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THE TEACHING PROFESSION
FROM A THEORETICAL FRAME AND FROM THE EXPERIENCE IN THE EDUCATIVE CENTER

The teaching profession is being, at the moment, subject of several
controversial and notorious analyses and debates, many of them related to issues
which do not explicitly belong to the teaching sphere, becoming a center of attention
for society due to numerous external factors and elements which directly involve and
threaten the core mainstays of its own natural functioning and development.

In the center of this chaotic and complex situation the figure of the teacher,
with all its implications, appears immerse, as a passive actor, vindicating and claiming
for its leading role, which, for some people completely alien to the teaching
environment, seems to be progressively less defined and banal, but whose real effects
and outcomes are principal agents in the building and configuration of a balanced and
better society.

Therefore, the position and role of teachers, or any person related to the
teaching profession, despite the current difficulties and uncertainties, still represents
and symbolizes an essential but complex task which embodies some of the key
principles and objectives desired for the right development of society and its citizens.
This wide list of objectives can be summarized and condensed in the acquisition, by the
students, of not only the theoretical or practical contents needed to carry out certain
tasks and jobs but also the internalization of essential moral values and ethical
guidelines needed for their self-development as human beings and their appropriate
integration in social life as citizens.

In this way, it seems to be clear that teacher’s role in the academic and
personal education and development of the students can be crucial and determining,
both positively and negatively. Consequently, future teachers’ education and
formation, again both in the academic and personal aspects, are really essential and
challenging tasks for the consecution of the previously mentioned goals and
objectives.

Subsequently, one of the main aims of the Mdster Universitario en Profesorado
de Educacion Secundaria Obligatoria, Bachillerato, Formacion Profesional y Ensefianzas
de Idiomas, Artisticas y Deportivas is to guide and escort its students in their long and
complex path to become efficient teachers, offering them the knowledge and
resources needed to carry out this process positively and preparing them to the
upcoming challenges they will face, and hopefully enjoy, during their future education
experiences.
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In order to achieve these ambitious goals, the Master is divided in two
semesters, with different subjects and features. During the first semester, we were
taught the general notions and basic knowledge needed to start getting familiar with
all the concepts, elements and structures related to the education sphere.

In the first semester, for instance, the subject ‘Contexto de la Actividad
Docente’ is designed to explain the students the legal and institutional framework as
well as the social and familiar context which rule the running of the different educative
centers and the teaching activity. In the subject ‘Interaccidon y Convivencia en el Aula’
the students are taught the importance of a good, formative and stimulating
coexistence in the classroom as a development tool for students’ personal and
academic development. ‘Procesos de Ensefianza-Aprendizaje’ is the subject whose
aim is to promote and monitor, in a critic way, the teaching-learning process, showing
the students the main theories and principles related to the implementation and
development of this process. Finally, the subjects ‘Disefio Curricular e Instruccional y
Organizacion y Desarrollo de las Actividades de Aprendizaje’ and ‘Fundamentos de
Disefio Instruccional y Metodologias de Aprendizaje en la Especialidad de Lenguas
Extranjeras’ are intended to teach the students how to plan, design and develop
learning and evaluation activities and familiarize the future teacher with the different
methodologies, activities and resources used in the different learning contexts,
respectively.

Once in the second period of the Master, the subjects are thought to develop
and apply, in a more specific way, the knowledge acquired in the subjects of the first
semester, and give the students the resources needed to construct a more detailed
vision of all the skills and qualities required to be an efficient teacher. In ‘Disefio
Curricular de Lenguas Extranjeras’ students must adapt their general knowledge about
teaching methodologies to the context regulated by the current curricula and the
concrete educative reality they will discover, creating favorable conditions to promote
teaching and learning process. In the subject ‘Disefio, Organizacion y Desarrollo de
Actividades para el Aprendizaje de Inglés’ students are provided the knowledge and
skills needed to adapt, plan, elaborate and implement activities which facilitate the
development of the key competences and the acquisition of the abilities needed for
their futures students in the foreign language. ‘Evaluacién e innovacién docente e
investigacion educativa en Inglés’ is a subject designed to explain the students the
theoretical and methodological principles needed to develop their skills at innovation,
investigation and evaluation in the foreign language. Finally, the subject ‘La
Comunicacién Oral en Lengua Inglesa’deals with aspects related to the oral production
in English language, supporting their previous skills at discrimination, production and
representation of English segmental and suprasegmental features and showing the
students communicative strategies to teach oral discourse.
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As mentioned before, all these subjects are intended to provide the students
with enough techniques, strategies and resources for their use and application during
the Practicum |, Il and Il periods. In this sense, the first real contact with educative
world took place during the Practicum | in the School of Arts of Zaragoza.

First of all, | should probably start commenting that my school placement, the
School of Arts, was a singular and almost unique teaching paradigm in which many of
the theoretical contents we learnt during the first semester, especially those ones
concerning legislation and legal documentation, did not completely correspond with
the center’s reality.

Although at many points the School of Arts was very similar to any common
secondary school, the special legislation which rules all the Schools of Arts in the
country and the fact that this one is the only center in Zaragoza, with I.E.S. Goya, which
offers General Certificate of Secondary Education on Arts, make the center a different
and particular place full of interesting and challenging particularities. But maybe the
most important and distinctive feature of the center lies in its own nature and identity:
the courses the school offers and, therefore, their students. As its own name
indicates, the artistic profile of several of their vocational training courses gathers a
group of students, of many different ages, with innovative interests and restless
creativity.

With these features, the teaching and learning environment in the School of
Arts is, at many points, radically different if we compare it with a common secondary
school center. The fact that the school does not offer any course of E.S.O. is
significant, especially in terms of students’ behavior and attitude: the higher age of its
students is a relevant factor when dealing with the absence of important conflicts and
the creation of a peaceful teaching atmosphere. This does not mean that E.S.O.
students are a source of conflicts or stress, but, as many teachers in the School of Arts
acknowledged, the calm and tranquility existing in the center can be considered as an
almost unique exception among secondary schools and it is mainly due to the age and
responsibility of its students.

| should acknowledge that, during the Practicum | period, the first time we (me
and my practice partners —an important part of my practice experience) were aware of
all those differences, | felt confused and slightly upset: | found a lot of trouble to
understand and learn the chaotic and complex tangle of legal documents,
administrative organizations, etc. we were being taught in some subjects and, when |
finally was able to go over those problems, | discovered that some centers could
perfectly work without using or elaborating some of those documents. That was the
case of my school placement, due to its especial features mentioned before. However,
during the first days in the School of Arts, | discovered that, although all the centers
have to be regulated by certain laws and documents, the most important elements
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which determine the running of a secondary center are the human resources
(teachers, students, administrative staff, etc.) which took part in it.

Since we were allowed to enter in the classrooms and attend our tutor’s
lessons and explanations (some other partners in different school placements were
not so lucky), | started to become familiar with the students’ features and peculiarities
and | realized that despite the number of students per class, their individual and group
attitude was extremely positive in almost all the cases, being really collaborative and
showing great interest for the new contents and explanations. Consequently, | started
to wait for the Practicum Il and lll periods, considering them as good and exceptional
opportunities to become an active part in the teaching-learning process and to put into
practice all my previous knowledge and the new skills and concepts learnt during the
master.

During the first semester, we were taught in different subjects the general
notions and basic knowledge needed to start getting familiar with all the concepts,
elements and structures related to the education sphere and, once in the second
period of the Master, understand and develop the contents related to the new
subjects, being able to construct a more detailed vision of all the skills and qualities
required to be an efficient teacher. In this sense, teachers explained us topics such as
the legal framework which regulates the running of a center, motivation
methodologies or the design of learning units of work while the second semester was
more centered on explaining methodology approaches or training teaching skills which
will be used for the students when implementing their learning units and activities in
the school placements.

The big problem was that when the Practicum Il and Il periods arrived, only
four weeks after the beginning of the second semester, some theoretical and practical
lessons were left to be taught after those practice periods. In this way, | had no doubts
about my knowledge about the contents explained during this first and second
semester but, since the second semester subjects were not completed, | had the
feeling that | lacked some kind of knowledge or teaching strategies that may be useful
for the teaching experience.

In this way, | started to have certain doubts about my classroom management
skills, due to the fact that my previous teaching experience had been with small groups
(no more than ten or twelve students) or with individual lessons and, therefore, not so
demanding since the groups were not so big and covering every student needs and
create a positive classroom dynamic seemed to be an easier and not so stressing task.
In addition, as | mentioned before, the student ratio per class in the School of Arts of
Zaragoza is slightly higher than in a standard high school and some groups were
composed by more than thirty students, putting more pressure on the teaching
process.
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However, as | mentioned before, the general attitude of almost all the students
in the different groups was so positive and their interest for the explanations so
surprisingly high that all the uncertainties and doubts quickly vanished. Our tutor
suggested spending the first week observing the lessons, helping the students and
solving doubts when necessary, in order to make us gain confidence progressively. Her
idea really worked and during those first days | felt very comfortable helping the
students and the teacher during the lessons and, again, | started to look forward to
implementing my first activities with them. When the time arrived, the students’
attitude was so good and positive (maybe because they were expectant about what
we were going to do) that | felt really comfortable during the whole session. The first
acid test seemed passed but maybe the most encouraging and inspiring event was
seeing the students really engaged during my explanations. Since that very moment |
realized that motivating students was a key fact to achieve any academic and personal
goal but, at the same time, maybe one of the most difficult challenges which a teacher
can face.

Nevertheless, the important role of motivation was not a new topic for me. For
example, during the first semester, in the subject ‘Interaccion y Convivencia en el Aula’
we were taught the importance of the teacher as a reference for the students, as
someone who must guide and accompany them through the complex and arduous
process of learning, simply indicating the way and not towing them through the
pathway. Quoting the Irish poet and dramatist William Butler Yeats (1865-1939):

Education is not the filling of a bucket but the lighting of a fire.

This quotation, despite its brevity and simplicity, embodies the great ‘discovery’
I made after my first lessons and, subsequently, after my practice period and my whole
training as a teacher: the essential role of motivation in every kind of achievement or
success and the great results which motivated students, and people in general, can get
if this inspiring stimulus is correctly guided and conducted.

As | have mentioned, during the whole academic year | have been taught many
useful and interesting information and | have lived some important teaching
experiences which have improved my perspective about many issues related to
education. Every subject, every teacher and every lesson have been important for my
development as a future teacher, but from my point of view, the most enriching
experiences have been, with no doubts, the moments spent conducting a lesson or
implementing activities in my school placement. Through all these experiences, |
realized the huge importance of being aware of the students’ interests and
motivations and how engaging them in a positive learning dynamic is one of the most
difficult but rewarding tasks related to the teaching profession.
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JUSTIFICATION OF THE PROJECTS SELECTION

In this academic year, almost every subject of the Master included in their
course descriptions the possibility or obligatory to carry out different formative
activities such as portfolios, essays, critical analysis of texts, learning units of work, etc.
Therefore, once the moment to select and choose two of them to explain and analyze
their contents, features and details has arrived, this great amount of different
assignments offers me a multiple variety of options.

| would not be honest if | said that | have enjoyed preparing and elaborating
every single project or activity, but | do consider some of these tasks really illustrative,
instructive and useful for my self-development, as student and as a future teacher.
Consequently, | decided to include in this document the activities which | consider
more interesting and edifying and which made me enjoyed the most: my Research
Project (related to the subject ‘Evaluacién e Innovacién Docente e Investigacién
Educativa en el Ambito de la Especialidad de Inglés’ and the Unit Learning of Work
designed for the module ‘Disefio, Organizacion y Desarrollo de Actividades para el
Aprendizaje del Inglés’.

The Research Project which | carried out during my practice period in the
School of Arts of Zaragoza deals about how the use of Information and Communication
Technology (ICT) resources may improve and enhance students’ second language
acquisition and their performance in L2. My goal was to determine if by using a more
visual approach based on ICT resources students would be more appealed by the
contents explained and, consequently, they would consider the learning process an
easier task.

| finally decided to choose this topic for my project because | am very keen on
the use of new technologies (especially everything related to computers) and, from my
own personal experience, | consider them a really useful tool for acquiring new
knowledge and making L2 acquisition process a more attractive and easier task for the
students.

It was also important the fact that in the first semester, during some sessions in
the subject ‘Contexto de la Actividad Docente’, we were taught some interesting and
helpful lessons about the use of Information and Communication Technology
resources. We were shown how the new technologies of information and
communication can be powerful tools for teachers —to improve and perfect the
implementation of activities, and also for students, due to the wide range of learning
possibilities and resources they offer to the students. In this way, both teachers and
students can find and use for their daily teaching and learning routine a never-ending
amount of devices and materials. During these sessions we were also shown the
continuous efforts made by state and local administrations in order to equip the
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education centers with adequate and enough technological equipment (from the first
video players to the recent tablet pc and digital blackboards) and how the use of these
resources is progressively becoming an important element in the teaching and learning
process.

In addition, | could check during the Practicum | that many students in the
School of Arts possessed some stunning and remarkable artistic skills, showing certain
predisposition to work with visual elements and seeming to have a gift for this kind of
approach. This fact made me think that possibly many of them may be attracted and
appealed by a more visual and innovative approach to the subject and convinced me
to plan and design a project in which | could integrate new technologies and visual
elements.

In this way, | opted to develop this activity, as a device which gives me the
chance to express and explore my own personal interest in topic, combined with my
conviction that through ICT resources students’ performance can be enhanced and the
perception that the importance of technology in society obliges educators to adapt
and rethink their previous knowledge in order to be effective in using the available
technological resources.

The Learning Unit of Work was designed and planned in order to cover the
main contents explained and worked during the 6-week practicum period in the School
of Arts of Zaragoza in the different groups and levels where | could implement my
activities. It has been elaborated by combining different activities and tasks carried
out in the groups of 1% year Bachillerato, 2" year Bachillerato and 2" year Graphic
Design.

In this sense, the contents and activities have been chosen after checking their
usefulness and effectiveness in the different groups, levels and courses. Some
activities were selected from the textbooks employed by Bachillerato groups since
they were designed in order to prepare the students for their future university access
exams, justifying their practical appliance for students. Since vocational training
courses do not have this final examination which strongly determines and limits the
course contents and objectives, the lessons in these groups are more focused in
developing and improving the students’ communicative skills, letting the students to
express themselves with no constriction and limitation. For this reason, some
activities in my learning unit of work have been extracted from the course books used
in the vocational training course of Graphic Design. By combining these two different
types of activities the intention is to create a balanced and complete set of activities
which could applied in different groups with diverse composition and general and
individual features.
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As | have just mentioned before, my school placement is a peculiar center
where it is possible to find many students with high developed artistic skills and
creative interests. Therefore, | tried to design a set of activities which cover the main
language skills and, at the same time, allow me to get the best out of the students; this
is to say, not only preparing them to overcome the different tests and exams they will
have to face in the academic year, but also making them use all their abilities, fulfilling
all their tasks and challenges in a correct but non-conventional way, which reflects
their artistic and innovative nature. My aim was to design and implement a learning
unit of work in which | could combine real materials and the contents the students
need to be explained for their linguistic development, using for this purpose all the
available ICT resources.

Consequently, my learning unit of work gives high importance to the use of
new technologies and visual elements, considering them as useful tools to improve
students’ performance in the second language acquisition. Therefore, as it will be
observed in the following pages, the use of Power Point Presentations and the
integration of videos and listening material in the presentation slides are a constant
practice in the design and implementation of the learning unit of work, trying to
attract students’ attention.

