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ABSTRACT 

This study addresses the area of Reading Comprehension, a skill that needs 

attention in the Chilean Educational System. We explored the use of Reading 

Comprehension Strategies and Free Voluntary Reading with the purpose of 

examining the possible effects of Reading Comprehension Strategies and Free 

Voluntary Reading in a Mixed Methods Single Case Study about student’s reading 

skills and perceptions about reading by providing her with opportunities to freely 

select texts of her interest to be read in the school and also at home. 

The participant of this research study was trained on Reading Comprehension 

Strategies and was also given the opportunity to read texts of her own interest.  

As data collection instruments, pre-test, post-test and delayed post-tests were 

used, which gave us quantitative data, and to support this data we conducted an 

interview which gave us qualitative data about the perceptions of the participant. 

After the intervention we could see that the majority of students in the school were 

not motivated to read, and this fact was reflected in the low number of students 

who joined the study, since they had to do it voluntarily. The results obtained after 

analyzing the instruments helped us to confirm that the participant was able to 

develop and improve her reading skills with the help of the training on reading 

strategies and also by having the chance to freely read texts of her own interest. 
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RESUMEN 

Este estudio aborda el área de comprensión de lectura, una habilidad que 

requiere atención en el sistema educativo chileno. Hemos explorado el uso de 

estrategias de comprensión lectora y de lectura voluntaria libre (Free Voluntary 

Reading) con el propósito de examinar los posibles efectos de estrategias de 

comprensión lectora y lectura voluntaria libre en las habilidades de lectura de los 

estudiantes y sus percepciones acerca de la lectura, proporcionándoles 

oportunidades de seleccionar libremente los textos de su interés para ser leídos 

en la escuela y también en el hogar. 

En un estudio de método mixto de caso único, la participante de esta 

investigación fue entrenada en estrategias de comprensión lectora y también se 

le dio la oportunidad de leer  textos de su propio interés. 

Para la recolección de datos  los instrumentos utilizados fueron pre-test, un post-

test y post-test retrasado que nos dieron los datos cuantitativos, y para apoyar a 

estos datos se realizó una entrevista que nos dio datos cualitativos sobre las 

percepciones de los participantes. 

Después de la intervención pudimos ver que la mayoría de los estudiantes en el 

colegio no parecían motivados a leer, y este hecho se refleja en el bajo número 

de estudiantes que se unió al taller de lectura. Los resultados obtenidos después 

de la revisión de los instrumentos nos ayudaron a confirmar que la participante 

fue capaz de desarrollar sus habilidades de lectura con la ayuda del 

entrenamiento en  estrategias de comprensión de lectura y a través de la lectura 

voluntaria.
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1. INTRODUCTION 

1.1 General Background 

In Chile, the national curriculum for English is based on the development 

of four main language skills: speaking, writing, listening and reading. Based on 

that premise, what standardized national test results have revealed in the last 

years does not offer a positive panorama of how Chilean secondary students have 

developed, in this case, two of those four main skills (listening and reading), 

reading being the weakest area. The Chilean measurement system for quality in 

education (SIMCE) has published the results of two instances in which English 

has been measured at a national level. 

 In 2010, SIMCE results showed that from the total of students tested 

(eleventh graders along the country), the average of achievement in reading 

comprehension was of 51 points out a maximum of 70; whereas in 2012 the mean 

was 48 points.   

Considering the above explained, for us as future teachers of English, 

developing reading comprehension skills in our students appears as a necessary 

concern. It is important then, to find the ways and paths to enhance students’ 

performance in the reading area as a tool for language development. That is why 

in the present study we intend to focus on the reading ability, which is one of the 

four essential components of English language learning (MINEDUC, 2014). 

Brown (2001) states that “Reading ability will be developed best in association 

with writing, listening, and speaking [...] the [learning] goals will be best achieved 

by capitalizing on the interrelationship of skills, especially the reading-writing 

connection” (p.289). However, the reality in terms of reading of a great portion of 

Chilean secondary students, according to what we have been able to observe 

and hear from other teachers and teachers in preparation, reflects that learners 

do not read unless it is mandatory for them, this even in their mother tongue. 

Students who do read are usually the exceptions in a classroom. This lack of 
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interest on reading can be caused due to a lot of different factors: sociocultural, 

poor selection of reading materials, material that is too difficult or too easy, etc. 

The Center of Public Studies (CEP, 2007), states that “Reading comprehension 

has proven to be a recalcitrant problem. Even though children in the lower 

grades can manage simple texts, many students, in particular those from low-

income families, struggle when confronting more advanced texts.”  

The Chilean reality presents a picture in which students lack motivation to 

voluntarily read, and because of that, English teachers have the monumental task 

in helping their students to become successful readers in English, by encouraging 

them to develop their skills in this particular area of language learning. Reading 

Comprehension is an ability needed by anyone who wants to achieve any 

intellectual goal, and Chile is still at the lowest levels in most of the international 

rankings, such as PISA results, which place Chile 51st in relation to reading 

comprehension skills, compared to OECD countries. 

1.2 The Current Study 

 The idea to conduct this study is based on the need for emphasizing the 

development of reading comprehension skills, since based on the Chilean 

classrooms in which we have had our field experiences; we can state that reading 

is one of the English skills that need attention. Thanks to the research that has 

been previously done and also from our personal experience in the classroom, 

where we have found difficulties from the students in reading comprehension 

skills; Free Reading seems to be a suitable strategy to deal with this problem. All 

seems perfect on paper; nevertheless we do not know whether our Chilean 

students will be able to manage Free Reading. 

The purpose of this study is to examine the possible effects of Reading 

Comprehension Strategies and Free Voluntary Reading on students’ reading 

skills and their perceptions about reading by providing them with opportunities to 

freely select texts of their interest to be read in the school and also at home, and 
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through this, encourage them to share their thoughts and opinions regarding 

reading. As specific objective, this study also aims to possibly increase students’ 

interest in reading, by providing them with what was above explained. 

This thesis is divided in six chapters, including (1) an introduction, (2) a 

review of relevant literature and previous studies in this area of research, (3) the 

methodology section in which the data collection procedures are detailed, as well 

as the procedures that were followed, (4) the presentation of the results, (5) the 

discussion of the results, and (6) the final conclusions. 
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2. LITERATURE REVIEW 

In this chapter, relevant and updated literature has been revised and is 

exposed in order to address the main concepts that this study intends to explore. 

First, the topics of reading and reading comprehension are explained to then 

move to some of the reading strategies that are suggested to be enhanced by 

previous research, to finally examine the concept of free voluntary reading as a 

type of reading to develop reading comprehension skills. 

2.1 Reading 

 According to the Oxford Dictionary Online, to read is to “look at and 

comprehend the meaning of (written or printed matter) by interpreting the 

characters or symbols of which it is composed”. Another definition established by 

Cambridge Dictionaries Online, states that to read is “to look at and understand 

(printed or written words or other signs)”. Having these definitions in mind, in 

simple words, Reading may be defined as the act of decoding words in different 

formats. However, according to the National Accessible Reading Assessment 

Projects (NARAP), reading does not only involve decoding, but “Reading is 

decoding and understanding written text. Decoding requires translating the 

symbols of writing systems (including braille) into the spoken words they 

represent. Understanding is determined by the purposes for reading, the context, 

the nature of the text, and the readers’ strategies and knowledge.”  (Cline, 

Johnstone, and King, 2006, p.2).  As it can be seen, in the process of Reading 

there are two important factors: decoding and understanding. 

