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Abstract

This study aims at determining the suitability of an English language syllabus for
Dentistry students. To this end, a mixed methods approach was applied with more emphasis
in quantitative methods. The findings suggest that the syllabus is not suitable in terms of
the time programmed for this course, which does not seem sufficient for students to find
oral practice and grammar and listening assessment easy enough. They also seem to need
more time than the 40 hours stated in the syllabus to show their skills in the A2 and B1
levels of proficiency according to the Common European Framework of Reference for
Languages, which suggests a minimum of 180 guided teaching hours to reach level A2. The
implications of this study will lead to the improvement of the syllabus at the Instituto
Chileno Norteamericano de Cultura de Concepcion, Chile, for providing a better service to

higher education institutions such as Universidad del Desarrollo.
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Chapter 1: Introduction
1.0 Introduction

The effective use of English has become a requirement for many kinds of
professionals due to its predominance as the lingua franca (ELF) in areas of knowledge
such as medicine, business, science, research, education and politics, among others. English
became a lingua franca since non-English speaking countries were first colonized from the
late sixteenth century (Kachru, 1985). In 1992, Kachru describes the spread of English
around the world in terms of three circles. The inner circle represents where English resides
as a first language; the outer circle which represents where English is used as a second
language and; the expanding circle, where English is a foreign language. Crystal (2012)
made a prediction in his text English as a Global Language, in which he argued English
would continue to spread in the outer circle to the point that they will challenge the inner
circle's ownership of the language.

English has become a dominant language in many countries in the world, where it is
used for different purposes such as communicating in business, education, science, arts and
public relations among other fields. Although English is used as a lingua franca (LF) or
second language (ESL), some countries use English as a foreign language (EFL), with the
purpose of becoming a more active member of the international community and increase
their level of proficiency in the English language in the future. Chile is part of the
expanding circle, where English is taught, in general, as a foreign language.

In Chile, 99% of the population speaks Spanish as their first language. Other L1s
are more evident in other regions of Chile, notably Mapudungun, the native Mapuche

language in the south of the country, and German in the Los Lagos region due to 19th
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century immigration patterns (Wolfram Alpha Curated Data, 2009; Kormos & Kiddle,
2011). According to the 2012 national census, 9.5% of the Chilean population can hold a
conversation in English (INE 2012), which is not enough to consider English as a lingua
franca locally, but a foreign language being currently introduced due to its use in specific
fields such as business and science and culture through different means such as movies, the
Internet and music in an indirect way.

Notwithstanding the foreign nature of the English language in Chile, the ever-
growing demand for professionals with a good command of English has meant that
universities have begun preparing future professionals with a view to effective command of
English. The globalization of higher education requires the availability of a curriculum that
responds to a higher type of training and one that provides graduates with the skills that
enable them to successfully work not only in the local or national job market but also in
international markets.

In order to successfully train 21* Century professionals, capable of holding a forth
in the lingua franca, higher education institutions (HEIs for short) have addressed this issue
slightly differently. Some, for instance, have included English language competence as a
key feature of the exit competencies contained in the so-called professional profile ; others
have simply set an exit language level and offer a series of language courses depending on
the distance between the student s current level and the desired exit level, for students to
take. Whichever the modality, achieving desired levels of English language competence,
HEIs have engaged in diverse curriculum reforms.

According to Johnson (1967), the curriculum is a set of learning

outcomes [which] prescribes (or at least anticipates) the results of instruction (p. 130).
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Chile s educational climate currently leans heavily towards a technical-rationalist view of
curriculum (Dussel, 2006) and is being encouraged to continue doing so (OECD, 2009).
There is a variety of definitions in relation to the term curriculum. The indecisive nature
of the term is owing to divided perceptions of stakeholders, e.g. students, educators,
researchers, administrators, evaluators, each with their own agenda of emphasis in
educational discourse. The concept of curriculum is rather complex due to the several
interpretations and definitions available. For this study, it is necessary to clarify the
conceptualization of the term curriculum, which can be considered as the process of
planning, implementation, evaluation, and studies undertaken by administrators, teachers,
researchers, and evaluators (Shao, 2012). Curriculum is what is successfully conveyed to
differing degrees to different students, by committed teachers using appropriate materials
and actions, of legitimated bodies of knowledge, skill, taste, and propensity to act and react,
which are chosen for instruction after serious reflection and communal decision by
representatives of those involved in the teaching of a specified group of students who are
known to the decision makers (Schwab, 1983). Therefore, and for the context of study,
English as a foreign language curriculum is a set of objectives, content and plans (syllabus),
teaching methods, documents and assessment and experiences (activities, environment,
hidden curriculum and culture) that aim to help students develop proficiency in English as a
foreign language according to the goals stated in the Common European Framework of
Reference for Languages (Verhelst, Van Avermaet, Takala, Figueras & North, 2009)

In Chile, the Ministry of Education has adopted a decidedly technical-behaviorist
approach to the English language curriculum, conceiving of education as a process through

which students are prepared to be contributors to a globalized society (McKernan, 2008).
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The English Opens Doors Program of the Ministry of Education explicitly states that it is a
program devoted to strengthening the capacity and skills of teachers so that they transfer
those skills to their students and create a value chain that leads to a country where human
capital is the main asset we can have for the future (OECD, 2008, p. 1). For the context of
tertiary education, the Ministry of Education gives institutions the freedom to build their
own curriculum in accordance to the CEFR.

Universidad del Desarrollo (UDD), has taken a great interest into building a solid
curriculum for the teaching of English as a cross-curricular subject. It has placed great
emphasis on the international program which students can access having a proficient B2
level of competence in the English language. UDD defined internationalization not only as
a competitive advantage, but also as a distinctive feature in its students. Their project
intends to train students on campuses where internationalization can be felt as an everyday
experience, be it at UDD or abroad, thanks to the student exchange program they offer, the
command of a second language being indispensable for them. They intend to include
internationalization as an issue in their curricula and keep students motivated and conscious
of the process. The university has addressed this concern by offering thematic short term
programs, which are developed in different countries and courses taught in English.
Fostering internationalization has meant offering programs such as Exchange schemes and
Dual Degree Programs, which have proven a success thus far (UDD, 2015). As far as
English language instruction, UDD has outsourced the service to ICHNC, the institution
where the researcher works as a language instructor.

The old paradigm of traditional education, where the role of the teacher is that of a

source of information and knowledge, and the student, whose role is that of a receiver, is
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not compatible with the new educational model which is demanded to be used by the North
American Institute of Culture of Concepcidn and Universidad del Desarrollo, in the
implementation of the cross-curricular EFL program at UDD

During my work at the North American Institute and UDD, | realized the current
trend in English language education (ESP in particular) at binational institutes, such as the
North American (ICHNC from the Spanish acronym), and British Institute and at
universities is mainly based, at least on paper, on the Communicative Approach. Its goal is
the teaching of communicative competence, which means basically knowing how to use
language for a range of different purposes and functions, knowing how to vary our use of
language according to the setting and the participants, knowing how to produce and
understand different types of texts, and knowing how to maintain communication despite
having limitations in one s language knowledge (Richards, 2001).
1.1 Rationale for the study

The curriculum offered by the ICHNC for UDD is framed in the CEFR to prepare
students for international certification through the Test of English as a Foreign Language
(TOEFL) administered by the Educational Testing Service of USA (ETS). The expected
exit level for the class studied in this work is mainly B1, which is focused on developing
the following language skills: understand the main points of clear standard input on familiar
matters regularly encountered in work, school, leisure, etc.; deal with most situations likely
to arise whilst travelling in an area where the language is spoken and produce simple
connected text on topics, which are familiar, or of personal interest, and describe
experiences and events, dreams, hopes & ambitions and briefly give reasons and

explanations for opinions and plans (CEFR). The preliminary process of observation
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carried out on the target learners showed that most students had a considerably higher level
of English proficiency and that the contents presented were much easier than they expected.
Also, it was noted that there was no English for Specific Purposes content officially stated
in the syllabus. ESP, as we know, is the specific design of courses to meet specific learners
needs (Hutchinson and Waters, 2010) (Dentistry vocabulary in this case, for instance).
Although, there is freedom of choice for extra content for the teacher within the time frame
of the course of instruction, it is important to discover if a more specific syllabus would be
more suitable for this context.
1.2 Significance of the study

This study s aim is to examine the syllabus designed and implemented by the
Chilean North American Institute of Concepcion (ICHNC) at Universidad del Desarrollo
(UDD) in Concepcion, Chile, and determine the degree of suitability according to the needs
of a particular group of students in a particular level of proficiency, in order to be able to
suggest further research to complete the existing syllabus to better serve the needs of
students and to discover if perhaps this syllabus is the most suitable for this group,
according to students perceptions and results. In other words, the objectives this study
proposes are (i) to establish the demanding nature of the language contents and assessment
procedures contained in the syllabus, as reported by the students; (ii) to establish the degree
of congruence between the specifications of the CEFR for the level studied and the
students' actual performances and (iii) to suggest a set of topics relevant to the students'
needs and topical interests. Thus, the research questions that derive from the previous

objectives are the following:
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1. What is the demanding nature of the language contents and assessment
procedures contained in the syllabus, as reported by the students under
consideration?

2. What is the degree of congruence between the specifications of the CEFR for
the level studied and the students' actual performances?

3. Which are the topics that seem more relevant that would better suit the students'
needs?

1.3 Organization of the study

The first chapter of this work is an introduction to the research which describes its
rationale, significance and the research questions and organization. Chapter 2 describes the
contextual framework and an international and a national perspective of the learning of
English in tertiary education and English language learning in the context of this study.
Chapter 3 presents the literature review, which defines curriculum, its ideologies and
curriculum development; syllabus design in language learning with the main types of
syllabi; competences in the four language skills and finally English language teaching
curricula and standards in tertiary education in expanding circle settings and curriculum in
tertiary education in the national context. Chapter 4 presents the methodological
framework: research paradigm and methodology, sampling procedure and sample, research
procedure, data analysis procedure and research objectives and questions. Chapter 5
presents the results, including participants biographical data and results for research
questions 1, 2 and 3 with their corresponding discussions. Conclusions and final remarks,

limitations of the study and suggestions for further research are stated as the final chapter.



20
Suitability of an English Language Syllabus for Dentistry Students.

Chapter 2: The Context
2.0 Contextual Framework

In this chapter a brief survey of experiences dealing with English language teaching
and learning at tertiary level is presented. They provide an international perspective on the
subject that will later be complemented with the case of Chile. Also, a comparison is made
between English for Specific Purposes and English for General Purposes as it relates to the
two institutions under consideration.

2.1 English Language Learning at Tertiary Education Level: an International
Perspective.

According to Hasman (2000), over 1.4 billion people live in countries where
English has official status. Over 70% of the world s scientists read English; over 85% of
the world s mail is written in English and 90% of information in the world s electronic
retrieval system is stored in English. Hasman (ibid.) suggested that by 2010, speakers of
English as a second or foreign language (SL/FL) would exceed the number of native
speakers, which has already become a reality. Therefore, English has become a key factor
in the development of nations globally. A fairly more recent IATEFL publication suggests
that communication in English between non-native speakers now represents 80% of global
English use (Finster, in Pulverness, 2004). For these reasons among others, tertiary
education institutions all around the globe have established English as a means of
instruction or have English taught as a second or foreign language.

The first example of the importance of English in tertiary education is Vietnam,
where English has been gaining greater ground as a foreign language. Although English is

mandatory in primary schools in Vietnam, people begin learning at different ages in
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different parts of the country. All students have to learn it, but unless they receive extra
tuition or are exceptionally talented few can speak it fluently (The Economist, 2011). A
study from the National University of Vietnam by Tuyet in 2013 uncovered many key
aspects in the higher education context. For the last few decades and with their Higher
Education Reform Agenda (HERA), the Vietnamese government aims to formulate a
strategy on international integration, raise the cooperation capacity and competitiveness of
Vietnamese tertiary education (Hoang Van Van, 2008). Their aim is to organize teaching
and learning in foreign languages, especially English for the immediate future (p. 7).
University students are expected to be able to understand and communicate well in English
and in order to achieve these aims different approaches, theories and methods have been
used. Communicative language teaching and computer assisted language learning are two
of them, which have been used to increase the effectiveness of teaching and empower
students cooperative and autonomous learning process (Le Thao & Le Quynh, 2012;
Nguyen Van Long, 2010). Some of the problems they have encountered are: too large class
size (Hoang Van Van, 2008), lack of authentic context for language study (To Thi Thu
Huong, 2010), traditional form-focus instruction rather than interactive teaching
approaches, hierarchy relationship between teachers and students (Tran Thi Tuyet, 2013a)
and low English language levels of the majority students when entering university (Nguyen
Thanh Van, 2007). Computer based activities have helped solving the problem of large
classes and motivation (McCarthy, 2004). As globalization has turned the whole world into
a global village, it is easy for Vietnamese students to get access to the English speaking
world through internet or Cable TV, and also through direct contact with English native

speakers who are more and more integrating to the Vietnamese society. Nevertheless, the
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findings in regards to teaching and learning views from the students were very negative.
They were concerned about the passiveness of the process with no students participation,
and also about how teachers often say that students need to be good at English, but they do
not seem to teach them to discover how they can achieve this. They learn English only
during the first and second year; if they really want to improve their English, they have to
spend money and take some courses outside the university (Tuyet, 2013).

In Hungary, most of the population is monolingual: according to the 2000 census,
92.3% of the Hungarian population claimed to be ethnic Hungarian and the proportion with
Hungarian as their mother tongue was even higher, 98.2% (Central Statistical Office, 2004)
A study in tertiary education conducted in Budapest, which is the largest city in the
country, where one fifth of the total Hungarian population resides, showed that students
need to hold an intermediate and an elementary level language certificate (in English) in
order to be able to graduate from any major. Most students in the study sample were
preparing for one of the accredited intermediate level proficiency exams (B2 level on the
CEFR scale) therefore; their primary motivation was to pass the exam in order to get a
degree. Also, there is the fact that this country is located in Europe and there is a higher
possibility for students to continue studies or work in a country where English is used as an
L1 or L2 or as a lingua franca in commerce among other fields. This is different from the
Vietnamese reality, where English is just starting to be used in the fields mentioned,
according to what was described earlier.

Oman was never a British colony and  had no foundations for English  there
were no English-medium schools in Oman there was no British inspired education ,

AlBusaidi (1995, p.90). However, from 1970 English was considered an officially taught
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foreign language in its institutions. After 1970 and since the discovery of oil in the Gulf
States, Oman developed powerful trade links with various non-English speaking countries
in the globe such as Turkey, Sweden, Germany, Cyprus, France, Italy, Greece, Belgium,
Austria, Portugal, and Russia. English has thus been used as a lingua franca when
communicating with these and other non-English speaking countries. In addition to this,
English is the only tool or means of communication between Omanis and
foreigners/expatriates from all over the world who are working there. Increasingly there
seems to be a need for a single language to enable people with different linguistic
backgrounds to interact in a variety of settings, especially with the revolution of
information technologies. In Oman, as all over the world, English has evolved as that
language and is being taught and learned with increasing intensity (Hu, 2002, p.93).
English has now become the fundamental medium for Omanization a government
scheme for replacing the expatriate skilled labor force with Omani citizens gradually. In the
last few years, English language competence has therefore become a pre-requisite for
undergraduate education and recruitment. Many graduates fail to get jobs particularly in the
private sector if they do not have a good command of written and spoken English (Census
2003). According to a study conducted by Al-Jadidi for the Australian University of
Melbourne, English is the medium of instruction for academic purposes (EAP) in all the
science majors in public institutions in Oman at the Institutes of Health Sciences and at
Sultan Qaboos University (SQU) to equip the students with the necessary skills to produce
assignments and research papers in English. English is also taught for general and specific
purposes (ESP) in institutes such as again the Institute of Health Sciences, Higher Colleges

of Technology, the College of Banking and Financial Studies, the College of Law, the
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Colleges of Education, Sultan Qaboos University and the Royal Air Force of Oman
Academy. At present there are 13 private colleges and three private universities which
teach English at tertiary level. English is taught in general, specific and academic streams.
The medium of instruction in these institutions is exclusively English for the science-based
subjects. However, in order to obtain the Ministry of Higher Education s accreditation,
these local institutions are required to either affiliate, or sign a memorandum of cooperation
with a university in an English-speaking country. In contrast with the cases of Vietnam and
Hungary, the Omani policy is to make English proficiency compulsory due to the factors
related to the use of English and the international business relations of this country to bring
improvement to its economy.

In Europe, according to data provided by the European Commission in 2002,
English is the most widely foreign language studied by Europeans followed, by first
French, German and third Spanish. In Spain, English is offered as a compulsory or optional
course in some degrees such as Education (for those who will become primary school
teachers in the future), Economics, Law, Engineering, Physics, Chemistry, and Pharmacy.
ESP, that is, English for Specific Purposes, has developed quite a lot in the last few years
but there is still a lot to be done because students' interests and needs are not always taken
into account (Palacios, 2002). According to a study by Palacios at the Instituto Cervantes in
Spain, the situation is not different in other countries in Europe. Master degrees and PhDs
programs demand their final publications to be written in the native language of the country

and also in English.
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2.2 English language learning at tertiary education level: a National Perspective.