The main topic of the learning unit of work is education and it was selected due
to the important meaning it could have for the students because their current
education stage and the upcoming changes most of them will face in the following
years (access to university, consecution of the General Certificate of Secondary
Education, etc.). The principal purpose related to the topic was to make them aware
of the important implications that education and education system may have for their
lifes. In this way, it is also important to show them the most important differences
existing between Spanish system and the two main English-speaking countries (United
States of America and United Kingdom) since learning a second language is not only
acquiring the grammar structures, knowing vocabulary lists, etc. but also
understanding the national and cultural features of those countries where the
language is spoken.
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CRITICAL REFLECTION ON THE POSSIBLE OR EXISTING
RELATIONSHIPS BETWEEN THE PROJECTS MENTIONED IN THE PREVIOUS SECTION

As | have mentioned before, the school placement where | spent my practice
period has some distinctive peculiarities that not only differentiate it from the rest of
centers but also oblige the teachers to adapt and redesign their methodological
perspective and teaching style in order to fit in this unusual and peculiar educative
environment.

Consequently, as | will explain throughout this document, since the first
Practicum period | noticed all these distinction features and with the passing of time |
became aware of the importance of adopting a suitable approach to the subject which
help me to connect with the students, however their groups or levels, making them an
active and essential part in the teaching-learning process which would take place in
the classrooms.

In this sense, due to a series of causes already mentioned (my interest about
the topic, the features of the students of the School of Arts, the great importance they
acquire for teaching new contents, etc.), | tried to develop a class dynamics in which
the use of visual elements and ICT resources would be one of my main mainstays for
the implementation of the whole learning unit of work.

Both activities, the Research Project and the learning unit of work are closely
connected and interrelated between them. The main topic of the Research Project is
the study of the use of the available ICT resources in the classroom as a enhancing tool
for teachers and the implementation of the whole learning unit, as it can be seen
afterwards, is strongly based in the use of visual elements and Information and
Communication Technology resources. Moreover, the Research Project was included
as an integrated activity within the whole set of activities designed for the learning unit
of work. Consequently, the interdependence between these projects lies in the
mutual relation of them, as a component of a whole which determines it and vice
versa.

The use of visual elements and videos is not a new technique and the
usefulness of this procedure has been widely studied and commented by many experts
and researchers. For example, Harmer (2001, 1983) explains the great potential of the
use of video extracts in the classroom and lists some reasons why the use of video can
add a special, extra dimension to the learning experience such as students’ motivation,
cross-cultural awareness or the chance to see language-in-use.

The Research Project was implemented in the groups of 12 de Bachillerato as
one of the several activities contained in the learning unit of work carried out with the
students of this level. After having consulted the tutor teacher about the groups’
features and peculiarities, she stated that, after being her English teacher for, at least,
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two years, their general levels, characteristics and individual compositions were highly
similar and there existed no relevant differences. Consequently, the project could be
carried out with no concerns about possible divergences in the final results due to level
differences among the groups.

The Research Project was carried out by teaching the same vocabulary items —
false friends- to these three different 12 Bachillerato groups but using different
approaches depending on the group: in the two first groups, 12B and 19F, the
explanation was based on a more visual approach, using Information and
Communication Technology resources while in the other one, 12 D, the vocabulary
items were explained following a more traditional approach and with no visual
elements involved. Finally, students were able to show, in the following session, their
knowledge about the explained items answering a one-minute paper which contains a
series of questions related to the false friends. This last part of the activity was not
performed after the explanation of the items in order to, not only check their
knowledge on the topic presented but also determine if they were able to remember
the new contents learnt in the previous lesson; this is to say, to check if the language
acquisition remained.

As it happens with all the explanations of the learning unit of work, the
explanation of the vocabulary items using ICT resources is performed by the use of
Power Point Presentations. The different false friends are explained by the teacher,
who interacts with the students, asking them questions and letting them some time to
think about them, using the Power Point Presentation as visual support for the
explanation. This visual support can be, depending on the item, a simple written
definition of the false friend, the definition and a photo which illustrates the meaning
of the item or, finally, a written definition, an illustrative photo and a clip of video,
especially intended to clarify the meaning and set a real context for the vocabulary
item. These three explanation categories will be a key element for the performance of
this research project, since the results obtained from the questions about the items
explained following each different category will be analyzed in order to determine the
percentage of right answers and if there exists any direct connection with the method
used.

In this way, according to their explanation category, the vocabulary items
chosen for this research can be classified as ‘written definition’ (by heart, constipated
and remove), ‘written definition and illustrative photo’ (diversion, intoxicated, success,
large, suburbs, garrulous and library) and ‘written definition, illustrative photo and clip
of video’ (insane, billion and preservatives).

The clips of videos employed for the explanation are a ‘Minute Maid’
advertisement was (used for explaining the item ‘preservative’) and three clips from
the TV series ‘The Simpsons’ (two of them employed in the explanation of ‘insane’ and
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the last one for ‘billion’). The idea was to use real video extracts in order to show the
students language in operation and real communication taking place, giving them the
chance to be exposed to the same audio visual materials which any person in an
English-speaking country could have access. | also tried to use short sequences and
exploit them to the full rather than using longer videos. This was also the criteria used
for selecting audio visual materials for the learning unit of work since | consider that
longer videos might make students lost interest and attention in the explanation,
getting the opposite effect.

The categories whose elements are explained by using Power Point slides which
integrate photo and video are the most interesting for the development of this
research project, since they symbolize the qualitative difference of this ICT-based
method from a more traditional one and embody the approach which also
characterized the learning unit of work. Regarding the ‘video category’, some
differentiating details can be appreciated in the 3 Power Point slides. In this way, the
item ‘insane’ was explained using two short clips, the item ‘billion” was explained using
a longer one and the item ‘preservative’ was introduced using a short clip, with no
subtitles (the other videos do have subtitles). The main aim was to establish if features
such as the length of the video or the repetition would have any relevant effect or
influence on the final results.

The one-minute paper was designed to let the students show their knowledge
about the topic. Again, the tutor teacher was asked in order to prepare a complete
and balanced set of exercises which could test vocabulary acquisition and if students
were able to use them with certain degree of autonomy and fluency. The first exercise
asked the students to translate five different false friends in order to check if they
knew their meaning while the second one was designed to check if students were
aware of the translation and general meaning of four false friends. Finally, the third
exercise asked the students to translate three sentences containing false friends in
them.

During the performance of the explanatory activity in the different groups, the
students’ behavior was highly positive and they show interest for the new contents. In
19B and 19F, the groups where ICT resources were used, students were especially
attentive when the clips of video were shown, possibly due to the fact that they knew
and were interested in the TV series where the clips were extracted from, as they
acknowledged. In 12D the general and individual attitude was also positive, but maybe
their attention was not as high as in the others groups, since the kind of approach used
in the explanation did not represent any significant difference from their daily routine
in the classroom.
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A contrast between the teaching methods and interaction patterns used in
both kinds of explanation —using ICT resources and not using them- can be seen

summarized in the following table (See Research Project Appendix 1):

GROUPS IN WHICH ICT RESOURCES WERE
USED FOR THE EXPLANATION

GROUPS IN WHICH ICT RESOURCES WERE
NOT USED FOR THE EXPLANATION

The vocabulary item was introduced to
the students by asking them a question
intended to make them think about the
word. The question is read aloud by the
teacher and the whole question appears
in the Power Point slide and is projected
on the screen.

The vocabulary item was introduced to
the students by asking them a question
intended to make them think about the
word. The question is read aloud by the
teacher and the word is written on the
blackboard.

Students think about the question and
some of them are asked to give their
answers. In some occasion, when the
answer seemed to be not clear enough, a
kind of debate was established between
them.

Students think about the question and
some of them are asked to give their
answers. In some occasion, when the
answer seemed to be not clear enough, a
kind of debate was established between
them.

Once students stated a ‘general group
answer’, a slide with the definition of the
word is projected on the screen and the
teacher reads it aloud. It is usually
accompanied by an illustrative
photograph which clarifies the meaning
of the vocabulary items (all the false
friends explained, except ‘insane’, ‘billion’
and ‘preservatives’). A translation in L1
of the word is given in case the students
need it.

Once students stated a ‘general group
answer’, the teacher reads aloud the
definition of the word and, if it is needed,
the translation in L1.

When explaining some vocabulary items,
a short clip of video is employed to set

the word in real context. After its
visualization, the teacher asks the
students about the general

comprehension of the message and
solves any possible doubt related to the
video.

The next false friend is explained using
the same methodology and interaction
pattern.

The next false friend is explained using
the same methodology and interaction
pattern.
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After carrying out the whole activity and revising the results obtained in the
different groups, the data collected and analyzed in the different groups reveal that
the best results and the best percentages of right answers were achieved in the groups
where the false friends were explained by using visual support and ICT resources while
19D, the group in which the explanation followed a more traditional approach, the
results were not so brilliant as in the other groups, with a larger amount of mistakes.
In these groups where the ICT resources were used the best results belonged to the
categories whose items were explained, precisely, by using visual support and ICT
resources.

In these groups, students did not commit many mistakes in the questions
related to the items mentioned categories. Therefore, in this way, we might be able to
establish a direct connection between the use of a visual approach based on the
utilization of ICT resources and the amount of right answers given by the students in
the groups where these resources were used.

As it can be observed in the previous table, the visual support offered by
Information and Communication Technology resources is a highly important element,
offering a different approach and, consequently, attracting students’ attention. When
not using these ICT resources in the explanation, some different techniques, such as
changes in intonation, asking students for participation, etc. must be used to get
students’ attention. The use of ICT resources was a common practice during the
implementation of the different activities of the learning unit of work and they were
used in explanations, exercises correction, concepts clarification, etc. (See Learning
Unit of Work, page 09). In this sense, since the School of Arts of Zaragoza is a center
whose classrooms are equipped with many technological resources —computers,
projectors, advanced audio equipment, etc. - employing ICT resources was an easy task
and no problems were found.

This use of Information and Communication Technology resources meant a
significant advantage, not only for enhancing the implementation of activities but also
to make it in a fast way, saving time and, personally, allowing the integration of my
Research Project and my learning unit of work and their carrying out with no problems.
Although it represents a saving of time in many activities — for instance, teacher can
show the students’ a slide with the exercise correction and no time is spent on writing
it on the blackboard- the preparation of Power Point Presentation, the selection of
videos, photographs or any other different support, etc. requires to invest some time
and effort — in the most literal of the meanings, since an appropriate investment will
produce positive outcomes-. But, is | have said, these extra preparations are worth
doing since the final purpose is making the contents more appealing and explanations
more clear and accurate.
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When using ICT resources, the use of real materials is a not very difficult task
and the benefits seems to be quite evident whereas, if no Information and
Communication Technology resources are applied, this integration and use of real
materials during the lesson development can be more complex and burdensome. In
this sense, it is remarkable the fact that choosing the appropriate materials is an
essential task, because any possible mistake or misconception during the explanation
or implementation of activities could be more dangerous than in lesson where ICT
resources are not used (See Research Project, page 17 ) since the visual support which
in other occasions is beneficial for the explanation, in this situation can be a wrong
input for the students, playing the opposite role and being a source of confusions and
misunderstandings.

Once the Research Project has been explained, it is time to talk about my
learning unit of work, which has been planned and designed in order to cover the
different linguistic skills in 6 sessions and a unit exam, intended to let the students
demonstrate their knowledge and abilities. As it can be observed, the use of ICT
resources and visual elements are a permanent practice during the activities
implementation.

The two first sessions were used to teach the students the grammar points
needed for the adequate development of the lesson (Conditional sentences: zero, first,
second and third conditionals and modal verbs in conditional sentences in the first
session and connectors in conditional sentences - whether, unless, providing that,
provided that, as long as and so long as- in the second session). Since the students
already know this grammar point, an introduction or presentation of the topic is not
essential for their understanding. However, it will be important to check the students’
previous knowledge about these grammar elements, in order to activate it and know
their language level.

These two first sessions are very dense and weighty, especially for the students,
but, as | have mentioned, they are designed to cover all the grammar points which will
be needed by the students during the lesson, so after explaining and practicing all the
grammar contents, they will be able to express and understand different kinds of
messages.

Third session deals with vocabulary (items related to education: verbs, people
and places; educative stages in United Kingdom and differences between EEUU and
UK) and reading skills. After two sessions in which grammar points have been
explained, students are taught the vocabulary items of the topic of this unit learning of
work (education).

In the following session, once the students are familiar with grammar
structures (conditional sentences) and vocabulary items (education), they must put
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into practice the acquired knowledge and write a discussion essay. They are taught
the main features of discussion essays. The main aim of this session is to start using all
the knowledge previously learnt and show the students the practical applications of
grammar structures and lists of vocabulary items. Therefore, the communicative
purpose of the task (to express in a written way their ideas, support them and
understand other’s perceptions and arguments) can be considered as a good start
point to carry out the application of this knowledge.

Fifth session follows the steps of the previous ones since its main is continuing
using, in a practical way, all the knowledge acquired in the previous sessions. The first
step is practicing listening skills and, at the same time, reviewing some useful
vocabulary and expressions. After that, students must use all the acquired knowledge
in the preceding sessions preparing and carrying out an oral discussion (use of
grammar elements, vocabulary items related to the topic, expressions and information
structure commonly used in discussion essays, etc.) which is performed in the
classroom.

Finally, the last session is intended to combine some of the main aspects learnt
during the whole learning unit of work. Vocabulary items related to the topic appear
in two texts, making the students practice both vocabulary knowledge and reading
skills and the final part of the session is employed to review and reinforce grammar
elements which may be difficult for the students. In addition, some clips of video — the
ones described in the description of the Research Project- are shown to the students,
in order to expose them to real materials, making them familiar with English
pronunciation, intonation and speech in real contexts, just as any inhabitant of an
English-speaking county could find them.

A unit exam will be done after these six sessions. It is designed in order to
cover all the possible contents and elements taught during the lessons, paying especial
attention to check students’ level of grammar, vocabulary and reading and writing
skills.

The activities of this learning unit, including the Research Project, are designed
to be implemented following some important methodological guidelines which match
with the idiosyncrasy of the learning unit of work and the school placement where it
was put into practice such as the use of L2 in the classroom (teacher and students will
use English whenever it is possible), the use of real materials (during the sessions,
students will be exposed to clips of series, films, etc. in order to show them the unit
contents in real context and familiarize them with English spoken materials and English
culture), use of cooperative learning (to encourage teamwork, as an enriching and
inspiring experience which teach the students the importance to cooperate and
collaborate in order to achieve general and individual goals) the combination of the
four basic skills (in order to achieve an integrated communicative competence,
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inclusive and balanced, which allows the students to express their ideas with
autonomy and correctness) and the mentioned use of Information and Communication
Technology resources.

As it can be observed, the criterion used to organize the different lessons is
scaffolding students’ knowledge, this is to say, organizing different stages to establish a
progression in their knowledge acquisition. In this way, the grammar and vocabulary
contents needed to build and develop more complex structures and messages are
learnt at the beginning of the learning unit of works —sessions one and two for
grammar and, especially, session three for vocabulary-, and once they have been
assimilated by the students, they are put into practice during the sessions, first being
guided by the teacher and then, giving certain freedom to the students to practice by
their own, being monitored and helped, if needed, by the teacher, who will give
feedback and support.

As | have explained, | included the tasks and activities which belonged to my
Innovation and Research Project in the learning unit of work due to the mutual
interrelationship between both projects and some common elements of their
idiosyncrasy. In addition, the explanation and the Power Point Presentation about
false friends could be, from my point of view, really helpful for the students since false
friends are a very common source of possible confusions and misunderstandings for
non-native speakers of a language and its ignorance can lead to misinterpretations in
communication.

In this way, an explanation about false friends and some activities designed to
help the students to identify and distinguish these vocabulary items in context have
been added to the contents explained in the mentioned learning unit. Knowledge
scaffolding is a common practice in the sessions designed for this learning unit. In this
way, it is crucial to give the students the tools to build knowledge and reinforce the
previous one, letting them construct progressively new knowledge structures by their
own.
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FUTURE PROPOSALS AND CONCLUSIONS

After implementing this learning unit of work and the Research Project included
in it and after learning from the whole experience lived through the three practice
periods in the School of Arts of Zaragoza, certain ideas seem to be enough clear and
relevant to me for stating them as conclusions or significant personal thoughts
developed.