 On the one hand, decoding is identifying words or symbols that with the 

aid of previous knowledge may be easily represented, or in case words are not 

recognized, the reader has to look for meaning and add these symbols or words 

to the existing vocabulary in order to relate them to the spoken language. On the 

other hand, understanding is based on certain goals for reading that the reader 
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may provide to this process; most of the time in accordance with their prior 

knowledge and some strategies (NARAP). 

Reading may also be defined as a process of great interaction and 

complexity in which the reader’s background knowledge, the information inferred 

from a written text, and the reading situation context, play an important role in 

order to construct meaning. Having this in consideration, it is important to mention 

that the reader’s previous knowledge helps in the interaction with the text, so that 

he or she may try to make sense of the text getting new information, vocabulary 

and ideas (Dutcher, 1990).  

Reading is mentioned to be important since most of the academic school 

activities are based on reading, because it is through it that readers obtain new 

and different knowledge from texts. Such knowledge might be acquired in different 

ways depending on the readers’ interest and previous knowledge that will cause 

a variety of perceptions and interpretations about the text (Jiménez, 2004). 

Compelling all reading definitions, Reading is not only decoding but it also 

involves more complex processes such as reviewing previous knowledge, 

constructing meaning, obtaining new knowledge and interpreting.  

As it was mentioned before, reading involves more than just one process. 

But when talking about Reading comprehension, this concept addresses the act 

of understanding from a different perspective. In the following paragraphs, the 

differences between reading and reading comprehension will be mentioned and 

explained regarding the concept of understanding. 

Snow (2002) defines reading comprehension as “the process of 

simultaneously extracting and constructing meaning through interaction and 

involvement with written language. Comprehension by itself is divided into three 

elements known as: the reader, the text, and the activity” (p.13). Firstly, the reader 

involves all the capabilities, abilities, knowledge, and experiences that a person 

brings to the act of reading; then, the text is widely constructed and in different 
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formats; and lastly, the activity includes the purposes, processes, and 

consequences associated with the act of reading.  

Reading comprehension is also viewed as part of a cognitive process. 

(Kendeou, Trevors, Van den Broek and Espin, 2012; Van den Broek, Rapp, & 

Kendeou, 2005).  When reading, the reader tries to understand sentences making 

meaning based on processing vocabulary, identifying phonologic, orthographic 

and semantic representations, connecting them in this process in order to get 

meaning of the sentences. The goal of reading comprehension is to understand 

a text as a general idea, for which the reader has to connect individual ideas in 

order to get a reasonable mental representation of the text, action that clearly 

identifies Reading comprehension as a process more complex than just Reading. 

That is why it is important to mention that readers do not get a full understanding 

of words simply by decoding; it is meanwhile they are systematically advancing 

and facing more highly developed texts that they focus more in making meaning 

relating individual and general ideas, and prior knowledge rather than word 

decoding (Serafini, 2012). 

According to the Curricular Bases (2012) for English, Reading 

comprehension involves constructing meaning from written information 

expressed in texts of various types (literary and non-literary) and knowledge of 

the reader. Like listening comprehension, reading comprehension ability connects 

students with clear information in the language and language models can then be 

used in the written production. The development of reading comprehension is an 

essential tool that allows students to access new knowledge, interesting topics 

and aspects of English culture. Reading comprehension will be built with the help 

of the student's previous knowledge and according to the tasks and purposes for 

reading. Thus, students can read simple texts adapted or authentic in which they 

recognize the subject, general ideas or simply express their feelings about what 

they read. (EFL English Curriculum Organization).  
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As it can be observed, what theory claims about reading and reading 

comprehension is strictly connected to the objectives set by the National 

Curriculum guidelines according to what students should develop in relation to 

reading skills. This is one of the reasons why considering reading comprehension 

as a topic to be studied appears as relevant and helpful, since it is not only related 

to students’ development, but also to their motivation for learning. 

2.2 Motivation and Reading  

            According to the TKT course book, motivation is “thoughts and feelings 

which make us want to continue to want to do something and which turn our 

wishes into action” (Spratt, Puvelnerss and Williams, 2011, p.53).  Cambria and 

Guthrie (2010) declare that “What we mean by motivation are the values, beliefs, 

and behaviours surrounding reading for an individual” (p.16). Therefore, 

motivation is an important factor in reading, since this process requires the reader 

to be capable of maintaining attention for an estimated period of time in a text, so 

that his or her feelings, values, beliefs, and thoughts when reading are included 

and developed during this process. 

         McGeown (2013), states that “Children’s motivation to read is important for 

their reading development” (p.1). For instance, motivation when reading might 

help readers not only to maintain attention with enthusiasm in a text, but also 

might increase how we adopt and develop our reading experience. 

         It is important to say that people who surround readers in their 

environment, such us peers, family and teachers; might promote reader’s 

motivation. But teachers are the ones that play the most important role, since they 

are the ones that influence students’ development when motivating them to read 

(Cambria & Guthrie, 2010). 

 There are reading instances that have been defined as motivating, for 

example, according to Kragh (2008), Free Voluntary Reading is “reading for 
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pleasure, reading at your own pace and in your own time” (p.13). Therefore, in 

this case, what would motivate readers to read is the fact that as it is a voluntary 

action, the reader would feel enthusiasm without being pressured to read. Free 

reading is not an activity that needs to be commanded by another person, it is the 

reader who states the period or frequency of reading, and so, the time that the 

reader would provide or spend to read he or she would really use it with that 

purpose (Krashen, 2004). The concept of Free Voluntary Reading (FVR) will be 

further addressed in section 2.2.4. 

2.3 Types of Reading 

 There is not just one type of reading, but different authors have classified 

reading in several types, such as the ones that are explained below. 

2.3.1. Extensive reading. 

Day (2003) declares that “Extensive reading is based on the well-

established premise that we learn to read by reading” (p.1). Extensive reading 

helps students to learn by reading in order to obtain general ideas of what is read. 

According to The British Council (BBC) this approach allows students to read long 

texts to get broad understanding but reading it with pleasure. For instance, 

Krashen (2004) states that “In extensive reading, a minimal amount of 

accountability is required, for example, a short summary of what was read” (p.2). 

In simple words, extensive reading allows students to obtain general ideas about 

the reading. 

  Having in mind that one of the important objectives of Extensive Reading 

is to teach students to read but trying to make it an enjoyable activity,  using this 

strategy at schools, students have the possibility to select on their own the texts 

they would like to read based on their interest. A simple example of extensive 

reading would be to read long pieces of texts such as an article or a story (TKT 

book). 
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Another example of extensive reading, given by the British Council (BBC) 

an example of extensive reading would be that “A teacher reads a short story with 

learners, but does not set them any tasks except to read and listen”. Students’ 

role in this type of reading does not require a lot of work but to listen to the teacher 

and to read a short piece of information.   

