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ABSTRACT
Challenging times demand a greater urgency than usual. Quite unexpectedlyldNo Chi
Left Behind has unleashed a powerful catalyst for change in theePtury. It is within
this era of increasing accountability and disparity that greater demanbsiag placed
on school leaders to produce significant and positive student outcomes. The constantly
changing educational landscape of today’s schools along with the local, stat¢i@mal na
legislation that mandates guidelines from which schools must conform ndesssita
change in how school leaders are prepared. Therefore, the purpose of this study is to
focus on a new perspective of school leadership that will transform the nexttigeneta
schools to ensure all students learn. Specifically, the research questionsdd#hig
study are: (a) What skills and knowledge are needed for effective schiel lea
[principal] training, in the 2% century both before and after school leaders are hired, to
prepare and ensure they meet the demands of the job; (b) What is the perception of the
school leader on the extent to which their training prepared them to support student
learning; and (c) What components of the curriculum in graduate schools of eduitati
any, do effective leaders find most valuable for successful school lea@eMHich
components do they find most valuable? The main evidentiary material wasdelicit
through a Survey Questionnaire which was distributed among 92 Principals currently
assigned at Pre-K through Adult Schools. A recurring theme throughout the findiags w
the value of Practice. Findings show that approximately 50% of particigeoriglg
agree that the content of leadership preparation programs emphasized Theory and
Practice although the most valuable component was Practice (61%), whilg &loew

was rated only somewhat valuable by 57% of Participants. The school leadez{stiperc

Xiv
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of how well the training program supported student learning was rated highest in
collaborative environment (74%) and the use of data (66%). Twenty-first century
schools call for revolutionary school leaders who unselfishly share the baton in
empowering and transforming others to action. The development of meaningful
relationships must take precedence over the traditional role of school leatterd ase

Ranger.

XV
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Chapter One: Effective Leadership

“A leader is one who, out of madness or goodness, volunteers to take on the woe

of the people. There are few so foolish; hence the erratic quality of leadership in

the world.” Updike as citedn Stacks, 1980, p.)1
Introduction

Educational leadership can be either sheer lunacy or it can positifesty af
America’s educational landscape to increase our competitive edge, locallpbaliyg
It can be a frenetic effort to fix everything or be relegated to a few tgrilt can be an
ineffectual exertion of power or it can empower individuals to don leaderskgptool
help others. In the wake of dynamic social and economic change, increasing
governmental reform efforts without complementary funding resourcehamktessive
demands being placed on schools to do more with less: It can be debated that one who
thirsts for educational leadership must be either a lunatic or supreme €Quisias &
Bainbridge, 2001).
Background of the Problem

One of the problems with today’s schools are ill-prepared leaders who are not
only out-of-sync with the daily realities of school administration/mamage but who
also lack the knowledge and skills necessary to meet the instru@mhbdarning needs
of children, their families and the school community (Blankstein, Houston, & Cole,
2008). A vast number of principals have found it virtually impossible to single-handedly
initiate and implement reforms in their schools that guarantee deependgarni
(Donaldson, 2006; Fullan, 2005). Without question, No Child Left Behind (NCLB) has

wrought unprecedented changes in public schools and in society. Its demands have
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transformed teacher preparation programs; curriculum design; textbeo&st-pchool
relationships; and parent/student expectations about learning (Wheatteaz&, 2007).
Ironically, its ranking of schools has even affected real estate wahere foreclosures

are depriving school districts of their anticipated funding (Bonsting, 2009; Whéatley
Frieze, 2007). Quite unexpectedly, NCLB has unleashed a powerful catalystrfge cha

in the 2% century (Wheatley & Frieze, 2007). These major changes coupled with
societal issues, a lack of support and the polarization of cultures havaedrtdcreate
aperfect stornfor educational leadership that necessitates the need for parallel€hange
in university and school leadership preparation programs (Miller, Devin, & Shoop, 2007).

“There are many people who can talk about leadership, theorize about leadership

and debate over leadership, but very few people are doing and living leadership.”

(Evans as cited in Wofford, 1999, p. 9)

The flux in our educational landscape, initiated by NCLB and subsequently, its
leadership, demands that roles be re-defined to focus on collaboration and building
relationships (Miller et al., 2007). Just as the one-room school was an evolutiopary ste
in the American system of education, so should the preparation and ongoing development
of the 2%' century educational leader.

Within this era of increasing accountability and disparity, greater denaa@ds
placed on school leaders to produce significant and positive, student results. While
principals don many hats, among which are educational visionaries, instructicleas)ea
assessment experts, budget analysts, community advocates and facilityrsydhage
are also expected to mediate competing interests of parents, studeh&sstdzargaining

unions and district personnel (De Léon, 2006). Although the principal is ultimately
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accountable for the school’s success, the operational responsibilities of the job a
staggering and often inhibit the principal from stepping across the threshold of tiee offi
door. As state and federal accountability requirements increase so doaspdmsitslity

of school administrators in developing new strategies to improve student achievement
otherwise sanctions result. School leaders are working with great ddigentaking

difficult adjustments to a flawed hierarchal system of schooling that wagééesivhen

it was acceptable to ensure the success of most students, rather than @mesueveyy
underperforming student and group achieves the required proficiency scores in reading
and math as mandated by NCLB (Miller et al., 2007).

Crisis in Education

Schools are complex social institutions that are intensely vulnerable to aglethor
of powerful forces both within and outside. They exist in a whirlpool of government
mandates, social and economic tensions and competing interests which affettehe e
school community. In many schools, public and private interest groups haveedcreas
competition for control. As schools have had to adjust to new accountability measures
they have become like pawns thrust within the folds of internal and external micro-
political forces.

Micro-politics is about power and how people use it to influence others while
protecting themselves (Blasé, 1991). Conflict abounds as individuals negotiate to get
what they want. Collaboration and support are used as a means to achieve an end. The
micro-political perspective provides practicing educational leadexdicat departure
from tradition, offering fresh and provocative ways to think about human behavior in

schools.
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Unveiled in the 1980s, instructional leadership, which promoted growth in student
learning, (DeBevoise, 1984) placed the principal at the forefront in the deveibante
control of instruction. By the 1990s, the principal’s role had shifted from the
instructional leader model to a concept of whole school leadership consisterttavigec
management, self-management, shared and competing interests (Caldwelksg, Spi
1992; Hallinger, 1992).

Due to the great demands placed on principals to increase student achievement,
school administration is now viewed as dangerous work by both practicing and potential
principals (Ackerman & Maslin-Ostrowski, 2002; Heifitz & Linsky, 200#Jthough the
number of certified principals continues to grow, many are choosing not to serve
(Donaldson, 2006). The comparatively-low salaries, in light of the increased
responsibilities and long hours, has steered many qualified administratord tbeva
selection of more lucrative, less politically-stressful careerddiet al., 2007). The
aftermath, principal burn-out, has revealed the professional liabilitetsess and
overload resulting from the singular role of leaders in our schools (Donaldson, 2006).

The need for educational leaders is an urgent world-wide condition that has
reached a state of crisis (Thomas & Bainbridge, 2001). In California alomappf
retirements are estimated at approximately 40% of school leaders ovekthliecade
coupled with the large numbers who are expected to depart the profession well before
retirement age. This fact makes the recruitment of replacement talent aetkthi®n of
existing talent more crucial (Maxwell, 2009). Moreover, the state’s pobcealling
short when it comes to recruiting, training, compensating and empowering daroipa

manage their schools effectively (Maxwell, 2009). The process by which indiidual
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aspire to become principals and the preparation they receive to do the job is deeply
flawed (De Léon, 2006).

Over the years, California policymakers have paid relatively littesnabn to the
development of school leaders (Maxwell, 2009) choosing instead to respond to the
demands for school reform by focusing on direct connections to student learning among
which are teacher training, curriculum content standards, class siptioadtesting and
accountability. Implementation and monitoring of these legislative sffa¢e placed
even greater demands on principals without increasing the knowledge andiycapaci
necessary to manage these reforms (Fullan, 2007).

Preparation and Development

Historically, preparation programs for principals in the United States
encompassed courses such as general management principles and school law, with minor
emphasis on effective teaching and student learning; human relatioregfraodlum and
organizational change (Levine, 2005; Miller et al., 2007; Peterson, 2002;). Levine (2005)
charges that the quality of preparation of the nation’s school leaders range from
“inadequate to appalling” (p. 24) and that programs are marked by “low standards, weak
faculty and irrelevant curriculum” (p. 24).

Public demands for more effective schools have cast the spotlight on the role of
school leaders. Evidence suggests that school leadership strongly afidets s
learning; however, little is known about the educational preparation of principals
(Gaston, 2009). There is no existing data that show whether California’s tew-tier
system for obtaining an administrative credential makes a differenice quality and

skills of a principal (Gaston, 2009). Under this system, prospective principals tsdte a t
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to earn their credential prior to participating in a formal preparation gmagPrincipals
who enter their position through this method tend to struggle like beginning teadhers w
little or no training.

The state’s varied university-based preparation programs also presentggslle
in grooming the best school leaders. Current research shows that the steid teelke
an effective educational leader have not been traditionally taught in prepgraigrams
(DeArmond, Gundlach, Portin, & Schneider, 2003; Levine, 2005). Hence, one of the
problems in building effective leaders is the failure to move from the theortetitsd
practical (Wofford, 1999). Practical and cultural experiences alomgkwdwledge
gained from observing successful schools are critical to principal ptepa(Berry &
Beach, 2006). Additionally, research-based teaching modalities such as pbaisiedn
learning, field-based internships that present real-world problems in aathenti
environments, cohort groups and mentors must be integrated into course content (Davis,
Darling-Hammond, LaPointe, & Meyerson, 2005). Instruction should be provided in
several key areas: data-analysis and interpretation; curriculum asdasst;
instructional observation and feedback; and decision-making (Education Caonnoiss
the State, 2009).

Leadership is the pivotal force behind a successful school; without it a school
wanders blindly and alone in the wilderness without direction or purpose. The principal-
ship is very demanding in terms of the diversity of tasks that principals aretexpe
accomplish. The expectation is too great for principals to walk into a job as an

instructional leader, organizational leader and budget manager without Heving t
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experience or training. Yet, too few university-based preparation pregegjire
participants to undergo field-based internships.

In a national survey of principals conducted by Darling-Hammond and Orphanos
(2007), 63% of principals nationwide reported to have internships as part of themgraini
compared to just 27% in California. Real growth comes from real applicaitbn a
diligence in integrating all of life’s experiences into our hearts and then living

Twenty-first century schools require a new form of leadership that focuses on
sharing the baton in empowering and transforming others to action to effecttissary
change in lieu of traditional hierarchal models (Fullan, 2007; Wallace Foundatior), 2008
Leaders must be prepared for the challenges of severe budget cuts anddgaffepan
increasingly diverse society; the changing landscape of the professthe emergence
of new, visionary concepts of schooling that embraces collaboration andioeflec
(Ketelle & Mesa, 2006). In the past, school leaders operated as Longsange
Superwomen but those glory days have faded into the annals of history. The d&ntasy
leading alone must be replaced by the leader’s role of today which is to stiandate
inspire creativity in others in pursuit of a common goal to convert followers irdertea
and leaders into moral agents (Bennis & Nanus, 1985; Miller et al., 2007; Wofford,
1999). “ Leadership is not about one person; it is about building a shared commitment
and building a leadership team” (Haycock, 2007, p. 30).

Leaders of 2% century schools will be known as educational leaders rather than
administrators operating on behalf of the learning needs of children and théegdam
(Houston, Blankstein, & Cole, 2007). Primarily, these leaders will look beyorrd thei

traditional roles and boundaries to garner resources; redirect the eonémaesnts and
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community-based organizations; and pique the consciences of outside agenaiss to as
in delivering positive learning outcomes. These leaders will be evaluatehyl¢he
effectiveness and efficiency of administrating their buildings anfiastaf more by their
ability to mobilize and sustain the commitment and resources of their efirel sc
community (Houston et al., 2007). Foremost, is the development of meaningful
relationships to enhance students’ educational achievements.

“Everything must change at one time or another or else a static sodlety wi
evolve” (Anonymous as cited in Fullan, 2007, p. 3). Education is in a constant state of
evolution, riding the turbulenwaves of state and federal government’s political whims
masquerading as reforms or serving as an aspiring candidate’s one-floetgioor
election platform. While it is true that the core purposes of the public schoahggste
both academic achievement as well as personal and social developmert,deet@dy
itinerary for education demands change: a change in leadership; a changesichool
leaders are prepared and supported during their school tenure; and the intpact of
learning and preparation on student achievement.

Purpose of the Study

Fullan (2003) concludes that leadership is the highest priority in the current
decade, out-ranking standards, to achieve large-scale reform. Facdukvgthnt
realities of severe budget cuts and teacher layoffs, California schdelsewill be
challenged to maintain the quality of instruction. Therefore, the purpose sfutisis
to focus on the new paradigm for school leaders; the preparation, skills and on-going
development necessary for future leaders; and the impact of this preparation oh stude

learning.
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Change requires making the current way of doing things obsolete. Change
requires visionary leaders that can not only see beyond tomorrow, but also can dig and
pave the road to get there. “To everything there is a season...a time to tear down and a
time to build up” (Ecclesiastes 3:1-3). Itis time to begin a new chapteneriéa’s
history of education: one that will provide our school leaders with a “new ancediffer
set of skills in their toolboxes,” a new prospectus on leadership and a “new tieatlit
combines knowledge and experience with research” (Miller et al., 2007, p. 14) in
preparation programs for transformation to occur.

Research Questions

The research questions that guide this study are,

1. What skills and knowledge are needed for effective school
leader [principal] training, in the #entury both before and
after school leaders are hired, to prepare and ensure they meet
the demands of the job?

2. What is the perception of the school leader on the extent to
which their training prepared them to support student learning?

3. What components of the curriculum in graduate schools of
education, if any, do effective leaders find valuable for
successful school leadership? Which components do they find

most valuable?
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Clarification of Terms

Assessmerns a task which provides information about student comprehension that
includes oral response, homework, quizzes and formal tests. Stakeholders use this
information to make evaluations or judgments about student performance.

Capacity buildings the daily interactions created by working together to develop
leadership for the future.

Celebrationis the recognition for individual and collective accomplishments.

Cohort groupsare a group of individuals in an educational setting who, during a
specified period of time, take classes together.

Collaborationis a purposeful relationship in which all parties strategically choose to
cooperate in order to accomplish a shared outcome.

Collaborative leaders an individual who accepts the responsibility to build a team with
different skill sets and experiences to accomplish a shared purpose.

Collaborative leaderships a skillful, mission-oriented management of relationships.
Continuous school improvemastthe continual and incremental improvement of the
critical aspects of a school by all its stakeholders.

Cultureis a unique characteristic in a school that is shaped around a combination of
beliefs, values and feelings; it is how things are done in an organization.

Field-based internshipare supervised practical experiences that require the application
of acquired skills, knowledge and problem-solving strategies within an authenhg setti
Goalsare milestones that can be used to assess progress in the advancement toward a

vision.
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Leadershigs an office or position that an individual espouses to that is purpose-driven
and results in change.

Learningis the acquisition of new knowledge or skills and the application of those skills
that result in a change in an individual as a result of experience.

Managemenis the art of controlling and directing an enterprise; it is objectiviestur
Paradigmis a model or theory that forms the basis of something.

Problem-based learninig a radical, student-centered, constructivist teaching and
learning modality that focuses on real-world problems to blend theoratidgiractical
knowledge.

Professional developmeistformal and informal learning experiences throughout one’s
career that presents current ideas and debates about a specific practice.

Professional Learnin€ommunity (PLC) is a school of thought where educators commit
to working collaboratively in ongoing processes of collective inquiry and aasmarch

to improve student learning.

Relationship managemeista purposeful exercise of behavior to influence an
individual’s relationship with an individual and their collaborative enterprise.

School leaderships the process of enlisting the talents and energies of teachers, students
and parents toward achieving common educational aims.

School structurencompasses the policies, procedures and relationships within a learning
environment.

Stakeholders an individual or group with a direct interest in something i.e., teachers,
administrators, students and parents of a school.

Sustainabilityis the capacity of a system to engage in continuous improvement.