First of all, | consider this practical teaching experience as something highly
positive, useful and challenging, being possibly the most stimulating activity related to
the Madster Universitario en Profesorado de Educacion Secundaria Obligatoria,
Bachillerato, Formacion Profesional y Ensefianzas de Idiomas, Artisticas y Deportivas
performed during this academic year. The chance of knowing the internal working of
an educative center and of implementing our activities and a whole learning unit of
work in a real context, facing the actual challenges which teachers have to overcome
during their teaching routine is a very inspiring and interesting experience, really useful
for my self-development and growth, both as a human being and as a future teacher.
Therefore, | consider these practice periods a core element of the Master’s activities —
maybe the most relevant-, which, from my point of view, should determine and
structure most of the contents in all the Master modules, as it currently happens.
Most of those contents are explicitly selected and taught in order to make us efficient
teachers in the future but also to prepare us for the practice periods, the first real acid
test in our teaching experience for many of us.

However, as | have previously mentioned, since some important contents
which could have been useful and interesting for improving our teaching skills were
taught once the Practicum Il had finished, in the last weeks of the academic year, |
consider that probably these useful techniques and methods could have been more
helpful if their explanation and practice in the different modules of the Master would
have been earlier, and consequently we could have been able to put them into
practice in the different school placements.

Subsequently, one of my personal proposals would be the adaptation of the
planning of some modules in order to explain some contents which could be useful to
improve our performance in the practice periods (especially Practicum Il and Practicum
[11). In this way, by giving chronological preference to some explanations related to the
more practical elements involved in teaching skills and explaining the contents which
are not so essential once the practice periods are over. This does not mean the
exclusion of any content in any module, since all of them, from my point of view, are
intended to develop different important skills but the bringing forward of some
important content explanations and practices which could be instructive and edifying
in the different school placements.
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Secondly, as it was previously mentioned in the first pages of this document, |
realized that, apart from language skills and teaching methods, students’ motivation is
a crucial and essential element involved in L2 acquisition and that one of most
important teachers’ tasks is getting students’ motivation, making explanations
appealing enough to attract their attention, letting them show their knowledge and
abilities. All these concepts are embodied in William Butler Yeats’ words, quoted
before, and are a perfect summary of the new implications associated with the figure
of the current teacher, who is no longer a mere information transmitter or a person
whose main task is keeping order in the classroom as it happened before but a
professional who must be aware of the social, cultural and individual features and
peculiarities of every group and student in a certain educative center and, once these
characteristics has been considered, must be able to design, plan and implement
different activities and tasks which involve and integrate the students, allowing their
personal and academic development both in the educative environment and in the
society.

In addition, one of the most important things | have learnt during all these
practice periods, and especially during the design, elaboration and implementation of
my learning unit of work and the Research Project, is that organization and timing are
really important factors involved in a successful and effective teaching and learning
process, but, at the same time, something very complicated to achieve, especially for
those who lack teaching experience. Through the whole Master, in some modules,
teachers have shown us how to prepare a balanced and well-organized session or even
a whole syllabus. All those explanations and practical activities carried out during both
semesters were the first steps and the first stages of our training process on these
important issues and were put into practice during the Practicum Il and lll, the periods
when we were able to apply in the most real of the context all the previous
explanations.

From my personal point of view, | consider very important being able to
organize properly all the sessions of a learning unit of work, dividing and sequencing
correctly the contents of the unit in order to obtain a complete and balanced learning
unit of work, in which every linguistic skill and subskill is practiced and students can
feel comfortable using English with autonomy and creativity inside and outside the
classroom. And particularly the practice periods (especially the second and third one)
are the best opportunities for gaining experience on timing and organization and
improving any other teaching skill involved in communication and language acquisition
in the classroom. Putting into practice any kind of activity in a real context and with
real students is the perfect test to check if a good planning of the activity and the
lesson has been made and it will give us feedback, as teachers, about our success in
the achievement of our expected aims or, on the contrary, will show us any possible
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correction or modification which should be made in order to reach these planned
objectives.

In this sense, another instructive experience which can be extracted from the
practice periods is checking that, apart from the great importance of planning and
timing for the development of a lesson, improvisation and flexibility are another key
factors which must be taken into account when teaching in a classroom. No matter
how well-designed and meticulously planned an activity, a lesson or a learning unit of
work could be, sometimes certain events or circumstances out of our control might
happen and drastically alter our previous schemes. It would not be strange that
unpredicted complications such as an explanation which takes more time than
estimated, any problem with an activity in whose design no apparent difficulties were
thought of or unexpected problems related to students’ attitude and behavior might
disrupt our previous plans for the session. Therefore, teachers must be able to
improvise and carry out practical answers and solutions for these possible upsets with
the lowest negative effects for the session development. For these reasons, practice
periods are so fundamental experiences for our teaching skills, since they are a gold
opportunity to not only put into practice the knowledge acquired in the modules of
this master or get familiar with the daily routine in an educative center, but also to
face all those potential complications we could find, sooner or later, during the
implementation of activities in a classroom and which, hopefully, will help us to gain
more experience. As the novelist Aldous Leonard Huxley said in his work ‘Texts and
Pretexts’, published in 1932:

Experience is not what happens to a man. It is what a man does with what
happens to him.

Moreover, as it was mentioned before, the peculiar features of the students of
the School of Arts made me use some resources and strategies especially adapted to
attract their attention, with, from my point of view, considerable success.
Consequently, | got confirmed my expectations of how important and necessary the
adaptation of methodology and contents to students’ features and interests is.
Nowadays, teachers must also have the ability to adjust their individual and teaching
behavior and resources to the students’ characteristics, forgetting any fixed or
unmovable principles or convictions and being flexible enough to modify their teaching
ideology if needed to get the best out of the students, assuring a positive teaching and
learning process. Consequently, as it can be seen in my Research Project, teachers
must be constantly updating and recycling their previous knowledge, being aware of
the different possibilities the new technologies can offer them, not only to design,
prepare and conduct a lesson in a different, appealing and effective way but also to
keep expanding their own knowledge in an autonomous way as it is demanded in a
world in constant change and evolution.
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From my own personal experience, Practicum | is a perfect opportunity for
starting getting familiar with the social and educative environment of the school
placement, being progressively introduced in their daily routine and activities while
Practicum | and IIl are the culmination of this gradual evolution and an ideal chance to
put into practice all the contents learnt in the different modules during the whole
academic year. So, in this way, another possible proposal for the future would be the
extension of the different practice periods in order to let us go deeper into the
practical application of all the theoretical knowledge explained in the Master.
Although | am completely aware of the great difficulty involved in the modification or
alteration of the general schedule of the academic year, | would consider this
hypothetical option as something extremely positive for our preparation since we
would be allowed to be exposed to the daily reality of the education community for a
longer period and, consequently, our teaching experience could be more complete,
varied and enriching.

In conclusion, | would say that possibly almost every student, teacher or person
related to the Madster Universitario en Profesorado de Educacion Secundaria
Obligatoria, Bachillerato, Formacion Profesional y Ensefianzas de Idiomas, Artisticas y
Deportivas would make some changes and modifications in order to adapt it to their
own expectations and necessities, revising, adjusting or maybe removing certain
elements or conditions. However, from my personal perspective, all the new contents
learnt during the whole academic year, and especially, the design, planning and
implementation of my learning unit of work, the Research Project and the different
activities carried out during the three practice periods have made me aware of the
huge complexity and effort involved in all the levels and aspects of the teaching-
learning process but, at the same time, showed me how encouraging and motivating
this practice can result for a motivated teacher and how rewarding and gratifying a
positive students’ outcome can be.
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JUSTIFICATION

The Research Project, which | carried out during my practice period in
the School of Arts of Zaragoza deals about how the use of InNformation and
Communication Technology (ICT) resources may improve and enhance
students’ second language acquisition and their performance in L2. My godl
was to determine if using a more visual approach based on ICT resources
students would be more appealed by the contents explained and,
consequently, they would be more motivated and interested, considering the

learning process an easier task.

| decided to choose this topic for my project because | am very keen on
the use of new technologies (especially everything related to computers) and,
from my own personal experience, | consider them a really useful tool for
acquiring new knowledge and making L2 acquisition process a more attractive

and easier task for the students.

In addition, | could check during the Practicum | period that many
students in the School of Arts possessed some stunning and remarkable artistic
skills, showing certain predisposition to work with visual elements and seeming to
have a gift for this kind of approach. This fact made me think that possibly
many of them might be attracted and appealed by a more visual and
innovative approach to the subject and convinced me to plan and design a
project in which | could incorporate and integrate new technologies and visual

elements.

In this way, | opted to develop this activity, as a device which gives me
the chance to express and explore my own personal interest in topic,
combined with my conviction that through ICT resources students’
performance can be enhanced and the perception that the importance of
technology in society obliges educators to adapt and rethink their previous
knowledge in order to be effective in using the available technological

resources.

27



ROBERTO JUAN GIMENO PEREZ INNOVATION PROJECT

CONTEXTUALIZATION

The School of Arts of Zaragoza, the school placement where | spent my
practice period and where | carried out this research project, can be
described, for many different reasons, as a singular and almost unique teaching

paradigm, not only in the city but also in the whole province.

Although at many points the School of Arts is very similar to any common
secondary school, the special legislation which rules all the Schools of Arts in the
country and the fact that this one is the only center in Zaragoza, with I.E.S.
Goya, which offers General Certificate of Secondary Education on Arts, make

the school an unusual center.

But maybe the most important and distinctive feature of the center lies in
its own nature and identity: the courses the school offers and, therefore, their
students.  As its own name indicates, the artistic profile of their vocational
training courses gathers a group of students, of many different ages, with
innovative interests and restless creativity, making the School of Arts of
Zaragoza a different and particular place full of interesting and challenging

particularities.

With these features, the teaching and learning environment in the School
of Arts is, at many points, radically different if we compare it with a common
secondary school center. The fact that the school does not offer any course of
E.S.O. is significant, especially in terms of students’ behavior and attitude: the
higher age of its students is a relevant factor when dealing with the absence of
important conflicts and the creation of a peaceful teaching atmosphere. This
does not mean that E.S.O. students are a source of conflicts or stress, but, as
many School of Arts teachers acknowledged, the calm and tranquility existing
in the center is almost a unique exception among secondary schools and it is

mainly due to the maturity of its students.

The practice tutor | was assigned was responsible for three groups of first
year of Bachillerato, a groups of second year of Bachillerato and a group of
the vocational training course of Graphic Design. Consequently, | was able to
observe and interact with all the different types of groups existing in the School

of Arts of Zaragoza and therefore, know and be aware of their specific needs,
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interests, concerns and strengths and how teachers must adapt their
methodology, classroom management and teaching skills, depending on the

class and the group, in order to get the best of their students out.

Since my practice tutor wanted us to know and handle all the possible
situations a teacher can face during a lesson, she decided to give us the
chance to teach in all the groups, just having less freedom of choice in the
second year of Bachillerato group —due to the requirements and pressure of the

final university access exam.

After having worked with the different groups of Bachillerato, their
general levels, characteristics and individual composition were highly similar
and no relevant problems were found during the lessons. The general level of
the groups can be considered as ‘good’ with some positive and negative
exceptions. However, maybe due to their maturity or other factors previously
mentioned and related to the idiosyncrasy of the School of Arts, the students
who showed low level were highly participative and their motivation
compensated, in a way, their lack of fluency or knowledge. The most
problematic point was the large number of students per class (higher than in a
standard secondary school because the law allows it in Schools of Arts) so it
was no strange to find classrooms crowded by 32 or 35 students. However, the
good behavior of the groups helped to achieve a positive class dynamics,

dissolving all the expected problems related to class overcrowding.

Therefore, | decided to carry out the research in the three groups of
Bachillerato, since, in this way, | would be able to make a comparison among
the results of the different groups. In addition, the Graphic Design group was
not so homogeneous since it was formed by 27 students with different features
and language level. Some students had their secondary school years quite
fresh, and therefore their English knowledge, while some others, due to their
age, had forgotten many concepts, vocabulary items and skills related with the

English language (especially listening and speaking).
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METHODOLOGY

The groups involved in the carrying out of this research project belonged
to 1° de Bachillerato. After having consulted the tutor teacher about the
groups’ features and peculiarities, she stated that, after being her English
teacher for, at least, two years, their general levels, characteristics and
individual compositions were highly similar and there existed no relevant
differences. Consequently, the project could be carried out with no concerns
about possible divergences in the final results due to level differences among

the groups.

The research project was carried out by teaching the same vocabulary
items — false friends- to these three different 1° Bachillerato groups but using
different approaches depending on the group: in the two first groups, 1°B and
1°F, the explanation was based on a more visual approach, using Information
and Communication Technology resources while in the other one, 1° D, the
vocabulary items were explained following a more traditional approach and
with no visual elements involved. Finally, students were able to show, in the
following session, their knowledge about the explained items answering a one-
minute paper which contains a series of questions related to the false friends
(See Appendix Il). This last part of the activity was not performed after the
explanation of the items in order to, not only check their knowledge on the
topic presented but also determine if they were able to remember the new

contents; this is fo say, to check if the language acquisition remained.

The explanation of the vocabulary items using ICT resources is performed
by the use of Power Point Presentations. The different false friends are
explained by the teacher, who interacts with the students, asking them
questions and letting them some time to think about them, using the Power
Point Presentation as visual support for the explanation. This visual support can
be, depending on the item, a simple written definition of the false friend, the
definition and a photo which illustrates the meaning of the item or, finally, a
written definition, an illustrative photo and a clip of video, especially intended
to clarify the meaning and set a real context for the vocabulary item. These
three explanation categories will be a key element for the performance of this

research project, since the results obtained from the questions about the items
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explained following each different category wil be analyzed in order to
determine the percentage of right answers and if there exists any relation to the

method used.

In this way, according to their explanation category, the vocabulary

items chosen for this research are:
m Written definition: By heart, constipated and remove.

m Written definition and illustrative photo: Diversion, intoxicated, success,

large, suburbs, garrulous and library.

m Written definition, illustrative photo and clip of video: Insane, billion and

preservatives.

There were no specific criteria used for including this set of false friends
and not a different one in the research. The election was made after asking
the tutor teacher about which false friends her students, in the different groups,
should or might know. From a large list of words, we chose those ones which
were considered to be more interesting, appealing, and new -but not

completely unknown- for the students.

The categories whose elements are explained by using Power Point slides
which integrate photo and video are the most interesting for the development
of this research project, since they symbolize the qualitative difference of this
ICT-based method from a more fraditional one. Regarding the ‘video
category’, some differentiating details can be appreciated in the 3 Power Point
slides. In this way, the item ‘insane’ was explained using two short clips, the
item ‘billion” was explained using a longer one and the item ‘preservative’ was
infroduced using a short clip, with no subtitles (the other videos do have
subtitles). The main aim was to establish if features such as the length of the
video or the repetition would have any relevant effect or influence on the final

resulfs.

The photos used in the slides can be found in the Appendix while the

clips of videos employed for the explanation are the following:
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m The video used for explaining ‘preservative’ can be found in
[hitps://vimeo.com/43454227] and it is a ‘Minute Maid’ advertisement.

m The video used for enhancing the explanation of the item ‘billion’ can
be found in [https://vimeo.com/43454229] and it is a clip extracted from
the TV series ‘The Simpsons’ (Season 9, Episode 20"The Trouble with

Trillions”).

m The videos used in the explanation of ‘insane’ can be found in
[hitps://vimeo.com/43454228] and [https://vimeo.com/43454226] and
were also selected from the TV series ‘The Simpsons’ (Season 3, Episode
1"Stark Raving Dad™).