2.3.2. Intensive reading. 

            According to Brown (2001), “intensive reading is usually a classroom-

oriented activity in which students focus on the linguistics or semantic details of a 

passage” (p.312). As it can be seen, one of the aims of intensive reading is to look 

for meaning of vocabulary or ideas. Spratt, Pulverness, and Williams (2011) 

explain that reading for detail or intensive reading “involves getting the meaning 

out of every word and out of the links or relationships between words and between 

sentences” (p.32).  Assuming that, this strategy involves looking for meaning from 

specific words and ideas and finding out the relationship between them. The 

reader might use this strategy trying to make meaning in detail from the text in 

order to break down and understand it thoroughly.  

 Some examples of intensive reading would be to receive a letter from 

someone important to the reader and paying special attention to the information 

written in the letter (TKT book). The British Council gives us as an example of 

intensive reading during an activity that “The learners read a short text and put 

events from it into chronological order.”  The role of the students would be to pay 

special attention to the most important events of the text and put them in order.  

2.3.3. Sustained silent reading. 

Sustained Silent Reading (SSR) is an in-school program most commonly used 

nowadays. Students are allowed to read for an estimated period of time each day 

between 5-15 minutes (Krashen, 2004).  They are supposed to read in silence 

and they can select what they want to read according to their interests; therefore, 
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students become readers loving what they do as a free activity without any 

evaluation (Garan & DeVoogd, 2006; Yoon, 2002). 

         Some studies have shown that when students are under this kind of 

program   they really use their time to read (Krashen, 2004). Since it is one of the 

programs on which students become readers dedicating time to read with an 

estimated period of time; they really use it to concentrate themselves in a text.  

2.3.4. Free voluntary reading. 

In simple words, we might define Free Voluntary Reading as the action of 

voluntarily read and select the resources you want to examine. As Stephen 

Krashen states, “Free Voluntary Reading, or reading because you want to, is the 

kind of recreational reading that most mature readers do almost every day. In 

schools, this approach is often called sustained silent reading, or SSR” (Krashen, 

2006, p.43). Free reading can be described as a leisure activity during which, 

people involved in this situation enjoy to read because they want to discover new 

knowledge, to recreate their mind or just to have a time to relax. 

In accordance with The Organisation for Economic Cooperation and 

Development (OECD) it has been concluded that reading for pleasure is even 

more important than social class in determining academic success. By following 

this statement, Free Voluntary Reading has much importance since it is well 

known that many people do not read with frequency because they might not want 

to do it, but when people read with enthusiasm and because they want to, people 

establish solid foundations that remain forever.  This practise also helps in terms 

of grammar, vocabulary, communication when trying to express verbally and in 

writing; and it helps people to easily understand information. Bearing in mind 

those ideas, Stephen Krashen has declared that “free reading is extremely 

pleasant and results in superior general knowledge” (Krashen, 2006, p.3).  This 
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statement seems to confirm that when reading voluntarily or for pleasure, people 

might tend to progress far more their learning and understanding. 

 According to the BBC some of the important benefits of free voluntary 

reading are the following:  

a) It increases sense of achievement, confidence, self-esteem and 

self-awareness. 

b) It widens horizons. 

c) You can do it anywhere. 

d) It develops relationships and promotes inclusion and empathy 

through sharing opinions and ideas. 

e) It prevents boredom and promotes relaxation. 

These advantages would help the reader to improve personal aspects that 

participate in the process of reading, such as self-confidence. It also would give 

more opportunities to open the reader’s world, since it allows the reader to debate, 

share and receive opinions; in order to establish different relationships; and one 

of the most comfortable of the advantages would be that the reader can decide 

where and how to read (Krashen, 2004). 

Having in mind all of those advantages, free voluntary reading helps the 

reader to improve in some important aspects of the reader’s life, not only 

personality, but also in his or her environment and relationship with society.  

2.3 Reading Comprehension Strategies 

 There are some reading comprehension strategies that help readers to 

improve their reading comprehension in accordance with the information they 

want to know and find from a text. In the following section, these strategies are 

further explained. 
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2.3.1. Scanning. 

In simple words, scanning means “quickly searching for particular pieces 

of information in a text” (Brown, p.308). Harmer (2001) explains that “readers are 

capable of checking spelling when they try to look for specific information in a 

text.” (p.69). When scanning, readers do not look in detail to every word or every 

piece of information; they try to get a general idea or to look for specific information 

from the text instead.   

Reading for specific information or scanning involves not reading the entire 

text, it is only necessary to look at a glance to the text and find the information 

that readers are interested to find  

According to the TKT book an example of scanning would be “to look for a 

number in a telephone directory”. (Spratt, Pulverness & Williams, 2011, p.32). 

 In other words to scan implies to look for specific information, therefore the 

reader would have an objective that might be to find a particular piece of 

information. 

2.3.2. Skimming. 

 On the contrary, Skimming is to obtain a general idea of what is read 

(Harmer, 2001); Brown (2001) states that “skimming consists of quickly running 

one’s eyes across a whole text” (p.301). Therefore, the reader at the moment of 

reading might look quickly at the text in order to get an overview of the text. When 

readers skim they are interested to obtain a global understanding from the text; 

then they look in a rapid manner at the text in order to know if they might be 

interested in keep on reading. Some of the advantages of skimming are that the 

reader is able to predict the purpose of the passage, the main topic or message, 

and some supporting ideas (Brown, 2001). 

According to the TKT book, skimming would be “when you look quickly 

through a book in a bookshop to decide if you want to buy it, or when you go 

quickly through a reference book to decide which part will help you write an essay, 
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or a glance at a newspaper article to see if it is worth reading in detail” (p.32). 

These examples refer to the reader looking for some interesting information in 

accordance with their interest. 

2.4 The Present Study 

Based on the revised literature in terms of the importance of the 

development of reading comprehension skills, supported by the national 

standards for measuring reading comprehension in students, the present study 

aims to examine the possible effects of Reading Comprehension Strategies and 

Free Voluntary Reading on student’s reading skills and perceptions about reading 

by providing a learner with training on reading comprehension strategies and also 

opportunities to freely select texts of  personal interest. By doing this, we intend 

to show the possible influence that either strategies or free reading on their own 

or together could have over the learner’s development and perceptions about 

reading. 

In order to answer to this query, the following research questions were 

formed: 

1. Does the training on Reading Strategies affect reading 

comprehension skills? 

2. Does Free Voluntary Reading have an impact on the reading 

comprehension skills? 

3. How does FVR affect the participant’s perceptions of reading in 

comparison with the training on Reading Strategies? 
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3. METHODOLOGY 

All through this chapter, the important elements that compose the 

methodological design will be presented in detail; including the type of research 

design, the methodology that was used, the context of the study, the participants’ 

selection, the intervention process and procedures and the data collection 

instruments. All these elements will be explained and described to give a general 

idea of how the study was conducted and put into practice. 

