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The last few years have »rought ahout changes in our elen-
entary schonls. wur peeple, 'nce a rural and small town people, are
concentratirg themselves in larirer towns and cities. The suburban
areas arz experiencing the rost rapid growth. The 'ne-room c wuntry
school, which was formerly the comrunity center I r the rural oecnle,
is practically non-existent. Larger schools are “eing ™uilt to house
children in the congested areas; the need sesms tn exceecd continually
the sunnly of %uildings; Under recrganizatisn, a hroader curriculum
has revlacqd the three R's, regu’ring morce teschers and arministrators.

What is the place of the clementary teaching rorincipal in
this changec school svstem? What is expccted »f him? What avalifi-

ationg are desirable to make him competent for his task? Is he a
teacher, or is he an administrat-or? Can he efficiently and economically
fulfill the dual situation of a teaching Dr%ncipal?

This study was made in an attempt to learn the opinions of

some people in the educstion Tield velati© to the ebnhve ouestions,



THE EARLY PRINCTIPALSHIP IV THE FLEMENTARY SCHOOL

Head Teachers Became First Princivnals.--The history of the elementary

S

&)

T

1

chorl principal covers a relatively shiort period oif time in the history

f cur nation, its beginning dating back 1little more than a century.
he early fmerican schocl in the sne rocm log cebir had one teacher whese

Juty was to instruct and supervise the learning of all the children of

>

all the nocple. The teacher was usually a man, since the patrons believed

b

4

ir stern discinline in “he schocol, and a sturdy stalwart man who kept gond

order was considered a cood teacher prirmarilv on that basis. As populaticns

in

ti

t

wcreasec¢ in the scheol districts, these schosls became two-teacher schools,
ree-teacher schnols, four-teacher schools, et cetera, with ~ne of the

eachers acting as head teacher or principal teaacher, hence the name

.’

principal came to Ye applied to that teacher.l Jacshenn and 2e avis?

Q

tate that by 1 30 superintendents tegan turning t» head teaschers in the

aca't scheols as the persons “est qualified to carry out their »n-licies.

Qualifications and Duties of the Early Princinals.--The heards of these

e

a‘ministrative officers. Administrative acts were per

£

arly elementary schools were invariably regarded as .eachers and nnt as
‘rmed as incidental

o their duties as instriciors. Their chicf administrative dubty was

E

1. F. d. Hubbard, "Are Principals a Vanishing Race?" National

i1
Principals, Prentice-Yall, New Vork, 19L1, p. 756.

lementary Princioval, Sctober 153, p.27.
2

-

* Paul 3. Jaccbs n and Williem C. feavis, Duties of School
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airtenance of order and discipline in the school mwilding and on the

hool grounds. As larger school enr~llments developed and small
hulldings rave way to 2ight and twelve voom schools with a teacher Tor
each room, it hecame necessary for head teachers - ave s me releace
for the nerformance of their maraserial Jubties. This

+ e 1y
Lnan une

resulted in a need vy the head teacher f-r some svace ~ther
classroom. The waste space [ rumerly used or storage ~f nersonzl te-
longings now assvmed a new role in the school huilding. It tended to

oo

hecome a clearing room for the irternal af "airs -f the schocl. This

W

cevelooment of the school office took place sl-wly.
From the time of the estelishment of the wrincinalship in

its eearlicst “orm, the school principal was expected to assume respin-

[

sihility for the guidancs his puvils. If a pupil recame - a prohlem
for a terscher in management ~r control, it was the dutyv »f “he orin-
oS 3 . Ly

cipal to wive assistance %t the teacher in *ringing the nupil into line

[ Rl

o

with the pur-oses f the school; if a oupll encountered difiiculties in
1

learning which hindered his vro;ress and bhaffled his teacher, it was

0

also the duty of the principal to do what he could to resslve the diffi-
culties for both teacher and pupil. Thus from the ‘nczeption of the
schoonl principalship, teachers, pupils, and parents have 1noked to the
orincipal fcr guidance in s»lving the nroblems of nenagement and learn-—
ing in local schosls. The teacher, who knew the cuhject matter and had
acguired the reputation of “ein~ arle successfully to mana-e unruly

