AN ANALYSIS OF THE ROWAN COUNTY SCHOOL SYSTEM'S

METHODS OF REPORTING PUPIL PROGRESS

An Applied Project
Presented to
the Faculty of the School of Education

Morehead State University

In Partial Fulfillment
of the Requirements for the Degree of

Education Specialist in Administration

by
Jane Litton Allen

July, 1987




AP P-lf.l)f\jT HESES

3N 206
; AN &flza(

Accepted by the faculty of the School of Education, Morehead
State University, in partial fulfillment of the requirements for the
Specialist in Education Degree in Administration and Supervision.

Ut

Director of Applied Project

Applied Project Committee: W% , Chairman
&IM ﬁ oA
) \
A, [7F - 0¢
Dat




ABSTRACT OF APPLIED PROJECT

Jane Litton Allen

Graduate School
Morehead State University

1987



ABSTRACT OF APPLIED PROJECT

AN ANALYSTS OF THE ROWAN COUNTY SCHOOL SYSTEM'S
METHODS OF REPORTING PUPIL PROGRESS

Director of Applied Project, Dr. Robert Prickett

Statement of the Problem

The purpose of this study was to analyze student progress
reporting procedures used in Rowan County elementary schools to deter-
mine if these processes were meeting the needs of the people they
served. Reporting procedufes used by Rowan Couﬁty were compared
to the methods of reporting pqpil progress in selected school dis-
tricts across the state of Kentucky and comparisons were also related
to the review of literature on the subject. A questionnaire was sent
to parents and teachers in Rowan County to determine their satis-

faction with the current methods used.

Methods of Procedure

A letter was written in March, 1987 to twenty-five schools in
the state of Kentucky asking for their current procedures of report-
ing pupil progress. School selection was made by recommendations
from Rowan County administrators and a ranking of schools based on
the Kentucky Essential Skills Test results.

Next, a review of literature was made t6 establish the import-
ance of effective reporting procedures and to establish current meth-

ods of reporting pupil progress.



Two questionnaires were then devised by the researcher to
solicit information about reporting procedures used in Rowan County
from teachers and parents of elementary students in grades one
through five. Questionnaires were delivered to head teachers and
principals of Rowan County's six elementary schools. These admin-
istrators distributed the questionnaires to teachers in their build-
' ing. Teachers mailed questionnaires to two parents in their class-
room. Tﬁén these instructors answered a questionnaire of their
own. Questionnaires were distributed in the fourth week of May.

The Director of Pupil Persomnel and one of Rowan County's
Elementary Supervisors were interviewed in June by the researcher
to establish Rowan County's present method of reporting pupil pro-
gress., |

Data gained from the questionnaires and various school sys-

- tems across the state were arranged in Table form to provide the
researcher with an efficient way to make comparisons and determine
apparent differences.

Comparisons were then made and conclusions drawn concerning

Rowan County's methods of reporting pupil progress.

Findings

Parents and teachers are satisfied, for the most part, with
Rowan County's current reporting Procedures. However, a few areas
that may need to be reviewed by the district are as follows: (1)

Parents want more contact with the teacher about their child's



progress;  (2) Parents and teachers want more than one parent/
teacher conference a year; (3) The non-academic area of social and
individual achievement is not on Rowan County's report forms after
first grade; (4) Rowan County report forms do not provide for
class differences except in the area of reading; and (5) Parents
are not included on committees formed to review student progress

reports.

Conclusions
Rowan County's methods of reporting-student progress are, for

the most part, consistent with those reporting procedures used in

other systems in the state, with the majority of needs and wants of

parents and teachers, and with current literature on the subject.
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CHAPTER 1

INTRODUCTION

"BEvaluating a pupil's progress requires careful reflection on
many aspects of a student's personalities and abilities' (Ahmann and
Glock, 1971, p. 495).

Because of the nature and importance of reporting student compe-
tence, teachers need to ensure that the reporting process--either writ-
ten or personal conference--in an effective, honest appraisal of a
student's effort and progress. A successful reporting process, one
in which appropriate information and feelings are shared objectively
and subjectively, helps create a stronger, more positive bond between
home and school. Parents better understand the goals and methods of
the school, develop a trust towards the teacher, and become more
responsive at home (Brooks and Van Cleaf, 1982, p. 149).

Effective reporting systems also serve the function of inform-
ing administrators whether a student has passed or failed, whether
he or she should be promoted or required to repéat the grade and
whether the student should graduate. Reporting systems that are
accurate and clearly stated guide counselors in identifying areas
of special ability and inability, in deciding on' the advisability
of enrolling the student in certain courses and keeping the student out
of others. Methods of reporting pupil progress can also have

motivation and discipline functions. These systems can stimulate



students to make greater effort in learning activities. Reporting
processes are used in determining eligibility to honors of many dif-
ferent kinds such as participation in school activities, eligibility
to play team sports, membership in selected groups, the winning of
scholarships, etc. (Winkle, 1947, pp. 31, 32).

Grading and reporting systems have many worthwhile functions.
However, because of their visibility, they are vulnerable to criticism
and attack (Miles, 1977, p. 12). Therefore, methods of reporting pupil
progress should be continually evaluated to see that they are meeting
the needs for which they were designed.

The Rowan County School System (on an informal basis) reviews .
its reporting methods "annually" with the Director of Pupil Persomnel,
head teachers, and principal. In the last eleven years, teacher com-
mittees have reviewed Rowan County's reporting methods about three
times. TIs the Rowan County student reporting process meeting the
demands of the people it serves? This study will survey and analyze

data pertinent to this question.

Statement of the Problem

The purpose of this study was to analyze student progress
reporting procedures used in Rowan County elementary schools to
determine if these processes are meeting the needs of the people
they serve, Reporting procedures used by Rowan County were com-
pared to the methods of reporting pupil progress used in selected

school districts across the State of Kentucky. Comparisons were

also related to the review of literature on the subject.



Need for the Study

This project was undertaken to compile information on methods
of reporting pupil progress for the Rowan County School District.
This descriptive study was an attempt to interpret and analyze
the selected data for Rowan County to be used in reviewing its
reporting procedures in the 1987-1988 school year.

By reviewing methods of reporting student proficiency used
in this study, other researchers can also have a data base to just-

ify the best method of reporting pupil progress.

Research Questions

The following research questions were formulated for this
study:

1. Will there be a difference between Rowan County's
method of reporting pupil progress and the methods
found in the review of current literature?

2. Will there be a difference between Rowan County's
current way of reporting pupil progress and the way
that parents and teachers from Rowan County want to
see student progress reviewed?

3. Will there be a difference between Rowan County's
method of reporting student proficiency and the
reporting procedures found in selected school dis-
trict's in the State of Kentucky?

Definition of Terms

Academic Achievement - A pupil's achievement in all curriculum areas

except physical development, emotional development and ethical

behavior.



Growth - Means change or gain. To interpret it adequately, one
must consider the individual, his or her ability, his or her
background experiences, his or her present environmental stiumla-

tion, etc.

Reporting - Transmitting information about a pupil's progress or
achievement to parents, employers, school records or college admis-

sions offices,

Grading - Providing a numerical or letter symbol to summarize a

student's progress or achievement within a given time period.

Evaluating - Making judgments regarding the quantity or quality of

a student's progress or achievement,

Parent - Is used to refer to the primary céretaker, whether parent

or guardian.

Organization of Remaining Chapters

In the remaining portion of this applied project, there will be
four chapters. Chapter Two will contain a review of literature
on reporting pupil progress. Chapter Three will discuss the meth-
ods of procedure used for analyzing Rowan County's reporting pro-
cesses. Chapter Four will contain the findings of this applied
project. Chapter Five will summarize the findings of this study.
In addition, this chapter will contain conclusions that have been
drawn by the researcher while conducting this applied project.
Recommendations that may improve the Rowan County School District's

reporting processes will also be discussed.



CHAPTER 2

A REVIEW OF RELATED LITERATURE

Until 1850, most elementary schools in the United States were
of the one-room variety. Studeﬁts of all ages and experiences were
grouped together under one teacher (Kirschenbaum, Napier and Simon,
1971, p. 50). Almost no formal records were used for evaluating
progress of students at this time. To inquiring parents, a student's

progress was reported precisely: 'He is on page 17 of The.Blue Book

Speller or in McGuffey's Third Reader at the tenth story (Grading

and Reporting, 1972, p. 6).

As the number of students in the nation gradually increased,
school districts began to organize their pupils into graded classes.
It was at this time that the practice of reporting progress to par-
ents started coming into its own.

The earliest progress reports were unstructured, written mes-
sages from teacher to parent (Grading and Reporting, 1972, p. 6).
An 1851 report card from Tuscarora Valley, Pennsylvamia reported
the following grades for one of its students:

Behavior tolerably good; tolerably studious; in Arith-

metic, 2; in English Grammar, 2; in Algebra, 3; in all

other exercises respectable. Recited 445 [Bible]
verses, and lost but little time by absence.

(Kunder and Porwoll, 1977, p. 1)
Longhand student evaluations were first abandoned by high

schools who switched to the use of percentage grades on a formal

5



card, Standardization developed and the report card entered the
1900's as a form used at all lévels, giving each student a rating

in academic subjects. During this time, the t;ansmission of the
report of progress was a solemn and serious affair. Grades were
used not only as a teacher's message to parents, but also as his

or her tool of retribution. By giving a student a low grade--espec-
ially in conduct--the teacher almost guaranteed the pupil an unhappy
visit to the woodshed (Grading and Reporting, 1972, p. 6).

In 1912, a study by Starch & Elliott shook the foundations of
existing grading systems. This report questioned the reliability
of teacher-given grades. An English paper was sent to 140 schools
for teachers to grade. When it returned the researchers found that
there was a wide discrepancy in the marks assigned to the paper.
Some teachers graded the paper as 90 or better while others gave the
paper a failing grade. Until this study was conducted, all teacher-
given grades were considered accurate (Grading and Reporting, 1972,
p- 6). Questions which for years had Been bothering educators con-
cerning the grading process now began to surface. So efforts were
made to correct some of the problems which existed.

Educators began to move away from the 100-point scale to those
scales which had fewer and larger categories. One grading system
that was tried was a three-point scale which used Excellent, Aver-
age'or Poor as the grading criteria.. Another plan used was the
five-point scale--Excellent, Good, Average, Poor, Failing, or A, B,

C, D, F (Kirschenbaun, Napier and Simon, 1971, p. 57).



In the 1920's, the search for a better way of grading contin-
ued. However, no one could seem to find a system that everyone
could égree on. More schools, during this time, began to shift ta
the five-point scale (A, B, C, D, F) based on percentages (Kirschen-
baum, Napier and Simon, 1971, p. 58).

All these attemﬁts to find a perfect grading system were aimed
at objectifying, standardizing and simplifying the grading process.
One attempt at objectivity was to record descriptive behavior about
character traits. Instructors would rate their students on appear-
ance, motivation, citizenship, conduct, etc. It was hoped by educa-
tors that if these subjective judgments could be given a separate
place in the evaluation of students, then teachers would be less
subjective when grading academic areas. However, few people liked
this system of grading because there was even less objectivity by
teachers when they had to grade areas using their own value judg~
ments (Kirschenbaum, Napier and Simon, 1971, p. 60).

Other marking systems used during this time period included
the pass/fail approach and verbal evaluation of student progress.
There was.even a large movement to get away from the concept of
grading. In 1933, one Massachusetts school abolished all report
cards. 16 replace this reporting mefhod, the school used individ=
ual letters to parents as a reportiﬁg process (Grading and Report-
ing, 1972, p. 6).

In the 1930's, the battle over grades continued, one group

wanting to eliminate grades and the other group wanting to keep



grades but méke them more objective. Many educators in this time
period saw testing and measurement as one answer to the problem.
The other side questioned the usefulness of tests. They worried
about the effects tests might have on students. Grades from tests
would divide students into inferior and superior groups. Tests
only focused on one aspect of the child and it was doubtful that
tests wouldbe useful to a pupil in later life (Kirschenbaum,
Napier and Simon, 1971, p. 62).

By the 1940's, most schools had adopted the five-point system
mainly because it was easy to handle administratively and because
it was acceptable to college admissions offices. In the
1950's, thedebate over grades continued until the 1960's when it
erupted anew. Student protests at colleges over grades made many
colleges adopt a four-point scale--Honors, High Pass, Pass, Fail,

a three-point scale--Honors, Pass, Fail, or a two-point scale--Pass,
Fail (Kunder and Porwoll, 1977, p. 3). However, during the mid-
1970's, many college students began to object to Pass/Fail grading
and to view such practices as a hindrance to ‘their entering highly
competitive graduate and professional schools (Time, 1974, p. 66).

In 1977, the Educational Research Service conducted a national
survey of school systems to determine the current procedures of
reporting pupil progress to parents and pupils. It was found in
this survey that the parent/teacher conference was the most often
used reporting method in the primary grades. Checklists/rating

scales came in second, followed by letter grades, satisfactory/



unsatisfactory marks and pupil/teacher conferences. A letter from
the teacher informed parents of their child'sprogress in 207 of the
responding school systems. Few school districts used number or
percentage grades at the primary level.

In the upper elementary grades, the Educational Research Ser-
vice found that parent/teacher conferences again headed the list.
This reporting procedure was followed by letter grades, checklist/
rating scales, and pupil/teacher conferences. Additional rankings
were in this order: satisfactory/unsatisfactory, letters to parents,
percentages and number grades and pass/fail. (Kunder and Porwoll,
11977, pp. 11-15).

In a review of current literature, procedures for reporting
pupil progress were examined by the researcher. In the following

pages, each of the methods reviewed will be discussed.
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METHODS OF REPORTING PUPIL PROGRESS

This section of Chapter Two will establish present methods of
reporting student progress. The methods discussed will include: (1)
parent/teacher conferences, (2) special letters, (3) telephone con-

versations, (4) self-evaluation, (5) report cards, and (6) tests.

Parent/Teacher Conference

In the past when school districts were smaller than they are
today, teachers lived and taught in the same community as their stu-
dents. Parents and teachers saw each other at commmity functions
and there was little need for "formal" parent/teacher conferences.
However, in the present time, many parents and teachers are stran-
gers. It would not be unusual for a parent to say "It is by sheer
faith that T send my child to school, because I don't know anyone
there." In modern times, the “formal" parent/teacher conferences
have replaced informal contacts as a means of exchanging information

between parents and teachers (Canady and Seyfarth, 1979, p. 7).

Background

In 1974, Congress passed the Family Educational Rights and
Privacy Act, better knowm as the Buckley Amendment. Within the past
decade, this law has had a great impact on the importance of frequent
and effective parent/teacher conferences (Potter and Robinson, 1986,

p. 28).
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. . . the right to inspect and review any and all offi-
cial records, files and data directly related to their
children, including all material that is incorporated
into each student's cumulative record folder and intended

- for schonluse or to be available to parties outside the
school .or school system, and specifically including but
not néecessarily limited to identifying data, academic work
completed, level of achievement (grades, standardized
achievement scores), attendance data, scores of standard-
ized intelligence, aptitude and psychological tests, inter-
est inventory results, health data, family background
information, teacher or counselor ratings and observations,
and verified reports of serious recurrent behavior patterns.

(Public law, 1974, pp. 571-572)

The parent/teacher conference is the most direct and meaningful
mode of communication between the home and school (Hertel, 1977, p. 5).
This is because it.can eliminate misunderstanding far more readily
when either conferee is able to raise questions than when commmica-
tion is used by letter or some other means of réporting pupil progress
(Ahmarm and Glock, 1971, p. 522).

Conferences, when used as effective commmication tools, serve
a specific purpose and are plammed and conducted in an orderly fashion
(Swick and Duff, 1978, p. 70). Formal parent/teacher conferences are
usually held for one or more of four purposes: (1) to get acquainted;
(2) to report progress; (3) to describe a program; or (4) to deal
with parent questions andlconcerns (Canady and Seyfarth, 1979, p. 22).

The individual conference is one of the most widely used parent/
teacher communication techniques. This type of conference brings
a parent and a teacher together on a one-to-one basis (Swick and
Duff, 1978, p. 70). The child is the focus of the individual

conference. The parents and the teacher exchange information about
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the child which helps in understanding the child's growth, interests,
work capadity and emotional needs. Concerns are shared, as is respon-
sibility. Potter and Robinson (1986) and Ediger (1975) suggest that
students should be active participants in pargnt/teadher conferences
since their interests are definitely involved. Bond (1973) defines
the structure for a successful conference. The following sequence
is suggested: (1) invitation, (2) greeting, (3) positive state-
ments, (4) strengths and weaknesses, (5) work, (6) listening and
talking, (7) area for improvement, (8) summary and (9) invita-
tion. Potter and Robinson (1986) state that when the teacher calls
a conference, the burden of responsibility for its structure resides
with the teacher. |

The group conference'usually involves parents, teachers and
the principal. The principal or a teacher may start the conference
by speaking briefly to the group sharing information of interest
to all. Then there is a time to meet and talk with other parents
and perhaps take a tour of the school building (NSPA, 1978, p. 7).
Group conferences are scheduled when problems may arise concerning
the lunchroom, transportation, social affairs and a host of other
matters in which parents have a strong interest. By calling them
together to discuss these problems and by making them parties to
decisions reached, real bonds of friendship and appreciation can
be cemented (Kindred, 1960, p. 300).

Conferences with parents rarely replace all other methods

of reporting pupil progress. When this does occur, it is only
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at the kindergarten or the first grade level. At other levels, con-
ferences and written reports usually are alternated, or the confer-
ence supplements the written report (Grading and Reporting, 1972,

p. 24).

Scheduling

One of the problems parents have in arranging conferences is
contacting teachers who spend most of the day in the classroom. To
avoid delays, some schools arrange for the school secretary to
schedule all conferences (Canédy and Seyfarth, 1979, p. 23). At
other times, teachers contact parents by telephone or a written
communication.

ﬁhen setting up conferences, sufficient time must be allowed--
usually 30 minutes. If a teacher rushes through an interview, this
is unfair to the parent and to the teacher. Canady and Seyfarth
(1979) relate that ending a conference is usually awkward. However,
it is important to hold to the schedule if other parents are wait-
ing. To keep track of time, they suggest that a teacher sit within
view of a clock so at a glance it will keep the teacher posted on
time. If the conference is scheduled to end at a precise time, the
parent should be told ahead of time. The teacher could say, "We
will talk today until 4:00; if we need more time, we can meet
another time." |

The confusion during conference time may result in forgotten
conference appointments--either the teadherér'the parent may be at

the right place but have the wrong time. By sending a reminder
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home the day before the scheduled conference, a teacher can remind
parents and double check his or her own schedule.

Various schools have experimented on ways to find time for
parent/teacher conferences. Many teachers prefer to meet parents
immediately after their students leave school, but parents who work
are often mot able to arrange to visit the school during hours. To
accomodate them, some school districts now provide compensatory
time to teachers who use evening or Saturday hours to meet with
parents., Two three-hour Saturday or evening sessions are equiva-
lent to one contract day, and arrangements are made for the teacher
to take off an equal amount of time. A teacher might be given an
inservice day off, for example. Another plan in use in some schools
calls for teachers to remain thirty minutes beyond their normal
departure time one or two days a week. That time can be used for
extended or late conferences with parents. In return, teachers are
permitted to leave thirty minutes earlier than normal on other days
(Canady and Seyfarth, 1979, p. 23). Bellanca (1977, pp. 48-49)
suggests that if working parents are a large number, conference
days can be scheduled to begin in mid-aftermoon. Half of the staff
can conduct school at the regular time for all students (large group
presentations, field trips, mini-courses with community and parent
volunteers, a feature film or an assembly program)., The other
half of the staff can'prepare and conduct conferences. On a
second day, the staff can reverse the tasks. This arrangement

has severél‘advantages: it varies the student program, allows for
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cooperative staff planning, gives an opportunity for new learning
experiences and experimental programming, and intensifies community
involvement. Some schools have found time for parent/teacher con-
ferences by holding conferences during the teacher's planning per-
jod. Other methods have included ending the school day one hour
early one day a week. Then each teacher schedules three to five
conferences in those times.

Perkins and Buchanan (1983, p. 1) report that parent/teacher
conferences are usually held one or two times during the -year.
However, Alhmann and Glock (1971, p. 522) relate that since con-
ferences involve a great deal of time, some school districts arrange
only one per pupil during the school yeér, using other methods of
reporting pupil progress for the remaining report periods.

Millar (1969) suggests that the first parent/teacher confer-
ence should take place in the early fall, as soon as the teacher
has had time to know the children one from another.  To wait until
after Christmas is to ignore the preventive value of the parent/
teacher conference and in some cases to allow tensions to accumu-

late to the point that they interfere with communication.

Planning

Planning for the conference should include making arrangements
to insure privacy and freedom from interruptions. . If the teacher
is responsible for supervising students after school, arrangements

can be made to swap the duty .with other teachers. The school
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administration should be asked to impress on custodians the impor-
tance of avoiding interruptions during parent/teacher conferences.
Making arrangements for holding a conference in a child's class-
room also helps parents to develop a feel for the place where their
child spends a good part of each day. Especially in elementary
schools, an effort should be made to locate comfortable adult-size
chairs before the parent arrives (Canady and Seyfarth, 1979, p. 23).
Deciding in advance what to say to parents during a confer-
ence removes some of the spontaneity, but it has the advantage of
insuring that important areas are covered. This strategy helps
the teacher to maintain a balance between positive and negative com-
ments. Too many negative comments ‘discourage parents and may ham-
per future cooperation (Canady and Seyfarth, 1979, p. 14). Some
school districts make recommendations about the types of informa-
tion that should be made available to parents during the parent/
teacher conference. An example of one district's list is as follows:

1. a list of student strengths, both academic and
social

2. a list of student weaknesses, both academic and
social

3. recommendations for corrective actions to alleviate
weaknesses or difficulties or deficiencies

4. reports of various test results: standardized
tests, district tests, teacher tests

5. reports of district or state level, ongoing minimal
competency systems: discussion of skills and pro-
ficiency testing

6. discussion of attendance problems



7.

8.

10.

11.

12,

13.

17

discussion of homework quality

a folder of student work samples. Work placed

in student folders should not be haphazardly select-
ed. Teachers placing items in folders with little
or no consideration for the quality and content may
cause -confusion when the examples they share with
parents contradict the teacher's evaluation.

. Samples of student work should reflect their best

attempts on specific skills selected for instruc-
tion. One method for obtaining examples of their
best work is to inform-students when specific
assignments will be saved and placed in conference
folders. The students should also be told the
exact nature of the assignment as well as the
criteria the teacher will use for evaluation.
This will help insure that children are in fact
concentrating on the skills being evaluated and
that they will be doing better work. This work
may then be more representative of their true
abilities than work with little effort. At the
time of the conference, the teacher will then
have examples that reinforce the teacher's evalu-
ation (Brooks and Van Cleaf, 1982, p. 153).

the actual report card, when it is given out at
the first conference

discussion of possible student retainment at a
particular grade level

discussion of health records, where they are a
possible cause of student difficulties

presentation of any interesting or appropriate
anecdotal observations

discussion of any needs or questions posed by
the parents

(Perkins and Buchanan, 1983, pp. 17-18)

Since many teachers and parents are apprehensive about con-

ferences and have a hard time saying what they really think and

feel, planning forms are used by some school districts to ease the

strain between teacher and parent so more effective commmication
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can take place (Kunder and Porwoll, 1977, p. 57). (See Fig-
ures 1,-2 and 3.).

Ahmamn. and Glock (1971) and Kindred (1960) report that some
school systems orient their teachers in the conference technique
by distributing bulletins describing the conference purpose, policy,
records to be kept, time and preparation. Tﬁese typically contain

mumerous illustrations, suggestions and ideas for preparation.

Improving Conference Communications

Once planning is ended and the conference begins, its contin-
ued success depends on the teacher's skill at using techniques that
help to maintain open and honest communication.

One ﬁf the skill areas in effective communication is listen-
ing. Listening is the teacher's best tool in a parent/teacher con-
ference (Canady and Seyfarth, 1979, p. 26). Effective listening is
not a passive process but an active one that requires hard work and
concentration (Webster and Warld, 1972). A number of specific
reasons have-been identified as to why listening is not as éffec—
tive as it should be. Teachers who wish to make parent/teacher
conferences more effective will find tﬂese reasons most helpful
and will think of possible ways to overcome them when listening
to parents. First is the attitude with which one listens. If
one views the parent as an infringement of the educational pro-
cess rather than an integral part of it, then listening is dif-
ficult and usually less than adequate. Second, when listening to

others, the listener often makes the mistake of concentrating on
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Figure 1

Winnetka Public Schools Conference Guide

e Scehool MLEASE
’ NRING THLS FORM
I'arent’s Name TOYOUR
SCHEDULED
Child's Name CONFERENCE,
: IT WILL BE YOI
Tearcher ranele REGORD,

. WINNETRA PUBLIC SCHOOLS
CONFERENCE GUIDE AND RECORD FOR PARENTS AND TEACIIERS
Grades I to VI

We are senling this comhilnation guide nwd record as a convepicenee for you by lasking foswand
o onr canlerence. We urge you (o go wver the following pages catelully tn see how you ran

vonleibuie e our conference and 10 he informed concerning areas of progress your child's
teacher will e evaluating.

Your ranference is schailuted for at o'vluck

in

Sincerely yours,

COOPERATIVE ACTION AGREED UPON IN OUR CONVFERENCE

Lo conlinue present progeam unchanged

s pursue the following plan: (date each agreement separately as developed
doring Mie year)

(Bellanca, 1977, pp. 40, 41)
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You are invited 1o seleet fram the following inpics those Lthat seem imporiant 1o yau in helping
g Lo understand your chilid betrer, A spoce is provided for you 1o revonl essential infurmalion
fosr age durioyg the conlerenee and Tor subscquent seference immediately alter the cenference.

TOPICS PARENTS' NOTES

Defore amil aller confercnce

What Is your ¢hild's reactlon Lo
schuot?

bl

Whal are his vut.of.school
aclivities?

3. What are his sprecial interests?

4. Ducs he lave sume regular respon-
sibilitics at home?

fi. How atocs e react o authority
aml eonteol? s he sleveloping
self-dhiseiy

6. Is hie develaping gomld health
babits?

7. Doy e bave snne physical
dilficulty we should know about?

8. Are there nther things we should
kaew aboul your child?

20
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Figure 2

Parent Conference Planning Sheet

Dear Parcnt:

In order to help all of us benefit from the upcoming conference on

, 1 am requesting that each of us complele the

questions oullined below.
Thank you.

Simon Jutics

PARENT CONFERENGE I'LLANNING

Instruction b Uhless your child is new ta this school, begin by review-
ing the swmnmary of last spring's conlerence. Discuss the summmary
with your child.

Instruction 111 Answer the following questions. {Your child and  have
already compleled a similar questionnaire.)

1. Whal are your concerns for thiz child in school Whis year?

2. What ¢laes your child most need to improve? (As a guide, check
the curriculum guidebook you received when your child registered
in the school.)

3. low much improvement do you expect this year?

4. If you were to sclecl two "needs to improve™ for your child,
which would you chovse?

5. List soume ways you Lhink the school might best help your child
meet Hhese needs?

6. List suinic ways in which you might help.

" Instruction  11[:  After completing the questionnaire, discuss the
respotises with your child. Listen for herfhis reactions. What are the
areas of agreencnt? Disagrecment?

Instruction IV: Bring your answers to the [amily conference,
Together, we will discuss your childs needs and help her/him set
goals Tor the year. Beeause of the half-hour time limil for your conler-
ence, il is important that each of us come prepared. Yon have a right 1o
know all the schocl knows about your child. | will interpret thal
inflermation for the benelit of your child’s education.

The open-ended questions in the above planning form may disconcert some
parents who need more specilic guidelines, For those parents the form on pages

51 and 52 is more helplul. Bellanca, 1977, pp. 50-52
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Dear Parent:

In order that the conference regarding your child’s program can
beuelit all of us, | .n asking Lthai you prepare for e conlference by
completing this questionnaire. Bring your responses to the conference.

s

Sincerely,

Mary Thomas

CONFERENCE PREFARATION FOR FARENTS

Instruction 1: “Ihink aboul your child us you answer these questions.
I cach section, give a (1) to the question which is most important to
yuu, a (2) 1o the secand most important, and so on.

{A} Incedinformation about my child's academic progress.

What is my child's capacity for leurning and how ducs herjhis
work compare with that ability?

What specilically should my child lcarn in school? (Refer to the
curriculum guide, List your privritics.)

In whal ways has my child’s work improved or slipped since the
last confecrence? :

{Other)

(B) Ineedinformation on how my child lcarns.

Does my chiid know how to set goals Lhat she/he accomplishes?
Does my child use “unplanned” time wisely?

| 1]

Does my child learn better in large groups, seminars, ar inde-
pendent work?

Can my child apply new leaming to new situations?
What problem-solving skills daes my child use?
{Other)

G} I need information on my child’s self-direction.

.

Can my child identify her/his leurning nceds?

Can my child set realistic long- and short-range goals?

Can my child hear and [ollow directions?