3.1 Overall Design 

 The present study uses the guidelines of a Mixed Method Research, 

following an embedded design. According to Creswell (2012): 

 

 The purpose of the embedded design is to collect quantitative 

and qualitative data simultaneously or sequentially, but to have 

one form of data play a supportive role to the other form of 

data. The reason for collecting the second form of data is that 

it augments or supports the primary form of data. The 

supportive data may be either qualitative or quantitative, but 

most examples in the literature support adding qualitative data 

into a quantitative design. (Creswell, 2012, p.445) 

 

In the case of the present study, the primary form of data corresponds to 

quantitative data obtained from a set of 3 tests (pre, post and delayed posttest), 

which main purpose was to examine the possible effects of reading strategies and 

free reading on reading comprehension skills development. The second source 

of data, which goal is to support the primary set, corresponds to qualitative data 

obtained from an interview, which intended to explore the perceptions of the 

participant towards the effects of reading strategies and free reading. 
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3.2 Context 

 This study was conducted in a subsidized school in Santiago, Chile. The 

school is of a humanistic type that imparts subjects such as math, sciences, 

history, technology, music, P.E, and English, among others. The total number of 

students in the institution is of 980. This school has a large number of students 

with scholarships and benefits for families with low income. The majority of the 

students come from middle-class households, and there are differences regarding 

the level of education among the parents. 

The research was carried out in a ninth grade. The ninth grade 

corresponded to a large class of 45 students; and had five hours of English per 

week (divided in 3 sessions); two sessions of 45 minutes and one of 90 minutes. 

The English department consists of four English teachers, the English teacher of 

the ninth grade is also the head of the English department. 

 The classes consist of activities taken from the course book English in 

Mind, which is not the one given by the Ministry of Education, but it is afforded by 

tutors. Students read two books a year for the English class as mandatory, plus 

the regular activities planned by the English teacher.  

3.3 Participants 

The participant of this study is one female student from 9th grade. The 

reason of having just one participant involved in the intervention is that she was 

the only student who voluntarily decided to be part of an English workshop held 

every Wednesday after class (from 16:00 to 17:00) could be part of the study, 

since these were the policies imposed by the school in order to allow students to 

be part of the research study. Besides that, this female student was the only one 

who attended all 7 sessions of the workshop (out of a total of 5 initial participants 

of the workshop), consequently, she was the only one who took all 3 tests (pre, 

post and delayed posttest) and could also be interviewed. 

Throughout this thesis study we will refer to this participant as ‘Valery’. 
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3.4 Data collection instruments  

The instruments that were used for collecting the necessary data included 

a pretest, a posttest and a delayed posttest, all of which were respectively applied 

during weeks 1, 4 and 6. Besides this, an interview to the participant was 

conducted during week 7.  

3.4.1. Pre and post-tests. 

 All tests have a similar structure in order to be able to compare results at 

the end of the intervention, constructed with four sections or items. 

 3.4.1.1 Pre-test 

 This test was used to assess the level of reading comprehension of the 

participant. The test was constructed from one story taken form a book that 

contained a series of short stories. For the selection of this text the participant’s 

interest were not considered, since the purpose of this test was to assess the 

student on her reading comprehension skills before she was trained on how to 

use reading comprehension strategies and also before she was given the freedom 

to select a text of her interest to be read.  

The pre-test was composed of four sections, each of which was aimed to assess 

the participant reading comprehension skills, and it was taken during week 1 of 

the intervention process.  

 3.4.1.2 Post-test 

The post-test was similar to the pre-test in that they both had the same number of 

sections and similar items. However, as the post-test was taken from week 4 of 

the intervention, after the participant had received training on reading 

comprehension strategies for two weeks, the intention of this post-test was to 

assess the learner on the effect of the reading comprehension strategies over her 



FREE VOLUNTARY READING AND READING COMPREHENSION STRATEGIES 

24 
 

reading comprehension skills. Same as with the pre-test, the post-test did not 

consider the participant’s interest.  

 3.4.1.3 Delayed post-test 

The delayed post-test followed the same characteristics of pre- and post-

test in terms of structure, but in this case the participant’s interest were taken into 

account as she was given the opportunity to select a test of her interest and read 

it for two weeks before she was tested on week sixth. In this case what was 

intended to be assessed were the possible effects that free voluntary reading 

could had have over the participants reading comprehension skills.  

3.4.2 Interview 

 A final interview was done in the sixth session of the workshop (week 6) 

before the delayed post-test was applied  in which the participant was asked about 

her perceptions about the workshop and the experience of reading a text chosen 

by her, and also if the reading comprehension strategies had helped her improve 

in some aspect. 

3.5 Intervention  

The intervention started during the second semester of the school year. 

After all students of the ninth grade were invited to participate in a reading 

comprehension workshop, which consisted of 7 session and was held at the 

school once a week after classes for one chronological hour.  

As Figure 3.1 shows, the intervention started with a pre-test on the first 

week. In the following two sessions reading comprehension strategies were 

taught to the participant in order to assess the possible effects of this strategies 

during week 4 with a post-test.  

The reading comprehension strategies on which the participant was trained 

were the two reviewed in the Literature chapter; Skimming and Scanning. The 
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participant was taught how to go through a text looking a general idea in order to 

get a global understanding (Skimming), and also how to look for specific 

information in detail (Scanning). After the two weeks of training, she sat for the 

post-test. 

In week five the learner was told she could choose any text she would like 

to read and that she would be given the freedom to read whenever and wherever 

she wanted to. After this text was chosen she was tested again in week seven 

with a delayed post-test. This time,   was intended to measure were the effects of 

Free Voluntary Reading on Reading Comprehension.  

In week six, after the student had been assessed on pre- post- test, she 

was asked to participate in an interview in which the questions were related to the 

impact of the intervention. During the interview the learner was engaged in a semi 

structured interview in which she was prompted to talk about the texts she had 

read, the experience she had had participating in the workshop and the benefits 

of the aspects she had learned in relation to reading in her academic activities  

In week seven, the student was asked to complete a delayed post test 

constructed from the first chapter of the book chosen by her. 
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3.6 Intervention Methodology 

 The intervention consisted in the implementation of an English 

Reading Workshop which main objective was to train student to develop her 

reading skills in English and provide her with Free Voluntary Reading experience. 

The workshop was implemented throughout 7 lessons of 1 hour each 

during the second semester of the school year. The original number of participants 

from the 9th grade was 5, but that number decreased throughout the period of 

intervention coming down to one participant in order to have reliable results, all 

participants who missed sessions or did not sit for a test had to be excluded from 

the study.  

The lessons in general consisted in the introduction of a new Reading 

Comprehension Strategy during 2 sessions (2 and 3), also checking if the 

students remembered the previous one. All this based on reading texts and 

completing activities in order to put the strategies into practice. Then, during 

sessions 5- 6- 7 the participant was allowed to choose a text of her interest to 

freely read. 
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4. RESULTS 

 In this chapter, the results obtained in pre, post and delayed post-test; as 

well as in the interview to the participant are presented, analysed and explained 

in graphs. The results were distributed with the purpose of making a comparison 

between them in accordance with the student’s performance in the pre- test, post- 

test and delayed post- test; to finally demonstrate student’s achievement all the 

way through the process in relation to the possible effectiveness of reading 

comprehension strategies and free voluntary reading. In the case of the interview, 

its purpose was to reveal the perceptions of the participant, also in relation to the 

effects of reading comprehension strategies and free voluntary reading. 