2.2.1 English for Specific Purposes vs General English or English as a Foreign
Language in Chile.

The national reality in tertiary education is presented here as described by the
British Council report, published in May 2015. English for Specific Purposes or ESP, as
mentioned in Chapter 1, consists in syllabuses tailored specifically according to the need of
the group of students who demand to become proficient in the English language at different
contexts such as business, science, industry, etc (Jenkins, 2006). English as a Foreign
Language offered as General English is what is more commonly found as being taught at
companies and tertiary education institutions due to its practicality in the implementation
by the entities in charge of the programs, who hire teachers by the hour and supply them a
complete package of teaching resources already prepared, tested, validated and sold by
trademark editorials such as Pearson, Oxford and Cambridge University Press among
others (ICHNC 2015). Teachers must follow the syllabus provided and are also expected to
be creative with extra material, within the duration established for the courses. The amount
of creativity expected varies from institution to institution. For instance (and from personal
experience), Tronwell does not provide room for innovation or improvisation on the part of
the teacher, who must focus only on the syllabus provided by the institution. While access
to private English lessons is limited to largely upper- and middle-income households,
demand is high and is expected to increase, reflecting low English language proficiency
overall. For this reason companies generally provide high-quality professional English
training for senior executives but do not offer as much support for middle managers and

non-managerial staff due to the high cost. In some companies, employees taking private



26
Suitability of an English Language Syllabus for Dentistry Students.

language courses may be subsidized, for example, on a 50-50 basis, Online learning may
present a more affordable option. However, some industry and human resources specialists
report that online learning is better suited to mature professionals as young people lack the
discipline for self-study (British Council 2015). At university level, General English is
offered to students of different careers, the same institution being the one in charge of
providing professionals to teach these courses, as is the case of the University of
Concepcion, where the Languages Faculty is the one in charge of providing teachers and a
syllabus to teach English to students of other programs. English for them can be mandatory
or optional according to the institutional policy. Other universities prefer to use the services
of a binational institute, if they do not count on a Languages Faculty of their own, which is
the case of Universidad del Desarrollo. This university uses the services of the North
American Institute of Culture to provide a syllabus and teachers for its students training in
English as a foreign language.

2.3 English language learning in the context of this study.

There are numerous private English language providers in Chile. Among the most
popular are Instituto Chileno Norteamericano, Instituto Chileno-Britanico, Tronwell, Wall
Street English, Berlitz, eClass and The Language Co as well as International Center,
Education First and BridgeEnglish. These providers have campuses in Santiago as well as
Concepcion and other cities and offer face-to-face lessons, online courses or a combination
of both. There is no course standardization among private language schools, but many teach
in line with the CEFR and books and materials correlate with these standards. (British

Council, 2015)
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2.3.1 A binational institute description: The Chilean - North American
Institute of Culture of Concepcidn, Chile.

The Chilean-North American Institute of Culture, located in Caupolican 315,
Concepcion, is a private corporation founded in November 1942. Since then, it has been
promoting Chilean and American cultures with English language teaching within
innovative methodologies through various cultural programs. It has served the needs of
more than 100,000 middle class students in Concepcion and surroundings: children who
need to reinforce their English learning process at private or semi-private schools, teenagers
who need practice or improving their marks at school and adults who take English lessons
as a personal goal, for travel purposes or to acquire a better position at work, along with
companies that need professional English training in the region. The ICHNC is an
autonomous cultural entity, nonprofit, whose main objective is spreading Chilean and
American cultural values, purpose that is fulfilled through English language teaching,
organizing cultural programs and maintaining a library with material from both languages.
The ICHNC development has consistently been supported by the Embassy of the United
States, with which it has strengthened efforts to disseminate artistic, scientific,
technological, commercial, educational knowledge and all those events that allow for better
mutual experiences sharing.

The Instituto de Capacitacion Chileno Norteamericano de Cultura de Concepcion
SA s recognized by SENCE and offers both individuals, institutions, public and private
organizations, training in English Language according to international quality standards and
the technical prestige and experience that characterizes this Binational Center (certified in

2006 by NCH 2728 Quality and 1ISO 9001: 2000.) Its mission is to provide quality
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individual and corporate training service, innovative and customized; and its vision is to be
the best alternative for training and development of people and organizations, be
proactively and socially responsible and responsive to the needs of people. ICHNC defines
quality as the degree of compliance with user expectations in relation to the information
received, the excellence of English programs and processes of teaching and learning, as
well communications infrastructure and climate. To accomplish this process, the Institute is
based on the following principles: Attitude and commitment to quality, teamwork and
committed participation of staff in achieving corporate goals, effective internal and external
communication, human resource development and continuous improvement of processes
and programs. The Institute assumes a commitment to social responsibility based on skills
development aimed at creating added value, personal attention focused on user needs,
responsible leadership and proactive attitude, policy of strong commitment to the
educational function of the State, ongoing commitment to technological innovation and its
academic and administrative programs and continued commitment to the improvement of
teaching and support staff. Teachers are encouraged to get international certifications via

international examinations that can be taken at ICHNC.

Finally, the services offered by the institute are translations, certified translations,
test ETAAPP, TOEFL Exam Administration, TOEFL Exam Preparation, library,
management review TOEIC, TOEIC exam preparation, Art Exhibition Hall, Corporate

Training OTEC and Special programs tailored for Executives needs.

The curriculum at the Institute is framed in the Common European Framework of
Reference for Languages (Verhelst, Van Avermaet, Takala, Figueras, & North, 2009) due

to the fact that students are expected to sit for TOEIC and TOEFL examinations at this
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Institute. The method of instruction is based on the communicative and task based
approach. Learners are asked to develop reading and listening tasks each one followed by a
speaking and a writing activity. Teachers must focus more on students speaking
production and do not support old fashioned academic grammar based approaches,
therefore speaking activities are to take most of the time of the lesson. The Institute
promotes a process oriented syllabus where the learner is focused on production and
practice during the time of the lesson and does not pay attention to the evaluation process.
What is important for the learner is the constant assessment and feedback given by the

teacher to be able to communicate simple ideas effectively (ICHNC 2015).

2.3.2 A Local Private University Context: Universidad del Desarrollo in

Concepcion.

The idea of founding a university in the city of Concepcion came in late 1989. In
those days, a group of professionals composed by Ernesto Silva Bafalluy, Joaquin Lavin,
among other Chilean politicians and economists with extensive experience in the public and

private sectors, decided to create the UDD.

In 1990 UDD opened its doors with 100 students enrolled in the Business
Administration Major in Concepcion, with Ernesto Silva Bafalluy as RectorIn 1991 three
new majors were offered: architecture, law and journalism. In 1993 the first UDD campus
opened in a building built in Ainavillo street in Concepcion. In 1997 and 1998 the Master
in Business Law and the Psychology major began in Concepcion. In 1999 the UDD started
academic activities in Santiago with a total of 1,500 students in the careers of Law,

Business Administration, Psychology, Architecture, Journalism and Civil Engineering. In
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2001, several exchange agreements with universities from different countries were signed,
which leaded to the creation of the International Relations Department. In 2003, the first
health area major was offered in Concepcién: Dentistry. The MBA is accredited by AMBA
(Association of MBA), English body that guarantees the quality of these programs
worldwide. In 2010 the UDD signs a strategic partnership with the Stanford Technology
Venture Program (STVP), the most important innovation center at the University of
Stanford. International relations of the University with prestigious English speaking

educational entities make English compulsory within the UDD curriculum (UDD 2015)

2.3.3 English as a foreign language at UDD: A General English Program.

The Chilean North American Institute of Culture is one of the external collaborators
who have accompanied UDD since its foundation, offering its staff of teachers and the
General English program for adults modified for university students in their first three years
of instruction. The program followed is based mainly on the Communicative Approach,
following the syllabus suggested in the Four Corners set of textbooks by Richards. The
specific group analyzed in this study must fulfill objectives from level A-2 to B-2 from the
CEFR which are to understand sentences and frequently used expressions related to areas
of most immediate relevance (basic information about self and family, shopping, local
geography, employment, etc.); to contact situations of simple and routine tasks requiring a
simple and direct exchange of information on topics that are familiar or usual and to
describe in simple terms aspects of his past and environment as well as their immediate

needs related topics.
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Chapter 3: Literature Review
3.1 Introduction

This chapter begins by presenting the definitions of curriculum, its foundations and
ideologies, together with its development over time. Then, it moves onto a discussion of the
models of curriculum and syllabus design in language learning, which includes a brief
analysis of the specific type of curriculum and syllabus used in the context of study. A brief
explanation of the relevance of the CEFR for this study is included in this chapter when
competencies and curricula standards in tertiary education are addressed. Then, there is a
description of the knowledge base of English language curricula in tertiary education, its
content knowledge in expanding circle settings and a model of curriculum in the national

context is mentioned.

3.2 Curriculum
3.2.1 Defining curriculum.

Cicero (1, BC) associated the term curriculum with curriculum vitae which means
the course of one s life. He also associated it with curricula mentis that metaphorically
refers to the (educational) course of the mind. It was not until the nineteenth century that

the term began to be commonly used in the educational field. More modern definitions
include the element of movement or action in a more explicit way. As defined by Nunan
(1988), curriculum comprises the principles and procedures for the planning,
implementation, evaluation and management of an educational program. A program is a
list of the topics or chapters of the course. It usually includes readings and other
bibliographical references. Barrow and Milburn (1990) and Pratt (1994) stated that the

word curriculum is derived from the Latin verb currere, torun. Currere became a
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diminutive noun and meant a racing chariot or race track . A large number of
researchers or educators (e.g. Beauchamp, 1977; Wood & Davis, 1978; Barrow & Milburn,
1990; Longstreet & Shane, 1993; Goodson, 1994; Marsh, 1997) have reflected on issues
related to the definition of curriculum. An example is the one given by Longstreet and
Shane (1993) that includes the factor of participating by making decisions: Curriculum is a
historical accident it has not been deliberately developed to accomplish a clear set of
purposes. Rather, it has evolved as a response to the increasing complexity of educational
decision making. Goodson (1994) describes curriculum as a multifaceted concept,
constructed, negotiated and renegotiated at a variety of levels and in a variety of arenas .

This view reflects the complex and interactive nature of curriculum.

The "Method of Currere" is an approach to education based on post-modern
philosophy and psychoanalytical technique, first described in a 1975 paper by Pinar.
According to Pinar (2004), curriculum is a multifaceted process, involving not only official
policy, prescribed textbooks, standardized examinations, but as well the complicated
conversation of the participants. Curriculum is considered as its infinitive: currere. The
present study focuses on the conception of curriculum as a constant conversation and
reflection on the aspects of the program of study, which can (or should) be modified
according to the context s needs by the decision makers and teachers. "The method of
currere reconceptualized curriculum from course objectives to complicated conversation
with oneself (as a private intellectual), an ongoing project of self-understanding in which
one becomes mobilized for engaged pedagogical action as a private-and-public

intellectual with others in the social reconstruction of the public sphere™ (Pinar 2004).



33
Suitability of an English Language Syllabus for Dentistry Students.

3.2.2 Curriculum ideologies.

McKernan's educational theory emphasizes the teacher as researcher and schools as
agencies of cultural reconstruction using action research to improve school practices
(McKernan, 2008). His curriculum theory rejects the use of educational objectives
determined in advance of instruction in favor of a "procedural model" of design that elicits
the intrinsic values of the educational experience as the aim of the educational encounter,
and not a pre-specified outcome. He is an advocate for action research, the idea that
research should be conducted by the practitioner who experiences a problem, with a view to
improving the quality of action in the problematic situation through reconstructed actions.
His theory holds that there is no division of labor between teachers and researchers and that
school practices will only be improved by teachers researching their own practices.

McKernan (2008) identified six major curriculum ideologies or conceptions:

=

Intellectual-rationalist (Greek/Roman/medieval);

2. Theo-religious (Christian-Scholastic, Islamic, Jewish);

3. Social-romantic (student-centered);

4. Technical-behavioral (science-efficiency);

5. Personal-caring (Existentialist-self-growth and self-realizing);

6. Critical-political (equality-meliorist)

Scholar academic ideologists believe that acquiring an understanding of academic
knowledge involves learning the content, conceptual framework, and ways of thinking
(Schiro, 2013). Schiro also identified four primal ideologies: (1) the scholar academic
ideology, (2) the social efficiency ideology, (3) the learner centered ideology, and (4) the

social reconstruction ideology. Educators who subscribe to the scholar academic ideology
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use three main teaching methods. The three teaching methods include: didactic discourse,
supervised practice, and Socratic discussions. In the social efficiency ideology, the

student s learning is not the main focus. Instead, the focus is on helping students develop
the skills necessary to become productive members of society. The social efficiency
ideology places less emphasis on the individual needs of the student and more emphasis on
the capability of the student to fulfill society s need for skilled workers. The learner
centered ideology s main focus is on the learner. The student s needs and interests are
central to his/her learning and must be incorporated in the learning experience. Central to
the social reconstruction ideology is the idea that the existing society is imperfect. In other
words, the society in which we reside is broken. Social reconstructionists believe that
education should not be used merely as a vehicle for fixing the flaws within our society, but
should instead be used to transform the existing society into a new society that is just,
moral, satisfying, and empowering for everyone. Social reconstructionists argue that the
function of schools is not to continue reproducing the existing society. Instead schools
should go beyond reflecting the wishes of the existing society by teaching students to
become critical, and analytical thinkers, and to be aware of the injustices existing in our
current society. The four main educational ideologies are fluid in nature and educators may
change their ideologies over time. According to Schiro (2013), educators alter their
educational ideologies due to changes in their personal and/or professional lives. Most

educators change their ideologies at least once every four years.

The present work is based on the learners centered teaching ideology. This study is
aimed to support the idea that students needs and interests are of vital importance for the

development and implementation of a successful syllabus, which was not much perceived
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in preliminary observations. The existing syllabus is originally conceived with the student
as the center of the teaching and learning process (Richards, 2003) but in reality what is of
main importance are students grades and not whether or not they are able to communicate

efficiently in English.

3.2.3 Curriculum development.

Curriculum design is a new term which substitutes both program and syllabus as old
limited references to contents and bibliography. Within Richards and Rodgers outline
(1986), the design includes objectives, linguistic content, activities, learner roles, teacher
roles, and the role of instructional materials. According to Stern (1983), the practice level
of a general model for second language teaching includes methodology -objectives,
content, procedures, materials and evaluation of outcome and organization; thus, the term

methodology includes design and procedures.

Saylor and Alexander (1974) viewed curriculum development as consisting of four
steps. According to them, curriculum is "a plan for providing sets of learning opportunities
to achieve broad educational goals and related specific objectives for an identifiable

population served by a single school center"”.

Curriculum planners begin by specifying the major educational goals and specific
objectives they wish to accomplish. Each major goal represents a curriculum domain and
they advocate four major goals or domains: personal development, human relations,
continued learning skills and specialization. The goals, objectives and domains are selected
after careful consideration of several external variables such as findings from educational

research, accreditation standards, views of community groups and others. Once the goals,
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objectives and domains have been established, planners move into the process of designing
the curriculum. Here decision is made on the appropriate learning opportunities for each
domain and how and when these opportunities will be provided. Will the curriculum be
designed along the lines of academic disciplines, or according to student needs and interests
or along themes? These are some of the questions that need to be answered at this stage of
the development process. After the designs have been created the next step is
implementation of the designs by teachers. Based on the design of the curriculum plan
teachers would specify instructional objectives and then select relevant teaching methods
and strategies to achieve the desired learning outcomes among students in the classroom.
Finally, curriculum planners and teachers engage in evaluation. It was proposed that
evaluation should be comprehensive using a variety of evaluation techniques. Evaluation
should involve the total educational program of the school and the curriculum plan, the
effectiveness of instruction and the achievement of students. Through the evaluation
process, curriculum planner and developers can determine whether or not the goals of the

school and the objectives of instruction have been met.

In this section, the reasons and rationale for the main different curriculum models
are presented. One of the best known curriculum models, based on students differences is
The Tyler Model, introduced in 1949 by Tyler in his classic book Basic Principles of
Curriculum and Instruction, in which he asked four questions: What educational purposes
should the school seek to attain? What educational experiences can be provided that are
likely to attain these purposes? How can these educational experiences be effectively

organized? How can we determine whether these purposes are being attained?
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Another approach to curriculum development was proposed by Taba in her book
Curriculum Development: Theory and Practice, published in 1962. She argued that there
was a definite order in creating a curriculum. She believed that teachers, who teach the
curriculum, should participate in developing it which led to the model being called the
grass-roots approach. She noted seven major steps to her grass-roots model in which
teachers would provide a major input. She was of the opinion that the Tyler model was
more of an administrative model. According to the Taba Model, first we need a diagnosis
of need: The teacher who is also the curriculum designer starts the process by identifying
the needs of students for whom the curriculum is planned. For example, the majority of
students are unable to think critically. Formulation of objectives: After the teacher has
identified needs that require attention, he or she specifies objectives to be accomplished.
Then comes the selection of content: The objectives selected or created suggest the subject
matter or content of the curriculum. Not only should objectives and content match, but also
the validity and significance of the content chosen needs to be determined. i.e. the
relevancy and significance of content. After this, the organization of content: A teacher
cannot just select content, but must organize it in some type of sequence, taking into
consideration the maturity of learners, their academic achievement, and their interests. It
continues with the selection of learning experiences: Content must be presented to students
and students must be engaged with the content. At this point, the teacher selects
instructional methods that will involve the students with the content. Next is the
organization of learning activities: Just as content must be sequenced and organized, so
must the learning activities. Often, the sequence of the learning activities is determined by

the content. But the teacher needs to keep in mind the particular students whom he or she
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will be teaching. For the evaluation and means of evaluation the curriculum planner must
determine just what objectives have been accomplished. Evaluation procedures need to be

designed to evaluate learning outcomes.