The one-minute paper was designed to let the students show their
knowledge about the topic. Again, the tutor teacher was asked in order to
prepare a complete and balanced set of exercises which could test
vocabulary acquisition and if students were able to use them with certain
degree of autonomy and fluency. The first exercise asked the students to
translate five different false friends in order to check if they knew their meaning
while the second one was designed to check if students were aware of the
translation and general meaning of four false friends. Finally, the third exercise

asked the students to franslate three sentences containing false friends in them.

During the performance of the explanatory activity in the different
groups no significant incidents took place. In fact, the students’ behavior
during the explanatory session was highly positive and they show interest for the
new contents. In 1°B and 1°F, the groups where ICT resources were used,
students paid attention during the whole activity and they were especially
attentive when the clips of video were shown. In 1°D the general and individual
aftitude was also positive, but maybe their attention was not as high as in the
others groups, since the explanation, did not represent any significant

difference from their daily routine.

Finally, when the students filled in the ‘one-minute paper’ they perform
the task in a positive and efficient way. They were given ten minutes to answer
all the questions about false friends and almost all the students finished their

task before the established time.
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ONE-MINUTE PAPER RESULTS

1° BACHILLERATO B

m Right answers classified according to their explanation categories:

PHOTO + VIDEO PHOTO TEXT
RIGHT ANSWERS 62/75 114/150 26/75
82% 76% 34%
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m Students with no questions in a category answered correctly:

[Table 0

PHOTO + VIDEO PHOTO TEXT
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Photo + Video Photo
Text
EXPLANATION METHOD

m Wrong answers:

FALSE FRIEND WRONG CATEGORY
ANSWERS
CONSTIPATED 20 TEXT
REMOVE 16 TEXT
BY HEART 13 TEXT
BILLION 12 PHOTO + VIDEO
INTOXICATED 12 PHOTO
GARRULOUS 8 PHOTO
SUBURBS 6 PHOTO
SUCCESS 5 PHOTO
LARGE 3 PHOTO
LIBRARY 2 PHOTO
PRESERVATIVES 1 PHOTO + VIDEO
INSANE 0 PHOTO + VIDEO

3]

[Table 03]

[Table 04]

34



ROBERTO JUAN GIMENO PEREZ INNOVATION PROJECT

m Comments:

Table 1 shows the big differences among the three categories, especially
between the items explained using videos and the items explained using text
(48%). Students have great percentages in the visual categories -‘photo and
video' and ‘photo’- obtaining 82% and 76% respectively while the ‘text’ items

represent the worst category with 34% of right answers.

Maybe the most outstanding data in Table 2 is that almost the half of the
students (12 out of 25) had no errors in the 3 questions related to the items
explained by using photos and videos.. In this same way, the items explained
by using photos also had positive results since 8 students answered correctly the
3 questions. Another remarkable and interesting fact is that no student
answered wrongly to the question containing the item ‘insane’ (the item in
whose explanation two different videos were used). It is also remarkable the
fact that the two students who answered in a right way the three questions
whose items were explained by using written text also answered correctly all

the vocabulary items in the one-minute paper sheet.

In Table 3, the difference among categories seems to be quite clear
again since no students answered in a wrong way the three items in the
questions related to the false friends explained by using images (both photo

and video) while 9 of them answered wrongly the three item:s.

Regarding mistakes, the most problematic word for the students was
‘constipated’, with 20 of them answering its question wrongly or leaving the
gap with no answer, followed by ‘billion’ (12 students answered wrongly this
question). Many students misunderstood their explanations since for
‘constipated’ they wrote definitions such as ‘diarrea’ or ‘gastrointeritis’ —just the
opposite- or ‘borracho’ — they might have mixed the item with ‘intfoxicated’
since both of them are -ed adjectives. However, it can be observed how the
items explained by using just a written explanation appear in the ‘top 3'. The
distribution of the results in the table shows in a very clear way how the three
categories occupy different positions: the top belongs to the text category, the
middle to ‘photo’ and the bottom to ‘photo and video'. The item ‘billion’
represents the exception to this apparently hierarchical distribution of the

results.
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1° BACHILLERATO F
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m Right answers classified according to their explanation categories:

PHOTO + VIDEO PHOTO TEXT
RIGHT ANSWERS 50/63 21/126 19/63
79% 72% 30%
[Table 05]
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[Graphic 04]
m Students with all the questions in a category answered correctly:
PHOTO + VIDEO PHOTO TEXT
STUDENTS 9 4 0
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m Students with no questions in a category answered correctly:

PHOTO + VIDEO

PHOTO

TEXT

m Wrong answers:

FALSE FRIEND WRONG CATEGORY
ANSWERS
REMOVE 18 TEXT
BY HEART 15 TEXT
CONSTIPATED 11 TEXT
BILLION 11 PHOTO + VIDEO
INTOXICATED 10 PHOTO
GARRULOUS 6 PHOTO
SUCCESS 6 PHOTO
SUBURBS 5 PHOTO
LARGE 4 PHOTO
LIBRARY 4 PHOTO
INSANE 1 PHOTO + VIDEO
PRESERVATIVES 1 PHOTO + VIDEO

[Table 08]
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[Graphic 06]
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m Comments:

Although this group results have been, in general terms, not as good as
the results obtained in 1°B the percentage of right answers can be dfill
considered as really good. As we it can be observed in Table 5, there exists a
substantial difference among categories, with a big margin again between the
items explained using videos and the items explained using text (39%). Again,
as it happened with 1°B, ‘photo and video’ is the best category (76% of right
answers), followed by ‘photo’ (72%) and ‘text’ (30%).

In this group, 9 students answered correctly all the questions related to
the category ‘photo and video’, while 9 of them did the same with the items
belonging to ‘photo’ and no students answered correctly all the questions
related to the category ‘text’. This data seems to confirm what the first
analyzed data seemed to suggest about the highly positive results of the visual
categories. Once more, as in 1°B, students obtained a great percentage of
right answers with the item ‘insane’, in whose explanation two videos were
used, being answered wrongly by only one student (in 1°B all the students

answered in a right way)

As it could be observed in Table 3, Table 5 shows how the difference
among categories is quite clear again since no students answered in a wrong
way the three items in the questions related to the false friends explained by
using images (both photo and video) while 11 of them (more than in the first

group) answered wrongly the three items.

Analyzing mistakes, students seem to have certain problems differencing
the items ‘constipated’ and ‘intoxicated’. Maybe the lack of visual support
when explaining ‘constipated’ or the slight similarity between them (both are
adjectives, with negative connotations and ending in —ed) might be the origin
of these mistakes. Again, the distribution of the most problematic words follows
almost the same pattern explained in 1°B, with some changes between words
but with the category ‘text’ occupying the top position, the category ‘photo’ in
the middle and the items related to the category ‘photo and video' at the
bottom. Once more, the item ‘billion’ (explained using photo and video) is the
exception to this distribution, being placed in fourth place, between the items

which belong fo ‘text’ and the false friends related to the category ‘photo’.
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m Right answers classified according to their explanation categories:

PHOTO + VIDEO PHOTO TEXT
RIGHT ANSWERS 30/63 67/126 22/63
47% 53% 34%
[Table 09]
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m Sfudents with no questions in a category answered wrongly:

[Table 11]
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m Wrong answers:

FALSE FRIEND WRONG CATEGORY
ANSWERS
REMOVE 18 TEXT
INTOXICATED 17 PHOTO
BY HEART 15 TEXT
BILLION 14 PHOTO + VIDEO
GARRULOUS 12 PHOTO
CONSTIPATED 11 TEXT
PRESERVATIVES 10 PHOTO + VIDEO
INSANE 9 PHOTO + VIDEO
SUCCESS 8 PHOTO
SUBURBS 8 PHOTO
LARGE 7 PHOTO
LIBRARY 7 PHOTO

[Graphic 09]

[Table 12]
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m Comments:

In can be observed in Table 9 that the group performance has been not
as good as in the other groups where the Power Point Presentation with slides
integrating video and photo were used. Global results are much lower, in every

category, than the results found in 1°B and 1°F.

We can observe that items explained in the other groups using photo
and video, which showed the best category results in these groups (82% and
79%). here in this group, without the visual support for the explanation, show not

very good results (47%).

‘Photo’ category also shows poorer results if we compare them with 1°B
and 1°F (53% of right answers against 76% and 72% respectively). Again, and
after considering the results obtained in the ‘photo and video' category, the
lack of visual support seems to have been a determinant factor in this
worsening. However, the questions related to the ‘text’ category offer results
very similar and close to the ones obtained in the other groups: 34% against 30%
in 1°F and 34% in 1°B. These results might indicate a direct relationship between
the use of visual elements during the explanation and the students’

performance.

It is also remarkable that only one student answered correctly all the
items of the ‘photo and video' category (against 12 in 1°B or 9 in 1°F) and
another one had no mistakes in the ‘text’ category (2in 1°B and 0 in 1°F). These
data seem to support the idea that visual elements help the students to

improve the language acquisition.

In Table 12, we can appreciate how in this group the peculiar distribution
existing in the answers of the other groups is not so clear and disappears. A
relationship between the explanation method and the students’ mistakes
cannot be established since all the vocabulary items were explained using a
more traditional approach, with no visual elements involved. Therefore
mistakes' distribution seems to depend on some problems related to the
teaching-learning process instead of having a more direct relation with the
approach used. This table also shows that the amount of mistakes committed

by students is significantly higher than in other groups.
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GENERAL RESULTS
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CONCLUSIONS

After carrying out the whole activity and revising the results obtained in
the different groups some considerations can be made in order to establish

some kind of conclusions for the research project.

The data collected and analyzed in the different groups reveal that the
best results and the best percentages of right answers were achieved in the
groups where the false friends were explained by using visual support and ICT
resources while 1°D, the group in which the explanation followed a more
traditional approach, the results were not so brilliant as in the other groups, with

a larger amount of mistakes.

In these groups where the ICT resources were used the best results
belonged to the categories whose items were explained, precisely, by using
visual support and ICT resources. In these groups, students did not commit
many mistakes in the questions related to the items mentioned categories.
Therefore, in this way, we might be able to establish a direct connection
between the use of a visual approach based on the utilization of ICT resources

and the amount of right answers.

As it has been mentioned before, almost the only exception to this
tendency can be found in the item ‘billion’ being one of the most common
mistakes despite it had been explained by means of a clip of video. A possible
cause for this situation might be the fact that in the video employed for the
explanation, the term ‘frillion’ also appeared. My intention was to insert this
word in order to support the explanation of the term ‘billion’, creating a
confrast between both false friends but the result was not as positive as |

expected since | only confused the students.

This mistake lead me to the idea that, according to the data collected in
the different groups, the use of visual materials integrated with ICT resources
can enhance students’ performance but the selection of these real materials is
a complex task which requires many atftention and inspiration, since a good
choice can help the students with their learning process but a bad selection

can cause the contrary effect.
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False Friends

NAME GROUP

m Translate the following words:

o Suburbs —
o Insane —
o Preservatives —
o Constipated —
o Billion —

m Write ‘TRUE’ or ‘FALSE’:
o You can buy a book in a library.
o Success is something negative.
o If you drink foo much you can get intoxicated.

o A garrulous can be found only in the villages.

= Translate the following sentences:

o Me aprendi el examen de memoria.

o Mi fio estd quitando un cuadro de la cocina.

o Necesito una camiseta grande y unos pantalones largos.

m Did you know any of these ‘false friends’ before the lesson? Which ones?
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False Friends

NAME GROUP

m Translate the following words:

o Insane —

o Preservatives —

O
@
g
o}
!

m Write ‘TRUFE’ or ‘FALSE’:

= Translate the following sentences:

m Did you know any of these ‘false friends’ before the lesson? Which ones?
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CONTEXTUALIZATION

The School of Arts of Zaragoza, the school placement where | spent my
practice period and where | implemented some of the activities of this learning
unit of work, can be described, for many different reasons, as a singular and
almost unique teaching paradigm, not only in the city but also in the whole
province.

Although at many points the School of Arts is very similar to any common
secondary school, the special legislation which rules all the Schools of Arts in the
country and the fact that this one is the only center in Zaragoza, with I.E.S.
Goya, which offers General Certificate of Secondary Education on Arts, make
the school an unusual center.

But maybe the most important and distinctive feature of the center lies in its
own nature and identity: the courses the school offers and, therefore, their
students.  As its own name indicates, the artistic profile of their vocational
fraining courses gathers a group of students, of many different ages, with
innovative interests and restless creativity, making the School of Arts of
ZLaragoza a different and particular place full of interesting and challenging
particularities.

With these features, the teaching and learning environment in the School of
Arts is, at many points, radically different if we compare it with a common
secondary school center. The fact that the school does not offer any course of
E.S.O. is significant, especially in terms of students’ behavior and atfitude: the
higher age of its students is a relevant factor when dealing with the absence of
important conflicts and the creation of a peaceful teaching atmosphere. This
does not mean that E.S.O. students are a source of conflicts or stress, but, as
many School of Arts feachers acknowledged, the calm and tranquility existing
in the center is almost a unique exception among secondary schools and it is
mainly due to the maturity of its students.

In this way, during the Practicum | period, since we were allowed to enter in the
classroom (some others partners in different school placements were not so
lucky) and attend the lessons as observers, | started to become familiar with my
school placement, soaking up its particular idiosyncrasy and expecting the
moment where | would become an active part in the teaching-learning
process, during the Practicum Il period.

The practice tutor | was assigned was responsible for three groups of first year of
Bachillerato, a groups of second year of Bachillerato and a group of the
vocational training course of Graphic Design. Consequently, | was able to
observe and interact with all the different types of groups existing in the School
of Arts of Zaragoza and therefore, know and be aware of their specific needs,
intferests, concerns and strengths and how teachers must adapt their
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methodology, classroom management and teaching skills, depending on the
class and the group, in order to get the best of their students out.

Since my practice tutor wanted us to know and handle all the possible
situations a teacher can face during a lesson, she decided to give us the
chance to teach in all the groups, just having less freedom of choice in the
second year of Bachillerato group —due to the requirements and pressure of the
final university access exam.

After having worked with the different groups of Bachillerato, their general
levels, characteristics and individual composition were highly similar and no
relevant problems were found during the lessons. The general level of the
groups can be considered as ‘good’ with some positive and negative
exceptions. However, maybe due to their maturity or other factors previously
mentioned and related to the idiosyncrasy of the School of Arfs, the students
who showed low level were highly participative and their motivation
compensated, in a way, their lack of fluency or knowledge. The most
problematic point was the large number of students per class (higher than in a
standard secondary school because the law allows it in Schools of Arts) so it
was no strange to find classrooms crowded by 32 or 35 students. However, the
good behavior of the groups helped to achieve a positive class dynamics,
dissolving all the expected problems related to class overcrowding.

The Graphic Design group was not so homogeneous since it was formed by 27
students with different features and language level. Some students had their
secondary school years quite fresh, and therefore their English knowledge, while
some others, due to their age, had forgotten many concepts, vocabulary items
and skills related with the English language (especially listening and speaking).
Despite all these differences and peculiarities, the group level could be
considered as ‘good’ in general terms, with neither especially brilliant students
nor very bad ones, and the students usually showed a high level of interest and
participation.
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JUSTIFICATION

As it has been just mentioned in the previous section, the School of Arts of
Zaragoza is a peculiar center plenty of particularities but maybe the most
important and distinctive feature of the center lies in its own nature and
identity: the courses the school offers and, therefore, their students. As its own
name indicates, the artistic profile of several of their vocational fraining courses
gathers a group of students, of many different ages, with innovative interests
and restless creativity.

During the first Practicum period, | could check that many students in the
School of Arts possessed some stunning and remarkable artistic skills, showing
certain predisposition to work with visual elements and seeming to have a gift
for this kind of approach. This fact made me think that possibly many of them
may be atftracted and appealed by a more visual and innovative approach to
the subject and convinced me to plan and design a learning unit of work in
which | could integrate the contents and skills the students need to be
explained and real materials, using for this purpose all the available ICT
resources.