4.1 The Pre-test 

 Pre- test was implemented the first week of the workshop. The student who 

participated in the workshop was told to read a short text called “Can Helen 

Escape?” and then to answer the four sections in the test. Pre-test will be 

represented with a graph explaining the result that the participant obtained in 

percentages. 

 

 

 

 

 

 

 

Figure 4. 1 Pre-test Results 
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The Pre- test results represent the percentage that the participant obtained 

in accordance with the grade. Valery obtained a 6.7 and averaged a percentage 

of 95.7%.  It is important to mention that the participant was 4.3% far from 

achieving the maximum percentage in this test. 

4.2 Post- test  

The Post- test was implemented on the fourth week of intervention. It was 

elaborated as the pre- test, including the same number of items and similar 

sections, but based on a different text called “Raimundo Sánchez- Superstar”. 

The graph below shows the result in percentage that the participant obtained. 

 

 

 

 

 

 

 

 

 

 

 

  

 

Figure 4. 2 Results Post-test 
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 The results of the post-test represent the percentage that the student 

scored in accordance with the grade obtained. Valery, the participant, obtained a 

6.8 and averaged a percentage of 97.1%. In this opportunity, she showed an 

increase of 1.4 % in relation to the Pre- test, and this time she was 2.9% away for 

the maximum percentage to be scored. 

4.3 Delayed Post-test  

 Delayed Post- test was implemented the last week of the workshop. It 

was similar to Pre and Post -test but with an important difference, that the 

participant was asked to read a text in accordance with her interest, which means 

that the student had the opportunity to choose it. In this particular instance the 

student read “Twilight”.  

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4. 3 Results Delayed Post-Test 
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 Delayed Post- test result represents the percentage that the student 

obtained in accordance with the grade. Valery obtained a grade of 7 and averaged 

a percentage of 100%. It is important to mention that in this opportunity the 

participant read the text in accordance with her pleasure and that she acquired 

the highest grade and percentage. 

4.4 Overall Gains 

 In order to make a comparison of the three tests that the participant was 

asked to answer during the Workshop, the following lineal graph will represent 

Valery’s gain results among Pre, Post and Delayed post-tests. 

 

 

 

 

 

  Figure 4. 4 Overall gains 
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Pre, Post and Delayed Post tests were applied during the workshop; the 

information is represented in percentages.  In Pre- test Valery averaged a 

percentage of 95%, in Post- test averaged a percentage of 97%, and in Delayed 

Post-test averaged a percentage of 100%. Considering the information the lowest 

percentage the participant obtained was 95.7%, which corresponds to Pre- test; 

and the highest percentage that she obtained was 100%, which belongs to 

Delayed Post- test.  Valery’s performance was significant because she 

maintained a good level throughout the workshop. 

4.5 Interview Results 

The qualitative data obtained from the interview was analyzed and 

organized to be presented in the following table, which includes the participant’s 

perceptions about reading comprehension in relation to Reading Strategies and 

Free Voluntary Reading.  

 

 
 

                 

 

 

 

 

 

 

 

 

 

 

 

 

Table 4. 1 Perceptions about Reading 

 

Interviewer:   Can you tell me how you feel about reading in English?  

Valery: I like reading English and it makes me feel intelligent! 

Interviewer: Do you feel more intelligent reading in English?  

Valery:  Ah yes, I do.” 

 

Interviewer: Good... Ehm! Okay! In the workshop I have told you a few 

strategies or techniques to read in English. Have they worked for you and 

helped you? 

Valery: The workshop helped me because every time I need I go over my 

notes in English and also read better in English.” 

Interviewer: and also your grades improved? 

Valery: yes. 
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Valery, the participant, was asked about the perceptions she had about 

Reading Comprehension and how she felt when reading in English. In the quotes 

illustrated in the previous table it can be appreciated that when she was asked 

about how she felt when reading, she expressed that even though reading in 

English is difficult she likes it and that she feels intelligent when she is able to do 

it.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



FREE VOLUNTARY READING AND READING COMPREHENSION STRATEGIES 

33 
 

5. DISCUSSION 

5.1 The effectiveness of Reading Comprehension Strategies on the 

development of reading Comprehension skills 

 Reading Comprehension Strategies are ways to approach the 

action of reading in order to comprehend what someone reads, and each strategy 

has its own objective such as in Skimming, whose objective “is to obtain a general 

idea of what is read” (Harmer, 2001, p.202), whereas Scanning involves “quickly 

searching for particular pieces of information in a text” (Brown, 2001, p.301). This 

study was respectively based on these two reading comprehension strategies. 

The participant was trained on how to use the two of them in order to help her 

improve and develop her reading comprehension skills.  In order to analyze the 

effects of Reading Comprehension Strategies on the development of reading 

skills, post-test results, which aimed at assessing the impact that reading 

strategies could have over the participant’s reading skills, showed that those two 

strategies did help Valery to understand better the text according to what was 

exemplified in the results chapter. In agreement with the Post-test results, it can 

be said that those strategies are effective and that it is not necessary to read texts 

in detail to know them, but looking for specific information or general ideas. 

Scanning will make the reader looking at a glance to find the information that the 

he or she is interested in (Spratt, Pulverness & Williams, 2011); and Skimming 

getting a general idea of the text (Harmer, 2001). They are effective strategies 

because they allow the reader to develop skills such as predicting. Some of the 

advantages of skimming are that the reader is able to predict the purpose of the 

passage, the main topic or message, and some supporting ideas (Brown, 2001). 

Skimming and Scanning can be of great use for standardized tests, for example 

SIMCE; as students have to read long texts using these strategies will help them 

to save time. 
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Based on these findings it is possible to answer our first research question: 

Does the training on Reading Strategies affect reading comprehension skills? 

We can say that the training on reading strategies caused a positive effect on 

the participant’s reading comprehension skills. However, this improvement 

reflected in the post-test results was not significant in its gains, since the results 

of the pretest were also high. The latter cannot be explained with the data that 

we collected with our instruments; nevertheless, (maybe it was caused because 

in spite of what we thought at the beginning regarding the level of reading skills 

of the participant that she had poor reading skills because of the results of her 

regular reading tests at school), the fact of she enrolling voluntarily in the 

reading workshop made her change her attitude and be more motivated. 

Because the intervention was a voluntary action, the participant felt motivated 

since it was an activity without pressures and she could select what she wanted 

to read (Krashen, 2004).  Reader’s Motivation is important in the process of 

reading since it is through it that reading development may exist. How we adopt 

and develop reading has to do with how motivated readers feel (McGeown, 

2013). 

5.2 The effectiveness of Free Voluntary Reading on the development of 

reading Comprehension skills.  