The subject/teacher centered design is when the subject centered curriculum is
based on subject. All knowledge is transferred to student through the subjects. The subject
matter taught should reflect basic areas that are essentials and agreed upon content for
learner attainment. The objectives are to transfer cultural heritage, to represent knowledge
and to impart information. The drawbacks of the subject centered curriculum are that it
ignores interest of students; there is no process of insight or thinking, there is plenty of rote

learning, it neglects social problems and demands and it is a type of passive learning.

In the present study, the design of the curriculum is mainly student-based. Student-
centered learning, also known as learner-centered education, broadly encompasses methods
of teaching that shift the focus of instruction from the teacher to the student. In original
usage, student-centered learning aims to develop learner autonomy and independence
(Jones, 2007). In learner centered curriculum there is a link between courses and students
psychology. It is created according to the interest and tendency of students. It facilitates the

mind of students because it fulfills their psychological and mental requirements.

Student-centered learning environments have been shown to be effective in higher
education (Wright, 2011). They have been defined specifically within higher education as
both a mindset and a culture within a given educational institution and as a learning
approach broadly related to, and supported by, constructivist theories of learning. They are

characterized by innovative methods of teaching which aim to promote learning in
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communication with teachers and other learners and which take students seriously as active
participants in their own learning and foster transferable skills such as problem-solving,
critical thinking, and reflective thinking (Attard et al, 2014). The revised European
Standards and Guidelines for Quality Assurance, commonly known as ESG which have
been adopted at the European Higher Education Area Ministerial Conference held in
Yerevan (Armenia) the 14th and 15th of May 2015 (ESG Official Website, 2015) include
the following passage on student-centered learning: "Institutions should ensure that
programs are delivered in a way that encourages students to take an active role in creating
the learning process and ensure that the assessment of students reflects this approach.™
Another model relevant to this study is the Activity Based Curriculum due to its
characteristics, which coincide with the teaching style implemented in the classroom.
Active Learning is, in short, anything that students do in a classroom other than merely
passively listening to an instructor's lecture. This includes everything from listening
practices which help the students to absorb what they hear, to short writing exercises in
which students react to lecture material, to complex group exercises in which students
apply course material to "real life" situations and/or to new problems. According to Tanner
and Tanner (Schiro, 2012), "Activity curriculum is an attempt to treat learning as an active
process. Activity curriculum discards the boundaries and the curriculum was centered
largely on areas of child interest. The objective of curriculum was child growth through
experience". According to Bean, 2001, "The major premise of activity movements was that
learner ought to be active rather than passive participants in learning™. Activities should
have a definite beginning and ending, a clear purpose or objective, contain complete and

understandable directions and a feedback mechanism and finally, include a description of
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the technology or tool being used in the exercise. You said this was relevant to your study,

but you never told us why.

Other models are integrated curriculum, which is a learning theory describing a
movement toward integrated lessons helping students makes connections across
curriculum. Core curriculum is the program which is made mandatory by the institution and
is not an independent type of curriculum. It refers to the area of study, courses or subjects
that students must understand in order to be recognized as educated in the area and the
learner has no option but to study the prescribed course or subjects. Hidden curriculum is
a side effect of the educational process "lessons which are learned but not openly intended"
(Martin, 1983) such as the transmission of norms, values, and beliefs conveyed in the
classroom and the social environment (Giroux & Purpel, 1983). The collateral curriculum is
designed intentionally to afford students the opportunity to learn empowering concepts,
principles, and ideas peripheral or outside the subject being taught. Though the teacher
intends learning outcomes for the collateral curriculum, the knowledge is not specified in
the instructional objectives nor is it assessed. In this sense, the collateral curriculum is a
planned hidden curriculum. The spiral curriculum is the one that proposes continuous
revisions during the process: "A curriculum as it develops should revisit its basic ideas
repeatedly, building upon them until the student has grasped the full formal apparatus that

goes with them" (Bruner, 1960)

Finally, and more relevant to the context presented in this study together with the
student-centered and activity-based curricula, there is that which is not taught in
institutions: the null curriculum. Eisner (1994) suggests that what curriculum designers

and/or teachers choose to leave out of the curriculum (null curriculum) sends a covert
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message about what is to be valued. "Curriculum design has become more an issue of
deciding what you won't teach as well as what you will teach. You cannot do it all. As a
designer, you must choose the essential™ (Jacobs, 1997) This cite is appropriate for the
present context of study, in which the teachers are required to work at the same pace and
also choose what they will leave out of the curriculum in order to use time efficiently in one
semester. The problem consists in the fact that the textbook and material chosen were
designed to be taught as a whole to be really effective in developing students

competencies.

3.3 Syllabus design in language learning.

A syllabus, similar to program, contains what is to be taught with a clear reference
to selection and grading of content. A syllabus is an expression of opinion on the nature of
language and learning; it acts as a guide for both teacher and learner by providing some
goals to be attained. Hutchinson and Waters (1987) define syllabus as follows: At its
simplest level a syllabus can be described as a statement of what is to be learnt. It reflects
language and linguistic performance. This definition is traditionalist: it focuses on the
outcome and not on the process. However, a syllabus has also been defined as a "summary
of the content to which learners will be exposed™ (Yalden, 1987). It is an approximation
and not as an instrument of accurate prediction of outcomes. A language teaching syllabus
integrates subject matter and linguistic matter. Curriculum is broader compared with
syllabus. Curriculum deals with the arrangements of all the activities and additional aspects
made by the institution for the complete academic year to direct teachers and learners. A

syllabus is limited to particular content of a particular class.
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Syllabus design deals with the decision of what needs to be taught and in what
order. For this reason, the theory of language underlying the language teaching method will
play a major role in determining what syllabus should be adopted. Six different types of
syllabi are presented below based on the works of Wilkins, (1976); Richards & Rodgers

(1986); Prabhu,(1987); Yalden,(1987) and Nunan (1988).

3.3.1 Product-Oriented Syllabus in language learning.

This kind of syllabi emphasizes the product of language learning and is oriented to

obtain approval from an authority. There are three types of product-oriented syllabi:

(1) The Structural Syllabus

The structural or grammatical syllabus is the most historically used. It bases the
selection and grading of the content on the complexity and simplicity of grammatical items.
Learners are expected to master each structural step and add it to their grammar collection.
Here, the focus is on the product or outcomes. One of the many disadvantages is that recent
research suggests there is a disagreement between the grammar of the spoken and of the
written language; raising complications for the grading of content in grammar based

syllabuses.

(i) The Situational Syllabus

The situational syllabus links structural theory to situations the learner is able to
grasp the meaning in relevant context. One advantage of the situational syllabus is that
motivation will be heightened since it is "learner- rather than subject-centered"” (Wilkins,

1976). However, a situational syllabus will be limited for students whose needs and
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interests were not taken into account by whoever designed the situations in the syllabus.
This thought led Wilkins to describe notional and communicative categories which had a
significant impact on syllabus design. This is one of the elements of slight discomfort that
was perceived when performing a needs detection activity within the group of students in
the context of the present study, which is included in one of the research questions to verify

whether or not the syllabus is suitable for this group.

(iii) The Notional/Functional Syllabus

In order to establish objectives of a Notional/Functional syllabus, communication
need is the most important aspect when starting a course. Consequently, needs analysis has
an association with notional/functional syllabuses. White (1988) claims that "language
functions do not usually occur in isolation” and there are also difficulties of selecting and

grading function and form.

3.3.2 Process-Oriented Syllabuses in language learning.

(i)Procedural/Task-Based Syllabus

This syllabus is arranged in form of tasks such as information- and opinion-gap
activities. It is hoped that the learner perceives the language subconsciously whilst
consciously concentrating on solving the meaning behind the tasks. A task-based syllabus
assumes that speaking a language is a skill perfected through practice and interaction, and
uses tasks and activities to encourage learners to use the language communicatively in
order to achieve a purpose. Tasks must be relevant to the real world language needs of the
student. That is, the underlying learning theory of task based and communicative language

teaching seems to suggest that activities in which language is employed to complete
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meaningful tasks, enhances learning. The syllabus in the context of study includes all these
elements. But whether or not the tasks in the syllabus are suitable for the group analyzed is

presented in the following chapters.

(if)Learner-Led Syllabus

The notion of basing a syllabus on how learners learn language was proposed by
Breen and Candlin (1984). Here the emphasis lies on the learner, who it is hoped will be
involved in the implementation of the syllabus design. By being fully aware of the course
they are studying, it is believed that their interest and motivation will increase, coupled with

the positive effect of nurturing the skills required to learn.

(iii)The Proportional Syllabus

The proportional syllabus basically attempts to develop an "overall competence . It
consists of a number of elements within the main theme playing a linking role through the
units. This theme is designated by the learners. It is expected initially that form will be of
central value, but later, the focus will turn towards interactional components. The syllabus
is designed to be dynamic, not static, with sufficient opportunity for feedback and

flexibility.

3.3.3 Situational, functional, task based, process-oriented syllabus:

Competences-based syllabus.

The competency-based education (CBE) movement was born in the United States in
the 1970s and advocates defining educational goals in terms of precise measurable

descriptions of the knowledge, skills, and behaviors students should possess at the end of a
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course of study (Richards & Rodgers, 2001).. This approach means that there is a strong
focus on defining what learners can do with the language at each stage of the course,
providing benchmarks to measure students progress. These outcomes are the building
blocks of the students communication skills mapped to the CEFR. The focus on practical
learning outcomes is reflected on an outcomes-based approach to assessment. Students and
teachers can measure success after every lesson to find out if they can use what they have
learned. Additional practice is required within the context. Students are required to
complete handouts corresponding to the activity book in their free time to review lexical

and structural contents.

The contents in this context of study are organized to develop students
communicative competence in English. Each unit of the 12 units in total (levels A and B)
includes these four strands separated in four lessons (A-B-C-D): accuracy, functional
language, skills and fluency. The accuracy strand (A-C) draws on vocabulary and grammar
and the ability to use grammatically well-formed sentences in communication. The
functional language strand (B) focuses on functional speaking skills or the ability to use
core functional language in speech (ex. Agreeing and disagreeing, apologizing, accepting
and declining invitations). The skills strand involves using language across the different
modalities of speaking, listening, reading and writing, with more emphasis on speaking.
There are several opportunities for students to speak within the textbook with a main
speaking activity at the end of each lesson, although in the reality of the context, not every
student is supervised thoroughly in their speaking practice due to the large amount of
students in the class. There are two formal listening activities within each unit, but students

have the opportunity to listen to recorded sections several times throughout the unit.
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Reading and writing are the main focus of lesson D. The fluency strand is present as each
unit develops, changing the focus from accuracy to fluency. At the end of lesson D there is
a specific section to practice fluency. All of these components are meant to be used as a
whole. Nevertheless, the elements which are proper from the context do not allow

completing all the sections in the units, due mainly to time constraints.

3.4  Competencies in the four language skKills.

The action-oriented approach describes most of the model of the CEFR. In
summary, language use, embracing language learning, comprises the actions performed by
persons who as individuals and as social agents develop a range of competences, both
general and in particular communicative language competences. They draw on the
competences at their disposal in various contexts under various conditions and under
various constraints to engage in language activities involving language processes to
produce and/or receive texts in relation to themes in specific domains, activating those
strategies which seem most appropriate for carrying out the tasks to be accomplished. The
monitoring of these actions by the participants leads to the reinforcement or modification of

their competences.

Language learners ability is described as competences in the four primary language
skills: speaking, listening, reading, and writing. These competencies are classified as
linguistic, sociolinguistic and pragmatic. Linguistic competencies include lexical,
grammatical, semantic, phonological, orthographic and orthoepic knowledge.
Sociolinguistic competencies include linguistic markers of social relations, politeness

conventions, expressions of folk wisdom, register differences, and awareness of dialect and
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accent. Pragmatic competencies include discourse and functional skills. The knowledge,
skills and behaviors of these three competency areas is demonstrated by the learner at the
moment of completing language tasks. The framework provides descriptions of learner
achievement in the form of can-do statements for each of the competencies previously
seen. A description of the levels in the CEFR is included in Appendix E. The level in this
context of study is A-2 to B-1 (elementary level). It is most relevant to have clarity on this
at two crucial moments of the teaching and learning process: at the moment of planning the
course for having a clear teaching starting point based on students needs and interests, as it
was done for the current study; and the second moment is related to the importance of
knowing the students proficiency level for determining whether or not the previously
proposed syllabus is suitable or not for this course. The levels of proficiency were
determined with a diagnostic test. Further assessment and direct observation confirmed the

diagnostic test results, which placed students in the elementary level.

3.5  English language teaching curricula and standards in tertiary education.

In this section, a knowledge base for the teaching of English in tertiary education is
given through the presentation of two sources which support the EFL teaching and learning
process in tertiary education with theory. Then, a description of English in tertiary
education in expanding circle settings is presented. Finally, there is a section devoted to

English in tertiary education in Chile.
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3.5.1 The knowledge base and content of English as Foreign Language curricula and

evaluation in Tertiary Education in expanding circle settings.

When teaching English as a foreign language to university students as a cross
curricular program, what is clear is that the general English subject is not students main
interest and the subjects related directly to their major are the ones that have more
protagonism in their university life. As the study of English in this context is directed to
university students, it can be said that these students are part of adult education type of
programs. Decision makers in these types of programs have freedom to build a curriculum
that best suits the needs of its students. To discover what is best, they must take some steps
back and look at the big picture : higher education is becoming globalised alongside the
economy, and English is proving to be a key ingredient partly because universities in the
English-speaking world dominate the global league tables, and partly because English is
proving popular as a means of internationalizing both the student community and teaching
staff (Graddol, 2006). This section is mainly informed by Graddol s Education Next ,

developed for the British Council.

To understand the reality of the use of English in the context of study, it has to be
defined to which category the analyzed group of students in the present work belongs.
Expanding circle settings is part of a classification to define World Englishes created
by Kachru (1985) which refers to EFL speakers from countries with no UK colonial past
with over a billion users and are dependent of the linguistic norm. Chile is part of this
category (But what about the amount of people in Chile who use English as their second
language? How can they be classified?). Outer circle settings is a term used to refer to

ESL users with a UK colonial past with over half a billion users and which are developing
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the norm. Inner circle settings addresses native English speaking countries (England and
former colonies), with less than half a billion users, and which are providers of the
linguistic norm. The problem is that speakers from the expanding and outer circle are
progressively moving to the center, so we cannot separate speakers per country. A better
way to separate them is according to their context, background, and needs. Higher
education, globally, has centered on serving students needs. Global institutions in non-
English-speaking countries are using English medium courses to attract international
students and teachers (Graddol, 2006). Malaysia and China are sending fewer students
overseas and preparing their own students providing the formation they require. So it can
be stated that universities are struggling to educate their students in English building their
own curriculum without depending on the cultural constraints of the inner circle settings.
Chile and the present context of study are mainly classified in the outer circle. But
institutions and people who are more proficient in the English language belong to the

expanding circle.

EFL insists in showing the importance of learning the culture and society of native
speakers fostering the emulation of native speakers language and behavior (British or
American pronunciation emulation, for instance). The EFL learner as a foreigner or non-
native speaker has to fight to be linguistically and culturally accepted by the target
community but the language is always going to be someone else s mother tongue making
him a linguistic tourist but with no residence rights always submitted to the almighty
standards of the native speaker. Cook (1999) used the term multicompetent instead of

non-native speaker, which is far more respectful and with a rather positive and optimistic
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connotation towards the multiple skills of the students of English who are speakers of other

languages.

EFL was mostly linked to secondary school curriculum, where language was a
timetabled subject with focus on achieving grammatical accuracy and native speaker-like
pronunciation presenting students as failure before they even had the opportunity to
advance in the learning process. It was also linked to be sign of wealth and elite. It is
important to embrace identity as EFL learners (Golombek & Rehn Jordan, 2005) because
they will never be perfect. EFL has been technologised, and enhanced with communicative
methods, nevertheless, learners have had little success. Some countries that require English
exams as a condition of promotion or graduation, report learners have felt stressed and

resented, and not helped to develop their proficiency levels.

EFL began taking new directions, with initiatives such as the European language
portfolio that records a learner s experience and achievement in non-traditional ways.
Also, the Common European Framework of Reference for languages (CEFR) provides a
uniform approach to attainment levels across all languages, using can do statements and
not the aspects of failure. According to the Pearson s Teacher s guide to the CEFR, it is like
a staircase with each step not at the same distance from the next (Al to A2 to B1 to B2,
etc.). The guide says learning a language is like climbing a mountain: the ascent gets harder
the higher you climb. This means it will take longer to get to B2 from B1 than it does to get
to A2 from Al. This is because the learner progresses with the language; he or she needs to
acquire a larger range of language knowledge and competencies. Also, when going beyond
B1 level, most learners reach a linguistic plateau, and acquisition slows. No two learners

develop their language skills in the same way or at the same pace; therefore it is difficult to
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define the exact amount of time needed to reach each level. The Association of Language
Testers of Europe (ALTE), whose members have aligned their language examinations with
the CEF, provides guidance on the number of guided teaching hours needed to fulfill the
aims of each CEF level: to reach level Al it is required to study 90 to 100 hours and A2 is
obtained with 180 to 200 hours of study. B1 with 350 to 400. Guided teaching hours are the
hours the learner is in a formal learning context. The number of hours needed for different
learners varies greatly, they depend on factors such as age and motivation, background,
amount of prior study, extent of exposure to the language outside the classroom and amount
of time spent in individual study. Learners from some countries and cultures or others may

take longer or less time to acquire a new language according to their specific contexts.