pupils and ty pacify ansry parents, nossessed the recuisite »f the head

master or orincipal. Such persons “ecame sur first princinals when

—— e s s A et Aot e

3 - Ihid n.e 177,



local scho:ls incrresed in enroliment oo the point here *iwo ~r more
~lacorooms had o e provided., The crrly vrincinal was ~iven zuthority
or the zdmizcion of nunile to schrol. He wos responsitle for their
classification, mromotinn, ¢ niuct t~ and from scho»l, ceneral manage-
ment on the scho:l -~round, and discinline cdurins school hnurs in class=—
rooms other than his own when assisteance was reruested hy tecschers
under his supervision.h
Schonl hoards were oTten very specific in “he duties expected
of their principals in the performance of the <uties. According to
Jacobson, Reavis, and Logsdon, Cincinnati schools in 1839 gave these
duties for principal teachers:
(1) to function as head of the schocl charped to is care;
(2) to rervlate the classes and courses of instructisn of all
vupils, whether they occupied his rocm or the room of other
teachers; (3) to discover any defects in the schonl and apply
remedies; (L) to make defects known to the visitor or trustee
of the ward, »r district, if he were unable to remedy c nditions;
(5) to rive necessary instruction to his assistants; (A) to
classify punilsy (7) 1o safeguard schoolhouses and furniture;
(8) tc keep the school clean; (9) to instruct ascistants;
(10) o refrain from impsiring the standine ~f assistants,
especially in the eyes ~f their numils; and (11) to reauire the
co-oneration of his assistants.
Jacobson, Reavis, and Loosd-n state that by the middle of the
nineteenth century the status <f the princinalship in large cities wes

as follows:

(1) a teaching male nrincipal was the ¢ ntrolling head of
the school; (2) female and primary departments had women ovrincipals

lil . Ibidt I} ppo 109-1100

5. Paul R. Jacobson, William O. Reavis, and James D. Logsdon,
The Effective School Principal, Prentice-Hall, New York, 195L, p. 570.




under the direction of the male principal; and (3) +the vrincipal
had prescribed duties which were l1argely disciplinary, routine
administrative acts, and suvervising the grading of pupils in the
various ro ms.”

In order to carry »ut their duties efficiently, the principals
were frequently released from teaching vpart o»f the time. As early as
1857 the orincipals in some of the scho 1s in Boston were relievsd of
their duties for part of each day, and in r~ther schools one or two
half days a week were set asicde for inspection and examination of
classes other than their qwn.7

During the last half of the nineteenth century the precstige
nf the principalship was greetly enhanced. In the large cities the
principal gained the right to “decide which pupils should be prom ted.
Orders to teachers from the central office were sent through “is hands.
He gained the rirht to have a part in the trancsfer and assignment of
teachers., He wes expected to enforce standards which would safeguard
the health and mrorals of the nupils, to rate and supervise the jan-
it rs, and to reauvisition “oth educational and maintenance supplies

and equipment. By the year 1900 the princip:sl “n city systems was

clesrly recogni-ed as the adm' nistrative head of the schoo1.8

6. Ibido, P 5710
7. Ibid., ©. 571.
8. Tbid., po. 571,572,




II

THE ELEMENTARY TEACHING PRINCTPAL OF TODAY

The Need for Good frincipals in the Elementary Schools.--The elementary

school principalship is fast becoming an important element of our edu-
cational system both from the standpoint of numbers and the influence
exerted upon the children, teachers, and parents in our communities.

It was estimated in 1935 that there were 3,000 city super-

intendents, 3,000 county suverintendents, 1¢,000 high school prin-
cipals, 1,700 college and vniversity presidents, and 21,000
elementary school principals in our country. Of 27,000,000 stu-
dents attending elementary and secondary schoonls and cnlleges in
193¢, 21,000,000, or mire than three-fourths, were in elementary
schools. Of 900,000 teachers, two-thirds were employed in
elementary schools.