After the results of the delayed post-test, which intended to measure the 

effects of FVR, were analyzed, it can be seen that there was an improvement in 

the reading comprehension skills of the participant, since according to the 

results she was able to completely understand the text she was tested on. This 

can be explained because when the motivation and interest are present, the act 

of reading becomes easier to the reader to understand, and ultimately learn new 

vocabulary and expressions. When reading is practiced with pleasure it has as a 

result a more advanced knowledge (Krashen, 2004). One of the advantages of 

FVR proposed by the BBC is that “You can do it anywhere”.  That is why Valery 

could choose to read whenever she was and at her own pace. “Free Voluntary 
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Reading, or reading because you want to, is the kind of recreational reading that 

most mature readers do almost every day. In schools, this approach is often 

called sustained silent reading, or SSR” (Krashen, 2004, p.43). As this 

intervention was more inclined to follow the Free Voluntary Reading Approach, 

the fact that the participant could choose what she wanted to read increased the 

motivation of her to read in English, this freedom is not encouraged in the school 

system; even though, the school counts with a library it does not have the titles 

students seek to read, so the opportunity and freedom to choose and that a 

teacher would listen her concerns and preferences adds more to the motivation 

to read.  

With the support of the above we can answer our second research 

question: Does Free Voluntary Reading have an impact on the reading 

comprehension skills? We can claim that FVR does have a positive effect over 

reading comprehension skills according to Valery’s results in the delayed post-

test in which she obtained 100% of achievement. These results show that it 

might be possible to say that when readers read voluntarily they can have a 

good performance, due to the strong motivation they feel when they can choose 

what they want to do. Maybe this intervention should not be necessary in 

Schools where students can choose how they learn such as a Montessori 

School.   

However, since the participant already knew the two reading strategies; 

skimming and scanning, the claim possible to be made is that FVR works as an 

enhancer to what other strategies could do in the development of reading 

comprehension skills. We cannot assume though, whether FVR itself could 

cause in an isolated form the same effects that it had when it was measured as 

an additional variable, as it was in the present study. 
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5.3 Perceptions about Reading Comprehension Strategies and Free 

Voluntary Reading 

During the interview, the participant did not refer explicitly to the benefits 

that either reading strategies or FVR had had in the development of her reading 

skills, but she mentioned the benefits in general. This is because she was not 

asked about the strategies in particular because she was not taught how to 

define the strategies, but how to use them. That is why the interview results 

revealed that her perceptions about reading in general were positive, as she 

mentioned that the workshop had helped her at times to have better 

comprehension when reading. She also mentions that she felt more intelligent 

when reading in English although it was difficult for her to read in a second 

language. Besides, she added that her grades at school had also improved 

thanks to the reading workshop. 

In accordance with the above, The BBC mentions as an advantage of 

FVR that “it increases sense of achievement, confidence, self-esteem and self-

awareness” (British Council, 2009), which may explain the reasons why our 

participant improved, since probably she felt more confident with herself and her 

own capabilities. 

Also, according to the TKT book, for which motivation is “thoughts and 

feelings which make us want to continue to want to do something and which turn 

our wishes into action” (Spratt, Pulverness and Williams, 2011), the fact that the 

participant could choose what to read could have had an impact on her school 

work in English class, improving her grades in the subject. 

In order to answer our last research question: How does FVR affect the 

participant’s perceptions of reading in comparison with the training on Reading 

Strategies?, the first important thing to say is that for the participant there was 

no difference between these two concept when she responded the interview. 

However, she had positive perception in general regarding the concept of 

reading. Because of this it is possible to say that both, reading strategies and 



FREE VOLUNTARY READING AND READING COMPREHENSION STRATEGIES 

37 
 

free voluntary reading affected positively the perceptions of the participant of this 

study by making her feel more intelligent when reading even though her 

conception of the language was of a high difficulty. Despite the positive impact, it 

is not possible to differentiate and compare the effects on one over the other, 

since the participant did not make it clear in her responses.  

5.4 Limitations of the Study and Suggestions for Further Research 

        As the main focus of the study were Reading strategies and FVR, the 

participants had to join the workshop voluntarily, which gave us limited 

participants because the students in the school in general are not interested in 

Reading, whether it is in English or in Spanish. At the beginning there was a 

group of more than 10 students who were interested in participating in the 

workshop. Because of the fact that it implied to stay after classes, the group 

reduced to four students, therefore; the study was based on only one participant, 

who was Valery; since she attended to all of the seven classes, and was present 

for all the tests, the rest of the participants were missing lessons for personal 

reasons. 

        Also, the school had too many activities during the period of the 

intervention, this added to the national holidays; such as Teacher’s day, School 

Anniversary, Patriotic week, among others, so the time for the workshop had to 

be shortened in terms of sessions.  At the beginning it was thought to have a 

number of fifteen sessions and because of the activities it was reduced to a 

number of seven. 

 We suggest conducting the study on the first semester of the year, and 

hopefully to be included in the English teaching planning in order that the 

teacher can find a suitable place, such as the library, for the readers to have a 

comfortable and quiet place to read. Since the interventions were after classes, 

sometimes there was too much noise outside having as a consequence 
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student’s distraction. Besides, we were not allowed to do the workshop during 

regular class time having as a consequence a reduced number of participants. 

 It is important to ask the school for permission to include these hours of 

free voluntary reading to the English planning, so that for those students who did 

not participate, because it implied to stay at school after classes, will be able to 

stay and use FVR for their development of reading comprehension skills. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



FREE VOLUNTARY READING AND READING COMPREHENSION STRATEGIES 

39 
 

6. CONCLUSIONS 

Our study confirmed the general notion that reading is a skill neglected in 

the Chilean School system and that most of the students will not read unless 

they get a grade for it. This is confirmed by the results obtained in the SIMCE 

results was of 51 points out of a maximum of 70 points in 2010; whereas in 2012 

the score was of 48 points. The OECD placed Chile 51st in relation with reading 

comprehension skills, compared to other OECD countries. There is something 

causing a decrease in reading comprehension.  But not all hope is lost, since 

introducing a program or a workshop in which the students can read what they 

want to read can help them improve in their English learning process. 

After conducting our intervention we can conclude that permitting 

students to choose what they want to read can improve their interest in reading, 

but it needs to be in a way that a teacher can help them improve their reading 

skills. And once a workshop is planned it should be integrated in the English 

normal lessons so that they can support each other, and allow the students 

benefit from this intellectual exchange from normal English lessons that can be 

more grammar or communicative-centered and any new ideas or knowledge 

that students can extract from reading.  

As the participants of this study were selected from a 9th grade, the 

students are around 14 or 15 years old, adolescents who need to develop 

responsibility and be able to work on their own, but they still need a guide (a 

teacher) to show them the way they need to work. Also this was a large class 

(45 students), so the small group of the workshop allowed the teacher to have a 

more individual work with each student and their personal difficulties. 

Given students the chance to have their interest taken into account 

helped them improve their motivation to do activities they do not like to do very 

much such as reading. Reading is an activity they are obligated to do in school, 

but giving them the choice of the kind of book they would like to read gives them 

the impression that they have some control over their learning process. 
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APPENDIX A 

LESSON PLAN 1 

School Name: Colegio Sagrado Corazón de La Reina 
Class: 9th grade Reading Comprehension Workshop 
Number of Students: 4 students 
Time: 16.00– 17.00 
Date: Lesson 2 

 

Main Objective:  by the end of the class students will be able to: understand the 
difference between two important reading strategies, Skimming and Scanning; and use 
them. 
 