Can my child select and use a varicty of leaming materials?
Can my child scl and meet prioritics?

Can my child assess or evaluale herfhis work?

RRRERA

Can my child act independently of peer pressure?
{(ber)

22
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(D) !nced information on my child's peer relationships,

Does my child offer to help others?

Does wmy child respect gilicrs’ property?

Docs my child live up to peer commitments?

Boes my child share responsibility?

Is my child sensitive ta her fhis peers’ feelings?

Does my child réspect differences of values among herfhis peers?
{Other)

(E) Inced information on my child's creative work,

Does my child use a variely of media to express herselffhimacll?
Doces my child concentrale on creative work?

Does my child use creative talents

__ (Other)

Instruction IL. ‘The following s a summary list of the Five categories.

Rank each catcgory according to its impartance 1o you.
! need information on my child's academic progress.
1 need information on how my child learns.
| need information on-my child's scif-direction.
I nced informatian on my child's peer retationships.
I need information on my child’s creative work.

{Other)

Instruction 1L ‘Take your no, 1 choice [tom Instruction I1. Frame ques-
tions which identify your major concerns in that calcgery. Continue
through each of your categorics and wtite down the most important
questions.

What I am most concetned aboul in calegory 1 is

What I most want to know is

Bring your questions to the conlerence.

Thank you.

23
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Kahawha County Schools Teacher and Parent Checklists

EXAMPLE OF TEACHER'S COMFERENCE CHECK LIST

TEACHER'S CONFERENCE CHMECK LIST

MName of Student Date

Notes to be helpful for individual conference:

Personal Growth Growth In School Subjeces

__dwccepts responsibility _ Reading

_Shows a good attitude toward school _ Spelling

__Works well {ndependently __English

_ Listens apd follows direccions _ Handwriting

__Uses free time wisely __Soclal Studles

_ Completes work accurately _ Music

_ Works up to potential _Art

_ Respacts right of others __Physical Education
__Marhematics
_Sclence

Additional notes

Scheol

PARENT TEACHER CONFERENCE CHECK LIST
The Parent Teacher Conference is scheduled for cur school on

from to

Please check the Eollowing areas that you would like to discuss with your
child's teachers.

WORK HABITS GROWTH IN SCHOOL

_Accepts responsibility _ Language Arts (Reading, English,

_ Works well in group Spelling, and Wricing)

__Follows through in planned .
activities __HMathematles

__Horks well independently _ Sclence

_'Listens and Eollows ditections __Soclal Studles

_ Uses Eree tlme wisely _ Musle

_ Completes work accurately __Art

__Works up to putential __Health

_ Physlcal Educatlion

(Kunder and Porwoll, 1977, pp. 58, 59)
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PARENT TEACHER CONFERENCE CHECK LIST (Comtimued)

25

Additional Notes:

Student 's Name

Parent's Name

* Desired Conference Time

1st Choice

2n0d Choice

#*We will make every attempt to adhere to your choice of conference time.

Parent, please return this form to your child's school immediately....
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what they wish to say rather than on what the speaker is saying. In
such cases, a list may help. A third pitfall is letting the mind drift
off to other concerns while appearing to listeh. A fourth concern is
prejudging the individual on his or her intent (Potter and Robinson,
1986, p. 14)._

Conditions that constitute the most basic elements of effective
communication in conferencing are as follows:

(1) wammth - caring for the person as an individual. It denotes
neither approval nor disapproval of any particular action, but rather
a valuing of the individual as a person. A touch, a smile, a concerned
look, or a particular tone of voice can all show a caring attitude.

(2) empathy - feeling with another; imaginative transposing of
oneself into the thinking, feeling and acting of another, so structur-
ing the world as he does.

(3) respect - based on the belief that parents have the capabil-
ity to solve their own problems. It means not doing for parents what
they can do themselves; it means supporting them in their efforts

(Potter and Robinson, 1986, p. 12).

Fvaluating the Conference

When the conference is over, it will be worthwhile to reflect
on what happened and to review the conference for clues to help
improve future performance (Canady and Seyfarth, 1979, p. 49). Some
school districts provide conference report forms for recording con-

ference happenings. (See Figiire '4.) In other school systems,



Figure 4

Pasadena Conference Report

CONFERENCE REPORT Kindergarten
Pasadena Unilid School Distriet e wory lor Patents
Pasatkena, California e Cody tot Schuot
Name Schaal Date—f_f—_

The purpose ol the conference is to provide for personal and dire¢t two-way communication between the home
and the scliool, The school program is planned lo promate: growlh in hmdamenlal skills and knowledges, work
habits, cilizenship, and social adjustment.

SIGNIFICANT BEHAVIOR AND ATTITUDES {suggesicd arcos: health adjustinent to school, lamily and peer rela-
tionships, special inlerests, chid's atlitude toward school)

LIVING quEIHER [suggested areas; parlicipalion in group aclivities, participation .0 clean wp lime, responds lo
suggestions and understands courtesy, personality Iraits anu ensolional allwies such o5 shyness of aggiessiveness)

LEARNING TOGETHER (supgested areas; participalion in class activitws, listening altenlively, pacticipation in
geoup conversaton, participation in music and art activities)

PARENT TEACHER PLANS

Hpnature of Tescher Bignatusn of Farr i

{Kunder and Porwoll, 1977, 3. 83)
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scales have been prepared to help teachers evaluate their performances

during conferences.

Figure 5

(See Figure 5).

Effective Conferencing Scale

Alwags (2)

Sometimes (1)

Never (0)

" |. Prepare for conterence
. Give parent(s) some idea in

. Allow enough time for-

. Maintain an open mind to

. Listen to all parenc is saying

. Avoid overwhelming parent(s)

. Avoid overwhelming parent(s)

. Avoid physical barriers such as

. Follow up on commitments.

in advance.

advance of topic to be discussed.
conference.

Avuid becoming defensive when
parents question judgment.

parent ideas.

( verbal and nonverbal)
before responding.

with presence of other |
school personnel.

with irrelevant material or
use of jargon.

desk, uncomfortable chairs.

This scale is used to help teachers become aware of their
approach to parent conferences.

in an appropriate colum after each item.

Simply place a checkmark
Teachers who

check "Always" on all ten items are probably having suc-

cess in their interactions with parents.
a critical factor.

Consistency is
Those who check ""Sometimes' or "Never"

on some items may have a clue to problems that occur dur-
ing parent conferences.

(Potter and Robinson, 1986, pp. 23, 24)
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Pros and Cons of Parent/Teacher Conferences

Pros. It is a flexible method of reporting progress. It allows
communication from parent to teacher, as well as from teacher to parent.

It allows for more extensive reporting and interpretation of meth-
ods used to report pupil progress.

When involved in a parent/teacher conference, misunderstandings
can be avoided or clarified.

Mutual understanding between parent and teacher can develop along
with a joint plan for improving student pérformance during a parent/

‘ teacher conference.

Cons. A parent/teacher conference is very time-consuming.

Many teachers lack the special counseling skills that this type
of.reporting system demands.

Some parents may be unwilling or unable to attend such conferences.

Kinds of information discussed may be limited by inadequate.stud-
ent records or lack of access to’them.

It is difficult to summarize for student records.

Anxieties pf parents and teachers must be dealt with.

(Kunder and Porwoll, 1977; Potter arnd Robinson, 1986)
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Special Letters

Narrétive reports are often alternated with parent/teacher con-
ferences, and range from full-fledged personal letters and notes writ-
ten by the teacher to report forms which offer a few lines for a teach-
er's notations. In some schools, teachers often use narrative records
to report to parents about the progress of students. The report form
may contain teacher comments on student projects, student social
behaviors, as well as specific information on how the student is pro-
gressing in reading, mathematics, and related subject areas (Martin and
Pavan, 1976). |

Teachers gain information for narrative.evaluations from pre-
and post-tests; checklists, anecdotal records, and observation. Pro-
gress on each academic subject is usually summarized in one or more
paragraphs. However, one school system in Massachusetts requires
one page in each of four subject areas twice a year (Miles, 1977,

p. 21).

If narrative evaluations are carefully and thoughtfully filled
out, they can show sympathy and understanding far better than checks
or grades. Also, like checklists, they are largely unfamiliar to par-
ents and community members so parents cannot make direct comparisons.
Narrative reports can reflect a school's program more accurately.
Teachers can use the narrative evaluation to expréss their concern for
each child and their understanding of his or her uniqueness. In
these types of reports, teachers can raise questions about the child

vhich might lead to a positive dialogue between the school and the
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community. If teachers take full advantage of the open format of the
narrative report card, it could lead to interaction and cooperation
between the school and the community (Miles, 1977, p. 21).

One of the serious weaknesses of letters to parents is that,
they tend to be generalized and stereotyped, all too often appearing
to have been run off an assembly line, with little variation in word-
ing to relate to a particular pupil. Another problem that arises is
the amount of time spent in composing letters. Obviously, it requires
a great deal of time to compose a thoughtful, helpful letter and the
teacher is faced with an enormous task if he or she must report on
thirty or forty pupils. However, some research suggests that the
problems can be eased if reports are sent out in staggered lots rather
than on all pupils at once {(Ahmann and Glock, 1971, pp. 19, 21).

An additional difficulty in the use of the written evaluation is that
many teachers cannot do an effective job of making themselves under-
stood in writing. The possibilities of misinterpretation involved

in the use of the written evaluation are'present to a greater degree
than in the use of formal report cards. One way to control both the
nature and quality of the comments written is for teachers in a school
to devglop cooperatively a list of stock comments which may be used
in written evaluations (Winkle, 1947, p. 55). One school system
(School District 65, Evanston, Illinois) makes available to its
teachers on a computer a 1,000-item bank which includes synonymous
words, phrases and sentences ‘so that the teacher can put together

on the computer a written evaluation without awkwardness and with
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"warmth, expressivenesé and a personal touch" (Grading and Reporting,
1972, p. 30).

When composing written evaluations, Kindred (1960, p. 29) sug-
gests that letters from a school should always be on letterhead sta-
tionary with correct spelling and punctuation. The writer also reports
that the letter should be properly signed. Kindred warms that teachers
should avoid technical terminology and pedagogical phrases. Ahmann
and Glock (1971, p. 521) give an example of a California school sys-
tem's suggestions for writing letters. (See Figure 6.) Swick and
Duff (1978, pp. 96, 97) explain that the following guidelines will
prove helpful in making written evaluations a useful parent/student

information device:

1. Make the form brief but specific in content.

2. Fmphasis should be focused on the progress that the
student has made since the last report.

3. Make the letter personal by having some place on the
form where the parent can enter anecdotal or informal
comments.

4. Where possible, attach student work samples to the
report form.

5. Make the form a continuous means of communicating
with parents about their children. Forms that are
infrequent are likely to produce parent inquirles
such as "I had no idea he was doing so poorly in
his school work. Why didn't you tell me about this
problem?"

6. Focus on the positive whenever possible. The report
form should be used to build trust between parents
and teachers--thus facilitating the parents in their
relationship with the child.



33

Figure 6
Santa Monica City Schools' Suggestions
For Writing lLetters to Parents

[. Begin the letter with encouraging news.
II. Close with an attitude of optimism.
IIL. Solicit the parents’ cooperation in solving the problems, if any exist.
1V. Speak of the child's growth—social, physical, and academic.

A, Social (Citizenship traits)

1. Desirable traits: attention, attitude toward school, care of property,
cooperation, honesty, effort, fair play, neatness, truthfulness, obedi-
ence, promptness, reliability, self-control, seif-reliance, concentra-
tion, courtesy and consideration, thrift, patience, appreciation,
kindness, sympathy, orderliness, interest in associates, discrimina-
tion, politeness, respect for the rights of others.

2. Undesirable traits: selfishness, wastefulness, untruthfulness, dis-
honesty, spitefulness, slow to respond, impudence, carclessness,
untidiness, rudeness, noisiness, insolence, cheating, inattention,
lack of self-reliance, discourtesy, tattling, snobbishness, conceit,
impatience, stealing,

B. Physical (Health conditions) : posture, weight, vitality, physical handi-
caps, cleanliness (personal), muscular co-ordination, nervousness, emo-
tional traits.

C. Academic
1. Interests: (a) in school activities; (b) in extra-school activities.

2. Methods of work: {a) methods of attack; (b) purposing; (¢} plan-
ning; (d) executing; (e) judging; (f) consistency in finishing work.

3. Achievements; (a) growth in knowledge, appreciation, techniques;
{b) list subjects in which the child is making Erogress and those
in which he is not making progress; (c) relationship of his accepted
standards to his capacities.

V. Compare the child’s efforts with his own previous efforts and not with
those of others.
VI. Speak of his achievements in terms of his ability to do scheol work.

Vil. Remember it is our professional duty to know the reason why if the
child is not making what, for him, is normal progress. (Some suggestive
reasons for lack of progress—Ilate entry; absence; lack of application; heaith
defects, such as hearing, sight, undernourishment.)

VIII. Teacher’s advice to parents in matters pertaining to health in which the
home is 2 vital Factor; such as diet, rest, clothing, exercise, etc.
IX. Please remember that every letter is a professional diagnosis, and as
such is as sacred as any diagnosis ever made by any physician.
Reproduced by permission of the Santa Monica City (California) Schoals.

(Ahmann & Glock, 1971, p. 521)
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Winkle (1947, p. 54) explains that the written evaluation is
more workable in elementary schools which do not have departmentalized
programs and possibly in core programs at the high school level, where
one teacher may work with one group of students three or four houfs
daily.

Comment cards are a personalized, individualized method of
reporting. (See Figures 7 - 12). They focus on the child and not on
the class. Teachers may write out comment cards for all children or
may send a cénn@nt card only when necessary. Comments may be brief,
such as "Jim is getting along well with his peers", or they may report
a specific behavior. Comment cards are also used to initiate a tele-
phone or school/home conference.

One of the advantages of the comment card is that it can give
teachers the opportunity to make highly personalized descriptions of
a child's behavior. This method of reporting can also cement a close
school-to-home contact about an individual's idiosyncrasies.

Some disadvantages of comment cards are as follows: (1) They
can be burdensome and time=-consuming if teachers must write one for
every student for every reporting period; (2) They may result in
friction when a parent does not agree with a teacher's observations

(Miles, 1977, p. 36).
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Figure 7
Comment Card

e ———

FRIEADLY ELEMEHTARY SCHOOL
ANY CITY, YOUR STATE

Dear

(date)

+ I thoupght you would 1like to know that your child, '

My umber at school s

(ulund) Teachat -

Please ‘teat off and return with your child.

I have received this note and will share it vith my child.
I have received this note and will contact you.
1 have received this note and wvould like you to contact me.

..—. r—— $‘ = . ]

(Miles, 1977, p. 34)
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Figure 8

Atlanta Public Schools Deficiency Notice

ATLANTA PUBLIC SCHOOLS
Daticiency Notice to Perents

This notica is to inlorm you that the work of

iy unsatisfectory in

This deficiency Is dus mainly to the ressons checked below:

Absences Failure on daily work

- Lack of attention in tlass Failure on tests
Faitura to complete daily homework Missing assignments/tests
anignments
Other:
Comments:
Date _ Teacher

Plesse keep the white copy. Sign and return the ye/low copy o your child's tescner.

™~
Parent’s signature —
Student’s signature
DISTRIBUTION. (Semester Conversion Implementation Guide,
#hite - ParenUGumdian copy 19833 ED 253 604)

Yeollow - Toacker copy
Pink - Principal copy
Goldunrad - File
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Daviess County Public Schools

Notice of Possible Failure

STUDENT* 1 W

[ 71 §

SUJECT

RoTiCE TO P:lﬂl"l‘.
aF

POSSIBLE FAILUAR

BATIESS COUNTY FUILIC BCPOOLS

DATE

oot

1. The student 1»
2. Corractive a

batwian and

wently [n academic d18ficuley In the mubject indicsted.
should be takan 1o order to insuce that the stodent dows not receive & failing grade.
3. If thers ara any questfons aftsr talking with your child, you way call tha school,

to talk with the teschar.

{echool phona) !

CAUSES FOU POSSTBLE FAILURE:

DALY ASSIGHMENTS — HAXE-UP WORK
I MORK HOT IN O TINZ TEST SCOMES
—_— . TICESSIVE ABSENCE e LACETNG MATZRIALS PR cia3s

OTHER:

REC 1ONS:1

PALENT'S RESPONSE:

PLEASE SIGN A0 RETURN TO THE TEACHEN. THANE YOU FoR YOUR COOPERATION,
. FARENT BIGMATURE

Whits Copy-Parent

Tellow Copp-Principal

Pink Copy-Teechar

37
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Figure 10

Congrats-A-Gram

LoD nn‘:;m"mm GAYLORD HIGD:I SCHOOL ’ Prosm the OMtlcs

oot v | CONGRATS - A - GRAM | 20

RDAERT BANCIMER Prieies!
Coursalor Gaylord, Minnesots

Tie Foloving Mesags b Duveisd

To . . Date

Sender

BETTER SCHOOLS BUILD BETTER COMMUNITIES

(Grading and Reporting, 1972, p. 59)



Figure 11

Mays Landing, New Jersey

Interim Progress Report
—_— ARSEGAMI INTERIM PROGRESS REPORT — OAKCREST
STUDENT'S NAME GREATER £0G HARSOAREGIONAL | |0
ST HIGH 1CHOOL DISTRIET Yeacwow
MAYS LANDING, N.J. s34
COUNSELOA 425.2247 s4s.1127 | ORacE P10 1 12 tcmcum
NCTICE TO PARENTS
Should you have zuestions or nesd additlonal Information regarﬂlng your
child’s report below, please contact the Guildanca Department at the addrass or
teleaphons numbaer above.
CHECKLIST
1. e I3 able to do batter work. 4. Work missed and not made up.
2. e ‘Does not always have proper attitude, 7. —— I too frequently absent.
J, w=— Comes to class unprepared. * 4. Shows Improvement.
4, = Unsatisfactory conduct. 9. ——— Parent conference requested.
0

3, = |5 frequently inattentive,

white copy « parant

QrEen COBY ¢ EOUREHDF

reilow copy, - leachet

(¥under and Porwoll; 1977, p. 107)

6t
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Figure 12
Parent Communication Letter

-~

PARENT COMMUNICATION LETTER

Student Name ‘ . ; Grade

Subject: , ‘ Date

Dear Parents:

Your child 15 wotking on .

You may heip in the following. ways:

Review for tosts

Complete assignments

Structure time and/or place for homework

Assist with tu&ing

Assist with writing '

Assist with ressarch

Assist with projects/extra credit assignment

Locate informaton in text

' Cthet

Sincerely

—— - A T — — . —— ———— ——". {——— dr————

It you have any commaents or concerns please mndicate below anad return ath you' ~om or Jaughier

*Note to Teacher This form may be completed and sent home darly o penod-Calty acn-1-g ur

student need.
(Buksar, 1984, p. 156)
Optiona! Statament to Parents Please sign and return this form
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Pros and Cons of Special Letters

Pros. They reflect an intimate knowledge of a student's strengths
and weaknesses and his or her potential.

They are more meaningful to parents and admission offices.

They make for better home-school relations in those school using

an ongoing evaluation with parental response.

Cons. They are time-consuming for both teachers and school records
offices.

They are difficult to write and may degenerate into meaningless
generalizations.

They permit more teacher subjectivity.

Student weaknesses can be misunderstood by parents.

They provide no cumulative record of student progress.

(Kunder and Porwoll, 1977;
Miles, 1977)

Telephone Conversations

Many parents, because of work schedules, transportation problems,
family problems, and situations beyond their control are unable to
participate in parent/teacher conferences, visits, open-house pro-
grams or in parent education programs. These parents are constantly
on the go to provide for the subsistence level needs of their child-
ren--at work, doing the laundry, cleaning house, bathing the children,

and back to their jobs the next day.
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If used effectively, the telephone can.be one way of involving
parents, who otherwise would be unable to participate, in the education
of their children. The individual classroom teacher can use the tele-
phone to converse with parents about the child's progress at school

(Swick and Duff, 1978, p. 88).

Some parents have unpleasant memories of their own school years
and are unnerved by the prospect of talking face-to-face with a
teacher about their children; but they are no less interested than
other parents in their children's success, and careful, patient effort
with them will pay off. Teachers can initiate contact by means of
telephone messages praising commendable achievements of the children,
and by following up those meésages with requests for information
about the children, After some trust has developed, an invitation
to visit the school can be issued (Canady and Seyfarth, 1979, p. 47).

One of the advantages of using the telephorie as a method of
reporting pupil progress is more frequent reporting of pupil progress
is made possible by using the telephone. Progress can be reported
.at any time rather than waiting for specific intervals such as after

report cards have been issued '(Ediger, 1975, p. 266).

Self-Evaluation

One aspect of the total evaluation program that is being empha-

sized more and more is the need for pupils to evaluate themselves. It



43

has been pointed out that self-evaluation might well be used as a
means of reporting pupil progress (Ahmann and Glock, 1971, p. 526).
The purpose of a self-evaluation program is to include the child in
the reporting process and to serve as a basis for discussion between
child and teacher, child and parent, and parent and teacher concern-
ing the child's insight and self-understanding (Ash and Others, 1980,
p. 16).

Kirschenbaum, Napier and Simon (1971, p. 295) explain that in a
formal system of self-evaluation, the student evaluates his or her
own progress, either in writing or in a conference with the teacher.

Ediger (1975, pp. 266, 267) reports that with teacher guidance,
students can evaluate items such as the following in a pupil/teacher
conference setting: (1) relevancy of learnings developed; (2)
1eafning activities most beneficial to learners; (3) reasonableness
in terms of quantity and quality of learnings achieved; (4) oppor-
tunities to work on objectives and learning experiences involving con-
cerns of students; (5) quality of the learning environment for opti-
mal learner achievement; (6) variety of learning activities pursued
inthe class setting; and (7) their own needs to determine additional
learning experiences to remedy identified deficiencies.

Napier (1976, p. 26) explains that when a student has mastered
writing skills, he or she can evaluate him or herself in written
reports. This professor also discusses how young children who camnot

write can even become evaluators. These students can evaluate
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themselves as follows: (1) talking into a tape recorder about them-
selves and what they think they are learning; (2) responding to a
simple vocal questionnaire by placing checks next to pictures (See
Figure 13); (3) drawing ﬁictures or acting out the parts of school
they like best or don't like much; and (4) asking others questions
about themselves in a small group where they feel at ease.

Some advantages of the self-evaluation process include the fol-
lowing: (1) It tends to encourage students to want and teachers to
allow students more responsibility for setting educational goals and
means of achieving them; (2) It gives the student invaluable exper-
ience in learning to evaluate his or her strengths and weaknesses;

(3) Information obtained from pupil/teacher conferences or written
reports can be evaluated by the teacher and used ultimately in improv-
ing the curriculum and improving the quality of teaching-learning
situations (Ediger, 1975, p. 267).

Disadvantages of the self-evaluation process include: (1)
After the novelty wears off, students may give less thought to their
self-evaluation; (2) When students respect their teachers, they want
to grade and evaluate themselves fairly, so the teachers will respect
them. When students do not respect or when they dislike their teach-
ers, they might tend to abuse the opportunity of evaluating themselves;
and (3) Because of the enormous pressure on students these days to
get high grades, self-grading makes honest self-evaluation extremely
difficult. (For examples of Self-Evaluation Cards, see Figures 14
and 15.)
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Figure 13
Long Beach School District's
Self-Evaluation Card

TACQNEED REPFONT _CARDY

" POPIL FELF-RVALDATION OF ATIITUUES AND EANITY

|--First Repor? V--Wost of the time Noes Grode
2--Second Report P--Pert af the tirne School School Teor
3.-1hird Report N--Hot yef

e

| do nea! work, vark by mysell =lthout | finish wark pn tiwe, follow directlong
pothering others. corefully.

w-| m | -

= =] -
S =1

. | mnke good use of m
spore time,

er

[
[
-
-
k)
Q
-
o
]
o
-
1]
a
3
-
-
<
-
-

| I !
|| | —1 —]
H 2 1
] - |~
i} 3 ] 4
vV 1l %0 leorn, | follow school rules for I try 1o do my hest work. | work gnd plgy =sll
health ond safsty, vith nth;r,,g'f

(Ash and Others, 1980, p. 61)



Figure 14

STUDENT SELF-EVALUATION REPORT

Name

46

STUDY HABITS AND ATTITUDES

YES

NO

SOMETIMES

I exert my best effort when I work

I work without bothering others

I listen well

I follow directions

I try to finish what | start

1 take carc of the things I use

KNOWLEDGE SKILLS AND APPRECIATIONS

YES

NO

SOMETIMES

I like to share experiences

I enjoy reading

I read well

I like to write reports

1like to write storics

I write all my work carcfully

1 spell my words carefully

I enjoy art

1 enjoy music

1 fike physical education

1 am a good sport

1 enjoy math

I have improved these math skills

In math | am learning about

1 would like to learn more about

£

(Rellanc

?

P
O
~J

0
Lh
g



Figure 15

Frank D. Parent School Student Self-

Evaluation Report

FRANK D. PARENT SCHOQL

ETUDENT SELF EVALUATION REPORT

oF

Ve, a» perento and teachers, wish for cur children
to be more vesponaible and accountsble for their
own grovth. Thim report [orm gives your child an
opportunity to evaluate, slong with us, how well
he is doing and where he needs to feprove,

STUDY HABITS AND ATTITUDES
I uee zy best effort when I work
I work without bothering others
I lieten well
1 follow diractions
1 try to finish what 1 start

1 take care of the things 1 use

Grades &4-5-6

YES |HO

EOMETIMES

* FNOWLEDCE, SKILLS AND APPRECIATIONS

jrES | Mo | SoMETINEY

-

like to share experiences

enjey resding

raad wrll

1 like to write reports

1like tu-vrite sterles

vrite all ey work carefully

spell my vords carefully

anjoy arte

-

enjoy wuslc

-

like physical education = )

.

am a good sport

enjoy math

have fmproved these math akilla

1o sath 1 am learning about

1 would like to learn move about

(Grading and Reporting, 1972, p. 48)

47
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Report Cards

Among all the different ways of reporting pupil progress, report
cards rank with parent/teacher conferences as the most widely adopted
method of student reporting plans. In a study conducted by Kunder and
Porwoll (1977), it was found that over 70 percent of American elemen-
tary-aged children receive report cards.

Report cards can take on many different forms. However, commonly
they provide for the recording of marks for academic achievement.

This is accompanied by a checklist of personality traits and attitudes
(Wise and Newman, 1975; Ahmann and Glock, 1971). Ratings for behavior,
work habits or citizenship are found in 847 to 92% of the nation's
schools which distribute report cards explain Kunder and Porwoll
(1977), Ahmann and Glock (1971, p. 515) report that many report card
forms have a place for parent signatures. Parents are to sign the
form and return it at the end of each marking period.

Walling (1975, p. 260) suggests that in order for report cards to
be effective, they need to contain the following items:

1. The report card should show the basis for evaluation.

The goals or objectives of the teacher and the school
should be linked with the reporting instrument. Skills
students are expected to develop should be stated. Other
criteria used in determining the evaluation of rating

[department, promptness, effort, attitudes] should be
p ? p )
given.

2. The report card should show the student's performance.
Progress according to quality of performance and teach-
er's evaluation of student effort should be recognized.
Positive characteristics and performances need to be
included.
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3." The report should be clearly and directly stated. For
effective communication there should be conformity of
terms and symbols, and words open to widely varied
interpretations should be avoided. The report format
should be designed to facilitate record-keeping, avoid-
ing an increased administrative/clerical workload. Most
of all, it should be easy for parents to read and under-
stand, not filled with educational jargon that may limit
effective communication,

4, The report should provide options for teacher and class
differences. A teacher should be able to make a writ-
ten comment if necessary. Differences in curricula for
different subjects should be taken into account.

Fach year, various school systems across the nation attempt to
revise and improve their report cards. Here are a few examples of how

a number of school districts have taken on this challenge.

Cashmere, Washington. In 1970, this school system introduced an ele-

mentary report card that grades effort only. As long as the elemen-
tary studenf tries his best, he or she receives a top mark. All aca-
demic areas are graded with an O indicating outstanding effort in rela-
tion to ability; or an S indicating satisfactory effort in relation to
ability; or an N, nonsatisfactory effort in relation to ability.

Actual academic levels of achievement are discussed during the parent/
teacher conference. This type of reporting system places emphasis not
only on the parent/teacher conference, but on frequent conferences

between student and teacher.

Inglewood, California. Faculty in this school system give parents a

choice between the traditional graded card and a narrative report. In

one recent year 757 of the parents chose the narrative report. This
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school also uses a student self-evaluation report for grades one through
six, in which the student, as well as the teacher, has an opportunity

to indicaté his or her impressions of how well he or she is doing and
where he or she needs to improve. The student's evaluation form goes
home with the teacher's narrative statement. The parent is asked to
respond by filling out a one-page form and feturning it to the teacher.

The option for a parent/teacher conference is always kept open.