In this way, the learning unit of work gives high importance to new technologies
and visual elements, considering them as useful tools to improve students’
performance in L2 acquisition. Therefore, as it will be observed in the following
pages, the use of Power Point Presentations and the integration of videos and
listening material in the presentation slides are a constant practice in the design
and implementation of the learning unit of work, trying to attract students’
attention.

The main topic of the learning unit of work is education and it has been
selected due to the important meaning it could have for the students because
their current education stage and the upcoming changes most of them will
experiment in next years (access to university, consecution of the General
Certificate of Secondary Education, etc.).

Some activities which belong to my Innovation and Research Project have
been also included in the learning unit (false friends and the Power Point
Presentation about them) because, from my point of view, they could be
helpful for the students since false friends are a source of possible confusions
and misunderstandings for non-native speakers of a language. In this way, an
explanation about false friends and some activities designed to help the
students to identify and distinguish these vocabulary items in context have
been added to the learning unit.
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ORGANIZATION

This learning unit of work has been planned and designed in order to cover the
different skills. The learning unit of work will be implemented in 6 sessions and
will be followed by the unit exam. The sessions are organized in the following
way:

m Session #1

The main content of the unit is grammar (Conditional sentences: zero, first,
second and third conditionals and modal verbs in conditional sentences).
Since the students already know this grammar point, an introduction or
presentation of the topic is not essential for their understanding. However, it will
be important to check the students’ previous knowledge, in order to activate it
and know their language level.

m Session #2

Second session also deals with grammar (Conditional sentences: zero, first,
second and third conditionals and connectors in conditional sentences:
whether, unless, providing that, provided that, as long as, so long as).

The two first sessions are very dense and weighty but they are designed to
cover all the grammar points which will be needed by the students during the
lesson, so after explaining and practicing all the grammar contents, they will be
able to express and understand different kinds of messages.

m Session #3

Third session deals with vocabulary (items related to education: verbs, people
and places; educative stages in United Kingdom and differences between
EEUU and UK) and reading skills. After two sessions in which grammar points
have been explained, students are taught the vocabulary items of the unit
learning of work (education).

This topic is chosen due to the importance of their current education stage and
the upcoming changes most of them will experiment in next years (access to
university, consecution of the General Cerfificate of Secondary Education,
etc.). In addition, knowing and understanding the peculiarities and features of
two countries where English is spoken (United Kingdom and United States of
America) can be a stimulating and interesting way to become familiar with
their culture.

m Session #4

Once the students are familiar with grammar structures (conditional sentences)
and vocabulary items (education) they must put into practice the acquired
knowledge and write a discussion essay. They will be taught the main features
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of discussion essays, their paragraph plan and structure and some helpful
vocabulary and connectors used in this kind of text.

The main aim of this session is to start using all the knowledge previously learnt
and show the students the practical applications of grammar structures and lists
of vocabulary items. Therefore, the communicative purpose of the task (to
express in a written way their ideas, support them and understand other’s
perceptions and arguments) can be considered as a good start point to carry
out the application of this knowledge.

m Session #5

This session follows the steps of the previous ones since its main is continuing
using, in a practical way, all the knowledge acquired in the previous sessions.
The first step is practicing listening skills and, at the same time, reviewing some
useful vocabulary and expressions. After that, students must use all the
acquired knowledge in the preceding sessions preparing and carrying out an
oral discussion (use of grammar elements, vocabulary items related to the
fopic, expressions and information structure commonly used in discussion
essays, etc.)

m Session #6

This final session is infended to combine some of the main aspects learnt during
the whole learning unit of work. Vocabulary items related to the topic appear
in two texts, making the students practice both vocabulary knowledge and
reading skills and the final part of the session is employed to review and
reinforce grammar elements which may be difficult for the students. In
addition, some clips of video are shown to the students, in order to expose
them to real materials, making them familiar with English pronunciation in real
confexts.

m Exam

A unit exam (see Appendix) will be done after these sessions. It is designed in
order to cover all the possible elements taught during the 6 lessons, paying
especial attention to check students’ level of grammar, vocabulary and
reading and writing skills

As it can be observed, the criteria used to organize the lessons is scaffolding
students’ knowledge, organizing different stages to establish a progression in
their knowledge acquisition. In this way, the grammar and vocabulary
contents needed to build and develop more complex structures and messages
are learnt at the beginning, and once they have been assimilated by the
students, they are put into practice.
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CONTRIBUTION TO THE KEY COMPETENCES

This learning unit of work has been planned and designed in order to help the
students to develop, improve and strengthen the following key competences:

m Skill competence in linguistic communication.

This learning unit of work is infended to enhance and improve the students’
expression and interaction, in an oral and written way, with property, creativity
and autonomy in different communicative situations and their interpretation
and understanding of oral and written messages, from of different topics and
genres emitted by other speaker or by the media.

In this way, the selected activities deal with oral and written aspects, favoring
the acquisition and use of an appropriate style for the different communicative
purposes and scaffolding the students’ previous knowledge in order to express
written and oral ideas in a clear and well-structured way.

The whole set of activities contains specific exercises to work on oral and written
aspects of the language (discussion essays, oral discussions, reading activities,
etc.) or to make the students acquire the necessary grammar knowledge
which allows them to express ideas with correctness and autonomy.

m Skill competence in learning how to learn.

Some guidelines, useful structures and tips are given to the students in some
activities in order to make them aware of certain features and criterions for the
language use. In addition, some activities are designed using an inductive
approach, letting the students identify and distinguish by themselves certain
rules of use, favoring their critical sense and autonomy.

m Competence in social skills and citizenship.

Some activities in this unit learning of work (presentation, oral discussion, works
in groups, etc.) are specially designed to develop and improve the social and
collective aspects of written and oral communication, favoring the
cooperation and collaboration among students in the tasks carrying out. In
addition, good behavior and positive attitude towards the group and the
individuals are constantly encouraged during the lesson, creating suitable
teaching and learning conditions.

m Autonomy and personal initiative

As mentioned before, some inductive activities are planned to develop
students’ critical sense and autonomy. Moreover, some others, such as the oral
discussion or the discussion essay, make the student reflect and express their
own opinions and ideas, giving them resources and strategies to reinforce these
individual skills.
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CONTENTS

Since this learning unit of work is designed for first year of Bachillerato, the
common contents of this education stage are the general frame which
determines the particular contents of the course.

In this way, as stated in the Order of the 1t of July 2008, foreign languages
teaching in Bachillerato stage has as main objective the development of the
following skills:

mExpressing and interacting orally, in an efficient and spontaneous way, with
correctness, property, autonomy and creativity in different communicative
situations, using adequate strategies.

mUnderstanding oral text, of different topics and genres, emitted by other
speaker or by the media.

mExpressing written ideas in a clear and well-structured way, with the
appropriate style for the receptor and the communicative purpose.

mUnderstanding and interpreting written texts, from different topics and genres
and with different communicate purposes.

mReading with autonomy texts with different purposes and adequate to their
interests and needs, regarding reading as a source of information, joy and
leisure.

mUsing the foreign language with autonomy, progressing in their learning
process by means of reflecting on their use in communication, acquisition and
development of different learning strategies, using all the available resources,
including Information and Communication Technology tools.

mGeftting familiar with the essential aspects of the sociocultural environment of
the foreign language in order to facilitate a better comprehension and
interpretation of those cultures and a better communication with all their
speakers.

mConsidering the foreign language as a way to reach other knowledge and
culture, appreciating its importance as a tool for international communication
and understanding in a multicultural world.

mDeveloping learning autonomy by means of an active participation in the
planning, evaluation and control of the process, supporting their decisions and
accepting the inherent responsibilities, in order to keep progressing in the
language acquisition, applying the same methodology to other languages or
knowledge.
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This learning unit of work will cover the following contents:
mConditional sentences: zero, first, second and third condifionals.
mModal verbs in conditional sentences.

mConnectors in conditional sentences: whether, unless, providing that, provided
that, as long as, so long as.

mVocabulary items related to education: verbs, people and places.
mEducative stages in United Kingdom.

mVocabulary items related to education: differences between EEUU and UK.
mEducative stages in United Kingdom.

mFeatures of discussion essays.

mParagraph distribution in discussion essays.

mVocabulary and connectors often used in discussion essays.
mFeatures of oral discussions.

mSpeech techniques used in oral discussions.

mVocabulary and connectors often used in oral discussions.
mFeatures of false friends or cognates.

mVocabulary items related to education: false friends.
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METHODOLOGY

This learning unit of work is designed to be implemented following some
important methodological guidelines which concord with the idiosyncrasy of
the learning unit of work and the school placement where it was put into
practice. Some of these methodological principles are:

m Use of L2 in the classroom

Teacher and students will use English whenever it is possible, just using their L1 for
unavoidable clarifications or when a franslation is employed as a unique
method for students’ comprehension.

m Use of real materials

During the sessions, students will be exposed to clips of series, films, etc. in order
to show them the unit contents in real context and familiarize them with English
spoken materials and English culture.

m Use of ICT

As | have mentioned before, many students of the School of Arts of Zaragoza
possessed some stunning and remarkable arfistic  skills, showing certain
predisposition to work with visual elements, seeming to have a gift for this kind
of approach. In this way, the learning unit of work gives high importance to new
technologies and visual elements as useful tools to improve students’
performance in L2 acquisition. As it will be observed, the use of Power Point
Presentations and the integration of videos and listening material are a
constant practice in the implementation of the learning unit.

m Cooperative learning

The purpose is to encourage fteamwork, as an enriching and inspiring
experience which teach the students the importance to cooperate and
collaborate in order to achieve general and individual goals.

m Combination of the four basic skills (reading, listening, writing and speaking)

In order to achieve an integrated communicative competence, inclusive and
balanced, which allows the students to express their ideas with autonomy and
correctness.

m Build new knowledge from the students’ previous one.

Knowledge scaffolding is a common practice in the session designed for this
learning unit. In this way, it is crucial to give the students the tools to build
knowledge and reinforce the previous one, letting them construct progressively
new knowledge structures by their own.
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EVALUATION CRITERIA

Students will be evaluated about their writing, reading, listening and speaking
skills according to the following criteria:

o Exam — 40%
o Discussion essay — 15%
o Oral discussion — 20%
o One minute paper: False friends — 05%
o One minute paper: Reading — 05%
o Homework (Sheet #3) — 05%
o Behaviour, attendance, etc. — 10%

EVALUATION CRITERIA

B Exam

B Discussion essay

M Oral discussion

B False friends

M Reading

H Behavior, attitude, etc.

W Sheet # 3

m Exam (see Appendix): It represents the 40% of the final mark. It is composed
by a short text ‘Dare to be different’!, some activities designed to check both
reading comprehension and grammar and some others intended to check
their vocabulary knowledge. Mistakes can be divided into important ones (e.g.
not knowing the structure of a conditional sentence, use an inappropriate type
of conditional, get some vocabulary items mixed, etc.) and those ones with no

L English in Context 2, Student’s Book, by Jayne Wildman and Sylvia Wheeldon. Oxford
University Press 2006
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great importance (forgetting a letter, misspelling, lack of originality in some
answers, etc.). The exam structure and design is:

o Activity #1 (0,5 points): Find and underline three conditional sentences
in the text.

o Activity #2 (1 point): Complete the conditional sentences using the
correct form of the verbs in brackets. Four sentences, 0,25 points each
one.

o Activity #3 (2,5 points): Rephrase the following sentences. Five
sentences, 0,50 points each one.

o Activity #4 (3,5 points): Translate the following sentences. Seven
sentences, 0,50 points each one.

o Activity #5 (1 point): Write ‘true’ or ‘false’. Four definitions, 0,25 points
each one.

o Activity #6 (1,5 points): Use the back of the sheet to write a ‘conditional
sequence’ starting with ‘If  had a lot of money’ and ending with ‘I would
travel to Mars’. Originality is considered a positive element.

m Discussion essay: It represents the 15% of the final mark. The piece of writing
will be evaluated following a rubric (RUBRIC #X). Good organization of the
ideas, originality and correct use of vocabulary are considered positive points.

m Oral discussion: It represents the 20% of the final mark. The students’
performance in the oral discussion is evaluated using a rubric (RUBRIC #X).
Since every student is expected to participate, the carrying out of the activity
has an individual component and a group one, which is evaluated according
to the group general performance.

m One minute paper —Reading: It represents the 5% of the final mark. It is
designed to be completed after session #3 and it will be used as an evaluation
tool in order to check students’ reading comprehension and grammar
acquisition. It is divided into:

o Activity #1 (1,5 points): Translate the following words. Six vocabulary
items, 0,25 each one.

o Activity #2 (2,5 points): Write ‘true’ or ‘false’. Five sentences, 0,50
poinfs each one.

o Activity #3 (6 points): Translate the following sentences. Five sentences,
1,50 points each one.

m One minute paper -False friends: It represents the 5% of the final mark. It is
designed to be completed after session #6 and it will be used as an evaluation
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tool in order to check the students’ acquired knowledge about the information
just taught in the lesson (false friends). It is divided in four parts:

o Activity #1 (1,5 points): Translate the following words. Six vocabulary
items, 0,25 each one.

o Activity #2 (2,5 points): Write ‘true’ or ‘false’. Five sentences, 0,50
points each one.

o Activity #3 (6 points): Translate the following sentences. Five sentences,
1,50 points each one.

o Activity #4 : Did you know any of these false friends before the lesson?
Which ones? To check students’ previous knowledge.

m Homework (Sheet #3): It represents the 5% of the final mark. It is designed
with the same structure as the final exam and as a previous activity in order to
prepare the students for the exam. It is composed by a short text ‘Getting an
Education —the Hard Way'?, some activities designed to check both reading
comprehension and grammar and some others intended to check their
vocabulary knowledge. Its structure and design is:

o Activity #1 (3 points): Answer the questions in your own words. Four
sentences, 0,75 points each one.

o Activity #2 (1,5 points): Find in the text three conditional sentences and
write them in the right places.

o Activity #3 (3 points): Complete the sentences using the correct form
of the verbs in brackets. Four sentences, 0,75 points each one.

o Activity #4 (2,5 points): Rephrase the following sentences. Seven
sentences, 0,50 points each one.

m Behaviour, aftendance, etc. It represents the 5% of the final mark. Since the
lesson plan is divided into 6 sessions of work the non-attendance to one of them
or a bad behavior, low interest, etc. in a session is penalized with 1,5 points.

? English in Context 2, Workbook, by Jayne Wildman and Sylvia Wheeldon. Oxford
University Press 2006
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LESSON PLANS

The learning unit of work will be implemented in é sessions and has been
planned and designed in order to cover the basic skills and subskills involved in
language acquisition and production. The sessions are organized in the
following way:

SESSION #01

CONTENTS

mConditional sentences: zero, first, second and third conditionals.
mModal verbs in conditional sentences.

LEARNING GOALS

At the end of this lesson, students will be able to:

mKnow and identify the main features of conditional sentences and their
structure and elements.

mUnderstand and distinguish the different types of conditional sentences (Zero,
1st, 2nd and 39, their standard structure and use.

mComprehend the insertion of modal verbs in conditional sentences with no
important change in the general meaning.

EXPECTED LEARNING OUTCOMES

At the end of this lesson, students will be able to:

mKnow and apply correctly the different grammar aspects needed to express
conditional situations.

mComplete conditional sentences using the correct form of the verbs in
brackerfs.

mUnderstand, write and rewrite different types of conditional sentences (Zero,
1st, 2nd and 39, using their standard structure.

minsert modal verbs in conditional sentences without changing their general
meaning.

