FRZ 4yt (Error Analysis) BF2E o
SHERREHE ~ DRI
(E:

F U & (2

SIRIER ARSI BEE N DI, KALDLE L LW 2 ST E
ZXDEEFETERVOT, ANDENCE B E L b, B4
CRADEMILTEBENTESCTITLDTH D, +0O20 HirthRWT
—TEDEREZEDL DT, TORBEBRIL D T4 (predict) T& 3§
DTHb,

ALF O HRRY (natural settings) 2k 2 F - FEFEHOWEORE
GBEITELWLEDORBEN, TOWEREDO—2E LT, 4FTEL LR
Tuwicbl ke, #FEEG LIJEERE (nonprimary language) 5 L B
EAE, LW ZENELMTER, BESITLE5 o HEDEY
TH b,

T, TEEHBCETAZEEFED Bl @20 ToFH L VEA2BEN
L, #—, #BUHEZFEORY OELMSELIEREL, TS T#Ey»
MERBIFEC L LT RELRET5, RiT, EEVEELT2RE0M
D&, Kz UDBERELLTERBLTVW2EEEDE) OEE L ED
BT BRI ERL, TCEBESNALEEHIRA-TEIEE L, +
DHEEHE~DICAEC W TR, BB, BODITEODHH Hizo
WTHH L B2 TEHT5,

1. BTHBRDZTHOM

R EFETAHEML (mimic), % 3 (memorize) = L ThHD, &
WOTEOHE SEFMN S EHERTE, B E3EBRES LA LLR
SEERFEHTHY, ~4FADFMLIAE L bR L. & 5\ » o8
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HTILEELL, PR TAZBNLFEET LIRS, FEEONH
1m0 B Fe R A L 22 U7 (learning strategies) b uvo 7o
ORI 2 Tuv b,

BEOfE, SoSBoFEBROWENLD, FHEINLLEILI
BADEFOEEFa v E 2 -2 — IR L SCEXDIDO TR, &
DOFN% FFIRIC X - THi 4 WML (interiorize) LTT < Z & HMIC
xho>2oh5,

FIEAGDE > TWABRSNBEEN, 22 TULHES LikAih
BAEBLTRELDTALIEEBENRTLES>TWHDT, F¥HEL
ChEEORELRBZBTLZENELDTHD,

B2 i3, AAEXBELTALOEBIE FrA] ORERO TF 1A
F(op)FM] EWOHHEAI V- PCEHBTELAIRBA L WIWET
»b, Ktk

D Fr1+oA

2) FvALA+234

3 FraF(re)Fa
LULWOBEARTEEBLTREETDHD, broeErTANILNS X
512 [ v | iR bis W AR TS, [T 2 o4, 2/ ¥
A4, vrA, #xvrf] BrustlE - EBRRAOERY Fr14]
3B#E{t (over-generalize) LT [F (1) 2511 Lo e BERET
B+ ocRc, 1) 2 Ry BETseocilBT s PR (in-
termediate stage) TH 5B, 25, ZHVv-kBRIHEAEEEARL
OB AL &R bR, 20X KFHEEIIEFCIARNT, Fvrb
(J. B. Carroll) 1z, TEp ] 1% “necessary steps PehBH, BT\,

2. BEAKKRELTOBRO—Wh EEXOEBE

Raven (1974) (zHoF &1 (Reidun) 2EECTHEEEL LTHESE
AEMLTITBRYHEEL T2, Wh % Reidun 2EEF
LEEL, BELLTHEIAYHEEAEL WY ROERBERX R LTV,
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Reidun o #5388 Klima & Bellugi (1966)
3:1 (HEFBEELAA:H) P LOER CkIEDETER)
What this? 52 B
4:0 Where find it? Where my mitten ?
4:4 What's her doing? Where me sleep?
6:0 What that is? What book name?
6:2 What call that man? Why you smiling ?
Why that man have that on?
Whose that is? 5 3 BfE
6:3 Which one you want? Where my spoon goed?
What you want? What he can ride in?
What do you want? Which way they should go?
8:0 Why vou can’t buy like that How they can’t talk?
shoes?

CNOLDOEEEENCEEE, FSEEHOHEEH ) 0RO R 3
ZEDNLIHBTHA S, WhEMSITIZRERD X 5 InigFA 85 L il
HiXTe Binuy,

(1) Wh BER&E {0
(2) BhE)E do fHhn, /- HEFEF (copy)
(3)  AEpFEINFHIFR%E

Reidun 2 (1) Tix be Bjfd L A - T W AR5E4 7030 Wh 81514
fimT58ELATE T inV, 6 » BBIZ X 5L BhEiE o do »i6kin
IND L5 s. ROKRBOERTZATEHRL S,

(1) Shall T put the light on?
Can I put the goats in there?
Does this lion walk?

(2) How you take it out?

What he can ride in?

(3) How can he can look?

What shall we shall have?
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What does this does?
(4) What will you do?
(5) Why you can’t sit down?