Ferguson, Missouri. The Ferguson-FIorissant School District has moved

from using report cards which list broad categories of learning--
reading, writing, spelling, math--to those which list specific behav-
iors in each of the subject areas, such as: ''Names and knows the values

' Another shift is away from com-

of coins," '"Uses correct punctuation.'
paring students with others in a grade or age level and toward evaluat-

ing the individual in terms of his or her own growth.

Evanston, Illinois. Consolidated School District No. 65 seeks to make

real the principle that pupil progress reports should be sent to parents
not only at!the end of a nine- or six-week period, but at any time the
student, pafent or teacher may benefit, Tédhnélogy helps. In addi-
tion to face-to-face conferences, and a variety of report forms,
District No. 65 uses mark=-sense cards--instruments WhiCh are part of
sophisticated data processing and reporting machinery. This technology
permits teachers to send parents frequent statements about students.

Even though the statements come from a data bank catalogue of items
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on attitude, behavior and academic skills, it is still possible, offi-
cials believe, to transmit to the parents ''personalized and warm let-
ters" about an individual pupil's progress in school.

(Grading and Reporting, 1972, pp. 12-14)

Ediger (1982, pp. 10, 11) discusses the advantages of using report
cards. One advantage is that report cards give parents some general
ideas as to how well their children are achieving in school. Another
benefit is that as a result of grades on report cards, a conference
may be scheduled with a teacher and parents. And as a result of this
conference, the curriculum might be improved.

Some disadvantages of report cards include: (1) Individual grades
on report cards can be interpreted by parents in many different ways
as to their meaning; (2) Parents and students may develop negative
attitudes toward the school setting if low grades are in evidence on
report cards; (3) They usually represent a one-way street of communi-

cation fromthe teacher and school to parents.

Tests

Tests can be used as a means of reporting pupil progress. They
can convey to parents how their children are doing in school and they
can also report how the local school children rank when compared to
others in the nation (Kindred, 1960, p. 77).

Schools committed to involving parents in the eduational process

usually share achievement and IQ test results with parents as a matter
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of policy (Brooks and Van Cleaf, 1982, p. 157). Parents are inter-
ested in test results, if they understand them. However, if the results
are given in such terms as norm, stanine, percentile, etc., they are
meaningless to many parents (Kindred, 1960, p. 77). Teachers should
explain test results to parents by first explaining the scope and
accuracy of the test results. For example, parents should know that
tests often include material not covered in scheol, are often given in
a group setting, and provide indications of student progress in rela-
tion to other students. The parents should then be informed about the
method of reporting results. Generally, results of tests are reported
in percentiles, stanines, and grade equivalents, each based on a raw
score, student age and grade placement. The teacher should emphasize
the relationship between standardized test scores and the student's
school performance. If test results are available from previous years,
the instructor might also compare recent test results with earlier
results. Patterns of underachievement maf emerge and be meaningful

for diagnosis and prescription (Brooks and Van Cleaf, 1982, pp. 158,
159).

GRADING SYSTEMS

Grading Systems will be explored in this section of Chapter Two.
These reportiﬁg procedures will be discussed in the order that fol-
lows: (1) letter and number systems; (2) dual grades; (3) pass/
fail or satisfactory/unsatisfactory; (4) coded grading; (5) per-
centage gradég; (6) incentive grading; (7) contract grading; and

(8) checklist/rating scales.
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Letter and Number Systems

Since the 1900's the letter/number system has been and remains
a popular method of reporting pupil progress (Ahmann and Glock, 1971,
p. 508). This is because letter grades are what parents understand
and may prefer (Miles, 1977, p. 26).

In essence, letter and number systems are an effort to summar-
ize a variety of information about such characteristics of a pupil as
his or her growth, final achievement, effort, ability and general
development. The summary is given in the form of a letter, usually
A through E or F, or a number usually 100 through 0, reported for
each subject matter area each report period (Ahmann and Glock, 1971,
p. 508). Sometimes, teachers will add plus or minus signs to letter
grades in order to indicate performance slightly above or slightly

below a specific mark (Lien, 1967, p. 151).

Letter Grades - A, B, C, D, F

ABC reporting systems report a student's standing compared to
others in his or her class or unit. The grade reflects the student's
relative standing at one point in time, rather than mastery or pro-
gress (Miles, 1977, p. 21).

Though there are several reasons this grading system has
entrenched itself in the schools, outstanding among them is the sys-
tem's extraordinary simpliciiy. The A, B, C, D, F system is easy to
use, stores compactly and adapts itself to almost all forms of teach=-

ing and all subject areas (Lewis, 1969, p. 158).
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Winkle (1947, p. 36) states what he believes are six fallacies

of letter grades. They are as follows: (1) The mark is an effective

conveyor of information. No one can be sure what a single mark

means, unléss it represents the measurement of a single identified
value. It is impossible to tell what an A, B, C, D, or F mark based
upon local school standards of achievement means unless the achieve-
ment or ability level of the school giving the mark is also known.

(2) A student can achieve any mark he or she wishes if he or she is

willing to make the effort. The ABC mark is not adequate for all

kinds of reporting. It does not tell if a student is working up to
his level of ability. Low marks tend to discourage the poor student,
to cause him to lose interest in school, and are a factor in his even-

tual dropping‘out. (3) The student's success in his after-school

life compares favorably with his or her success in school. In life,

an individual is not compared with all other people. An individual
is compared with those in the group with which he or she is associ-
ated. For example, a teacher is not rated a success on the basis of
comparison with grocery clerks, lawyers, etc. His or her success.is

measured with reference to other teachers. (4) The student's mark

is comparable to the worker's paycheck. Paychecks are not essential

in stimulating the individual to do those things in which he is inter-
ested or in which he recognizes values for himself. If an individual
does not recognize value in what he or she does or has no interest
in it, of course he or she has to be stimulated in some other way.
In such cases the mark is aﬁ inexpensive and temporarily effective

paycheck--a device which stimulates the student to do things in
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which he or she may have no interest. To force activity apart from
interest and a recognition of the values to be derived is very likely

to be unproductive of real or lasting value. (5) The competiti&e

marking system provides a worthwhile and justifiable introduction to

adult life.” A desire to win even at the expense of others cannot be
thought of -as a desirable educational attitude. The competition of
unequals does not provide a fair basis for determining penalties or
the granting of honors. There is plenty of opportunity for the util-
ization of competition in a legitimate manner. The competition of
the student with his previous record and attempts to achieve in terms
of his ability provide opportunities for the application of competi-

tive interests. (6) The mark can be used as a means without its

eventually béing recognized as an end in itself. The emphasis given

to marks by most teachers in most schools tends ultimately to convince
the student that the mark, rather than what it is supposed to repre-
sent, is the most important outéome of learning. To achieve a higher
mark than might be othervise assigned, some students who are normally
honest do not hesitate to resort to dishonest practices.

The advantages of using letter grades are as follows: (1)
They are easy and convenient to use for administrative and college
admission purposes; and (2) They are a motivator for some students.

Some disadvantages of letter grades include: (1) Their mean-
ings vary within schools and among teachers; (2) They do not indi-
cate a student's strengths and weaknesses; (3) They usually indicate
a combination of achievement, effort and conduct; and (4) They pro-
duce cheating, anxiety and poor self-concept among students (Kunder

and Porwoll, 1977, p. 4).
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Dual Grades

An interesting variation of the traditional letter/number system
is the use of two marks for each subject matter area. The first mark
represents thé pupil's final achievement in relation to the teacher's
standards. The second mark is often an evaluation of effort put forth
by the pupil; in other school systems, it represents pupil growth in
the area of achievement listed. A three-point letter system is some-
times used for recording the pupil's effort--H if the pupil exceeds
what is expected of him, S if his level of work corresponds approxi-
mately tohis level of ability, and U if he is capable of better work.
Pupils evaluated according to this system might receive marks such as
A/S or 91/S, each indicating high final achievement and normal effort.
Marks such as C/H or 83/H mean that the pupil is average in terms of
final achievement and his effort is superior (Ahmann and Glock, 1971,
p. 508).

Lien (1967, p. 152) states that the philosophy of the dual system
is that of believing that a student should be graded both in comparison
to his ability and in relation to others.

Clearly the success of dual marking systems depends on a teach-
er's ability to evaluate final achievement and effort by a letter or
number. Some teachers find gvaluation of effort particularly trouble-
some since satisfactory judgment requires more accurate evaluation
techniques than are available. If the second mark represents growth
rather than effort, an extensive pre-testing program must be set up

to establish achievement levels before instruction begins and then
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careful consideration must be given to the problems of interpreting
gains (Ahmann and Glock, 1971, p. 508).

To summarize the usefulness of dual grades and ratings, it might
be said that the student, his or her parents, his or her future teach-
ers--not to mention college admission officials and his or her pros-
pective employers--probably learn more about a student's abilities from-

two or more grades than from one (Grading and Reporting, 1972, p. 29).
In addition, dual marking systems motivate the better students as well

as the poorer pupils (Lien, 1967, p. 152).

Pass/Fail or Satisfactory/Unsatisfactory Grading

At the beginning of a course in a pass/fail grading system, the
teacher states his or her criteria for a passing grade, or else the
teacher and sfudents together decide on the criteria for a passing
grade. Any student who meets these criteria passes; any student who
dées not meet these criteria fails. Most usually in this type of sys-
tem, students have the opportunity to redo failing work to bfing it
up to passing quality (Kirschenbaum, Napier and Simon, 1971, p. 304).

This grading system has.received adverse pupil and parent reac-
tion. They maintain that there is no differentiation of achievement
within either the pass or the satisfactory group, and the assumption
is that all students are equal in achievement within each group. To
counteract this criticism, some teachers began to add + and - to the
pass or satisfactory so that actually a four point system evolved:

F, P+, P and P- (Lien, 1967, pp. 151, 152).
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Some advantages of this grading system include: (1) students
are more relaxed, less anxious and less competitive; (2) there is a
better learning atmosphere (students feel freer to take risks, disagree
with the teacher, and explore the subject in their own way); (3)
there is no point to cheating or apple-polishing (except for students
in danger of failing); (4) it is easy and convenient to use for
administrative and college admissions purposes; and (5) students
still have to meet the teacher's requirements to get the blanket grade,
so plenty of work gets done.

Disadvantages of the pass/fail system are as follows: (1) some
teachers will use blanket grading'as an excuse to avoid all evaluation,
which deprives the student of potentially helpful feedback; (2) the
blanket grade does not distinguish between students of different abili-
ties, which makes the grade meaningless except to connote passing work;
(3) freed from tﬁe pressures of traditional grading, some students do
less work than usual; (4) just as it is difficult for teachers to dis-
tinguish between the different levels of mastery in the performance
curriculum, it will be difficult to clearly state and measure the level
of mastery needed to earn the blanket grade; (5) the student in danger
of failing still labors under all the pressures normally associated
with traditional grading (Pass/fail is mo help to poorer students.);
(6) it provides less information than A3C grades; and (7) it cannot
be used to predict academic success (Kunder and Porwoll, 1977; Kirsch-

enbaum, Napier and Simon, 1971).
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Coded Grading

A coded grading system uses numbered subscripts with the letter
grade. For example:

G, - Student performed C work, while the subscript "'1"
means on grade level.

C, - Student performed C work, while the subscript "2"
means below grade level.

(Buksar and Others, 1984)

Percentage Grades

This type of grading system is advantageous in that percentages
can be calculated, weights can be assigned, and rankings can be deter-
mined (Brooks and Van Cleaf, 1982, p. 48).

Percentage grades fell by the wayside beéause educators came to
recognize the impossibility of assigning quantitative value to qualita-
tive accomplishments. A scale of 100 offered too many possibilities
for error, both in mathematics and judgment (Grading and Reporting,

1972, p. 27).

Incentive Grading

An incentive grading system offers a way for the student to
improve a grade during the course of a report period. This system
gives the student experience in decision-making. Some of the follow-
ing incentive grading systems could be used:

1. Floating A -~ The student is given an extra A to use

to replace the lowest grade or to improve the grade
average in a particular report period.
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2, Elimination Grade - The student is given the oppor-
tunity to eliminate the lowest grade.in order to
improve the grade average.

3. Alternative Credit Grade - The student is allowed
to do an alternative assignment to improve a grade.

(Buksar and Others, 1984, p. 243)

Contract Grading

A contract is an agreement between the teacher, the student and
the parent. They agree that specific activities will be completed
to meet the requirements for a specific grade. A contract should
include the following:

1. Types of work to be completed by the student

2. The quality and quantity of work to be completed

3. The signatures of the teacher, student, and parent
(when appropriate)

4. Timeliness for the completion of the work
(Buksar and Others, 1984, p. 243)

Advantages of the contract system are as follows: (1) much
of the anxiety is eliminated from the grading process because the stu-
dent knows fromthe beginning of the year exactly what he has to do to
get the grade he wants; (2) to the extent the teacher specifies the
quantity and quality required for each grade, some of the subjectivity
is eliminated from the grading process, and students have a clearer
idea of what is expected of them; and (3) the contract system, when
applied to students individually, encourages diversity in the class-
room, encourages students to set and follow their own learning goals

and decreases unhealthy competition.
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Disadvantages include: (1) the quantity of work is easily
over-emphasized in contracts and tends to become the sole basis for a
grade. To use an extreme example, one English teacher stipulated
that five-page compositions would receive an A, four-page compositions
would receive'§ B, and so'on. When the quantity of work becomes the
sole criterion for the grade, the grade loses its meaning; (2) it is
difficult to find creative ways to measure the quality of the different
types of work.students may contract to do (Kirschenbaum, Napier and

Simon, 1971, p. 300).

Checklists/Rating Scales

For the school that wishes to provide parents with more details
on student progress, this institution can turn to the use of checklists.
Checklists break down attitudes and work habits into specifics. They
also break subject areas into various components (Grading and Reporting,
1972, p. 24).

Behavior and attitude checklists are individual reports that
represent the collective agreement of how students should behave in
school (Miles, 1977, p. 19). The first lists of this type used by
school systems included a number of character traits and study habits
upon which the students were checked or rated. Today, almost all
reporting instruments offer such lists (Grading and Reporting, 1972,

p- 24). An example of this type of checklist follows:
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Checklist Used for Reporting Pupil Progress

ELEMENTARY LEVEL
Social and Emotional Development :

Is courteous, kind, cooperative
Respects rights of others

Gets along well with others
Respects authority

Shows self~control

Takes care of materials

Work Habits and Attitudes:

Takes pride in work

Uses school time wisely
Follows directions carefully
Completes work on time '
Thinks for himself

Is attentive in class

(Grading and Reporting, 1972, p. 26)

Miles (1977, p. 19) explains that Behavior and attitude check-
lists should remain constant so that behavior or misbehavior can be
tracked from teacher to unit and so on. He further suggests that
teachers keep a file of anecdotal notes on their students, or discuss
the student's behavior with team members, or make mental notes and
remember how a student has behaved for a given period of time. Then,
when the teacher makes a checkmark in the colum that describes the
student's behavior, he or she can be more accurate.

Use of behavior and attitude checklists can be viewed positively
by parents and community members because they represent some concern
for areas of school behavior that parents care about. Most parents

want to knowhow their child is acting in school as well as how he or
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she is doing. In that sense, behavior and attitude checklists document
that behavior (Miles, 1977, p. 22).

The use of a behavioral objectives checklist is a way to report
an individual student's growth or mastery of concepts. The student is
measured according to his or her own progress and ability and not on
class progress (Miles, 1977, p. 7).

The earliest type of checklists covering academic areas, and still
the most common, offer two, three or four sub-categories for each sub-

ject. Some examples are as shown below.

Academic Checklists

Reading (Grade 1) Mathematics (Grade 1)

Reads with understanding Understands concepts

Uses word-attack skills Has mastered number facts
Masters reading vocabulary Is accurate in computation
Reads well aloud Shows skill in problem-solving

(Grading and Reporting, 1972, p. 26)

Such checklists point to general areas of a pupil's learning
achievement or problems within each subject, but they do not tell the
parent much about what the pupil is actually learning or what his spec-
ific problems may be. Thus, a longer and more detailed type of check-

List has been developed by some schools. ‘See examples :shown below.
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Detailed Checklists for Reporting Pupil Progress

Reading (Grade 1)

Relates sound to given consonant form
Relates sound to given vowel form

Uses phonetic skills to identify new words
Recalls details in reading

Recalls sequence of events in what he reads
Grasps main idea in reading

Identifies sight vocabulary orally

Responds to punctuation

Uses library

Mathematics (Grade 1)

Can read and write numbers

Understands place value

Understands concepts of addition
Understands concepts of subtraction
Understands basic mathematical vocabulary
Can solve addition problems

Can solve subtraction problems

Applies concepts to word problems

Shows accuracy in daily work

Works with reasonable speed

(Grading and Reporting, 1972, p.26)

The items children might be checked on at any given grade level
or in any subject area as they progress through school are many. A
look at Figure 16 shows more than 100 items for measuring progress in
reading. In a national survey conductedby the editors of '"Education
U.S.A." (an independent weekly education newsletter), no single school
set up 100 different items for measuring progress in reading through
the elementary grades, yet one school listed under reading on its
elementary school forms more than 60 different subcategories (Grading

and Reporting, 1972, p. 26).
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Figure 16

Ways to Probe for Progress
in Reading

These items below were selected from a large sampling
of report cards and indicate what different :chaols seek 1o
achieve in reading and what they wish to report to parents.
They are categarized by level (i.e, word perception,
comprehension). Although not repeated in the table, many
itemns, such as "'Can use word attack skills” or "Grasps main
idea of what is read” appear at sl levels.

PRIMARY
Readiness

Enjoys listening 1o stories read aloud

Is developing ability to discriminate between sounds

Is developing ability to detect small differences in size and
shape

Enjoys looking at books

Can tell stories from pictures

Understands left to right progression

Has fairly large vocabulary

Asks about meaning of wards

Word Perception

Identifies sight vocabulary orally

Is developing word attack skills

Relates sound to givea consonant and vowel forms

Recognizes all letters of alphabet

Identifies initial sounds

Identifies final sounds

Recognizes blends and digraphs

Uses phonetic understandings to identify consonant sounds
in new words

Uses phonetic principles to identify vowel sounds in new
wards

Recognizes base words; compound wards, simple functional
sulfixes

Uses context clue to identify words

Can recognize 90% of vocabulary on “taught” list

Can recognize 70% of vocabulary on “attack’ list

Comprehension and Interpratation

Reads for meaning

Grasps main idea

Can relate impaortant events In sequence

Recalls important details

Can compare story situations and characters

Can summarize material read

Can relate what he reads to his own life

Can distinguish between real-life storles, make-believe
stories and fectual material

Speed, Oral Reading

Reads silently at adequate rate
Reads well orally
Reads with expression

Study Skills

Can read and understand directions
Is able to use reading to ge} information

Qutside Reading

Reads stories and books independently

Tells others about what he has read

Selects stories to illustrate in art

Depicts stary characters through dramatization

Types of Reading

Has read with un&erstand‘mg {check): real-life stories,
historical stories, poems, fairy tales, fables, imaginative
tales, informational articles,

INTERMEDIATE
Waord Parception

Is competent in using word attack skills

Is able to divide wards into syilables

Recognizes and applies knowledoe of prefixes and suffixes
Examines context for clues to word recognition

Vocabulary

Shows interest in idlosyncracies of language

Can Identify meanings of homonyms through context
and/or spelting

Can identify meanings of heteronyms through context

Is extending vocabulary through search for antonyms and
synonyms

Shows interest In derivation of words

Is noting colloquial words and expressions

Can explain meaningof abstract words

Comprehension and Interpretation

Resds with understanding



Uses punctustion and other typographics! devices to seek
meaning

Perceives inferences and implied ideas

Recognizes and understands symbolism: allegory and other
figures of speech

Can recognize and summarize story plots

Can understand framework of events

Recognizes characterization

Can generalize fram what he reads

Evaluates content and makes judgments

Recognizes author’s purpose

Compares and recognize; literary forms: fiction-nonfiction;
historical fiction-biography; realistic stories-fables/myths;
factual accounts-essays

Can distinguish between fact and opinion

Can recognize sounds of poetry — thythm, rhyme patterns,
alliteration, assonance

Speed, Oral Raading

Reads with reasonable speed
Reads orally with fluency, good phrasing, intonation, pitch
and stress

Study Skills

Is able to use dictionary

Knows alphabetization

Can use pronunciation key, interpret and apply symbols

Uses context clues in choosing appropriate dictionary
meaning and pronunciation

Applies reading skills to reading in content areas

Knows how to use reference materials

Knows how to use encyclopedia

Knows how to search for information in indexes, tables of
contents

Can skim reading material for specific purpose

Can tead maps and graphs

Can outline reference reading

Dutside Reading

Reports on outside reading through oral and written reparts
Enjoys and voluntarily memorizes poetry

Types of Reading

Has read with understanding (check): myths, short stories,
peetry, contemporary children's books, ¢lassics, refer-
ence materisls, news reports, articles
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UPPER GRADES (7 AND B}

‘Word Perception, Vocabuslary

Applies word attack skills automatically

Voluntarily vses dictionary to find meanings/pronuncia-
tions

Is extending vocabulary through conscious elfort

Can delfine at least 70% of words on vocabulary lists

Comprahension and Interpretation

Reads perceptively

Recognizes symbotism in literature and poetry

Recogaizes irony

Reads critically

Recognizes lapses in logic: false assumptions, overgenerali-
zation, etc.

Identilies purpose behind lapses in logic

Seeks source/justification of statements made as fact

Is alert to omissions in argument

Is aware of word connotations

Is conscious of emottonal appeals

Is alert 1o elements of writing style

Recognizes setting, characterization, ptot, theme

Recognizes character interaction and conflict

Speed

Adjusts reading speed to purpose

Study Skills

Can locate and use reference materials

Can use card catalogue

Can read with purpose, taking notes and reorganizing notes
as outline

|s observant of footnotes and supplementary material

Is observant of cross-references

QOutside Reading

Uses library voluntarily and frequently

Types of Reading

Has read and critically examined [check]: short stories,
novels, biography, plays, poetry, humorous articles,
factual articles, advertisemenis. editorials, political state-
ments

(Grading and Reporting, 1972,
pp. 34, 35
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As checklists have become more involved, a few schools have
turned to special report forms for each grade level. Some have used
special forms for each subject area at each grade level. And in some
instances, special forms for each reporting period for each subject
area at each grade level have been adopted. Some parents are now
receiving a packet of reports at the end of each reporting peried, with
a card or sheet for each subject and another for attitudes and work
habits. (This is a popular trend in middle and junior high schools.)
[Grading and Reporting, 1972, p. 27]

Miles (1977, p. 10) reports that elementary schools usually use
one report card for the primary grades and a different one for the inter-
mediate grades because such a large number of behavioral objectives are
taught over the years of elementary school that one card could not
list them all. Behavioral checklists, Miles.explains, usually extend
over two or more years.

Well-designed checklists serve a useful purpose: theyare much
more informative to parent and student than a single numerical or
letter grade per subject area. But some sthools list skills and con-
cepts in phraseology that many parents may not understand. Ideally,
checklists should cover the progressive stages of learning through
which a child passes in the various curriculum areas and reflect what
the teacher teaches and evaluates. However, it is doubtful that many
checklists do this. There remain unanswered questions, as well as
complaints, about whether, or how, to rate pupils on various items

(Grading and Reporting, 1972, p. 27).
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Checklists from around the nation that were examined by the Edu-
cation U.S.A. survey as to wording and those reported as having been
recently revised were contrasted with earlier models. Without doubt,
faculty cqmmittees revising grading systems are careful in choosing
words which describe a child's attitudes, effort and performance. The
newer checklists express traits, characteristics and skills in positive
terms. This is true of both elementary and secondary levels. Items
related to academic areas also have a positive ring (Grading and Report-
ing, 1972, p. 28). According to the survey, terms frequently used on
checklists include: ''Completes work on time''; "Does homework assign-
ments"; 'Listens attentively'; Examples of terminology used less
often include: '"Work carelessly done''; "Unprepared for class activ-
ities"s '"Is disrespectful'.

Inan effort to ease the effect of poor grades on the pupils who
consistently receive them, many elementary schools use rating scales.
The format of the reporting instrument determines whether the rating
is a check in an appropriate column or expresséd with a symbol. Among
the newer instrumentsused, three to four rankings are common. An

example of the terms and symbols used are as follows:

V - Very Good V - Very good progress for this
S -~ Satisfactory at grade child

level S - Satisfactory progress for
C - Capable of doing better this child

W - Working up to capacity SP - Slow progress for this child
L - Little progress for this
child

(Grading and Reporting, 1972, pp. 27, 28)
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Winkle (1947, p. 58) states that the check-form type of report
1s mechanically the most practical and generally the most usuable of
the various departures fromthe report card. By this, he does not mean
that it is the best. The researcher means that it is the simplest way
to report ﬁore information in less time with less effort and at the
same time keepa record of what is reported.

Miles (1977, p. 11) explains that school-commmity relations
could be improved if a school changed to a checklist system for a num-
ber of reasons. It might mean a more accurate: reflection on the
school's program. A behavioral checklist would convey to parents the
realities of individualized instruction by showing the progression of
student work. It might demonstrate greater accountability by illus-
trating what skills or knowledge the student can actually demonstrate.
With checklists, parents camnot directly compare their children to
other students or to their own school experiences. Parents who under-
stand the school's program are more likely to feel good about the school
and be willing to cooperate with school staff.

Bellanca (1977, p. 35) suggests that checklists can be time-
consuming. When uncontrolled, sheer bulk created by multiple objec-
tives can inundate student and teacher with a mass of information.
Record keeping can gobble up the entire day. in addition, Miles
(1977, p. 10) discusses how teachers are mot able to keep a minute by
minute check on behavior. And as a result, their judgments may not
reflect a true picture of the whole period of time under scrutiny.

Rather, teachers establish a norm for behavior with this year's group
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of children and their past experiences and judge accordingly. Further-
more, Miles reports that each item on a checklist can only briefly
describe the skill in question. They also can create some frightful
disagreements about the true nature of a child if they are misinter=-

preted by parents.



CHAPTER 3
METHODS OF PROCEDURE

A letter was written in March, 1987, to twenty-five schools in
the state of Kentucky asking for their current procedures of report-
ing pupil progress. A copy of this letter can be found in Appendix
A, page 112.. The name of one of Rowan County's elementary supervis-
ors was signed to this correspondence in hopes of receiving a better
response and a faster response from school districts. School selec-
tion was made by recommendations from Rowan County administrators and
a ranking of schools based on the Kentucky Essential Skills Tast
results. The names and addresses of the selected sthools can be
found in Appendix B, page 113. Schools responding to the request for
information on reporting procedures can be found in Appendix C, p 115.

Next, a review of literature was made to establish the impor-
tance of effective reporting procedures and to establish current meth-
ods of reporting pupil progress.

Two qﬁestionnaires were then devised by the researcher to
solicit information about reporting procedures used in Rowan County
from teachers and parents of elementary students in grades one through
five. The teacher questionnaire can be found in Appendix D1, page 116.
The parent questionnaire is located in Appendix D2, page 119.
Questionnaires were delivered to head teachers and principals of
" Rowan County's éix elementary schools, which are listed below with

enrollment figures and number of teachers.

71
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School Pupils Teachers
Morehead Grade 550 17
Tilden Hogge 2N 9
Clearfield 194 7
Farmers 165 6
Elliottville 146 5
Haldeman 138 5

These administrators distributed the questiomnaires to teachers
in their building. Teachers mailed two questionnaires each to parents
in their classroom. Then these instructors answered a questionnaire
of éheir own. Questionnaires were distributed in the fourth week of
May.

The Director of Pupil Personnel and one of Rowan County's ele-
mentary supervisors were interviewed in June by the researcher to
establish Rowan County's present method of reporting pupil progress.

A copy of this interview can be found in Appendix E, page 122,

Data gained from the questionnaires and various school systems
across the state were arranged in Table form to provide the researcher
an efficient way to make comparisons and determine apparent differ-

ences. Comparisons were then made and conclusions drawn.



CHAPTER 4

FINDINGS AND INTERPRETATIONS

The information obtained from the questionnaire survey of Rowan
County teachers and parents is presented in the first section of this
chapter. The second section of this chapter wiil deal with the report-
ing procedures used by selected school districts in the state of Ken-
tucky. Comparisons will be made between Rowan County's methods of
reporting student progress and those methods used by other districts
in the state. The third section of Chapter 4 will compare the Rowan
County School District's reporting processes to the review of current

literature.

Review of the Questionnaire

Ninety-two percent of the teachers contacted responded to the
questionnaire. Fifty-eight percent of the parents completed afd
returned the parent questionnaire. Responses can be seen in Table 1.
Haldeman, the smallest school in the Rowan County system, had the
largest percentage of parents (80%) respond. Clearfield, the third
largest eleméntary school in the county, had the smallest pefcentage

of parents responding (36%).

(uestionnaire Responses

Question One: The majority of elementary teachers in Rowan

County felt that thedistrict's reporting procedures were good. The
second most frequent response chosen by these instructors was 'ade-

quate'': Table 2 shows teachers' responses to this question. If an
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individual looks at Morehead Grade School, where the largest concen-
tration of Rowan County elementary teachers are located, one can see
that the faculty in this school is divided as to whether the district's
reporting procedures are good or need improving.