DESCRIPTION OF ACTIVITIES TO BE CARRIED OUT
m GRAMMAR: Conditional sentences ()
o Checking students’ previous knowledge. [5']

o Structure and elements. [5]
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o Types (general structure and use). [10']
o Conditionals and modal verbs. [5]

o In order to show the students that sometimes standard ‘will' and
‘would’ can be replaced by a modal verb with no important
change in meaning.

o Exercises: SHEET #1 [257]
o Zero, 1st, 2nd and 3@ conditional sentences exercises.
m HOMEWORK: The students must finish SHEET #1 at home.

ASSESMENT AND FEEDBACK/EVALUATION OF TEACHING AND LEARNING
PROCESS

Teaching process will be evaluated through observation of the class dynamics
and students’ performance. Students can ask for clarification at any time and
their questions and doubts wil be taken into account for future
implementations. Students’ lack of attention, demotivation or low
understanding of the contents will also be considered in order to enhance
upcoming activities. In addition, EPOSTL guide will be followed to reflect on
how to maintain, develop or improve certain teaching skills.

Students’ performance will be analyzed by means of observation. The teacher
will withess and take notes about how they complete the activities and perform
their individual tasks. Their interest and participation in the activities will be
considered as positive elements.

SESSION #02

CONTENTS
mConditional sentences: zero, first, second and third conditionals.

mConnectors in conditional sentences: whether, unless, providing that, provided
that, as long as, so long as.

LEARNING GOALS

At the end of this lesson, students will be able to:

mKnow and use properly the different connectors used when dealing with
conditional sentences.

mUnderstand and produce oral messages using conditional structures.
EXPECTED LEARNING OUTCOMES

At the end of this lesson, students will be able to:
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mKnow and apply correctly the different grammar aspects needed to express
conditional situations.

mExpress and understand conditional sequences.

mComplete conditional sentences using the correct form of the verbs in
brackerts.

mComplete conditional sentences using their ideas.
mWrite new sentences with the same meaning using unless.

mChoose the cormrect conditional connector depending on the meaning of the
sentence.

DESCRIPTION OF ACTIVITIES TO BE CARRIED OUT
m WARM-UP ACTIVITY: Conditional sequence. [257]

o The teacher starts saying a conditional sentence (beginning with 1sf
conditional type). A student must create another conditional sentence
using as ‘if-clause’ of this new conditional sentence the ‘main clause’ of
the previous one and so on with every student. The procedure will be
repeated in the same way with 2nd and 3@ conditional sentences.

o In order to review 1+, 2nd and 39 conditional in a more appealing and
relaxed way.

m Homework correction. [10']

o Students read aloud the sentences. A Power Point Presentation will be
projected in order to make them easier and faster the correction when
necessary.

m GRAMMAR: Conditional sentences (ll) [10']

o Grammar explanation of other connectors used instead of standard ‘if’
or ‘whether’ in conditional sentences: Unless, providing that, provided
that, as long as, so long as.

o Exercises: SHEET #2 [5]

o Exercises related to the new connectors learnt in the session.
Also some Zero, 1%, 2nd and 3@ conditional sentences exercises in
order to review their structures and uses.

m HOMEWORK: The students must finish SHEET #2 at home.
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ASSESMENT AND FEEDBACK/EVALUATION OF TEACHING AND LEARNING
PROCESS

Teaching process will be evaluated through observation of the class dynamics
and students’ performance. Students can ask for clarification at any time and
their questions and doubts will be taken into account for future
implementations. Students’ lack of afttention, demotivation or low
understanding of the contents will also be considered in order to enhance
upcoming activities. In addition, EPOSTL guide will be followed to reflect on
how to maintain, develop or improve certain teaching skills.

Students’ performance will be analyzed by means of observation. The teacher
will witness and take notes about how they complete the activities and perform
their individual tasks. Their interest and partficipation in the activities will be
considered as positive elements.

Homework will be considered as a tool tfo evaluate their participation and
aftitude, not only by checking if it has been done or the answers are correct
but also giving the students the chance to correct the exercises aloud,
involving themselves in the class dynamics.

SESSION #03

CONTENTS

mVocabulary items related to education: verbs, people and places.
mEducative stages in United Kingdom.

mVocabulary items related to education: Differences between EEUU and UK.
LEARNING GOALS

At the end of this lesson, students will be able to:

mKnow, identify and use with certain degree of autonomy vocabulary items
related to education.

mUnderstand and be familiar with the structure, organization and features of the
British education system.

mBe aware of some important differences related to education between British
English and American English.

mRecognize and understand general and specific information from a clip of
video.

mComprehend and obtain general and specific ideas from a written text.
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mWork in pairs, predicting from the context the meaning of some vocabulary
items related to education.

EXPECTED LEARNING OUTCOMES

At the end of this lesson, students will be able to:

mAnswer questions, working in pairs, about general knowledge.

mComplete sentences using their knowledge the structure, organization and
features of the British education system.

mDefine some vocabulary items related to education.
mUnderstand a clip of video.
mRead and understand a text, expanding it with new sentences.

mWork in pairs, predicting the meaning of some vocabulary items related to
education.

DESCRIPTION OF ACTIVITIES TO BE CARRIED OUT
m WARM-UP ACTIVITY: General knowledge test. [5']

o In pairs, students must answer some questions and connect them with
the school subject they belong to.

m Homework correction. [10']

o Students read aloud the sentences. A Power Point Presentation will be
projected in order to make them easier and faster the correction when
necessary.

m VOCABULARY: Education. [207]

o Students are taught, using a Power Point Presentation, a set of
vocabulary items, divided into three categories (verbs, places and
people) related to education.

o Students watch a short clip from the series ‘How | Met Your Mother’
(Season 5, Episode 1"Definitions”). Watching the clip can be a useful
way to show the students some real material (an American TV series)
and, consequently, display in a more eye-catching and funny way some
vocabulary items just seen in a real context.

o Students must make some exercises related to the vocabulary items, in
order to practice the new words and check how they have assimilated
them.
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m READING: ‘Back to School, Aged 35'. [10]

o Students must read the text ‘Back to School, Aged 35’3, and do some
exercises infended to check their vocabulary and reading
comprehension.

m ONE-MINUTE PAPER: [5']

o Students must do some conditional sentences exercises based on the
information given by the text in order to check their reading
comprehension and review grammar elements.

m HOMEWORK: The students must do SHEET #3 at home.

o The sheet contains the text ‘Getting an Education -the Hard Way’,
some questions about the text to check the student's reading
comprehension and some conditional sentences (Zero, 15!, 2nd and 3
type) in order to review the grammar contents of the learning unit.

ASSESMENT AND FEEDBACK/EVALUATION OF TEACHING AND LEARNING
PROCESS

Teaching process will be evaluated through observation of the class dynamics
and students’ performance. Students can ask for clarification at any time and
their questions and doubts will be taken into account for future
implementations. Students’ lack of aftention, demotivation or low
understanding of the contents will also be considered in order to enhance
upcoming activities. In addition, EPOSTL guide will be followed to reflect on
how to maintain, develop or improve certain teaching skills.

Students’ performance will be analyzed by means of observation. The teacher
will witness and take notes about how they complete the activities and perform
their individual tasks. Their interest and participation in the activities will be
considered as positive elements.

Homework will be considered as a tool to evaluate their participation and
aftitude, not only by checking if it has been done or the answers are correct
but also giving the students the chance to correct the exercises aloud,
involving themselves in the class dynamics.

The one-minute paper will be used as an evaluation tool in order to check the
students’ acquired knowledge about the information just taught in the lesson
(vocabulary about education) and their reading comprehension.

* New English File Intermediate, Student’s Book, by Clive Oxenden and Christina
Latham-Koenig. Oxford University Press 2006
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SESSION #04

CONTENTS

mFeatures of discussion essays.

mParagraph distribution in discussion essays.

mVocabulary and connectors often used in discussion essays.
LEARNING GOALS

At the end of this lesson, students will be able to:

mKnow and identify the main features of discussion essays and their paragraph
plan and structure.

mDistinguish, classify and be familiar with some important vocabulary and
connectors used in discussion essays.

minfer rules of use of certain connectors from some written examples.

mComprehend, obtain and process general and specific information from a
discussion essay.

mDesign, structure and write, with certain degree of autonomy, a discussion
essay about a topic, supporting their ideas by means of using the acquired
knowledge.

EXPECTED LEARNING OUTCOMES

At the end of this lesson, students will be able to:

mRead a discussion essay, analyzing and understanding the main
characteristics of them.

mKnow and use, with certain degree of autonomy, connectors and linkers
commonly used in discussion essays.

mWrite arguments in favor and against certain topics.

mWrite, in a well-structured and correct way, a discussion essay about the topic:
‘Has school got easiere Was it harder in the past’?

DESCRIPTION OF ACTIVITIES TO BE CARRIED OUT
m WRITING: Discussion essay. [107]

o The students will read the features of a discussion essay, the best way
to make a well-structured paragraph plan for it and some useful
vocabulary for expressing and supporting their opinions, ideas and
arguments.
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o Some deductive exercises are provided in order to make the students
extract some structures. Once the students have finished, they must do
some more exercises designed to clarify and reinforce the new
information.

m READING: Discussion essay. [207]

o After having seen the main features and structure of a discussion essay,
the students must read one and do some exercises consisting in
understanding and analyzing the text.

m WRITING: Discussion essay. [207]

o Finally, students must show the new acquired knowledge and write a
short discussion essay on the topic ‘Has school got easier? Was it harder
in the past?’ using the structure, vocabulary and expressions learnt
during the session. This piece of writing has to be handed in at the end
of the class.

ASSESMENT AND FEEDBACK/EVALUATION OF TEACHING AND LEARNING
PROCESS

Teaching process will be evaluated through observation of the class dynamics
and students’ performance. Students can ask for clarification at any time and
their questions and doubts will be taken into account for future
implementations. Students’ lack of atftention, demotivation or low
understanding of the contents will also be considered in order to enhance
upcoming activities. In addition, EPOSTL guide will be followed to reflect on
how to maintain, develop or improve certain teaching skills.

Students’ performance will be analyzed by means of observation. The teacher
will withess and take notes about how they complete the activities and perform
their individual tasks. Their interest and participation in the activities will be
considered as positive elements.

Homework will be considered as a tool to evaluate their participation and
aftitude, checking if it has been done, and their activities performance.

The discussion essay will be used to evaluate the students, according to a rubric
(RUBRIC #X).

SESSION #05

CONTENTS
mVocabulary items related to education.
mMain features of oral discussions.

mSpeech techniques used in oral discussions.



mVocabulary and connectors often used in oral discussions.
LEARNING GOALS
At the end of this lesson, students will be able to:

mRecognize and understand general and specific information from a clip of
audio.

mKnow and identify vocabulary items related to education in an oral context.
mSupport or crificize an established topic, giving reasons in favor or against it.
mWork in groups, communicating their ideas and supporting them.

mParticipate, in a correct and active way, in an oral discussion, supporting their
ideas using the acquired knowledge.

EXPECTED LEARNING OUTCOMES

At the end of this lesson, students will be able to:

minfer the topic and features of a TV program from a brief description of it.

mExtract specific information and vocabulary items related to education from a
clip of audio.

mComplete sentences using vocabulary items extracted from the clip of audio.

mSupport or criticize the topic ‘Private schools are better than state schools’,
giving reasons in favor or against it.

mWork in groups, elaborating a list of arguments to support their idea about the
topic.

mParticipate, in a correct, imaginative and active way, in the oral discussion,
supporting their ideas, using the acquired knowledge, organizing their speech
and respecting turns.

DESCRIPTION OF ACTIVITIES TO BE CARRIED OUT
m PRE-LISTENING [5']

o Students have to read and answer some questions designed to set the
context for the following listening activity.

m LISTENING: ‘That’ll Teach’Em’. [157]

o Students have to listen, first with the books closed and without taking
any note, the clip ‘That’ll Teach’Em’.
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o Students must make some exercises related to the listening activity, in
order to check their listening comprehension and review some
vocabulary items related to education previously taught.

m SPEAKING: An oral discussion. [30']

o Students must decide if they agree or disagree with the statement
‘Private schools are better than state schools’. Then, in groups will
comment their ideas and write down the best arguments to support
them.

o In groups, students will prepare an oral discussion, putting into practice
the knowledge acquired in the session assigned to discussion essays.

ASSESMENT AND FEEDBACK/EVALUATION OF TEACHING AND LEARNING
PROCESS

Teaching process will be evaluated through observation of the class dynamics
and students’ performance. Students can ask for clarification at any time and
their questions and doubts wil be taken into account for future
implementations. Students’ lack of attention, demotivation or low
understanding of the contents will also be considered in order to enhance
upcoming activities. In addition, EPOSTL guide will be followed to reflect on
how to maintain, develop or improve certain teaching skills.

Students’ performance will be analyzed by means of observation. The teacher
will withess and take notes about how they complete the activities and perform
their individual tasks. Their interest and partficipation in the activities will be
considered as positive elements.

This session contains team work activities and a final task based on an oral
discussion.  Students’ team work abilities will be analyzed by means of
observation: teacher will supervise and monitor the development of the group
collaboration, helping them if necessary, and taking notes about the carrying
out of the activity.

The students’ performance in the oral discussion will be evaluated, both
individually and as a group, using a rubric (RUBRIC #X).

SESSION #06

CONTENTS
mVocabulary items related to education: false friends.
mFeatures of false friends or cognates.

mConditional sentences: third conditionals.
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LEARNING GOALS

At the end of this lesson, students will be able to:

mUnderstand and know the main features of the false friends.

mKnow, identify and use with certain degree of autonomy some false friends,
especially those ones related to education.

mComprehend and obtain general and specific information from a written text,
inferring from the context the meaning of certain words.

mReinforce and work in grammar points which could be problematic (third
conditional).

mldentify and understand general and specific information from a clip of video.

mWork in pairs, writing a series of connected events using the reviewed
grammar point.

EXPECTED LEARNING OUTCOMES
At the end of this lesson, students will be able to:
mUnderstand and know the main features of the false friends.

mRead and understand two texts containing false friends related to education
and know their meaning and use.

mView and understand a Power Point Presentation related to false friends.
mRemember the features, structure and use of third conditional sentences.

mUnderstand the general meaning of a clip from the movie The Curious Case of
Benjamin Button and identify the conditional structures which appear in it.

mAnswer some questions about the general meaning of the clip.

mWork in pairs, writing a series of connected events (real or invented) using third
conditional sentences

DESCRIPTION OF ACTIVITIES TO BE CARRIED OUT
m VOCABULARY: False friends. [5]
o Checking their previous knowledge and brief explanation.

m READING: My dream course [5]
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o Students must read the text ‘My dream course’4, and do an exercise
intended to check their knowledge about false friends (especially those
related to education).

m VOCABULARY: False friends. [157]

o Students are taught, using a Power Point Presentation, a series of false
friends.

o Students watch three short clips from the series ‘The Simpsons’ (Season
3, Episode 1"Stark Raving Dad” and Season 9, Episode 20"The Trouble
with Trillions”) and a Minute Maid ad. Watching these clips can be an
interesting way to show the students some real material (an American TV
series and a real ad) and, consequently, display in a more eye-catching
and funny way some vocabulary items just seen in a real context.

m READING: Difficult homework [5']

o Students must read the text ‘Difficult homework's, and do an exercise
intended to check their knowledge about false friends (especially those
related to education).

m GRAMMAR: Review of third condifional [107]

o Students are asked how much they remember about 39 conditional
structure and use. The purpose is to review a problematic grammar
point and reinforce students’ knowledge and familiarity with it.

o Students are shown a scene from the movie The Curious Case of
Benjamin Button (David Fincher, 2008) and they must fry to identify the 3rd
conditional sentences. The scene perfectly fits with the activity purpose
since contains great examples of 3@ conditional sentences. In addition,
watching this clip can be an interesting way to show the students some
real material (an American movie) and, consequently, display in a real
context the grammar point reviewed.

o Students have to complete some exercises intended to check their
comprehension of the scene and the grammar point.

m WRITING: A collision course [5]

o In pairs, students must write a ‘collision course’ (a series of connected
events similar to the one which appears in the video) using third
conditional sentences. The piece of writing will be handed to the
teacher at the end of the session.