3.5.2 National English curriculum in Tertiary Education.

Governments seem to be bewitched by standardization of language teaching. In
Colombia, policy makers hold the misleading belief that, by creating standards for language
teaching (only English) based on imported models, proposing the same goals to be attained
for all citizens, and following equally foreign methodological prescriptions, Colombians are
given clear instructions in terms of what they have to do and achieve in language learning,
regardless of the dissimilar conditions and opportunities (see: Cely, 2007: MEN, 2005).
Conversely, the establishment of those imposed regulations leads to exclusion and inequity
(Gonzalez, 2009), grounded in utopian intentions (Sdnchez & Obando, 2008), which can
likely be possible only in urban middle class private schools (Ordonez, 2004 as cited by
Gonzalez, 2009). This seems to be quite familiar to the Chilean schools context. But in
higher education, what is leading the way in educating university students in general

English, is the inner initiative from the Languages Faculties (ex. Universidad de
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Concepcion, Andrés Bello, Catdlica de la Santisima Concepcion) which provide
professionals to teach students within a cross curricular framework. Other private
universities, such as Universidad del Desarrollo (UDD), prefer to hire the services of
binational institutions to implement their own curriculum in their majors programs. This is
the case of the North American Institute of culture of Concepcidn, which provides the
syllabus for all the majors at UDD as it was stated in the previous chapter, but with a course
of one semester of 40 hours. In 80 hours, students are expected to advance from the CEFR
level they are in (A1) to the next level, which is below the learning hours suggested by the
CEFR (90 minimum). It must be pointed out that the context characteristics foster the fast

acquisition of the skills expected for this course.

The national strategy 2014-2013 developed by ex-president Sebastian Pifiera s
government has the main objective of strengthen the proficiencies of the Chilean
population in the English language, in order to accelerate the integration of Chile into a
global world and therefore improve ourcompetitiveness (Estrategia Nacinal de Inglés
2014-2030). Although it gives tremendous importance to the implementation of effective
strategies to promote the teaching and learning of EFL, it does not mention General English
in Tertiary Education contexts. It does mention English for specific purposes programs. It
states that there are no international standardization measures that allow comparing the
English proficiency level of Chilean professionals, but they do count with the International
Report of the TOEIC test results in 2012, which locates Chile in place number 30 among 45
countries. It is stated that these results are surely biased and lower due to the fact that these

professionals sat only for the listening and reading tests, leaving speaking and writing aside
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(Corfo Scholarships, 2012). But the Strategy remarks the importance of being proficient in

English in the professional world to become part of a globalized world.
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Chapter 4: Methodological Framework

4.0 Introduction

The purposes of a research study determine its methodology and design (Cohen and
Manion 2007). For this reason, this chapter describes the methodological procedures used
to subsequently answer the research questions presented in the first chapters. In the
following section, the research paradigm and research methodology are described. The
third section describes the research methods used in this research. After that, a description
and specifications of the instruments implemented are presented. Section 4 describes the
sampling procedure and sample of the study. Later, the procedure used in the study and the
data analysis procedure are explained.
4.1 Research Paradigm and Research Methodology

A paradigm is a belief system (or theory) that guides the way we do things, or more
formally it establishes a set of practices. This can range from thought patterns to action.
According to Guba (1990), paradigms can be characterised first through their ontology,
which is the interpretation of reality, from a realistic, critical realistic or relativist point of
view; secondly, their epistemology, refers to the perceived relationship with the knowledge
being uncovered, internal or external to the researcher, affecting objectivity; and
methodology, which is how one gathers knowledge and how the research is conducted. It is
a strategic approach, rather than techniques and data analysis (Wainright, 1997). These
characteristics create a holistic view of how we view knowledge: how we see ourselves in
relation to this knowledge and the methodological strategies we use to discover it.
Disciplines tend to be governed by particular paradigms, such as positivism (e.g.

experimental testing), post positivism (i.e. a view that we need context and that context free
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experimental design is insufficient), critical theory (e.g. ideas in relation to an ideology -
knowledge is not value free and bias should be articulated) and constructivism (i.e. each
individual constructs his/her own reality so there are multiple interpretations. This is
sometimes referred to as interpretivism).

The present study takes a rather positivist point of view, which uses a quantitative
analysis, although it includes a qualitative analysis of one of the three research questions.
Keeping objectivity was vital, having in mind that the reality analysed was the researcher s
own context.

4.2 Research methodology.

The three most common research methodologies are the quantitative, qualitative and
mixed methodologies. Quantitative research involves data collection procedures that result
primarily in numerical data which is then analysed primarily in numerical data which is
then analysed primary by statistical methods (survey analysed by statistical software).
Qualitative research involves data collection procedures that result primarily in open-ended,
non-numerical data which is then analysed primarily by non-statistical methods (interviews
with transcribed recordings for analysis). .

Due to the nature of the research questions, the chosen and most appropriate method
to analyse the data for this research is quantitative. A survey-based research study provides
a quantitative or numeric description of trends, attitudes, or opinions of a population by
studying a sample of that population (Creswell, 2003). The instrument designed to gather
the required information was a survey. Survey studies aim at describing the characteristics
of a population by examining a sample of that group (Dérnyei, 2007). The main data

collection method in surveys is the use of questionnaires and the result from them are
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mainly quantitative. It is preferred because questionnaires are easy to build, versatile and
fast to gather great amounts of data in short time. The procedure used was a self-
administered pencil-and-paper questionnaire, which is defined as any written instruments
that present respondents with a series of questions or statements to which they are to react
either by writing out their answers or selecting among existing answers (Brown, 2001). In
the first part of the survey, there were factual and behavioural questions, aimed to find out
background and context data such as age, gender and whether or not the person had been to
a native English speaking country or formally studied English at other institutions apart
from university. The central and final parts were focused on gathering the students
opinions regarding suitability of the syllabus for their level of study. The questionnaire was
organized in a chart with statements on a four point Likert scale. The actual instruments are
included in Appendix B. It was designed according to Dérnyei s recommendations: two
pages long; it took less than 8 minutes to complete and an explanation and confidentiality
clause was included to ensure anonymity. It was also clarified that there were no right or
wrong answers and since participation was voluntary, they could withdraw at any time.
Additionally, the survey was developed in the students mother tongue, Spanish, in order to
avoid bias that language misunderstanding may have produced. The survey was first
subjected to a process of validation: it was evaluated by two experts in the field of
linguistics and it was pilot tested with another class that was using the same syllabus. After
the completion of the survey, the student who helped with the piloting process and the
experts gave their opinion through a rubric, which is included in Appendix B. Their
opinions were considered for further improvements before the official and final date of the

survey. Dornyei s recommendations were followed: Aim for short and simple items, use
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simple and natural language, avoid ambiguous or loaded words and sentences, avoid
negative constructions, avoid double-barrelled questions and avoid items that are likely to
be answered the same way by everybody or are repeated and positively and negatively
worded items were included. Formatting and main parts were built according to Dérnyei s
concerns about the title, introduction, specific instructions, items clarity, additional
information and the final thank you note to finish the survey. Ethical concerns present in
Daornyei s work were also taken into consideration. The corresponding rubric for the
evaluation of the survey is also included in Appendix B. There is also a section of syllabus
topics proposed which had to be assigned a number according to the participant s opinion
to classify their importance 1 being the less suitable for the program and 10 the most
suitable. According to DOrnyei, numerical ratings can easily be turned into semantic
differential scales for a clear analysis. Ranking items is a common mental activity which
means participants are familiarized with putting in order a list according to their

preferences. Figures 1 and 2 show a detail of what has been described above:

SECCION II:

Instrucciones: Margue con una equis (X) la casilla que mejor describa su opinion acerca de la
afirmacion correspondiente.

DIMENSION 1: Nivel de exigencia de los contenidos.
Preguntas a) Totalmente | b) En c) De d)
en desacuerdo. acuerdo. Totalmente
desacuerdo. de acuerdo.
1 Me resulta facil leer y entender los
extractos de textos escritos en inglés en la ] ] ] ]
clase.
2 Los extractos de textos escritos en inglés
de la clase son largos y complicados para ] ] ] ]
mi.
3 Escucho las grabaciones en la clase y
puedo entenderlas bien. ] ] ] ]

Figure 1. Four points Likert s scale survey.
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SECCION III:

Instrucciones: Lea los temas propuestos para un curso de inglés que usted tomaria y asigne un
numero a cada uno de ellos de acuerdo a su relevancia segun su opinién, siendo 1 el menos
relevante y 10 el mas relevante.

Moda vy estilos.

Deportes y actividades de tiempo libre.
Viajes y vacaciones.

Ciencia y tecnologia.

Musica y arte en general.

Salud y habitos saludables.

Ciudades y cultura del mundo.

Cine y television.

Suefios y aspiraciones.

Otro (especificar: )

Figure 2. Rank order items.

4.3 Sampling procedure and sample.

According to Dornyei (2003), sample is the group of people whom researchers
actually examine (p. 70). Cohen and Manion (2007) distinguish two kinds of samples:
Probability and non-probability. In the former sample, every member of the population can
participate in the study whereas in the latter, non-probabilistic sample, only some members
of the population are chosen to participate in the study. Non-Probability sampling was used
in this research, because not all the members of the population had equal chance to
participate answering the survey. They answered the survey freely with no obligation. Nine
students were absent on the day of the survey and didn t participate in it. Participants are 26
students of Dentistry at Universidad del Desarrollo, in Concepcion, Chile, who are enrolled
in the General English course (Inglés 1, seccion 1) offered by the North American Institute
at the University. Nineteen of the students ages are between 18 and 19. Six of them are
between 20 and 21 and one is 24 years old. Seven of them are males and 19 are females.
None of them have lived in an English speaking country and three have studied English or

are currently studying English apart from University. Three of them have travelled to an
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English speaking country and ten of them have learnt English on their own.

4.4 Procedure

As it has been previously described, in order to answer the research questions
proposed for this study, one procedure was developed and taken by the participants in the
form of a survey. The other procedure consisted in the collection of data concerning
students academic results. For the former, participants were given from 5 to 10 minutes to
answer the survey, during the class period, with authorisation previously given by the
UDD s Dentistry Academic Department and the North American Institute s Academic
Director. Participants finished the survey in less than 8 minutes. The first part consisted in
short paragraphs that explained the purpose of the survey and information about objectives
and research. It guaranteed anonymity. The second section was a page with the purpose of
collecting personal and background data (not the name of the participant). The third section
was the actual questionnaire in the form of a four point Likert scale. Participants did not
have any question in regards to the clarity of instructions or items. The fourth part
consisted in ranking syllabus topics according to suitability for the English program
according to students views. This section also included a section for an extra suggestion. It
could be noticed that the previous expert validation and piloting process were key to
present a clear and precise instrument that gathered all the information required to answer
the research questions. The latter procedure, the collection of academic results, was
performed after the second oral performance test, of a total of three oral tests during a
semester of 42 hours and after the second written evaluation of a total of two, which
assessed reading, listening, writing, grammar and vocabulary. This is consistent with the

fact that the syllabus is mainly communicative and aims to develop oral skills. A copy of
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the surveys and the corresponding authorization from the Institute and University to
perform the procedure and piloting are included in Appendix A. Appendix B includes the
survey and expert validation instrument. The oral and written tests are included in
Appendix C with the corresponding specifications table and rubric. CEFR general charts

for levels A2 and B1 are included in Appendix D.

4.5 Data Analysis Procedure

Below there is an explanation of how the analysis of the data obtained was
performed. The present study is mainly of quantitative nature; therefore the analysis of data
is quantitative in two research questions. One of the research questions is analyzed

qualitatively due to its nature.

4.6 Research Objectives and Questions.

The objectives for this research are the following:

1. To determine the students perceived degree of difficulty of the language
contents and assessment procedures contained in the syllabus, as reported by the
students under consideration.

This objective is achieved through the analysis of the corresponding survey.

2. To establish the degree of congruence between the specifications of the CEFR
for the level studied and the students' actual performances.

This second objective is accomplished through the analysis of assessment
instruments in comparison with the CEFR.

3. To uncover students preferred topics that seem more relevant that would better

suit the students' needs.



61
Suitability of an English Language Syllabus for Dentistry Students.

This final objective is obtained through the analysis of another section in the
survey, which portraits students preferences towards existent and suggested
topics.

Therefore the research questions are the following:

1. What is the demanding nature of the language contents and assessment
procedures contained in the syllabus, as reported by the students under
consideration?

2. What is the degree of congruence between the specifications of the CEFR for
the level studied and the students' actual performances?

3. Which are the topics that seem more relevant that would better suit the students'

needs?
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Chapter 5: Results
5.0 Introduction.

We must be reminded that the data generated through a survey was analyzed
quantitatively. The results were obtained from the application of this survey and the
analysis of students academic results. Cohen, Manion and Morrison (2007) propose
various forms to present quantitative data. The one used in this study follows a structure
where the results are presented per each research question. Thus, the following sub sections
are headed first by the biographical data and then by the research questions posed at the
outset of this study. Following the actual presentation of the results of this study is the
discussion. Such discussions per research question do not only examine the results per se,
but also relate them to the relevant literature and speculate as to the possible causes or
reasons that might explain what is present in each sub section. The software used for the

analysis was Excel 2013 and Infostat.

5.1  Students biographical data.

According to the following graph, 27 % of the students were male and 73% were

female.

Gender

Feminine
27%

73% Masculine

Graph 1: Students gender.
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In Graph 2 we can observe that no male have travelled to an English speaking
country, while 16% (3) of the women in the group have. No student has ever lived in an

English speaking country.

Has traveled to an English speaking country.

100%
90%
80%
70%
60%
50%
40%
30%
20%
T

0%

Yes

B Females ® Male

Graph 2: Has traveled to an English speaking country according to gender

In the following graph, we see that most of the students have not studied English at

another institution apart from university.

English language studies at another
institution.

100%

80%
60%
40%
20%
o B ==
No

Yes

5 Female B Male

Graph 3: English studies at another institution apart from University according to gender.
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In the following graph we see that most of the students are aged 18-19.

Age

= 18-19
= 20-21
m 22-23

24 0 mas

Graph 4: Students ages.

In the next graph it can be seen from the latter Graph, that most of the students did

not learn English on their own.

Learned English on their own

B Yes

.NO

Graph 5: Learned English on their own.
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5.2 RQ1: Perceived degree of difficulty of the language contents and assessment

procedures contained in the syllabus, as reported by the students under consideration.

5.2.1 Perceived degree of the demanding nature of contents.

In this section, the results have been segregated for ease of understanding, in terms
of language skills. In other words, the results indicating the students perceived degree of
ease or difficulty are presented per skill. In order to better understand the results presented,
first, the degree of ease is shown per language skill and then the degree of perceived
difficulty per language skill is presented later. Each table presents numerical values going
from 1 to 4, where 1 stands for totally disagree with the statement and 4 totally agree
with the statement. For example, in the following section, items tapping into reading have
been grouped together to be analyzed in percentage points as far as degree of ease is

concerned.

5.2.1.1 Degree of ease of contents

As pointed out earlier, the students perceived level of ease is presented. Table 1
presents the perceived degree of ease, as far as reading ability is concerned. Frequency
stands for the number of students who chose a specific degree of ease and then the
percentage is presented. In Table 1, the item analyzed is reading and understanding extracts
of texts in class. It can be inferred from Table 1 that the majority of the students agree that

reading and understanding extracts of texts in class is easy to them.
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Table 1: Perceived degree of ease of reading content

| find it easy to read and understand extracts

Reading Frequency %

1 (totally disagree) 0 0%

2 (disagree) 9 35%

3 (agree) 15 58%

4 (totally agree) 2 8%
TOTAL 26

Table 2 presents the perceived degree of ease, as far as listening ability is

concerned. Frequency stands for the number of students who chose a specific degree of

ease and then the percentage is presented. In table 8, the item analyzed is listening and
understanding recordings in class. According to Table 2, most of the students agree on the

fact that they listen to the recordings in class and are able to understand them.

Table 2: Perceived degree of ease of listening content

I find it easy to listen and understand

recordings in class.

Listening Frequency %

1 (totally disagree) 3 12%

2 (disagree) 9 35%

3 (agree) 13 50%

4 (totally agree) 1 4%
TOTAL 26

Table 3 presents the perceived degree of ease, as far as speaking ability is

concerned. Frequency stands for the number of students who chose a specific degree of

ease and then the percentage is presented. In Table 3, the item analyzed is speaking English

in class. Table 3 shows most of the students disagree that it is easy for them to speak in

English during classes.
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Table 3: Perceived of ease of speaking content.

| find it easy to speak English during
classes.
Speaking Frequency %
1 (totally disagree) 5 19%
2 (disagree) 17 65%
3 (agree) 4 15%
4 (totally agree) 0 0%
TOTAL 26

Table 4 presents the perceived degree of ease, as far as writing ability is concerned.
Frequency stands for the number of students who chose a specific degree of ease and then
the percentage is presented. In Table 4, the item analyzed is writing paragraphs in English
with structure and almost no mistakes in class. From Table 4 it can be inferred that most of

the students disagree that it is easy for them to write paragraphs with structure and almost

with no mistakes.