11
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Systemare animate or inanimate objects bound by interrelated actions which see
themselves separate from the whole i.e., one pattern rather than the whate patter
Systems-thinking a conceptual framework that asserts that the parts of a system are
connected and a change in any one element affects the whole; a disciplineegnates
multiple disciplines unifying a coherent body of theory and practice.
Importance of the Study

Challenging times demand a greater urgency than.usVaile school budgets
are succumbing to plunging property values, high unemployment and low student
achievement in many California districts, there is heightening conlcat the number of
gualified principals is inadequate to meet the needs of public schools in light of their
financial and academic calamitieBrincipal retirements, approximated at 40% over the
next decade along with still others who are expected to depart the profegsien be
reaching retirement agmakes the recruitment of replacement talent and the retention of
existing talent even more compelling. At stake are six million innocent ahjldrany of
whom are poor and low-achieving, who are at risk of not achieving the basic education
necessary to either propel him/her to a higher level of learning in asgreadl where
excellence and accountability are embraced.
Summary

Research shows that leadership is the catalyst that catapults geactiilearning
and when successful, will ensure that every student meets the minimumepyici
requirement in reading and math as mandated by NCLB (Miller et al., 2007). hido sc
leader of the future must lead a complex learning organization where the school

community shares in a common set of commitments to engage in continuous problem
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solving and improvement (Fullan, 2003). The multi-facets of leadership in setting the
direction for schools; creating prolific, collaborative work environments feahers;

warm, caring and engaging classrooms for students; developing people to yigdya le
of leaders; and re-building the culture of the school to improve student learningbre vit
components in the teaching-learning process. The constantly changingathlcati
landscape of today’s schools along with the local, state and nationaltlegithat
mandates guidelines from which schools must conform necessitates a nesecipezron
school leadership; determines the preparation and on-going developmentmydoessa

future leaders; and analyzes the perceived impact of this preparation ot ktad@ng.
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Chapter Two: Review of Literature

Overview

This chapter presents a review of the new perspective on school leadership that
encompasses the knowledge and skills necessary; the preparation and on-going
development before and after securing a leadership position; and the pencgaetaf
this preparation on student learning.
Historical Perspective

Education in the United States has filled a number of purposes since the first
common school in the early ®@entury. Whether viewed as providing a societal
foundation or enhancing the socio-political process, educational goals continue to be
influenced by broader social needs, political commitments and concerns (Schmoker,
2005). In the 1980s and 1990s, changes were made in education that was mandated by
both federal and state governments. The business community concluded that the nation
was losing its competitive edge (Kotter, 2007). The U. S. experienced seaees of
reform initiated by national reports such as, A Nation at Risk (US Degpatrtoh
Education, 1983), Goals 2000 (US Metric Association, 2002 & 2005) and No Child Left
Behind (US Department of Education, 2002 & 2006). Research will be examined that
identifies how educational reforms have evolved to meet these ever-changemgddem
History of School Reforms

In 1983, “A Nation at Risk,” hailed as the first major milestone in the current
generation of education reform and created by the National Commission diekoee
Education, made its debut. This federal report outlined the poor state of affairstiadthi

K-12 educational system beginning with low basic comprehension rates to high dropout
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rates. Furthermore, this discourse of decline in education and infrastrucure ha
weakened the U. S. once enviable supremacy in commerce, industry, science and
technological innovation. Consequently, competitors throughout the world are rgatchin
and surpassing the U.S. educational attainments (Friedman, 2006).

One of the greatest changes initiated by first-wave reform was that of
standardization (Ross, 1997). Standards-based reforms have been systematized under
Goals 2000, a federal initiative, passed under the Clinton administration. 2808als
encouraged states to hike graduation requirements, implemented legisfatives lia
support of the curriculum to be taught and created testing that focused instrawtot t
national standards (Ross, 1997).

President Bush'’s signing of the No Child Left Behind Act (NCLB) in 2002
mobilized Americans around the idea that every child can learn. Increzsech&ability
for schools, higher standards and other choices for parents have producedineasuar
sustainable results (US Department of Education, 2002 & 2006). Strong academic
progress has been made in the earlier grades; reading and math scatres atetime
high; and achievement gaps are narrowing, but there is still more to be done. The
reauthorization of NCLB in 2006 holds states accountable for ensuring that all students
can read and do math at grade level by 2014 (US Department of Education, 2006). In
order to achieve this edict, it is imperative that states increase high stfeaals of
rigorous and advanced coursework; strengthen math and science instrudiseh and
analyze student achievement data; and increase high school graduasig $ate
Department of Education, 2006). Students must learn new knowledge and skills needed

to thrive in college and compete in the global marketplace. Yet, with all of these
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changes, no provision was made to assist school leaders in meeting thesabiitpunt
measures.

America’s public educational system dates back more than 150 years. Over the
past 50 years, the United States Educational System has experienced unmecedent
growth in both size and complexity. It is this growth and multiplicity that spaw
domino effect that compels schools and their leadership to constantly evolve, amdnge a
reform as our educational landscape diversifies.

Today, the world is vastly different. Lightning-swift advances in technolody a
communications have created a global communications system that litenatigcts
people inter-continentally, at warp speed with the push of a button (Friedman, 2006).
Almost every job and employer demands that employees operate in the tidorage
and possess the cognitive and problem-solving skills that businesses and organizations
need to succeed. This globalization brings competition of skilled laborers from around
the world (Friedman, 2006). The dramatic shifts in our economy and society compel a
change from the agricultural and industrial mindset to one where globalization and
competition form the substratum of how schools are operated and evaluated. Unless
education is grounded in these concepts, skills and realities with a vision tauweards t
future, any measure of proficiency for students and school leaders isant(eaboy,

2008).

To that end, new systems must be created that serve a world that is not fully in
existence: a transformation, if you will, from the current way of doing thinga¢ that
takes into account future leadership and culture. The transformation must connext peopl

to a greater purpose. This purpose is inclusive of family and community engagement

16



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

where school leadership teams are active participants in decision-redsegsment and
accountability where real data is used to check students’ understandingspragd the
monitoring of instructional practices; and professional development wherbarali@n
and job-embedded learning specific to the organization is taught on the job through
mentoring and reflective practice (Fullan, 2007).

Innovativeness requires an abandonment of a reliance on an old model to embrace
something new, foreign and perhaps cumbersome and frustrating (Fullan 2007).
Changing a paradigm is not easy since old habits die hard. However, thisadatual
nature has bred complacency and a state of obsolescence in America’s scimm}s (L
2008). The reluctance to break old habits and step out of comfort zones has shackled
schools to an educational model that is antiquated, extremely inadequate and no longer
meets the needs of a global system. Fullan (2007) posits that “the capacity
organization to engage in continuous improvement,” (p. 11) takes patience, support and
the involvement of every member of the school community to succeed. Innovation
occurs by intent and requires a leader to utilize their intellect andtesise to create
new directions while overcoming resistance. Institutions of learningstrust to
become innovative on a sustainable basis by establishing standards and related
qualifications that potential leaders must meet to be certified or qudbfidebdership
positions. Institutions must provide support for leadership and fund leadership growth in
order to achieve large-scale reform (Fullan 2005; Houston et al., 2007).

Defining Leadership
The complex, diverse station of leadership is evident throughout classical

Western and Eastern writings (Bass, 1990). In the Pre-Classicaldttardkip focused
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on delegation, planning, organization and the division of labor and helped to shape
current leadership. Since the beginnings of civilization a number of Egypteas, rul
Greek heroes and biblical patriarchs exercised influence in businessticaissac
interpersonal relations and other social issues (Wren, 1994). Socrates pointed out that
those who knew how to delegate would be successful unlike their counterparts who failed
to delegate. Plato’s work examined human differences which led to a division of labor
into tasks. Aristotle believed that work would improve if the worker concentrated on a
specific task which resulted in the division of departments that handled spesiBc t
Just as Confucius was known for moral wisdom and his support of a value system, so
must current and future school leaders embrace these tenets. Varioudsfant
theories of leadership have evolved over time; however, similarities amoeg thes
definitions conclude that leadership is the process of socially influenciogganized
group toward accomplishing its goals (Wren, 1995).
Complexities of Leadership

Leadership is one the world’s oldest preoccupations and one of the most
examined phenomenalore has been written about leadership than any topic in the
behavioral sciences (Bennis, 1959) and yet the debate about leadership continues today
Several paradigm shifts, over the past century, have given birth to a voluminous body of
knowledge which is complex, dynamic, and interactive and ironically, seemsiidxdoe |
to the economic landscape of the period (Antonakis, Cianciolo, & Sternberg, 2004).

The Industrial Revolution’s shift of the American economy from an agri@lltur
to an industrial one created a new theory of leadership wbereorpeople gained

power resulting from their skills (Clawson, 1999). Max Weber, a German sociplegis
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credited with establishing structural provisions for organizational eféewss. Mr.
Weber’'s emphasis on bureaucracy was “conceived as a blueprint for effjcAdncly
would emphasize rules rather than people and competence rather than favoitism” (
1994, pp. 229-230). In keeping with the mindset of organizational effectiveness and
productivity, new theories that focused on classical management and scientific
management emerged.

Classical management’s focus was on the total organization, rewaddicatien
as a means to promote management rather than technical training (Wren, 1994).
Scientific management believed that all jobs should be studied in order to develop the
most efficient procedures for carrying them out. Time and motion studies eshahgzk
tasks to improve worker productivity and efficiency. Incentive pay waseoff® the
highest producers. The leader functioned to establish and enforce perfornitanesa
meet organizational goals, focusing on the needs of the organization rathéethan t
individual worker (Hersey, Blanchard, & Johnson, 1996). Although the approach was
different in both, the goals were similar: organizations must operateeefficto achieve
high productivity (Morgan, 1997). The heavy emphasis on the mechanization of jobs in
both theories undermines the humanism of organizations and neglects the recognition of
organizations as complex organisms. The perceived shortcomings of these two
management styles toward humanity prompted emerging theorists to teatiremans
were not machines. In the mid-1940s a shift occurred where all workers took
responsibility for the organization’s success or failure (HeckscHaoighellon, 1994).
This shift led researchers to examine the relationship between leaddadlawers along

with productivity and profitability.
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Early Leadership Styles

Every leader has a philosophy of management which incorporates the individual's
beliefs about why people work and how they should be motivated. Three styles of
leadership were identified during the 1930s that remain applicable today: auitioyit
participative and laissez-faire (Wren, 1995). Authoritarian leademsviecinat
employees are intrinsically lazy and only interested in monetary dew&onsequently,
these type leaders exert high levels of power over their employass tteem what to
do. Few opportunities for making suggestions are permitted although it would be in the
best interest of the organization since high employee absenteeism and turnover
characterize this form of leadership (Gibson & Hodgetts, 1991). The Patitiel leader
invites employees to contribute to the decision-making process. Involvingysaglm
this process increases job satisfaction and assists in developing people~akalky,
Laissez-faire leadership permits subordinates to do the work while the leaderes a
passive role.

Unlike the leadership styles of yesteryear, organizations have evolvgdaots
where people are empowered, encouraged and supported in their personal and
professional growth. As the landscape of leadership changes with the fiteigeation
of the world economy, a corresponding change in the influence, development and
progression of leadership theory will emerge, thereby creating théaremmhtinuous

learning of new skills and knowledge (Saner & Lichia, 2000).
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Section 1: Major Paradigms of Leadership

Great man. Leadership research is divided into eight major schools of thought.
The turn of the 20 century began with the “great man” perspective which viewed history
being shaped by exceptional individuals (Bass, 1990). The “great man” school of
thought suggested that certain characteristics in disposition difegezhteaders from
non-leaders. Thus, leadership researchers focused on identifying individuahddétere
i.e. traits associated with leadership among which were intelligence amdatiwe. The
pessimism that surfaced resulting from the interpretations of these firningadership
scholars caused the termination of trait research. This terminatioseefwe the first
major crisis in leadership research. The trait movement segues tdéwobal style of
leadership of the 1950s.

Behavioral. Behavioral leadership focused on understanding the relationship
between a leader’s actions and a follower’s satisfaction and related privguct
Leadership involves accomplishing goals with and through people. Hersey et al. (1996)
claimed that “the real power centers within an organization were the irgenaér
relationships that developed among working groups” (p. 100). A new theory of
leadership began to emerge based on the idea that individuals operate mostlgffecti
when their needs are satisfied. Moreover, when this happens they are more likely to
increase their productivity which in turn impacts the organization’s bottom line
Contradictory findings related to the behavioral approaches created aratisen
leadership research. It became clear: the style of leader betagi@ontingent on the
situation. Consequently, in the 1960s, leadership theory began to focus on leadership

contingencies.
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Situational contingency Unprecedented social change in the mid-1960s to the
mid-1980s shifted from increasing economic wealth to ensuring social rights a
equality. Along with this social change, the advent of the computer age providetba jolt
American businesses. Leadership became an intricate proces#tidateral brokerage
where leaders focused on other constituents within and outside the organization to
survive (Vanourek, 1995). Leader-follower relations, task structure and thiemposi
power of the leader would determine leadership effectiveness (Antonakis 2008)).

The power transference from those doing the work to those possessing knowledge in
organizing the work leveled the playing field for leaders and followers. H&AQ3&)X
identified another well-known approach which focused on the leader’s rolestiragsi
the follower in achieving his goals. Researchers acknowledged that le@dersalled
upon to do more thaact —but also taeactto specific situations.

Relational/transactional. In the late 1970’s leadership theory research focused
on supervision as a way to improve organizational performance through specific
interactions between leaders and followers (Behling & McFillen, 1996; Burns, 1978;
Heifitz, 1994; Hunt 1991). This theory is based on reciprocity where the leader ea
influence by adjusting to the expectations of followers and vice versa.

Research shows that the transactional leadership theory is the moknireva
organizations, today (Avolio, Waldman, & Yanimarina, 1991; Seltzer & Bass, 1990).
Specific incentives and an exchange of one thing for another i.e., rewards for an

employee’s compliance, characterize this style of leadershis,(B8&30).
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Transactional leadership concentrates on maintaining the status quo while
managing the day-to-day operations of a business rather than identifying th
organization’s goals and how employees align with these goals (Avolio et al., 1991).

Transactional leadership’s focus is narrow: It does not consider the entire
situation, employee or future of the organization when offering rewardsbi;t8396).

The focus is one of control, not adaptation (Tracey & Hinkin, 1994).

Information processing. The information processing perspective is rooted in
social and cognitive psychology. It focuses primarily on understanding a kader’
legitimacy resulting from his/her characteristics equating willbviars’ expectations
about their leaders (Wofford, Goodwin, & Whittington, 1998). There is a renewed
interest in this area and its development should provide more information for hesearc

Skeptics.

The Skeptics paradigm of leadership suggests that leader actions are less
important than leader ratings which are indicative of leadership theoresvesl by
individuals (Eden & Leviatan, 1975). These researchers suggest that leader outcomes
affect leader ratings (Lord, Binning, Rush, & Thomas, 1978). While many unaatswe
guestions remain about the skeptics of leadership it has provided more rigorous
methodologies, the differentiation between top-level and supervisory |bgdensi
expanded the focus on followers and how they perceive reality.

In the 1980s the focus of effective leadership began to change. A Nation at Risk
(1983) underscored the urgent need for a different style of leadership in American
schools. School leaders were asked to embrace notions and ideas that wereoforeign t

formal schooling tenets and past practices (Houston et al., 2007). The release of the
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report included many recommendations such as the benefits of driving key decisions
close to the point of impact and implementation --- often at the school and classroom
levels. During this period, school districts implemented site-based managsoteol
councils and other decentralized decision-making processes with thesgxpnesse of
improving teaching and learning. The implied goal of these changes was:siinpk
continue to do what we have always done, we’ll get what we always got - and shat wa
not good enough to keep the United States competitive.

Transformational. Interest in leadership was reignited by the promotion of
visionary or charismatic leadership (Bass, 1998; Bennis & Nanus, 1985; Burns, 1978).
Leaders were no longer concerned about productivity and efficiency but ratferentli
form of leadership that accounted from follower outcomes centered on a sense of purpose
and idealized mission. This new theory, transformational leadership, induced fsllowe
to transcend their interests for that of the greater good. It also motivdieidurals to
work collaboratively to change organizations for sustainable productivity (Dixon, 1998).

Instead of focusing on where the organization is today and maintainingtine st
guo (the end result of transactional leadership), transformational leadereimvidlihe
organizations’ direction to concentrate on the change needed, both internally and
externally, to ensure employees reach the goal (Avolio et al., 1991¢rsBat{1993)
concludes that transformational leadership has been the theory of choice fatthe pa
several decades. This theory originated with Burns (1978), was expandedby Bas

(1985), and has been further refined by Bass and Avolio (1994).
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Transformational leaders inspire followers to achieve higher levels of
performance for the sake of the organization (Burns, 1978; Yukl, 1998). Bass (1990)
specified that transformational leadership occurs:

When leaders broaden and elevate the interests of their employees,
when they generate awareness and acceptance of the purposes and
mission of the group and when they stir their employees to look
beyond their own self-interest for the good of the group. (p. 21)

Transformational leaders transform the personal values of followers to support the
organization’s vision through building relationships and establishing trust (Bas$, 1995
Covey (1989) writes, “Trust is the highest form of human motivation because & bring
out the very best in people” (p. 178). It creates a moral foundation upon which effective,
sustaining leadership yields profitable and successful organizations (Ford, A98lip.
et al. (1991) established four primary behaviors that characterizeotraasibnal
leadership: (a) idealized influence or charismatic influence, (b) ingmighimotivation,

(c) intellectual stimulation, (d) individualized consideration.

Peters and Waterman (1982) posit that the true role of leadership is to manage the
values of an organization; therefore, leaders must be aware of how their Vidoetha
organization (Grubbs, 1999). The influence of a leader’s values requires the batdncing
multiple constituency needs along with individual and organizational values and beliefs
(Carlson & Perrewe, 1995).

Servant leadership. Servant leadership is a logical extension of transformational
leadership (Stone, Russell, & Patterson, 2004) although both are considered to be a

higher-order evolution in leadership paradigms. Both place emphasis on people and
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production; however servant leadership’s primary focus is upon his/her followers.
Servant leaders value the people who constitute the organization rather than the
organization itself.

