by the generating process and or-
ganize them into a writing plan. In this study, the re-
searcher employed the worksheet to the students in
organizing their narrative writing. It focused on the
generic structure of the narrative text namely orienta-
tion, complication, and resolution. The students were
asked to organize and write the important things about
their ideas that they had gotten from the animated
film in the worksheet given. The worksheet is given
to make students organize their ideas easily (Boume-
diance, Berrahal & Harji, 2017). Recent research con-
cerning the importance of organizing in writing activity
had been highlighted in a range of studies (Gillespie,
Olinghouse, & Graham. 2013; Flores, 2015; Ningrum,
Latief & Sulistyo, 2016). They reported that organizing
in writing process could enhance and strengthen the
students’ knowledge and understanding gotten from
their information.

Organizing is also closely to the brainstorming
and mind mapping activity. In this study, the students
were asked to highlight the main important information
of the plot of the story. According to Mohammad &
Hussein (2013) the writer can be motivated to do brain-
storming to writing activities. Research evidence sug-
gested that organizing, brainstorming the idea and mind
mapping of the topic should be done in writing activities
as part of motivating students to construct their writing
in order ( Hashempour, Rostampour, & Behjat, 2015;
Manouchehry, Farangi, & Qaviketf, 2014; Al-Shaer,
2014). From the explanation above, we can state that
organizing in writing activity should be given to help
the students to construct their composition in order
based on the generic structure of any writing para-
graph.

Developing writing is considered as the most diffi-
cult task for the writers as it involves many aspects of
writing such as the content, the organization, the lan-
guage use, the vocabulary, and the mechanic aspect
(Widiati, 2016). Relating to the present study, the teach-
er led the students to write a rough draft by giving a
model of how to order ideas they produced in prewrit-
ing (prepare and organize ) activities to become a rough
draft. Modeling was considered very important by the
students since they did not know how to compose a
good narrative paragraph in their writing. Previous
research (e.g Chen, Zhang & Yu, 2016; Limpo & Al-
ves, 2013; and Li, 2016) had indicated that modeling
was beneficial to the students’ conceptual development
and help them to have a conceptual understanding of
the task. Therefore, this study presented a model of
narrative text at the first meeting in order that the stu-
dents were familiar with the kind of this genre.

In writing activity, the teacher also guided the
students to be able to write rough draft individually by
asking them first to work in groups. In this study, the
students worked in a group in the second meeting of
the first cycle. After working with the group they would
more confident in writing individually because they
already had experience. The advantages of the work-
ing group are in line with the statement of Ur (1996,
p. 232) that the use of group improves learning out-
comes, it also fosters learner responsibility and inde-
pendence, can improve motivation and contribute to a
feeling of cooperation and the warmth in the class.
Moreover, Yazdi-Amirkhiz, Ajideh & Leitner, 2016
found that group working reflects their role and pro-
motes social interaction among the group members.

As presented in the previous part, the strategy
used in this stage was peer editing. Brown (2001, p.
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353) stated that “peer editing is a true sharing process
not only you get feedback from your classmates, but
you also give feedback to them”. Since the focus of
this stage was mechanical aspects, the students were
asked to exchange their drafts with their partner and
asked to edit their friends’ draft or even their draft in
term of punctuation, spelling, capitalization, and gram-
mar. Nevertheless, the teacher should explain, give
examples of what and how to edit and even guide the
students in editing. Through peer editing strategy, the
students were motivated to learn the mechanical as-
pects in a good way. By having an understanding of it,
the students could find or show the mechanical errors
on their friends’ draft or even their draft (Dirgeyasa,
2016). Moreover, by holding peer editing in order to
edit the draft, the students could have a positive attitude
and they could work together and tolerate each other
when they have a different opinion (Khaki & Biria,
2016). In addition, peer editing also can enhance the
students’ attitude to be more self-confident (Mac
Arthur, Philippakos & Ianetta, 2015).