The majority of parents ranked Rowan County's method of report-
ing student progress as "'adequate'. This group picked as their

second selection ''good".

Question Two: Parents and teachers rated six weeks as their

top choice for the frequency of sending and receiving reports of pro-
gress. This question response can be found in Table 3. The second
choice selected by teachers was every nine weeks. Parents chose every
three weeks as their second choice. It is interesting to note that
five out of six teachers in Farmers Elementary School thought that
eight weeks is the appropriate time interval for progress reports.

No teachers liked twelve-week intervals for progress reports.

Questions Three and Four: It was apparent frem the question-

naire response that parent/teacher conferences ard report cards were
the top choices of both parents and teachers regarding methods of
reporting pupil progress. Tables 4A, 4B and 4C show these findings.
Parents and teachers ranked "examples of classwork sent home regular-
ly'" as their third preference. Use of deficiency slips was ranked
fourth by both groups. least favorite of both parents and teachers
was ''reports of progress oﬁ district or state level competency require-

ments."



Table 1

RESPONSE OF TEACHERS TO REQUEST
FOR QUESTIONNAIRE SURVEY

Morehead Tilden
Grade Farmers Clearfield Elliottville Hogge Haldeman Total
Number
Solicited 17 6 7 5 9 5 49
Numbert
Responding 15 6 7 5 7 5 45
Percent .
Responding 88 100 100 100 P78 100 92
RESPOHSE OF PARENTS TO REQUEST
FOR QUESITONNAIRE SURVEY
Morehead Tilden
Grade Farmers Clearfield Elliottville Hogge Haldeman Total
Number '
Solicited 34 12 14 10 18 10 o3
Number
Responding 18 8 5 5 11 8 54
Percent

Responding 53 67 36 50 61 80 58
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Table 2

1. What is your present opinion of Rowan County's current method of reporting
student progress?

Teacher Response

HMorehead Tilden

Grade Farmers Clearfield Elliottville Hoppe Haldeman Total
Excellent 0 0 14 0 0 .20 6%
Good 47. 33 14 80 83 20 46
Adequate 6 50 15 20 17 60 28
Needs
Improvement 47 17 57 0 0 0 20
Unsatisfactory 0 0 0 0 0 0 0

Parent Response

Morehead Tilden
Grade  Farmers Clearfield Elliottville Hogge Haldeman Total

Excellent 6 0 20 0 0 12 6
Good 28 42 40 0 54 38 34
Adequate 44 29 40 80 45 12 42
Needs .

Improvement 22 29 o 20 0 38 18
Unsatisfactory 0 0 0 0 0 0 0

* Figures shown are percentages.

76



77

Table 3

2. How often should methods of reporting pupil progress take place during the
school year?

4

Teacher Response

Morehead Tilden

Grade  Farmers Clearfield Elliottville Hopge Haldeman Total
Every 3 weeks 0 0 0 0 14 20 5%
Every 6 weeks 47 17 86 60 86 40 56
Every 9 weeks 53 0 0 20 0 40° 19
Every 12 weeks 0 0 0 0 0 ] 0
Others* 0 83 14 20 0 0 20

#0ther Responses:

1. Every 8 weeks would coordinate with attendance récords. (Six perscns
made this response.)

2. Every 6 weeks for freshmen rather than every 9 weeks.

Parent Response

Morehead Tilden
Grade  Farmers Clearfield Elliottwville Hogge Haldeman Total

Every 3 weeks 0 25 0 20 0 38 14
Every 6 weeks 67 62 100 60 91 62 74
Every 9 weeks 17 0 0 0 9 0 4
Every 12 weeks 5 13 0 0 0 0 3
Otherr 11 0 0 20 0 0 5

#40ther Responses:
1, Three weeks if a child is having problems--6 weeks if not.

2. Between 6-week periods, up-letters or down-letters should beé sent to let
parents know if a student needs help.

3. Early parent-teacher conference, then every 6 weeks written report cards.
*Figures shown are percentages.



Table 4A

3. What method or methods of reparting pupil progress would be beneficial to
the Rowan County School System?

Teacher Response

Tilden
Farmers Clearfield Elliottville Hogge Haldeman Total

78

Morehead
Grade

Report Cards 15
Daily or Weekly
Progress Reports 1
Telephane
Conversations 3
Special letters 7
Reports of Pro-
gress on District
or State Level
Competency
Requirements 1
Parent/Teacher
Conference 13
Pupil/Teacher
Conference 8
Examples of Class-
work Sent Home
Regularly 13
Deficiency Slips 12
Retention
Notifications 8

6

7

4

7

5

44

18
2

43

23

39

27

26
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Table 4B

Parent Response

Morehead Tilden
- Grade Farmers Clearfield Elliottville Hogge Haldeman Total

Report Cards 16 8 5 5 1 6 51
baily or Weekly

Pregress Reports 6 3 0 2 1 6 18
Telephone . .
Conversations 10 1 0 4 .3 4 22
Special Letters 14 3 2 2 7 5 33

Reports of Pro-
gress on District
or State Level

Competency

Requirements 8 2 1 2 3 2 18
Parent/Teacher :

Conference 17 8 5 4 10 8 52
Pupil/Teacher .

Conference 13 3 1 1 3 3 24
Examples of

Classwork Sent

Home Regularly 16 4 3 .2 9 6 40
Deficiency Slips 14 "5 2 2 8 4 35
Retention

Notifications 14 5 1 1 6 2 29

Remarks Made in Reference to Questions 3:

Telephone conversations should be used to report on student progress when they
are needed.
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Report Cards
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Table 4C

82

4. RANKINGS OF REPORTING METHODS MOST LIKED

Teachers
1. Report Cards
2, Parent/Teacher Conference

3. Examples of Classwork Sent
_ Home Regularly

4, Deficlency Slips
5. Retention Notifications
6. Pupil/Teacher Conference
7. Special Letters
8. Telephone Conversations

9, Daily or Weekly Progress
Reports

10. Reports of Progress on
District or State Level
Competency Requirements

Remarks Made in Reference to Question 4:

Parents
Parent/Teacher Conference
Report Cards

Examples of Classwork Sent
Home Regularly

Deficiency Slips
Special Letters
Retention Notifications
Pupil/Teacher Conference
Telephone Conversations
Daily or Weekly Progress
Reports

&
Reports of Progress on

District or State Level
Competency Requirements

1. Deficiency slips sheuld be sent before halfway through the semester.

2. Pupil/Teacher conferences should be held each grading period.
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Questions Five and Six: Teachers preferred checklist/rating

scales as their number one choice for grading systems. Table 5A
points out this fact. Use of letter grades was their second pre-
ference. Parents rated letter grades as their first choice with let-
ters to parents with details of student progress second. Table 5B
illustratés this point. It is obvious that both parents and teachers
like letter grades as a method of reporting pupil progress. Check-
list/rating scales were considered in the top three choices of both

groups.

Questions Seven, Eight and Nine: The majority of parents and

teachers stated that Rowan County report forms provided a good under-
standing of a child's progress in the area of academic achievement.
This response can be found in Table 6. Both parents and teachers
seemed to think that the sub-categories under Work Habits on Rowan
County report forms provided a general understanding of a child's pro-
gress in this non-academic area. Table 8 illustrates this point.

The majority of teachers (35%) responding to the survey rated the
understanding of a child's progress in the area of social and indiv-
idual achievement as "adequate'. Thirty-two percent of the teachers
marked that their understanding of a child's progress in this non~
academic area as "needs improving". Parents' understanding of a
child's progress in the social and individual achievement area was as
follows: 30% - Good; 267 - Adequate; and 257 - Needs Improving.
Table 7 shows teachers' and parents' ratings of this non-academic

area.



Table 5A

5. Which grading system should be used in reporting pupil progress}

Teacher Response

40

60
0
0

S

20
2
3

Morehead Tilden
Grade Farmers Clearfield Elliottville Hogge Haldeman Total

Letter Grades 54 60 43 75 67
Percentage

Grades 31 0 29 0 0
Number Grades 0 0 14 0 0
Pass/Fail 0 0 0 0 16
Dual Grades 15 40 14 25 17

o

6. Which grading system should be used in reporting pupil progress?

Teacher Response

Tilden

19

Grade Farmers Clearfield Elliottville Hogge Haldeman Total

Morehead
Satisfactory/
Unsatisfactory 11 33 0
Checklist/
Rating Scale 89 33 100
Letters to
Parents 0 33 0

*Figures shown are percentages.

50

50

40

60

0

100

22

62

16
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Table 5B

5. Which grading system should be used in reporting pupil progress?

Parent Response

Morehead Tilden

Grade Farmers Clearfield Elliottville Hogge Haldeman Total
Letter Grades 56 86 100 60 82 43 71*
Percentage
Grades 0 0 0 40 9 0 8
Number Grades 0 0 0 0 9 0 2
Pass/Fail 13 0 0 0 0 0 2
Dual Grades 31 14 0 0 0 57 17

6. Which grading system should be used in reporting pupil progress?

Parent Response

Morehead Tilden

Grade Farmers Clearfield Elliottville Hogge Haldeman Total
Satisfactory/
Unsatisfactory 11 0 0 0 22 29 10
Checklist/
Rating Scale 11 40 50 25 0 0 21
Letters to
Parents 78 60 50 75 . 78 1 69

*Figures shown are percentages.



Table 6

7. Regarding student report forms used by the Rowan County School
System, do the forms provide a general understanding of a child's
progress in academic achievement?

Teacher Response

Morehead Tilden

Grade Farmers Clearfield Elliottville Hogge Haldeman Total
Excellent 14 0 14 0 43 40 18%
Good 43 67 28 60 57 20 46
Adequate 22 33 29 40 0 20 24
Needs
Improvement 21 0 29 0 0 20 12
Unsatisfactory O 0 0 0 RY 0 0

Parent Response

Morehead Tilden
Grade Farmers Clearfield Elliottville Hogge Haldeman Total

Excellent 1n 17 20 0 27 12 14
Good 33 50 40 40 7 25 38
Adequate 50 0 40 40 9 50 32
Needs

Improvement 0 33 0 20 27 13 16
Unsatisfactory O 0 0 0 0 0 0

*Figures shown represent percentages.



Table 7

8. Regarding student report forms used by the Rowan County School System, do the
forms provide a general understanding of a child's progress in social and
individual achievement?

Teacher Response

torehead Tilden

Grade Farmers Clearfield Elliottville Hogpe Haldeman Total
Excellent 13 0 0 0 0 0 2
Good 7 33 29 40 57 0 28
Adequate 40 17 43 0 29 80 35
Needs
Improvement 33 50 14 60 14 20 32
Unsatisfactory 1 0 14 0 0 0 3

Parent Response

Morehead Tilden
Grade Farmers Clearfield Elliottville Hogge Haldeman Total

Excellent 0 0 40 0 0 12 9
Good b4 29 40 20 36 12 30
Adequate 39 14 . 0 40 27 38 26
Needs

Improvement 17 43 20 -20 27 25 25
Unsatisfactory 0 14 0 20 10 13 10

*Figures shown are percentages.
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Table 8

9. Regarding student report forms used by the Rowan County School System, do the
forms provide a general understanding of a child's progress in work habits?

Teacher Response

Morehead Tilden

Grade  Farmers Clearfield Elljottville Hopge Haldeman Total
Excellent 13 17 72 20 14 0 23%
Good 7 17 14 40 57 0 22
Adequate 40 66 14 20 29 60 38
Needs Improvement 40 0 0 20 0 40 17
Unsatisfactory 0 0 0 0 0 0 0

Parent Response

Morehead Tilden

Grade Farmers Clearfield Elljottville Hogee Haldeman Total
Excellent 6 0 20 20 0 13 10
Good 22 29 40 20 - 46 37 32
Adequate 39 14 20 40 27 37 30
Needs Improvement 33 43 20 0 27 o 2
Unsatisfactory 0 14 0 20 0 13 8

*Figures shown are percentages.
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Question Ten: The majority of parents participating in the sur-

vey had children in the third and fourth grades. Second grade child=
ren had the fewest number of parents responding. See Table 9 for this

information.

Question Eleven: The majority of teachers felt that parent/

teacher conferences should take place twice a year. Table 10 illus-
trates this fact. Conferences at the end of each marking period were
teachers' second preference. Parents wanted conferences at the end
of each marking period as their first choice. See Table 10B for this
information. Conferences that occur twice a year were their second

preference.

Question Twelve: Concerns of individual teachers included the

need for: (1) two parent/teacher conferences during the year; (2)
a review of the process for selection of students for the honor rollj
(3) an evaluation of pros and cons of honor rolls being published in
the newspaper; (4) a nine-week grading period; (5) an inservice
day to be used in improving reporting procedures; (6) a parent/
teacher conference during the eighth or ninth week of school; (7)
the review of the I (Improving) mark on report forms; and (8) letter
grades for second-semester first grades. AppendixF1, page 126, con-~
veys teachers' comments and concerns.

Parent concerns centered around a perceived need for: (1) more
challenge for students who excel; (2) more frequent and detailed not-
ifications about a child's progress, especially when the child is hav-

ing problems; (3) more classwork and tests sent home to parents;



Table 9

10.
TEACHERS PARTICIPATING IN QUESTIONNAIRE

SURVEY AND THE GRADES THEY TEACH

Grades Teachers

1. First 11

2. Second 7

3. Split Second/Third 1

4. Third 9

5. Split Third/Fourth 1

6. Fourth 8

7. Split Fourth/Fifth 2

8. Fifth 6
TOTAL 45

THE NUMBER OF ELEMENTARY CHILDREN THAT THE 54 PARENTS

PARTICIPATING IN QUESTIOMNAIRE SURVEY HAVE:

Elementary Grades %%
1. First ' 12
2, Second 10
3. Third 17
4. TFourth 18
5. Fifth 13

TOTAL ' 70

¥
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Table 10A

11. How often should Parent/Teacher Conferences occur?

Teacher Response

Morehead Tilden
Grade Farmers Clearfield Elliottville Hogge Haldeman Total
Once a year 20 0 0 20 0 20 10*
Twice a year 33 66 43 80 29 20 45
J times a year 7 17 29 0 14 20 15

At the end of
each marking
period 20 17 28 0 57 40 27

Otherx 20 0 0 0 0 0 3

#"'Other" Remarks:
1. Twice, once during the fall and once during the spring.

2. At the end of each marking period only to those that it applies. For
example: A child having problems or failing would benefit from a
Parent/Teacher Conference (or a Child/Teacher Conference). A child who
is doing fine does not need a conference because good progress is ade-
quately covered in our report cards. ‘

3. As often as necessary and every parent twice a year.
4. Vhen it is needed, have one,

“Figures shown are percentages.
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Table 10B

11, How often should Parent/Teacher Conferences occur?

Parent Response

Morehead Tilden
‘Grade  Farmers Clearfield Elliottville Hogge Haldeman Total

Once a year 0 0 0 0 0 J12 i
Twice a year 22 25 60 40 27 13 31
3 times a year 17 12 40 0 9 25 17

At the end of
each marking

period
Other?=

39 38 0 60 55 50 41
22 25 0 0 9 0 9

#+"0ther" Remarks:

1.
2.
3.
4.
5.

Twice in the first semester and others as needed.

Twice each year would be plenty if the student was performing well.

At least once and as often as needed. )

It depends on how the child prpgresses. (Two parents suggested this.)
Once each semester, sooner if there are problems. (Two different par-
ents made this suggestion.) .

Before each marking period; that way if there is a problem, the parent
can work with the student to help bring his or her grades up.

Twice with other conferences scheduled if warranted.
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(4) the earlier availability of results of achievement test scores;
(5) more parent/teacher conferences--some with the child present;

(6) more dialogue about a child's social and emotional adjustment;
(7) more parent and teacher contacts; and (8) more time given by
teachers in explaining concepts to children. This information can be

found in Appendix F2, page 128,

Questionnaire Summary

The majority of teachers (46%) responding to the questionnaire
survey rated Rowan County's method of reporting pupil progress as
""good". Twenty-eight percent of the teachers graded Rowan's reporting
processes as "adequate". Forty-two percent of the parents evaluated
Rowan's reporting procedures as "adequate". ‘Thirty-four percent of
‘the parents rated student progress reporting methods as'good”. Thus,
teachers and parents are satisfied, for the most part, with the dis-
trict's reporting procedures. Parents and teachers rated six weeks as
their top choice for the frequency of sending and receiving reports
of student progress. Parent/teacher conferences need to take place
more than once a year, according to the opinions of parents and teachers.

Letter grades were favored by both parents and teachers as a means
of reporting pupil progress. Checklists/rating scales were the top
choices of both groups.

Parents and teachers agreed collectively that Rowan County report
forms provide a general understanding of a child's progress in academic
achievement and the non-academic area of work habits. A "good" under-

standing of a child's progress in social and individual achievement is
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provided on report forms, agreed the majority of parents. Thirty-five
percent of the teachers responding to the questionnaire survey agreed
that the area of social and individual achievement on report forms
were "adequate' in reporting student progress. Howéver, thirty-two
percent of the teachers felt that this non-academic area "needs improv-
ing" on ﬁowah County's report forms.

Individual teachers expressed concerns for the honor roll, the
evaluation of reporting systems, the I mark on report forms and not
using letter grades in the second semester of first grade. Parents
seemed to want more contact from teachers concerning the progress of
their children. Individual members of this group stated that more
challenge was needed for children who excel. Parents also suggested
that teachers need to explain concepts to children more thoroughly

than they do at the present time.

Review of Selected School Districts'

Reporting Methods

This section of Chapter 4 will be divided into two segments.
Report cards received from school districts across the state will be
re&iewed and then compared to Rowan County's report card. Next, other
methods of reporting student progress from selected school dist;icts
will be examined and then be compared to Rowan County's reporting pro-
cedures. last, Rowan County's reporting processes will be compared to

the review of current literature.
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Review of Réport Cards

All districts report that a formal report card is sent to parents
on a regular basis. These report forms can be found in Appendices G1 -~
X3, pages130 - 191, The majority of schools (47%) responding send
report cards to parents every nine weeks. This information can be
found in Table 11. Forty-one percent issue their report forms every
six weeks. Mbst of the districts responding ask their parents to sign
and return the report cards. Placement or promotion recommendations
were found on 71% of the report forms.

The content of report cards is.remarkably gonsistent across dis-
tricts. One area of the report cards was devoted to academic achieve-
ment. All districts reported the subjects of reading, language,
spelling, handwriting, math, social studies, science and health. Most
districts (but not all) included art, music and physical education.

The majority of reporting forms used no sub-categories uﬁaer each aca-
demic subject heading. However, cards that did use sub-categories

contained such sub-areas as those shown in Appendices Y1 - Y9and Y12,
pages 193 - 201 and 205.

The second most frequent areas used in the reporting process were
the non-academic sections of social and individual achievement and
work habits. These headings frequently contained sub-categories as
found in Appendix Y10, page 202, and Appendix Y11, page 203.

The third area most frequently used contained a report on the
number of days that the pupil had been present, absent or tardy. Most

cards also contained spaces for teacher and parent comments.



Table 11

96.

REPORT ANALYSIS FROM SELECTED SCHOOL

DISTRICTS IN KENTUCKY

Ttem

Frequency of Report Cards
1. Every six weeks

2. Every nine weeks

3. Every twelve weeks

Conference Arrangements
1. Teacher requests
2. Parent requests

Personal'Comments
1. From teacher

2, From parent

Grading System Used
Letter grades

Percentage grade
Number grades
Pass/Fail

Dual grades

Satisfactory/Unsatisfactory
Checklist/Rating Scales
Effort grades

Other

W o~ Ot BN
.

Report Cards Across Grades
1. One card
2. Other

% of Schools Using

Ttem in One or
More Grade levels

417,
47%
5%

47%
417,

76%
59%

827
0
0
0
0

47%

65%

127

59%
417



Table 11 (Cont.)

F. Methods of Reporting

1-

oy BN

10.

Special letters

Telephone conversations

Parent/teacher conferences

Pupil/teacher conferences

Examples of classwork sent home regularly
Progress reports

a. Daily or weekly

b. Mid-term

Retention notifications

Deficiency slips

Reports of progress on district or state level
competency requirements

Report cards

G. Parents Signature

Attendance

I. Academic Areas

O 0o ~1 v U B o N P

SR
o)

11.

Reading
Language
Spelling
Handwriting
Math

Social Studies
Science
Health

Art

Music
Physical Education

J. Non-Academic Areas

1.
2.

Work habits
Social growth

0%

o O O O

127,
12%
5%

100%
827
100%

100%
100%
1007%
100%
100%
100%
100%
100%

71%

88%

88%

657%
59%
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Table 11 (Cont.)

Number of Comments Under Academic Achievement

1. None ’ 587%
2. Four or less 127
3. More than four 18%
4. Variety of numbers 127
Placement Recommendation for the End of the Year 71%
Attitudes for School Success 12%

Report Evaluations

1. Members ‘

a. Parents 5%

b. Teachers 5%
2. Frequency of review Every 5 years
Resources Used (Books) 5%
Components of Grades 5%

1. Academic requirements (65 - 75%)
2, Tests (25 - 35%)

Level Indicated that Child is Working on in
More Than One Subject 71%

98
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Fifty-nine percent of the responding districts used one report
card for all elementary grades. Twenty-three percent had first-grade
cards. One district sent a report form that was for the first and
second six weeks of first grade. Other grade level divisions of report
forms received were as follows: (1) a1l - 2 grade card; (2) a1l -
6 grade card; (3) a1 - 8 report form; (4) ; 2 - 3 report card;
(5) a 2 - 6 grade card; (6) a 3 - 5 grade card; (7) a 3 - 6 report
form; and (8) a 4 - 6 report card. Two reporting school districts
sent report forms for students who were doing advanced work for their
age level., One district sent a special report card for students with
special learning problems.

Letter grades were used most consistently by districts involved
in this survey. The grading systems Checklist/Rating Scales and Sat-
isfactory/Unsatisfactory were also used. In 127 of the districts
responding, marks for academic achievement were accompanied by an
effort score. Instructional levels in more fhan‘one subject area were

reported by 71% of the districts responding.

Comparison of Rowan County's Report Card to Those

Report Forms Used in Selected

School Districts in Kentucky

Rowan Couﬁty has items found on its report card that are similar
to the topics found on the majority of report forms that were collected
during the survey. These items include: (1) parent signatures; (2)
parent and teacher comments; (3) attendance; (4) promotion or

placement recommendations; (5) the grading systems A, B, G, D, F,
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Satisfactory and Unsatisfactory and Checklist/Rating Scales; (6) the
academic subjects of reading, language, spelling, handwriting, math,
social studies, science, health, art, music and physical education;
and (7) the non-academic area of work habits.,

Unlike the majority of districts responding to the survey, Rowan
County has three grade cards that span grades one through five. These
cards are divided in the following grade levels; (1) grade one;
(2) grades two - three; and (3) grades four through five. Another
difference found in Rowan County report forms is the absence of the
non-academic area of social and individual achievement in grades two
through five. Rowan County's reporting form is not like others in
that it does not provide the instructional level on which a student’is
working except in the area of reading. Rowan County's report card is
also éifferent from the majofity of report cards received in that it

provides a variety of sub-categories under each academic heading.

Review of Other Methods of Reporting

Student Progress in Selected

Kentucky School Districts

A retention notification and mid-term progress report were the
only reporting methods sent to the researcher other than the report
card. One district sent a copy of their evaluation procedures for

progress reports.
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Comparisonlof Rowan County's Methods of Reporting
Pupil Progress With the Exception of the

Report Card to Other Reporting Procedures
Used in the State

A retention notification was sent by one district in the survey.
Retention slips are not used by Rowan County, but the district recom-
mends that .teachers have a conference with a parent if a student is
going to be retained before the end of the year. Mid-term progress
reports were sent by some districts., Rowan Cdunty does not have
forms of this nature in the elementary schools. However, letters or

notes are sometimes sent to parents about progress when needed.

Comparison of Rowan County's Methods

of Reporting Pupil Progress to

the Review of Current Literature

This segment of the fourth chapter has two divisions. In the
first division, Rowan's methods of reporting student progress will be
compared to those in the review of current literature. Methods dis-
cussed will include: (1) parent/teacher conferences, (2) special
letters; (3) telephone coﬁversations; (4) pupil/teacher confer-
ences, (5) report cards, and (6) tests. The second division will
compare the Rowan County School District's grading systems to those

found in the review of literature.
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Methods of Reporting Pupil Progress

Parent/Teacher Conferences. A review of current literature

found that conferehce time is allotted by utilizing teachers' plan-
ning periods, inservice days, Saturdays, after-school and night ses-
sions, etc. Rowan County finds time for its parent/teacher confer-
ences by using an inservice day for such activities. Perkins and
Buchanan reported that conferences usually take place once or

twice a year. This is true of Rowan County's situation. They have
two conferences a year for kindergarten and one conference a year for
the elementary grades.

In the review of literature, it was mentioned that the schedul-
ing of parent/teacher conferences was usually done by the school sec-
retary or the classroom teacher. It was also reported by Millar that
the first conference should be scheduled in early fall before Christ-
mas break, Time scheduled for a conference is usually thirty minutés.
Rowan County schedules its first conference during the first or
second week in October. Scheduling of conferences has been handled
by both Rowa; County teachers and school secretaries. Length of con-
ferences in Rowan County usually runs between fifteen and twenty
minutes. However, there is no set policy for conference time.

Thus, if a teacher needed a longer conference time with a parent,
this instructor could schedule a longer conference.

Canady and Seyfarth suggested that in order to have a success-
ful conference, plans must be made ahead of time. In 1984, Rowan
County sent a memorandum to elementary teachers with suggestions for

successful conferences. A copy of this memorandum can be found in
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Appendix-Z, page 206. However, classroom teachers have not received
anything since 1984 from the district to help them plan for parent/

teacher conferences.

Special Letters, Telephone Conversations and Pupil/Teacher

Conferences. There are no policies in Rowan County for reporting
progress by special letters, telephone conversations or pupil/teacher
conferences. However, elementary téachers use these reporting pro-

cedures on an individual basis when needed.

Report Cards. Walling reports that effective report cards have

a basis for evaluation, a record of a student's performance, a report
that is clearly and directly stated, and options for teacher and
class differences. The skills that students are expected to develop
(reading, math, etc.) are clearly stated on Rowan County's report
form. Crades are recorded on this instrument to reflect a student's
proficiency in certain subjects and areas of development. Rowan
County's report form is not filled with educational jargon. Rowan
County's report card is divided for different grade levels. However,
it does not provide an option for class differences except in the

area of reading.

Tests. In the review of literature, it was explained that
schools that are committed to involving parents in the educational
process usually share achievement test results with parents as a
matter of policy. Brooks and Van Cleaf discuss how parents are

interested in test results. However, they are only interested if
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they understand them. Rowan County interprets test scores to parents
during the parent/teacher conference period. They do not send achieve-
ment test scores home to parents. The district feels teachers need

to help parents interpret the scores.

Grading Systems

Rowan County uses the grading systems of letter grades, satis-
factory/unsatisfactory, and checklist/rating scales found in the

review of literature.



CHAPTER 5

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

In this chapter, there will be three segments of information,
In the first section, a summary of the main fiﬁdings in the study will
be reviewed. In the second segment, conclusions will be drawn from
the findings of the study. The third area to. be discussed will be

recommendations

Summary

Parents and teachers expressed a desire for mere parent/teacher
conferences in this study. Teachers wanted conferences twice a year,
while parents wanted conferences after each grading period. One par-
ent suggested that children should be present during parent/teacher
conferences. In the review of literature, some educators made this
same suggestion. These professionals explained that children should

be active participants in conferences since their interests are defin-
itely involved.

In the questionnaire survey, parents voiced concern over the
lack of contact between parent and teacher concerning a child's pro-
gress. Parents in their comments seemed to indicate that communica-
tion between home and school should be initiated by the teacher.

Walling reported that effective report cards should provide
for class differences. Even though Rowan County's report cards are
divided for different grade levels, they do not provide an option

for class differences except in the area of reading.
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One point noted from the interview with Rowan County adminis-
trators was that no parents have been included in the committee formed
to review progress reports. In the past, these committees have been
made up entirely of school personnel.

Teachers, in the questionnaire survey, showed some concern for
the understanding of a child's progress in the non-academic area of
social and individual achievement on report forms. Rowan County
does not use this non-academic area on its report cards after first

grade.

Conclusions
1. Rowan County parents and teachers want more than one parent/

teacher conference a year.

2, Rowan ‘County parents want more contact with teachers concern-

ing their child's progress.

3. Instructional levels are not provided on Rowan County report
forms to allow for class differences except in the area of

reading.

4. Rowan County parents do not have a part in reviewing student

reporting procedures used in the district.