Block (1993) posits that a deep hunger exists in our society for organizations
where individuals are treated humanely and equitably, while being supported in the
personal growth. Moreover, to be part of an organization where teamwork, community,
values, service and caring behavior are staples and where leaders cateldgdrserve
the needs of the many rather than the few.

The servant leader’s focus is on service. Lubin (2001) suggests that the servant
leader’s primary responsibilities are relationships and people surpgessirand product.
The servant leader’s intention is to motivate, influence, inspire and empower fsllove
focus on ways to serve others better.

Bass (2000) describes servant leadership as “close to the transformational
components of inspiration and individualized consideration” (p. 33). Servant leadership’s
foundation rests on the belief that the facilitation of growth, development and general
well-being of individuals must be foremost, after which the organizatgwass will be
realized on a long-term basis. Self-interest should not motivate a seadant et
rather to serve and meet the needs of others (Russell & Stone, 2002).

Leader focus separates transformational leadership and servant |ga(ietichne
et al., 2004). Servant leaders gain influence from servant-hood itselfivsef-githout

self-glory (Russell & Stone, 2002).
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Global Perspectives on Leadership

The history of leadership will never be conclusive although there is general
agreement that its understanding is extremely complex. It is prudenttinexa
leadership holistically and in context with history rather than in isolatan the
organizations, forces and events that surround it. Schools have often bore the brunt of
and resolution for society’s problems.

In the post-World War Il years, public schools were blasted by reformers for
inadequately dealing with international and domestic threats to the nation. Irbfse 19
critics berated public schools for failing to keep pace with the scientificralitary
progress of the Soviet Union (Friedman, 2006). More engineers and scientists were
needed to defend the nation in the Cold War. Education responded by raising academic
standards and increasing the number of math and science courses.

The Soviet threat gave way to a more serious domestic problem that another
group of critics believed school leaders should solve: the inferior schooling of black
students in the south and across the nation. As the Civil Rights movement spread from
the South to the rest of the nation in the wake of the Brown vs. Board of Education
decision in 1954, attention waned from the international threat. Civil Rights marches,
school boycotts and violence erupted and provided the impetus to lift those at the bottom
of society to the middle classes.

In the mid-1970s critics again pounced on schools for abandoning their mission to
teach basic literacy, respect authority and maintain discipline (Cuban, 28€19ol
violence, illiterate high school graduates and poor teaching made front-pagendews a

supplied a meaty subject for a host of Hollywood films.
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Effective leaders employ a variety of leadership styles and should difeeeenti
when best to employ that style based upon the individual and/or organization’s needs.
No perfect model for examining leadership or exact criteria to follost®xieadership
may be so complex that, at best, we can only obtain clues, study a varietyéstyle
partially seek understanding. Leadership is a phantom that exists in thetmefteats
can be felt when it occurs, but we know when it is not there.

Section 2: School Leadership Preparation

The history. Schools are being held accountable for the success of all students
and for increasing student performance to breed the next generation of cos fatitor
the global market. Based on the conditions which now exist and those that will exist in
the future, twenty-first century leaders have to be well-trained and equipted wi
plethora of tools to make this achievement possible.

In the history of educational administration, three schools of thoughts have
emerged that point to the future of the profession and the curriculum needed to support
the training of educational leaders: (a) educational administration emoltef the need
to operate schools with practical and applied administrative skills; (buozregic
educational organizations required specialized knowledge to ensure the leadess;succ
and (c) leaders of educational organizations required advanced tools, conceptual
frameworks and theoretical knowledge (Berry & Beach, 2006).

In the early 1800s, the supervision and administration of education was delegated
to professionally unskilled men, known as School Agents, who governed the local
community (Berry & Beach, 2006). There was no classically-trained goluableader

to supervise the one-room school rather community members’ common sense was used
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organize a school for learning. The first legal recognition of supervisionntelge
employment and examination of teachers, occurred through a Massachusgés sta
passed in 1789 (Prince, 1901). In 1826, approximately thirty-seven years later,
Massachusetts passed a law requiring the formation of a supervisoryttssanim

oversee the local school (Berry & Beach, 2006). It became clear tratgtsition of
knowledge in running a school; information to be collected, synthesized and maintained,;
and an assemblage of skills and professional qualities that when combined, ddtieesse
needs of the community and its expanding educational organization was ne(i@ssgry

& Beach, 2006).

The need to train educational administrators for tasks that were specific to
education escalated during the mid-1800s. As long as schools were localbfledntr
and small in size, local businessmen, preachers and teachers possessadithe sense
and skills to ensure their smooth operation (Berry & Beach, 2006). However, when
schools began expanding into educational bureaucracies, a different set of aatm@istr
skills were required that surpassed the ability of most individuals in tHeclmzanunity.

It was realized early on that the success of the school district wasgemttupon the
training and experience of the educational administrator. Consequently, the first
university-based class for school administrators was developed at thesiipigér
Michigan in 1879. It was not until the early 1900s that Columbia University achieved
recognition and professional acceptance by establishing a university-bageghpof
study in educational administration which was followed by a doctoral degreerwith a

emphasis in educational administration (Beach & Berry, 2006).
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Early university-based program. Early educational administration programs
utilized a common sense approach in teaching supervision, educational leadership,
administration and management. The approach was an extension of local needs along
with professional knowledge gained during the industrial period (Beach &,B€08).
During the early twentieth century, business moguls used the success of their
corporations as leverage for local communities, states and the nation by pi@ssing
specific educational outcomes: cheap education, practical knowledgaddessnic
rigor) and scientific management (Berry & Beach, 2006). The need fonadrand
pliable workforce, during the #0century, and an educational structure that addressed
teaching, learning and administration with a heavy industrial emphasisidely w
reflected in America’s K-12 curriculum (Callahan, 1962). The field of ecdurgat
administration, a university-based program of study, accepted the cleadietngining
schoolmen using a corporate orientation to managing schools (Berry & Beach, 2006).
Although the program reflected applied and practical solutions for the adntiaistwé
schools by professional businessmen with solutions for education, it was not an
academic, theory-based, approach to administration.

lannacone (1976) posited that educational administration programs in the early
twentieth century were “relatively centralized with the dominance atipeaover
research” (p. 5). It was this dominance over practice that lannacone furtheateds

Research produced during the twenty-five year period was trivial, atloabeetd

useless as a scientific base to guide practice, training or futurectedeavever

useful it may have been in fostering certain administrative-politicaidas. (p.

19)
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Behavioral, scientific and theoretical basis.During the late 1940s and early
1950s in an attempt to become more theory-driven, the field embraced a scientific
method that every school administrator should be grounded in the science and theory of
administration. Programmatic changes were evident with the emergetieory-based
research that was influenced by the social and behavioral sciemaeadqbne, 1976). By
1960, the field shifted to emphasize a more academic preparation, which “increased the
conflict between practice and research” and added to the impending “poliiciaitien
in education” (lannacone, 1976, p. 29).

During the 20th centurgducational administration’s focus was on applied
knowledge, professional knowledge and academic training. The training of educationa
administrators was viewed from a three-way approach that consisted afegract
professional knowledge and academic scholarship. Attaining a balance between a
academic program of study and a practitioner-oriented program of study orasfof
concern. The debate has intensified as the last 50 years have been niarkee wi
lengthy redundant conversation surrounding relevance, knowledge base, research,
relevance, theory development, scholarly activity and relevance (BeBehrg, 2006).

Future preparation of an educational leader. Extraordinary economic,
demographic, technological and global changes have transformed the job of an
educational leader. All American institutions have been jolted by the swed@inges
resulting from the transition of an industrial to a global, information-bas@tbeny
(Levine, 2005). Specifically, in California the economic crisis is directprtional to
the educational crisis (Shirvani, 2009). Education has been metamorphosed into a

powerful catalyst to drive our economy and its future. A more educated adult population
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is needed to compete in the global marketplace (Friedman, 2006). Our children need
more advanced skills and knowledge to be employable in the information age than ever
before. States have responded to government interventions by raising stamdards f
school promotion and graduation, mandating student testing and demanding school
accountability (Levine, 2005; US Department of Education, 1983; US Department of
Education, 2002/2006; US Metric Association, 1994). Measurable outcomes and
improved student achievement are the new standards that drive education in the 1st
decade of the 21st century (Beach & Berry, 2006).

In an outcome-based, accountability-driven era, leaders have to lead their schools
in the retooling of goals, priorities, budgets, staffing, instruction, assesstachnology,
and time and space logistics (Levine, 2005). Secondly, leaders not only have to recruit
and retain staff, but also educate new and experienced staff to an educasiemaltegt
is constantly evolving (Miller et al., 2007). Further, leaders have to ensure the
professional development of teachers to increase efficacy and preparts paten
students for the new realities of learning while providing the necessggrstigpr each
group to succeed (Levine, 2005). Finally, leaders need to engage in continuous
evaluation and school improvement and create a sense of community in a time of change
(Fullan, 2007; Miller et al., 2007). Few educational leaders have undergone the
preparation needed to carry out this aggressive agenda.

The radical differences that dominate all aspects of schooling today, i.e.rndhangi
demographics, and race and income segregation, drastically transformdhenersied
for preparing current and future leaders for schools and communities (Miér 2007).

Two decades ago, Peter Drucker (1989) predicted that in years to comeoaduoatd
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change more than it had “since the modern school was created by the printed book over
three hundred years ago” (p. 232). He also predicted that education would assume a
social purpose and that educators should not create barriers between those who were
highly-schooled and those that were not. Further he predestined that schools would be
expected to educate all of the children, of all of the people, all of the time. NCLB
formalized this expectation within a framework of accountability which embodied a
anticipated outcome of higher student achievement and learning (De Ledn, 2006).

Public demand for more effective schools and increased student achievement has
cast the spotlight on the crucial role of educational leaders: which untillsedet been
overlooked by the reform movements of the past 20 years (Davis et al., 2005). Evidence
suggests that school leadership is “second only to classroom instructiohivhet,
Seashore, Anderson, & Wahlstrom, 2004, p. 3) among school-related factors and strongly
affects student learning. To that end, educational leaders should be held accoomntable f
learning. A lack of improvement may result in sanctions for schools that failftmer
including the educational leader’s termination (California Department of Ednca
1999). In the past, the focus of American education has been on testing; however, with
the passage of NCLB, the focus will change to one of performance and leadership,
providing the goal of creating effective schools is realized.

Leadership in crisis. Research shows that educational leadership is in a state of
crisis precipitated by (a) school districts’ inability to attraw aetain highly-qualified
candidates for leadership roles (Knapp, Copland, & Talbert, 2003); and (b) potential
candidates and current educational leaders are ill-prepared and inadesuapeisted to

organize schools for learning improvement (DeLeon, 2006; Levine 2005).
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Despite the nation-wide shortage, many educational administration progeams ar
graduating an increasing number of certified educational leaderei(ilal., 2007).
However, many of these graduates are teachers who enroll for professiaiapdent
credit and/or salary scale advancement rather than pursue a career asaonadiu
leader (Levine, 2005). The process by which preparation programs tratiitorakn,
select and graduate candidates are ill-defined, irregularly appliedckinaglan rigor
(National Policy Board for Educational Administration [NPBEA], 2001). Conseqguentl
many aspiring leaders are too easily admitted on the basis of theimacadeficiency
rather than the application of knowledge, skills, dispositions and experiencesl nee
successfully lead schools (NPBEA, 2001). A widening dichotomy exists between the
daily realities of school leadership and what is taught in schools of education.

Since the role of the educational leader is cloaked within a panoply of academic
and administrative responsibilities along with building school-community sakstit is
no surprise that the traditional methods of preparation no longer meets the ckallenge
posed by public schools (EImore, 2000; Levine, 2005; Peterson, 2002). Levine (2005)
charges that the quality of preparation of the nation’s school leaders ramyges fr
“inadequate to appalling,” (p. 24) and that programs are marked by “low standaads, we
faculty and irrelevant curriculum” (p. 24). Education administration programs should be
more selective, more focused on instructional improvement, more attuned to the needs of
the District and provide more relevant internship experiences (Wallacgl&on,

2008).
Credentialing. California has a two-tiered system for obtaining an administrative

credential: Five-year Preliminary Credential and a Clear Crederne of the paths that
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school leaders can take to qualify for an administrative position is to taketa éarn

both credentials before they participate in a formal preparation progavis(et al.,

2005). Currently, no tracking data exists to determine if this system makérendie

in the quality and skills of an educational leader. Consequently, there is nohabaa
shows whether an educational leader who enters the job in this manner is doing as well
as, better or worse than those who have completed a preparation program prior to
acquiring the job (Berry & Beach, 2006).

In order to qualify for the Clear Credential, the individual must possess a valid
Preliminary Administrative credential, verify 2 years of success{pkrience as a full-
time administrator and complete one of the following: (a) recommendation of a
Commission-approved program verifying completion of an advanced preparation
program; (b) State Board of Education-approved Administrator Training Pmo¢ra
mastery of Fieldwork Performance Standards through a Commission-approvedhprogr
(d) Commission-approved alternative program; or (e) Commission-approved
performance assessment (California Commission on Teacher Gaédgn2009).

University-based and alternative preparation programs. The quality of
university-based programs is considered to be a primary weakness in the nation’s
educational systems. University-based programs have been undergointy sordti
have been encouraged to improve by state governments, as well as educational
organizations such as the National Council for the Accreditation of Teacher Education
(NCATE), the National Policy Board for Educational Administration (NPBBAJ the

Interstate School Leadership Licensure Consortium (ISLLC). Educafidnahistration
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programs have trained many administrators over the past century, but hed/éofg&in
credibility for its actions or ability (Beach & Berry, 2006).

The typical education administration program has been described as a “random
collection of courses that does little to prepare the school leader for the jobigle
2005, p. 27). Curriculum consisted of discrete coursework delivered in a recommended
sequence by university professors in specified content areas (Méley 2007). There
was minimal, if any, coordination between courses or links drawn in course content.
Meaningful clinical or field-based education was virtually non-existedtvéhen offered
tended to be disconnected from academic instruction.

Collectively, Levine (2005) found that the quality of university-based, educational
administration programs nationwide, were the weakest of all programs atiedat
schools. Persistent weaknesses include (a) admission standards that éibgveuptsrto
self-select without either the potential or commitment to assume schdeisagp
positions; (b) curriculum and knowledge base may not best serve the intesestoas$,
districts and diverse student bodies; (c) weak connection between theory aroe pfaxti
faculty with limited leader experience; (e) shallow, poorly-designed irtgrmiand field-
based internships that are disconnected from the rest of the program. Additionally,
traditional university-based programs were classroom-based withrpniel@nce on
courses of uniform length, utilizing a faculty consisting of education schookparte
and some practitioners to provide instruction (Miller et al., 2007). In acknowledge
these weaknesses and the effort to improve the quality of preparation programs,

policymakers have expanded the scope and magnitude of government regulations by
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encroaching on traditional university policies such as establishing siarfdar
graduates, modifying curricular content and faculty composition (Levine, 2005).

States have approved alternative routes of preparation and waived traditional
certification requirements rather than wait for education admintratiograms to
reform (Levine, 2005). In California, the Commission on Teacher Credentialing and the
governor’s office determined that schools of education “did not prepare school leaders
well enough” (p. 49) or in sufficient numbers to meet the impending shortage, so they
passed legislation to allow school leaders to be prepared by virtually ahygmiree(

2005). Schools of education have been led “like sheep to the slaughter,” (Isaiah 53:7)
continuing to do business as usual instead of acknowledging their shortcomings. The
dramatic changes in the nation and world have provided compelling evidence fosschool
to re-evaluate their preparation programs for educational leaders (L200t®.
Consequently, an increasing number of competitors have flung open their doors for the
opportunity to prepare school leaders; an area that was once sacrosanct aed feser
schools of education.

Major competitors, leadership academies, are springing up in a growingmumbe
of states with the goal of providing high-quality alternatives that are resjeaio district
leadership needs and competition to university-based programs (Wallace koyndat
2008). In 2003, leadership standards were created to guide what is taught in’'#he state
numerous principal-preparation programs. The California State Legu@&sdlemy,
established in 1985, was a highly-regarded state-wide program that fell prey ¢b budg

cuts in 2003. While in operation, the academy trained approximately 15, 000 school
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leaders in a seminar-based program which required students to maintain podfolios t
document their leadership development (Levine, 2005).

In contrast to university-based programs, leadership academies offeecthats
occur largely in schools; vary in length; experiential-based; taught ipiirog
practitioners and some business school professors; and focus on management (Levine,
2005). Consequently, these programs are lengthy in practice and short on thessily, e
the opposite of the university-based programs. lIronically, university-basgaprs
have inherent advantages over the alternatives. They bridge connections with various
fields and maintain long-standing relationships with school systems and theirslea
While gaining popularity, it is unrealistic to expect alternative programsake up the
difference with the number of administrators needed in the coming yeaiag€l.2005).
They are just too few, too small and untested. Further evidence of the $txibibty
in offering alternatives is shown in schools where non-educators have beero heead t
school systems i.e., Los Angeles, Philadelphia, and New York.

Future program needs. The new knowledge and skills that must be taught in
preparation programs today should include not arigtbut “how and when to use
which skills effectively” (Miller et al., 2007, p. 14). Research on educatleadership
reveals elements of successful practice that must be included in p@paragrams for
future leaders.