(1) TITEE G2 YHRCBE S A BENTETW5H D, Q) iz BRI
FImOBENF L B S hisd il big0 T, —Eic 2 D0O8(ES
Wsk3, BEmBEn—EMEF cic- R Thsd, (3) TIXEERIFIIN
FBEE AT R T WADTH L, TOMBOMEIRONE i
ATEFOKHOTEA L EN TRV DTH D 2 5\ - BB
HORFEIHDO L S IE_SEHBEOEIIZL DS,

He did not found...... .

The man does not cares for his life.
¥, HEOFEELED
Did he met him yesterday?

LB HiICbAb S,

@) 7B (5) OBRMICB AT, AT not RFAIKRLHLVERN
Ao TEfedIZ, TTRREEF LS DOBELGET 0% —FKITIT
5L TEY, WBABEII—HRHETCoTLES>TWEDTHS,
2 bh, =T —2FOoDRENIRK BHEIRDDT, HARLIZ2 2,
itm306ﬁ¢ﬁﬂﬁﬁﬁikb%éﬂy@E@%@?%ﬁ?%t&m
[k Btk (simplification of grammar) 2{THRBDTH Y, T
NOED EWHBGE > TERDILZDTHD,

AR TORBEG S5l EHsT2 WhERXOHE
MBETHS, REOHENTOHEHT (formal instruction) (2415
Wh B oTERIE, WEHm 1977 k- THREIRTWD, /e
e BOEECOWTHRELTWAY, BARBOFBIHCHFREINILED
15 My spoon where did go? o X 570, ZHITEERNE Where
MEE I F 2o My spoon went where? 45575, H2{E7 L —
FONEOT K OEFEIMESR L LT, BEEZHED ShTL do AL
NTWibEd, EEfc Ao BTHATE Ty Where my spoon
went? O X 5EIHD, LLTwb,
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3. RUIEXCEDESHEBNEION
%&F, Rz —4— (SP.Corder) D= LIXEEWTER T 5,

“They (errors——%#3%) are significant in three different ways.
First to the teacher, in that they tell him, if he undertakes
a systematic analysis, how far towards the goal the learner has
progressed and, consequently, what remains for him to learn.
Second, they provide to the researcher evidence of how language
is learned or acquired, what strategies or procedures the learner
is employing in his discovery of the language. Thirdly, (and
In a sense this is their most important aspect) they are indis-
pensable to the learner himself. It is a way the learner has of
testing his hypotheses about the nature of the language he is
learning. The making of errors, then, is a strategy employed
by children acquiring their mother tongue and by those learning
a second language.” (Corder, S.P. 1974)

TE-T, FEEVAELTHEHANOFTHIC EOREET ST
27y DED, BHEMEERTNENCOWTOEREY, BILRELT
MBEWS5D0THB,

(I EAPS

(1) Where he went?

{20 Where do(es) he went?
(3) Where did he went?
(4) Where did he go?

DESITNEFEENRER LT L, (1) i3 Where %{fin32 48]
DHEAERTHL0T—HHT WS, (2 REBEEID do AHAZIH
TVd L WHRTLIS—HHTW5, ) HBERHHIEFEIRLTWTE
W—HEEL TR D, H&, went ORHOFEIRLEIIELAHLE
BTaZ bicied, Wi, hELUNOEILHH5D, EOTHBEL
TS &,
(I) —> (2) = (3) —> (4) [goal]
DESLBETEBRBINDLZ EATFHIZN, 5T, B DS (degrees
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of errors) & Z A BHELIMB Z ENTED, COXHTHRTHESE, 7
Tl A& X 5 HRBEIC KT 5B, HoSEEROEREND, Q) 12
D Xod, 222 G 12 @ XVIABCIVESVTVERT, §FT
DXdic (1)@ @) &b, Rk XHEDF D LXETRFEER DM
BRI » ThiswZ 2iclede (1) ) @) =L TXEDFHT &
BTE, B¥R LTEGERCBHRCHLT [BRRRRTT] &720
E5L9bDTHD, [HiglRBRETT) & THRICIBRTT] &
v+5 all or nothing ®ZWI LA L CWinWERMIE, BE»SRIED
TR &M S h TE AL ORERV2] 2B TERVWERILTO
B E RS Z LTl b, FEEC, OXTUMFHEL Tu /g $iili 28
Y, FEEET-> CofenC &iind,

1) TIEMANOWTWEDT, F—HFrBAHLTWART, Fa
L) EREST, @ BEEEND, i, G IEARLND Wik
FEMOT, HAFEL TIIATHS 5o 1) 225 B) FTETX &F
BB LD, EEHOEEGRIEShIrFEERLLTRBEL 2es
THH D, MELTWHAK, LWIRBRESRELLID ZERRD, &
A TeiEEE S OB EEYCEA CEEERYRD 0T, —o R
BIEL, LhbiE—BToMEYE - THEGE ST D TH S, R
405 O—ERRVEDC LXTERVDOT, FHEDOHEDHFTIL—2
— ATy TRBATCEENEFLTCWHOTHD, €T, BRETO
BRECAETRHE R, ¥EECL - THECET D RDOTHRILAT »
FChD, Fhkdl S (interlanguage) LFEA TV Do RO 2 — X —
DERZOFHEHOEFRELERIICL TS,