Table 4: Perceived degree of ease of writing content.

| find it easy to write paragraphs with structure
with almost no mistakes.
Writing Frequency %
1 (totally disagree) 5 19%
2 (disagree) 15 58%
3 (agree) 5 19%
4 (totally agree) 1 4%
TOTAL 26

Table 5 presents the perceived degree of ease, as far as grammar structures
understanding is concerned. Frequency stands for the number of students who chose a

specific degree of ease and then the percentage is presented. In Table 5, the item analyzed
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is to understand quickly the use of grammar structures in class. Table 5 shows most of the

students agree they quickly understand the use of grammar structures studied in classes.

Table 5: Perceived degree of ease of use of grammar structures.

| find it easy to understand grammar
structures
Grammar Structures Frequency %
1 (totally disagree) 1 4%
2 (disagree) 8 31%
3 (agree) 14 54%
4 (totally agree) 3 12%
TOTAL 26

Table 6 presents the perceived degree of ease, as far as grammar structures use is
concerned. Frequency stands for the number of students who chose a specific degree of
ease and then the percentage is presented. In Table 6, the item analyzed is to understand
quickly when grammar structures mistakes are corrected in class. According to Table 6 it
can be inferred that the majority of the students agree they understand quickly when their

grammar structures mistakes are corrected in classes.

Table 6: Perceived degree of ease to understand grammar correction.

| find it easy to understand grammar
correction in class
Grammar use Frequency %
1 (totally disagree) 0 0%
2 (disagree) 3 12%
3 (agree) 20 77%
4 (totally agree) 3 12%
TOTAL 26

Table 7 presents the perceived degree of ease, as far as vocabulary use is concerned.

Frequency stands for the number of students who chose a specific degree of ease and then
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the percentage is presented. In Table 7, the item analyzed is the use of vocabulary after

studying it in class. Table 7 shows most of the students agree they use the vocabulary

learned in classes after studying it.

Table 7: Perceived degree of ease to use vocabulary.

Degree of ease

Vocabulary Frequency %
1 (totally disagree) 1 4%
2 (disagree) 6 23%
3 (agree) 14 54%
4 (totally agree) 5 19%
TOTAL 26

To conclude, a general graph is presented next with a summary of the results.

According to Graph 5 we can observe that for students it is less easy to speak in English

during classes and to write paragraphs with almost no mistakes. On the other hand, it is

easier for them to understand grammar content when it is explained to them during classes.

According to these results, we can conclude grammar explanations seem to suffice during

classes. This is not the case for speaking activities. Therefore, results suggest the syllabus

must make a stronger emphasis on speaking activities, making them clearer, more frequent

and practical, due to the fact that speaking is the key objective to achieve not only for the

Institute and the University, but for students as well.

In order to understand to graph below, the Y axis stands for the perceived degree of

ease of the different skills and language contents: 1 and 2 can be interpreted as students

disagreeing with finding a given skills easy (i.e. they are perceived as rather difficult),
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while 3 and 4 can be interpreted as students agreeing with finding a given skill easy (i.e.

they are perceived as relatively easy).

Degree of Ease

4
3
2
1
0
Reading Listening  Speaking Writing  Grammar Structure  Grammar Comp  Vocabulary
Graph 6: Ease to learn the contents.
521.2 Degree of difficulty of contents

In this subsection, the students perceived degrees of difficulty are presented,
segregated per language skill. For example, Table 8 presents the perceived degree of
difficulty, as far as reading ability is concerned. Frequency stands for the number of
students who chose a specific degree of difficulty and then the percentage is presented. In
Table 8, the item analyzed is the length and perceived complication level of reading
extracts in class. From Table 8 we can understand most of the students do not agree reading

extracts from the class are long and complicated for them.
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Table 8: Perceived degree of difficulty of reading content.

| find it difficult to understand reading
extracts.
Reading Frequency %
1 (totally disagree) 0 0%
2 (disagree) 20 77%
3 (agree) 4 15%
4 (totally agree) 1 4%
TOTAL 25

Table 9 presents the perceived degree of difficulty, as far as listening ability is
concerned. Frequency stands for the number of students who chose a specific degree of
difficulty and then the percentage is presented. In Table 9, the item analyzed is
understanding classes in English. Table 9 shows most of the students do not agree it is

difficult for them to understand the classes in English.

Table 9: perceived degree of difficulty of understanding the class in English.

| find it difficult to understand classes in
English.
Listening Frequency %
1 (totally disagree) 7 27%
2 (disagree) 14 54%
3 (agree) 4 15%
4 (totally agree) 0 0%
TOTAL 25

Table 10 presents the perceived degree of difficulty, as far as speaking ability is
concerned. Frequency stands for the number of students who chose a specific degree of
difficulty and then the percentage is presented. In Table 10, the item analyzed is the use of

oral practice moments in class. From Table 10 we can infer that most of the students agree
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they use oral practice instances during classes to improve their pronunciation because this

aspect is difficult for them.

Table 10: Perceived degree of difficulty of pronunciation.

| find it difficult to pronounce in English
correctly.
Speaking Frequency %
1 (totally disagree) 0 0%
2 (disagree) 5 19%
3 (agree) 14 54%
4 (totally agree) 7 27%
TOTAL 26

To conclude, a graph with a summary of the results is presented next. From Graph 6
we can observe more clearly that, on average, students find it more difficult to use oral
practice instances during classes to improve their pronunciation because speaking is
difficult for them in general. Speaking is the key aspect in this syllabus at institutional and
learner s level. On the other hand, students find lest difficult to understand classes in
English. In order to understand the graph below, the Y axis stands for the perceived degree
of ease of the different skills and language contents: 1 and 2 can be interpreted as students
complete disagreement and disagreement with the items being difficult and 3 and 4

correspond to the agreement and total agreement of the items being difficult.
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Degree of difficulty.

Reading Listening Speaking

Graph 7: Difficulty to understand key content.

5.2.2 Discussion

It is important to remember that what is being analyzed in this work is suitability for
this specific context, and students perceptions is one of the elements to reach a valid
conclusion, because these students are focused on achieving their major s goal and English
learning is one of the components that should contribute to their future success. It also
needs to be mentioned that not enough research was found on this specific topic that could
be similar enough to be compared with this work, mostly due to time restraints. Although,
according to the studies of Martinez-Flor et al. (2006) and Aliaga Garcia (2007), English
pronunciation is considered to be one of the most difficult skills to acquire and develop.
This is an example of students perceptions on one aspect of speaking. As has been stated
before, for students in this study it is less easy to speak in English during classes and to
write paragraphs with almost no mistakes. On the other hand, it is easier for them to

understand grammar content when it is explained to them during classes, therefore, we can
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conclude grammar explanations suffice during classes and should not be disregarded. This
is not the case for speaking activities, as results suggest the syllabus must make a stronger
emphasis on speaking activities, making them clearer, more frequent and practical for
students. Students find it more difficult to use oral practice instances during classes to
improve their pronunciation because speaking is difficult for them in general. On the other
hand, students find it less difficult to understand classes in English, which might be due to

the teachers expertise.

As it has been mentioned before in this work, according to the Pearson s Teacher s
guide to the CEFR and the Association of Language Testers of Europe (ALTE), to reach
level Al itis required to study 90 to 100 hours and A2 is obtained with 180 to 200 hours of
study. The course under study has 42 hours, which may explain why students find speaking
practice more difficult: they require more time to practice and achieve goals prescribed for
this course during classes. Students in this course are, in general, young, ambitious and
motivated, with an almost privileged socio economical background, which includes
learning English up to level A1 complete (verified with diagnostic results), and have
exposure to the language outside the classroom via internet and within their circle of
friends. Most of them spend time in individual study to prepare for evaluations. These
positive factors reduce the amount of hours necessary for reaching and passing A2 level for
some, but with a more appropriate amount of oral practice time the implementation of this

syllabus would probably be more suitable.
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5.2.3 Perceived degree of the demanding nature of evaluations.

As the previous section hinted, here the results are separated first into degrees of
ease, then difficulty degrees and the four skills plus grammar structures and use and

vocabulary in order to uncover the perceived demanding nature of evaluation procedures.

5.2.3.1 Degree of ease

Table 11 presents the perceived degree of ease, as far as reading ability is
concerned. Frequency stands for the number of students who chose a specific degree of
ease and then the percentage is presented. In Table 11, the item analyzed is the complexity
of written extracts in evaluations. According to Table 11 we can infer that most of the
students agree that written texts in exams are simple and enough to show their reading

abilities in the English language.

Table 11: Perceived degree of ease of reading contents in assessment

| find it easy to read and understand
extracts.
Reading Frequency | %
1 (totally disagree) 1 4%
2 (disagree) 6 23%
3 (agree) 17 65%
4 (totally agree) 2 8%
TOTAL 26

Table 12 presents the perceived degree of ease, as far as listening ability is
concerned. Frequency stands for the number of students who chose a specific degree of
ease and then the percentage is presented. In Table 12, the item analyzed is related to
understanding audio extracts in exams. Table 12 shows most of the students do not agree

recordings in exams are easy and short.
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Table 12: Perceived degree of ease of listening extracts in assessment.

It is easy for me to listen and understand
recordings.
Listening Frequency %
1 (totally disagree) 1 4%
2 (disagree) 13 50%
3 (agree) 9 35%
4 (totally agree) 3 12%
TOTAL 26

Table 13 presents the perceived degree of ease, as far as speaking ability is
concerned. Frequency stands for the number of students who chose a specific degree of
ease and then the percentage is presented. In Table 13, the item analyzed is the ability of
responding orally in evaluations. From Table 13 it can be inferred that most of the students

agree they answer their classmates questions within the given time in oral evaluations.

Table 13: Perceived degree of ease of oral interaction in assessment.

It is easy for me to answer my partner s
questions within the time given.
Speaking Frequency | %
1 (totally disagree) 2 8%
2 (disagree) 4 15%
3 (agree) 15 58%
4 (totally agree) 5 19%
TOTAL 26

Table 14 presents the perceived degree of ease, as far as writing ability is concerned.
Frequency stands for the number of students who chose a specific degree of ease and then
the percentage is presented. In Table 14, the item analyzed is the ability to write short

paragraphs in evaluations. Table 14 shows most of the students do not agree they finish the
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written paragraphs they are asked to write in less time than the one assigned during the

written evaluations.

Table 14: Perceived degree of ease of writing tasks in assessment.

| find it easy to write paragraphs in less time
than the one assigned for the task.

Writing Frequency %

1 (totally disagree) 1 4%

2 (disagree) 15 58%

3 (agree) 9 35%

4 (totally agree) 1 4%
TOTAL 26

Table 15 presents the perceived degree of ease, as far as vocabulary use is
concerned. Frequency stands for the number of students who chose a specific degree of
ease and then the percentage is presented. In Table 15, the item analyzed is the use of
vocabulary in evaluations. According to Table 15 we infer that the majority of the students

agree that they use the vocabulary studied in class correctly in written and oral evaluations.

Table 15: Perceived degree of ease of use of vocabulary in evaluations.

It is easy for me to use the vocabulary
studied in class.
Vocabulary Frequency | %
1 (totally disagree) 0 0%
2 (disagree) 12 46%
3 (agree) 14 54%
4 (totally agree) 0 0%
TOTAL 26

All in all, we can notice that Graphs 7 and 8 are more stable than the previous

graphs, ranging from | agree to | disagree . In the latter graph it can be noticed that, on
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average, there is little difference between the students that find it easier to apply the
vocabulary studied in class correctly during the evaluations and students that find it
difficult to understand the written text extracts because they are not simple and enough to
show their reading ability in the English language. Therefore, we can conclude the contents
within the syllabus have the appropriate ease for these students with this particular
background. Nevertheless, it must be kept in mind that speaking, which is the key ability to
be developed in this syllabus, is not perceived as an easy aspect. In order to understand the
graph below, the Y axis stands for the degree of ease in assessment: 1 and 2 can be
interpreted as total disagreement and disagreement and 3 and 4 correspond to agreement

and total agreement.

Degree of ease of evaluations.

Reading Listening Speaking Writing Vocabulary TOTAL

Graph 8: Degree of ease of evaluations.
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5.2.3.2 Degree of difficulty of assessment

Table 16 presents the perceived degree of difficulty, as far as reading ability is
concerned. Frequency stands for the number of students who chose a specific degree of
difficulty and then the percentage is presented. In Table 16, the item analyzed is the
complexity of written extracts in evaluations. Table 16 shows most of the students do not
agree written text extracts are difficult for them in written evaluations; in other words they

find reading relatively easy.

Table 16: Perceived degree of difficulty of reading content in assessment.

I find text extracts difficult in evaluations
Reading Frequency %
1 (totally disagree) 1 4%
2 (disagree) 21 81%
3 (agree) 3 12%
4 (totally agree) 1 4%

TOTAL 26

Table 17 presents the perceived degree of difficulty, as far as listening ability is
concerned. Frequency stands for the number of students who chose a specific degree of
difficulty and then the percentage is presented. In Table 17, the item analyzed is the
complexity of audio extracts in evaluations. From Table 17 it is inferred that most of the
students do not agree they have little understanding of audio recordings in written exams.

Put differently, students find it relatively easy to have listening in assessment procedures.
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Table 17: Perceived degree of difficulty of listening extracts in assessment

| understand little of oral recordings in
exams.
Listening Frequency | %
1 (totally disagree) 2 8%
2 (disagree) 13 50%
3 (agree) 6 23%
4 (totally agree) 5 19%
TOTAL 26

Table 18 presents the perceived degree of difficulty, as far as speaking ability is
concerned. Frequency stands for the number of students who chose a specific degree of
difficulty and then the percentage is presented. In Table 18, the item analyzed is
understanding and replying to instructions in oral evaluations. According to Table 18 we
can infer that most of the students do not agree they have difficulty understanding

instructions in oral evaluations.

Table 18: Perceived degree of difficulty of instructions (oral interaction) in assessment

| find it difficult to understand and follow

instructions during speaking exams.

Speaking Frequency %

1 (totally disagree) 3 12%

2 (disagree) 15 58%

3 (agree) 8 31%

4 (totally agree) 0 0%
TOTAL 26

Table 19 presents the perceived degree of difficulty, as far as writing ability is
concerned. Frequency stands for the number of students who chose a specific degree of
difficulty and then the percentage is presented. In Table 19, the item analyzed is the ability

of writing paragraphs in evaluations. On Table 19 we can see that most of the students
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think writing paragraphs according to instructions given in written evaluations is easy for

them.

Table 19: Perceived degree of difficulty of writing tasks in exams in assessment.

| find it difficult to write paragraphs
according to instructions
Writing Frequency | %
1 (totally disagree) 0 0%
2 (disagree) 15 58%
3 (agree) 10 38%
4 (totally agree) 1 4%
TOTAL 26

Table 20 presents the perceived degree of difficulty, as far as grammar use is
concerned. Frequency stands for the number of students who chose a specific degree of
difficulty and then the percentage is presented. In Table 20, the item analyzed is the use of
grammar in evaluations. From Table 20 it is inferred that most of the students agree and

totally agree they make mistakes using grammar structures in oral and written evaluations.

Table 20: Perceived degree of difficulty of grammar use in assesment.

| find it difficult not to make mistakes in
oral and written evaluations.
Grammar Frequency %
1 (totally disagree) 1 4%
2 (disagree) 10 38%
3 (agree) 10 38%
4 (totally agree) 5 19%
TOTAL 26

In the next graph as a summary, it can be observed that, on average, there is little
difference with students that find grammar structures difficult (they make mistakes) and

students that find written extracts more difficult to understand when reading, Thus, it can be
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concluded that students do not find the contents excessively difficult, which make them
suitable within the syllabus. It must be noted that speaking activities, speaking being the
key aspect of this syllabus for both of the institutions mentioned in this study and for the
students, have been considered not difficult , whereas they were considered difficult
during classes. This study suggests further observation of the degree of difficulty of oral
evaluations and subsequent introduction of slightly more complex speaking oriented
evaluation activities together with clearer grammar evaluation activities, which was
considered as the most difficult aspect to develop in written and oral evaluations. In order
to understand the graph below, the Y axis stands for the perceived degree of difficulty: 1
and 2 can be interpreted as students total disagreement and disagreement and 3 and 4

correspond to agreement and total agreement.

Degree of difficulty of evaluations.

Reading Listening Speaking Writing Grammar

Graph 9: Degree of difficulty of oral and written evaluations.
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5.2.4 Discussion

Grammar is defined as the rules that govern how a language s sentences are
formed (Thornbury, 2000, p. 1). It is necessary for ELLs to master grammar in order to be
competent in the four language skills because incorrect use or lack of understanding of
grammar might hinder communication either in speaking, writing, listening, or reading
(Savage, Bitterlin, & Price, 2010). Grammar is the most difficult aspect in evaluations for
students in this study; therefore, it is suggested to further reflect on this issue when creating
written tests. It would be advisable to expose students to proper previous practice to prepare
them for written evaluations that contain grammar items. As has been stated before, there is
little difference between the students that find it easier to apply the vocabulary studied in
class correctly in assessments and students that find it difficult to understand the written
text extracts in assessments. This means the contents within the syllabus have the
appropriate ease for these students with this particular background. Speaking is not
perceived as a really easy aspect either. Students do not find the speaking contents
excessively difficult in evaluations, so this makes them suitable within the syllabus.
Speaking activities have been considered not difficult in evaluations, meanwhile they were
considered difficult during classes. This study suggests further observation of the degree of
difficulty of oral evaluations and subsequent introduction of slightly more complex
speaking oriented evaluation activities together with clearer grammar evaluation activities,
which was considered as the most difficult aspect to develop in written and oral

evaluations.