The elementary principal studies child development at close range. His

school can become a lahorat-ryv for testing instructi-nal material and

technigues.

Since all the children ~f all the penple are in his schools,
he is apt to be more intimately connected with home and community.
institutions than are most other school officials and can, therefore,
serve as interpreter of the aspirations of the people for their child-
ren., Furthermore, he sees daily the w-rk of the teachers in his school,
discusses their orohlems with them, and has an »prertunity to evaluate
the different tymes ~f oreparati-n they represent. His advice, there-
fore, is important -n the kinds and amount of btraining recuisite to

success in teaching elementary school chi ldren.10

9. Ress Goodykoontz, Blementary School Principal, United
States Office of Education, Washington, D.C., 1938, Bulletin No.8, p.l.

10. I‘n)id" p. 1.



Qualifications of the Elementary Principal of Today.--We are “eginning

to realize we need the hest perscnnel obtainakle to serve as principals
f our elementary schools. The principal is the representative of the
school superintendent. He is a nrofessional leader of teachers, nupils,
and patrons of his school. The arility to work with ‘trers is essential.
He mist be a superior organizer anc a skilled administrator. He neecs
to he a wise and discreet executive wh~ handles parents with tact, “irm-
ness; and skill. He must possess the ability to make decisions promptly
and correctly., He should‘delegate such resmnsibilities as he canj;
the »thers he will cheerfully assume and effectively discharge. It is
requisite thal he be a grod husiness manager for such agtivities as
lunch room, scho~l store, et cetera. To be a good principal he shall
have demonstrated his own competence to teach if he is to recngnize a
good classroom. He will need to recognize accentahle forms of teaching
other than particular ones of which he is master. Good health is a most
valuahle asset--free from physical def rmities and defects in speech and
hearing. OCertainly the principal chould be a normal individual. For
example, the male principal should not re effeminate. Nor should he be
seriously underweight or overweight. He should possess intelligence of
a high order, be hroad minded and onen minced., Personal charm is ex-
tremely cesirable. A good sense of humor and an even femper will make
him a better principal. He will do well to encourage his teachers to
experiment within limits which the educational service approves.ll
Elementary principals have bheen recruited chiefly from the teach-

ing ranks after lcng experience. This patitern is familiar in the

11. Jacobson, Reavis, and Logsdon, op. cit., pp. 579-581.




schools: teacher to building principal to superintendent. The element-
ary school principalship is often a stepping stone to the Jjunior high
school principalship, since forty oer cent of junor high school prin-
cipals have heen elementary principals immediately preceeding their
present positions.
The Tirst requisite for a young man seeking a career in school
princivalship is the bhachelor's derree from an institution of recognized
stending, with a hroad basic training rather than specialiration in some
narrow fiesld of knowledge. In addition, some classroom. teaching experience
is of ~reat value so he will know teaching nroblems at first hard, He
should demhnstrate his ahility as a superior teacher tefrre ceeking a
principalshir. Further traininz useful t» him is at least a yerr of
cracuate study in educationai aﬁminisﬁration for the unit of the school
system in which he vplans to work. It is valvahle also to serve a semes-
ter of internship as assistant to an outstan’ing vprircipal. Surely he
will wish tn increase his professional training bty taking summer
training from time to ‘m‘_me.l3
Despite the fact that professional training is now generally
reguired cf oversons selected for the school principalship, many vrincip-
als in service accuired their pcsitions because »~f other aualifications.
Some have come to their positions hecause of swecial ability in handling
urnruly opupils and treutle-making parents. Others have secured avooint-

ment as a result ~f long service in the local schonl system ~r throusgh

powerful political cupport. A few may héve had the positiosn thrust

12. Jacohson and !

130 Eji-, Do 7770



unon them in a local emersency. Such nersens can ccarcely he regorded
as mrofescional leaders in school and covrunity. Generally speaking,
speh cersons seldom rise ahove the level of office manapers.lh
Professionally trained nrincipals seek, of course, to under-
stan? the traditions of their ofices, Tub they do not resitete to
hreak manaverial customs even of long standing, end attemst to create

n

new traditions vhich can »e justified by curren® needs. 7Tradition as

)]

uch is no zfequate rround for acdhering to office wractices long ago
outmoderd or for declining to adovt new vractices not rwebv sancti—ned by
local mores.l5