Rewriting is the last step of POWER strategy
that focused on the rewriting the final draft before it
submitted to the teacher. The students were asked to
pay attention to feedback and also a suggestion that
had been done in editing stage. Arege (2015) argue
that corrective feedback from the teacher can enhance
the students’ motivation in writing. It is obvious that
the students found it easier to find as many as possible
ideas, sentences, and words because the teacher pre-
pared enough time and appropriate feedback during
this research.

In terms of using the animated film in this study,
the researcher presented it in preparing stage. In the
first cycle, the use of the animated film was not imple-
mented well because the researcher just played it once
so that the students did not get the ideas optimally. In
the second cycle, the animated film was played twice
or three time. The repetition of playing the animated
film was done to make students comprehend the story
well and also to ensure them in getting more inputs.
Even though the repetition of playing the animated
film was done more than once, the students did not
get bored because the film was authentic and interest-
ing for them. The authenticity of the audiovisual media
becomes the consideration that educators need to con-
cern when applying technology into the classroom (Ha-
san & Ahmed, 2016). For that reason, animation film
is a medium that can be used to increase students’
motivation in learning writing. There were five kinds
of animated film that were used in this study. They

were Red Riding Hood, Pinocchio, Sleeping Beauty,
Rapunzel, and Beauty and The Beast. Those animated
films were included fairy tales but it had different story
or topic. The researcher gave three different topics in
the first cycle; Red Riding Hood, Pinocchio and Sleep-
ing Beauty. While in the second cycle it was used
two different topics; Rapunzel and Beauty and The
Beast. The topic was different to reduce the student’s
boredom in writing and to make the learning activities
more interesting. All the animated film used English
Language but they did not have subtitles on the screen.
It had a purpose of encouraging the students’ listening
and visual ability in understanding the story.

Therefore, from the reasons above the research-
er concluded that the implementation of POWER
strategy combined with the animated film is successful
to improve the students’ ability in writing narrative
text.

CONCLUSSION

Based on the findings, the implementation of
POWER strategy combined with animated film could
improve the students’ narrative writing ability in terms
of content, organization, vocabulary, language use, and
mechanic. It can be seen in the students’ first cycle
which is 23 students (65.71%) of the total students
could achieve the minimum passing grade with the
total mean score of those five aspects of writing found
the mean score was 70.74. It was categorized as fair
writing ability. Then in the second cycle, there was an
improvement of the students writing ability which is
29 students (82.85%) could achieve the minimum pas-
sing grade. The mean score of the second cycle was
80.20 which categorized as good writing ability.

The implementation of POWER strategy com-
bined with the animated film that has improved the
students’ narrative writing ability in SMPS Kartika
Kendari involved the following five procedures. They
are preparing, organizing, wrting, editing and rewrting.
In preparing steps, the activities involved as follows.
1) Asking the students to answer and discuss the
diffi-cult words. Those words are related to the
animated film which is given before they watch it.
2) Asking the students to do grammar exercise which
related to the language features of narrative text. 3)
Giving guiding questions which related to the animated
film. 4) Asking the students to watch the animated
film. 5) Asking the students to answer the guiding
question given. 6) Asking the student to brainstorm
and making list of important words based on guiding
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questions. In organizing steps, the activities involved
as follows: asking the students to make the outline of
the main idea in each paragraph and asking the student
to organize the plot of the story based on the animated
film. In writing step, the students are asked  to write
the draft based on the guidelines and notes from pre-
paring and organizing steps. In editing stage, the stu-
dents are asked to do peer editing based on the provid-
ed guidelines. Meanwhile, for rewriting step, it involved
some activities such as: asking the students to rewrite
based on the correction from their peer and feedback
from their teacher and asking the student to submit
their final writing.

The English teachers are suggested to use this
strategy as an alternative way to improve the ability
of the student in writing skill and the media that is
used in teaching writing should be appropriate for the
students’ level and interest. Finally, for the next re-
searcher who will conduct the same field of the study,
it is recommended to use this study as an alternative
reference in implementing the strategy in different skills
or education level.
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