5. The non-academic area of social and individual achievement
is not on Rowan County report forms after the first grade
as it is in the majority of districts participating in the

project.
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Recommendations

Alfhough it was found in the review of literature that one
parent/teacher conference a year is common among school systems,
Rowan County parents and teachers expressed a desire for more
than one conference. Perhaps it would benefit this school district
to look into ways of scheduling more conferences during the year.
Schools have found extra time for parent/teacher conferences by
scheduling films or assembly programs for students while some teach-
ers are conducting conferences. This idea could be utilized by Rowan
County in order to have more conferences. This district's parent/
teacher conferences may also be improved by allowing students to
‘participate in these sessions between parent and teacher.

Parents want more contact with their child's teacher. Perhaps
written messages might be one method to keep communication between
pareﬁt and teacher ''open'. Written letters could take the form of
""Congrats-a-grams'', deficiency slips, and so on. Prepared comment
cards of this nature could make writing letters or ﬁotes to parents
less time-consuming for teachers.

Rowan County report forms do not provide the instructional
level that the student is working on except in the subject area of
reading. Perhaps this district's report card could be improved by
providing a space to write a code for a child who is working below
or above grade level. This code area could be used in subjects
such as math, language, etc., as was found in report forms from

selected school districts in the state.
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In thelpast, parents have not been included in the committees
formed to review Rowan County's progress reports. Perhaps parental
input into evaluation of reporting procedures would prove beneficial
to the district. Parents could tell administrators and teachers what
they like to see in student progress reports. Teachers and adminis-
trators would not have to guess what parents want on reporting forms.

The area of social and individual achievement is not on Rowan
County report forms after the first grade. Brooks and Van Cleaf
(1982, p. 92) report that personal and social development are impor-
tant aspects of education. Students who have a good self-concept are
self-disciplined, self-motivated, and are more willing to try new
learning activities, while students with weak self-images are less
likely to take charge in new situations. The researchers explain
that inability to learn social skills will lead to feelings of
inferiority and hinder personal identity. If students learn social
skills, they will identify their place in society and learn methods
by which they can contribute to society. Perhaps there should be
a review of whether this non-academic area should be placed on
Rowan County's progress reports. It may or may not benefit the

student.
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APPENDIX A

ROWAN COUNTY
BOARD OF EDUCATION
121 BAST SECOND STRERT
MOREHEAD, KENTUCKY 40351-1631
6081 TRL-A020
2% patAEY PHGYDF LD JOHK 4. BHDCK
Lormminan BUPEMATERDENT

SOHN M. Habis KENNETH E. B_AKD
ASBEbANT SuFERINTERDESE

HAlD™ JO1vy

March 10, 1987

The Rowan County school system is examining grading procedures
and methods of reporting pupil progress to parents. As part of
this process Rowan County is trying to put together a file on
presently used reporting systems. Your district has been
rccomnended to us as having a good system, so we are Seeking your
cooperation and input. If it Is possible, would you please send
us a copy of your report card(s) fer kindergarten through fifth
grades, plus any additional information that you might have
related directly to the reporting process.

Rowan County will not copy any system. The committee will be
meeting this summer, and 1f you so desire will be happy to send
you a copy of what is developed.

Thank you for your cooperation in this matter.

Sincerely,

Kay Freeland
Supervisor

121 East 2nd Street
Rowan County Schools
Horehead, KY 40351
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APPENDIX Bl

SCHOQL DISTRICTS SELECTED

TO SURVEY FOR INFORMATION ON

REPORTING PUPIL PROGRESS

Section Supervisor or Superintendent
School of State Responded and Address
Scott County Central Yes Karla K. Smith
Box 561, Georgetown, KY 40324
Oldhsm County Central Yes Shirley Sills
. P.0. Box 201, Buckner, KY 40010
Elizabethtown Central No Joy C. Miller
(Hardin Co.) 110 South Main, Elizabethtown, KY
42701
Bourbon . . Central No John D, Elkins
County 3343 Lexington Road, Paris, KY
40361
Fort Thomas Northern Yes Bill R. Corbin
(Campbell Co.) 101 Orchard, Alexandria, KY 41001
Russell Eastern Yes Edward Stephens
(Greenup Co.) 3449 01d Dam Court, Greenup, KY
41144
Daviess County Western Yes Joe Overly
. Box 1510, Owensboro, KY 42301
Boyd County Eastern Yes Dr. James R. Harper
Box 522, Catlettsburg, KY 41129
Ashland Eastern Yes Glenn Riedel
Independent 1420 Central Avenue, Ashland, KY
41101
Jefferson Cantral Yes Juanita Landers
County 4409 Preston Highway, Louisville,
KY 40213
Yes Marilann Melton

Warren County Western

806 Kenton, Bowling Green, KY
42101



12.

13.

14.

15.

16,

17.

18.

19.

20.

21.

22,

23.

24.

25,

School
Bowling Green
Independent
Fleming
County

Clark Coumty

McCracken
County

Paducah
Independent
Franklin

County

Frankfort
Independent

Oc.vving ton
Independent

Montgomery
County

Henderson
County

Crittenden
County

Christian
County

Fayette
County

Anchorage
Public
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Supervisor or Superintendent
and Address

Section
of State Responded
Western No

. Eastern No
Central Yes
Western Yes
Western Yes
Central Yes
Central No
Northern Yes
Eastern No
We.;stern Yes
Western No
Western No
Central Yes
Central Yes

Ernest H. Garner
224 East 12th Street, Bowling Green,
KY 42101

David Barnett
Flemingsburg, KY 41041

Marge Brackett
1600 West Lexington, Winchester,
KY 40391

Jo Nell Mittendorf
Route 10, Bleich Road, Paducsh,
KY 42001

Wilda Morton
P.0. Box 2550, Paducah, KY 42002

Charles Mimntz
916 East Main Street, Frankfort,
KY 40601

Charlotte Wall
315 Steele Street, Frankfort,
K¥Y 40601

Russell Below
25 East 7th Street, Covington,
KY 41011

Harold Wilson
P.0, Box 7277, Mt. Sterling, KY
40353

James Guess
1805 2nd Street, Henderson, KY
42420

Shirley Hannah
Box 362, Marion, KY 42064

Nyla Higgins:
Box 609, Hopkinsville, KY 42240

Carolyn Clark
701 East Main Street, Lexington,
KY 40502

Pr. Robert Wynkoop
11400 Ridge Road, Anchorage, KY
40223



Number
Solicited

Number
Responding

Percent
Responding

APPENDIX C

RESPONSE OF SCHOOLS TO REQUEST

FOR_INFORMATION ON

REPORTING PUPIL PROGRESS
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Northern Southern Fastern Western Central .
Kentucky Kentucky Kentucky Kentucky Kentucky Total
2 0 5 8 10 25
2 0 3 5 7 17
100% 0% 807 63% 70% 68%



Instruction:

APPENDIX D1

REPORTING PUPIL PROGRESS

Teacher Questionnaire

For each question, mark the appropriate answer(s)
to represent your response.

1. What ls your present oplnion ¢f Rowan County's current method

of reporting student progress?

A. Excellent D. Needs Improvement

B. Good L. Unsatisfactory
C. Adequate

llow often should methods of reporting pupil progress take
place.during the school year?

A. LEvery three weeks D. Every twelve weeks
B. Ewvery s5ix weeks E. Other
C. Every nine weeks

What method ar methods of reporting pupll progress would be
beneEiclal to the Rowan County School System?
(You may mark one answer, some of the answers, all of the

answers or none of the answers in each of the following two
sections.)

3. Methods of Reporting:
A. Report Cards
B. Dally or weekly Progress Reports
C. ‘lelephone conversations
D. Special letters
L. Reports of progress on district or state level com-
petency requirements

4., Methods of Reporting:
A. Parent/teacher conferences
B. rPupil/teacher conferences
G. Examples of classwork sent home regularly

D. '"Deficlency Slips! - notification of failure halfway
Lhrough the semester
E. '"Hetention Notifications'" - forms that report that a

teacher is consldering having a student repeat a
grade level '

116



Reporting Pupil Progress

Teacher Questionnaire
Page Two

10.

Which grading system should be used in reporting pupil pro-
gress? (Mark gne answer for #5 and one =nswer: for #6.

5. Grading Systems:
A. Letter grades - "A" through "F" or "E"
Percentage grades
Number grades - "1'" through "5"
Pass/Fail
Dual grades - academic plus effort grades, such as
HclAll or "B/S"

moOw

6. Gradlng Systems:
A. Satisfactory/Unsatisfactory
B. Checklist/Rating scale -~ "Good, "Fair" or "Poor"
C. Letters to parents with details of student progress

Regarding student report forms used by the Rowan County School

System, do the forms provide a general understanding of a

117

child's progress in: (Mark only one answer in each section.)

7. Academic achievement - reading, math, etc,
A. Excellent D. Needs Improvement
B. Good E. Unsatisfactory
C. Adequate

8. Social and individual achievement - respects rights and
properties of others, etc.
A. Excellent D. Needs Improvement
B. Good E. Unsatisfactory
C. Adequate

9. Work hablits - completes work on time, listens to direc-
tiens, ete.
A. Excellent D. Needs Improvement
B. Good E. Unsatisfactory
C. Adeguate

I have a child or children in the following elementary
grades(s):

A, Flrst grade D. Fourth grade
B. Second grade E. Fifth grade
C. Third grade



Reporting Pupil Progress

Teacher Questlonnaire
Page Three

11.

12.

How often should parent/teacher conferences occur?

A.
B.
c.
D.
E.

Once each year

Twice each year

Three times each year

At the end of each marking period
Other

Any additional comments or concerns you would like teo
share in reference to Rowan County's method of report-
ing pupil progress should be listed below.

118



119

APPENDIX D2

REPORTING PUPIL PROGRESS

Parent Que;tionnaire

Instruction: For each question, mark the appropriate answer(s)

1.

to represent your response.

What is your present opinion of Rowan County's current method
of reporting student progress?

A. Excellent - D. Needs Improvement

. Good E. Unsatisfactory
C. Adequate

How often should methods of reporting pupil progress take
place during the school year?

A. Every three weeks ) D. Every twelve weeks
B, LEvery six weeks E. Other
C. Every nine weeks

What method or methods of reporting pupil progress would be
beneficlial to the Rowan County School System?

(You may mark one answer, some of the answers, all of the
answers or none of the answers in each of the following two
sections.)

3. Metheds of Reporting:
A, Report Cards
B, Daily or weekly Progress Reports
C. Telephone conversations
D. Special letters
E. Reports of progress on district or state level com-
petency requirements

4. Methods of Reporting:

A. Parent/teacher conferences

. Pupil/teacher conferences

C. Examples of classwork sent home regularly

D. "Deficiency Slips" - notification of faillure halfway
through the semester

E. "Retention Notifications" - Forms that report that a
teacher is conslidering having a student repeat a
grade level ’
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Reporting Pupil Progress

Parent Questionnaire
Page -Two

10.

Which grading system should be used in reporting pupil pro-
gress? (Mark one answer.in #5 and one answer in #6.

5. Grading Systems:
A, Letter grades - "A" through "F" or “E"
B. Percentage grades
C. HNumber grades - "1" through "'5"
D. Pass/Fail
E. Hu?lngradﬁs/-"academic plus effort grades, such as
G/A" or "B/S

6. Grading Systems:
A. Satisfactory/Unsatisfactory
B. Checklist/Rating scale - "Good", "Fair" or "Poor"
C. Letters to parents with details of student progress

Regarding student report forms used by the Rowan County School
System, do the forms provide a general understanding of a
child's progress inm: (Mark only one answer in each section.)

7. Academic achievement - reading, math, etc.
A. Excellent D. Needs Improvement
B. Good E. Unsatisfactory
C. Adequate

8. Social and individual achievement - respects rights and
properties of others, etc.
A. Excellent D. Needs Improvement
B. Good E. Unsatisfactory
C. Adequate

9. Work habits - completes work on time, listens to direc~-
tions, etc.

A. Excellent D. Needs® Improvement
B. Good E. Unsatisfactory
C. Adequate

I have a child or children in the following elementary
grade(s):

A, First grade D. Fourth grade
B. .Second grade Fifth grade
C. Third grade



Reporting PuEil Progress

arent Questionnaire
Page Three

11.

12.

How often should parent/teacher conferences occur?

A.
B.
C.
D.
E.

Once each year

Twice each year

Three times each year

At the end of each marking period
Other

Any additional comments or concerns you would like to
share in reference to Rowan County's method of report-
ing pupil progress” should be ligted below.
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APPENDIX E

Interview With Rowan County's
Director of Pupil Personnel, Billie Jean Clayton

and Elementary Supervisor, Wanda Barker

Questions and Answers

1. What is Rowan County's current method of reporting pupil progress

in grades one through five?

Rowan County's methods of reporting student progress are as

follows:

--report cards

--parent/teacher conferences - There is one conference each
year for grades one through five and two each year for kind-
ergarten students.

--reports of progress on district or state level competency
requirements - Kentucky Essential Skills Test results are
available to parents on request. These test scores are also
interpreted to parents during the parent/teacher conference
by teachers. At one time, Rowan County talked about sending
KEST results home to parents, but felt parents could not
interpret them by themselves. Thus, KEST results are hand-
led in the manner mentioned above.

~-examples of classwork sent home regularly - In previous years
there has not been any pblicy concerning this matter. How-
ever, during the 1987-1988 school year, folders will be pro-

vided for teachers to send home student work 'weekly'.
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--annual performance report - Rowan County usually lists the
various schools' KEST results in the local newspaper. The
Director of Pupil Persomnel said that publishing methods could
be improved by interpreting KEST scores for parents in the
newspaper.

--retention notifications - Retention slips are mot used by
Rowan County, but the district recommends that teachers have
a conference with a parent if a student is going to be retained
before the end of the year.

--telephone conversations and pupiljteacher conferences -

These are not policies but are used by teachers on an indiv-
idual basis when needed.

2. Is there a difference between Rowan County's current way of report-

ing pupil progress and the way that parents and teachers want to see

student progress reported?

There have not been many complaints about Rowan's reporting
procedures during the eleven years that the Director of Pupil Per-
sonnel has been in the system. Whenever there are any concerns
voiced, they are listened to by the administration and sometimes by
teachers, If mistakes are found, the problem is corrected. How-
ever, the DPP reports that reporting methods (such as report cards)
cannot change too often because of the expense involved. Rowan
County is a poor school system and has report cards in kindergarten,
first, second - third, fourth - fifth grades, middle school and

high school.
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3. How often are Rowan County's methods of reporting pupil progress

reviewed, and by whom?

On an informal basis, they are reviewed every year by the DPP
and the head teachers and principals. With teacher committees, it
is different. In the last eleven years, grades one through five
have been reviewed about three times by teacher committees. In
kindergarten, reporting procedures have been reviewed about four
times in the last eleven years. In Rowan County, teachers and admin-
istrators form committees to review reporting procedures. Parents
are not included. Teachers and administrators compose report cards
that are geared toward what parents want to see,'and not necessarily
what the committee would like. The DPP reports that the county uses

Hu‘lll

"A" through "F'" grading system because "$'"'s and s are too vague.

4. How often are methods of reporting pupil progress issued during the

Report cards are issued every six weeks in the elementary
schools, The district believes that nine weeks is too long a per-
jod to go without knowing a student's progress. Eight weeks has
been suggested for report cards, but there does not seem to be a
majority who suggested it.

5. Has the district developed promotional materials that explain to

the general public and employers how students are evaluated and

what the marks mean?

There is the parent handbock that explains some of the promo-

tion policy.
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Are inservice activities on reporting pupil progress held in the

district?
Inservice is held for interpreting KEST scores, but this is
not held every year.

Are meetings for parents held by the district or the school to

explain and discuss the policy used for reporting pupil progress?

No.

Are there any concerns or comments that the administration would

like to express concerning pupil progress?

We are always searching for a better way. On the high school
and middle school levels, the district is thinking about using the
"Gold Card" system. This system would involve discounts in More-

head area stores for students making good grades.
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APPENDIX F1

LIST OF TEACHERS' CONCERNS OR COMMENTS ON
REPORTING PUPIL PROGRESS IN ROWAN COUNTY

First Grade:

-~It is hard for me to distinguish just exactly what an "I" (“Improving')
is. When do you give an "I"? Is it better than an "S" ("Satisfactory') or
is it failing? A child could start out needing improvement in something,
then improve, but still be behind in his or her work. When you put an "I"
on a report card, the parents think this mark is close to an “'§" (like a
"B"). But really, the child could be way far behind. To me, it is easier
to give "A", "B", "C", etc. by figuring out a percentage grade for each
individual child.

--1 believe letter grades should begin in second grade as they do now.

Third Grade:

--I would like our elementary progress reports to go out every nine weeks
like many of our schools such as Lexington and also our nearby county
schools, I realize if students are having serious problems that a letter
could be sent to parents before the nine-week period ends. Averaging grades
ard filling out report cards and writing comments takes a large amount of a
teacher's valuable time. I believe our Rowan County High School teachers
send grades out every nine weeks, too.

I also think that any upgrading of report cards should be done at an in-
service where all teachers of the same grade level throughout the county
could meet and discuss the report cards. This is the way we've changed .
report cards in the past and it was very effective and all the teachers had
input into their own grade level report card. I liked helping design the K
and first grade report cards when I taught this level.

I would like to have our Parent/Teacher Corferences around the eighth
or ninth week of school. This was especially beneficial for the first
graders, as reading groups would be established by then. This way teachers
can discuss reading books and reading levels and reading performance better.

126



I like the idea of also giving "S"'s and ''U"'s for awriting readiness period
or review period for the first six weeks in all the elementary schocls.
Again, if there is a serious problem, the teacher could write a note in the
comment section or send a letter.

Fourth Grade:
~--1 disapprove of publishing honor rolls for elementary children.

It we do have honor rolls published, I think all children with a "B" average
should be included.

I also think that the conduct grade should be included in determining the
honor roll list.

Fifth Grade:
—-I think we need two Parent/Teacher Conferences (one in the fall and the

other in the spring).

Second Grade (Cont'd):

~-I feel that second semester first grade students’ should receive letter
grades, not $'s or U's because when they come into second grade C or D
letter grades are hard for parents to understand when they have made all
S or 5- in first grade. S to S- could mean A to C- in letter grades.
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APPENDIX F2

LIST OF PARENTS' CONCERNS OR COMMENTS ON
REPORTING PUPIL PROGRESS IN ROWAN COUNTY

First Grade:

--The best way for a parent to know how a child is progressing is to talk
personally with the teacher. The one conference scheduled each year is not
enough, as a child's progress can change suddenly.

Second Grade:
--I think cur teachers at Tilden Hogge do a fine job of teaching our child-
ren.

Third Grade: )

--I have heard many parents say they did not know how bad their child was -
doing until report cards came cut. I think if most parents were notified
scme way and told what to help the child with, most parents would do so.
That's better than getting a bad grade on their pemmanent record.

--I believe grade reporting and evaluation of student progress should be more
Erequent on the elementary level than on the secondary level.

Parent/Teacher Conferences should be scheduled more often in the ele-
mentary level also.

It would be nice to know (in reference to academic weakness) what the
child's weaknesses are and not just the fact that there are some.

--I am quite pleased with the overall reporting methods. However, I've spoken
to parents who have children with problems in school that are mot pleaséd.

The last six weeks of sthool is mot the time to start being concerned whether
or not a student is doing well enough to be promoted; it should be considered
and discussed early on. ‘Thank you for listening to my comments.

--Parent/Teacher Conferences should occur when needed.
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Fourth Grade:

~--Hritten comments should be made at each marking pericd. Students who excel
should be challenged more--some grade above on A’
expertise such as working above grade level,

' for extra effort and/or

--We feel that notification of a drop in a letter grade is as important as a
"deficiency” slip.

--I would like more comments {regarding students' progress or lack of) either
verbally or written., If the teacher has the skill for assessment in the
areas of social and emotional adjustment, I would be interested in those
comments. ’

Split Fourth/Fifth:
--1 strongly believe that more Parent/Teacher Conferences should take place,
gome with the pupil present.

Fifth Grade:
--1 feel the system has come a long way. However, I feel the parents need
more contact with teachers. I feel this will help children move more

smoothly and build confidence in their school system. If I can be of any
help, please call Jennifer Madden, 784-5213.

--More classroom work and tests should be sent home to parents.

Teachers should contact the parents when a child is having problems in
an area of school work--Math, Reading, etc. If we don't know what they need
help in, we sure can't help them at home!

Teachers should take more time to explain things to the children.

~=I think there could be room for improvement regarding the achievement test
results, If the parents were aware of their child's need for help in certain
subjects before the child enters the next grade, we could either help them
or get a tutor. We don't get the results until the first month of schocl.



APPENDIX Gl

TEACHER'S COMMENTS KENTUCKY
ROWAN COUNTY SCHOOLS
1
REPORT TO PARENTS
2
; Grade 1
19 _ 19

4

Pupll Grade
5 .

Teacher,
6 Principal

School

PARENT'S COMMENTS AND SIGNATURE To Parents:

1

This report will be sent 1o you during the schoo! year at
regular intervals that you may know how your child is getting
2 along in school. We hope this report may be a means for en.
couraging your child to do his best at all times.

You aie cordially invited to visit the school and talk with the

3 3 ..
teachers and principal. Uriderstariding between the home and
school is an important tactor in your child's §uccess.

4

5 JOHN H. BROCK, Superintendent

Rowan County Schools

Promoted to Grade
Retained in Grade

OLT



KNOWLEDGE AND SKILLS

Keys to Marks
8 — Satisfactory N — Needs Improving
| — Improving U — Unsatistactory

V — Indicates a need for help

Reporting Periods

11213, 4|5

Reporting Periods

SCIENCE EXPERIENCES

FINE ARTS

PHYSICAL EDUCATION

STUDY HABITS

A. ‘Listens to and follows Direclions

B. Beaqins and Completes Work Prompt!

C. Has Proper Tools Available {books,
Pencils, paper, etc.)

D. Works Independently

READING
Below Average E. Strives for Neatness and Accuracy
Average F. Makes Wise Use of Free Time
Above Average SEA- F:;:l-irnnsof:-om Excessive Talking
HEAD'NG LEVEL B. Shows Respect for Schoo! and
Readlr-less Personal Property
Pre-Primer C. Assumes Responsibility for Ones
Primer Own Actions
First Reader D. Accepts and Applies Constructive
REMEDIAL READING Criticism
MATH SOCIAL AND EMOTIONAL ADJUSTMENT

Learn skills taught

Know basic addition facts

Know basic subtraction facts

A. Shows Self Confidence

B. Shows Courtesy and Consideration
for Cthers

Work accurately

C. Works Wellin Groups

PHONICS

D. Plays Well With Others

SPELLING

HANDWRITING

Learn to form letters correctly

Learn to keep on the line ATTENDANCE

earn to space work correctly Days Absent

Punctuate and capitalize correct! Days Present
SOCIAL STUDIES Days Membership
HEALTH AND SAFETY Times Tardy

TET



APPENDIX G2

TEACHER'S COMMENTS KENTUCKY
1 . S ROWAN COUNTY SCHOOLS

2 REPORT TO PARENTS
3
Grades 23
4
19 -19___
B
Puopil Grade
[
Taachar
Principal

PARENT'S COMMENTS AND SIGNATURE
Sehool

N To Parents:

‘This yepcrt will be sent to Foa doring the schocl year st regolar
intervals that you may know how your child is gettlng along in mchool.
‘We hopa this toport may be & means for encouraging your child 1o do

Bis best at all timea,
4 Yoo are cordially tnvited to vinit the achool mod talw with the
k und priveipal. Understanding betwsen the home mnd zehocl
s an important fattor in your child’s suceess
JOHNK H. BROCK, Superintendent
Rowan County Behools
Promoted to Grade
Retained in Grade Syl & Sovhoss Co, Prememi Manr.

(AN



Reperting Patiods

KNOWLEDGE AND SKILLS 11!2131¢]518 |Fiza)
SCIENCE EXPERIENCES [ |
Eey 10 Harks READING [
A—Eseelient D—Below Average Your ebild needs to: |
Raad well aloud [
Bo—Better than Average F—Failure
. Undetstand what he resds |
Cs Average " Indicates 8 peed for help
to rexd for enjoyment f '
o and information '
Heporting mwh, Learn to work ott new words '
112)8i4i15] & IFinal and meanings l -
ARITHMETIC K PHONICS [ 1
Your ehild pawde Lot “‘E‘D:;:: I'.“z: [
Jour s Teading on;
kil i3
Lean _. Laned Lavel I iabovs sverspe)
Basic 0rei) - Lavel Il (averape)
Eeason well in problam wolving Level 111 tbelow sverape)
‘Work 1) ,
Key to Marks
LANGUAGE o e T Unaatist
¥
Your child rweds to: J Newds help in subtopics Listed below
Spesk tlearly
o ~1__ Renorting Periods

Linten for .in!nrmlll‘nn and_ditectiens 131271914 |6 (6IFinal
Express ides« well when writing REMEDIAL READING [l
Learn to locste und oraative information MUSIC EXPERIENCES
Punctuste comrectly ART EXPERIENCES
:;irl, PHYSICAL EDUCATION
HANDWRITING ?:nl::u:m STUDY HADITS [l
Your child peeds to: Your.child needs to: |
Leatn Lo form letiers corvectly . - Put forth more efiort - . . <L)
Learns to keep on the Ene Listen to directichs
Leam to space work cofrectly Follow ditections
SPELLING Bagin work promptly .
Your ¢hd peeds to: Finish work on time
Spall correctly the words taught Vsa Hme winely
Epell comectir in writtan work ATTENDAKCE 1/2]a[4]s]s
B0CIAL STUDIES _ Daya Present
HEALTH AND SAFETT Days Absent
Tites Tardy

€ET



APPENDIX G3

TEACHER'S COMMENTS ) KENTU'CKY
: — ROWAN COUNTY SCHOOLS

REPORT TO PARENTS

4 Grades 4-5
5
19___-19

[

PaplL Grade

FARENTE COMMENTS AND SIGNATURE

Tearhar,
1
z School
3

To Paresta:

nhnmvmhmtbmdm:m-choolymnnm
bumhmtnnmybowho-rmehildhmhgnnthm
W-hnutbhnmmhnm[wmnnmmehﬂduh
his best at all timea,

ATTEXDANCE 1]2]13/41618 Yoo are cordially invited to vislt the achool and talk with the
Das F N and princingl. Ynd diner b the Bowe and acheol
Days Almnt iz an fmporant fattor bn your child's sncess,

Timws Tardy

JOHN BROCK, Superintendent
Howan County Schoals

FPromoted Lo Grade

Retined in Grade ¥ Epl—Hommgpd & Sirsiee Co. Frommi, Mo,

9T



ENOWLEDCE AND EKILLS

Key 10 Mariu

A=—Excellent D—Balow Average
B—Better than Average F—Faliore
C—~Average . Indicales & peed for belp

1 MHeportiop Periods

jil2isialsie Final

ARITAMETIC [
|

Your child meeds to:

Learn skilia aught

Lezrn basic facts

Werk serurutely at reascnable speed

Scive thourkt problems independently

LANGUAGE

Your child peeds 01

EXpteks idess ciearty

Use ¢orrect English

s carrttl schience VEruciure

Fararmph correctly 1

Capitaline carvectly

Ponctusts k

HANDWRITING

Yeur child pands to:

Write Jeribly

Reporting Periods

41516 |Final

READING

Your child peeds ta:

Resd with ynderstanding

Read well orally

Learn bagic sicht words

Lae okill in word structore

Use phonetic skills

READING LEVEL

Based on pasiened grades, daily work, reading level

achievement test reaulws.

of rextbook and

Yoor child is reading on:

[

Lavel 1 (above averase)

Level 11 (mverars)

Lavel 1N (below averape)

REMEDIAL READING

PHYSICAL EDUCATION

CONDUCT

Key 1o Marks

+ In subtopica below indicates n Dewd for belp

Reporting Feriods

Use correct leter forms

41616 |[Final

SPELLING [

Your child needs ta: +

MUusic

ART

WORK_AND STUDY HABITS .

Avply spelliny akills in all written work

EEALTH AND SAFETY

Yeor child meeds tor

Pat ferth more effort

Yomr child beods to:

Listen to dt

Eoew sod prastice saiely Tulen

Follow directions

Fractice good bestth habits

Cemplety work ta time

Laarn to kwep self mast and clean

Work independently

S0CIAL STUDIES

Chack work for mistakes

SCIENCE

Participate in discuasions

GET
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APPENDIX H

PLEASE SIGN AND RETURN IMMEDIATELY

15T 6 WKS.

2ND 6 WKS.

3AD 6 WKS.

4TH o WKS.

5TH 6 WKS.