Tt is commonly accecgted that fvll reso nei™ility for a
school rests with the wrincioal, and as an administirator, the principal
has the soportunity to hring rateriasl rescurces, local talent, ro=-
fessional talent, and orofessional service to the schocl's activities
L~ Praaden the sraining and development of ‘his students. The orincinal's

emor’t cnlored

4

ornfessinnal intereszt in all children's work,

with ~enuine under of the child's carticuvliar “cvelonrercal

™m

necre, and a challenring reauet for more contrivuticns will dc rmuch to

stinulate the pupils in his school.lf

Shiuld the Principal Tesch?—-lor the nrincinal who is reavired tc spend

part of his time in teaching, the problen of findins time tn perform

m. Ibid.’ T\_’.J» 1’0:"n
15. Ibid., p. 190.

1. Fthel D. Latta, "The Princinal and the Art Program,"
National Elementary Principal, April 1951, p. 78.

M e s g it o 4
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supervisory duties and at the same time meet the 7aily needs specifiec
by law, state repulations, and local rules, z2s well as rovtine administra-
tive and clerical nuties essentiel to the operation »f the schools,

hecmes a very perplexing task. Since 57.5 per cent of the elemenbary

school orincipals and 26.A ver cent of the *ich school =rincioale musth

teach ab least part of the time, it is avparent that these nrircipals

deman”s macde uoon them than thohse

veach., In schools in larce

to the releese of most princin
meing granted usvally »n the sround that the time T the orincivel is

-

ST metters of crester inportence to the scheol than teeching.
Since the act of tesching may e much more successfully cerformed b oa

teacher with swe izl trainirsg for soecific task than

whoy is crmpelled Lo divide his attenti n ~ebwecrn the

e}

treticn and teaching, sunerintendents of city schoel svstems penerally

seck Lo have btheir orincipels relieved “rom teacrhing in order that full

tire may he given to administration. The intentin of sunerintenlents

in advhcebtine the changing ~f principals from teaching to non-

teaching stetus has »een to provide 2 sunervigory leadershin in the local

3

N

schoole that camnot e furnished ™y the central ~ffice. The assumntion

nf most sureristendents, when they recommend that a vrincinal e relieved

of teaching, is that as a result of the Treedom thus ortained, the wrin

b oyyat

cipal will dewste 2ll or much of the time to importart vrofessional

1",’
slected,

1.k " -
duties formerly

3

17. Jacobson an” Reavis, op. cit., op. 20-21.
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The teaching vrincipal of t~day's elementary school is in a
sense a legacy from somewhat hriQ'tive school conditions. Like the
51d 'ne room log cahin school teacher, the modern teaching orincipal is
both teacher and principal. He is expected to instruct and supvervise--
to do all the things laid down by mydern educstional theories. In many
ways, it is the most trying position in our modern schools, ™ut it has
hoth the satisfaction of the classrn m teacher, workin~ in clnhse con-
tact with his class, an? the pleasure of the vrincival, aiding the whhle
operation of his schonl.