A if the learner’s errors are systematic, then his own peculiar
version of the target language must be based on some systematic
knowledge or personal ‘competence’ to use Chomsky’s term
in other words, he must possess a more or less well-defined
personal grammar to base his utterances on. Now even the
most cursory study of utterances of learners at any particular
stage in the course of learning a second language shows that
their errors are to a considerable degree, regular and consistent.
Indeed, experienced teachers are able to predict rather accu-
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rately what errors any specific group of learners is going to
make in the next stage of the course, however hard they may
try to prevent these occurring. Inasmuch as the learner’s verbal
performance in the second language is systematic, we are entitled
to speak of him at any particular point in his learning career
as possessing ‘language’, idiosyncratic though it may be. These
learner’s versions of target languages were given the collective
name interlanguage by Selinker in 1972, and it is this term which
has gained the widest currency among applied linguists in recent
years.” (Corder, 1981, p. 66)

4. BRD OB

(1) FHAD &L
TR BRI, R0 L570b0nb s,
a) I hope them to come.
(want, tell, etc.+ HYFE + to-NEF D i (k)
b) I am impossible to answer the question.
(able, eager, happy+to-REiah b O EHE, BAx(L)
c¢) We discussed about the matter.
(tell, talk, etc.+about 75 o @#%(kL)
d) We want that he visits us.
(hope, wish-+clause 75 D% {k)

2 HAOF-I-HH

a) like t as if 2 EMEL T
“He climbs like a monkey.,” t3% & Z A% “He climbs as if
he were a monkey.” *u ik 3ifi-TL %5, (Stenson,
1974)

b) Nobody wants doing that.
want, expect ZEHRREHDOZLXI D, BAATR SR WE EHR
BEh gl

¢) Tell me what he told.
tell /3 say L3 - TBEZLNTCALZHRTLZ LT - T
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7o\, telly say, speak DVGFDEZOWLTIE, KEOREL
WMEETHE LHEENRTWS, (Menyuk, 1969)

(3) HRElOTRFELEIHER
a) I don’t want some supper.
some % any 1cZE % B EEXORAZEE ST,
b) What does this does?
AEFRO=HEO s OEENLLIN T,
4) RFEOEB (L, transfer)
a) I cannot almost believe him.
(P54 &1 % almost LERLTLESHERELRLLDOT, HKEE
Tk [FAA E~ige] 1% hardly &782 2 ERTI R TWigw,
b) May I go to your house tomorrow ?
LFAETIE come & go AFEMEFHLICRES B L5 T EHE
IR T e,
(5) #g4r (reduction)
BB ALEA L Lch, kOL S CHBHEILEEINIBELD 5,
Teacher: What was she saying?
Student : She saying she would ask him.

Teacher: Will they soon be ready?
Student : Yes, they soon be ready.

ATEFACHEFAD EHIRIT 2T DA i, Richards (1974) 7331w,

5. REBEBEBLITIREOEMTRD
BlE, ZEEOFE N EEFEEO LR OBBEEBIFIDOTH S0,
WEEXRELTHREN B THED (Zhd developmental errors ki
ATWD) DWW ONETLT D,
(1) AE(FZEET 58D
You pick up it.
He took out her.
He beat up me.
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BHIGEDRABFAOE G2, AELFALBMNEOHRIZB IS L\ 5 par-
ticle movement ™ — A FEH I Tuvinis,

(2)

(3)

RESH to D&

We're going share.

I like do it.

NErA Dl - T ik

Next year, I'd like to bowling.
She cooks and goes to shopping.

ANEr] E B RZEDORRIE LT3,

(4)

(5)

(6)

(7)

)

I don’t want no milk.

I don’t know nothing about it.
He doesn’t get into no trouble.
BELICET S some - any FE1L
You don’t have some supper.
Mommy don’t let me buy some.
I don’t like some.

be ByaH D Km0

He no little, he big.

I no want envelope.

Why not he eat?

BhEhsal, be Bira o KEIE

Why he can ride in?

How he can be a doctor?
What you are writing?

BhEhid, be BhERD KK

How can he can look?

What shall we shall have?

Is this is the powder?

RIEFD to FIHA

I want you get a buiscuit for me.

I want I eat apple.
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“HFBAoXIX

I\IIP
I
1

fF B O B

So
VP
O
A" NIP
w|ant S,
/ N\
NP VP
I eat apple

EWVIOIREEIT ST S © NP & S, © NP LaiFE UBA IR EEIHE
E3h, REFEER to BFAZhD, LWOIERREVFHIN T

Ve

(10) BARRAFATELER
The boy what’s crying is her brother.

%ﬁi"’

=i

(1

2)

(3)

(4)

(5)

6)
(7)

I got everything what you got.