The Levine research (2005) documented that a leader in training needs a
framework for leadership and then on-going learning opportunities to practice gpplyin
that framework in authentic settings and situations. He also postulated that the

integration of theory and practice and the utilization of curriculum that isroug,
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coherent and organized in teaching the skills and knowledge needed at specific schools
and at various career stages,” (p. 58) attests to more rigorous leaderskiprmupfi

Ideally, a partnership is formed between the candidate’s school and the university
preparation program. Both parties influence the content and delivery of theeagpsr
to meet higher standards for preparation programs and provide a blend of theorghresear
and best practices in rigorous, engaging, performance-based teachewesréMiller et
al., 2007). Active learning andragogies, such as problem-based learninstuckss,
field-based learning, journaling and assignments that engage students/orkioé
instructional leadership should be used to encourage continuous reflection of the
connections between theory and practice (Wallace Foundation, 2008).

Students in administrator preparation programs must be prepared for the real
problems they will encounter in schools, in the same way they will face theval ilife
(Miller et al., 2007). Today's educational leaders are inundated with mu$igales,
simultaneously, on a daily basis. Traditional preparation programs offestdiscr
artificial and isolated problems that falsely represent a typicalrdéneilife of the leader
(Miller et al., 2007). The goal should be to teach concepts in integrated units rather than
in isolation. As concepts are introduced, they become the foundation for the application
of administrative leadership skills in real settings (Miller et al., 2007 ce@nesented,
students should be able to share their prior experiences in similar settinggpaowki
upon previous actions taken through continued learning, analysis and reflection.
Following this process, students should be able to practice higher levels ehasgr
application and expertise. Since learning is designed around actual school aattings

individual assignments, the curriculum offers a student-centered approach that i
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customized for each learner, allowing for differentiated instruction toptiaioe (Miller
et al., 2007).

Different schools require different skills sets which serve to incregderation,
discovery and application of concepts to the real world (Kovalik & Olsen, 1%%icy
and practice need to support a variety of leadership models (Portin et al., 2003).
Educational administration programs must provide graduates with the skills and
knowledge necessary to lead today’s schools (Levine, 2005). The minimum educational
requirement for the position of an educational leader should be a Master's Bagreé
within program curricula that is comprised of two major tenets: (a) managevheh
includes finance, organizational and change leadership, and human resources alongside;
(b) education that includes school leadership, instructional design and faculty
development (Levine, 2005).

Quality preparation programs. Levine (2005) offers a nine-point template for
judging the quality of school leadership programs: (a) purpose, (b) curriohlarence,

(c) curricular balance, (d) faculty composition, (e) admissions, (f) deg(g) research,
(h) finances, and (i) assessment.

The program’s purpose should focus on the education of practicing school leaders
with the primary goal of meeting the needs of today’s leaders, schoolsidedtst
Additionally, the content and program’s philosophy should be aligned; scaffolubogdds
be used to integrate important disciplinary theories and concepts linking theraticepra
The curriculum should mirror the program'’s purposes and goals balancing theory and
practice in both the university classroom and in schools with successful practitioner

The faculty should consist of productive academia and practitioners, who have expertise
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in school leadership, are current in their field and firmly rooted in the urtiversd the

school. Curriculum and student enrollment should determine faculty size and field of
expertise. The selection of students for admittance should be based on their eaplcity
motivation to assume educational leadership positions. Graduation standards should be
high and the degree awarded should be job-relevant and appropriate to the needs of
today’s schools and educational leaders. Any research administered should be high-
guality, practice-driven and beneficial to policy-makers and practitionénandétal

resources should be adequate to support the program. The program should engage in on-
going, systemic self-assessment to update curricula as needed in rieggsiagjve,

school and district needs as well as to maintain credibility and viability.

Professional developmentMany districts are so desperate to fill vacancies that
they are forced to hire individuals with little or no experience in school adratiis
(Connelly & Tirozzi, 2008). In many cases, an extremely high turnoverasiiés
which supports the reality that schools are not getting the leadership dtegne
deserve. Professional development will give principals the tools to use dataeto dri
instruction, lead schools with changing demographics and needs and prepants stude
meet challenging content standards (Connelly & Tirozzi, 2008). Resources muside m
available to ensure that new leaders with talent and potential are rétaineckase their
effectiveness in leading the learning in their schools.

On-going professional development should encompass short-term programs that
complement the school leader’s career stage, the needs of the school andfbanidstri
recent developments in the field (Levine, 2005). The content of the development

program should be focused on reducing isolation and building skills; allowing ample time
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to concentrate on instruction, including the development and evaluation of rese@ah-bas
curriculum; providing educational leaders with the authority to allocateiress to meet

the needs of their schools; and utilizing accurate, relevant data to diagnose 'students
needs and teacher direction (Haycock, 2007). Current research on school leadership,
management, instructional leadership and state licensing standards ssmblel a

integrated into the curriculum (Davis et al., 2005).

State’s role in preparing leaders. Improving the quality and the job-relevance
of school leaders’ preparation both before and after leaders assume positions is
paramount. To that end, many states and districts are taking the high road itiegmmi
energy and resources to achieve this effort. Forty-six states have adogéeshigpa
standards and many have utilized them to evaluate leadership training pragchms
school leaders to hold them more accountable (Wallace Foundation, 2008).

Some educational organizations such as the National Council for the
Accreditation of Teacher Education (NCATE), the National Policy Board for &iunal
Administration (NPBEA), the related Interstate School Leadershimg&ige Consortium
(ISLLC) and many states are pressing universities to redesign tréhip programs
through new accreditation guidelines and more rigorous standards (Berryc&, B6&6;
Miller et al., 2007). Potentially, the state can determine who may enteratrepar
programs; curricular content; certification requirements for initt@nsing and renewal;
ground rules for appointment; and requirements for professional development (Southern
Regional Education Board, 2006). The State’s power to license educationad eater
be a powerful weapon in ensuring that schools have leaders that are focused on

improving instruction.
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The Wallace Foundation Report (2008) identifies four action areas that dao lea
the optimal training of educational leaders
e Successful training programs should be more selective and focused on
instructional improvement and the needs of districts and provide more relevant
field-based internships with hands-on leadership experiences.
e Leadership training should continue with high-quality mentoring for new
educational leaders and professional development for all leaders to proreete ca
growth long after educational leaders are hired.
e High-quality professional development can make a real difference provided
adequate resources are allocated continually.
e Transforming the ills of leadership preparation programs is essential but
improving the difficult working conditions is also a necessity. (pp. 5-9)
Section 3: Impact on Student Learning

Traditional schools have been characterized, to a great degree, by teacher
isolation. It has been said that a “traditional school functions as a group of indgpende
contractors united by a common parking lot,” (Dufour, Eaker, & Dufour, 2005, pp. 10-
11). Old paradigms are being reincarnated as new paradigms without chaldgiays
of thinking (Marzano, Waters, & McNulty, 2005). A new paradigm is needed that
emphasizes the improvement of student learning for all students through shared
leadership and responsibility and holding every stakeholder accountable.

Richard Elmore (as cited in Fullan, Hill, & Crevola, 2006) remarked, “When
schools do not have their internal act together, it simply does not have the ctpacity

improve,” (p. 8). As stated earlier, the demands and challenges that edudetidesd
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face today have become increasingly more complex than those faced omlgiecéeles
ago. The change of magnitude needed today to shift our schools from mediocre to
exemplary is too large a job for any one individual. To be effective change,agents
educational leaders need to cultivate transformational growth wittakételder groups.
Leaders must be strong communicators, knowledgeable and committed to the change.
The effective operation of a school increases a student’s chance of saurctéss

reverse is also true (Marzano et al., 2005).

Successful and effective educational leaders focus relentlesslye‘@hings they
can change, not on the things they can’t’” (Haycock, 2007, p. 30). In the past, California
policymakers paid sporadic attention to educational leaders choosing insteadstorfoc
reforms to silence the public’s demand for increased student achievemiét€ial.,
2007). However, in the 1990s, leadership emerged as the catalyst for school
improvement around which everything else evolved (Fullan, 2007). Research shows that
effective school leaders are instrumental in creating a culture withaolscthat supports
improvement in student learning and achievement (Deal & Peterson, 199fh)g Str
leaders who believe in a students’ potential is imperative. Energetiontiegdreneurial
leaders are needed who can create a vision and marshal the enthusiasnsarfdiskil
faculty to get there. School leadership is also a key factor in the reantidnmk
retention of teachers (Gaston, 2009). Real growth takes place with people who enjoy
living outside their comfort zones.

Education transforms lives and schools are very powerful agents in its realizat
Educational leaders must harness that power to catapult our students from whare they

to where they need to go. Successful school leaders influence student achieveme
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through (a) the development and support of effective teachers and (b) the intpteane

of effective organizational practices (Davis et al., 2005). Processédensisnplified

and efforts realigned toward common purposes. Habits that do not move the school and
students forward must be discarded.

New paradigm of successful leadershipAs indicated previously, evidence
suggests that school leadership is “second only to classroom instruction” (h.ekletv
al., 2004, p. 3) among school-related factors and strongly affects student leatmeng. T
impact of this leadership tends to be greatest in schools where learnin@qreceust
acute. Three sets of simple leadership practices comprise the core stiedessful
leaders do that are consistently linked to improved student learning and make up the
essence of this new paradigm of successful school leadership: (&) detrctions, (b)
developing people, and (c) developing the organization.

Setting directions has the greatest influence on the effectiveness oflepdard
involves building a shared vision, setting group goals and encouraging high pederman
from all school stakeholders. People are motivated by goals that help thememskefs
their work and the extent to which their work performance is in alignment with the goa
of the organization. In application, this includes providing staff with an overall purpos
for their work; helping staff build consensus around district and school priorities;
connecting decisions to group goals in alignment with the mission and goals of the
school; and encouraging staff to be effective innovators (Leithwood et al., 2004).

Developing people denotes providing individualized support, offering intellectual
stimulation to improve work performance and provide comparable models of practice.

Together a culture must be created that values collaboration and rewaedsstitaess.
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This practice encompasses the thoughts and actions of all stakeholders, regturesy
the best in ourselves and each other, solicits internal and external partnergiaipret
community involvement and provide quick responses as opportunities arise. In
application, this includes identifying resources for professional developmstafiof
recognizing staff as individuals and respecting their uniqgueness; modelingwaking
to change practice as a result of new learning; and serving as a modelckEsssand
accomplishment within the profession. (Leithwood et al., 2004).

Developing the organization involves creating a collaborative culture,
restructuring the organization, and building positive relationships with familges a
communities. The contributions of schools to student learning are contingent upon the
collective and individual capacities of teachers and administratorsaldoig building a
team to achieve the shared vision of effective teaching and learning. Laselalde to
accomplish this by promoting a climate of caring and trust, involving staff isidec
making, establishing workplaces that facilitate collaboration for priofesisgrowth and
integrating community characteristics and values in the school (Leithwabd 2004).

Leading has been described as a process of influencing others to achievly mutua
agreed-upon purposes (Patterson, 1993). This influence implies planting and cultivating
relationships among people which aligns vd#éveloping the peopleThe dead-end
paradigm of single-handed heroism has long been inducted intatlershiphall of
fameand forgotten until a researcher sees fit to compare past leadershigeprah the
present. The new paradigm of school leadership functions through the distribution and
participation of school stakeholders (Spillane, Halverson, & Diamond, 2001). This

relationship has been described a®e@ial contractamong people or between a person
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and their follower (Rost, 1993). Barth (2001) proposes that it takes a community of
leaders to truly mobilize a school so that teaching and learning, change@ongament

are continuous. The educational leader is only one player on the team; how the leader
transfers the baton to cultivate leadership throughout determines the |eadénisution

in moving the school forward. The results needed in today’s schools point to a school-
wide focus on better teaching and learning led by dedicated, well-prepareduathvi

who involve others in creating a vision, share authority and are accountable forrachievi
the school’s goals (Wallace Foundation, 2008).

Vision, authority and achievement. Leadership begins with a vision; without
which there can be no effective leadership. King Solomon said it best, “Whegésthe
no vision, the people perish” (Proverbs 29:18, KJV). From the leader’s perspective, the
vision is a reality that has not yet entered into existence. Vision can hedtert of a
focus (Miller et al., 2007) or a faith-walk (Hebrews 11:1, NKJV). A visian provide a
glimpse of the future for which people are willing to work. “All leaders have the
capacity to create a compelling vision” and to “translate that vision intoyfeaid
“manage the dream” (Bennis, 1990, p. 46). Although the vision speaks to the future, it
must be grounded in the present.

The leader must provide others in the organization with the opportunity to become
part of something by choice. Creating a vision is not a singular event butaathe
evolutionary process that develops over time by listening to others and sorting the
priorities. Its development requires continued articulation, reflection audluedion.

Whether developed collaboratively or initiated by the leader, the vision of an
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organization is owned by the followers and becomes the common ground in which all are
staked (Miller et al., 2007).

The leader must develop networks, relationships and the organizational culture
that will allow the vision to be realized in an environment where stakeholdersidan fi
meaning and motivation. Workers are more effective when they can take pride in the
product, the quality of their services rendered or the known integrity of the cagganiz
(Gardner, 1990). Leaders who are open to participation and empowerment believe in the
inherent desire and ability of most people to contribute positively to their oatjaniz
(Wheatley, 2006). Leaders should focus on teamwork and develop skills in their
stakeholders for building consensus as well as problem-solving through teamwork.
Leading by example is one of the best methods to demonstrate desired cktcacteri
(Birnbaum, 1992).

Selecting the right leader. Evidence suggests that there are differences in the
administrative competencies needed to lead different kinds of school. Selectiah shoul
consider candidate characteristics and qualifications within the contehtch they will
be working (Leithwood et al., 2004).

The decline of low-performing schools is not due to the lack of effort or
motivation, but making poor decisions about what to work on (Marzano et al., 2005).
Theright work encompasses the implementation of methods that make a positive
difference in student performance. The addition of technology and diversity to the
curriculum broadens the skills and knowledge of students; developing relationships

builds social skills, cohesion and understanding with others in the learning environment.

48



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Leaders must prioritize the right work to determine whether the expenseeaind
personnel benefit the long-term goals of students.

Leadership will have a positive or negative impact on student achievement with
the determination of the focus of change and order of change (Marzano et. al., 2005).
The focus of change addresses whether the leader identified the corre¢ofdbas
school and instruction. This is evident in the creation of the vision and how the vision
affects instruction. The order of change determines whether the leatistands the
magnitude of the change being led and enables adjustments in leadershipgractic
Leadership practices should focus on learning and guiding rather than enforcing.

While evidence shows small, but significant effects of leadership acrossahe tot
spectrum of schools, existing research shows the effects of effectieedbip is greatest
in schools that are in more dire circumstances (Leithwood et al., 2004).allpnic
research shows that powerful leaders have made a positive differencasmgeve
achievement in troubled schools. Without question, there are many variables that may
contribute to such reversals but leadership is the catalyst. The value fufrtrang
leadership capacities of underperforming schools is incalculable to school/enmmnt
efforts.

In the past, most conventional views of leadership were founded on the premise
that the leader makes leadership happen. Few opportunities were presented tb@nyone
the leader to shoulder the power, authority and responsibility for the group’s success
However, case studies show that educational leaders influence learninglypbsar
motivating and enlisting others around ambitious goals and supporting teachers to

improve learning (Togneri & Anderson, 2003). Leadership is not individual; it is a

49



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

relational phenomenon that mobilizes people to fulfill the purposes of education. It
dwells in interpersonal networks among the members of the group: the faculty, the
workforce, the nation (Donaldson, 2006). Donaldson (2006) proposes the Three Stream
Model: (a) relational which fosters a mutual openness, trust and affirmatfaresuffor
stakeholders to influence and be influenced by others; (b) purposive which marries
individual commitments and organizational purposes to foster the belief that work is
productive and good; and (c) action-in-common which nurtures a shared belief that
collectively, goals can be accomplished more successfully than individually.

When leaders bring people together in trust with a commitment to a common
purpose and a belief that acting together, rather than apart, will make thereffective
with children, those individuals will mobilize to serve children better.

Professional learning communities.The focus of traditional schools is teaching;
however, the focus of the Professional Learning Community (PLC) is studemb¢ear
A PLC is a relatively new concept that positions teachers as inquiretscal departure
from past practices that have historically advocated teacher isolatiorratidal shift in
the teacher-student relationship. Professional teaching requires lgaatirgboth
measurable and measured. Teachers in PLC’s recognize that teashnug becurred
until learning has occurred so they make adjustments, accordingly (Dufolke$, Ea
1998). PLC's provide the education community with one of the best opportunities to re-
culture schools (Dufour et al., 2005). Schools that operate in this manner are
characterized as having a student-centered focus and a collaborative. cultur

Collaborative models aid schools in increasing capacity by creating satieolw

systems that make student needs, the educational teams responsibility (Fullan, 2006

50



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

When an educational team chooses to direct its focus on transformation into alPLC, al
stakeholders simultaneously focus on: effective collaboration, shared, visgsion and
goals, learning, leadership, continuous school improvement, celebration, anepegsist
(Blankstein et al., 2008).