No one knnws how many feoaching wrincinals there are in the
United States. One problem of determining numbers lies, of course, in
the definition of teaching nrincipal. The teacher in the one-=teacher
school is usually hoth an instructor and an a’ministr:tor; in a two-
t.eacher school, one may be the head tescher, »r principal. As we go
on up the line to three-teacher, “our-teacher, and larger schools, there
is no in"allibhle rule that tells s that now we have reached the teach-
‘ne orincipal level. Tn its studies »~* salaries in the urhan systems,
Nati mal Education Association Research Nivisicn has arbitrarily de-

Mired teaching nrincipal as cone who gives less then half of his time

s, 51 per cent or mhre given t- classroom teaching

e

to s oervision, that
duties. On the besis »f replies received by the resesrch, it is vos-
sible to estimate the total numher of teaching ard full time nrincinals
in the urh'n school systems of ~ur country. The "ollowinc takle

contains some figures showing some changes in the numher of teaching
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and fvll time princivals as estimated by “he findings from the

research:
Year Teaching Supervising
1932-1933 7,682 7,49
1952-1953 L,923 1,,A51

In light of the above figures it appears that the teaching principal-

8

ship is on its way out.t

Hubbardl? firther cites that a “reakdown of the fisvres by
pyoulation grouns shows that nearly one=third of the teacr''ing principal
nositions have disavveared in the lar er metropolitan centers during
the past twenty years. In the smel'er places, hetween 2,500 and 5,000
nopulation, two-thirde of the teaching mrincipals have rone during the
same period. In these smaller places snme of the losses may have heen
caused by consolidating and enlarging the administrative units. Py
wav of contrast in urhan distriets, the full-time principalship is
on the increase. During the past two decades the nurher of teaching
nrincipals has decreased by almnst one-half; the rumber of full-time
principals has nearly douhled.

He thinks thet et least three factors are operating te de-
crease the number of teaching elementary school princinals, one major
influence is the yeneral m~vement toward larser school districts. As

districts are consolidated and reorgenized, it is possihle to set up

lar -er school units which necessarily must be nlaced under the direction

18. Hubbard, op. cit., p. 27.

19. Ibid., p. 28.
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of someone freed from full-time teaching. Of ma‘or impcrtance in
larger urban areas ras heen the realization hy suoerintendents of the
mtential role of the ,orinciwal. For some time, sunerintendents have

wanted. to increase tre sutoervisory leadershis of principals to improve

instructional leadership formerly vrovided by the central office. The

bde

=

third factor which has made & decline in the nuwrer »f teaching orin-

cipals and an increese I full-time principals has heen the efforts

of the princinals tremselves. Principals have recognized the rnce” “nr
sreater freed-m from teaching duties so they c-uvld heln the classroom
teachers with their oro»lems.

Smith thinks that the vractice of employving elementary

k) N

school orincinals who smend a considera~le part of the day tesching is

.

auestionahle. However, it is ouite sommon in small twns. There the
oraciice is encouvraged regerdlesc of wiether the ovrincinal's classes
necessarily receive less abbention than the other clasces because of
the pressure of his administrative cduties, or whether the nrincinal

performs his vrimary functisn, that of stimvlatisn and guidence for the

e savs:

srowth of nis teachers.
No tws full-time J s were ever acc mnlishrd successfully
the same time, and nc one wil' deny that teaching is a full-
nrofession.  TL is the meljef that a positicn as prircinal
a school, no matter what its size, will myre than ocoupy the
me of any person if re peri rrs 15 functi-n oroverly.
If a schonl is so small that it does not ceem to rate the
service of a full-time cuver—isins rincipal, then it probehly
would he wiser to have a wrincipal supervise twd or mre small
scﬁools. The ideal way, »f covrse, woHuld ¢ to »uild a commun-
ity school larze enough to ‘ustifly the nresence of a2 supervising
grinc1pal.