1 see a dog what’s white.

feif — [e:/
/ey _ (usl
)5 Uz

fxl =l

/8] — [t/

ftf
151 == s}
(0] — /df
[t} — [w/

BWTLEBERETRBIIRO L 5B Y BT,

lady 2% jledi/ #3773 h5,
mouth 7% [mous],

thread 723 [sred], #*7:

breathe 7% [briiz] + &4 FEIh 5,
rain 7% [le:n], red 2% [led], ground 7% [glaund]
EREIND,

birthday — [ba:tdei]

toothbrush — [toofbraf]

shoes — [su:z], shirt — [sa:t]

this — [dis]

rabbit — [w3abit]

room — [wum]
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Menyuk (1971, chap 3) 11, ¥ (&%) OBBIEFEAKD L5
MELTWD,

3w /b, /m/, In/, [f], [w], /b
48 /el I, lgls Tk _fyl—, 1Y
Sk [th, /vl [s/, /2], [f], [d3/
SmAe Itl), v/

65 /3, /0, /o), _/n/

PDED X5 kEREORFOBEMEMALD, REOEEHBICLD X
STCTBENBOLNDTHA 5. ERUOBHBRIZKELELTS
KR E, SHEGEE U CHBYEBTAEEROEEE L OMICHFEED S
CEHBRYOHEHANLBEMNTEATHS 5, BETHIVENEETHA,
S RHE T Ve =2 -0 X S ICEMIcCERAINA T ER S0 TIL
<o —H—#, MAICKADOEEBENTIHSCTITL & LA HFEIC /- 1
ThHAHS, HEDOHFH MK HEFOUBEOMESHLEIVIHL, BE
RICIWEBELVW VB TE R, i, £50W5 8455555 v/,
/0, 10/, 1], 1d3/ &k, REOWBIZL - TLEHLCEEABEOTHS,
CHhoDFEOHL SIXREBENLHEACLIZLOTHY, UHOBRET
2L -2v0 &38% (recognition) HE % 34, KR ELHETL 87
WHBRIWTHA S, Lo hHnesZ it EfloTais i kyt
ZETH B,

¥, ROMFEROBTLLH5 L5, BREOHMYRFEFOMLIE, A
DE LI & o7 articulation A rp 0z Lo F A FMIIEIZ S b fic
RV el S A

[RAELDER, KENASLTEE, 2,3BOTHTTEBRANRERS
THMPRELZHEHLTCHEETLC EMATRETT, M & Mo Lun
5FiL, BERBTIERULEFLE, RFTRERITTHbh, T50W5HF
ZADho LSRR TL T —FoFYH-THEE T FELAVDD
g G MO
AT DK & AEREFE O (Obler, 1979) 207, BHEMLUBDH
HEFEELHELALEREREYINS Z M IR TE Y, B4
BRI Lo bR BET, AEEOFXY ANS Z L2 THEY ] (ac-
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cent) DI WREAXEEBTLDCHERTHD - LN T WS,

6. B|BOSHHSBEIHEShI-BBIRF

2L TR D OFEEN D, EO L S IRNEEEIECEHE I,
FHBIEAIRANRE VBTN TED, EHECE2TEDLS
T EETEHCEREMNE LDy, Ewd Y, FEEOEHBAEYRI Y
FIC L o THNTRTHDTHLNCIRSZ ETHS, BEDOT « BOHk
EOHRBIZ—IL, 500N EFENSRI ST THLZ &> T
WA, B TISEERICRE TS EITEOFE IR EIF 2 2
i, FEEOSETERENYRML TS50 E S8 H LV,

B, HREBECETLHE_EETEHOWRET, FEHEOEITHRD
DIEF OS5, TEREEOEHIEF/ HRAICHLHZEIRDDH 5,
KOFEZ AL viELFEGE (Cantonese) # B} L35 #ED, 13O
B HETLHF YR LIS D TH D,

Group 1
case word order
Nominative/Accusative in simple declarative sentences
Group 11
Singular Copula Singular Auxiliary
('s/is) (’s/1s)
Plural Auxiliary Progressive
(are) (—Iing)

l

Group IlI

past irregular Conditional Auxiliary
| (would)
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possessive long plural
(s) (—es)
3rd person Singular

(8]

|

Group IV
Perfect Auxiliary Past Participle
(have) (—en)

i
!

(Dulay, Burt & Krashen, 1982, p. 212)

Dulay & Burt (1973) 2i= . —=2— 27 Queens College =, #3H%
ZEmELTEBLTWS 12 0EDZE 73 AT o 1-FAE BT
LOREBHTHUL - FEEFLZ RoTWBZ LA WEMCIRTL

%o Ffc, Makino (1980) 11 [777 ADHSAER T A | 21T » R, -
DRLFEA LT CEBRIEFIE bR, EWELT WS, Fig, BRIREE
C Lix Brown (1973) ToWf4E T, HEAFELLTEHRLTVWSHED
BIEF DR, BULEALRLE, 2W5EThs,

CNLOBERE, S, BETHHh, FFE, MNEETHHh, KIE
BT 5 EE O ER O BRI LELEL B, L5 = &AL
XBo ZDT EMLEEENEBIICEE > T B S aREEE S, K
BANC—E0EBIAF 2L TwBZ Licih, M BB TFICSEFEED
HHEML o5 Lizfli-T w5, L2 3, Littlewood (1984) (2,
FEEHIDFEEIAF (learning sequence) o h [~ T34 | (in-
ternal syllabus or built-in syllabus) {2 T\ 50TH s, &L, *
NENNLED X SHEZ SNDHITBFEAY, L&D X 5immh~T
Ga