Professional learning communities offer a venue for combining professiarfial
development and classroom assessment practices for the purpose of improvimg stude
learning and instruction (Blankstein et al., 2008). Professional staff develbpnte
formative assessments of student learning are distinct attributes of sghod that
have a profound influence on student and teacher learning. Staff development that is
ongoing and focused on student learning as well as the school’s individual needs hold the
potential to improve instructional practice. In a world of standards and accoitymtabil
PLC’s are more likely to succeed in an environment where teachers have dxtende
opportunities for professional development and learning that is grounded in practice.
Moreover, assessment practices that originate at the classroomalevelarm decisions
that guide instruction and student learning.

In a recent study, McLaughlin and Talbert (2006) found that effective edudationa
leaders “leverage teacher commitment and support for collaboration,” tgele@lrning
resources for teacher communities,” and “support transitional stages @wiucoiy
development” (p. 56). In doing so, the educational leader spreads and develops leaders
across the school, creating a critical mass of school leaders asraedsothe present
and the future (Fullan, 2007).

Newmann, King, and Youngs (2006) focused on the concept of school capacity.

School capacity consists of the collective effectiveness of the wholevsiikiihg
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together to improve student learning for all. School capacity integragesdmponents:
(a) teachers’ knowledge, skills and dispositions, (b) professional commuhpypgram
coherence, (d) technical resources, and (e) educational leadership.

While teachers’ knowledge, skills and abilities may make a differn@nce
individual classrooms, unless it is connected to collective learning, itdainfluence the
culture of the school (Newmann et al., 2006). Social resources are criticabol sc
improvement; therefore, individual development must be conjoined with schoolwide
professional communities to increase capacity. Program coherence comprises
organizational focus and integration. It is defined as the “extent to which the’school
programs for students and staff learning are coordinated, focused on ci@aglgaals
and sustained over a period of time” (Newmann et al., 2006, p. 5). Instructional
improvement requires additional materials, equipment, space and exgstibidity.
Finally, quality leadership must be present to develop school capacity.

The role of the educational leader is to consistently improve the aforementione
components. Moreover, this role includes the engagement of faculty in the creation of a
shared vision and values to give people the direction they need to act autonomously
which facilitates consensus, conflict resolution and a sincere inter@stling common
ground (Dufour & Eaker, 1998). Educational leaders involve others in decision-making
processes and empower them to act on their ideas. Elmore (2000) states:

The job of administrative leaders is primarily about enhancing the skills and

knowledge of people in the organization, creating a common culture of

expectations around the use of those skills and knowledge, holding the various

pieces of the organization together in a productive relationship with each other,
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and holding individuals accountable for their contribution to the collective result.
(p. 15)
Summary

Leithwood et al. (2004), after studying and developing educational leguérsh
the past 40 years, concluded that leadership determines approximatety fivee
percent of the variation in student learning across schools. In another, thorough study,
Marzano et al. (2005) drew similar conclusions. They examined 69 studies involving
2802 schools, approximately 1.4 million students and 14,000 teachers and found a .25
correlation between the leadership behavior of the educational leader and student
achievement. The study also identified 21 specific behaviors that influence student
learning, most of them indirectly, through shaping the culture and relationsippspée
within and between the school as well as outside.

Leaders influence student learning by helping to create a shared visiooadsd g
around which the school evolves and by gathering the necessary resources to support
teachers. It is clear that school improvement is a vital component of thenteac
learning process of which, the educational leader in some schools, is key.

As we enter a new century, the issues facing leaders are more complex am
which are (a) decreasing financial support for public education and thengrompetus
for stronger alternatives such as charter schools, open enroliment vouchers, school
choice; (b) increasing accountability measures for academic impravemma vocational
preparation; and the (c) increasing expectation to better educate chilthrespecial
needs i.e., special education, English language learners, and children from nmmaladi

families.

53



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

It is imperative that states, local school districts and universities makecarted
effort to establish new and relevant connections to achieve the goals of having
educational leaders who are prepared to lead in all schools, particularlythosedd
them most (Miller et al., 2007; Wallace Foundation, 2008). The right kind of traming f
this new leadership paradigm means that the curricular content utilized insitreger
academies and other providers needs to be more firmly embedded within thehipaders
standards that places learning first and foremost (Wallace Foundation, 2008).
Preparation also needs to be connected to the daily realities of schools acid thstiri
its graduates will eventually lead. Universities and districts masitain an on-going
dialogue and work collaboratively in meeting mutual needs by pooling talents,cesour
and expertise (Miller et al., 2007).

In addition to working collaboratively within connections, states and distigzs a
need to work together to ensure that policies affecting leadership standepdsapon
and work conditions are all interlinked and being driven by the same objective:
educational leaders who are both prepared and supported to provide leadership for
learning (DeVita, 2007). A continuum of learning opportunities that focuses on
instructional leadership, providing support for new educational leaders and developing
leadership academies that provide state or regional professional developneeiticate
to the program’s success (Haycock, 2007).

The program calendar, length and content should also be redesigned to allow for a
seamless transition from classroom to practice rather than a strictaciéo the time
constraint of a semester/quarter system (Levine, 2005). Course offéraudd be

designed so that they vary in length and in accordance with the stages of aroeducati
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leader’s career: from aspiration to mastery, is ideal (Levine, 2005). Reseand

outside of education should serve as the cornerstone of the program with a facigty that
comprised of an integrated team of practitioners and academicians (Maler2007).

The ultimate measure of the program’s success and accountability shouddamaltysis

of accurate and detailed data that corroborates improved student achieveiment in t
schools, program graduates led (Levine, 2005). Continuous assessment and research are
the heart of the program so that “research drives practice and pfaetgessearch”

(Levine, 2005, p. 62).

Bold, new approaches are needed in leadership preparation programs to marry
theory and practice, combine teaching and learning and produce on-going, relevant
professional development for both universities and public schools. It is time for a
revolution: a radical departure from what was done in the past to what must be done in
the present to meet the national imperative of improving failing schools. Hnmatic
reversal begins with the preparation of school leaders because in the fingisataly

impact of leadership affects student learning.
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Chapter Three: Methodology and Procedures

Overview

The purpose of this research study was to explore a new paradigm of school
leadership where collaboration and building relationships are critical #aging student
achievement. To that end, the research questions that guided this study atat(a) W
skills and knowledge are needed for effective school leader [principaljyan the 21
century, both before and after school leaders are hired, to prepare and ensueethey m
the demands of the jobs; (b) What is the perception of the leader on the extent to which
their training prepared them to support student learning; and (c) What componéets of t
curriculum in graduate schools of education, if any, do effective leaders funablalfor
successful school leadership and which component do they find most valuable? The
research questions were divided in 3 sections so as to categorize the finthne wi
greatest degree of accuracy and clarity. This chapter identifiedgbarch and analysis
methods that were used to examine the three aforementioned research questions. The
review of literature provided comprehensive information on these three areaasand w
therefore, instrumental in the development of the research Survey Questionnaire

Education cannot keep step with the changes that are occurring on a daily basis in
society and reform does not match the pace of the changes. Leadershipablgxtric
linked with effective teaching and learning. A recent California study ftsthschool
leadership as a key factor in high student achievement (Kirst, Haertell|i&g, 2005).
Leadership skills and knowledge must be constantly molded to meet the challenges of our
changing schools. Research shows that leaders who put people first areefar mor

effective because people are the core of change. Consequently, chahfyeuasusn the
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perceptions of the people that the change will affect to be successfuldkeidesa,
2006).
Research Approach and Design

The research design consisted of mixed methods: qualitative to determine
underlying concepts and theories and quantitative using descriptivacstatist two
inferential tools — ANOVA and Chi Square. A Survey Questionnaire was adengugb
a sample size of approximately 92 principals.

Responses from this survey were analyzed and expected to provide useful
information for Superintendents to determine the appropriate professional development
for various subgroups among LAUSD Principals. Due to the large number opRBlsnci
expected to participate in the study coupled with their various assignmémts Rre-K-
Adult schools permitted a cross-section of principal backgrounds, expeasience
preparation and training to be examined, holistically, and as individual groups.
Subjects

The targeted participants in this study were school principals; ethmcity a
gender were determined by participants’ responses on the Survey QuéstioSnzce
there were a maximum of 92 principals assigned in Los Angeles Unified SclstattDi
(LAUSD) Local District 3, all principals were requested to parti@patthe study to
avoid partiality and exclusion. All of these principals are expected twdattenthly
local district meetings from which subjects for this study will be reauitrincipals
who were absent from the district meeting were contacted via phone by the principa
investigator to elicit their participation. The presentation and telephonessamgpt

included in Appendices A and B, respectively.
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These subjects were selected for several reasons: (a) Schools with8DL.A
Local District 3 are representative of a Pre-Kindergarten through Adplilation
allowing for a cross-section of principal backgrounds, experiences, preparation a
training; (b) the principals assigned in this local district represemtsa-section of
ethnicities; (c) Local District 3 is comprised of one Primary Ceb@Elementary
Schools, 11 Middle Schools, seven High Schools, seven Continuation Schools, three
Special Education Schools, one Community Day School and three Community Adult
Schools totaling approximately 85,000 students; and (d) the local district servegsstude
of low socio-economic backgrounds and low-achievement.

It is important to mention that the sample of principals is not a representative
sample of the general principal population in California, but specificallyseptative
within LAUSD. This select group has undergone three to seven levels of evaluation

before being placed on an unranked Principal’s Eligibility List for selection

Consent Procedures

A letter requesting principal’s participation (Appendix C) and infornmtsent
(Appendix D) were provided to all subjects describing the nature and purpose of the
study. The letter also addressed voluntary participation, confidentiatite afata,
subjects’ access to findings upon request and subjects’ ability to declinéi¢gpate in
the study. Thénformed Consent for Participation in Research Sadhressed the
subjects’ understanding of the study, as presented by the principal inwestigauding

potential risks and benefits. The subjects were requested to review, sigruamdthiest

informed consent in the separate white, postage-paid, self-addressed envelope provided

prior to completing the survey within 48 hours after receipt of delivery or return the
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informed consent to the principal investigator at the conclusion of the LocatDsstr
meeting.

The standard Informed Consent for Participation in Research Studies from
Pepperdine University was utilized for this study although certain sectiogrowstted
because of their irrelevance to the study. Subjects were informed verighllyariting
that their participation in this studyas voluntary and their responses to the Survey
Questionnaire were kept confidential. Also, subjects’ agreement to pddioigais
study does not waive any legal or human right and at any time the subject us&ytoef
participate or withdraw from the study without prejudice. All subjects wengested to
sign the informed consent prior to the release of and their participation in the Survey
Questionnaire.

Instrumentation

The Survey Questionnaire was the primary instrument of data collection. Seven
of the 36 questions were demographic and encompassed school level, experience,
ethnicity, gender and type of preparation program of educational leadestigur
assigned in a variety of Pre-K — Adult Schools. The remaining 29 utilizeced kitale
in which response ratings were assigned that ranged from +2 to -2. The questghtis s
responses to the school leader’s preparation before and after being lainedragpal,
their perception of this preparation on student learning and the components of the
curriculum in graduate schools of education that Principals found valuable and most

valuable for successful school leadership.
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Procedures

A proposal to conduct research in Los Angeles Unified School District (LAUSD)
was submitted to the LAUSD Research Unit on April 5, 2010 providing detailed
information on the following: (a) Title of the Project, (b) Researcherstityeand Title,

(c) Institutional Support, (d) Statement of Purpose, (e) Research Questipothéses,
Literature and Anticipated Contribution, (f) Sample, Methods and Analysis, (g)
Instruments, (h) Legal and Ethical Principles, (i) Anticipated BenefiiBesearch, (j)
Burden on Research Subjects, and (k) Data Request.

An Application for Approval of Research Project, Expedited Review, was
submitted by the principal investigator to the Pepperdine University Insti#litReview
Board (IRB). The levels of risk, discomfort or inconvenience to subjects who
participated in the study were minimal. Each subject was requested to caimpledene
Survey Questionnaire based on each subject’s educational preparation program,
experience and training; therefore, no right or wrong answers existecke [&irticipation
in this study was voluntary, prospective subjects had the option of declining tappéetic
or discontinuing their responses to the Survey Questionnaire if doing so made the subject
uncomfortable or stressed without obligation or prejudice. The potential risk to each
subject was further minimized by the reporting of data in aggregate fornj el
data collection, analysis procedures and records access and storageheStwedy
Questionnaire did not request any personal, identifying information, ebjgtss
confidentiality was protected. Additionally, the separation of each subjéetisity and
data were maintained since the completed informed consent was requested tecbe mai

in the separate envelope provided prior to completing the Survey Questionnaire.
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Following the completion of the study, all data collected were stored in allfitke
cabinet of which the principal investigator had exclusive access. AyearS, the data
will be destroyed through the use of a paper shredder.

Once approval to conduct the research study was obtained from LAUSD and
Pepperdine IRB, the principal investigator notified the Local Dis®r@dministrator for
inclusion on the agenda at the next Local District 3 principal’s meeting. c&ilbjbo
volunteered to participate received a research packet that consisteda)fiafurmed
consent; (b) a letter explaining the purpose and importance of the study, théssubjec
rights and the principal investigator and faculty supervisor’s contact infiomfat those
who might have questions; (c) the Survey Questionnaire; (d) Starbucks’aglft &hd
(e) two postage-paid, self-addressed envelopes: one white, the other brown. Afssubjec
were advised that the Survey Questionnaire would take approximately 2@srimut
complete.

Subjects who chose not to submit their completed, signed Informed Consent after
the meeting could use the two envelopes provided as follows: the white, postage-paid,
self-addressed envelope was to be used for return of the signed informed poosém
taking the survey. The brown 4 x 6 clasped, postage-paid, self-addressed envelope was
to be used for the return of the completed Survey Questionnaire which was requested t
be mailed within 7 calendar days of the meeting.

Subjects who were absent from the principal’s meeting received a phofrercall
the principal investigator to elicit their voluntary participation in the sttithe (a) letter
explaining the purpose and importance of the study, participants’ rights goanttipal

investigator and faculty supervisor’s contact information for those who might have
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guestions; (b) informed consent; (c) Survey Questionnaire; (d) Starbuck€a&ift and
(e) two postage-paid, self-addressed envelopes: one white, the other brown would be
personally delivered by the principal investigator on the same day or the fajloay,
once participation in the study was obtained. Subjects were requested to review,
complete and sign the informed consent and return it to the principal investightor wi
48 hours and prior to completing the Survey Questionnaire. A signed copy of the
informed consent was sent to each subject who voluntarily participated foretweuls.
Data Collection and Recording

Upon receipt of both the LASUD and IRB approvals, the principal investigator
requested inclusion on the agenda at the next Local District 3 principats\meThe
principal investigator informed subjects that as a school leader, principedscalled
upon to utilize their knowledge and skills in a variety of situations that arose ory a dalil
basis. However, relatively little was known about the effects of the prepanatine
day-to-day operation of a school. Therefore, the objective of the survey walkdp gat
information that would identify what skills and knowledge were needed for effective
school leader [principal] training, in the2@entury both before and after school leaders
were hired, to prepare them for the demands of their jobs and their perception of this
preparation on student learning. In addition, what components in the curriculum of
graduate schools of education did effective leaders find valuable and most vaduable f
successful school leadership. Once approval was given by the districtsichton]
subjects were invited to ask clarifying questions, then requested to reviewgtamnsmn
and submit the Informed Consent to Participate in the Research Study to tlgaPrinc

Investigator.
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Upon completion, the Informed Consent to Participate in the Research Study and
Survey Questionnaire should be mailed in their respective envelopes to the principa
investigator within 7 calendar days after the local district meeting. Wgtomrof the
aforementioned documents, the subject’s participation in the study was texniifa
subjects desired to know the results of the research study, the results would deedprovi
upon request with the approval of LAUSD and Pepperdine IRB.

Data Process and Analysis

The primary purpose of the proposed study was to focus on the preparation, skills
and on-going development necessary for current and future leaders; the perottie
school leader regarding their training in preparing them to support studendgamd
the components of the curriculum, in graduate schools of education, if any, thaeffec
leaders find valuable and most valuable for successful school leadership.

As the completed Survey Questionnaire was received the month and date were
recorded. The 29 questions that utilize the Likert scale were assegpethse ratings
that ranged from +2 to -2 and were used to calculate the means and standard deviations
for each response along with histograms to graphically illustrate thibdlistin. Pie
charts were used to graphically illustrate percentage distribution.

One-way analysis of variance (ANOVA) was utilized to determine whether
principals of various experience levels differ markedly on the five key questions
concerning professional development (No. 25-29). Both Chi Square and one-way
ANOVA were used to determine whether there was a statisticgltyfisant difference

between experienced groups on professional development questions.
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Research Questions and Corresponding Survey Questions

The responses to research question #1 which asked, “What skills and knowledge
are needed for effective school leader [principal] training in tiec@fitury both before
and after school leaders are hired to prepare and ensure they meet the demands of the
job” was sub-divided into three areas: (a) curricular content which was raalsiye
responses to survey questions 1, 2, 3, 4, 5, 6, & 7; (b) instructional practices which was
answered by responses to survey questions 8, 9, 10, 11, & 12; and (c) professional
development which was answered by responses to survey questions 25, 26, 27, 28, & 29.

The responses to research question #2 which asked, “What is the perception of the
school leader’s preparation on student learning” was answered by resposise®y
questions 13, 14, 15, 16, 17, & 18.