It can be pointed out again the duration of the course is too short for students to

show they can do what is expected of them. According to the previously analyzed results,
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grammar content in written assessment is the most difficult item for students. This means
that if they had had more practice instances during the course, the grammar items would
probably have been considered easier. The explanations of the teacher were considered
sufficient, which leaves this factor aside. They also needed more time to practice listening

before evaluations.

It could be suggested the written evaluations are not so suitable for this course,
because the evaluations don t give clear and enough opportunities for students to
demonstrate their grammar skills. Students should be given enough practice time during
classes and enough opportunities to show their skills in tests. The oral assessment is more
suitable according to students, although they haven t had enough oral practice moments, as
it was stated in the content suitability discussion. Not enough oral practice makes students

find it more difficult as well as oral assessment moments.
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5.3 RQ2: Degree of congruence between the specifications of the CEFR for the level

studied and the students" actual performances.

Below is the data gathered from three distinct sources in two tables, which allow the
researcher to conduct a qualitative, comparative analysis between the language
performance indicators contained in the CEFR, the official specified program overview of
the course, and the data gathered from the students expected language performance
according to the syllabus. As for the first, it must be noted that two different English
language levels have been considered from the CEFR as the course taught makes use of a
course book which incorporates A2 level performances for the beginning of the course and
B1 level performances towards the end of the course. In Table 21, the first column shows
the language performance indicators from level B1 of the CEFR (what students are
expected to achieve), separated by language skill. The data showing students expected
performance in the second column has been gathered from the official program overview,
which acts as a type of curriculum created for the course. Appendix D contains the table for

level A2.

Table 22 explains the data with further detail. The actual language performance data
has been gathered from the specifications tables from two of the final tests that the students
under consideration were to take, one written and one oral. The first column shows the
CEFR levels of performance separated by skill. The second column contains the language
performance (indicators) expected of the students for the oral production test. The same
applies to the language performance (indicators) present in the third column derived from
the analysis of written test 2. Table 22, thus, shows what was found in each of the data

sources as for as language performance is concerned.
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Table 21. Students expected performances at the end of the course within the

syllabus compared with the CEFR levels of performance.

CEFR Level B1 Descriptor

Students expected performance according to syllabus
(official program overview)

Listening

Can understand the main points of clear standard speech on

familiar matters regularly encountered in work, school, leisure, etc.

Can understand the main point of many radio or TV programs on
current affairs or topics of personal or professional interest when
the delivery is relatively slow and clear. Can understand phrases
and expressions related to areas of most immediate priority (e.g.
very basic personal and family information, shopping, local
geography, employment) provided speech is clearly and slowly
articulated.

Listening

Can understand sentences and everyday vocabulary
related to areas of personal interest (very basic personal
and family information, shopping, the city, employment,
health). Can apply strategies and listening techniques to
predict the topic and locate introductory formulas,
keywords, or other indicators to recognize information of
a general and specific nature in short and simple speeches.

Reading

Can understand texts that consist mainly of high frequency every
day or job-related language. Can understand the description of
events, feelings and wishes in personal letters. Can scan longer
texts in order to locate desired information, and gather information
from different parts of a text, or from different texts in order to
fulfil a specific task. Can recognize significant points in
straightforward newspaper articles on familiar subjects.

Reading

Can infer the meaning of written material supported by
the context and / or knowledge of additional language
background. Can report communicative intention and
recognize the organization of information from different
texts. Can use the knowledge learned to understand literal
and inferentially the information content of texts.

Speaking

Can deal with most situations likely to arise whilst travelling in an
area where the language is spoken. Can enter unprepared into
conversation on topics that are familiar, of personal interest or
pertinent to everyday life (e.g family, hobbies, work, travel and
current events). Can connect phrases in a simple way in order to
describe experiences and events, my dreams, hopes & ambitions.
Can briefly give reasons and explanations for opinions and plans.
Can narrate a story or relate the plot of a book or film and describe
reactions. Has enough language to get by, with sufficient
vocabulary to express him/herself with some hesitation and
circumlocutions on topics such as family, hobbies and interests,
work, travel, and current events. Uses reasonably accurately a
repertoire of frequently used "routines" and patterns associated
with more predictable situations. Can keep going comprehensibly,
even though pausing for grammatical and lexical planning and
repair is very evident, especially in longer stretches of free
production. Can initiate, maintain and close simple face-to-face
conversation on topics that are familiar or of personal interest. Can
repeat back part of what someone has said to confirm mutual
understanding. Can link a series of shorter, discrete simple
elements into a connected, linear sequence of points.

Speaking

Can communicate functionally when carrying out simple
and routine tasks requiring simple and direct exchange of
information on topics that are familiar or common. Can
communicate with simple statements effectively and
spontaneously in simple routine tasks requiring simple
and direct information about familiar topics and activities.
Can use a custom or circumstantial speech adapted to the
work, social or cultural environment.

Writing

Can write personal letters describing experiences and impressions.
Can write straightforward connected text on topics, which are
familiar, or of personal interest by linking a series of shorter
discrete elements into a linear sequence. Can write accounts of
experiences, describing feelings and reactions in simple connected
text. Can summarize report and give his/her opinion about
accumulated factual information on familiar routine and non-
routine matters within his field with some confidence.

Writing

Can produce simple messages and written texts of
increasing length and complexity. Can communicatively
express feelings, preferences, agreements, etc. to describe
situations of personal, professional, social or cultural
interest. Can use the vocabulary and grammar structures
relevant to the communicative situation presented.
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Table 22. Students actual performances in oral and written tests compared with the
CEFR levels of performance.

CEFR Level B1 Descriptor

Students actual language
performance in ORAL TEST
2

Students actual language
performance in WRITTEN TEST
2

Listening

Can understand the main points of clear standard speech on familiar matters
regularly encountered in work, school, leisure, etc. Can understand the main
point of many radio or TV programs on current affairs or topics of personal or
professional interest when the delivery is relatively slow and clear. Can
understand phrases and expressions related to areas of most immediate priority
(e.g. very basic personal and family information, shopping, local geography,
employment) provided speech is clearly and slowly articulated.

Reading

Can understand texts that consist mainly of high frequency every day or job-
related language. Can understand the description of events, feelings and wishes
in personal letters. Can scan longer texts in order to locate desired information,
and gather information from different parts of a text, or from different texts in
order to fulfil a specific task. Can recognize significant points in
straightforward newspaper articles on familiar subjects.

Speaking

Can deal with most situations likely to arise whilst travelling in an area where
the language is spoken. Can enter unprepared into conversation on topics that
are familiar, of personal interest or pertinent to everyday life (e.gfamily,
hobbies, work, travel and current events). Can connect phrases in a simple way
in order to describe experiences and events, my dreams, hopes & ambitions.
Can briefly give reasons and explanations for opinions and plans. Can narrate a
story or relate the plot of a book or film and describe reactions. Has enough
language to get by, with sufficient vocabulary to express him/herself with some
hesitation and circumlocutions on topics such as family, hobbies and interests,
work, travel, and current events. Uses reasonably accurately arepertoire of
frequently used "routines™ and patterns associated with more predictable
situations. Can keep going comprehensibly, even though pausing for
grammatical and lexical planning and repair is very evident, especially in
longer stretches of free production. Can initiate, maintain and close simple
face-to-face conversation on topics that are familiar or of personal interest. Can
repeat back part of what someone has said to confirm mutual understanding.
Can link a series of shorter, discrete simple elements into a connected, linear
sequence of points.

Writing

Can write personal letters describing experiences and impressions. Can write
straightforward connected text on topics, which are familiar, or of personal
interest by linking a series of shorter discrete elements into a linear sequence.
Can write accounts of experiences, describing feelings and reactions in simple
connected text. Can summarize report and give his/her opinion about
accumulated factual information on familiar routine and non-routine matters
within his field with some confidence.

Grammar control

Communicates with reasonable accuracy in familiar contexts; generally good
control though with noticeable mother tongue influence. Errors occur, but it is
clear what he/she is trying to express. Can use with reasonable accuracy a
repertoire of frequently used "routines” and patterns associated with more
predictable situations.

Vocabulary control
Can identify unfamiliar words from the context on topics related to his/her field

and interests. Can extrapolate the meaning of occasional unknown words from
the context and deduce sentence meaning when the topic discussed is familiar

Speaking

Content: Can provide a variety
of types of content related to
what has been studied
(bargaining, comparing,
recommend, fun in a foreign
city and making plans for the
weekend, ordering at a
restaurant, reacting to good and
bad news, making plans for the
future) which are appropriate
for the tasks, such as
generalizations, details,
examples and give various
forms of evidence. Can
develop ideas in a clear and
coherent manner.

Fluency: Flow of speech is
fluent. Student can act as a
facilitator helping the
conversation flow and
development.

Pronunciation: Can produce
sounds which are similar to
those of a native speaker. Can
show superlative intonation
patterns and stress.

Structure (Grammar accuracy
when speaking): Can correctly
use nearly all grammatical
structures corresponding to the
level.

Vocabulary use: Can use most
words/phrases from the level
appropriately.

Communicative ability: Can
deliver naturally and with
confidence and does not just
convey the message but
enhances it. Can make
excellent use of volume, pace,
etc. Can give an adequate level
of detail.

Listening

Can listen and understand people s
health problems and given
suggestions. Can listen and
complete a dialogue about shopping
with the correct word which is
missing.

Reading

Can read and understand a timeline
about a famous character s life and
put a time sequence in order
according to the text.

Writing:

Can write about a place where
usually goes / or has gone shopping
(market, store, supermarket, etc.),
telling about the following: name of
the place, location, days you can go
there, what s a good time to visit
and what can be bought there) and
develop ideas in a clear and unified
manner. Can respect conventional
use of collocations and variety of
structures. Can respect spelling,
punctuation and paragraph
formation conventions. Can use a
native-like previously taught
vocabulary.

Grammar use

Can identify the sentence which is
grammatically correct ina familiar
context. Can choose the correct
structure to use in a sentence in a
familiar context.

Vocabulary use

Can use the correct word according
to the context.
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Table 21 shows a correct correspondence between level B1 of the CEFR and the
program overview, yet it seems this last table shows that the course syllabus is too general

and falls short of the necessary specifications of all the objectives of the course.

As can be seen in Table 22, the column presenting language performances following
the CEFR is the one that evidences richness of information, most understandably. The level
included is B1, because this level of performance is the one supposed to be successfully
completed. As was observed in Table 22, most of the language performances for oral and
written production coming from the oral and written tests seem to correspond to the A2
level approaching to B1, thus leaving out some of the performances suggested by the CEFR
for reaching B1, even though the students are expected to finish the course with a B1 level.
The written evaluation seems to focus on just a couple of the many can-do statements
presented in the CEFR chart, which can suggest a lack of rigor when evaluating the
corresponding abilities, which makes the instrument inefficient to measure results. Perhaps
it would be a better idea to establish a more frequent and process type of written evaluation,
in order to have a clear and better idea about students actual results. This is congruent with
the findings of the survey which state grammar is the most difficult item as perceived by

the students.

The oral evaluation seems to cover successfully the A2-B1 CEFR level. The oral
evaluation within the syllabus is much more complete and prepared according to standards,

which means the oral component is more suitably evaluated.

As an addition to all the data presented, Graph 9 shows the academic results of the

oral and written evaluations, which behave in a similar manner, that is to say, both sets of
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scores feature an increase in score from the first to the second evaluation procedure. All
students have marks above 4, which is the pass grade. Therefore, it can be concluded that
students meet the requirements of the syllabus to pass the course, which is merely
administrative data, but can also give a hint on students progress within the course. For

further analysis on students academic results, the following graph and chart are presented.

Students Academic Results

8.0
6.0
4.0
2.0
0.0
Evaluation 1 Evaluation 2
Written Oral

Graph 10: Average score of written and oral evaluations.

5.3.1 Discussion

This work concentrates on analysis of suitability of the syllabus according to
context and not the quality of the syllabus or if it s convenient or not for increasing
students levels of performance. What are analyzed are the students actual performances
they are expected to achieve with the implementation of the syllabus, which is one of the
elements that can tell whether or not the syllabus is suitable for this context. According to
the surveys conducted by five key universities in 2005 in Vietnam (Van, 2008- 2010) the
real level of the majority of students is just elementary. Therefore many universities have to

seek to the language program for beginner (or false beginner) learners. As a result, after
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240 hours of general English the college students level is lower-intermediate. Then with
from 60 to 90 hours of ESP at senior years their real level of English cannot be significantly
improved and is still very far from the requirements of their future jobs . According to the
CEFR Guide for Teachers and the Association of Language Testers of Europe (ALTE),
approximately 120 to 200 hours of study are required to complete the A2 level and 350 to
400 to achieve level B1 complete. Again the problem of time is evident here: the
comparison between the CEFR scales and the actual program and the assessment
instruments shows there is a significant reduction of the descriptors of the CEFR for the
level to make them fit into the 42 hours of the course. It is extraordinarily ambitious to aim
to reach level B2 in such a short timeframe even though with students who present more
favorable characteristics in comparison to students in Vietnam. One factor that is
significant is the fact the textbook (Four Corners 2 parts A and B created following the
CEFR standards) is considered as the syllabus, with no changes or modifications. The
program is built for one semester using the 12 units in the textbook which fit perfectly into
the timeframe given. The problem resides in a very important detail: this textbook in meant
to be used together with an activities online platform, videos and more additional material
that would require much more time to be suitably implemented. It relies on the fact that
students already achieved level A1 completely and are at least in the middle of the A2
level. This is not the reality for the complete group, therefore, to be able to give all students
the same opportunities without lowering the CEFR descriptors demanding nature, it would

be much better to focus on helping students to complete level A2 in a decent way.
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5.4 RQA3: Students preferred topics that seem more relevant that would better suit

the students’ needs: analysis and discussion.

The actual topics present in the syllabus studied are the following:

Unit 1:

My interests (Preferences)

Unit 3 (Unit 2 Descriptions was not included this year): Rain or shine (Weather)

Unidad 4: Life at home (Parts of the house, types of houses)

Unit 5:

Unit 6:

Unit 7:

Unit 8:

Unit 9:

Health (illnesses, healthy habits)

What’s on TV? (TV and Cinema)

Shopping (Bargaining, shopping)

Fun in the city (free time activities)

People (biographies)

Unit 10: In arestaurant (food, ordering food, preferences)

Unit 11: Entertainment (favorite movies and music)

Unit 12: Time for a change (Dreams and hopes for the future)

In Graph 10 below, students preferred topics from the current syllabus are

presented. The most preferred topic was Health and healthy habits and Dreams and

hopes . The least relevant topic was Filmsand TV . Suggestions were made in comments

such as dentistry related topics . This is congruent with the preference for health related
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topics. According to these results, it is advisable to remove the least favored topic and

include health related topics in this specific unit in the current syllabus.

Relevance of topics.

._./‘\\/‘\\/\
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Sports and firee time
Travel amd holidays
Healith amd healithy
Cities amd cultures of
the world
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Music amd art im
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Fillms and TV

Sciemee amd
techmology

Graph 11: Relevance of topics according to students views.

The table below gives the detailed scores obtained in this section of the survey.

Table 23: Relevance of syllabus topics according to students views
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In Table 23 we confirm what was previously pointed out in this section. Dreams and
hopes for the future and travelling are the second most important topics for students,
probably because of the fact they are studying to get their dreams come true. Cities and
cultures around the world is the next topic and it might point out to an interest of students
for travelling and seeing the world. Science and technology also seems a relevant topic for
students. Fashion, sports and arts do not seem to be considered very relevant and films and
TV shows is definitely not relevant for students. Even though the textbook suggests these
topics it should not be compulsory for the teacher to work with them. A good idea would be

to relate TV shows to health related topics.

5.4.1 Discussion

According to the results of a study conducted by Byrd in 2013 for the University of
San Francisco at DUOC Plaza Vespucio in Santiago, Chile In addition to altering the
message broadcasted throughout Chilean society [about the importance of English in
Chile], Chilean universities both public and private must place more emphasis on
English proficiency during both the admissions process and during a student s career as
well. It is not enough for the government to assert that English is necessary for Chileans
personal development; students must also have a more short-term, specific objective to
work towards because only thinking that you might make more money one day is not
sufficient. Right now because English is not required (and with most universities
admissions requirements English is not even encouraged) Chilean students do not prioritize
English class in relation to the rest of their core courses. Students cannot be expected to
spend an equal amount of time studying English as they do in their math, Spanish language,

science, and history classes when those other courses greatly impact their chances of



94
Suitability of an English Language Syllabus for Dentistry Students.

attending university and English does not . This study presents results that aim to
motivate students more through only listening to their requests in regards to topics of
preference, which coincide with their interest in topics related to their major and their
future. The present syllabus does not really foster topics related to students interests in a
way that can be noticeable and relevant. A syllabus oriented to Dentistry students
specifically would motivate students more to invest more time studying English, because

they would find it useful for their careers and their future lives.
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Chapter 6: Conclusions, Limitations and Suggestions

6.0 Introduction

As has been claimed, the main objective of the present study is to uncover the
suitability of the English language syllabus for Dentistry students. In order to fulfil this aim,
three research questions were proposed related to three aspects that prove the syllabus is
suitable or not. These three aspects are 1. Students perceptions on the demanding nature of
contents and assessment; 2. The congruence between the CEFR scales for levels A2 and
B1, the program and assessment instruments: and 3. Topics preferred by students according
to their needs. The suitability of the studied syllabus for this specific context is determined
through the analysis of these three elements. In this chapter, the conclusions and final
remarks obtained from the results seen in the previous chapter are presented first. Then, the

limitations for this study are stated. Finally, suggestions for further research are given.