* New English File Intermediate, Student’s Book, by Clive Oxenden and Christina
Latham-Koenig. Oxford University Press 2006
® New English File Intermediate, Student’s Book, by Clive Oxenden and Christina
Latham-Koenig. Oxford University Press 2006



m ONE-MINUTE PAPER: [5']

o Students must do some false friends exercises based on the information
just learnt during the session.

ASSESMENT AND FEEDBACK/EVALUATION OF TEACHING AND LEARNING
PROCESS

Teaching process will be evaluated through observation of the class dynamics
and students’ performance. Students can ask for clarification at any time and
their questions and doubts wil be taken into account for future
implementations. Students’ lack of attention, demotivation or low
understanding of the contents will also be considered in order to enhance
upcoming activities. In addition, EPOSTL guide will be followed to reflect on
how to maintain, develop or improve certain teaching skills.

Students’ performance will be analyzed by means of observation. The teacher
will withess and take notes about how they complete the activities and perform
their individual tasks. Their interest and participation in the activities will be
considered as positive elements.

In this particular session, students have to give the teacher their piece of writing.
Its originality and correction will be taken into account, as well as the students’
ability to work in pairs, measured through observation. It will be corrected
following a rubric (RUBRIC #X) and feedback will be given to students.

The one-minute paper will be used as an evaluation tool in order to check the
students’ acquired knowledge about the information just taught in the lesson
(false friends).
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CONCLUSIONS

After implementing this learning unit of work and the whole experience related
to my practice period in the School of Arts of Zaragoza, certain ideas seem to
be enough clear and relevant to me for stating them as conclusions or
significant personal thoughts developed.

First of all, | consider this teaching experience as something really positive, useful
and challenging, being possibly the most stimulating activity performed during
this academic year. The implementation of a whole learning unit of work in a
real context, facing the actual challenges which teachers have to overcome
during their teaching routine is a very inspiring and interesting experience, really
useful for my self-development as a future teacher.

Secondly, | redlized that, apart from language skills, motivation is a crucial and
essential element involved in L2 acquisiion and one of most important
teachers’ tasks is to motivate the students, making explanations appealing
enough to attract their attention. This means, from my point of view, in William
Butler Yeats' words: "Education is not the filling of a bucket but the lighting of a
fire”.

In addition, one of the most important things | have learnt during this 6-week
period and the design, elaboration and implementation of this learning unit of
work is that organization and timing are really important factors, but at the
same time very complicated to achieve for successful tfeaching and learning
process. From my personal point of view, | consider very important to be able
to organize properly all the sessions of a learning unit of work, dividing and
sequencing correctly the contents of the unit in order to obtain a complete
and balanced unit, in which every linguistic skill and subskill is practiced and
students can feel comfortable using English.

In this way, as | previously mentioned, the peculiar features of the students of
the School of Arts made me use some resources especially adapted to attract
their attention, with, from my point of view, considerable success.
Consequently, | got confirmed my expectations of how important and
necessary the adaptation of methodology and contents to students’ features
and interests is.

In conclusion, the design, planning and implementation of this learning unit of
work has made me aware of the huge complexity and effort involved in the
teaching process but, at the same time, showed me how encouraging and
motivating this process can be and how rewarding a positive students’
outcome can be.
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COLOULIOLLLE

Conditionals

B Conditional sentences are formed by:
0 a conditional clause, beginning with if

0 a main clause, which explains the consequence
of the conditional clause

If you study hard, you will pass the English exam.
fffff if Clause === wssmsnc MAIN: CIAUSE <sessmnanss

If | had some money, | would go to the concert.
———————— if clause ~———- -——-—-main clause ————

Conditionals

m Clause order is flexible but when the 'if clause’
appears before the main one, we must write a
comma:

If you study hard, you will pass the English exam.
————— iFelause — e MEIN CIOUSE ~rrrmrmmmres

You will pass the English exam If you study hard.
———————————— main clause --——-—— -——if clause ——

Conditionals

B Depending on the probability level, conditional
sentences can be divided in:

O Zero conditionals  — Facts that always happen
O First conditionals — Likely to happen

O Second conditionals— Unlikely to happen

0 Third conditionals  — Impossible to happen

Zero conditional

m GENERAL USE:
To say what always happens or to intfroduce certain
conditions under which something is true

B GENERAL FORM:
IF + PRESENT SIMPLE + PRESENT SIMPLE

O The video pauses if you press this button.

o If you don't pay taxes, you go to jail.

First conditional

B GENERAL USE:
To describe situations that may possibly happen

W GENERAL FORM:
IF + PRESENT SIMPLE + FUTURE [WILL + INFINITIVE]

O If you leave now, you'll catch the frain.

O If she studies hard, she will get good marks.
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Second condifional

B GENERAL USE:
To talk about something that is just imagined or very
unlikely

B GENERAL FORM:
IF + PAST SIMPLE + CONDITIONAL [WOULD + INFINITIVE]

O If | had a younger brother, I'd teach him to play
football.

o If | were millionaire, I'd invite all my friends to my
private island.

Third conditional

B GENERAL USE:
To talk about hypothetical situations in the past

W GENERAL FORM:
IF + PAST PERFECT + WOULD + HAVE + PAST PARTICIPLE

0 She would have passed the exam if she had an-
swered all the questions.

O If he hadn't fallen asleep he would have arrived
on time to the party.

Modal verbs and conditionals

B Sometimes ‘will' and '‘would’ can be replaced by
other modal verbs without important change in
meaning

If you study hard, you

will pass the English

If you study hard, you

@ pass the English

exam.

S®
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If you study hard, you

@ pass the English

exam.

If | had some money, |

would go to the concert.

If | had some money, |

@ go to the concert.

If | he hadn't fallen
asleep, he would have

arrived on time

If | he hadn't fallen

asleep, he @ have

arrived on time
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If | he hadn’t fallen
asleep, he / have

arrived on tfime

e’ @ 5 J

COLOULIOLLLE

malivilins

m Karen Roberts is thinking about what will happen if she stops
smoking. Use the notes to make sentences about what will happen
to Karen;

o if/stop smoking/eat more

m Karen Robertsis thinking about what will happen if she stops
smoking. Use the notesto make sentences about what will happen
to Karen:

o if/stop smoking/eat more

If she stops smoking, she will eat more

m Karen Roberts is thinking about what will happen if she stops
smoking. Use the notesto make sentences about what will happen
to Karen;

o iffeat more/get fat

m Karen Robertsisthinking about what will happen if she stops
smoking. Use the notesto make sentencesabout what will happen
to Karen:

o iffeat more/get fat

If she eats more, she will get fat
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m Karen Robertsis thinking about what will happen if she stops
smoking. Use the notesto make sentences about what will happen
to Karen:

o if/get fat/need bigger clothes

m KarenRobertsisthinking about what will happen if she stops
smoking. Use the notesto make sentencesabout what will happen
to Karen:

o if/get fat/need bigger clothes
If she gets fat, she will need higger clothes

m Karen Roberts is thinking about what will happen if she stops
smoking. Use the notes to make sentences about what will happen
to Karen;

o iffneed bigger clothes/look awful

m Karen Robertsisthinking about what will happen if she stops
smoking. Use the notes to make sentences about what will happen
to Karen:

o if/need bigger clothes/look awful

If she needs bigger clothes, she will look awful

m Karen Roberts is thinking about what will happen if she stops
smoking. Use the notesto make sentences about what will happen
to Karen;

o if /look awful/feel depressed

m Karen Robertsisthinking about what will happen if she stops
smoking. Use the notesto make sentencesabout what will happen
to Karen:

o if /look awful /feel depressed

If she looks awful, she will feel depressed
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m Karen Robertsis thinking about what will happen if she stops
smoking. Use the notesto make sentences about what will happen
to Karen:

o ifffeel depressed/startsmoking

m KarenRobertsisthinking about what will happen if she stops
smoking. Use the notesto make sentencesabout what will happen
to Karen:

o ifffeel depressed/start smoking

If she feels depressed, she will start smoking

m Completethe first conditional sentences using the correct form of
the verbs in brackets:

o If you (not/leave) immediately,
{be) late.

m Complete the first conditional sentences using the correct form of
the verbsin brackets:

o If you (not/leave) immediately,
(be) late.

o If you don't leave immediately, you'll be late

m Completethe first conditional sentences using the correct form of
the verbs in brackets:

a If your family (move) to Madrid, which
school (you/go) to?

m Complete the first conditional sentences using the correct form of
the verbsin brackets:

o If your family {move) to Madrid, which
school (you/go) to?

o If your family move to Madrid, which school
will you go to?
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m Completethe first conditional sentences using the correct form of
the verbs in brackets:

a (go) home if you (feel) ill?

m Complete the first conditional sentences using the correct form of
the verbsin brackets:

| {go) home if you (feel) 1lI?

o Will you go home if you feel ill?

m Completethe first conditional sentences using the correct form of
the verbs in brackets:

a (can) I smokein here if |
(open) the window?

m Complete the first conditional sentences using the correct form of
the verbsin brackets:

O {can) | smoke in here if |
{open) the window?

0 Can | smoke here if | open the window?

m Completethe first conditional sentences using the correct form of
the verbs in brackets:

O If people (not/stop) using their cars
so much, the world {run out) of oil.

m Complete the first conditional sentences using the correct form of
the verbsin brackets:

o If people (not/stop) using their cars
so much, the world (run out) of oil.

O If people won't stop using their cars so much,
the world will run out of oil.
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m Anita Bowerslikes to day-dream. She is alwaysimagining different
projects and plans. Look at the notes and make sentences about
what her lifewould be like:

o if/sell my house/buy a farm

m Anita Bowerslikes to day-dream. Sheis alwaysimagining different
projectsand plans. Look at the notes and make sentences about
what her lifewould be Iike:

o if/sell my house/buy a farm

If she sold her house, she would buy a farm

m Anita Bowers likes to day-dream. She is alwaysimagining different
projectsand plans. Look at the notes and make sentencesabout
what her life would be like:

o if/buy a farm/keep cows

m Anita Bowerslikes to day-dream. Sheis alwaysimagining different
projects and plans. Look at the notes and make sentences about
what her lifewould be like:

o if/buy a farm/keep cows

If she bought a farm, she would keep cows

m Anita Bowerslikes to day-dream. She is alwaysimagining different
projects and plans. Look at the notes and make sentences about
what her life would be like:

o if/keep cows/have lots of milk

m Anita Bowerslikesto day-dream. Sheis alwaysimagining different
projectsand plans. Look at the notes and make sentences about
what her lifewould be like:

o if/keep cows/have lots of milk

If she kept cows, she would have lots of milk
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m Anita Bowerslikes to day-dream. She is alwaysimagining different
projects and plans. Look at the notes and make sentences about
what her lifewould be like:

o if/have lots of milk/make good cheese

m Anita Bowerslikes to day-dream. Sheis alwaysimagining different
projectsand plans. Look at the notes and make sentences about
what her lifewould be Iike:

o if/have lots of milk/make good cheese

If she had lots of milk, she would make good
cheese

m Anita Bowers likes to day-dream. She is alwaysimagining different
projectsand plans. Look at the notes and make sentencesabout
what her life would be like:

o if /make good cheese/win prizes

m Anita Bowerslikes to day-dream. Sheis alwaysimagining different
projects and plans. Look at the notes and make sentences about
what her lifewould be like:

o if /make good cheese/win prizes

If she made good cheese, she would won prizes

m Anita Bowerslikes to day-dream. She is alwaysimagining different
projects and plans. Look at the notes and make sentences about
what her life would be like:

o iffwin prizes/be on TV

m Anita Bowerslikesto day-dream. Sheis alwaysimagining different
projectsand plans. Look at the notes and make sentences about
what her lifewould be like:

o if/fwin prizes/be on TV

If she won prizes, she would be on TV
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m Completethe second conditional sentencesusing the correct form
ofthe verbsin brackets:

O My brother {get) into the team if he
{train) harder.

m Complete the second conditional sentences using the correct form
ofthe verbsin brackets:

O My brother (get) into the teamif he
(train) harder.

0 My brother would get into the team if he
trained harder.

m Completethe second conditional sentencesusing the correct form
ofthe verbsin brackets:

alfl (have to) go to the hospital, |
(not/go) to that one.

m Complete the second conditional sentences using the correct form
ofthe verbsin brackets:

olfl {have to) go to the hospital, |
(not/go) to that one.

o If | had to go to the hospital, | wouldn’t go to
that one.

m Completethe second conditional sentences using the correct form
ofthe verbsin brackets:

O Your car {be) a lot safer if you
(buy) some new tyres.

m Complete the second conditional sentences using the correct form
ofthe verbsin brackets:

O Your car (be) a lot safer if you
(buy) some new tyres.

0 Your car would be a lot safer if you bought
some new tyres.
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m Completethe second conditional sentencesusing the correct form
ofthe verbsin brackets:

alfl (not/eat) so much | (feel)
much fitter.

m Complete the second conditional sentences using the correct form
ofthe verbsin brackets:

alfl (not/eat) so much | {feel)
much fitter.

o If | didn’t eat so much, | would feel much fitter.

m Completethe second conditional sentencesusing the correct form
ofthe verbsin brackets:

O What (you/buy) if you (win)
the lottery this weekend?

m Complete the second conditional sentences using the correct form
ofthe verbsin brackets:

O What {you/buy) if you {(win)
the lottery this weekend?

0 What would you buy if you won the lottery
this weekend?
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VIR (Answer the questions in pairs:
13

TLADNG li24

did the Second World War end?

What the capital of Colomhia?
3} Who wrote Hamlet?

4) How many Kb are there in a Mb?

5) Who invented the Theory of R

tivity?
§) What's 5x18 / 4%

B | 7) tiow many legs does an insect have?

i L £2
yarves was qzyzq| O} W0At Ls water made of?
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STUDEATS DOOK__ FNGEs 0304

WML [Answer the questions in pairs:
ALADIG [ 1y nd World War end?
2) the capital of ombia?
3

4) How many Kb are thers in

5] Who invented the Theory of Relativity?
) What’s 5x1B / 4%
How many legs does an insect have?

What ls water made of?

STUDET'S BOOK TGS 03-04

VNI (Answer the questions in pairs:

LADEAG 1)
2)
3)
4
L5

8)

When did the Second World War end?
What i5 the capital of Colombia?
Who wrote Hamlet?

How many Kb are there in a Mb?

Who invented the Theory of Relativizy?
What's 5x18 / 47

How many legs does an insect have?

What Ls water made of?

SUDEITSDOON TAGES 0304

VDLW Answer the questions in pairs:
|
RLADIG | 1) whe the Second World War end?
o |5 ag B r
| 2) What is the capital of Colombia?
Bogeta .
3) Who wrote Hamlet?
|
4) How many Kb are there in 2 Mb?
5) Who invented the Theory of Relativity?
What's 5x18 / 47

Teevan wan maven| O

How many legs does an Insect have?

What is water made of?

STUDERT'S BOOK TGS 03-04

|
LD 1)

vocapLART [Answer the questions in pairs:

When the Second World War end?

What's 5x18 / 47
How many legs does an insect have?

What Ls water made of?
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3) Who wrote Hamiet?
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1024 e

5) Who invented the

7) How many legs does an Insect have?
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) What is water made of?
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= four hours eve

2) I must
tomorrow,

3) Our History teacher was terrible. We
didn’t anything.

41 If you don't _ your homework, you can’t
watch TV later.

The teacher was angry because some of the
puplls had tried ta in the exam.
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[Complete the verb column:
[
NLRDIAG 1) When she was a hool, she used to =

four hours every

ning.

|2) T must

tonight. T have an exam
tomorrow,

3) our History te e
didn’ t

4) If you don’t _ your hamework. you can't
wateh TV later.