The responses to research question #3 which asked, “What component of the
curriculum in graduate schools of education, if any, do effective leaders firtd mos
valuable for successful school leadership” was answered by response®yo sur
questions 19, 20, 21, 22, & 23.

Bias of the Researcher

This research study was designed to minimize the influence of bias in data
collection and analysis. The researcher is currently assigned ataAsHrincipal in
LAUSD, Division of Adult and Career Education, in the Local District 3 where the
survey was conducted. A few of the principals are known by the researchghttiieu

normal course of school business; however, the relationship is strictly jppatdss
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Methodological Assumptions

Leadership preparation courses may be politically driven by local, statteoalfe
governance as well as individual school districts. Leadership preparation choskb
be examined holistically not just with an eye focused on legislation but the ee¢ds
of children, families and the community.

The researcher assumed that the majority of the Survey Questionnaireswould
returned because the majority of school leaders would want to contribute to the
improvement of leading and learning. Once the survey was completed it woutdegive
subject cause to reflect on their performance as a leader and make amyiafpr
adjustments.

The researcher believed that subjects’ responses were honest and raflected
accurate assessment of their experiences, preparation and trainingtudiidid not
seek to draw personal attention to any subject, but rather to examine responses in
aggregate to determine what training, preparation and on-going developmenedes ne
to strengthen and provide for school leaders of today.

The overall results of the findings were positive because the future of eatati
leadership as it impacts children; the economy; and workforce was at stake.
Limitations

It was not the intent of this paper to convey a comparative or longitudinal study,
but rather to research the growing consensus that is gaining momentumonm@aéhd
other select states that a new perspective of leadership is needed te anepiaain

effective educational leaders for today’s schools to increase student actmtve
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A limitation of this study was the lack of data available to assess tluti\edfeess
of existing leadership credentialing pathways. A formalized processegdsa for
tracking and collecting data that could be evaluated to determine if one crigatgntia
route was more effective than another. Critical to this assessment vedmlitigdo
obtain direct feedback from program completers and information from program
providers. Information collected should include the credentialing route cochplete
attainment of a related position, the length of time in the position, the reasesifmpimg
the position and the Annual Yearly Progress (AYP) scores during their tefaure.
comparative analysis could be made of the two tiers to determine if one rodibeqxut
more positive outcomes than the other and if there is a correlation between school
rankings (performance) and the method of credentialing completed.

As part of the preparation program for ongoing self-assessment, information
solicited from graduates should be an integral part of the self-evaluation process. The
collection and analysis of this data can be used to identify strengths and areas of
improvement as well as identify and promote practices that lead to improved program
outcomes and student performance.

The sample survey was expected to be large enough to aggregate theluata furt
by delineating the 92 schools in sub-groups that comprised Local Distrie-3 P
Elementary (K-5), Middle (6-8), Senior High (9-12), Continuation Schools (9-12),
Special Education (Pre-K-12 or 7-12), Community Day School (7-9) and Community

Adult Schools (9 — Adult); as a follow-up to this study.
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Summary

Challenging times demand a greater urgency than usual. Schools have heard the
battle-cry:You have to do more with lesghis poses a tremendous challenge as school
budgets succumbed to plunging property values, high unemployment and low student
achievement in many California districts. Coupled with the heightening rcotice the
number of qualified principals is inadequate to meet the needs of public schools in light
of their financial and academic calamities leaves unanswered questtorth@asiext
step. The constantly changing educational landscape of today’s schools resutting f
local, state and national legislation that mandates guidelines from which sclusbls m
conform necessitates a change in how school leaders are prepared. Itasive et
the skills and knowledge needed for today’s schools be identified to equip leaders with
the tools needed to effectively manage people, communities and the world. This
gualitative and quantitative research designs provided insights into the mersept
attitudes, preparation and training needed for future leaders to strengthen atioadlc

system and economy to regain our competitive edge.
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Chapter Four: Results

Overview

The purpose of this research study was to explore a new paradigm of school
leadership where collaboration and building relationships are critical #asiog student
achievement. To that end, the research questions that guided this study atat(a) W
skills and knowledge are needed for effective school leader [principaljtyan the 21"
century, both before and after school leaders are hired, to prepare and ensueethey m
the demands of the jobs; (b) What is the perception of the leader on the extent to which
their training prepared them to support student learning; and (c) What componéets of t
curriculum in graduate schools of education, if any, do effective leaders funablelfor
successful school leadership and which component do they find most valuable? The
research questions were divided in three sections so as to categorize tigs fimth the
greatest degree of accuracy and clarity.
Section 1

This section addressed the research question: What skills and knowledge are
needed for effective school leader [principal] training in tHé&htury, both before and
after school leaders are hired, to prepare them for the demands of their jobs? The
findings are as follows:

1. Females scored theoretical concepts much higher in importance; however,
males outscored the women in more analytical, hands-on, interactive
concepts.

2. There was a broad difference in opinion from the group as a whole as to

the need for MVC Theory and MVC Practice.
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3. The Chart of General Comparisons showed that men and women
generally agreed on the level of importance of each category of skills and
knowledge; however, they disagreed as to the degree of that importance.

4. The Chart of General Comparisons showed that there was no difference in
responses between females and males on the use of data to monitor school
progress.

5. Fifty-seven percent (57%) of participants agreed that the content of
Leadership Preparation programs emphasized School Finance followed
by Working with Stakeholders and Theory and Practice each with 48%.

It was also noted that 48% of participants strongly agreed that the content
emphasized Theory and Practice. However, when combining the strongly
agree and agree categories for each category, the three factors with the
highest percentages were: Theory and Practice — 96%; School Law - 88%;
and Instructional Leadership — 83%.

6. Among the instructional practices of Leadership Preparation programs,
44% of participants rated the use of Small Group Work to a great extent;
35% of participants rated the usage of Field-based Projects to a great
extent; 27% rated the usage of Action Research to a great extent; 26%
each rated the usage of Problem-based Learning to a great extent and
frequently; 48% rated the usage of Analysis of Case Studies, frequently.

When combining the categories of To a Great Extent and Frequently, the

percentage of participant ratings increased as follows: 87% Small Group
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Work; 74% - Field-based Projects; 57% - Analysis of Case Studies; 53% -
Action Research; and 52% - Problem-based Learning.
Table 1

Analysis of Instructional Practices

Instructional Practice Usage Rating
Small Group Work 44%37%) Great Extent Frequently
Action Research 27%3%) Great Extent Frequently
Analysis of Case Studies 48%7 %) Frequently+ Great Extent
Problem-Based Learning 260m2%) Great Extent Frequently

Problem-Based Learning 2602%) Frequently
Field-Based Projects 350%64%) Great Extent Frequently

7. The Principal network was rated as extremely helpful by 39% of the
participants. When combining the Extremely Helpful and Helpful

categories, the rating increased to 87%.
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Table 2

Differences in Female vs. Male Responses

Value Female Male Difference
Theory & Practice 1.58 1.26 0.32
School Law 1.33 1.10 0.23
School Improvement 1.33 1.10 0.23
Working with
Stakeholders 1.20 0.99 0.21
MVC-Instructional
Leadership 1.20 0.99 0.21
School Operations
Management 1.23 1.09 0.14
MVC-School Op.
Management 1.23 1.09 0.14
Principal Network 1.09 0.98 0.11
Leadership-School
Improvement 1.40 1.32 0.08
Small Group Work 1.27 1.22 0.05
Action Research 0.98 0.93 0.05
MVC-Practice 0.82 0.80 0.02
Collaborative
Environment 1.13 1.12 0.01
Use data 1.00 1.00 0.00
School Finance 0.88 0.94 -0.06
PD-University Courses 0.88 0.94 -0.06
Analysis Case Studies 0.74 0.80 -0.06
Reading 0.90 0.99 -0.09
Problem-based
Learning 0.76 0.86 -0.10
Evaluate teachers 0.62 0.72 -0.10
Mentoring/Coaching 0.62 0.72 -0.10
Content/Instructional
Leadership 0.91 1.04 -0.13
Impact on Learning —
How Students Learn 0.49 0.63 -0.14
Design Prof.
Development 0.49 0.63 -0.14
Workshops/Conferences 0.20 0.35 -0.15
Preparation —Field-
Based Projects 0.63 0.78 -0.15
MVC-Theory 0.36 0.53 -0.17
Evaluate Curriculum
Materials 0.02 0.41 -0.39
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The following charts depict the difference between female and malensespo

The mean male response (MMR) is always subtracted from the mean fesgaiase

(MFR), and a change from positive to negative (yellow bar) indicates the Mbtinles

more in agreement with associated category. As the MMR more strongbsamith the

MFR, the yellow bar becomes negative.

Gender Responses: Female - Male = Difference (1 of 2)

Use data ﬁ
Collaborative Environment H
MVC-Practice _1
Action Research _
Small Group Work
Leadership-School Improvement H—ﬂ
Principal Network H
MVC-School Op. Manag H
School Operations Management H
MVC-Instr. Leadership H
Working with Stakeholders M
School Imp. H
School Law H
Theory & Practice %H_‘

O Difference
B Male
O Female

0.00 0.50 1.00 1.50

Values of Strongly Agree (+2) to Strongly Disagree (-2)

2.00

Figure 1.Differences among values between male/female responses
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Evaluate Curriculum
Materials

MVC-Theory

Preparation -Field-Based
Projects

Workshops/Conferences

Design Prof. Development

Impact on Learning - How
Students Learn

Content/Instructional
Leadership

Mentoring/Coaching

Evaluate teachers

Problem-based Learning

Reading

Analysis Case Studies

PD-University Courses

School Finance

Gender Responses: Female-Male= Difference (2 of 2)

U Difference

B Male
O Female

Values of Strongly Agree (+2) to Strongly Disagree (-2)

-0.60 -0.40 -0.20 0.00 0.20 0.40 0.60 0.80 1.00 1.20

Figure 2.Differences among values between male/female responses

Curriculum - School Finance

0 0%

4%

57%

@ Strongly Agree
m Agree

O Neutral

O Disagree

m Strongly Disagree

Figure 3.School finance: Content of leadership preparation programs
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4%, [ 9%

26%
22%

48%

Curriculum - Working with Stakeholders

@ Strongly Agree
m Agree
O Neural

O Disagree

m Strongly Disagree

Figure 4.Working with stakeholders: Content of leadership preparation programs

48%

Qurriculum - Theory & Practice

o Srongy Agree

B Agee

O Neutral

0 Srongly Dsagree

Figure 5.Theory and practice: Content of leadership preparation programs

Qurriculum - School Law
A%

O Srogy Agree

B Agee

O Neural

0O Osagee

B Srogy Osagree

Figure 6.School law: Content of leadership preparation program curriculum
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Curriculum - Instructional Leadership

0%

13%

@ Strongly Agree

| Agree

O Neutral

O Disagree

| Strongly Disagree

Figure 7 Instructional leadership: Leadership preparation program curriculum

Extent of Small Group Work

= Great Extent
44% = Frequently
O Some Extent
O Seldom

= Not At All

Figure 8.Extent of small group work: Leadership preparation program curriculum

Extent of Held-Based Projects

16 O
B Qreat Bxtert
e B Freqerty
0 Some Bxtert
0 Seidom
3% o B Not AL Al

Figure 9.Extent of field-based project: Content of instructional program
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Extent of Action Research

4%

1% 2%
O Great Extert
B Frequently
0O Sore Extent
0O Seldom
26% B Not At Al

26%

Figure 10.Extent of action research: Content of instructional programs

Extent of Problem-Based Learning

1% o

20 O Great Edert
B Frequently
0O Sonre Extert
0O Seldom
e H Not At All
26%0

Figure 11 Extent of problem-based learning: Content of instructional program

Extent of Analysis Case Studies

4% RO

O Qreat Extert
B Freguently
0O Sore Exdert
O Seldom

B Not At All

Figure 12 Analysis of case studies: Content of instructional program
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A% Principal Network

(024

(027

O Exrenely Halpful
m Helpfu

0O Sorewhat Helpful
O Rarely Helpful

B Not At All

O NA

Figure 13.Principal network: Most helpful in professional development

Section 2
This section addressed the second research question: What is the perception of the

leader on the extent to which their training prepared them to support studemg@arni
The findings were as follows:

1. Approximately 50% of the participants rated the school leader’s perception of
the extent to which their training prepared them to use data to monitor school
progress as good. However, when combining the Very Well and Good
categories, the percentage rating increased to 66%.

2. Forty-four percent (44%) of the participants rated the school leader’'s
perception of the extent to create a collaborative environment as very well.
However, when combining the Very Well and Good categories, the
percentage rating increased to 74%.

3. Thirty-five (35%) of the participants rated the school leader’s peepfi

the extent to which their training prepared them to understand how different
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students learn as Good. However, when combining the Very Good and Good

categories, the percentage rating increased to 61%.

Perception of Data- School Rrogress

o VeyWdl
@ Good

0 Far

O Poor

| Not At All

Figure 14.Using data to monitor school progress: Impact on student learning

Perception of Collaborative Ehvironment

o Very WA
24% @ Good

0 Far

O Roor

| Not At All

Figure 15.Creating a collaborative environment: Impact on student learning
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Perception of Student Learning

4%
ol

O Very well
m Good

O Far

O Roor

| Not AL Al

3B

Figure 16.How students learn: Impact on student learning

Section 3

This section addressed the third research question: What components of the
curriculum in graduate schools of education, if any, do effective leaders funablalfor
successful school leadership and which component do they find most valuable? The
findings were as follows:

1. Forty-four percent (44%) of participants rated Practice as an Exyreme
Valuable component of the curriculum in graduate schools of education for
successful school leadership. However, when combining the categories of
Extremely Valuable and Very Valuable, the rating percentage increased to
61%.

2. Thirty-five percent (35%) of participants rated Instructional Leadershgna
Extremely Valuable component of the curriculum in graduate schools of
education for successful school leadership. However, when combining the
categories of Extremely Valuable and Very Valuable, the ratingeptage

increased to 74%.
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3. Fifty-seven percent (57%) of participants rated Theory as a somewhat
valuable component of the curriculum in graduate schools of education for

successful school leadership.

Most Valuable - Practice
4%

(027
A% O Edrenely Valuable
B Very vauable
44% O Somewhat Vauable
O Lesast VValuable
| Not At All
o NA

17%%

Figure 17.Practice extremely valuable component: Curriculum of graduate schools of
education

Most VVauable - Instructiona Leadership

(0]

RO %

O Exrenely Valuable
B Very Valuable

0 Sorewhat Valusble
0O Least Vauable

| Not At Al

o NA

3R

Figure 18.Instructional leadership: Most valuable component
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Most Vauable - Theory

2%, [ O%6

O Extrenely Valuable
| Very Vausble

26% 0O Sorewhat Valuable
0O Least Vauade

m Not At all

o NA

2% S

5%

Figure 19.Somewhat valuable component: Curriculum of graduate schools of education

Summary

The original intent of the dissertation was to analyze data from a survey of
approximately 90 people and provide useful information to educational managers that (a)
armed them with an effective instrument to select the appropriate professional
development for various subgroups of the school district’s principals which would
include level (Pre-K/Elementary vs. Middle School/High School) gender, andenxger
(in terms of years); (b) assisted leadership preparation programsiifiyidg strengths
and weaknesses; and (c) determined the school leaders’ perceptions as to hiogirwell
training prepared them to support student learning. Specifically, the origipelgad
identified descriptive statistics and two inferential tools — ANOVA andSZjuare.

The data came in the form of survey responses from 23 individuals. The specific
information was the individuals’ degree of agreement or disagreement with questions on
the need for different Professional Development (PD) subjects. Each leespohse
was given a numerical value: Strongly agree was +2 and decreasing vataesssigned
down to strongly disagree at -2. This meant there were exactly five possibés to be

assigned.
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F-distributions (ANOVA) are predicated on a population which would be
normally distributed. Unlike heights of individuals or manufacturing values disgper
from a targeted mean, all sorts of curves (skewed or flat for exampledssible.
Moreover, because there are so few values available, the variance papargtion
could actually extend outside of the possible values.

In Chi Square, distributions or responses can be analyzed and compared such as

below:
Table 3
Chi Square Distributions
Male Female
2
1
0
-1
2

This is provided that at least 80% of the cells (the empty squares in the chad} have
least five observations or more, and none of the cells has a zero. There wer@only tw
subgroups that could establish a clear definition to compare and still have avéees
each group (Pre-K/Elementary vs. Middle School/High School and Female &. Mal
The number of responses received in the P-K/E vs. MS/HS was distributed at716 and
respectively, as was the Female vs. Male analysis. In neither aasepossible due to
the small numbers and sheer mathematics to attain 80% or higher of fivater gre
responses.

The original proposal also includdeDistribution, but it was also not indicated,
since the confidence interval was neither being determined nor did the processecom

two populations.
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Unfortunately, the small return of completed survey questionnaires elichialhte
three of the methodologies discussed in the original proposal. Rather than quit dr re-sta

the process, the data were analyzed using two other techniques.

1. The first was the Fischer Exactness Test (FET). It is sinal@hi Square
except (and most importantly), it allows for an analysis of smaller samples
FET was used to analyze the distribution of responses for both subgroups
named above (PK/E vs. MS/HS and for Female vs. Male). Flieut
hypothesis) was the distributions will be the same an@he alternative

hypothesis) was that they will not (Appendices H and I).