6.1 Conclusions and final remarks

The present study is the result of hard work, dedication and commitment to improve,
through a thorough examination of curriculum suitability and teaching standards at the
context of study; in other words, the study aims to contribute to the process of teaching by
analyzing students needs and interests, syllabus congruence with the CEFR and the
objectives of the major s program and to discover whether or not the syllabus used is the
best for Dentistry students to learn effectively. As Dérnyei (2011) suggests as main
characteristics for a researcher, genuine curiosity, common sense and discipline have been

key to the completion of this work.
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Research question 1 aims to uncover the perceived degree of difficulty of the language
contents and assessment procedures contained in the syllabus, as reported by the students
under consideration. The syllabus analyzed is suitable for students in the aspects of
vocabulary use, listening and reading in general because students do not find these contents
too easy or too difficult during classes and assessment. Grammar explanations in classes are
considered clear and sufficient by students, which may relate to the skill of the teacher
when delivering grammar related contents. On the other hand, according to results and
discussion students find it more challenging to speak in English and to write paragraphs
with almost no mistakes during classes. This means the syllabus must pay special attention
to the creation of more suitable speaking activities, provide more practice instances and
more writing tasks so that students can feel comfortable developing these aspects of
proficiency. Speaking is the aspect teachers must foster more according to institutional
curriculum objectives and the needs and interests of students. The syllabus must be given
enough flexibility to change according to context and must avoid being a synonym of the
table of contents present in the textbook. The textbook needs to be more of a suggestion
rather than a time constraint to measure the teacher s delivery of contents within the
course s time frame. In regards to assessment, the most difficult aspect for students is
grammar use, which coincides with the previously mentioned literature. The assessment of
grammar must be more consistent with the idea that the present syllabus is communicative
and needs to give less protagonism to the use of grammar. Assessing grammar use is
important, but according to this research more grammar practice is needed for students to
consider grammar exercises easier and more attention must be put on behalf of teachers

when designing the written assessment instrument.
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Research question 2 aims to unveil the degree of congruence between the
specifications of the CEFR for the level studied and the students' actual performances.
According to this research, when analyzing the specifications tables for the course s oral
and written evaluations and comparing them with levels A2 and B1 that need to be reached,
the contents of this syllabus include most of the A2 level can do statements of the CEFR
and some of the ones present in level B1. According to Cambridge English Language
Assessment, it is stated that level A2 is reached with 180 200 hours and B1 with 350 400
hours. The course under study has around 42 learning hours. This explains the degree of
summarization observed within the actual level of performance given by the specifications
table for the written assessment. In such short time it is not possible to tap into all of the
items suggested by the CEFR for the level. For this reason the syllabus aims only to the
minimum dominance of each item in levels A2 and B1. A good suggestion would be not to

aim to pass from one level to another but deepen and practice more in level A2 only.

Research question 3 shows students preferred topics that seem more relevant that
would better suit the students' needs compared with the topics present in the actual syllabus.
The topic that must be fostered in future implementations of this syllabus is health and
healthy habits. The participants are Dentistry students who are very aware of the need they
have to manage health topics and vocabulary related to their field of expertise. If the
institution in charge takes this into consideration, it would be a pioneer in the field of
teaching English in academic and even at in-office contexts. As experienced by the
researcher in her twelve years of experience in the context, none of the four institutions she

has worked for in the city of Concepcion change their syllabus topics according to context.
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According to Byrd (2013) If [Chilean] universities include English proficiency in
the admissions process either by making it a requirement or including an English section
on the PSU (Chile s standardized test, which is similar to the SAT reasoning test) - students
in high school who plan on attending university will have greater incentive to devote more
time to English and will thus improve their proficiency. Students must be motivated to
learn English and the best way to motivate them is with incentives. For students who plan
on attending university, making English mandatory to attend is the greatest incentive
available. In this way, all students in the context of first year of university would arrive
with a real elementary level, which would benefit the learning process for them. It would
not be necessary to simplify and shorten the CEFR descriptors leading to the offer of a not
very suitable syllabus according to international standards. However, this is a long term
solution for the presented problem. The immediate solution suggested by this study is the
destination of more teaching and practice hours for the program of study and a more

realistic goal to achieve: the A2 level of students proficiency in the English language.

6.2 Limitations of this study

Time was the most evident difficulty during this study. Having more time to analyze
results more thoroughly would have been an asset for this study. The other factors were
related to the present literature: a lack of former research in the context of binational
institutes in Chile was noticed when researching previously published works. It would have
been of great help to find more works on the subject in the same context. To contribute
with research in this matter is perceived by the researcher as a contribution for the field. As

this is the first postgraduate work of the researcher, possibly there are details which are
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missing or literature relations that have not been signaled. But this work has been

performed with responsibility and genuine interest in the topic.

6.3 Suggestions for further research

It is of vital importance to continue studies in the context of binational institutes and
their syllabuses. The existence of a complete and concise curriculum created by the
institution is vitally relevant for institutions to act in a suitable manner according to all the
contexts they serve. Using the textbooks as the curriculum and syllabus does not take into
account the interests and needs of the different contexts in which institutions provide
services; therefore the same material may not be suitable for all the contexts. More research
may continue showing the need for a type of curriculum and syllabus capable of adapting to
the needs and interests of students in tertiary education in a way that allows them to

develop their proficiency in the English language even more and much more effectively.
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Appendix

Appendix A; Authorization Letters

Universidad
Andrés Bello

Concepcidn, Octubre de 2015

M3 ANDREA ARJONA

DIRECTORA ACADEMICA

INETITUTO CHILENOC NORTEAMERICANO DE CULTURA
PRESENTE.

Far intermedio de o presente presenfomes o usfed o la olemng tesista del progromo de
“Mogiter en Ensefanza del inglés come Lenguo Extronjera”, de ko Universidod Andrés
Bello, sede Concepclén, perfeneclente o la Focultad de Educacidn.

« MNaobalia Soledad Montero Vasquez; Rut 14,354.537-7
La alumna estd levande a cabo la investigackin denominada”™ AN EXARMINATION
QF THE SUMABILITY OF AM ENGLISH LANGUAGE SYLLABUS INTEMDED FOR DEMTISTRY

STUDEMTS" dirigida por el Docente de nuesira focultad Phd, Mauricio Véliz Compos.

Agradeciends s acogida por ser parte de esta investigacion, nos compromelemes hacer

egar los resuliodos gue permitan ser utiizadas para su desarcio instifucional.

Se despide atentamenle, g
il -

e £\ Wai
4 ,/“72 L-/;: <}§ r_.__/f C- 5 ﬂﬂﬂrésmﬂ[i]a]i
ANA MARIA BUGHHOLT T, POSTGRADOS
Ditector del Programa T kDo

Kagister en Ensefianza el Inglés come lengua Exiranjara.
Facultad de Educacian.
Sede Concepcion.

FORMAR

TRANSFORMAR
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Universidad
Andrés Bello

Concepcion, Octubre de 2015

SRA. ANA MARIA ZEIDAN j
COORDINADORA ACADEMICA, FACULTAD DE ODONTOLOGIA
UNIVERSIDAD DEL DESARROLLO.

ERESENTE,

Por intermeadio de lo presente prasenfamos a usted o la alumna tesisla del progromo de
“mogister en Ensefionza del inglés como Lengua Extranjera”, de lo Universidad Andrés
Bello, sede Concapcidn, perteneciente ala Facultad de Educacion.

+ MNaobalio 3oledad Montere Vasguesz Rut 14.354.537-7
La alumna estd levando a cabo la investigocion denominada” AN EXAMIMATION
OF THE SUITABILITY OF AN ENGLSH LANGUAGE SYLLABUS INTEMDED FOR DEWTISTRY

STUDENTS" dingida por el Docente de nuastea focultad Phd. Mauricio Véliz Campos.

Agradeciendo su acogida por ser parte de esta invesligocian, nos comprometemos hacer
llegar los resultados que permitan ser viilizados pora su desorolle institucional,

Se despide atenfomenie,

A A ;

A ?//_ S Hmwhdm
ANA MARIA BUCHHOLZ M. | POSTGRADOS
Director del Frc:gmrﬁa/ Sede Cancapeen

Magister en Ensefionza del Ingles como lengua Exiranjera.
Focultad de Educacicn,
Sede Concepcion.

FORNAR

G FLS THA0NE (1 LAL (O ES KA BETLA AR PR I DL rarrg COACIF K3 TRANSFCORM
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Appendix B: Survey Sanple and Validation Instrument

ENCUESTA DE IMDMEIDAD DEL mﬂEFIA..A.I:EIIJLEH1{E’H"I]

BFOARMACIIN GENERAL ACERCA DE LA ENCUESTA

La enosesia de idonaidad del programa de Ingkés 1 (EIFN) &5 un rsinamenio de reoolsooidn oo
dalns USaO0 OO0 parlE O uUn pROyecio O ImeSigacion. Sus eSpueisias permancoenan
confidencialos y sordn usadas solamenie para propdaios de investgacitn. £l puniaje oo osta
SNCURSEY DD FleCtard las calfaciones &N SU pograma de estudio. Tenga en cusnta que Ro hay
PEspLasias oomecias O inoomecias.

La encuesia de donsidad consisie de ines seociones: La primers conflens dalos biografioos,
mignias & segunda irata de la exigencia de los condenidos v de los procedimienos evaluadvos. del
programa de Inghis 1, segln s propla expariencia. La teroera pans iraia los lemas gue son mas
relevanmies para inchair en ol programa de Inghits 1, segin 5 opinide.

IMSTRUGCCIINES
Frimeno, compleie la seccin biogralica. Luego, lea las alifmaciones acerca del nivel de exigencia
o WS coniBnidos v o los procsdmienics. saluativos, ¥ margue B caslla cormespondens & su

opiniSn con una equis (XL Finalmenie, lea los temas propuesios. y asigne un ndmend a @da ung
segin s opinidn, skendo 1 o menas relevanie y 10 o mas relevanie.

BFORMLACION ADICIOMAL
Gracias por su lempo v disposicion para responder osia encuesia. Mo dude en contadar a la

Investigadona, cuya informackin oo contado &5 provista al fnal de esta paging i dosea reoibis
imomacidn adicional acenca de la encuesia 0 U Pesumen de kos nesuliados de esia invesigacidn

IVESTIGADORA

Matalla Montern Vasquaz
Emait Natalia monteroviZgmal.com

SECCION |: INFORMACION BIDGRAFICA

Irsirucoiones: REsponda oon su imkemaciin parsonal.

I T T - Z M wdad:
a) 1815
b 20-21
c) 2223
d] 24-0 més
3. Génere: 4. He viajado a un pais de habla inglesa.
a) Masculing al &
&) Femanina b No
5. Hi wiwido on un pais de habla inglesa. & Aprendi inglés por mi mismaia.
a) & a) &
B Mo i) Mo

7. Estudié [0 eshedio) ngkis o ol insliscon 3 parie de |3 wniversidad.
al &

=100 ]
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SECCION II:

insirucoiones. Marque con una aquis (] & casila que major describa su opinitn acenca do
SfIM@cedn oIS pondisnie.

DEMIEMSION 1: Nived de exigencia de los confenddos.

Preguntas

aj
Toralmsziris
@n
dtacurdo.

by En

desacusndo.

] Da

Mo resilka facd keer v entender b
exirachos e aios escrilns &n inghis an la
dase.

o ka clase Son muy lamgos ¥ complcados
para mi.

0o

0| O

Escucho las grabaciones on la dase y
puedn emenderias bien

[

Ex Qificll para mi Siender |3 clase an
inglés.

O

0[O

Hablo en inghés duranie la dase ya que no
s el b dF5CH

[

O

Lizo los momenios de pracica oral
diranie la olass para mejorar imi
PronunciacsSn e inghds. poroiss: 56 me
haetos Silicil.

O

O|0ojojo|o|o

L

Enoribo paimafcs compronsbles on ingliés
sin dificuliad,

[

Entzndo de inmedalo cuando |a
profesona mae Coimige.

[

0 (O

Enlizndo on dases rpdamanie o us=o de

O

[

1o

Lsn o vwombularko de Bs oases despmsis
o aprendario.

[

O 0|0

U

DEMERSION 2: Hisdd di exigencia de las evaluacionds.

Prégundas

bi Em

dasacudida.

] Da

11

En los coridmenes, ko exiracios de
oS escriins son dificles, para mic

L

L

12

Lo Beorioes esoriios. on s oeridmanes S0
simphes. v suliciomos.

L]

13

En los ceriamones, entiendo muy pooo o
g dhcion oS grabacionss.

.

O (0O

14

En o certdmends, las grabackones son
muy facles y cofas.

L

O 0|00

[
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Pregunias

Tootalmsgiie

-G Lo

b} En

Totalmeginie

i L.

En Bz infermogadonas ralkes, respondo
s pregunias oo imi onim palemnds en oo
BT SErain.

L]

Enlas orakes, lengo
dificultad para saber lo que lengo
haroer y uk responder.

ir

En los oeridmenes, ieming o o los
pairatoes, qui debo escribi oon Gempo a
P

18

En os ceridmanes, s dificl para mi

oo o

MUCHA GRACIAS POR 5U PARTICIFACION EM ESTA ENCUESTA.
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@

Universida
Andris Rella

LMIVEMZIOAD AMOMES HELLL

FAUULYAD Ot HUMBMIDADES ¥ EOUCRIUN
MBS I M EMSEMAMS R DEL INGLES

Dear colleague,

In your capacity as expert, you have been selected to evaluate the congruency of the items of a survey.

Thesurvey is designedto serve as a data-gatheringinstrument for a research project on Englishas a ForeignLanguage at Tertiary
Education level. The purpose of the survey to be validated is to collect data regarding the demanding nature of the syllabus and
assessment procedures and its topical suitability in one of the levels of the cross-curricular English program at a private university in
Concepcion. As the group of studenis corresponds to Elementary level, the survey has been designed in Spanish to avoid any
misunderstanding. .

Theinstrument has been attached with all sections and items numbered. Thefirst sectionindudes biographical information to be
completed by the students. The second sectionintends to determinethe demanding nature ofthe syllabus by alluding to the complexity of
the contents and assessment procedures according, to the students'views. Thethird section deals with the relevance ofthetopics studied
in class —or viewed as desirablefuseful, also according to the students’ opinions.

Please feel free to contactthe researcherto make any inquiries either aboutthe instrument or the data collected with it afterwards.

Thank you for your valuable time to validate this instrument.

Ms. Matalia Montero

Matalia. monterovi@gmail.com

VALIDATICON INSTRUMENT

criterion and cormes ponding operational definition followed by scores and their equivalence, fromwhere you can choose the one that, in your opinion, comesponds to each
criteria. Finally, there is a column where you can list the statements or sections thatdo not meet your standard. In Section 2, you can record any further recommendations
for revision.

Validation Rubric for the survey “ Suitability of the English 1 Program Syllabus™

SECTION 1: Instruction s. Mark with an X on the space that best comes ponds to the score you 'wish 3ssign each criteria and corres ponding definitions.

Criteria Tiperatinnal Definitions 5 ES 25 | Statements which DD
z- z pg= o3 NOT meet standard:
=7 a g o3 z " 2 Please, list papge.

% = E 5 B ol B statement number and
5 2 28 BEEw| 25 | write'NR' [Needs
Ba |82 |2%-35|2F |Revsion
g5 mRo ma2oc| 52 Please use the
=1 5ES |2E5S5| 88 | commenmand
E‘E Z g3 2EBS u% E sUggesions secion o
=] a3 o .5 =] recommend revisions.
£E |aBe s Eéﬁ E|4€
a) Clarify = Only one direct, specific and e3sy to undersiand X
statement is presented 3t a time with no double-
bameled statemants (two statements inons).
b} Wordiness » Sislemenis are concise with no LNNECESSany Words. 3
c] Hepative Wording. = Ciatements are presented using the sffirmatve. x
d} Cwerlapping = Noresponse comesponds to more than one choice X
Responses withaoist am biguity .
€] Balance » Cistemenis are asked using neutralions, are X
unbizsed and don't lead participants to 3 response.
Tl Useof Jargon = The terms used are undersiandsble by the tangset X
populstion with no clichés or hyperbole.
ol Appropriatenessof = The choices listed allow participants to respond X
Responses Listed appropriately and apply to the situation.
h} Use of Technical = 1ne use of technicallanguags is minimal and IS
Language appropriste. All scronyms are defined.
i} Application to Praxis » 1he siatements relste tothe daily praciices or X
expertise of the potentisl participants.
11 Relafionshipto » 1he sizfements are sufficent 1o achieve the X
Problem purpose of the study.
k] Weasure of Construct | = iiegustely messures the demanding X
Research questions 1, nature of language contents, sssessment
2 and 3. procedures and suitsbility of topics present in the
syllabus under anslysis sccording to studsnts” own
views.
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SECTION 2: Further comments and supgestions. Pleass, writz below your specific recommendations for further revision for 2ach of the ststements in the surveythat
don't meet your standards.
T o | Recemandauons.
Statamant.
[ Survey. InEguchion. s

Hahia an inglas durame 13 dlasa ya quena as dificll para mil. X NEGATIVES /ya qua as 3cll para mil.

Usalos momamas de prachca aral an dase para majorar mi pranunclacian parque asie 3spacia es dificll para mil. Ok

Sscriipa pamaks compransias... (DiSn esuciurada o sin amanas gramalicalas) 7T Ok

Sniando rapikdamania &l usa de k35 Ssiuciras gramalicales aprandidas an dases. OK

Son simgies y sUligames. . | QU quiaras dedr oon suldamas? OK

[ Statement 15 S eiucon 08 osed 10 05 Oard 0 & Ssidane ha TE 13 compeenta TgHGiGs pard enengeany o

En kos carlameanas, fenming & 0 kos paraies quedeba ascrilir dantrg da Bampd estabiacido.