The reasn for the employment »7 a teac ing orircipal today
is uwsually & Tircancial one. Tt anoearc nore ec nrical th ernley
a cvrireipal, who will also teach, than to hire a prlﬁclbal and a
t

eacher sevaratelv. FRezardlesc of e s've of ¢ Lown, the cost

ct
;... R e

2]

[¢%

ot O

i
[k
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2f education today makes the operations of its school system big
business, and it is interesting to note that other rig *rusinesses
resort to no such false econnmy. It should he avrreciated that a
Lecching wrincipal, even thourh he may prssass the necessary gual-
icationg, cannot perform b= ridirciocal's function and teach a
classroom of puwils as well as a grof teacUer.LO

o
4

e

On the other hard, [Jhnet n helieves that princinals oveht

(1) the mrincipal will come to knw and understand more
clearly the oro»lems of th her if he is one of
the teachers; (2) he will ceme to <nw arn’ beticr understand the
children who make up his vresent schocl nopulatirn; (3) teach-
ing will gi-e hin the opvortunity to experiment himself with
those methods and ideas ah~ut vwhich he talks so glibly, and to
see if they fit the vresent case; (L) the orircipal shonld »e a
mashbar toeccher of the schocl, and lead other teachers by his
exemples; (5) ™y acceptin the resp)n.zk lities ¢ the class-—

12 ~lassroom tes

=

:

room, he will e Torced tc core cut of his ~7fi-e and enter the
. . (o]
frav, accesting the de®l: combvat of 21
Summary .-=Irom the informati-n ohtaine "rom this dy it aprears

trat there is renersal a rcemert thal those princiovals whe have had
come teaching experience usually nake “etter principals. Experience
as a bteacher causes & princinal b he mre srmuathetic towars the
c¢lassroom problems of his teochers and to have a hetter understanding

P 1

of ¢"ildren through tre clos

1
L

srtact

D
o

ex nerienced in workine with.
trhem ‘n the classraons.

o

Most of the souvrces consulted think it is rest “r orircivals

-Jo

n>t to do teachkine in addition to rerform’n- their duvties 2s vrincipals.

Mourice F. Smith, "The Tercing Principal Ts a False Tcon-

omy," Mation's Schools, ifarch, 1277, np. ,7—38.

21. Joseoh F'. Jobnston, "Prin pale Onght to Teach, Too,"

05€% ci )
Americzan School Poard Journal, Arril, IQW , PP. 37%= 39,
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Teaching and the orincivalship a‘e two cenarabe and highly snecialized
jobs, each of them worlhy »f ful’ t're service. A few oecple think
the uvrincipal should teach scme classes, there"y ~cervine him in cleoce
contact with students, and current rohblems of instructions.

The vriter feels that the irdividvel situation an® nersonnel
involved ften are importent fact rs to e considered. The size of
the schocl, the clerical help available, the orincival's ability te
hudget Yis time and to delegate cduties to ~trer gersonnel o the schoel
ere some noirts te take ints sccount. The writer thinks that if the
orincipal is a good teacher, enjoys teaching, and can do classroom
teaching without nerlectin his uorincional's duties, he nay “e of great
vslue to his school as & »art time teacher. On the other rand, if t-e
additvioral dubies resulting from tesac’ing cause hir to fail in fuvl-
filling his duties as a orincin»al, he should not teach. Sinces he is
the lea”er of his school, his ovrincival's work sh-uld occuny first
place in his duty to his teachers, his studernt »ody, and the community

served bty his school.
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TYE FUTURE OF THE TEACHING PRINCIPAL TN THE FLEMENTARY SCHCOL

The Principal Will Be an Instructional Leader.--The elementary school

orincival is recoming an instruvctiomnal leader 2s well as an administra-
tive and sunervisory leader. In the nast, he prided hi -self on the me-
chanical smoothness with which his school operasted. The efficient running
of the school still necessarily involves the vrincipal's attention to

many details. However, careful planning and organizing of work will pre-
vent his enslavement tr Jdeteil. More and more the princival's attention
will Ye given to the instructional ovrogram in his school. The vrincipal
ti111l he concernaed with a program that will provide for the individual

needs of the children and also Ye bteilor-made to it the local si%vation.2?2

The principal can k¢ of svecial service as an instructional

leader in another verwv useful way.