2. The second technique, Mann Whitney was used to evaluate the median scores
for the same groups. ghivas the two subgroups will have the same median;

H; was that they will not (Appendix J).

A test statistics that would exceed the critical value for the levefpifisiance
(0.05) was explored. The speculation was, whereds rejected, decision-makers
would offer differing Professional Development options to the target groups.

Although the mean values for the subgroups for each response were different, it
was virtually impossible from the analysis to absolutely rejgctHhis does not mean
that the groups did not differ; it means that there was insufficient staltistmof to say
so. This finding itself is significant, as it means educational managersleah s
Professional Development based on the population of principals as a whole, without

worry of differing desires of the subgroups.
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Thus, it is not necessary to eliminate any reference to inferential precsse
simply there was insufficient evidence to reject the null hypothesis. Moreover
descriptive statistical presentations will provide equally, if not more soabk insight
into the wants and needs of the principals. Charts and graphs depicting the outcomes of
surveyed “wants,” presented from highest to lowest, will give educational erarag

picture of how to cater to their school site administrators’ requirements.
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Chapter Five: Discussion

Overview

The purpose of this research study was to explore a new paradigm of school
leadership where collaboration and building relationships are critical #asiog student
achievement. To that end, the research questions that guided this study\&reat(a)
skills and knowledge are needed for effective school leader [principaljtyan the 21"
century, both before and after school leaders are hired, to prepare and ensueethey m
the demands of the jobs; (b) What is the perception of the leader on the extent to which
their training prepared them to support student learning; and (c) What componéets of t
curriculum in graduate schools of education, if any, do effective leaders funablelfor
successful school leadership and which component do they find most valuable?
Findings and Implications

Curriculum, instructional practices and professional developmentWhat
skills and knowledge are needed for effective school leader [principaljyan the 21
century, both before and after school leaders are hired, to prepare and ensurethey me
the demands of the jobs? After combining the categories of Strongly Agree e Ag
the findings showed that Participants rated the curriculum used in leadergiapapos
programs in descending order as follows: Theory and Practice (96%); Scho(33%);
and Instructional Leadership (83%).

Instructional practices form the substratum for what school leaders do as
practitioners. It is imperative that school leaders have a solid backgroumciimgra
personal vision and subsequently a school-wide vision, which engages parents in the

learning process and manages the daily operations of a school. The more hands-on
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leadership experiences and input received, the more equipped and knowledgealsle leader
become in working with other school stakeholders to manage and facilitate the
instructional program to ensure the teaching-learning process is the la@sbé.cThe
instructional practices most utilized in leadership preparation prograsesaending
order, combining the Great Extent and Frequently categories, are Smah Gark
(87%); Analysis of Case Studies (57%); Action Research (53%); Problem-based
Learning (52%); and Field-Based Projects (44%).
The results of this study were consistent with the findings of Levine (2005);
Miller et al. (2007); and the Wallace Foundation (2008). Levine (2005) documented that
a leader in training needs a framework first, then on-going learning opp@suoiti
practice applying that framework in authentic settings and situationslséipastulated
that the integration of theory and practice and the utilization of curriculunstha
“rigorous, coherent and organized in teaching the skills and knowledge neededffiat spec
schools and at various career stages,” (p. 58) attests to more rigorous Ipadershi
proficiency. Miller et al. (2007) confirmed that when theory and practice agee
“the leader-in-training can apply new knowledge in authentic settingsthemutset” (p.
50). The Wallace Foundation (2008) cited instructional improvement along with a close
integration of coursework and fieldwork as characteristics of exemplaryaponsgr
Leadership training should not end when people are hired. It must continue with
mentoring and professional development to promote career growth in alignnient wit
school and district needs. Professional development will provide principaldwitbals
needed to use data to drive instruction, lead schools with changing demographics and

needs and prepare students to meet challenging content standards (Conmelzig& T
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2008). Participants rated the on-going preparation for school leaders aftaretered,
combining the Extremely Helpful and Helpful categories in descending ordiaoaes:
Principal Network (83%); Mentoring (79%); Reading (79%); Workshops (74%); and
University Courses (52%). While the primary goal of networking is to develop d mode
of practice for school leaders where they learn from one another to advancetaeollec
work, professional development programs must also continue to explore the training and
skills required for school leaders to improve practices, perceptions and protoealg to |

our diverse schools and ultimately increase student achievement.

It has been said that learning is a continuous process for students and teachers, but
school leaders should not be excluded. Senge (2006) confirms that to be a true teacher
you must be a learner first. It is common knowledge that a teacher’'siexgeupled
with their passion for learning, ignites the spark for their students. In much the same
way, school leaders must be practitioners who are committed to organizktarnaig
tools and principles rather than act as advocates or simply, doers void of any personal
commitment. Schools are complex social institutions that exist in a whidpool
government mandates, social and economic tensions and competing interests wdtich affe
the entire school community. As schools have adjusted to new accountabilityeseas
school leaders have scrambled to put these reforms in place often without the knowledge
and capacity necessary to either guide their efforts or ensure theessuchool
leaders continually devoting themselves to learning is necessary toimgunéty
leadership and ensure that every school stays connected to shape current thethking a

future planning for sustained school improvement.
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Impact on Learning. What is the perception of the school leader on the extent to
which their training prepared them to support student learning? Traditibwalshave
been characterized, to a great degree, by teacher isolation. It hasiti¢keatsa
“traditional school functions as a group of independent contractors united by a common
parking lot” (Dufour et al., 2005, pp. 10-11). Teachers, under the guidance of the school
leader, must work together to affect positive change in the teachimjpiga&nvironment
so that all students can achieve. Drucker (1989) states, “Learning is as lpgssona
fingerprints; no two learners learn alike” (p. 247). So the problem in schools may not be
learning itself, but how one learns. The use of data yields powerful evidehaesahts
into the learning process. This evidence plays a critical role in deternvhiogs
learning, who is not and why. School leaders must spend time in the classrooms to
examine instructional strategies to evaluate learning as a meanh&v tievelop
teachers in the consistent delivery of high-quality instruction as well es me
accountability measures of standards-based reform. A new paradigm id tiedde
emphasizes the improvement of student learning for all students through shared
leadership and responsibility and holding every stakeholder accountable.

Collaborative leadership focuses on prioritization and clarification of common
goals; engaging in open, data-driven conversations about best instructionaépractic
sharing knowledge and expertise with colleagues. The findings of thesckstudy
showed that creating a collaborative environment as part of program p@pagatived
a 74% response after combining the Very Well and Good categories. Sixtyesrtpe
(66%) of participants rated the use of data to monitor school progress as part of their

preparation program, after combining the Very Well and Good categories. Ul oés
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this study were consistent with the findings of the Wallace Foundation (2008) and the
Education Commission of the State (2008-2009).

The Wallace Foundation (2008) determined that using data was an integral part of
the curriculum at exemplar preparation programs. According to the Education
Commission of the State (2008-2009), instruction should be provided in several key
areas: data-analysis and interpretation, curriculum and assessstenttional
observation and feedback, and decision-making.

Today, federal and state mandates are driving schools and districts tavediad a
driven system of accountability. School leaders are urged to interpret hreedings
and evaluate data. The use of data provides a wealth of information about the current and
future learning potential of students; identifies which instructional stegege the most
successful; determines the type of intervention needed to support low-achievimgsstude
and identifies staff development needs. Using data to monitor the school’s progress
provides concrete evidence of what is working and what is not and can be used as a
yardstick to measure change. It can also create a starting point &rocative
conversations with all school stakeholders. Inquiry, reflection and data-drivisiodec
making must be embraced to ensure continuity in achievement and progress.

The leader’s role is to stimulate and inspire creativity in others in pursuit of a
common goal so that followers are converted into leaders and leaders intogeatal a
(Bennis & Nanus, 1985; Miller et al., 2007; Wofford, 1999).eadership is not about
one person; it is about building a shared commitment and building a leadership team”

(Haycock, 2007, p. 30).
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Most valuable component. What components of the curriculum in graduate
schools of education, if any, do effective leaders find valuable for succedsjol sc
leadership and which component do they find most valuable? The findings showed that
the component of the curriculum in graduate schools of education that was found to be
extremely valuable and very valuable for successful school leadershipcaby &% of
the Participants is Practice.

Leaders are neither born nor created within the confines of a classroom.r&hey a
developed with training and molded by their real-life experiences, apptisatial
diligence. It is not a surprise that 57% of Participants rated Theory assakatm
valuable component in graduate schools of education for successful school leadarship. |
the final analysis, Theory opens the door for discussion but is far removed in creating a
path toward positive outcomes. Theory provides the facade from which learning can
begin; however, practice places the learner in the actual arena whephsiand
failures are experienced first-hand.

It has been said that experience is a hard teacher, because she gestditke t
the lesson afterward. Yet, these experiences can be a physical mtaifastthe
didactic instruction received. They can either be viewed as learning oppostonitie
delegated tasks. Those experiences may look very different for some woultbbke sc
leaders contingent upon how the choice to pursue school leadership originated. School
leaders are servants first, called to serve and do what is best for othstatk Icontrast
are leaders who ascribe to leadership first, having an insatiable ¢hipstver and the
acquisition of material possessions while servant-hood is flippantly reges dedadter-

thought. Real growth stems from real application and depending on the initialefind-s
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it can make the difference between creating a great school with everyonegvorki
together to achieve a common goal or a school that hangs on the edge of tapeivers
chaos and lost dreams.

The results of this study were consistent with the findings from Levine (2005) i
which he states that practice and theory should be blended, balancing didactwitstudy
on-the-job training under the tutelage of successful practitioners.

Conclusions and Recommendations

The Lone Ranger or Superwoman principals who rode in to save the day then
rode off into the sunset are not the leaders needed for today’s schools. Efféaitle sc
leaders cannot do it alone, they must collaborate with the entire school community to
prioritize and clarify common goals. School leaders should strive to become builders:
builders of the school community; builders of effective programs; builders of
relationships; and builders of the teaching-learning process. School leadeb®mus
reflective and keenly aware of biases that might potentially obstruct mggani
connections with staff. While there are some decisions that a leader roadesdlzere
are many more where collaboration can provide the vehicle to move the school forward
without impediment. The responsibilities of a school leader are staggeringttbthev
right team all stakeholders can ride into the sunset, everyday.

Leadership is a faith walk and faith expects what is beyond expectatisranit i
intrinsic belief in the people that are doing the work and a belief that undegtihe
conditions, children can and will learn. Building positive relationships are thokey
increasing student achievement. School leader-teacher relationshijso amreical to

the success of the school. Support, praise and recognition go a long way in advencing t
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common goals of the school. Learning for all students requires that evamnybee
school community be involved in their education. The strengths of each teacher must be
known and capitalized on to improve overall student performance.

Student-teacher relationships should be reciprocal. Students should be cognizant
of clear learning expectations of each teacher as well as the dxpecthe school holds
for each student. Student-engagement strategies and student-centeregspeastire
learning gains are met for all students. Students must be praised and gnezhata
feedback by their teachers, which not only validates and acknowledges their
achievement, but also provides them with intrinsic and extrinsic rewards.

Twenty-first century schools call for revolutionary school leaders who ustdglf
share the baton in empowering and transforming others to action. The development of
meaningful relationships must take precedence over the traditional role of suwykl
The combined efforts of the entire school community in the teaching-learninggroces
will chart a positive progression toward moving the school forward, far more than any
one leader working alone.

Next Steps

A recurring theme throughout this study was the value of Practice radimer th
didactic instruction. Approximately 50% of participants strongly agreaehacontent
of leadership preparation programs emphasized Theory and Practice. Inheafihgst
Valuable component of the curriculum in graduate schools of education for successful
school leadership, Practice was rated as Extremely Valuable by 44&Gioipants while
Theory was rated only somewhat valuable by a whopping 57% of participargemit s

to beg the question whether Practice should be the primary instructional tool used in
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leadership preparation programs and professional development. The research study
would seek answers to the question: To what extent do instructional practices such as
field-based projects; problem-based learning; and action researehngysepool leaders

for the challenges that permeate the school environment i.e., operations,iorsifuct
program and student assessment?

A second interest for further study is the Principal Network. The findiogs fr
this research study showed that the Principal Network was rated as the Ipfogirine
Professional Development by approximately 50% of the participants. 3é&rch study
would seek answers to the question: What do School leaders find most effective about
networking and how do you capitalize on these findings as a resource to design future
professional development?

A third interest is the curriculum of leadership preparation programs in graduate
schools of education and subsequent credentialing of school leaders. The research study
would seek answers to the questions: What revisions in the curriculum of leadership
preparation programs of graduate schools of education have been made to address public
demands for better-prepared and qualified school leaders? Were these revid®ns ma
conjunction with school districts and their needs, state/federal mandatesdobdke
findings from national research-based studies? If there are revisionsiculum, how
do these revisions affect the credentialing process?

In light of the value placed on “practice” by the survey respondexsrthy
consideration for leadership preparation programs is to offer a Leadership forgpara
Field-Experience in which all potential candidates of Graduate Schools oftieduca

would be mandated to attend, as a pre-requisite for acceptance into a doctoral.program
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The purpose of this preparatory experience would be to expose doctoral students to the
challenges faced in today’s schools, pique participant interest in a casesclazol

leader and assist one in determining whether this career path is an appopriat
Partnerships would be established beforehand with Pre-K through Adult schools, then,
depending on the school level of participant’s interest, the participant would beeassig
and mentored by the school leader in specific, previously-agreed upon tasks. This
preparatory course would provide participants with an introduction to the world of
leadership from a school leader perspective as well as an opportunity to exsdadyt
challenges faced in school, personnel and instructional management.

In terms of professional development, the researcher recommends annual
workshops that focus on new and current trends in leadership or annual case studies in
leadership taken from actual leader experiences from the previous acgdanta keep
the training/ workshop material current and maintain interest. Attendeesveonkid
together in small groups to encourage collaboration. A step-by-step awéltyss
problem and its solutions that is career-staged and applicable for everyone coulkwd prove
be an invaluable learning experience.

The goal in any of the aforementioned, suggested research studies, indleding t
current one, is to better educate school leaders in generating improvemedeit st
achievement. This goal can be realized by developing a single, nationalrfdlcas i
preparation of school leaders so that every school can have a world-classtlézzler a
helm to facilitate instruction and build collaborative relationships. Workingtieget
permits all school stakeholders to get involved in building an active learning community

that is future-oriented, strategically-driven and where every childaaa\e.
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APPENDIX A
Presentation Script
Good morning, Leaders

Introduction

| am Paula Du Bois, a doctoral candidate at Pepperdine University and itssista
Principal for Los Angeles Unified School District under the auspices of thsi@n of
Adult and Career Education.

Purpose of my Study/Presentation

| am requesting yowoluntary participation in a research study about Effective
Leadership. | am patrticularly interested in your responses because asldester you

are called upon to utilize your skills and knowledge in a variety of situations, daily.
However, relatively little is known about the effects of this preparation and theing-
development of school leaders in the day-to-day operations of a school. The Survey
Questionnaire focuses on the preparation received before and after yousiggredhas
Principal, your perception of this preparation on student learning and the components of
the curriculum in graduate schools of education that you found most valuable for
successful school leadership.

Research Packet

The following items are in your Research Packet: (1) a cover letteiir@rpgléhe

purpose of the study, the subjects’ rights, the Faculty Supervisor and PI'stcontac
information for those who might have questions; (2) Informed Consent for Pditinipa

in Research Studies; (3) Survey Questionnaire; (4) two envelopes: one brown and one
white; and (5) Starbucks Gift card. The Survey Questionnaire will take aprekyr20
minutes to complete. The confidentiality of your responses will be maintained.

Confidentiality

Please take a moment now to read the Informed Consent for Participation ircResear
Studies. If you understand and agree to participate in this study: print yo@nméme

blank next to Participant, sign your name in #1, then sign and date the consent form. You
must return the consent form prior to completing the survey. Please do not place your
name or any identifying information on the consent form.

Participation
There are no costs associated with participation in this study. Sinceaytiaipgtion is

voluntary, should you choose not to participate or if you decide after completingfparts
the survey that you do not want to continue, you have the right to withdraw without
obligation or prejudice.

Benefits

The potential benefits to the subject is the (1) potential design and implementation of
professional development for school leaders that is career-staged andthiords

107



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

acquisition of new knowledge to manage and implement legislative changes and reforms;
and (2) to increase communications between school districts and university programs
where both sides actively collaborate on the curricular and practical needseoit @and

future leaders.

Risks

While the risks to those who participate in the study are minimal, the Plas #hat
some anxiety or discomfort may result due to subjects’ concern about thé&iectiafity
being compromised. This poses a behavioral risk that might affect yourramgswe
guestions honestly. In order to safeguard your confidentiality, no participhbewi
asked to identify him/herself or affix their name or any other identifyirgramétion on
the Survey Questionnaire. You have the option of declining to participate or
discontinuing your responses to the Survey Questionnaire if doing so makes you
uncomfortable.

All of you are being asked to complete the same Survey Questionnaire based on your
educational preparation program, experience and training; therefore, no right or wrong
answers exist.

Questions

If you have questions or would like to share comments about this survey, you may
contact me at (213) 819-0177 or e-mail paula.dubois@lausdvioet may also contact
Robert Barner, Ph.D., my Faculty Supervisor at (323) 296-7980 or the Pepperdine IRB
Chair, Doug Leigh, Ph.D. at (310) 568-2389.