En ks cariamanas, faming a o ks papais quedaba asariibr an un ampa manar 3l astabiackla. o

Furihar comimearts: THANK ¥OU FOR ¥YOUR TIME.
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Appendix C: Assessment instruments

un

Mame: Section:

Date: October 22™ Score: ¥ 51 points Grade:

Lz LISTENING -

4= LISTEN TO FOUR PEOPLE TALK TO A PHARMACIST.

&)  CHECK (+)EACH PERSON'SPROBLEM. (05 EACH/2 FOINTS TOTAL)
1.- The man's fest are sors 3- The man has difficulty slesping
The man's feet are itchy The man is skeeping too much.
2- The woman can't eat 4.- The woman burned her hand

The woman has an wpset stomach The woman has 3 bad sunburn.

B} CIRCLE THE CORRECT OPTION FOR THE PHARMACIST' S

uth

2= LISTEN TO THE CONVER SATIONIN A STORE AND COMPLETE THE GAPS WITH THE WORDS
IN THE BOX: [0.5 POINT EACH. T0 FOINTE TOTAL]

FRIGE — QUITE — BALE — 419 — T-8HIRTE —FET —TRY —EETIER — THINKE —BEST — WARMER — BRI —
CHEAR —LEATHER — S2ND — 430 — TAKE — EXFENEVE — THEYRE - THERE - T-SHRT- JACHETE —FRS=R
= MOET = FAY = THMGEE = SFEND = MIUCH = COLORE - MORE

Annz:  Look! These are really nice. Which one dg you i

Sue: | like the wool one

Anne:  The wool one. Why?

Sue:  Itlooks

Annz: Well, | like the one better. It's stylish than the
wool one.

Bue: Hmm ... There's no tag.

Anne:  Excuse me. How is this jacket?

Clerk: It's 3 - Woukld you like to it on?

Anns: Uh ... No. that's OK! But thanks anyway.
Clerk:  You're welcome.

FUGGEESTION IN EACH CASED (0.5 EACH/2 POINTE TOTAL] Sue: Now!! That jacket is really, T ok be
1: 3 cintment b} bandage that much menay.
2. amik b} pills Annz:  Oh, look!! There are some on OVET
3. &) slesping pills b} herbal tes S—
4- &) cream b} seme pills Sue:  Oh, you're right. These are rzally nice. And they are
. too. | like this one with the on it.
Ann=:  That is nice, and the, are rzally pretty.
Sue: Great!! Il it.
. GRAMMAR & VOCABULARY .- Jack: lguessso.We_ 0202020202 [ORGANIZE) a movie festival
1 CIRCLE A OR B FOR THE CORRECT OPTION: |7 FOINT EACH/ 4 FOINTS TOTAL] for next summer. | (TELL) you sbout the date
L. A Apple computers are better than Windows-based computers SO0,

B} Apple computers sre best than Windows-based computers.

2z A Volvos are very fast cars, but | believe that Femaris are faster than,
B} | befieve that Ferraris are faster than Volvos.

2 A Mo guestion, English is easier than German.
B} Neo question, English is more easy than German.

4. A) ‘Car-racing is more dangerous than soccer.

B} ‘Car-racing is most damgerous than soceer.

2)  COMPLETE THE $ENTENCES WITH THE CORRECT PRESENT CONTINUOU 5 FORM OF THE
VERB IN PARENTHESIS: [ FOINT EACH CORRECT VERE FORU/ T FOINTE TOTAL)

Alice: 5o, Jack. What you (DO next weskend?

dJack: | (TRAVEL) with my folks to Santiago on Friday night.
Wie (ATTEND) = family event. Actuslly, one of
my m=phs (GET MARRIED) on Saturday, 5o we

(HAVE] 3 graat party. However, he and his wife |
{NOT - GO} on their honeymoon by now. My
nephew is 3 movie director and he (FRESENT) his
new production in an Avant Premiere on Monday.
Alice:  Oh, | ses. ¥ur nephew (SHOW)

his movie in Concepoion™

3)  COMPLETE THE “HOW™ QUESTION § BA SED ON THE INFORMATHON IN PARENTHESIS
{1 POINT EAGH CORRECT VERE FORM / 4 PGINTS TOTAL)

A universities are thers in the Concepcion ares?

(There ars abouf 10)

B- do you play tennis?
{I'm an excelenf plsyer | jusf won fhe US Open fhis year)

Gz do you go supermarket shopping?

D.- coffes do you drink sveniday?
(Quite 3 bif)
4) CIRCLE THE CORRECT WORD IN EACH SENTENCE:
{1 POINT EACH CORRECT ANSWER /5 POINTS TOTAL)

&z | guess | ate some food in bad conditions.

| have 3 terrible backache | sore throat | stomachache / cough
B.-  When | feel stressed, ...

| bresthe deep | noisily | deeply / in depth
Gz I you do some yoga, you may stand on your ...

... fingers f neck ! toes | shoulders.

D.- ‘Yesterdsy | saw 3 show on TV that | had recorded last wesk, but thers
were ton many commercials in it, so ...

... | used the satellite TV/ remote control to rerun ! skip some of them.
{2 answers)
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WRITE ABOUT & PLACE WHERE ¥OU GO/ OR HAVE GONE SHOPPING (MARKET, STORE,
SUPERMARKET, ETC.), TELLING ABQUT THE FOLLOWING: NAME OF THE PLACE, LOCATION,
DaYS YOU CAN GO THERE, WHAT'S & GOOD TIME TOWIST AND WHAT CAN YOU BUY THERE.

(50 words anprox, 8 poin's o)

V.. READING -

CHARISTINA AGUILERA WAS BORM OM DECE)

SEARCH, A TE

{7 POINT EACH /8 POINTS TOTAL)

READ THE “TIMELINE” ARTICLE ABOUT CHRISTINA AGUILERA' S CAREER:

EER 18, 1980, AND 2HE FIRET AF

REID ON TELEWVIZION N STAR

SS90 TALENT SHOW ™ THE YEAR 1353, THEn, ™ 1992, CHRSTMA WAS ABA™ o TV, ™

DiamEy's NEWIDET MOUSS CLUE, WiTH BRMMEY SFEARE AND JUETM TIMESSLARE. S-S RECORDSED 2R
SRET ST 1994 SALL [ Hiannd’ DO, WiTH KEIE0 NAMAMEH, A JAFANSSEFOS 5TAR. 542 TOUSED JAss. SOE

TEARE LATER, ™ 1598, CHRUSTIMA 5443 AS0NE FOR THE DisvsEv's 1oy

HER FIRET GREAT HIT: "GENIE I A BOTTLE". HE CORDED THE

“HOULIN ROUGE"™ N THE

YEAR 2001. CHRISTINA AGUILERA FERFORMED AT THE

HULAK, DME YEAS LATER, SHE HAD

MG TLADY WARMALADE" FOR THE MOVIE

LOEMG

OF THE

2002 WnTER OLYMEIC GAMES M SALT LaKE Oy, UTas, USA CHRISTIMA WON THE SRAMMY AWV4SD PO THE

ESTFE

FOF VOCAL FOR THE 20MG "BEAUTIFUL".

MUMBER THE SENTENCES FROM 1 TO 8, TOPUT THESE EVENT 5 IN THE CORRECT ORDER:

a.

Gameas

Sha sang at tha Winler Ciymgic

She wawsiad around Japan

b. Sha was bom In Naw Yor

he warkad with Griinay Spaars

€. Eha won he Grammy for “Saauiii”

Sha was an TV for e firsl ima

meawia

4 Snarecorded 3 song for 3 Disnay

Snha had har frst vary succasshe
50

Specificationa Table

Ceram 7-8-5-10 certam 2 | Evaluation type

Class:

Inglés 1

Teacher:

Matalia Montero

Qgtaber2015

Bkills to develop

Can do statements

Undecstand. | Apply

Wasabulary uce)

iGrammar ucel

[Reading and hiciing)
Ncisning
‘comprehancian)

Score

“vocabulary: Can uss the comsct word
according to the context.

5%

Grammar: Can igenfifty he sentance
which Is grammatically comect In
contest. Can uss comect structure (2)

&

2{10and & - -

Reading: Can read and understand a
timaling abput 3 famous characters Iife
and put 3 tims ssquanca In ordar
according to the test.

Listaning: Can Neten and understand
peopie’s medical problsme and given
suggestions. Can leten and complete
with the comact word which Is missing.

43 1%

Writing: Can write about 2 place whara
usually goes ! or has gone shopping
(markst, stors, supermarket, ato),
telling about the following: name of the
placa, locatlon, days you can go thers,
what's 3 good time to vielt and what
can e bought thers) Comsct Byntax,
content, form and word cholca.

m

%

PUNTAJE

5]
)

Eil

100%

%

95%

3508 £1% 17

100%
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Universidad del Detarmallo

Spgtint tr (i gy St

[

CP2 PROFICIENCY RATING FORM 2015-2

INGLES 1

NOMEBRE ALUMNO:

FECHA:

PROFESOR:

FLUENCY ]

L 1) EXCELILENT Fow of speach IS fsent. Student acted as & tacilitator Beiping the
COTFSmANER oW and deveion.

(1] VERY G000 Fow of speech Is. fuent most of the ime. Some minor dificulfies
ek s ok Imbastane il e Sow of the comvemafion

45 fc o u] Fliow of speech shows & mincr endency 10 slow downhesiiate. Some
UoCata paISes e evident.

25 FAR Flow of speech aitsmates Detwesn nommal and static. Many Shors
and staks. Difficullies In maintaining B conversafion an evident.

20 BABIC imeguiar speech fow makes I§ somewhat diffioult for you o
wadeaiand the shodert. Moch efior was reguimd to malriein e
CorTrenselion,

10 FOoR Soudent S SpSeCh 0ossn't Sow matily ot ail, stominles. and RSt

WElck make e comersation Almost Impossinie o maintain

BRONUNCIATION. Including Word Accentand Sentence Pirch) 2

£1) EXCELLENT Sownds ane similar fo ose of 2 nafive spesker. Shows. supedaive
Imbccation paftems and shess

TR VERY G000 Wesy good pronenclafion, Infonafion £ siess.  Ramly makes emors.
Eronunclafion emors, e of Infonafion probliems do ol creshe:
BN ARG

1] E000 G0, pronanClation, IRMCRamon and St WIth Some minor Spanish
tadsmecs

45 FAR FPromunclation, Intonation and STESs s not CORSIStent, but

adegushely comprehensible. Fronunciafion emoes, fyihm or
RSOCSO0 DITDISTTS MSY CMEEtE MiSUnderstandings.

18 BASK Frocumclation, InRonaton and Stess s vary InConsistent, and
oSt fo comprefend

18 FOOR ImoomRCt. At HTES CoTEmERATS e pemeonelaten of Englis e sooms
o Inbonafion.

STRUCTURE (Grammar Accuracy) 8

£ EXCELLENT

e VERY G000

&0 GooD
B8 FAR

1 BASK

12 FOOR
VOCABULARY

£ EXCELLENT

TR WERY G000

Cosaciy uses neady all grammatical stuchees comesponding bo Te
T

Uses most prammmatical sinectoes. leamed In e leved, with minor
SR, WilcH 0o ROt Interiems WS meaning

Uses abouk 50% of the greemmaiical siractores from e level, with
wory few sedious usage emors.  Some Inaccuacles may aflect
ORI

(s somme, Dol moft ey, of The grammetical strociones o e
am ZoemE LTAQE STOE A SEtIUS

Uses few of the grammatical strochores from the level. Sedous
usage emors ane commilihed

Usex mimost mome of e prumrmacel Strachoms fom e level. Most
wEage e ame serdous ence tor e dew memodzed petieTs.

Usas most wonds /phrases, fom the level appropriately

Uses many words/ohrases leamed In e beved. Minoe emoes
BEEIEAON oF CIUTICIRtonS Ay GIo

[ 1] 000 Uses some wonds/phases fom the leved, aimost abways
appeedaiely

50 FAR Uses few womis/phrases. fom fhe bevel, andior s omemes
\appeo ety
Spascr 15 Imited B SIMDie vOTRnuAry_ IRACCIRCIAS oF mDASSON may
o freuant.

30 BABIC Uses very f=w of the wonds/phmses comesponding fo e leved anddor
lradaguats f0F MOST DESIC SXpECS Of MR Rask

18 FOOR Uses pracically no worls ohrses fom e beved, endior aimost
SR, InarTIT Aty

COMMUNICATIVE ABILITY 10

188 EXCELLENT

1] VERY GO0D

TE S000
1] FAR
£ BASKC
10 FOOR

TOTAL SCORE TO AESIGN: 40 POINTS

OBSERVACIONES:

Naboml, confident dellvery fhat does not |ust commey e message bot
sctacoes |t Srcalactusa cluune. pece sin. A et (e of
chatall

Clear wolce, generally efisctive dellvery, minimal distecting gestams
oo Mhexsage msy [0k Some detall.

Somahow low wolce and monobomne, oocas lonally diffiooll b
wodaexiand: some distaciing dller womds and gestoms . Message
orasily arficulated buf nof always clear. Lacke some odcanalion,
Low wobce, dEiciit bo endersiand; many distecing filer

WORE. and QesturEs. Mhaszage (acks oM Imponat Infommetion
Mumbles e words, sudience members seem not io hear wery msch;
s nany Sllar wors andior distmcting gestoms Provides very basic
SRS

Wolice aimost Inaudiible. Message confaing [Ife or no Indommaion.
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Appendix D: CEFR scales for levels A2 and B1.

1 Common Reference Levels
1.1 Global scale

Bl

Independent Uscr

Can enderstand the main points of ¢lear standasd imput on familiar matters regelagy
encounicned in work, school, leisure, e, Can deal with most sitsvizons Bikely 1o arise
whila 1m1.'|:|[i|1]; i 2n area where the nguape i spoken, Can produce simple
connecbod text on topics, which arg familiar, or of pereonal inferest, Can describe
expericnoes and events, decams, hopes & amibations and boicily give reasons and

explanations for opinions and plans.

Al

Can understand sentences and frogquently used expressions related to arcas of most
inenediate relevance (e, very badie personal and Tamuly information, shopping, local
geography, emplovment), Can communicate in simple and routine lasks requiring a
simple and direct exchange of information on famaliar and routine matters. Can
dieseribe in simple terms aspects of naher backpround, mmmedeile eavironment and

maliers in areas of immediate need.

Basle User

1.2 Sell-assessment grid

tion Interaction Production
Lhdcning Hesding Spobra lalcisctien Wiriiten lalofaction | Spelica Fioduclion Ve rilbem Proodwtion

(1] I camendleritand e msay | e endondond Enbs | §ean dical wiih ot wfmfom | e wris personald | | ean conmect pheaue in a0 | §can weic
pointy of clear sandrd tha comend mealy of | by o sris whiba iencllng i keson dewcribing empls wary in oodor i neraightiorwasd
speech oo Bnihe meSers | hiph frogqeeney = sroa whore the beguogen | enpenicnce. and dewrite e % and Licad om
repulely ccoentered m0 | cveryday o joberelstbed] spobien. | iean ender empreparcd. | Eperouiacos. evenin, oy decamm, hopes | Bopios, which are
work, school, ke, cic. || bogmge, [ om o convenuion on Bopecs thad & amivbocs, | cabricfy | fambar, or of pononal
con madoruloe] the e | esdlainland e are famalo, of pofecnal pnlerod Frve frmies anl Ealcrel.
poend ol masy taloof TV | dewsipion ol cvests, | of porlisesl b cverydey ki e eaplanadicen Eof openiomm
Prigrammcs oo dufterl Eechags and winkew 10 | Exsuly, hobbae, word, el ooy and plas. | cas furralc &
el o Ropicy of peranall porsonal ldticn curteal cveala) sty o relate the plol of a
o profiomiosal infatod ol o filem mndl deniribe
when the delivery oy FraBoen,
felatnecly nlorw o cloar.

AT |V e wnderviand phwases | §om reasd very shart, | B con oomimiieine o smple | ] ah s shon, | Ca st & seres of 1 can wrne & series of
Bl ihe Bglel Tiogucy | smgde seati. | ouf wi] Pt Ll s Pl e & il ol afsl i o] wobleiioes b | il pheascs ol
wiCabulary relabed & o i i, maimgele el e encharge of | Swcieihes reloag we || decrie i e et | sl lakoad wil
sieas of Moow) enmodiale | predsisbis WilrTa e o Caslial g | @aners i atcas of | iy Tarrely sl other sample ComaeClons bl
porsonal ebrvancy (eg. | inkematson in dmple | and saveics. | oan hande Emmian need | ok, bvimg condiions, | e, B sed
Sy Bl perriasnd] and orydey matgmial wory ahor social euchangs, AR TS § YOy ey i atacanal sk prosane e T,

Earmaly wformmas ion, T wrom though | can’y wsaaly asmipdy pyrsonal and mry presm or mwai
shopping, Sacal BT ST, wmdondand erough w Lorpaby | bomon, dor ovamply | recost job
poography, peploymamt), | proipociues, mam | gomspranos poeng myurt, AR P T

¥ 2 caich thy masn point | and Bmgtsbis and | T sara i reg.

in ahor, gloar, simpla Fan endren shor

mipuigs s amply perwnad ron

ANEEHECCTIONE