“The idea of the internal syllabus is supported by the fact
that learners make similar kind of errors, irrespective of what
course of instruction they have followed or whether they have
received formal instruction at all.”
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FEEAIZGEE RN, BETHLOT HhL EEAOERIEFY [t
iy 534 ] (external syllabus) & LT, Lkt TR I A1 &
E%LTb%ﬁ,ﬁ%ﬁﬁ%k<ME6&:5ﬁmf<%T%65&bﬁ
-5 (Littlewood, 1984, pp. 34-5),

Bl loEnbT5 L, #fFBEELT —ing ikt hFCEHFS
Nz, Lovl, mPoRRECREGHE, —FOorRIROFLLDIR
TR, —, SHBO -s 3BT 56 FicikkbiinLER
X7y (Menyuk, 1971), ULandic, —HEOEFHFOBRFETZHED -5
MEE B EL OB EGTHDTH S,

FO LB BEENARCEEINS S, OREZ—HATIRL Oh
FeFiA e EEDSH D EBbR DA, -ing BRPH IR D0, BFES
[ BT don] ¥ TBREETL W20 LvwiEEE,
B CHEELHEL Y MThdbhoTR D, LbBERM S TWSBIE
Fub TEEENRSS) o ERNEZ bRD, L ZANRZHHEHD -5
3, Azm— 27 HRRTWD LS EFEHEOLOREH Y, BDTH
Bhich DT, BEEA TLHBERALSRWLDTHS, LD LN
TEA RS LTWABRRATHEA S LFEALDND,

ﬂﬂ%kmof‘%mfmﬂrww”oio,r%,CCTJE%LTV
AEEBECS W TEERSHEENELBBIILDT, ZOAMLY
21¥, e (Get out of here, Come over here etc.) EBCRED T
FECRIEBIRD, FEOHEMETLELA 1 PHINLHTNETS
A5, X3 v 2] & TRV 7R} DXV, Wied
L ARHBTADT, vt AviBISHHECI > TRIESH
B5THH5.

7. ¥EECKLDIERMITE

28 1) (errors) L TICHi N X S, FEEEN S 2 Hhic#E R (input)
A NTELT 2 BT, SRy (output) TH %, LHIXERO®E
BTh L bYR, EenE Tk, BESELLIEHLCVHYD
SR TH Do

BIEEEC S VGTHRENAENTERVICOWT, BHIBL CREARBEY
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Wo T 2 EAEMEN T3, ROBIEEREMEIYE> T B,
a) Siobham (3:8): Daddy, I sawed the house that was broken.
Father: Yes, so did I.
(McTear, 1985, p. 186)
EROEENGT Bhic B D, CEMTR D CH L CEEESD &
5Thbdo
ROGEEL, THROFT>TLDHZERLIMOENEZ A, BEN
A CHFEAMZL, ELWHBRHECTWLHTH 5,
b) Mother: Did Billy have his egg cut up for him at breakfast?
Child : Yes, I showeds him.
Mother: You what?
Child : I showed him.
Mother: You showed him?
Child : T seed him.
Mother: Ah, you saw him.
Child : Yes, I saw him,

WRPRBEEBCREL TRV DIEEILITELLS ELTHH4 5
EFLRIETE LV SO EHRDOBIBIREZRL T3,
c) Child : Nobody don’t like me.
Mother: No, say “nobody likes me.”
Child : Nobody don’t like me.

@EIZ DR HID T DET)

d) Mother: No, now listen carefully: say “nobody likes me.”
Child : Oh! Nobody don’t likes me.
(McNeill, 1966, p. 69)

—7i, BEIRLZEBBRBEL TS E, BoNMEE T Lz b
TCRMAE THTAIE] (elf-repair) 2475 = L2l & 3,
e) Heather (4:10): Well, I hurt me.
I hurt myself.
(McTear, 1985, n. 191)

L
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ROFNLED LI STHERLALLIWVWDTHA S,

f) Child: And she ate.
She eated daddy bear porridge.

S OBET, $iIRIEFLEELWED ate AEFLTWinnwDT, —A,
ELWEEE - TEEM b cated &5 BABICHITLTW5 L DT,
Wbl (B oRBRebd, tuvwx ks,

Lk, BAOFGEERECRTZ @mﬁa,ﬁﬁ AL LEx bR
FoEEEERE (linguistic input) &~ — AL L THEAICTEHA (3837, X
) RMELTIT0THAD, O B b OTIERER D E B
i, 2% h B~ D THE ] (leadme $)P MK R > T oW W
T, AHEERIELZV (c DFA). £ LT, FEFIXMROEGERE
T D E, TEENREIIOKD X 5K, —HARER [Fiihl oRE%
BCHSTHNZ Lo ) EHCOF T DOTH S, ailiGiHdExnsR
B/ HCTERR %A T3 2 &%, BETONEGHBFTIRSTH -
ERHL, HIRETHS S,

B DPFFET, TEAHRITHR LS BEGRK L HEOFIT E6AT T
EN, HEEHFORREY EF 2 bl hBTHD, W 5EMNEEL 7o
STETHB, HoT, MHLDOWTHTEARETEALEEXILD, B
MICEREEH IS Z ENEHG I T 5D,

Natural Approach (N.A)) #18#-35% 7 5 , v = v (S. 1, Krashen) %
Ih, FEEM s (earning) (345 J75lT, Comprehensible Input (C.1.)