ANCHORAGE PUBLIC SCHOOL
Anchorage, Kentucky

ROBERTJ.WYNKOOP, Ph.D: Superintendent MARGUERITE McCALL, Principal

PROGRESS REPORT

W = 39 |

NAME:
GRADE:
TEACHER:




PRIMARY PROGRESS REPORT

ANCHORAGE, KENTUCKY

GRADE

19 —to 19 _

NAME

TEACHER

GRADING PERIOD

i 2ed 3d 4k Sth Bh

M 2nd Id Sth Th Eh

READING

SOCIAL STUDIES

APPLIES WORK ATTACK SKILLS

UNDERSTANDS CONCEPTS

PREFIXES, SUFFIXES, RODTS

INTEREST / PARTICIFATION

SHORT, LONG. IRAEG. VOWELS

RECOGNITION OF SYLLADLES

SCIENCE

READS WiTH COMPREHENSION

UNDEASTANDOS CONCEPTS

DHAWS CONCLUSIONS

INTEREST / PARTICIPATION

DETERAMINES MAIN IDEA

READS ORALLY WITH FLUENCY ART
RETAINS VOCABULARY MuUsIC
PHYSICAL EDUCATION

LANGUAGE

QRAL EXPRESSION

APPLIES LISTENING SKILLS |

WRITTEN EXPRESSION

THE FOLLOWING AREAS ARE
SATISFACTORY (5} OR UNSA
PERSDONAL DEVELOPMENT

EVALUATED AS BEING
TISFACTORY (U)

USAGE OF GRAMMAR

YOUR CHILD:

TRIES TO IMPAOVE HIS WORK

SPELLING ASSUMES RESPONSIBILITY
SPELLS ASSIGNED WORDS EXHIBITS SELF-CONTHOL
SPELLS CORRECTLY IN WORX RESPECTS AUTHORITY
WORKS WELL WITH OTHERS
PENMANSHIP PLAYS WELL WiTH OTHERS

FORMS LETYTERS CORRECTLY

COOPERATES WiITH SCHOOL

WRITES NEATLY AND LECIBLY

TAKES CARE OF PROPERTY

HAS SELF-CONFIDENCE

MATHEMATICS

HAS GOOD LISTENING HABITS

KNOWS BASIC FACTS
-

FOLLOWS DIRECTICNS

ADDITION

MAKES WISE USE OF TIME

SUBTRACTION

WORKS INDEPENDENTLY

MULTIPLICATION

CONTRIBUTES TO CLASS

DIVISION

COMPLETES ASSIGNMENTS

COMPUTATIONAL SKILLS

ADDITION

SUSTRACTION

MULTIPLICATION

DIVISION

MEASUREMENT

REASONS WELL IN PROBLEMS

UNDERSTANDS CONCEPTS

A = OUTSTANDING ACHIEVEMENT IN THE PROGRAM

B = VERY GOOD ACHIEVEMENT

C = SATISFACTORY ACHIEVEMENT IN THE PROGRAM
D = UNSATISFACTORY ACHIEVEMENT IN THE PROGRAM

IN THE PROGRAM

GRADE

ATTENDANCE 15T Mo 3RD aTH 5TH 6TH
T;Ech:C PRESENT PRESENT PRESENT. PRESENT PRESENT____ | PRESENT.__
ABSENT ABSENT ABSENT ABSENT ABSENT ABSENT___|
TEACHER'S COMMENTS
PLACEMENT FOR 19 019

TEACHER
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APPENDIX I

SIGNATURE AND COMMENTS OF PARENTS

Signature 1st Term
Comi
Signature 2nd Term
G
Signature 3rd Term
c
Signature 4th Term
Comments,

®

ASHLAND PUBLIC SCHOOLS

Ashland. Kentucky

ELEMENTARY SCHOOL
Progress
Report of
Grade, Schoo! Year 19, 19
TEACHER
to Grade for nex' year,
Dear Parent:

This report is sant 10 you four times & year to acquaint you with your
child's progress in school, It includes not only a report concerning your
child's progress m usual sehaol sub bul alsa the her's judg
concerning the growth in work habss and social attitudes.

Piease read thes card carefully and discuss il with your child betore sign-
mg il. Your mierest m this report will greatly assist the tsacher m what
she i5 tryang to accomplsh for your child,

e hope thal you will accept this report as an invitation 1o call the sehool
and make Bn appainiment to 1alk with your child’s teacher about his
school progress.,

Principal

BET



PERSONAL DEVELOPMENT AND CITIZENSHIP

Stucenl's Name

WORK HABITS Reporting Periods

Follgws directions accurately
Makes good use of time

Works well alone

Completes assignments on time

Work is neat

Dusturbs by excessive talking

SOCIAL HABITS

Works and plays well with others

I3 dependable

Takes eare of materials and property

Respects authority

Respects rights of others

is courteous and pelite

Displays good manners in lunchroom

Conduct

Days absent

Timestardy

SCHOLASTIC DEVELOPMENT
READING

Instructional level

Shows interest in_reading

Uses good reading habis

Understands what he reads =~ . -

Reads orally with ease

Shows ability in working with new words

Has developed listening skills

Recognizes consonant sounds taught

Recognizes vowel sounds taught

Recognines basic vocabulary

LANGUAGE

Expresses himselt well orally

Does correct wrilten work

Displays erigmality

SPELLING :
Instructional level
Learns weeily ward list -
Speils correctly in written work

ARITHMETIC
Instryctional (evet
Knows number facts
Appies number facts 10 preblem solving

SOCIAL STUDIES Awareness

SCIENCE Awareness

HEALTH Awareness
Takes pride in personal appearance

HANDWRITING
Forms letters and numbers correciiy
Written worh 1s neat and legible
Yirites with reasonable speed
Holds pencil correctly

ART
Apprecialion ang participation

MUSIC
Appreciation and participation

PHYSICAL EDUCATION
Participation

The instructional (evef in a subject is the place the child can work mast
etiectivety,

EXPLANATION CF MARKS:

O—Outstanding progress

S—Satislactory progress

U—Unsatistactory progress (child needs extra heip)
X—Need for improvement — Not enough effort

6ET



Teacher's Comments

APPENDIX J

A Message To Parents:

Attitudes For School Success

Show an interast in your schoal: its personnel, its
and its tacllitiss.

1l Fened;

2 Accept 8 walkdocumanted interpratalion of your
ud Pened: chlid's =bllitias, perf and behavior.

3. Work toward 100°% attendance without oary
W0 Prrind: . \ tor sppeintments.

4. Do not intrude on teaching time.
Ath Permd: 5. Rumars am distuptive to the educali Ip

= chack the tacts,

4% Porind: 6. Whenever possible, lot chlidren hardle chlidish
B Pt 7. Talk problems over with the teacher balore going

Tascaer Regoesn Canlerspcy

Paremt Raometts Cenieroncs

Pracwstms ooty

Parent's Signature and Cemments

0.

ta the principsl or superintendent.

With advance notice, school personne| pre avplisbie
lor conterences.

Help students imam responsibility by assigning
home dutios,

Provide scheduled homework lime In & gquist,
designoted area.

41 Parind 11. Make a distinetion b helping with h i
Commmsty: and doing assignments for the studant.
2ad Peried 12 Read and discuss with your child the Boyd County
Commexts: i Public Sehools Code of Conduct,
Nd Perind
Locrampss? Attendance Record
Ath Parind 1 2 3 4 $ £ |Year
Cormenty: Days Pressnt
At Peried Dars Absent

: Days Tardy

Boyd County Public Schaols

Dr. Dougtas E. Cole
Couty Saparmanoent

PUPIL’S PROGRESS REPORT

Grade

School Year 19, —_19__

School

Teacher

Principal

Promotad 1o Geade fistatned in Grade

Plaged in Grede

ovT



Progress According to A Protessional
Evaluation of Child's Basic Abitity

Narme Grade

Scholarship Development

l1lz]a]la]s]e jmrre=y

THE CHILD AS AN INDIVIDUAL

1113 necessary that a s1ugent Drow in SSCIEI DERAYIC! ARY work
habits i oroer 1o benefit rom eoucanhenal program.

|
1 Reperimg Panod 1121{3lalsle HEADING ::' = ingzaes Ssusuriey e T SO & etd BN M irvranm
! Sanstaciory | i
WDEK AKD STUDY HAB!
[ Unaatestactory | [ wocapuuary Skils s 1121341518
- | wera Anpck Bamy Liztens End mbwws owntions
Explanation of Reading Levels | Compranensun shE Wrks wail movpensenty
Farl Geada | Deal Razowp TR0 Do work mmsty
Gal Sal = Pre-Reagmg Level 1 WHE SiWcHd by iDismte)
O Paract = Fusl Preprmar Love| 2
Sooughl — Second Preprimes Lovald e L]
S;::h“lm - 'Iﬁn::.'ﬁmm t::; MATHEMATIES ::. | Waties temn
Up Cose —  Fest Assow Laval 6 | tait o mmt
Sacend Grate Rener Faors a8 Skt Ratters sno matisoiey
Suage Lewwl T
iy o8 Lol 8 Prasem Seviop SKE: Oeys roms prampoy
Thist! Curniy [T Uiss Bwomer] 320 supphes cartultly
B Rutstxn Lol @ ey vy [Temp—"
Gold Shegal Leva! 10
Fenmtn Grade )
Buar Shaow Levut 11 et
iy SPELLNG b
Grand Towr Ll 12 SOCWAL BEHAYIDR vi20a408 |6
Sirth Orade [ .2 Sraws nait contsl
Prevess Levei 12 LANGUAZE =
Warks we¥ wih viners
Grading Key Lovel ma::-usrnruu lovel Ofy SOCIAL STUDIES Coorimcns and pelte
"o which Student is working STIENCE ™ -
5« «=love] ol pertormance better than that ordinarily cbserved HEALTH Consiorrs nghzs and oreoeny of dinars . '
S =—ivel ol perlomance B3 gotd AS That orainatily ¢hzerved " a Tokas DTXe M parsoral.cHanMEEE - " -
S —avel 0f performance less than (bal ardinanily observed ANDWRITIRG had Toxes 3 oos o1
U —mmeici tnatis and PHYSICAL EDUE. * cara sn 4 61 Kchool progenty
Grades 2 - 6 . . . < AZTITIS Faspansibitug
4100 = A Superior Special Classes Lid ICha0! DU BADEVST
E% T3 o B Above Average and Conduel musee bl ' [ pryoreend betsver  « B
7284 = C Avoiage S--Sateslaciory
8% T =« D Below Average N—Negas I RaviEr
0-84 = F Failing U—Unsatislactory COHDUET * Unaccapisiie 820 and rasmsom bahavime
1 Incomplete Work -
X insufficrent attendance tor grade ATTITUGE

BEILLS DEVELOPMENT
< ey Bitanowey Pogms X ietrows ed fer Spacisl Anemten

™I
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APPENDIX K1

STUDENT EVALUATION COMMITTEE REPORT

A student evaluation committee was formed following several concerns to the superin-
tendent's office about the current reporting system. The committee consisted of the
fellowing representatives:

Carol Sebastian Parent

Kathy Hamilton K - H.H. Elem.
Marilyn Florence 1 - C.5. Elen.
Aileen Willoughby 2 - G.L., Elem.
Sharon Gllreath 3 - H.H. Elem.
Delma Usher 4 - Alex. Elem.
Shirley Franck 5 - Jolly Elem.
Anita Hilbers 6 ~ South Middle
Connie Cutter 7 = Cline Middle
Nancy Eyerman 8 - South Middle

Tim McCann Psychologist
Missy Cowan Special Ed. - Alex.
Ron McCormick Coordinator
Bi11l Corbin Coordinator

The committee met formally four times to consider numerous articles of research,
other district reporting systems, and our own personnel concerns. Many ideas and
approaches were considered before reaching a final conclusion. The committee
expressed a strong concern for district-wide consistency in following the guidelines
and a strong need of orientation to staff and interpretation to parents.
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APPENDIX K2

STUDENT EVALUATION POLICY
Grades K - 8

The purpose of the school is te promote child growth--social, mental physical,
emotional--to the fullest degree possible. Each area of growth is marked ac-
cording to the pupil's ability to succeed in school work and the mastery level
of the skills prescribed in the course of study in grades K-8. These marks are
not competitive with the group or other individuals.

The following symbols will be used to indicate student performance:

Kindergarten Grades 1 ~ 2

M - Hastered 0 - outstanding (All work completed on

P - Progressing time with 95% accuracy level)

E - Extra Help Needed S - satisfactory (Completes all work with
N - Not Applicable at this time 80% accuracy)

N = Needs Improvement (Work incomplete or
illegibly done, less than 80% accuracy)
U - Unsatisfactory (Doesn't complete, sloppy
60% accuracy)

Grades 3 - 8

A+ 99-100 C+ 82-84
A 95- 98 c 76-81
A- 93~ 94 C=- 713-75
B+ 90- 92 D+ 70-72
B 87- 89 D 67-69
B- $4=-05 D- 65-66
§7- 90 F 64 and below

Grade cards will go out four times during the year with the second grade period ending
prior to Christmas break.

In an effort to improve the system of grading experimental programs differing from
the above system may be conducted in a school upon the approval of the district ad-
ministrator in charge of curriculum.

The grading scales approved by the Béard of Education must beé followed precisely to
maintain a common system of communication within the district.

The grades of §, N, U, will be uged in handwriting and non-academic subjects such as
Art, P.E. and Music at grades 1-5.

Grades will be given at the end of each grade pericd for each level.

Progress reports are recommended as pupils fall below thelr expectancy level during
the grade pericd.

A review of the student evaluation policy will be done every five years. An Individ-
ual request for a review will be considered only with the signatures of at least five
people including at least one principal and one teacher. The request for review is
to be submitted to the superintendent's office,
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APPENDIX K3

PROMOTIQON AND RETENTION PROCEDURES

Promotion in K-8 is based on mastery of skills at a particular grade level with
congideration given to chronological and mental age,

Promotion:

Retention:

1.

2.

l0.
11.

12,

Pupils may be promoted when satisfactory or average work is
maintained.

Pupils may be promcted when the school (teacher, principal,
Coordinator of Curriculum} and parents agree that it is in
the best interest of the child.

skipping grades should be used cautiously and only with the
approval of the Superintendent,

Pupils may be retained if their work skills are not mastered
in comparison to what is expected.

Pupils may be retained when the school and parents agree that
it is in the best Interest of the child.

Retention may be considered if;

-test scores indicate that a pupil is working more
than 2 levels and/or years below their expectancy
level in reading. (Material will be too difficult
to understand.)

~there are a significant nmumber of grades below “5" or “C",
however it would be appropriate for a child to be retained
with some "S$" or "C" grades as long as good communication
has taken place between the home and school

Retention should not occur more than three times in K-8,
(suggested: K-5 - 2 times, 6-8 one time). The third
retention should be done with extreme discretion.

The word PLACED may not be considered. A pupil is either
promoted or retained, They may not move backward. Official
records only indicate promotion or retention.

Attendance may not be considered in retention, but only
mastery of skills and completion of work, Absence doesn't
equal failure necessarily.

Pupils must pass the majority of the subjects carried.

A district letter of possible retentiocn may be sent to all
homes at the end of the third grade period. The district
letter should not be the first notice, but a district level
of concern. It will be sent out on & request basis, not
routinely.

Retention should be a majority decigion of the classroom teacher,
principal, and other specialized teachers. An attempt should
be made to show the facts and to convince both the parent and
student that retention is the best intervention plan to promote
learning.

Parents should have been informed throughout the year of the concern
for the pupil's progress.

A parent conference should be requested in writing stating the
reason for the conference.

Documentation (ineluding work samples, parent letters and con-
ference reviews) should be filed in the pupil's permanent folder.
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APPENDIX K4

STUDENT'S NAME GRADE CAMVFBELL COUNTY ECHOOLE
BAN SULLIVAN

SCHOOL HOMEROOM TEACHER Suparintandent of dehooly

PRINCIPAL YEAR GRADEF | =3

D - Dul ding fall work completed on lime with B5% sccuracy leval) H - Haech Impuovamen) [work Incomplets or [Tepibly dong, lest

§ . Savfaciory {cumpletu all work wilh BO% accuracy] than BUX agursty)
U= Unsatlslaciory [doesnlt completr, stoppy, below BOK accutacyl
MNOTE: Your ehild by pradusd dtcording lo hihes twn sbiliry. Abory grade kel « 1, On grade lival - 2, Balom proce beal - 3, & Indiceise problam wes

SUBJECT OQUARTER SUBJECT QUARTER
1234 1234
- _HANDWRITING PERSONAL DEVELOPMENT ARD STUDY HABITS
Level interacts weil with othen
Rasource Demanitrates positive attilude

Foams letiers catiectly

Cooperates during play, exertise

nacer carreclly

Morks well in a Goup

Neathesy Respects the rights ol athen

Compleaes assignmanty Respects the properry ol others

Eiiort Ciaimg only hiy thaes of sttenticn
SOCIAL STUDIES Listens with airention

Eilon Warks independenity
READING Foltows direriinng

Level Organites time well

Retource Assurnes respaniibilily

Vocabulsry develapment Cornes prepared It clany

Comprehension Takes care of materials

Word atiach tkills Talki axcessively & distyitn athers

Oral reading with frency

1 Teading FHYSICAL EDUCATION

Cumpletey assignments Participation

Eflent Growth in Phyical Skills
SPELLING ART

Level Farticipation

Resource MUsIC

Mastery of assigned words Fanticipation

Soells correcily in wrillen watk

Compleles wrillen sisignments

Effont

Level

Rescurce

Writien communicalon

Crammar Usage

Cormnplries astignments

Ellart

ARITHMETIC

Level

Aesoutce

Addilion

Subtraction

Essenval Number 313

Aeasoning Skillh

Compleles agsignmenis

Waord Prebiemi

EMNort

SCIENCE/HEALTH

Leve

Participation

Relates basic tacts 1o dally lilp

tarl

DAYS PRESENT

DAYS ABSENT

DAYS TARDY

GRADE PLACEMENT:

COMMENTS: '

PARENTS COMMENTS:

PHAVE REVIEWED THE GRADES AND

PROGRESS REFOAT ATTACHED FOR MY CHILD

Pasent’s Sipnaturs Data
Plouss Detach, Sign are? Retwra
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APPENDIX K5

GIFTED EDUCATION (OASIS) PROGRESS REPORT
CAMPBELL COUNTY SCHOOLS

STUDENT'S NAME GRADE LEVEL
TEACHER'S NAME 18- 18
S = Sufficient Progress. P = Shows Progress I = Insufficient Progress ¢ Area nceding improvement

vi.

Vil

LELLEE < TEEE= PEEEET = T -

{ } Shows evidence of growth in recognizing, accepting and using potential.

— Actively participates in individual activities,

— Actively participates in group activities,

- Accepts chailenges presented by the content and/or activities.
___ Accepts challenges presented by the teacher.

— . Participates in values clarification discussions and activities.
_— Takes an active partin group dynamics activi ties,

[ ) Shows evidence of a broadening scope of intarest.

—— Actively participates in minl-study research.

— Completes projects related 10 mini-study research,

—— Pursues ideas through own initiative.

— Strives to complete activities related to all cognitive levely of Bloom'’s Taxcnomy.

I ) Shows evidence of grawth in research skills.

— Uses indexes, table of contents, card cataleg, and other reference 1o00ls to locate information,
—— Is able to compile a bibliography.

—— Takes noles and uses them in writing reports,

—— Uses lootnotes 10 indicate sources of information. . s .

= Is able to write a research paper complets with title page, footnotes snd bibliography.

—— Uses research skills In gathering information for mini-study activities.

- Shows persistence fn searching for answers 1o questions.

] Shows evidence of growlh of logical reasoning skills.

Uses dedluctive reasaning 10 solve logical elimination problems.

Reasons inductively to determine relationships.

Recopnizes analogous relationships.

Uses logical reasoning skills in arriving at solutions to hypothetical situations related to future problem solving.
Uses prablem solving techniques etfectively,

} Shows evidence of grawth in oral and written communication skills.

Participates in group discussions.

Listens with attention and respect to the ideas of others,

Organizes thoughts belore sharing results of research orally.

Speaks clearly and uses correct grammar and sentence siructure when speaking to a group.
Organizes information in a clear, meaningful way when expressing ideas in writing,

Uses correct grammar and sentence structure when completing writing assignments.
Utilizes steps of eflective writing when preparing written assignments,

) Shows evidence of growih in creative thinking.

Participates in brainstorming activities and attentpts to take off the limits.

Is aware of the elements of creativity and strives to apply them when completing projects.
Strives to apply elements of creativity in creative writing assignments.

Uses a variety of materials in completion of projects.

1 General Behavior

Demonstrates a positive attitude while in Oatis,
Cooperates with peers

Demonstrates setf-contral

Completes tasks assigned

Makes good use of OASIS time

Accents responsibility for materials

Teacher comments:

g 2 3 4 Periced

Parent comments:

Sign and return this part.

Parent Signature Date



APPENDIX 11

Teacher's Corment 1st Report

CLARK COUNTY SCHCOLS
Winchester, Kentucky

First Grade Report
lst and 2nd Six Weeks

Parcnt's Comment
Student

Teacher

School

Year 19 - 18

This specisl reporr will be uned for the
. first ard mecond grading periods of first
Teacher's Comment 2nd Report grade in order te provide a more detailed
report of your child's progress during
these important beginning weeks.

Parents and teachers must work closely to—
gether to best serve the interasts of the
child. You are cordinlly invited to visit
school frequently and censult with the
teacher concerning your child and his school
11fe.

DGNALD W. PACE, SUPERINTENDENT
Patent's Comment

/A
«

AT)S



Evaluntion Key
= Acceptable

[="1 = Needs Further Help

*ltems not marked
were not evaluated
at thia time,

‘Days Absent - First Report

Days Abment - Second Report

GENERAL READINESS
Recognizes Rane
Prints Hame
¥nows Colors
¥nows Color Words
Cuts On A Line
Colors Ineide A Lipe

READIKG READINESS
Knows Left From Right
Works Left To Righe
Rhymes Words
inderstonds Placement Words
¥nows Likenesses and Differences
Speaks In Con;ple:e Sentences -
Enows Upper And Lower Case Lecters
Prinks Upper And Lover Case Letters
Identifies Beginning Soumds
Knows Sp-eci.l.l. Alpha Festures
Knows Catches
Can Blend Sotmds Into Words

(00000000000 +0000g

REPOET PERIODS
lat 2nd

[0

HooOnonooo0a

HATH
Knows Basic Shepes
Comta 1-10
Writes Kumerals 1-10

Koows Creacer, Less And Equal Concept

Enows Simple Addition
Knows Simple Subtraction

WORK nun's ARD BEHAVIORS
Liarens And Follows Directions
Works Neatly Aod Carefully
Works Indapendently
Compleces Tasks
Observes Rules
Shows Respect For Others

Conference Requested:
Teacher

Parent

REPFORT

00000 - DO0000 «

JU0000 - oooooa

5
& g
g

8%1



Pareat Sipgnature

Rarege Signature

ZBarent Stigmature

Barent Sipmarure

Rayene Sipoature

FIRST REPORT HReading Book
Conference Requeated Teacher Parent
SECOND REPORT Reading Book
Conference Reg d Teach Parent
THIRD REFORT Reeding Book
Conference Requested Tencher, Parent
FOURTR REPCRT Reading Book
Cenfersnce Requested Teacher Parent
FIFTH REPORT Reading Book
Confarence Requesced Teacher, Parent .
SIXTE REPQRT Reading Book

Parent

Conference Requested Tescher,

Parent Signature

APPENDIX 12

CLARK. COUNTY SCHOOLS

Winchester, Kentucky

Progress Report To Parents

Grades 1-6

Student

Grade 19 19

This report reprefents a eincere effort om
the part of our staff to report your child's
progtess in a wmeaningful manner. If you do
not understand youtr child's report, pleasce
feel free to set up a conference wich his
teacher and/or principal. Each ceacher has
a daily planning and conference pericd afrer
aschool closes. Let's work together for the
beat interest of your child,

DONALD W, PACE, SUPERINIENDENWT

Principal

Teacher

School

Assigned To

Date

671



A= 100-93

EXPLANATION OF GRADIRG

Bw 92-85 -and/or Strong Progress

C= 373
D= 72-53

Fe= 64=D and for Failing

41
P
5-1
52
61~

READING AND MATH LEVELS

Readiness

Pre-primer

Primer . .

Firot Grade, first Jevel’
Yirst Crade, sscond level .
Second Grade, firast level
Second Grade, second level
Third Grade, first level
Third Crade, second level
Fourth Grade, firsc level
Fourth Grade, second level
Fifth Grade, first level
Fifth Grads, second lewel
Sixth Grade, first lewel -
Sixth Grade, second level

and/or Excellent Progreas

and/or Average Progrese

and/or Unsatisfactory Progress

" End Of
Six Week . Year
Periods 1 2 3 [ 5 &  Grade

MATHEMATICS

Level

ENGLISH

HANDWRITING

SPELLING

SCIENCE

HEALTH

S0C. STUDIES

READING

Level

CORDUCT

EFFORT

Davs Abgent

Dave Presgent
—

HMUsSIC
FHYSICAL

EDUCATION
———

5 = Satisfactory attitude and participation
U = Unaatigfactory attitude and/or partiecipation

0ST
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APPENDIX M1

OVINGTON PUBLIC SCHOOLS

&%MMARY REPORT OF STUDENT PROGRESE

1\ -1 _ Attendance

1 2 13141 Y

*S MAME Days present
Daps absent
L
TEACHER Tardy
SCHoOL PRINCIPAL

DR, OGNALD B. WUNTER. SUPERINTENDEWT

GRAGING SCALE
ACHIEVEMENT LEVELS

A = Excellent 95% - 100% 0 = Qutstanding Progress
B = Good B8% - 94% S = Satisfactory Pregress
C = Average 0% - 87% N = Need Improvement

D = Below Average 70% - 79%

F = Fafling Below 20X

* Hodif{ad programming

** Your child [s graded sccording to hissher abilfty {above grade level = 1; on grede level = 2;
below grade leval =3}

GRADING PERIODS 11 2] 3] 4rr LRADING PERIODS 12|34
READING

** Reading Grade Level
Understands what

WRITTEN EXPRESSIOR {0,S,0)
PHYSICAL EDUCATION (0,S,N)

Is read ART (0,50}
Sounds cut new words YOCAL MISIC (0,5.R) -
Knows basic sight words INSTRUMENTAL MUSIC {0,5,R)
oral Reading SOCTAL WARITS (0,5, N)
LARGIAGE Morks ta best ability
Expresses idess orally Follows directigns
Applies skills to Campletes written
¥ritten wark Assignments
Uses correct english Uses time wisely
SPELLIRG Behavior
HANDWRITING
MATHEMATICS

TEACHER'S COMMENTS (Period 1)

& Math Grade Level
Mumber Facts
Solves problems by
ressoning TEACMER'S COMMENTS (Period 2)

'

SCIENCE AND HEALTH

SOCIAL STUDIES

TEACHER'S COMMENTS{Period 3)

TEACHER'S COMMENTS (Perqod 4}

Grade Placement

TTTT ST ETTSTTCTTTC Bitich and fatumn Bottos Fart Tnly
GRADING PERID _1 2 3 &
PARENT'S COMMENTS: (Clrela)

I HAYE SEEM AXD REVIEWED THE GRADES AXD PROSRESS REPORT
ATTACHED FQR MY CHILD.

PARENT'S SIGMATURE DATE
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APPENDIX M2

OVINGTON PLSLIC sSCHOOLS
\% INRERMEUTIATE REPORT OF STUDENT PROGRESS
s

a__-18__ i Attendance
{11 4y
Days  present
GRADE Days absent
TEACHER Tardy L
SCHOOL

PRINCIPAL

OR. DONALD B. HUNTER, SUPERINTENDENT

GRADING SCALE

ACHIEVEMENT LEVELS
A = Excellent 95% - 1008 @ = Qutstanding Progress
B = Good 88T - 941 § = Satisfactory Progress
C = Average 80X - 81% N = Need Improvement
D = Below Average 70T - 792
F = Falling Below JOT

* Hod{fied Programming
LR ] .
Your child 1%egaqfi}lccordl..q to his/her ability (above grade level ~ Iy on grade levael » 2;

GRADING PERIDDS 1] 2] 3] 4| ¥r ERADING PERIODS il 21 3} 4lvr
READ) [N SOCIAL HARITS (0,5,R)
- dorks without dis-

. Reading Grade Level turbing others

Lomprehensian
Work Attack

Exercises self-cantrol

Is courtecus

fluency and expression

Accepts responsibilfty

Yocabulary Respects authority
LANGUAGE
Obeys school rules
Grammar
ldentifies and writes HaaTs

complete sentences

Listens attentively

Expresses Ideas Clearly Follows directions

SPELLING Works to best of ability
HANTWRITIRG Conpletes assignments

on tise -
MATHEMATICS

Uses time wisely

**  Math Grade Level

Care for materials

YRITTEA EIPRESSION (0,5.N)
PHYSICAL EDUCATION {0,5,M)
ART _[0,5.N)

¥OCAL WUSIC {0,5,.0)

Basic Number Facts

Understands concepts

Solves word problems
SCIEMCE ARD HEALTH

SOCIAL STUDIES INSTRUMENTAL WUSIC {0,5,K)
TEACHER'S COMMENTS (Perlod 1) TEACKER'S COMMEATS (Perfod 3)
WER'S COMRENTS (Period 4
TEACHER' § COMMENTS {Periad 2) TEACHER'S COMKENTS (Perfag 4)
T T T T T T T T T T T T T Thetach and Return Bottom Part Only )
PARENT'S COMMENTS GRADING PERJOD __1 2 3 4

{circle)

1 HAVE SEEM AKD REVIEWED THE GRADES AXD
PROGRESS REPORT ATTACHED FOR MY CHILD.

Parent's Signature Date



APPENDIX N

TEACHER COMMENTS PARENT COMMENTS AND SIGNATURE
1 1
Daviess County Schools
, OWENSBORQ, KENTUCKY
SIGNATURE-
. 2
. SIGNATURE;
) ) Elementary
Student Progress Report
SIGMATLRE
4, L.
JICNATURE
"3 " [
- aME GRADE
SIGHATURE
4 scHOOL
" ' TEACHER 1" w__

PROMOTED TO e ., RETAINED IN

Tuscners shall acwise paremIS i BTINE Bo0u! the COLY ¥ 1At thei* CRFIQ My De "rid 72 o0 Ine LARe grace Hve)
lor » awcond ves:. Farents nouwid w0 Cale tha! the- PI-w BEER CONSUItES anc -Alarmes Snd 3 rLers o' 1MS MDLCE D
plsced e ehild's permanent fuls.