Learning outcome (s):  

- Understand the difference between Skimming and Scanning. 
- Practice the two reading strategies. 

 
Key Activities: 

- Read a short text. 

Stages  What the teacher does  Interaction Materials-
Timing 

Warm-
up/Engage  
 
 
 
 
 
Study/ 
Presentation 
 
 
 
Practice 
 
 
Activate/produ
ction 
 
 

Show a video with a brief 
explanation about Skimming 
and Scanning. 
 
https://www.youtube.com/watch
?v=xRlRk_9Zg9Y 
 
Explain the use of Skimming 
and Scanning. 
 
 
 
Read short story.  
 
 
Practice the use of Skimming 
and Scanning. Get the general 
idea of the story and look for 
specific information. 

Teacher-students 
 
 
 
 
 
Teacher-students 
 
 
 
Students-
students 
 
Students- 
Teacher 

Data-show 
Speakers 
Notebook 
5-10 min 
 
 
 
Whiteboard 
Markers 
5-10 min 
 
 
Short story 
15-20 min 
 
10-15 min 

Close-up/ 
Wrap-up 
 
 

Share with your classmates 
opinions about the two 
strategies. Are they useful to 
understand better a text? 

Students- 
students 

10-15 min 
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LESSON PLAN 2 

 
School Name: Colegio Sagrado Corazón de La Reina 
Class: 9th grade Reading Comprehension Workshop 
Number of Students:  
Time: 16.00– 17.00 
Date: Lesson 3 
 

Main Objective:  by the end of the class students will be able to: use a web page to 
practice new vocabulary. 
 
Learning outcome (s):  learning new vocabulary 
 
Key Activities: login in to www.vocabulary.com and write down the new vocabulary. 

Stages  What the teacher does  Interaction Materials-
Timing 

Warm-up/Engage  
 
 
 
 
 
Study/ Presentation 
 
 
 
 
Practice 
 
 
 
 
Activate/production 

The teacher shows how the web 
page works. 
 
https://www.youtube.com/watch?v
=zj6IS0XdCQo 
 
From the previews short stories 
we have read, students help me 
to create a list of new vocabulary. 
 
 
Students create an account in the 
vocabulary.com and create a list. 
They also practice with the web 
page the new vocabulary. 
 
In group we will see if we learned 
the words using the web page 

Teacher-
students 
 
 
 
 
Teacher-
students 
 
 
 
 
Students-
students 
 
 
Students- 
Teacher 

Data-show 
Speakers 
Notebook 
10-15 min 
 
 
Short stories 
Whiteboard 
Markers 
5-10 min 
 
 
15-20 min 
 
 
 
10-15 min 

Close-up/ Wrap-up 
 

Share with your classmates 
opinions about the strategy. 

Students- 
students 

5 min 

 

 

 
 

 

 

http://www.vocabulary.com/
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LESSON PLAN 3 

School Name: Colegio Sagrado Corazón de La Reina 
Class: 9th grade Reading Comprehension Workshop 
Number of Students:  
Time: 16.00– 17.00 
Date: Lesson 4  
 

Stages  What the teacher does  Interaction Materials-
Timing 

Warm-up/Engage  
 
 
Study/ Presentation 
 
 
 
Practice 
 
 
Activate/production 
 
 

Explain the two reading types: 
Intensive and Extensive. 
 
Explain some strategies and 
purposes of intensive or extensive 
reading. 
 
 
Read a short story and practice the 
use of Intensive. 
 
Look for specific language 
structures from the text. Example: 
the text uses simple past. 

Teacher-
students 
 
Teacher- 
students 
 
 
 
Students- 
students 
 
Students- 
teacher 

Notebook  
5-10 min 
 
Whiteboard  
Markers 
5-10 min  
 
 
story 
15-20 min 
 
10-15 min 

Close-up/ Wrap-up 
 

Students say which book they 
would like to read for pleasure 

Students- 
teacher 

10-15 min 
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LESSON PLAN 4 

School Name: Colegio Sagrado Corazón de La Reina 
Class: 9th grade Reading Comprehension Workshop 
Number of Students:  
Time: 16.00– 17.00 
Date: Lesson 5 

 

Main Objective:  by the end of the class students will be able to: understand the difference 
and the benefits of Free Voluntary Reading and Sustained Silent Reading 
 
Learning outcome (s): understand that any act of reading can help them improve their reading 
skills. 
 
Key Activities: Class discussion about Free Voluntary Reading and the book they are going to 
read. 

Stages  What the teacher does  Interaction Materials-Timing 

Warm-up/Engage  
 
 
 
 
 
 
 
Study/ Presentation 
 
 
 
Practice 
 
 
 
Activate/production 
 
 

Show a video about Free 
Voluntary Reading by Krashen 
https://www.youtube.com/watch
?v=DTM8pOSXyeI 
Sustained Silent Reading Rules 
https://www.youtube.com/watch
?v=K0cOmu6HdC4 
 
Read the first chapter of your 
book. Use the time wisely  
 
 
Write down any new vocabulary 
you encounter. 
 
 
Complete a fact-file of your 
book. Title, Genre, the 5 main 
characters, write down 3 events 
that happen in this chapter. 

Teacher-
students 
 
 
 
 
 
 
Teacher-
students 
 
 
Students-
students 
 
 
Students- 
Students 
 

Notebook  
5-10 min 
 
 
 
 
 
 
Whiteboard  
Markers 
5-10 min  
 
book 
15-20 min 
 
 
10-15 min 

Close-up/ Wrap-up 
 
 
 
 

Write down all the new words 
from your book and upload them 
to the vocabulary.com web page 
and read more at home if you 
like. 

Students- 
students 

10-15 min 
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APPENDIX B 

PRE-TEST 
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POST-TEST 
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FREE VOLUNTARY READING AND READING COMPREHENSION STRATEGIES 

54 
 

DELAYED POST-TEST 
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APPENDIX C 

INTERVIEW 

 

Teacher:   Okay, now we are going to start our focus group [...] reading  

  workshop. So, Valentina, can you tell me what book are you  

  reading?. What book are you reading?. Okay, Alexandra can 

  you tell me your book, the book that are you reading?. 

Alexandra:  I’m reading Divergent. 

Teacher: Divergent, can you tell us about, what is the book about? 

Alexandra:  The books? 

Teacher:  So there’s more than one. How many books are they? 

Alexandra:  Four. 

Teacher:  Four books!, okay!  

Alexandra: Divergent, Insurgent [...] 

Teacher:  Okay! So, what is the first book about? 

Alexandra:  Divergent. 

Teacher:   Divergent, is about? I know it is about a girl 

Alexandra: A girl is [...] 

Teacher:  [...] and who else? Okay! There is something interesting about the 

  world  she lives in, what happens? There are factions. 