Wi by A [HEBIEE)] (acquisitional activities) 12 5% & < 37285
b, BYFTERES > TR LELTHEEL TS,

...... since the N.A. is primarily based on acquisitional activities
in the class period, it is necessary to consider whether the direct
correction of speech errors in these activities is beneficial or
detrimental. Our view is that overt error correction of speech
even in the best of circumstances is likely to have a negative
effect on the students’ willingness to express themselves.”

(Krashen & Terrell, 1983, p. 177)



mE VTR DO/ EEHRH ~ DR 113
8. RUEIEDAR*x

Hﬁmﬁﬂﬁmﬁﬁéﬁﬁﬁﬁ%ﬁué5ﬁ,&Eﬁﬁ TR o
HbdHD, BoltHBEEREDEEME L - T\W5 & Fhas [ E (L (fos-
silization) LTL ¥ 5Bl b B 5, TE 3T ETHEOFEPRAL F &
CEte ], DEMRER R LELLY, BRWLTTED KLV oT
BH5 5 FTEDEFR—BITIZTh v EFFOT L ~ -2k,
WAHAMER (variables) 2355 5, ED X O KITEHENBGOTH A
5 Do

(D D a3 % RERISHT 2 Tk <

aﬁﬁhdﬂ/tn-ﬂhkﬁ/7/bT%i9’kbh%%®fﬁk
<,rﬁﬁfWJLkﬁBﬁ$LT CDTHDH, REEEBICETHHED
(F 147514 BN Ltb%, Dwﬁv_&TWm\'“«@xr
v 7THY, BLATEZE %"tg'cwc il D igv D] a
BIWFRRHIERD, DEZoTERPIhDZRELDTHB Z L%, %8
FICETRBILZZEDLBETHS S, LT, ¥PEIVEA Y AL
7o, That’s a very interesting error (mistake). *\v T, #TL 53
DTRHLOKL, RUTIHFHELLIKTI LY LI 51cT5, FL
T, R EFROF B THDC EORREME S 2, BTE) 2EY
CEBRNCARS L 5T 5,

(2 HEAEFCHTS

—EEC <0 DHANCIER R AT S5 2 &2, o TEHHRLE
n:amméofmfmi5&M9baﬁk$%oﬁt&ih@gméa
*%W”bi%‘&m Pl XERL LcBaerTviBivd, &
m i b AN VWEBOFRCFELTLOLMARE 23 2=, —
Vg VIREEEFIT X ok ERE D (Zhi global error & Burt &
(1972) 120 EA TV 5) ZFTIEL, 47/ & i b (local error - Burt
F (1972) 11T.8) BB LT %, ZhizBRpForEsn SHG2HTh
%75, He is a student. & R \IZE 2 72T ED, BTED not A5
& He is not student. &7 ) REFAIE BT LE ST, Lvl, LIE
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BrroE i LTHEE, not RS LR T [MI2ET Teitn?l
L5 &, He is not a student. LZE£NEFHLL, W0 iIiDTHd,
C o mH AN RERES LB Y, Flxid Did you go there yester-
day? rEoTuickRir Wh B2 BT 2EMC/c s & Where
you went (goed) yesterday? LD ELTLE S, &WHDTHL,
= oA, Where 2 Hic 205 &b ) HLWHEANE JBE LY, —
Bef 2 BEE do R 5 AR BHT A S &R TERLS LD, 2PED,
— oo AlA FRCEA T o LAALIICRE IR L b, —TEOMT
(regression) MEZ L TWARTH S, - T, FLWHUEZERETS
TMEOBIETE, Fh T TS LR R E o REITR S
S ENHB, EnH D ET, FhAED Lo TERETHC LI D. £
5 v 7oA, FHLGERASEB ST, MoanEisTnTh
LB Aeobd o kb, DEMCEBEARZPIT DB ETS
%%

(3) T&BFPIE (reflection) FAMEHZ S 25

e S e BT CRELWERE LD, Wi DA, THE
H A -RIEOMIL AR5 & LR LR OTTS, &5 B
S LW oM T, LL e v —x —HToRBTIERET
FOY S REBENEALDBRL S,

sk LCH, EERE 2 6h32hFEh, TEHETFEEEC
MG Xe, FEPASTRLIEG, RSS2 L8
BEhT\wb, AEESECKETSAE (reflectivity) OB L
7=ix Stevick (1976) TH DA, ERFEVBE LB LD, HETHELE
BAITIE 5~10 BEILE LD, AEORMLE LS, EHPEKOLRR
B BB, LIELOHEBR I > TERTCHHE XL HES  &2°
B0, TOX 5 LTEEZALHBREALLSACE, RROEHAEIRI
izl b LR Twb, FRTLE2 bhibEa, L2
eV M REXTELIRD, 2OLS5RWHIE TUHE5] HERXRS &
SEPF A AR OEREBIC SRS 2 Ll b, BEACHRL T
FBEDTHD, FORRELH> L AN TERLFER LAFEC LR RIER
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DTAREL, FHCNTIERLYETL Licks s,