£ST
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STUDENT GRADE
TEACHER
GRADING PERICE i 7 a 4 T : H ] FiNAL
o L e i i £ |Y [ L le i L
3 248 f3 -.U'i',l -'-Es i, 2] 8%, -!9!% Polg
2t - ol o} £, - -1 E o -1 g Pow 5 .
HEE R §§§§,§ SrElSE e E BlsRpey i EiZ8lziE:Z
SUBJECT el = L c|dE, By oqde ke E|RE e E|eE[ S|, EiRE)E 08
READING |
SPELLING I
LANGUAGE
WRITING
MATH
3 e e .
SCIENCE / HEALTH 2 ME w* : ’2* ¥
4 44 -2
SOCIAL STUDIES : 5 ’
. -~ -
FERRERR
Music X A ;
¢ (& iR i (3 40
PHYSICAL % " B e = ==
EDUCATION = . . . &
S, j .
DAYS DAYS N N, .
PRESENT N\ ABSENT N \ \
AN
ACADEWIC GRADE PERFORMANGE LEVEL EFFORT CONDUCT
A Outrznging  84-100 1= Abowe grade i € = Excoiant € = Excorant
B. Good e 2o On -5
€ s D20 arede bt onsecey 5 Sebalaciory
o Poor = 3~ Bitow grade iees! U= uUnsaiaigciory U= Unasialaciory
F Froury [T "Il w chlid hes only one sescher, afort and

1 o conduct may b marked in only one s




TEACHER COMMENTS

APPENDIX Ot

Nowews of il

lemeniary
Schion)

Trimapual

First Report

larent's Signatore

REPORT TO PARENTS

Fayente Cmty Sehnols

Levnzuw, Kemucky

MEMSACE TO PARENTS,

K In the Fayeue Couniy Schools. we believe that al] children are

= different and shar cach child grows connnuously a1 hivher rare

Sevinul Bepont

Farent's Signatur

i according 10 hissher ability and backgronnd, We do no1 expevt all
childzen of a prade 10 reach the same leved of achievernemt a1 the same
time. Qur goal is to provide the opporiunity (or each child 1o develop
in ihe mest desrable way in order thal cach child may live
coaperatively, sucvewfully, and happily,

Thix repom has een made lrom knnwledpe paned from daily
voneais with your chuld. The tcacher wams Jo give You as much
winrmauun aboul all aspecis or your child's development 1o schoal as
Is pracueable. In additivn 1o this repory lorm, the tencher will send
Suu regularly, lamples of sour child's work snd test papers.

Thir Report

Parents Sicnature

Yong can By vonee el D Jolliwinz tuse practiges.

Lo Do ovnly mbented e somr clulds work,

2. Avoid comparisons ol hissher work with others.

3 Mvodthe vae ab the rgem sand oy a bass fur reward or
punithment,

Yo ate wreal i arranee fue conlerences with the teacher when
1w wall ad the eduativeal procress amd penonal development of

sue ohild. or whenever ywu disire pre information than the
reports reveal.

from the Office of the Superintendent
Favette County Public Schools

GST



_Name of Pupll

EXPLANATION OF MARKINCS

All marks are uted to indicate the effors put fonth and he progress
made by the pupil according 10 his/her ability,
A — Cutgtanding Progreas—Excephonal Efort
B — Cood Pragress—Strang Efont
C — Sangfactory Progress—Acceptable Efort
D - Some Propress—Not Encurh Effort
F - Unsatisfactory Progr Unsanisi v Effon

= A check hy 1he mark means there is evid of some 1mpr
— = A dash mcans the column does not apply ar this ume

GROWTH IN SUBJECT AREAS

—level or Grade Teacher 19—_00___
GROWTH IN CITIZENSHIP

The following will indicate ta the child and to the perents cermin

personal charagteristics which the school feels are important, Thege charae-

it help vy to und d how the child is “growing up™ 15 a perzon

and 21 a cinzen. They alss have a2 dirert bearing on the progress beuig
made 1 school subj=cts.

A blank space d isf; ¥ ci hip ch. istics: X denotes need
for special atrention,

| Keporting Period

TITIZENEMIF FHARACTERIRTIM 1] tad Ll

Works hd NIE ‘well with othere

Clutms onty heis e 1hare of aieTLGOn,

Bepartior Fened
TR [ Tad ant ﬁ r-::mmmy
»eg s2lf conl
[* Marks Lowel Maths Lered Mathy Obays Achool Me DALY
Listens and foliswy difeetions
:.rllhmlll: 'Works well 1ndependenliy
* 'WOrRS 1 fical. oroeHy mannst
S pelling Takes carg of ma trrialy and property
IH___ﬂndwnlIn: in rescurceiul oy use of free Lme
{Languaxe HCompietes AanERments on Lme +
Botiad Bludimd
[ Science dad Helth
Phvacel Education
Dlume ‘Total Days Absent to Daty
tra
|Band or Orthes! — Total Duyy Tary o Dale
AT
*Reagding Instructional Levels .
Cendesievel | Tithes - Houghuon Mifflin Serses GradesLivel “Titkey - Hiearghion Mifilin Serey
0 Susbur
K Rends Saapa R Taeatry
A Ganag Rexay 1o Read iM) Wixkiomn
1-a Rockeus 3 Prusoorts
£ Sorpeties
™ Foopncs i Medley
1E Homayoome: L Kernino
»F Clowerical P 1
Otber Resding Trst/s: Tirle Lew
Tk Lewl
Lt or Grade Room foe 19 —_ School Year

Asspead to

951



APPENDIX 02

Sery b W, 3

FAYETTE COUNTY PUBLIC SCHOOLS
Elementarv Mid Term Progress Renort

d b
2
Name @ :E o Atricudes, behavior and work habits are
£ (s3] = satisfactory ':] .
Dare 0 |uND[E—
w |log|a 3
2leoTdl | oL
Teacher & la3(ad Artitudes, behavior and work habitrs
ol Pl ] ey which need actention are checked below:
Arithmecic Works cooperacively
:Eatli;l:u; Uses Time Wisely
!{:::du-:-ljl:i Compleces Assigmments
ZClnE Ubeys School Ruies
Language - T
Social Studies Listens & Follows Directions
Science and Health Works Independently
Physical Educarion Respects the Rights and
Music Property of Others
Band or Orchescra Discurbs by Excessive
it Talking
- Be-r:azh_a;xd-r;:t_ar; Ehzs-p;r; Eof:EaEhEr ----------------------------
Parenc Cooments:
Conference Desired: By Teacher ) By Parent
Parent Signacure ' Child's Name

LST



APPENDIX P

NO' PARENTS RESPONSE AND SIGNATURE
JEACHERS NOTES FRANKLIN COUNTY PUBLIC SCHOOLS
Jot Gending Peviod 1ot Gradizg Peried FRANKFORT, KENTUCKY
"
Elementary Grades Report
NAME:
CTLIY e SCHoOL:
2ae Grading Pevied TEACHER

End Grod) g Porid N
PRINCTPAL;
GRADE:
SCHOOL YEAR:

ATTENDANCE
GRADING PERIOD 1 2 3 4
ey uTe
3rd Gasding Prviad 34d Gruding Period Onys Presen
Days Atest
Aggamens  For  Next Yereo
Farani s Segrarare

St Grading A1k Giaading Period Mesrge To Parents
This 1eport card will e sent 13 You four bmey B yewr o
YOu My kmmmolmdlﬁd.lnlnmw
to reoort the progreu ol your child, we hawve bawd the
oades wDOn the elloTty and casacily to achwve. Plaxsy
comment < the iace Drewsded, fgn and return to schoot,

Fareniy litrg Dr. Faure31 Caogle
Supeniniendent
Check d Conlerence s 1 2 3
m:“;’a‘gm: 1112 reqursted by Pareny:

8CT



GRADING PERIQDS

GRADING PERICDS

KEY TO GRADING:
LANGUAGE ARTS 112 (3|4 MATH 1| 2] 3] ¢
£ . qummone e e
5 « SATISFACTORY
1 - IMPROVING
N . NEEDS[MPROVEMENT Seetiny Krnows snd e hogmows Facia J
U « UNSATISFACTORY
N/A - NOTAPPLICABLE Wrnng Works Accusssgiy
Forasans Well Jn
Betaor n Reading:
Langusge Am . Probiem Sciveg
Em"l - R'A'::q' Forms Numeah Comenly
ORADING PERIODS
QSR WA NITH RN RIS DWIGY
AEADING T]2]3T4 LamouAGLARTL Bahavior o Math
READING 1 o Admwey Comy
LEVEL - Paracatsry Efiortin Marh
Fomr— WORK WAL e maTH:
Coenpratend basrial Rasd O Time Liswna
Appiers Word Aniack Skl iy Pamepetns
Wowhs Actur, I Complnes Augrmeris
n-mam-;:.:u Araude OaTme
[TV — Rarpwen Ruhrs
ﬁ::f£; i-nrnv::m And Fropeny ol Chiwrs
Arawde
QRADING PERIDDS
EXPLANATION OF READING LEVELS 11213l|a
Po mo [
101 Greamg Permd SCIENCE rading Pead
SOCIAL STUDIES
2nd Gragry Permd HEALTH . Ind Geadin Peread
Berhavone i Sewrey.
Sexral Suucwy, Heahh
Efor m Scwnce,
Sarwel Setas Healh
0 Gragang Farand LY 3rd Gragsng Perod
Lem
[ ‘ »
Commrurirt Asuonmenty
O Tme A1 Graging Parioa

a1n Gragng Fangg

Rewngcts Rrine
And Pionny of Otihers

Aatude

65T



APPENDIX Q

Record of Attendance

Dayvs Present -

Days Absent

Times Tardy

SIGNATURE OF PARENT OR GUARDIAN

6th

Note: It §s hoped you will give this report Your most eareful atiention
and il anything is unsatisfactory, your encouragement of the child for
betier work will greatly increase his interest, It is well to consult with
the teocher on the marks that are unsatisfactory. The influence of the
heme and school must work teward the same end; that of doing the
ereatest good for each child.

GRADE PLACEMENT

is assigned

to grade,

Date

Teacher's Signature

Greenup County Schools

REPORT OF PUPIL PROGRESS

GRADES 1-8
Report of.
Grade. Schoel
Teacher School Year......... —

TO THE PUPIL

1—Be clean in person, dress, habits, thought and speech.

2—Be dutiful, pulite and respectful to parents, teachers and all whom you
may meet.

3=—Be earnest in play in the time for play, and equally earnest in work
in the time for work. i

4—Cultivate promptness, energy and patient industry. They are worth
more to you than money or influence 1n securing success in life.

5—Reep this Report neat and tlean. When you enter school next year,
please present it to the teacher for inspection.

H. Jack Webb
County Superintendent

&0y Spl.—Hammond & Stephens Co, Fremon:, Nebr.

09T



Firsy 5 Setond & N Firat Semester tecond Sementsr g
whj £ b s
Subject Ind w | s ] Subject Y | zed [ e ) o | sa | e (2%
Par, Fer. | Por. Fero | Poro | Per. | Poro | Fer | Fer [
READING LEVEL HEALTH
Showx evidences of sood
a. Ready with understandios heaith practices
b Reads well 1o otbers PHYSICAL EDUCATION
c. Reads ailently with reasonabie speed a. Attitude and cooperation
d. Mlasters new words independently b. Sports skilla
e. Showas wide interest in resding SOCIAL STUDIES
ENGLISH s, Learrn historieal and ¢lvic facts

a Exprrsses ideas in writine

b. Learns secwraphicsl facts

I Acovires languske shills

€. Usts relvranor materiala such as
pictures, m lubew. bumiks. wic.

&, Expresss -thoughu orally

d, Has an se niermil 1A and an
understandine of current eventa

SPELLING

2. Spells correctly in writen work

b [earns suigned work

¢. Retaina esrrett spelling of words

EXPLANATION OF MARKS

WRITING

s, Forms |etiers correctly

b, Writes neally

MUSIC

5. Knows required music faeun

b. Shows interest and snjoys music

€. Serwe ol rhrthm

d. Singy in pitch

ARITHMETIC

a. Keeps up with assisned work

B—Cood Thiws ltevas which sre checked (X) indicate the nrean in which the
BUDI] Newda Lhe prestest amount of Improvement. Those {urms cheched

C—Average

D=Foor (/1 inditale mrems in which werk, or mililudes, or hablta are satb-
Fe=Failure fagiory,

ATTITUDES OR HABITS 1 2 3 4 5 L]

n. Cets slong well with others

b Makes mood use of time

c. Actepis i ¥

b. Knows number facts

€. Solves Droblwms et Eredr
Jevel indetendentiy

SCIENCE

a. Parucipates m sciemific
Activities and experiments

b. Urdemiands ihe tmporance
af vur naiurel rescurces

d. Follows directions

g Listens autentively

I Mevn an orderly mannar in
Balls. tissaroom, and cafeteris

g. Rexpeeta the tights of cthers

h. Is courteous

e U ncientific

L Takes care of sehool materiahy

191



o ik, ST e A AR R

HENDERSON COUNTY SCHOOLS
HENDERSON, KENTUCKY

Sipnature

Telephone conferents Telephone conference - REP on I
desred denred i - - b

Face-Io-face conference Face-to-face confereiice

- S ; TO PARENTS
Grades 1-6

Signature,
Telephone conlerence Tel ‘conference
desired d:m'vM:

avay

Faoeto-face conferencs Face-10-[xex canfeence
deured denired

Siguture
T fi Tel confi
ticphona conference ‘elephone conference

Face-10-lace conference Face-to-Tace conference
denired desired

T THE PARENTS:

This report tard is et to you four times sxch ool yrer to kesp you
infarmed of the progress your thild it mating i sthool. Cloxe capperstion
mIhe Detvewen th2 home and schoo! 7 i nm.rr if your child is 10 enfoy maximum
5 L AR ecent in bis or her eduaati il you b
Telephone confesence lephone conference &y QUESIIONS concemIng mrdnlzf.r gradet or the prading SyTiem piesm
desired T ;fme; com il the tascher immadiately.

Face-to-face conference Face-to-face conference
dexred denred

Fourth Fatlod

G gutts

Dr, Gayla W, Ecton
Superintensdent of Schools

Pupil is asygmed 16 grade for 19____ School Year

Signatute of Teachar,

*'.--.., wr ey o 5 P e ST Y B

[A]



Name of Pupd

EXPLANATION OF MARKS

In the subjeer areas of Reading, Spelling, Languzge, and Math, the marks repre-
sent the student’s progress in el hsp (o hos or her capabilitien. The instruc.
tonal code repreents the fevel a1 whuch the student is periorming.

In (ke subiece areas of Social Studies, Seience, Health and Wriing, the maris
fepresent the stucent’s progress i felatonship to the progress of others in the
class and in relauonship ta 19 absolute Mmessure of his or her sehicrement of
course obyectnes,

Am=9010 100%  Excellent
Bw8010 B9% Good
CmT0to 79%  Avenge

De60ro &9%  FPoor \;‘:‘|
F = 59 or below  Failure Bl )
I = Incomplete Reporting Periods ; "f‘.
Subjeet i 2nd 3rd Ath * il
ubjects
’ Marks | Lov, [ Macks | Lev. | Masks | Lev. | Matks | Lew. -
Reading
Spethne
Language
Mathematics
Socal Studies|
Seicnee
Health .
Writing
Instructions! Lavsl Code (5 24
R Resdiness gt
1-1 15t Half of Ist Grade 4] st Half of dth Grade - iﬁ
12 2nd Hall of is1 Grade 42 2Ind Hall of 4th Grade ’! 0
=1 st Half of 2nd Grade 50 st Half &f S1h Grade s
22 Ind Half ef 2nd Grade 52 nd Half of 5th Grade RS
31 st Hall of 3rd Grade &1 I3t Hatf of 6ih Grade
3.2 Ind Half of 3rd Grade 62  Ind Haf ef 6th Grade

3 T

Explanation

S = Sausfactory

U s Unsnisfaetory

Theae marks are vaed o mdicate o srudent's e51 in the Entithment reay.
This method is used instead of the ABC masks, uner the ¥udent does noi par
lcipate i thete subtects on a regulas banx and due 1o the difficulty of deter-
Funing 3 percentage prade.

These rymbois are alio used 10 indicate 2 student’s growth 45 2 person and as

a crmzer, Reporting Periods
z ]

Enrichment Aress 1 L

An

Genenal Music

Insirumental Mosie

Phyucal Education

Growthy 81 an Individual 1 2 3 4

Uscs 5e)f-Control

Respects Authority

Works Independratly

Shows Interes an Learnimg

Reporting Petioch
Growth 43 8 Member of the Group 1 2 3 4

Worka Well with Others

Obeyt School Rules

Respects Propesty of Othess

Reportmyg Pariods
Growth in Wark Habitn 1 2 a - 4

Listens and Follows Directions

Uses Materials Wisely

Completes Work on Time

Raporting Periods
Attendanca Repont 4 ] L] 4 Totsd

Dhavs Present

Days Absen)

Days Tardy

Gl

£91



AN ACTLND W LOUSSWALLE KXNTUCKY

APPENDIX S

_,Huzgma____.___;___T__

EXPLANATION OF MARXING CODE

STUDENT,
GRADE

SCHOOL YEAR 19__19

SCHOOL

TEACHER

ASSIGNMENT FOR SCHOOL YEAR 19__ *

Reporbng Percds

CURFTCULLM AREAS Frrat & Wit Sacond 9 Wia, | Thirt 3 Wia, Fourmh 8 W

Third B Wha. Fourth 8 Wia

a8.73%
18-34%

Frmt § Wi, Second D Wka,

Thirad 8 Wia, Fourth B Waa

DAYS PRESENT

DAYS ABSENT

DAYS TARDY

REFORTING FERIDD

TEACHER COMMENTS

P
Seeond
Third:
Fourth;

M—inccates o ares that Niieid kmprovemee©t,

EX15-7 Py, /38

Prrunt: Plase reTum mgned savelots to school.

ELEMENTARY SCHOOL PROGRESS REPORT

Donsld W. ingwarson, Supsnmenoet

)

& Ottering Ecusnl E: O

791



APPENDIX T1

Teacher Coopents:

McCRACKEN COUNTY PUBLIC SCHOOLS

First Grade Progress Report

School Year 19 _ - 19

School

Principal

Teacher

Parent Siqpagure

Student's Name

Parent Signature
Parent Siomature

Parent Commentsr

Days hhsent

I I III v

G91



Itn] 2

READING

Very Satisfactory 1 Improving
Satasfasrory K Needs to luprove

I1

III

Iv

WORK HABITS I

I IIT

v

Shows & desire Ttc read

Completes assifnments promptly

Demonstrates listesina skills

Uses time effactively

Listens and fellows drrecrions

¥nows alonanet
kococmizes letter sounds

works well with otners

Unlocks new words

Is ancreasina vocasulary
kaads orally wit: expfe®Glon

Reads wWith wngerscanding

LANGUAGE (ORAL)

Werks inaebencontly

ASsumes respongibillivy

_Par-.zunnus in ESTIAAties
Loes neat work

Takes care of material

‘Cleins un &round deok

‘Takes Dart in Zrscussicn

Expresses icdeas orally

lListens to dascussion

RERDING LEVEL

Neat

MATH

LANGUAGE (WRITTEN) guarter 1 II IIl Iv
Forms and uses lecters correctly
Erites and spaces on lined peper Level
Uses wozds in meanangiul Sentences Groun

[=e) 4
Recognizes numerals Level Group
Ferms numerals correctly R Readiness H High
Uses counting skills PP Pre-Priwer AV Average
Masters. hewrskills P  Primer L Low
Car acd and subtract 1l Firat Reader

T Transition

E Enzichment

SCIENCE

SCCIAL STUDIES

PERSOHAL DEVELOPMENT

Pracrices self-discipline

Rogpects Tights and opinions of others

1s courteous

Cogerves all school rules

Telephons Conference Desired
Face to Face Conference Desired

After careful consideratien, it has been dectarmined that

Listens withou® interruoting

Regular and punctusi attendance

in August, 19 .

will be assigned to grade

991



APPENDIX T2

Signature of Peorent or Guardion

Plruse 3ign your nome ond return this cord
promptly 1o the teacher. Your signolure does not
mean thot you approve of the grades, but thet
you hove checked the cord tharoughly and ore
familior with the grodes. Moke ony comment you
wish in the owallable ipace vnder the sipnoture.
Feel iree to comocr the tencher and moks an

i for o \

PP

First -
Signature
Sézond .
Signoture
Third »
Signature
" Fourth
Signature
Fitth -
Signature

McCRACKEN COUNTY
PUBLIC SCHOOLS

GRADES 2 - &

Scheol
Address
Repert of.
Grade. e Schos! "-,.'m Lo
RECOMMENDATIONS
Asnsigred To Gmada,
Teache:

L9T



PUPIL'S ATTAINMENT

TEACHER COMMENTS

SUBIECTS e 2ed 3@ A Sk M n!-.:d: First Sux Waeksy —
Canduct l ’
Atithmelic [
Wiiting
lanauage - Second Six Weoks —
Sorence
Haalth
Sociol Srudies
— II.MI
" Joeade . Third Six Weaks—
Soelling
Fourth Sia Waesks v
EXPLANATION OF TERMS

Fifth Six Woeks —

A - Excellant D « Below Avernge
8 - Above Awverope Lo Py Grus)
C - Averoge F - Unsatisfoctory
Pormzpanon | .., ¥ - Solisfocory
in S — . Unsarisioctery
ar I i
Nusic i
Physicol Edu, I
ATTENDANCE
2nd Ah o FINAL
piniop | reeiop 4 eemioo | TovAL
Davs Present
Dovs Absent

Sixth Six Weeks —

* Ne G it Indi Na Specific Problem

891



APPENDIX T3

AZRDFMIC PROGRAM FOR THE GIFIED

Tine Sifzed’Ialented Progran will entich the Lontusge
Arts Curriculns throoph high level chinking skills.
Other subject areas will be touched on during the
ceurse of the year. The propranm has been developed
to be & cualitarively different curriculum —— the
conrent of vhich enriches basic skills in such &
way tnat siudents do mor repeat what has or is

being taught in the regular eclassroom.

.‘.t.i..i_‘ll."ﬁ....itﬁﬁ!.

SIGNATURE AND COMMENIS OF PABERT OFR GUARDIAN

Sigoature

Sipnacure

Signature

'EEEEEREEREEREEE I I A I I N I

Your suppor: of this Program is greatly sppreciated.

ELEMENTARY GILFTED/TALENTED PROGRAM
McCRACKEN COUNTY PUBLIC SCHOOLS

PADUCAH, KERTICEY

-PROCRESS EVALUATION

SIULENT'S HAME

SCHOOL

G/T TEACHER

691



M=CRACKEE COWNTTY PUBI:IC SCHOOL SYSTEM
Elementary Gifted/Ialenced Program

Srudect’s Name Szhool Year 19 REPORTING PERIODS
AREZAS OF EVALUATION s (N et T I I

.. Demcnczrates nignes level thiclizng shiills.

». Demonstrates creative thinking skills, | : -

~ (Fluency. Flexibility, Originality, Elsborazien) I

i. Dampnstrztes grovth in vocabulary developmenc.

i, Applies lecrned skills.
5, Displays sbiliry ro solve problems.

&. Produces qualiry products. |

7. Demeastrates =he abiliry to evalucte one's owa

produces and ideas.
8. Shares ideas.

9. Shows evidence of task coermi tment.

3L, Zontripuze: o grouy SiscussicD.

1. Snows &oi’-sondicenie, TRUSES Ovs Judgmesi.
BEn

12, Uses time wisaly.

13, Worke well with others.

1l4. Follows directicms well.

. Snowe respec: fpr the viewpoint ef othazs.

' [ D oo il

1. Displavs seli-eearrel.

LODE
1 - Inadequate Progrege
I1 - Development leeded
IIT - Meets Expectations

0LT
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APPENDIX Ul

CENTERFIELD ELEMENTARY SCHOOL
4512 SOUTH HIGHWAY 293
CRESTWOOD, KENTUCKY 40014
241-1772

Date 19

TO:

This is a special report concerned with the performance of your child,

+ The objective ig to keep you better informed
of your child's progress. This letter may come at the middle of a regular grading
period or at any other time during the year. It is our desire that the home and
school, working together, may at the earliest date possible detect and correct

any aspects of your child’s work that is not contributing to his/her satisfactory
progress.

You are respectfully requested to sign the report and return it to the school.

If you have any questions, please feel free to contact the teacher and make
arrangements for a conference.

Comments on your child's progress:

TEACHER REPORTING

PARERT'S SIGNATURE



CENTERFIELD ELEMENTARY SCHOOL

FROGRESS REPORT

9. -19
Student
Teacher
ATTENDANCE
1st | 2nd | 3rd L{ﬂ\-

Days Present

Days Absent

Taotal Days In Quarter
1. Goal:

4

Step student is oni

Progress:

Commentss

2. Goal:

Step student 1is on:

Progress:

Commentss
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. '3-

Goali

Step student 1s oni
Progresst

Comnents:

Goals

Step student is oni
Progressi

Comments:

Goala

Step student 1s on:
Progress:

Comments:

Goal:

Step student 1s om
Progress:

Commentst
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APPENDIX U2

CENTFAFIELD FLENSNTARY SCHOOL

PROGRESS REPGRT

Child's Name: Report Perlod | 2 3 &4

Teachert . School Year

To Pavents:

This card is a Feport of the progress your child is maklng
in school on lhe basls ofihis/her ability..

You will receive fouy reports this year. If a conference
{s necessary, 1t will be scheduled by the teacher,

It 1s hored that this report will be used by parents in
rlanning with the teacher and ‘thelr child in promoting further
Itogress.

All ltems will not heve a grade on them. We hope, as the

Year progresses, you will seé your chlild's progress throughout
) as many- skills as he/she is capable of learning this yrar.

Tne Evaluation Scale:

f. HMastered Behavior

+ Emerging Behavior

« Hot in present Behavior
. H/A - Not Applicable

Fowom

ATTENDAHNCE

i1th

15t 2nd 3rd
Days Present

Days Absent

Total Daye In Quarter

174



SELF BELP SKILLS

175

1
1. Cares for tolileling nceds
2. FEats independently

J» Asks properly for food

L, Cleans up after eating

5. Removes articles of clothing

6. Knows {ront from back of clothing

7. Dresses self independently

8. Ties shoes

9, Takes responsibility for grooming

TY. GROSS MOTQOR SKITiS:

—

1. Jumps

2. Throws ball

3. Walks up.and down stairs, alternating feet

t.  Can hop on allernate feet

5. Runs with Proper arm action
6

Catches hall -
7. Skips )

8. Walks on halance bheam

I1I. FIUE MOTOR SKILIS:

{. Reaches for objects

2. Grasp objecls

3. Holds crayons properly

k.- Scribbles wilh crayons

5. Culs independently with sclssors

6. Uses double grip scissors

7. Uses pencils

3. Traces designs

9. Folds paper

10. Dees manipulative puzzles

11. Builds appropriately with blocks

12, Awareness of space while coloring

13. Imaginative use of clay

{4. Representative drawing

IV PERGEPTION:

1. _Can focus attention on sounds, objects,
“i'or persons.

- :Attends to objects




. Ffﬁﬁing Hidden objects

“. _PFinding rource of sound
9. Dislinguishes i'izure from ground

—— et e

Recopnizes diffivences

6
7. Recopnizes similarities
8. Understands spatial relationships

9. Arranges objects in_sequence

10, Discriminztes leller confignrations

11. Recognizes faniliar sounds

12. Can reccognize likeness belwcen sounds

13." Can recognize differences belween sounds

1. understands cormon words - plwases

15. Underslonds one-step directions
16. Understends complex directions

17 Understands questions: who. what, where
when, and why

13. Attention syan: 5, 10, 15, minules

V. SOCTAL/EMOTIONAL SKITLS:

1. Iniliates positive interaction

2. _Canuse social amenitics ]
3. Can identify appropriate feelings
i, Vartalizes feelings appropriately o

5. Retains physical control (does not push,

hit, ets.) .