When a teacher finds a chi eds “ndi-idual remedial
work and the school district can: nrovicde enecial remedial
teachiers, the orincipal will encdeavor to help by teaching the
child himseclf. Though the 'usy life ~f a principal will prevent
him frem helping ¢ large numher of children in this manner, he
will fird thet teaching even a smal® number each versr will have a
far-reaching effect upon the ch’1ld, the parent, an? the teacher,

He will insoire his teachers nst through feer of him or their
ulbimate dismissal »ut thr ugh his Adaily 1living exemple of ren-—
dering service. Together the tec her end the orincipel will work

to achieve the continval raising of the instructi-ral lew } of
their school, an aim that they hroth wish to see scrieved.

2
ct ¢t
joy
o)
ct
3
D

22. MMary F, Mitchell, "The Principal As an Instructional
Leader," National Elementary Principal, Decemher, 1950, p. 11.

23. TFElva Dittman, "The “odern Role of the Elementary P-incipal,"
VA

Béucational Forum, May 1952, p. 4
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The princival of the future must e far-seeing and oven-
minded, ever alert t» cood new idess to “mprove the instructiosn in
kis school.

The good principal will spend mrre and mcre tire working
with the teschers at their Johs. The hest way to help teachers
is by ex»neriencine good teaching. . . .When a nerson recomes a
rincipal, he shovld try tc cdo more of the desira-le things in
the more ﬂeb irahle ways which he a2s a teacher has ohserved, . .
Many outstanding oprincivals have developed on the ik, o o o It
is szid that scme reosnle have twenty ~ears of experience; others
have one yerr of exverience twenty times. The difference lies
in the mind set of the individval.?l

l'ore and more, the orincipal will rrow intn the leader of
the team o punils, varents, teachers, aend cormunity tecause of the

verv naturs of his oos'tion in his cchorl conmurity. Such items as

the need Tor secretorial assistance, time “ree from teaching, exrense
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accounts, et cetera, will take on a new —eanin~, Th
these feetors tn the development <f & good school will depend on the
orofessinnal etatus of the individual who is filline the 9rincinal's cheir
at the tire--in »trer wor’s, what use he is ready to make ol them.

5

Some vprincinals, unf-rivnatelv, hare “evenerater irtc mere hardlers of
office routines desuite Lhe’fact that thev heve reon ~iwen gseistants
to whom they could, if they ch.ce, cele ate the rovtine matters. 1In
fect, ¢ome principals become so engrossed in rovtine matters that their

ability to teach is often aguesti-ned by their steff.

The principal w'll e charcesd with the responsih
rocran in his schosl, The old 1‘pe administrative v Z
wi1l Me renlaced by the nrincinal of the local schn-1l auton
All personnel, other than the nersonnel within the sc 5€
such as dirscters »f art, rusic, ohysical education, yes, even the
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2. Y. Georce Hayward, "The Preparation e Need," National
Blerentary Principal, ¥ay, 1953, ». 10.
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sunerintendent will e thought of as reSﬂvrce 3eﬁnle whc come to
helpn the nrincipal and teszchers, Thev 111 5% to the
nrincipal wien they come Lo b Th@ uvoﬁr:ntP*HPrt

aluhornh assuming full r@spwnsi*4l%;y'r»” the total ° str*”len
will “elegete & ity Lo the

.T4nciO&l as presirle, and he will neve faith that the nrin-
stai’f of paverts wi i ‘one, “ecisions in

interect »f the tLotal comm schol. Thus

vrincinal will Mo the s ' e tone Tor the entire

21 eomuonity.  He will vork with all oariners in the eoher-
wics, ramely, onarents, non-tsrents, Serchers, ond v vTlg.co
. 2 R 2 * s 3