@) BOOEME I DT REHLE ) S8

AB O, BELTHE- FCRREZLTL LV, o Tih B WLIZE
PR ZERBVIDTHD, I A MR EOEIE VS, BT Ao
DRTELZ D LTGETD TR, Gl SRR e @FTo bz Tv] 2 192
225D LT, WRBKEPASTEL, TETS I 50285,

T b, FlziE,

He went to Fukushima yesterday.
TEEHISCICE X, EEEMN
Did he went to ~?
ERXSTLE A, Bk
Did he wént...?
&owent HPo DHMIRBEL, FHHECEH L LR GAE5 0
Did he _» ...?
LR FE>TLEBL A—R% B X, [RIZEDFERE > T B BITER
Il w5 v rrad 3,
T, RO LSIMDFEFEECTLRT, B hic&flre s,
Teacher : It’s blue.
Student 1: Tt blue.
Teacher : It’s blue, student 2!
Student 2: It’s blue.
Teacher : That’s right. It’s blue.
(Its o s WHBAECTRETTS)

Kmﬁm&f&nﬂ(ﬂ%”}W)KM&@iﬁﬁﬁ%%%%gﬂtb
Do Hle, #Afin

What's the man doing in this picture?
EizFi, FEFEN run L—-ECH 2 84T
Yes, that’s right, he is running,.

EELWER I DT 525,
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(5) i, DENRTE N
/ANE (1983, pp. 175-176) 124k Catheart and Olsen (1976} & E’L
ORI ST B, FRAL (198]) 13 215 Zorr « Fd: ¥
Yo I sk ENENTERDDEHREL TS, A Xh ’:
T TRt fohs R B3 2 05, ﬁ@@%ﬁm%#-“Lfm&u
@%ﬁ%ﬁﬂﬁh,ﬁﬂxMMLrb,L@?”_Fhi AWkt ¥ pXe?
o] LLTw3, —Ji, CGathcart M TR T PR IR TIE TR i A
72, ELTW S,
*5botﬁET%movf®ﬁA@Ev@,ik%ﬁ%,ﬁﬁﬂ

TLRBTHLH L, SBICHE L LEN B S 5D, — BRI, 53]
&Fﬁj& = A fRiEANRD FEEFCLF ER DD TRIEMNS 5 1o
s (s h Rl Bh Lh‘*zfli.v@@fﬁﬁ‘oﬁ?ﬁ'lﬁ']m Lh AT

?LT ﬁva%T¥&§% TP TETIET B &\ 5 LIl > T
2. %P, RHSHEFEELE at random R L, BRI TRE
L7 5 ASETHRFIETHD h%HITELRD, LhIuRIEIZZLIER
T2 EBESLE DB VRN TH S,

©) T|oASEMFHCHTL, FEEOMWEA LY zE2

Vo HAE L OBECHEEATBL TS, AEEY AARO s
IR TEHRLTLEOEERD D, DM Dl E 2T T DX IE
E 2 THRI D,

) izt T#ELRihotcl &5 <72 I ¢ ‘Anybody did not come’
Lo s TLED, Chik ‘not~any’ (There are not any bocks) &,
[T ~7] &5 HAZE L OHMELSOEMATHD, WiE T fany
~mnot’ L\ O AL,

Nobody came.
F LA T Bicv, HIETIE, TEBHEHAD B A
Lo Tz onfl] (favorite pattern) 235 %

5 I do not think he will come.

(I think he will nof/ come. Z\» 5 RSB ER LA (negative
raising) O#AIPGEM SR TIRET D)
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BIEDTD %, 0L 5 ICHENEBLOBMIT) Lo T+ nd —
FETHL 5,

2) see & look i, WEAIHELTERTTL X HEAMD

See that.
LWL AL EESsTLES, Ll see ot (=4 7 2FE] 20
BRFRE (semantic feature) 2350, #¢ B> T a3ULER ey, see 11 H
AED [H2 %] GEBEOEEI B T00) HIN L, look 11 T3 ] (B
B <) T D Z L ARIERL, BT look X watch b Hds1,
PARFIHAORE D LB R & E 2 HBIT 2, LT stare | 2BERIRYHESS S
M EBOEGEAD Z EufiMz, 4 DDOREDTIRENDE A kD
EOMBTHNEL, BESEDZ E2EY DIFHES, 21h FHADTA0
hicicd L siclbhs,

see look watch stare

E & -~ + + +

LR - - +

i +
B b b ([

Bk & BEESMERE & o IEBekHERTSE (contrastive studies) 7 & &
ERH L, RBEEEHEOER (L, transfer) 2 FM IR 3 Lo A5 MIERT
MIATDHZ EDMREGREY BTS2 5 BB iES - g, 1960
FRACFHE TERYTH -7z LA LEBCIEE,» boERIC L 52X
DI, REDBEL 4~12%, KADEETL 8~23% 1w BEF, LA
—HRVL SR E B R RT5 X 574# b (developmental errors) 73
TR 2 D5 LS icats, #2°T, FEEFEOIRY BoPt
THIERL - THEREEROLENER, 2% Y AETIBHEOR 55
Ui BB R ED £ 5 LT B X 2960 R BIETRIC P o 7o
(Dulay and Burt, 1974),