Alexandra: Yes, Abnegation, Erudition, and... I don’t remember. 
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Teacher:  Okay but in which faction is Tris in, she is in [...] but at beginning 

  of the  book, in what faction is she? 

Alexandra:  Abnegation. 

Teacher:  And what happens in this faction? 

Alexandra:  em, in this faction people help other people 

Teacher:  Okay, So there’re like a test she has to go through to see if she 

  continues in Abnegation, right? 

Alexandra:  Yes, but she is Divergent.  

Teacher:  What is Divergent? 

Alexandra:  she have all factions 

Teacher:  she could be in any of the factions.  

Alexandra:  Yes! 

Teacher:  Okay, thank you!  

Alexandra: You’re welcome! 

Teacher:  Valery, can you tell us about your book? The book that are you 

  reading. 

Valery:  emm... Reading? 

Teacher:  what are you reading? The name of the book. Twilight! 

Valery:  Eso Twilight, es que le iba a decir Twiling. 

Teacher:  Okay! Valery, can you tell me about Twilight? Please, what is 

Twilight  about? 

Valery:  No sé cómo decirlo en Ingles. 
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Teacher: Okay, tell me in Spanish 

Valery: Se trata de una adolescente, no igual es más grandecita; tiene 

  como 18 años, y se supone que la mamá va a acompañar como al 

  pololo, y ella tiene que irse a vivir con el papá a una ciudad muy 

  apartada, ósea es como en verdad un pueblito  apartado de la 

  ciudad y entonces cuando llega al pueblo como que  siente que 

  no era donde ella quería ir en verdad lo odiaba ella no quería ir 

  ahí, y su relación con el papa al principio no era muy buena como 

  que igual ella no lo  sentía mucho y ya después se fue acercando 

  a él. Y entre eso que llego allá conoció unos amigos, conoció a 

  Edward y a Jacob y con ellos vivió muchas aventuras. 

Teacher:  Okay!  Isidora, can you tell us about your book? Which was a 

  surprise for me because I haven’t read it before. What’s the  

 name of your book?  

Isidora:  Em em... 

Teacher:  Okay! The name is? 

Isidora:  the name is Hush Hush  

Teacher:  Okay!  

Isidora:  Is about angel  

Teacher:  Okay! 

Isidora:  em  Nora the girl she... 

Teacher:  she met?  



FREE VOLUNTARY READING AND READING COMPREHENSION STRATEGIES 

61 
 

Isidora:  meet a bad angel em... 

Teacher:  and they fall in love?  What happens? I’ve just read the first  

  chapter [...] fall  in love? 

Isidora:  They fall in love. Ay!  es que no se cómo decirlo. Ósea es que 

  después vienen  como unos sucesos raros. 

Teacher:  Okay! For what I’ve read, because I read the first chapter they are 

  in a... like in a classroom and the gym teacher or the couch stars 

  teaching them sexual education and... the protagonist I don’t 

  remember her name eh, has to change sits with her best friend so 

  her best friend moves to another place and the place of her best 

  friend comes Prat, Pat? I don’t know! 

Isidora:  Patch 

Teacher: Patch and they have they had to do an exercise to get to know 

  each other and  she’s no able to asks him any questions, he asks 

  and she answers but she cannot know anything about this new 

  boy. That’s what I know about your book. This is the first chapter I 

  don’t know (...) 

Isidora: Yes!  

Teacher: Any of you, can you tell me how do you feel about reading in 

  English? Cómo se sienten cuando leen en Inglés? 

Isidora:   Fine!  

Teacher:  Do you like it? 
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Isidora: Yes! 

Teacher:  Very good! So, you two! 

Alexandra: I like read in English but is... 

Teacher: Difficult? 

Alexandra: Difficult! Yes! 

Teacher:  Okay! 

Valery: Yo quería decir algo. 

Teacher: Tell me Valery please! 

Valery:  I like reading English y me siento intelligent! 

Teacher:  Are you feeling more intelligent reading in English? [...] is it  

  different reading in English than Spanish? 

Valery: Mmm, no!  

Teacher:  Is not easier to read in Spanish?  

Valery: Ah yes, in Spanish, yes! In English no! 

Teacher: In English no! You don’t have the vocabulary yet! Emm okay! 

  When you read books for school, do you like them?  

Students:  No! 

Teacher:  No, not at all! Tell me which book you liked reading in school? [...] 

Valery: [...]  Qué de qué se trataba? [...] Ya! Se supone que hay un  

  accidente que barco o una balsa se da vuelta; era se supone una 

  balsa que venía de Moody Estados Unidos a Cartagena de Indias, 

  Colombia; y  antes de llegar dos horas antes de llegar ese barco 
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  se vuelca y caen todos los tripulantes pero el barco  después 

  vuelve a salir a flote y llega a Colombia  a la hora indicada pero se 

  supone que  todos los otros pasajeros naufragaron y los buscaron 

  como  unos días y después los  dieron a todos por muertos pero 

  en realidad si había sobrevivido uno y apareció a los diez días en 

  otra parte de  Colombia; y como que relata todo lo que él vivió en 

  esos diez días. 

Teacher:   Okay! Any other book did you like Reading in Spanish? [...] which 

  one? 

Isidora:  Veraneando en Zapallar [...] 

Teacher:  Ahh cool! You Sandra you don’t like in Spanish? 

Alexandra: No! 

Teacher:  Good... Em! Okay! In the workshop I have told you a few strategies 

  or techniques to read in English. Have been working for you those 

  and help you? Les han ayudado las estrategias? 

Students:  Ah si!  

Teacher: Give me examples, okay! 

Valery: The workshop help me cause every time I go over my notes in 

  English and also read better in English. 

Teacher:  And also your grades have [...]? 

Valery: Si! 

Teacher: Any other thing can you tell me about your experience? 
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Alexandra: Yes! The workshop is interesting, is funny and em.... the workshop 

  help me in my pruebas tests, my grades is [...] 

Teacher: Ah very good! Isidora can you tell us? 

Isidora:  the workshop help me in the [...] ah que dije emm in the reading 

  and is very funny! I speak Spanish ósea English 

Alexandra:  A mi me gusto porque pude aprender a ósea, ahora leo mejor en 

  Inglés  porque antes no entendía muchas cosas y con esto[…] 

Teacher:  Okay guys! Remember next class you have to bring me back the 

  books 

Students:  Yes! 

Teacher: Because next workshop is going to be the last one and also next 

  workshop, the last one, we will have a final test that is going to be 

  about the book that you’re  reading; so, there’s going to be an item 

  of true or false and organize events, we  have to organize events 

  and you have to write about Why you like that book in  particular? 

  That’s the reading, the writing part. Okay! 

Students: It’s beautiful! Very very beautiful!  

Teacher: And girls I’m only going to take into account the first chapter  

  because I have  to read all of you and make all the test; so is extra 

  work for me so I’m going to take  into account just the first chapter 

  and you can go with that. Okay girls! We are done, any  

  questions?  
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Students:  No! 

Teacher: Okay! Bye! 

Students:  Bye bye! 
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APPENDIX D 

READING MATERIAL 
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