The imorovement »f the instroaticnal wosrem will »e the

4 19

rimery taszk of the or'ncinal. e will see the need Tar feith in
clasorsyom tezatherc o do a good job. Teachers in his school will be
free to do 2lvwst anvbhing theyv thinlc is good for the vnoungsters under
cheir sunervision at the Lime. The elementory nrincinal will urce

tezchers to exneriment, to study resezrch, and t~ “ecome truly crestive.
3 < M

The Principalship Will be 2 Full-Time Joh.--The elementery rinci-al-

ship will hecone a full-time job, twelve mmths of the vear. Plans
will e ra“e with the teachers well in a varnrce [or the schonl year.
His professional training will be M. 4. in elenentary adm nistration
and nevond. He will possess
1) a sound philosochy of education; (2) a knowledge of
child psychology; (3) a convictinn that the roots of his school
program ave in the total comrunity he serves; (L) an ahility to
inerire crestive teachers; and (5) an ahility to conduct a school
democratically.
The guality of the school program will come to Jevend more
and more on his vision and in~enuity. Because he will be assuming the

rnle of intesration, he will have sreater influence on the schonl pro-

oram than any >ther member of the total rrofesci-nal staff., ihen the
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orogram has reached this status, the princiva? will have “een relieved

of direct teac™ing responsibilities and of rouvtine -~ffice work in

wrder that he may ™e able to assume this far m-re irmport=nt totel Jjob
. . 2A

of human engineering.

At, the 1953 annual meetin~ »f Natinnal Elementary Principals
at Atlantic City, Groupo 15 made the fcllowinz recomrendation for
elementary wrincipals:

(1) oprincivals of three to seven-teacher schn-1ls should be
released from teach’ng for one-half day daily, with a full time
clerk; (2) principale in eicht to twelve-teacher schcols should
be non-teaching with a cle~k for one-half day daily; and (3) orin-
cipals in a school with thirteen or more teschers should re non-
teaching with a full-time clerk.

This group further concluded that the resp nsibilities of the teaching
orincipal are determined in part by the particrler county or district
ofministrator, and the teaching princinal is not exnected to he solely
responsible for classrocm supervision.27

Clearlv, the future of the tesching rrincival lies in the
close association with 8ll who “elieve in elementary education--varents,
non-parents, teachers, teaching principals, and full-time wurincirals.

By progress in developing the theory of the rrincivelship, hy raising
the quality of their preparation cnd nractices, and by persistent eftort,

supervising principals have raised their oositions to high mrofessional

levels in the field of educational supervision and administration.

26. Gordon G. Humbert, "The Future of the Elementary Prin-
cipalship," National Elementary Principal, December, 1950, pp. 3L4-3F.

27. National Elementary Principals Annual Yeeting, "Prohlems

of the Tecching Principal," National Elementary Principal, Mawy 1973, ». 34,
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The same rcad lies ahca’ for te:ching uorincionals, an? their necarc

ct

end most heloful ‘hhwrs are the sunervising 3rinciuals.28

Sumary.--from facts and opinior

‘beervation during thivty ears of tesaching
clerentary scho ‘1s, the writer feels theb tzaching wrincipals in most
elemertery schools will soun he renlaced »r full-time crincipale whe

can give full tire to administrati m and suoacrvisory wirk in o

schools. Some of the factrrs wh'ch are caucing this change are:d

(1) the reor-anization of
3 . . 3 P [8ks} (a1 . . . 3

trend toward cnecialization 3n education; (3) the erlercing an’ en-

richrens f the achool curricvlum; (L) +he demin? from tho coruunisy

Sor omare of the wrircinal's time for

crowth of wmvlic relati-ns programs in which Lhe wrincinal is a lkey
Tigure; (6) +he enli;benment of school toards concerning educational
trends; and (7) the education =f the tvhlic toward bebber financial
sunport of the sche-1ls,.

In small schiocls an' in scme other sivwvati-ns, as an econ oy

reta’n teacting princivpals for a while.
These cases will me the excepticzne rather Lhan Lhe rule ad are a
oroblem for local administration.
The change in the staetus of tle elerentary teaching principal
anes 1l mean rececssarily that his mneition as orireipal will be macde easier

and his duties will ve lessened, hut ratter Lhat the orincipal will

retter ahle to meke his oroser contritubion to his schocl and community.

*rpervising princioal here denbor suncrirtendent.,
. . g -~ 28
2 Hubhard, op. cit., 2. 28.
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