L LIcBRE DT & ORI+ 585, LANnE L HrEsn
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DB Lcb 0T, EESMMOBRHOMARRLBNTHIOTHRS,
IS xR T5LD0Th Ve 2T, BREBECW 20OREBRESED
BroeitiE 2 i~ Tk & 7cby,

mESImCT 5 —2oPy, FEEORD, 2 H [TERWHE]
ESEYDHT, MAHTEENE VT T AMBBAETHITINTEL,
EWH DT, AR A98D) ik, o LB TTEDMH] O %75
PEAF %, Successful Performance Analysis (S-PA) #IBEL T3,
oo etHiC L RE LI H LB AN, RISV ETEHEINCE
BEN BBRLCRTHHD (output) #oHTAHZ LT, BRI IT
AEWolcb DR LFEBFEOMELZZEIL, HEFLFETEN%E
FRCHMTA2Frnd e 52530 TH ), F@AYICk Performance
Analysis 2425 D THD. ¥BEHETXIHHOHEEMER HETHC
LI X > CHODMS ZTEND I D, BEECH > T—F%HHIL L5 L
SBHRETELEORBZEREA S, M, BISHCESWIE R 77
A (internal syllabus) #SERZEHL, 078 b OPFFREFLE
Tixdhb, ZHCBETARETED ShD0M [F_oFiHE{GoEEw
it | (Universals of Second Language Acquisition) O THA 5
(Eckman, Bell & Nelson eds. (1984), Rutherford, W. E. ed., (1984),
BH SR TS DI L TE bR HEFRE LETRD (nvariable) 7 b
DT, i b o [EB] (variability) ©bh% = & A EREHRIEE 1,
s ALT WA (Ellis, 1985 pp. 75-98), Chomsky (1963) ¢! 1zE& £
DEr s T B EERE 2% EN) (homogeneous competence) 7¢ b DT H
B, EWHERNLERTVEA, AOHSIHRENMETE, Bift
HEAT 0B HOE P, TREACLI > TLERSh LSBT
Wi h OLEIN S D L L, RENSIERE S (heterogeneous competence
model) 232 EhTw5 (Labov, 1970), FUL, FEEFETHHEMmMR
ML s TEHOLZ Z EMNEHINTW5, 21X, Fairbanks (1982)
W HAD 10 ADBEFEEEO=HE D -3 OFERIZOWTHIEL, casual
style ‘=ix ...if she have a ch-children. He live with their.... © X
52 ‘-5’ ABiTET 525, careful style w3, Each store has its own
price. That store seils uh this transportation. @ & 5 i B RIA 24
bhTuwd, LT3, 86 HTHEN LBEFROEBEHRIHFCOWTYL
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speaking, listening, reading %, 5|f Xt 5 F¥E (elicitation tasks) 1=
L oTE®Bo»DZ EAEBMTINT VS (Larsen-Freeman, 1975),

ERULRYFHAZOHITE, OEEEFNLANPETHLP, BITR
T EFENRALLIFRABATDHS, 1 2XELLTAF I AERD
Widdowson (1980) <> Brumfit (1980) %= & - € Communicative-
Functional Approaches 23118 & T, ¢t LAy miZ @Y /e (appropriate)
LA EHTHHES) (communicative competence) O {FHZBIR)E -
Twot, FLEEEHROTMCEBEIND DN, WwhdpD [T Hal
(routine expressions) T, SiEFEIWICII— - “EXOEMETY, Get
out of here. It’s time to eat and drink. It’'s my turn. %20 X 5 /¢
HHARHY ELTEHEBTIY, 2oL h X0y BEELETS
REEDE Y G RGFROMEFRE L 705 TH5 5 (Loveday, 1982),

Bk LI AER2TH - Th, HHEE L communicability 112 Tk
h, —FE D creolization > pidginization # 2L T3 E:EZ BRI A
(Anderson, R. (ed.) 1983), Z 5 \vo 7ol b mBic & - C M2LH
(core) Th b, A FEANY (peripheral) 70 d D TH L NITOWTORESR
ExT<hBboThd, 5% PHHEE I VHLDS [MHEAZED] (for-
eigner talk) &2 [ Z L] (baby talk) L oPdicHREIhE —

SenEER, FREHSEE~OWRICED SITORTHRENTKE
WTHH 5,

H

1) SUKEEE, BEAR, BHREREF [EFERG 2060l uds] (ke The
English Journal (7 20 7 3677) 1978 4£6 A5

2) TrhER DOBSFEEM] (B ik Tzl L2 T LRIhTED,
MR TR TO DR RCHE, TARRE Aufgabe OHBIZX L, —EDODLE
HNGEEI D 2 W RIGE A2 X 5 ffill) (96 H) LEHEIR T2,

3) 5w 3RS BTk 2R TEH S % Bellugi (1971) 1 RERCi %
Tiwvh, Can’t you sit down? & Why AiftnEh s &, Why you can’t sit
down &7 % T, RO X SICHENTW D,

QA we can suggest that perhaps there 1s a limit on the permitted com-
plexity of a string at various periods. This would be a performance limit

in terms of grammatical complexity. That is, if inversion and wh-preposing
are both required as in wh-interrogatives, only the latter operates on the

string.” (TF#RITEFH)
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4) WF HICHOTHFITOWCTILFE (1984) LB E T,

z £ X m
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