5) The teacher was angry because acme of the
puplls had tried to in the exam.
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vocapoLART [Complete the verb column:

TLANG [ 1y

When she
four hour:

at.
every &

01, she used to
=ning.

I must tonight. I have an exam

tomorrow,

was terrible. We

If you don’t _  your homework. you can’t
watch TV later.

The teacher was angry because some of the
puplls had tried to in the exam.

| 2)

[Complete the verb column:

When she
four hours every

as

col, she used to
ing.

I must
tomorrow,

tonight. T have an exam

her was terrible, We

ing.

Qur History te
gidn’t n an

If you don't _ your hameworks you can’t
watech TV later.

The teacher was angry because some of the
puplls had tried to in the exam.
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il [Complete the verb column:
i) 4 BOOK
STUBLAT'S oS | 1) When she at school, she usad to st
S four hours every svening.
2) @ tonight. 1 have an exam
3) Our History teacher was terrible, We
didn’ t anything.
4) If you don’t de your homework, you can't
| watch Tv later.
5) The teacher was angry because some of the
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puplls had tried to in the exam,

[Complete the verb column:

col, she used to s
ing.

When she was at
four hours every

I must tonight. 1 have an exam

tomorzow.

Qur History tea
didn't learn anyt

T was terrible, We

If you don’t do your homework, you can’t
watch TV later.

The teachier was angry because some of the
pupils had tried to t In the exam,

o
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VoCneoLARt [ Match the words and definitions:

TLADIG |

& school paid for by the government which
gives free education.

[ Match the words and definitions:

A non-gevernment school where you have to
pay.
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[ Match the words and definitions:

& school for very young children, e.g. 1

|

-4,
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[ Match the words and definitions:

& school for older children, e.4. 11-18.

e

STUDEATS DOOK__ FNGEs 0304
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i
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[ Match the words and definitions:

& school where the teachers are cften
priests or nuns.

|

|

|
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L}
LADEAG

[ Match the words and definitions:

A school for young children, e.g. frem 4-11
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vacApuLnmT
&
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TREVGE AW MLTER

[ Match the words and definitions:

A school where pupils live, eat and sleep.

STUDCNTS DOOK_ PAGES 03-0¢

e & vina
VD(."L-:JLG!” [ Match the words and definitions: ISCOTL BE ANTES
LADEAG

The ‘boss’ of a school.
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[ Match the words and definitions:

A senior university tescher.
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[ Match the words and definitions:

11) popIL

A child who is at school.
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VOCABULARY: Edueation

[ Match the words and definitions:

A person who is studying at @ college or
university.

- SUDEATS BOOK__ FAGES 0304 -

vacApuLnmT [ Match the words and definitions:
&

1emit

A persen who has finished university and
has a degree (e.g. in economics).

STUDERTS DOOK__ LS 03-04

AN (Stages in a person’s education:

SCHOOL
eame early learning.

JUNIOR SCHOOL
writing, arithmetic, art...

L/GRAMMAR  SCHOOL
bijects in arts and sciences

g n ..,,",‘TE", | as in specialised academic
AL e

TELVOE VAK HETIA
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TO TAKE
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SHEET #1
GRAMMAR | CONDITIONAL SENTENCES

m Karen Roberts is thinking about what will happen if she stops smoking. Use the notes to
make sentences about what will happen to Karen:

0 if/stop smoking/eat more. 0 if/need bigger clothes/look awful.
If . If

0 if/feat more/get fat. o if /look awful/feel depressed.

If . If

0 if/get fat/need bigger clothes. o if/feel depressed/start smoking.
If . If

m Complete the first conditional sentences using the correct form of the verbs in brackets:

o If you (not/leave) immediately (be) late.

o If your family (move) to Madrid, which school (you/go) to?
| (go0) home if you (feel)ill?

| (can) I smoke in here if | (open) the window?

o If people (not/stop) using their cars so much, the world (run
out) of ail.

m Anita Bowers likes to day-dream. She is always imagining different projects and plans.
Look at the notes and make sentences about what her life would be like:

o if/sell my house/buy a farm. o if/have lots of milk/make good cheese.
If : If

o if/buy a farm/keep cows. o if /make good cheese/win prizes.

If : If

0 if/keep cows/have lots of milk. o if/win prizes/be on TV.

If : If

m Complete the second conditional sentences using the correct form of the verbs in
brackets:

o My brother (get) into the team if he (train) harder.
olfl (have to) go to the hospital, | (not/go) to that one.
o Your car (be) a lot safer if you (buy) some new tyres.
olf (not/eat) so much | (feel) much fitter.

o What (you/buy) if you (win) the lottery this weekend?
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SHEET #1
GRAMMAR | CONDITIONAL SENTENCES

m Match the following sentences:

1 If she had more time A he’d ride it to school

2 If she has the new videogame B she’ll let you play

3 If I were rich C I'd buy a sports car

4 He would have phoned the police D she would have known the result
5 If he had a motorbike E I'll tell you

6 If she had watched the tennis match F she’d learn another language

7 If | find the letter G if he'd seen the robbery

m Read the text. Then complete the sentences in the first, second or third conditional:

Andrew Chance's mother was horrified when she received her son’s intfernet shopping
bill. Thirteen-year old Andrew had spent nearly 1.000.000€ on eMall, an American
internet shopping site. Andrew used his parents’ password to get into the site. He then
bought a Rolls Royce, a Van Gogh painting and an antique bed. ‘I'm in big trouble’,
the worried teenager said yesterday

o If Andrew’s parents (not/buy) him the computer, he wouldn’t have

shopped on the Internet.

0 Andrew would make more friends if he (spend) less time on the Internet.
o If his parents (find out) earlier, Andrew would have spent less money.

o If Andrew’s mother doesn’t pay, she (have to) go to prison.

0 Andrew (not/get) into trouble if he hadn’t used his parents password.
olfl (be) Andrew’s mother, I'd sell his computer.

o If teenagers a computer (have) they’ll want to surf the Internet.

m Rewrite the sentences in the first, second or third conditional:

0 He can’t find his wallet so he’s angry.

If he could

0 He may be late, but he can meet us at the Blue Note Café.

If he's

0 An old woman saw him burgle the house. That’s why he’s in prison.

If she

0 He wants to be rich and famous. Then he’ll be happy.

If he

110



SHEET #2
REVIEW | CONDITIONAL SENTENCES

m Complete the sentences with your ideas using first and second conditionals.

O My parents would be angry if

o If | go out this weekend,

o | wouldn't go out with someone if they

o If | have a party for my eighteenth birthday

o I'll be happy if

m Put the verbs into the correct form:

O It's good that Ann reminded me about Tom's birthday. | (forget) if she

hadn’t reminded me.

ol (give) you a cigarette if | had one but I'm afraid | haven't.

O This soup would taste better if it (have) more saltin it.

0 Tom got to the station in time. If he (miss) the train, he would have been late.
O | wouldn't mind living in England if the weather (be) better.

o If | were you, | (not/marry) him.

olfl (know) that you were ill last week, I'd gone to see you.

m Rephrase the following sentences:

O She has not enough time to read your essay on poetry.

If

0 She made a lot of mistakes because she didn't concentrate hard enough.

If

You overslept because you went to bed so late.

If

0 They broke up because she cheated on him.

If
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SHEET #2
GRAMMAR | UNLESS/PROVIDING

m Write a new sentence with the same meaning using unless:

O The club isn’t open to everyone. You are all allowed in only if you’re a member.

o Don’t worry about the dog. It will attack you only if you move suddenly.

0 Today is a public holiday. The doctor will see you only if it’s an emergency.

O You must try a bit harder or you won’t pass the exam.

0 She must apologize to me or I'll never speak to her again.

O You have to speak very slowly or he won’t be able to understand you.

0O Business must improve soon or the company will have to close.

m Choose the correct word or expression for each sentence:

O I’'m playing tennis tomorrow unless/providing it rains.

O I’'m playing tennis tomorrow unless/providing it doesn’t rain.

0 | don’t mind if you come home late unless/as long as you come in quietly.

o I’'m going now unless/provided you want me to stay.

o | don’t watch TV unless/as long as I've got nothing else to do.

0 Children are allowed to use the swimming pool unless/providing they are with an adult.

0 Unless/provided they are with an adult, children are not allowed to use the swimming pool.

0 We can sit here in the corner unless/as longs you’d rather sit over there by the window.
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When you look at the children who
are talking and playing outside the
Midchurch School in Cape Town,
South Africa, it's hard to believe the
appalling circumstances in which
some of them live. For many of the
500 pupils at the school, which has
the towering Table Mountain in the
background, the two slices of brad
they get at lunchtime is their biggest
meal of the day. In addition, most
of the pupils are unable to pay their
school fees, which are only about
€29 a year, because their parents
are unemployed.

Fourteen-year-old Amina Badawi,
who sleeps in the street behind a
petrol station with her parents, is one
of the children at Midchurch School.
But, today as usual, Amina, whose
hair is neat, and who is smartly
dressed in her school uniform, is
chatting happily with her
classmates. She is delighted with
her school. ‘I love reading, and my
favourite subject is Biology,” she
says. ‘I would spend the whole day
at school if | could.’

Amina’s parents, Willard and Zahina,
earn a litfle money by collecting old

m Answer the questions in your own words:

SHEET #3

GETTING AN EDUCATION: THE HARD WAY

newspapers and other rubbish to
sell. Mila Jacobs, the school’'s head
teacher, says that Amina’s parents
manage to pay their daughter’s
school fees despite their poverty.
‘They are very proud and don't
want help with the fees. Only if you
offer them some old notebooks or
pencils they will accept your help.’

Amina’s teacher, Asha Delport, is
amazed because Amina’s living
conditions don’t seem to affect her
learning. ‘She’s one of the brightest
students in the class,’ she says. And
Zahina Badawi is obviously very
proud of her daughter. With tears in
her eyes, she says, ‘| only want the
best for her. | hope that one day
she can go to university to continue
her education,” she says. ‘If my
parents had had an opportunity,
they would have done the same.’

The story of Amina Badawi is one of
many in Cape Town. But her
parents are determined that their
children will get an education, even
if their circumstances are very
difficult. So Amina will surely
achieve her ambition of becoming
a doctor.

READING | COMPREHENSION

0 Why do most pupils at Midchurch School do no pay for their education?

0 How do Amina Badawi’s parents earn a living?

0 What do Amina’s parents want to do for their daughter?

0 What is Amina’s teacher opinion of her?
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SHEET #3
GRAMMAR | CONDITIONAL SENTENCES

= Find in the text three conditional sentences and write them in the right place:

O Describes a situation that is unreal or unlikely to happen.

o Describes a situation that is true or may become true.

O Describes a situation that is imaginary and in the past.

m Complete the conditional sentences using the correct form of the verbs in
brackets:

O It’s really difficult, but if Amina (go) to university, she

(study) Medicine.

o If someone (offer) some help to Amina’s parents, they usually
(refuse) it.
o If Amina’s mother (have) the chance when she was younger, she
(study).
o If Amina (live) in better conditions, she (get) even better
results.

m Rephrase the following sentences:

0 The baby didn't cry so we had a good sleep.

o | haven't got a pen so | can't write down the address.

0 Our school hasn't got any computers because it can't afford them.

0O Green mixed with yellow is blue. (Get)
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NAME

ONE-MINUTE PAPER #1

GROUP

m Translate the following words:

o Headmaster —
o Pupill —
o State School —

m Write ‘TRUE’ or ‘FALSE’:

o Revision -

o Lesson —

o Career —

o The History teacher is friendly with the students.

o French teacher used an interactive whiteboard.

o Pupils were really involved designing spreadsheets.

o Fish and chips is the most popular meal.

o Damian Whitworth got 16 out of 20 in the listening test.

= Translate the following sentences:

o Siyo fuese 1U, repasaria el examen de manana.

o A no ser que Mary copie en el test, ella lo suspendera.

o Si no hubiese ido a clase, el director hubiese llamado a mi casa.

o Si John tiene hijos, ellos irdn a un colegio privado.
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NAME

ONE-MINUTE PAPER #2

GROUP

m Translate the following words:

oSuburbs —
o Large -

o Aftend -

m Write ‘TRUE’ or ‘FALSE’:

o You can buy a book in a library.

o Insane people are in mental hospitals.

o Lectures —
o Billion —

o Career —

o If you drink foo much you can get constipated.

o A garrulous can be found only in the villages.

o Success is something positive.

= Translate the following sentences:

o Me aprendi el examen de memoria.

o Mi fio estd quitando un cuadro de la cocina.

o Peter no suele asistir a las clases.

o Necesito una camiseta grande y unos pantalones largos.

m Did you know any of these ‘false friends’ before the lesson? Which ones?
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DARE TO BE DIFFERENT

Teenage years are all about daring
to be different. Or are they?
Whether it is the music we listen to or
the films we watch, most of us want
to be part of a group. Being
integrated is crucial, and image is
an important part of this conformity.
For many teenagers, it is a question
of style, but for others it is a manner
of changing their appearance
permanently.

Becky Tyler is angry. Last summer
Becky had plastic surgery on her
nose. ‘I thought that if I changed
my appearance, my life would be
better”, she says. But the operation
has not solved Becky's problems.
Her friends started criticizing her.
“They said | was vain and arrogant”,
she complains, “but | wouldn't have
had the operation if people hadn’t
made fun of me.”

For people like Becky, appearance
is everything, and it is not surprising.
Advertisements on TV, in magazines
and in newspapers show us tall, thin,
beautiful people. They say that if

you are pretty, you will be successful
and if you are successful, you will be
happy. But there are many types of
beauty, and sometimes it is better to
stand out from the crowd as a
unique individual. Real confidence
comes from accepting yourself the
way you are, and not by trying fo
look like someone else.

At school, a group of students used
to laugh at Rob Black. “I thought
they were my friends, but they
made jokes about my weight
behind my back. They were cruel
and hypocritical. I was really
unhappy and | went on many
diets.” Now he is nineteen, Rob
feels differently. "“They judged me
by my appearance. How intolerant
is that2” he says. “I'm more mature
and strong now, and | don’t care
what people say. | love the way |
look and so does my girlfriend.
When | was 16, | just wanted to be
integrated. Today | have a new
philosophy: believe in yourself and
dare to be different!”
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m Find and underline three conditional sentences in the texi:

m Complete the conditional sentences using the correct form of the verbs in brackets:

0 According to the text, if you (accept) yourself the way you are, real confidence
(come).
o If Robert Black (be) stronger in the past, he (not/suffer) so much.
O I’'m quite popular, but if | (not/be) integrated, | (not/change) my style.
o If Becky (know) the consequences, she (not/have) plastic surgery on

her last summer.

m Rephrase the following sentences:

0O Toby was late so he couldn’t buy a Christmas present for Mary.

O | can’t go to the concert because | haven’t got enough money.

0 Whenever you press this button the video starts.

o I'll lend you my car only if you promise that you won’t drive fast.

O My team mates are so bad that we lose all the matches we play.
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= Translate the following sentences:

o Si ella suspende el examen, su madre hablard con el director.

O Si repasases para el examen, tu lo aprobarias.

O Un catedratico de la universidad fue alumno de mi instituto.

O Este novato estuvo en un internado el afio pasado.

O Historia es mi asignatura favorita, pero yo hice trampas en el examen.

0 A no ser que mi hermana apruebe el examen, ella ird a un internado.

O Historia es mi asignatura favorita, pero yo hice trampas en el examen.

m Write ‘true’ or ‘false’:

O State schools are schools where you have to pay.
O A boarding school is a school where students live, eat and sleep.
0O Secondary school is a school for young children, e.g. from 4 to 11.

O A head teacher is a senior university teacher.

m Use the back of the sheet to write a ‘conditional sequence’ starting with ‘If | had a lot of
money’ and ending with ‘I would travel to Mars’ (Minimum 5 sentences):
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