6. Practices roasonable self-control

7. Can adjust to disappointments

8. Understands conscguences of behavior

2. Horks independently: 5, 10, 15 minutes

10. Attempts to complcte task

11. Seeks help when needed

12. Ts able to accept criticisnm

13. Is able to accept, praise

1%4. Mskes independent choices

15. Contributes to class discussion

16. Can help others when requestdd

17. Can easily move from one activity to another

18. Willing to share
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I. GEFHNERAL KNOWLEDGE AND COMPRIEHENSIOH

177,

Y
i. Body parts identification
2. Color identification (matches, points, names)_

3. Shape identification (matches, poinis, names)

T

t._ Understands directional/positional congepts)

Can sort by colur, shape and size

5.
6., Knows differences in weather

L

Zs_ Telllng use of objects

8, Classifles obiccls

9, Hames days, months, seasons

10, Recopnizes own belongings

1. Recognizes own writlén name

12. Reciles persohal data: name, address. vhohe #

13. identifies meimbers of Ammedigte family

L

14, Names relationships of family members

15, Xdentifies school personnel

16. Relates out-of-school activities

17. Knows what to do in different situations

118. Knuws function of commupity helpers

9. knows where to go Tor servicesg

VIX. READINESS AND BASIC MATH

1. Response to and experience with books

2, Discriminates belween two like of different
symbols

Recites alphabet

t, lecognizes and names upper case lelters

. _Recognizes and names lower case_letters

L. Undcrstands counting order

7, “Undersilands number_ccncepls

B, Reads numbers to i0

. _Hcads numbers over 10

{0. Understands ordinal positions

1i. Tells preceding and following numbers

12, Knows addition combinations

13. Knows subtracilion combinatlons

i, Recognlzes money

Teacher CommenTs




APPENDIX V1

PARENTS: Piease sign and return as soon as possitile.

PADUCAH PUBLIC SCHOOLS
FIRST PERIOD Paducah, Kentucky

ELEMENTARY
FIRST GRADE PROGRESS REPORT

SECOND PERIDD
. Report for the year

THIRD PERICD

PUPIL
TEACHER
. SCHOOL
FOURTH PERIDD . PRINCIPAL
ATTENDANCE RECODRD
- B 1 2. 3 4
ASSIGNMENT FOR NEXT YEAR
Days Absent

Grade
Date Times Tardy

8LT



Mastering Skills on Grade Level

Mastering Skills below Grade Level

Readiness

PERIOD 1 2
Reading
Language
Writing
Math
Effort
Conduct’
E = Excellent
G = Good
S = Satisfactory
N = Needs to Improve
U = Unsatisfactory
LEVEL PERIOD

TEACHER COMMENTS
FIRST PERIOD

SECOND PERIOD

THIRD PERIOD

FOURTH PERIOD

6LT



APPENDIX V2

PARENTS: Please sign and return as soon as possibfe.

PADUCAH PUBLIC SCHOOLS

FIRST PERIOD Paducah, Kentucky
ELEMENTARY
GRADES2 - 5

SECOND PERIOD

Report for the year

PUPIL
THIRD PERIOD

GRADE

TEACHER

SCHODL
FOURTH PERIDD PRINCIPAL

ATTENDANCE-RECDRD
1 2 3 4
ASSIGNMENT FOR NEXT YEAR
Days Absent

Grade -
Date Times Tardy

08T



PERIOD 1 2 3 4
. TEACHER COMMENTS
Reading
FIRST PERIDD
Language
Speliing
Writing
Socia! Studies
Math SECOND PERIOD
Science
Effort
Conduct
ACADEMIC GRADE EFFORT /CONDUCT THIRD PERIOD
A = Encelignt € = Euceiteni
B = Abowc Average § B Satitaciory
C = Average N = NeedstoImorove
D = Unstnfictary LU = Unwuisfaciory
F = Fang
LEVEL PERIOD © 1 2 3 4
Mastermg Skills on Grade Level
Martering Skills below Grade Leval FOURTH PERIOD

18T



182

APPENDIX V3

REPORTING TO PARENTS

The Paducah Public Scliools shall issue periodiec progress reports to parents
which will reflect objective information concerning a student's academic
and personal development, The reports shall be distributed four times per
year. Such reports will, when appropriate, provide some combination of the
Following information.
1. ' A mark indicating the pupil's progress in each subject.in relation to
the progress of other students in the school system.
2. A mark indicating whether the pupil s achievipg in accordance with his
own academic paotential. )
3. .A mark indicating the pupil's progress in relation to an absolute measure
of his achievement of course objectives.
4, Marks indicating. the pupll's citizenship and behavior.
5. A report of his attendance and punctuality.
Teachers are encouraged to schedule personal conferences with parents since much
valuable information can be communicated in this way, which is not possible
through the use of a written report. Teachers are to carefully observe the
progress of pupils between reporting periods and when it appears that a pupil
is doing extremely poor work and is in danger of making a failing grade, the
parent or guardian of the pupil shail be iﬁmediately notified in writing so
that appropriate and cooperative action can be taken by the parent, student

and school to avert possible failure.

Students who fail to meet the achievement levels of their particular class or

grade level shall be rctained in that class or grade. Teachers shall notify

. parent or guardian and student of possible Eailure In time for them to take

remedial action. It i5 recommended that wherever posslble, parents be notified

four weeks before the close of grading period.



First Reperting Peried

APPENDIX Wi

T Teater genres 2 conference
3 eurent dessres a confrence

Lommenty,

RNy Jgracare

Second Reourtiog Pested SCOTT COUNTY SCHOQLS
Farenc's Sagastuig Georgelown, Kenwcky
a Feacher gescres 2 conlrnence
m] Parent Geniret » gonferance 19 19
Comman:
Namt
Third Repartiag Perlad
Fernl e gnalurg
D Tuachar dusites » foalenvnce Scheol
D Parem esxes & conferenct
Prt +
Teacher
Fourth Repartiog Prrled
Puteal's Sgoaius
O ecrer P Mevsage 10 Parenis:
D Famral dxyres & EomieTERCE This repon will bt scnt 10 you at Fegulsr iniervals 10 you Tray know progress
) of your child, You #re corduliy innied to viul the ltho:‘l’laa :‘;lt 1] l‘h’:‘,ﬂmﬂ
Cotimenis . and leacher. We [eel that ongovrg communieation between the homoand tha sehool
is one of the butie wa ) €
Fifth Reporting Peried
Fatenis's Signacare -
m} Teacher denres 2 confernce m - . Supenihlendent
B3 parent cescres 1 cmaterense )
Communty:
Sixth ing Peried
Panats Sipalate -
O Teather saraes ¢ confrrence .
D Putent deyrey & confaTeacs
Corarmnts:
Promoted 80 e Retxined in

€8T



GRADING SCALE:

0 — Supencs Achrevemend

5+ =~ High Acheremeni

§ = Awernge Acluevement

5- — Bclow Average Achicvement

N — Needs Improvemoent
I = lmpronag
U = Unmuslactory Achieveant

E = Acbrenng 10 the Benl of Ability

EEFOETING PERIOD 1 Yoar
Resding
Lavel
1. Undersuanding what in rasd
2. Reads well orally
1. Applies shills 10 scatwork
4. Knows basic votabulary W
§. Worls oul worgs yndepsadenily w
Anthmelic -
Language .z
Spclling -
Saencs a
Hsalth -
Social Studigs [ ]
Haodwriting [
Music
' Phyucal Educatien
Reading Lovels sadt Book Tilles
A Getung Ready
1o Read
8 Bens
C Diums
D Trumpets
E  Parades
F o Carpusels
G Aoventures
H  Dscovenes

D Blok Denotes Satistaciory

E Needs improvameal

FIESONAL GEOWTH AND DEVELOPMENT

: _ REPOETING FLRIOD

SO0AL GROWTH

Works and plays wel) with othern

Lasiens 10 olbery

Shows good manoers in (e iuschroom

Bahave: well in halls and resurooms

Shows seli-contral

Respacis schoo| propeny

la rested mnd alert

WORK AND STUDY HABITS

Puts forth beat efTort

Listsns to direcucesa

Follows dirscijoos

Compietss work oo Lime

Works Jodependenily

Chechs work for mistakes

Cooparstss in goup work

Partici th helutly in &1 i

Uses ume wasaly

Fractuices good bealth habila

Talkp s) appropriata thme

Takes care of malarials

CONDUCT

REFONTING PERIOD

Dayy Present

Dayr Absent

Times Tardy

781



First R ing Period

APPENDIX W2

it lesshes aesires a sonlerence
] Patent denres » conlerence

Cemments

Fatenl's Segndture

Secand Reponling Peried

O teucner dewres u confarencs
Pazgni depres = conlerence

Cammann

Farenl s Sipaaturg

Third Reporting Period

00 Texener aenres u conferense
5 Purent desstes a conierence
Commenita;

arent’s jognasure

Faurth Reporting Period

03 Yeuchrs aeswees n contesance
0 perent desmes o confarence
Comments:

el Signajure

FUnh Reporting Period

0 Teasnrr gesrey u conference
D Paren1 depres 2 conlerence
Commenls.

Fareniv's Sighators

Sz R Jug Peried

O Teacher genres n conference
O rarani genres u confemeace

ComragaLy:

Farent’s brgralurg

SCOTT COUNTY SCHOOLS
Georgelown, Kenlucky

| S |

Name

Sebeol

Tencker,

Mena g 10 Pazenig.

Tha repent will be $¢01 10 You st fegulitinigtvaly 50 YOu may know Lhe progresd
of Your child. ¥ ou &to cordually ryvised 10 vastt the school and Wik 4o the poncipsl
andieacher, We fee] (hal oagoing communicaiton between the homeand the school
in ot of the bagie casenlals to a guccrssiul Jearning cxpenence.,

Do 9,4_/ 9 L sunermensen

Promoted 10 e Rewinedine —

G8T



REPORTING PERIOD (I 3

Year
Ave.

Reading

Level

Arithmetic

Language

Spelling

Science

Health

Social Studies

Handwriting

Music

Physical Educalion -

REPORTING PERIOD 1 H L] 4 L

Days Present

Days Abient

Times Tordy

READING LEVEL CODES
AND BOOK TITLES

A Getling Ready 10 Read
B Belts

C Drums

D Trumpeis
E Parades

F Carousch

G Adventurcs

H Discoverics

I Carmvans.

1 Jinrneps
K Flight

L Exphlwations

M Celebratinns

D Blant Dencies Satlifaciory

LT_] Needn Improvement

PERSONAL DEVELOFMENT: Seme of (he hablln and sttitades In the development of your child

wre cxpresned [n (e Tellowlag ways:

REPORTING FIRIOD

3

4

Listens Altentively

Follows Directlons sad Schoo! Rules

Completes Work on Time

Mukes Good Use of Time

Wotks In Meat Qrderly Munner

Practices Self-Discipline

CITIZENSHIP: [t I onr bellof thal sach chitd musi ba ¢

hadia. We feel (hls can best be nitalned by wocking !luel; wlih lln parenis and weold enceursye

esnfovences when Resded

REPORIING PERICD

2

k]

L}

Puts Forth Best-Effort

In Courteous and Considerate

Respects Froperty and Rights of Others

In Cooperalive

Works Independently

Conducl

186",




PARENT SIGNATURE & COMMENT

151 Period

Signature

Request for Conference

2nd Period

Signawre

Request for Conference

3rd Period

Signature

Request for Conference

Date of Conlerences

RECORD OF ATTENDANCE
Period

1 2 3 4

Days Present

Days Absent

Total Days Enrolled

Your child is assigned to grade for the

&chool vear 19 -19__ .

Teacher's Signature

WARREN COUNTY PUBLIC SCHOOLS
PROGRESS REPORT FOR FIRST GRADE

19 - 18 Scheol Year

Name

School

Principal

Teacher

A MESSAGE TO OUR PARENTS

This report is sent 10 you regularly so that you
may study your child's progress in school. Close
co-operation between the home and the sehool a5 viwal
to the success of the educarional process. By this
means we attemp! te interpret 1o you how your child
8 responding to the basic aims of the school and how
well these aims are being reflected through improved
attitudes toward his dafly school work.

Such 2 report cannot be all inclusive, Therefore,
we extend a cordizl invitation 1o you to visit the
schaol and to confer with the principal and teacner
concerning your child's welfare.

Your signature indicates only that you have
examined the report. We shall appreciate your sign-
ing and reterning it promptly.

ROBERT GOVER
Superintendent
Warren County Schools

(8T



Name of Studen:
PROGRESS IN SKILLS

" Explanation of M arkings

.E - Excellem N - Needs to improve
5 - Satisfactory I - Improving
Period

il | 2 3 14 -

READING ........¢.00 1 1

USE OF LANGUAGE... | -

WRITING .oucvnvnnnan. !

SPELLING .v..vvveraas

-ARITHMETIC .....40.0

SOCIAL STUDIES ......

SCIENCE, .coviesssnsns

PHYSICAL EDUCATION,

HEALTH..

ART ., viviinnannens

MUSIC s eveviiinnnnnaes

CONDUCT ..vveesncrnes

EFFORT ,.vvececnrnsns

. READING MATERIAL

(‘/) indicates satisfactory progress.
(X} ndicates neec jor improvement.
Growth in Work & Studv Skills

Period

1 1z 3
Listens & follows direct:ons !
Completes work prompily ]
Takes care of books & supplies ]
ASks for nelp only wner, needed [
Does work carefully & neatly 1

Personal & Social Development
Period

1 12

3

1s dependable

Respects rights & property of
others

Works and plays well with others

Respecis authority

Shows self-control

Teacher Comment

181 period

2nd period

3rd period

. - B Date
Grade 1~ . Compleced
~8Vvel n .- Readiness - Gezting Ready

I . to Read
Level B - Pre-Primer 1 - Bells
level C - Pre-Primer 2 - Drims
ievel D - ‘Pre-Primer 3 - Trumpets

‘Level E'= Primer - Parades
Level F - First Grade - Carousels
Level G - Second Grade - Adventures

Level H - Second Grade - Discoveries

4th peried
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APPENDIX X2

PARENT SIGNATURE & COMMENT

1st Period

Signature

Request for Conference

2nd Period

Signawre

Request for Conference

3rd Period

Signature

Request for Conference

Date of Conferences

RECORD OF ATTENDANCE

Days Present
Days Absent
Total Days Enrclled

Your ehild is assigned to

for the school year 18 - 18

Period
1 2- -3 4
grade

Teacher's Signature

WARREN COUNTY PUBLIC SCHOOLS

PROGRESS REPORT

GRADES 2-3
Name ) !
School
Grade . . 18 -19___ Year
Principal
Teacher

A MESSAGE TO OUR PARENTS

This report is sent to you regularly so that you may
study your child's progress in school. Close co-operauon
between the home and the school is vita! to the success of
the educational process. By this means we anempt 1o
interpret to you how your child is responding to the basic
aims of the school and how well these aims are being re-
flected through improved attitudes toward his daily school
work.

Such a report cannot be al! inclusive. Therefore, we
extend a cordial invitation to you to.visit the school and to
confer with the prineipal and weacher concerning your
child*s welfare. :

Your signature indicates only that you have examined
the report, We shall appreciate your signing and returnin
it promptly. ’

ROBERT GOVER

Superintendent
Warren County Schools

68T



Explanation of Markings

A, - Excellent D - Below Average
B - Good F ~ Failing
C = Average I = lneomplete

Progress in Skills

Period
. 1 2 3 4
READING .....cu0n han
LANGUAGE ...... sesas
WRITING sovcacnsr sees

SPELLING ..io0vaccans

—— e
ARITHMETIC coovcvenss

SOCIAL STUDIES ve e sas
SCIENCE iuee monioedd
PHYSICAL EDUCATION

HEALTH .......
ART ceceranenn
MUSIC +oannanracnnnns
CONDUCT «rvuneressass’

EFFORT Jvvvaraseionss : -
READING MATERIAL

Date
Grade 1: Completed

Name of Student

{ /) indicaies sulisfuclory progress.
[X) indicaies need for improvement.

Growlh in Work & Study Skills

Listens & follows directions
Completes work promptly
Takes care of books & supplies
Aski [or heip only when needed
Does work carefully & neatly

Personal & Social Development

1s dependable

Respecis Tights & property of others
Works and plays well with others
Respeets authority

Shows sell-control

Teacher Comment

18t period

Period

] 3

Period

T=vel A - Readiness - Getting Ready
to Read

“2nd period

Level B - Pre-Primer 'l - Bella -

Level C — Pre-Primer 2 - Drums

Level D - Pre-Primer 3 - ITtmpets

Level E - Primer - Parades

First Grade - Carousels N

Second Grade - Adventures

Level H -~ Second Crade - Discoveries

3rd pericd

Level I - Third Grade 1 - Caravans

Level J -~ Third Grade 2 - Journeys

Level K - Fourth Grade « Flimgs

Level L - Fifth Grade — Explorations

4th period

061



APPENDIX X3

PARENT SIGNATURE AND COMMENT

lst Period: Signature
R for

ind Period: Signature

Req for confl

3rd Period: Sigoature
Request for conference

RECORD OF AITENDARCE

Days Present ..cvceanereesvsesns

Days ABBENE ..uarasenscncracannsy

Days TATAY soccccsscssssassnsns,

‘Total Days Enrclled .cvavenans..

Your child is assigned to grade for the 1939
achool year.

Teacher's Signature

WARREN COUNTTY PUELIC SCROOLS
PROCRESS REPOET

Grades 46

STUDERT KAME GRADE

SCRnOL 19 29  YEAaw

HOMEROR{ TEACHER

PRIRCIPAL

A MESSAGCE T0 PARENTS OR CUARDIANS

This report is sent to you regularly to inform you of
your child's progress in school and to Yeport growth
in study sk{lls and citizenship characteristicc as .
1t 1p reflected through sn improved attitude toward
school work. . .

Obviously, such 4 Tepert cannot be all inclusive.
Therefore, we Invite you to call the school If wou
wish to arrange a conference with the principal or
teacher concerning your child.

Tour signature indicaces that you have exsmived the
Teport. We shaill sppreciate your sigoing and returning
it prowptly.

Robert J. Gover, Superintendent
Sarren County Schools

16T



LAME OF FUPTL

A - Excellent

B = Above Average

C = Average

Explanation of Marking

D ~ Below Average

T - FTailing

I - Incomplete

REFORTING PERIOD

GROWTH 1IN STUDT SKILLF o CITIZENSHIP CHARACTERISTICS

( ) tndicates satisfactory progress.
{ ) indicaces tmprovement is needed.

REPORTING PERIOD 1 42 1314

Works well in preoup situation

¥orks well independently

Agssumes respongibilicy

Listens and follews directions

SUDJECT ist 2nd ird fith FINAL Works 4n neat, orderlv manner
Crade | Grade | Grade | Grade | Grode I8 reaourceful in use of free time

Reading Corpletes mssipnments on time

Book Title Crade Level Obeys achool regulations

Book _Title Grade Level Is courteous _and respectful to suthority

Book Title Grode Level Obsarves simple health end safety rules
Peaxanship Shows good sportsmanship
Spvelling Tokes care of wmateriale and property
English
Mathematica TEACHER COMMENTS:
Soefal Scudies 1st Period
faierer )
Realth
Music 2nd Period
Fhysical Ed.
Conduct

3rd Period
SPECTAL SERVICES y
Program Teacher ___ Date Entered Hi?ﬁ&%ﬂm
4th Period

If your rhild recaives special services, please contact
W wrmngl fer p ogorference ra Jigcugs fic fmpr mranreen,

c61
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APPENDIX Y1

SPECIFIC REMARKS USED TO
REPRESENT ACADEMIC GROWIH

Topic: Reading % of Schools Using

Remarks at One or

-Remarks More Grade Levels
1. Applies word attack skills 18
2. Prefixes, suffixes, roots 6
3. Short, long, irregular vowels 6
4. Recognition of syllables 6
5. Reads with comprehension; draws conclusions; 35

. determines main idea

6. Reads orally with fluency , 24
7. Retains vocabulary 6
8. Shows interest in reading 12
9. Uses good reading habits 6
10. Shows ability in working with new words 12
11. Has developed listening skills b
12. Recognizes basic sight words 12
13. Vocabulary skills _ 12

14. Independent reading
15. Completes assignments

16. Effort

o O v O

17. Reads silently with reasonable speed



' APPENDIX Y2

SPECIFIC REMARKS USED TG

REPRESENT ACADFMIC GROWTH

Topic: Math

10.
11.
12.
13.
14.
15.

Remarks

' Knows basic facts

Addition

Subtraction

Multiplication

Division

Measurement

Works and solves problems independently
Reasons well in problems

Understands concepts

Understands reading problems

Applies ﬂﬁmber facts to problem solving
Works accurately at reasonable speed
Completes assignments

Effort

Listens

194

% of Schools Using

Remarks at One or
More Grade levels

24
18

o O O O o

- 18



APPENDIX Y3

SPECIFIC REMARKS USED TO
REPRESENT ACADEMIC GROWTH

Topic: English

10.

Remarks
Oral expression
Applies listening skills
Written expression
Usage of grammar
Speaks clearly and correctly
Does correct written work
Displays originality
Effort
Completes assignments

Acquires language skills

195

% of Schools Using

Remarks at One or
More Grade Levels

12
6
12

12

(=2 T » 2 B ¢ A B « )



196

APPENDIX Y4

SPECIFIC REMARKS USED TO
REPRESENT ACADEMIC GROWTH

Topic: Handwriting % of Schools Using
Remarks at One or
Remarks More Grade levels
1. Forms letters and numbers correctly ‘ 12
2. Writes neatly and legibly 18

3. Writes with reasonable speed
4. Holds pencil correctly

5. Spaces correctly

6. Effort

o O O O O©

7. Completes assignments
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APPENDIX Y5

SPECIFIC REMARKS USED TO
REPRESENT ACADEMIC GROWTH

Topic: Spelling % of Schools Using
Remarks at One or
Remarks More Grade Levels
1. Spells assigned words; learns weekly A 18
word list
2. Spells correctly in written work 18
3. Completes written assignments 6
4, Effort 6

5. Retains correct spelling of words 6
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APPENDIX Y6

SPECIFIC REMARKS USED TO
REPRESENT ACADEMIC GROWTH

Topic: Social Studies % of Schools Using

~ Remarks at One or

Remarks S More Grade levels
1. Understands concepts ' 6
2. Interest/participation 18
3. Effort 6
4. Map skills 6
5. Reference skills 12
6. Retention of material presented 6
7. Completion of assignments 12
8. Learns historical and civic facts 6

9. Llearns geographic facts ' )



APPENDIX Y7

SPECIFIC REMARKS USED TO

REPRESENT ACADEMIC GROWTH

Topic: Science

Remarks
Understands concepts
Interest/participation
Relates basic facts to daily life
Effort

Participates in scientific activities and
experiments

Understands the importance of our natural
resources

Understands scientific concepts

199

% of Schools Using

Remarks at One or
More Grade Levels

6
12
6



APPENDIX Y8

SPECIFIC REMARKS USED TO

REPRESENT ACADEMIC GROWTH

Topic: Health

Remarks
Takes pride in personal appearance
Relates basic facts to daily life
Understanding of material
Completion of assignments
Participates
Attitude

Shows evidence of good health practices

200

% of Schools Using

Remarks at One or
More Grade Levels

12
6
6

12

12



APPENDIX Y9

SPECIFIC REMARKS USED

TO REPRESENT GROWTH

Topic

Art
1. Use of materials
2. Completion of projects

Music
Participation

Physical Education

1, Participation

2. Growth in physical skills
3. Attitude

% of Schools Using

Remarks at One or
More Grade Levels

12
12

201



17.
18.
19,
20.
21.

APPENDIX Y10

SPECIFIC REMARKS USED TG

REPRESENT WORK HABITS

Work Habit Remarks

Follows directions accurately
Makes wise use of time

Works well independently

Completes assigrments on time, finishes work begun

Works in neat, orderly manner
Disturbs by excessive talking
Obeys rules promptly

Tries to improve work
Contributes to class

Listens attentively

Work affected by absences
Wastes time

Restless and inattentive
Uses equipment and supplies carefully
Turns in work

Works well in a group

Comes prepared for class
Works to best ability

Shows interest in learning
Checks work for mistakes

Asks for help when needed

% of Schools Using

Remarks at One or
More Grade Levels

65
47
53
53
35
12
12

6
12
65

[=2 TN = ) W ~ L S = A W = 4%

12

12

202



10,
11.
12.
13.
14.
15.
16.
17.
18.
19.

APPENDIX Y11

SPECIFIC REMARKS USED TO
REPRESENT SOCTAL GROWIH *

203

% of Schools Using

Social Growth Remarks

Works and plays well with others

Is dependable, assumes resﬁonsibility
Takes care of materials and pfoperty
nespects authority

Respects rights of others

Is courteous and polite

Displays good mamners in lunchroom
Conduct

Talks too much

Exhibits self-control

Obeys all school rules

Has self-confidence

Unacceptable school bus behavior
Unacceptable playground behavior
Unacceptable hall and restroom behavior
Demonstrates positive attitude

Claims only his share of attention

Is resourceful in use of free time

Moves in an orderly manner in halls, classroom
and cafeteria

Remarks at One or
More Grade levels

59
47
59
35
29
24
18

6
12
47
29

12

12
12



20. Regular and punctual attendance

21,

Social Growth Remarks

204

% of Schools Using

Is rested and alert

Remarks at One or
More Grade levels

)
5
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APPENDIX Y12

SPECIFIC REMARKS USED TO
REPRESENT INSTRUCTIONAL LEVEL.

A.  Your child is graded according to his or her ability:

1 - above grade level
2 - on grade level
3 - below grade level

B. Acircled letter grade indicates achievement in program adjusted for child
working below grade:
A cC D
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APPENDIX Z

ROWAN COUNTY
BOARD OF EDUCATION
118 UNIVERSITY BOULEVARD

MOREHEAD, KENTUGCKY. 40381

(8041 784-9028

OR. WARREN PROUDFOOT

ey : JOHN H. BROCK
JOHH B. HAMM " SUPLAMNTENDENT
nct CHuRMLY KENNETH £, BLAKD
CHEHAULT JAMES ABHSTANT BUPLIENTENOEHT
BEN LOWE

EFUGENT WHITE

T0: All Elementary Personnel

FROM: Wanda Barker and Kay Freeland
Elementary Supervisors

DATE: September 21, 1984

SUBJECT: Parent-Teacher Conferences

v

Cctober 10 is an in-service day for parent-teacher conferences., As you
schedule and plan for this day, you may f£ind the following suggestions helpful.

1f
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PARENT-TEACHER CONFERENCES

There are two main purposes for parent-teacher confersnces:
l. To establish a good working relationship between parent and teacher.
2, To provide the teacher a chance to share with the parents how their child

is progreesing in school,

Preparation for the Conference:

Hava in mind whit you will say. If you have several conferences back to back,
Jot down important information on each student you would like to discusse.

Send out your requests for conferences early encugh that parents will have
time to plan and return their responsa or make arrangements for a more con-—
venient time, Send a reminder the day Gefore the conference.

Coordinate echedules of brothers and sisters for the convenlence of the
parents if posaible,

Attach a "Welcome" sign to your door along with a.list which includes parents'
nemes and scheduled times.

Plan each conference to last a specific length of time (15-20 minutes).

Place several chairs outside your clagsroom o parents who are waiting will be
comfortable. '

Give some special attention to tha confexénce area and the walting area. You
may eet cut some flowers and decoratfons ox display student art work. You may
also want to exhibit scme of the students' better academic achievements.

Don't be .caught off gquard if the parents bring the child to the conference. -
Plan activities and have a suitable place for him/her to wait.

Conducting the Conference:

Make a specilal effort to make parenta feel welcome.
Meet them at the door with a warm greeting.
'Begin‘the conference with & positive comment abcut the child.

Let the parent know you are interested in that which is best for the child.
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Hold conferences at a table which is placed away from the déor. Conferences
are between parent and teacher, and they should be private.

Pencll and paper should be available for jotting notes.

In a polite way, make it clear to parents that show up at an unscheduled time
that you are holding another conference and have them walt outside the room.

Have a file folder with a good representation of carefully checked student
papers to justify points you need to make about the student's work and his/her
progress. .

Set a definite time for beginning and ending the conference; this is especially
important when a series of conferences run copsecutively. It alsc helps the
teacher end the conference satisfactorily.

*Conclude the conference on a positive note.

After the Conference:

Make notes of important results as soon as the conference has been completed.
This will allow you to follow through with the objectives that were agreed
upon by you and the parent.

‘The 'Facts of Life

There are certaln basic rules (that we all know but often forget) in dealing
successfully with people. A quick review may be useful.

1. The other person will act as you act.

2, First impressions are Ilmportant.

3. To be sble to listen to others in a sympathetic and understanding way 1s
perhaps the mest effective meclianism in the world for getting along with
people and tying up their friendship for good.

4. No one ever wine an arqument.

5. Be free with praise.
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