Acknowledgements
Thank you, Supt. Havard and Ms. Hewlett-Bloch, for permitting me the opportunity to
present my study and thank you leaders for your attention.
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APPENDIX B

Telephone Script
Principals not in attendance at the Local District 3 Principal’s Mgetin

Good morning, Mr/Ms/Dr

Introduction

| am Paula Du Bois, a doctoral candidate at Pepperdine University and Assista
Principal for Los Angeles Unified School District under the auspices of thisi@n of
Adult and Career Education.

Purpose of my Study/Presentation

| am requesting yowoluntary participation in a research study about Effective
Leadership. | am particularly interested in your responses because asldesaer you

are called upon to utilize your skills and knowledge in a variety of situations, daily.
However, relatively little is known about the effects of the preparation and ng-goi
development of school leaders in the day-to-day operations of a school. The Survey
Questionnaire focuses on the preparation received before and after yousigredaas
Principal, your perception of this preparation on student learning and the components of
the curriculum in graduate schools of education that you found most valuable for
successful school leadership.

Research Packet

The following items are in your Research Packet that you will be receshiongly: (1) a
cover letter explaining the purpose of the study, the subjects’ rights, thg&Irinc
Investigatoy Faculty Supervisor and IRB Chair’s contact information if you have
guestions; (2) the Survey Questionnaire; (3) the Informed Consent for Paditipat
Research Studies outlining the purpose of this study for your review and signature; (4)
two envelopes: one brown and one white; and (5) a Starbucks Gift Card.

If you understand and agree to participate in this study, complete the form andtnetur
the enclosed white, legal-sized stamped, self-addressed envelope pronateth

taking the survey. The confidentiality of your responses will be maintainedjoidys

to gather the maximum data possible with the minimum expension of your time. The
length of time needed to complete the survey is approximately 20 minutes.

Confidentiality

The written Consent form must be either mailed in the white envelope provided or
submitted to the PI before you complete the Survey Questionnaire. Do nothglace t
Informed Consent in the same envelope with your Survey Questionnaire. tiidl of
information you provide will be kept strictly confidential and will be used fazaesh
purposes only. In order to safeguard your confidentiality, no participant will be tske
identify him/herself or affix their name or any other identifying informan the
Survey Questionnaire.
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Participation
There are no costs associated with participation in this study. Sinceaytiaipgtion is

voluntary, should you choose not to participate or if you decide after completisgpart
the survey that you do not want to continue, you have the right to withdraw without
obligation or prejudice.

Benefits

The potential benefits to the subject are the (1) potential design and impleomeotati
professional development for school leaders that is career-staged andthiords

acquisition of new knowledge to manage and implement legislative changes and reforms;
and (2) to increase communications between school districts and university mogram
where both sides actively collaborate on the curricular and practical needseoit @and

future leaders.

Risks

While the risks to those who participate in the study are minimal, the Plas #hat
some anxiety or discomfort may result due to subjects’ concern aboutahfdentiality
being compromised. This poses a behavioral risk that might affect yourrangswe
guestions honestly. Please know that your participation is voluntary and you may
withdraw participation at any time.

All subjects being asked to complete the same Survey Questionnaire balsen on t
educational preparation program, experience and training; therefore, no right or wrong
answers exist.

Due Dates

Complete the enclosed survey questionnaire and return it in the stamped, selledddress
brown envelope provided no later than Friday, July 23, 2010. Do not place your name or
any other identifying information on this form.

uestions

Your comments concerning any aspect of the information presented that may not be
covered in the survey instrument are welcomed. If you have questions at abgfiomee

or during the study, you may contact me at (213) 819-0t é7mail
paula.dubois@lausd.neYou may also contact Robert Barner, Ph.D., my Faculty
Supervisor at (323) 296-7680 or the Pepperdine IRB Chair, Doug Leigh, Ph.D. at (310)
568-2389.

Conclusion
Thank you for your participation in this study.
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APPENDIX C

Letter Requesting Principal’s Participation

July 14, 2010
Dear Principal:

| am Paula Du Bois, a doctoral candidate at Pepperdine University and #tssista
Principal for Los Angeles Unified School District, Division of Adult and Career
Education.

| am writing to request yowoluntary participation in a research study about Effective
Leadership. | am particularly interested in your responses because asldesater you

are called upon to utilize your skills and knowledge in a variety of situations, daily.
However, relatively little is known about the effects of the preparation and theiog-
development of school leaders in the day-to-day operations of a school. The enclosed
Survey Questionnaire focuses on the preparation needed before and after sdbmol lea
are hired to perform their job effectively, their perception of this preparaticstudent
learning and the components of the curriculum in graduate schools of education that
effective leaders find most valuable for successful school leadership.

Research Packet

The Research Packet consists of: (1) cover letter explaining the purpbeestfdy, the
subject’s rights and the contact information for the Principal InvestigaioiHd@tulty
Supervisor and IRB Chair for those who might have questions; (2) Survey Questionnaire;
(3) Informed Consent for Participation in Research Studies outlining the purpose of thi
study for your review and signature; (4) two envelopes: one white and one brown; and (5)
Starbuck’s Gift card.

If you understand and agree to participate in this study, complete the InformeaitConse
for Participation in Research Studies and return it in the white, stampedjcdedésed
envelopeprior_to taking the survey. My goal is to gather the maximum data possible
with the minimum expension of your time; therefore, the length of time needed to
complete the survey is approximately 20 minutes.

Confidentiality

The Informed Consent for Participation in Research Studies must be mailed in the
designated white envelope provided before you complete the Survey Questionnaire to
maintain your anonymity. All of the information you provide will be kept strictl
confidential and will be used for research purposes only. In order to safeguard your
confidentiality, no participant will be asked to identify him/herself or affeir name or
any other identifying information on the Survey Questionnaire.

111



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Participation
There are no costs associated with participation in this study. Sinceaytiaipgtion is

voluntary, should you choose not to participate or if you decide after completingfparts
the survey that you do not want to continue, you have the right to withdraw without
obligation or prejudice.

Benefits

The potential benefits to Subjects are the (1) potential design and impleareotat
professional development for school leaders that is career-staged add #féor

acquisition of new knowledge to manage and implement legislative changes and reforms;
and (2) to increase communications between school districts and university programs
where both sides actively collaborate on the curricular and practical nematsesft and

future leaders.

Risks

While the risks to Subjects who participate in the study are minimal, theliRésethat
some anxiety or discomfort may result due to Subject’s concern about their
confidentiality being compromised. This may pose a behavioral risk that afigbt
your answering questions honestly. All Subjects are being asked to compkdaethe
Survey Questionnaire based on their educational preparation program, expanenc
training; therefore, no right or wrong answers exist.

Due Dates
Complete the following:
e Informed Consent for Participation in Research Studies and return it in the white
envelope as soon as possible motater than Wednesday, July 21, 2010
e Survey Questionnaire and return it in the brown envelope as soon as possible but
no later than Friday, July 23, 2010.Do not mail both forms in the same
envelope.

Questions/Comments

Your comments concerning any aspect of the information presented that may not be
covered in the survey instrument are welcomed. If you have questions at abgfimee

or during the study, you may contact me at (213) 819-0177 or e-mail
paula.dubois@lausd.net. You may also contact Robert Barner, Ph.D., Faculty
Supervisor, at (323) 296-7680 or the Pepperdine IRB Chair, Doug Leigh, Ph.D., at (310)
568-2389.

Sincerely,

Paula Du Bois
Doctoral Candidate
Pepperdine University
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APPENDIX D

Informed Consent for Participation In Research Activities

Participant:

Principal Investigator: Paula Du Bois

Title of Project: From Isolation to Collaboration: A New Perspective on School
Leadership

1. I , agree

to participate in the research study under the direction of Dr. Robert Barnduyn@
Schmieder-Ramirez and Dr. Eric Todd. | understand that while the study will be
under the supervision of Drs. Barner, Schmieder-Ramirez and Todd, other personnel
who work with them may be designated to assist or act in their behalf.

2. The overall purpose of this research is:
To focus on the skills and knowledge needed for effective school leader
[principal] training, both before and after school leaders are hired, to prepare and
ensure they meet the demands of the job; your perception to which this training
prepared you to support student learning and the components of the curriculum in
graduate schools of education that you found most valuable for successful school
leadership. As a school leader you are called upon to utilize your skills and
knowledge in a variety of situations, daily. However, relatively little is known
about the effects of this preparation and the on-going development of school
leaders in the day-to-day operations of a school.

3. Your participation will involve the following:
Subjects are requested to complete, sign and return this fokriovdedge their
agreement to participate in this study. Subjects are also tequescomplete a
Survey Questionnaire that consists of 36 questions.

4, Your participation in the study will take approximately 15-20 minutes. The
Survey Questionnaire will be completed during the Local District 3 Patisi
meeting.

| understand that the possible benefits are the (1) potential design and
implementation of professional development for school leaders that is career-
staged and affords the acquisition of new knowledge to manage and implement
legislative changes and reforms; and (2) to increase communicationgbetwe
school districts and university programs where both sides actively collaborate on
the curricular and practical needs of current and future leaders.

The potential benefits to society are (1) the study contributes to the aoguisit
generalizable knowledge; (2) assess the needs of the school community and take
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10.

11.

12.

appropriate action; and (3) to inform instruction in leadership preparation
programs to ensure that integration of theory and practice form the substratum
upon which all coursework evolves so that future leaders can utilize learned skills
and knowledge immediately and without hesitation.

| understand that there are certain risks and discomforts that might biai@ssoc
with this research.

While the risks are minimal, | realize that some anxiety or discomfaytresult

due to a concern about your confidentiality being compromised. This may pose a
behavioral risk that might affect your answering questions honestly. én tord
safeguard your confidentiality, no participant will be asked to identify hiséifer

or affix their name or any other identifying information on the Survey
Questionnaire. During the presentation the PI will assure the subjects ihat the
participation is strictly voluntary, their answers will be kept confidentidlthat

they may contact the Pl or Faculty Supervisor if they have any concernstabout t
study.

All participants are being asked to complete the same Survey Questionnaite base
on their educational preparation program, experience and training; therefore, no
right or wrong answers exist.

| understand that | may choose not to participate in this research.

| understand that my participation is voluntary and that | migeeto participate
and/or withdraw my consent and discontinue participation in the project or
activity at any time without penalty or loss of benefits to Wwhi@am otherwise
entitled.

| understand that the investigator(s) will take all reasonadgasures to protect
the confidentiality of my records and my identity will not be résgan any
publication that may result from this project. The confidentiaftyny records
will be maintained in accordance with applicable state and federal laws.

| understand that the investigator is willing to answer airies | may have
concerning the research herein described. | understand that tantgctmy
Faculty Supervisor, Robert Barner, Ph.D. @ (323) 296-7680have other
guestions or concerns about this research. If | have questions aboghtsws a
research participant, | understand that | can contact Doug Leig). P
Chairperson of the Graduate and Professional Schools Institutional Review Board,
Pepperdine University, @ (310) 568-2389.

| will be informed of any significant new findings developed dutimg course of

my participation in this research which may have a bearing owittiggness to
continue in the study.
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13. lunderstand to my satisfaction the information regarding participatithrein
research project. All my questions have been answered to my sairsfatiave
received a copy of this informed consent form which | have read and understand.
| hereby consent to participate in the research described above.

Participant’s Signature

Date

| have explained and defined in detail the research procedure in which the subject has
consented to participate. Having explained this and answered any questions, | a
cosigning this form and accepting this person’s consent.

Principal Investigator Date
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APPENDIX E

Survey Questionnaire

Leadership Preparation Program Curriculum

Reflecting on your leadership preparation program, please rate the following
factors as it relates to the program’s content. (Rating: Strongly Agree = +2 and
Strongly Disagree = -2)

1. Content emphasized instructional leadership?
Strongly
Strongly Agree Neutral Disagree Disagree
Agree a O O
- O
2. Content emphasized leadership for school improvement
Strongly
Strongly Agree Neutral Disagree Disagree
Agree [ n .
- O
3. Content emphasized efficient school operations management
Strongly Strongly
Agree Agree Neutral Disagree Disagree
O O (] O
O
4. Content emphasized working with all stakeholders in the school community
Strongly
Strongly Agree Neutral Disagree Disagree
Agree
0 O O O
O
5. Content emphasized school law
Strongly
Strongly Agree Neutral Disagree Disagree
Agree
O O O
= O
6. Content emphasized school finance including budget analysis
Strongly
Strongly Agree Neutral Disagree Disagree
Agree [ O ]
= O
7. Content integrated theory and practice
Strongly
Strongly Agree Neutral Disagree Disagree
Agree = O ]
= O
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Leadership Preparation

To what extent was the following instructional practices part of your leatigrs
preparation coursework? (Rating: To a great extent = +2; Not at all = -2)

8. Field-based projects in which you applied ideals in the field
Not
To a Great Frequently To Some Seldom at All
Extent Extent
(] O (] O (]
9. Use of problem-based learning approaches
To a Great To Some Seldom ':IX["
Extent Frequently Extent a
O 0 (] 0 (]
10. Use of action research, inquiry projects
Not
To a Great To Some at All
Extent Frequently Extent Seldom
(] O (] (] (]
11.  Analysis of case studies
Not
To a Great To Some at All
Extent Frequently Extent Seldom
(] O (] (] (]
12. Participation in small group work
To a Great To Some Not
Extent Frequently Extent Seldom at All
(] O (] O (]

Impact on Student Learning

How well did the program prepare you to: (Rating: Very well = +2; Not at all = -2)
13. Understand how different students learn

Very Well [J Good[] Fair] Poorl] Not at all[]
14. Evaluate curriculum materials in support of learning

Very Well [J Good[] Fair[] Poorl] Not at all[]
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15. Design professional development that builds upon teachers’ knowledge and skills
Very Well [ Good[l] Fair[J Poor[] Not at alll]
16. Evaluate teachers and provide instructional feedback
Very Well [ Good[] Fair[J Poor[] Not at alll]
17. Create a collaborative learning environment
Very Well [ Good[l] Fair[J Poor[] Not at alll]
18. Use data to monitor school progress
Very Well [ Good[] Fair[J Poor[] Not at alll]

Most Valuable Component

How do you rate the following components of your preparation programs as it
relates to the value of your success as a school leader?
(Rating: Extremely Valuable = +2, Not at all = -2

19. Theory
Extremely Very Somewhat Least Not
Valuable Valuable Valuable Valuable At All  N/A
O O O O O O

20. Practice

Extremely Very Somewhat Least Not
Valuable Valuable Valuable Valuable At All  N/A
O O O O O O
21. Instructional leadership
Extremely Very Somewhat Least Not
Valuable Valuable Valuable Valuable At All N/A
O O O O O O

22. School operations management

Extremely Very Somewhat Least Not
Valuable Valuable Valuable Valuable At All N/A
O O O O O O
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23. School improvement

Extremely Very Somewhat Least Not
Valuable Valuable Valuable Valuable At All N/A
O O O O O O

24.  Was there another component of the curriculum, other than those listed in
Questions 19 through 23 that you found most valuable?

Yes (Specify)

No

Professional Development

Please rate your participation in professional development.
(Rating: Extremely helpful = +2; Not at all helpful = -2)

25. University courses related to my role as principal

Extremely Helpful Sﬁgemlat Rarely Helpful Not at all
Helpful O O |:F|) O O

26. Mentoring or coaching by an experienced principal

Extremely Helpful Sglr;em?at Rarely Helpful Not at all
Helpful O O £ O O

27. Participating in a principal network

Extremely Helpful Sglr;em?at Rarely Helpful Not at all
Helpful O O £ O O

28.  Workshops, conferences or training

Extremely Helpful Sl(_)lg}emlat Rarely Helpful Not at all
Helpful O O Eﬁ’ O O

29. Reading professional books or articles

Extremely Helpful Sarer:e}/tljrl]at Rarely Helpful Not at all
Helpful O O £ O O
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Demographics

30.

31.

32.

33.

34.

35.

36.

What is your administrative title?
Principal

Assistant Principal

Assistant Principal, Counseling
Other

In what type of school are you currently assigned?
Pre-School
Elementary
Middle School
Secondary
Adult School
Other (Specify)

How many years have you worked in a certified leadership position?

Are you male or female?
Male Female

What is your ethnicity?
_____African American
_____Asian
____latino
_____White
_____Pacific Islander
_____Native American

What is your highest degree held?
BA/BS
MA/MS
JD
PhD/EdD

Through what venue did you receive your leadership preparation?
University

Leadership Academy

Assessment
Referral

Other (Specify)
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Table F4

Research Question Matrix

APPENDIX F

Research Questions

Relevant Survey
Questions

Method of Analysis

1. What skills and
knowledge are needed for
effective school leader
[principal] training, in the

21% century both before an

after school leaders are

hired, to prepare and ensu

they meet the demands of
the job?

Curricular Content
1,2,3,4,56&7

Instructional Practices
d 8,9,10,11 & 12

25, 26, 27,28 & 29

reProfessional Developmer

2. What is the perception @

the school leader’'s
preparation on student
learning?

f 13, 14,15,16,17 & 18

3. What component of the
curriculum, if any, within
graduate schools of
education do effective

leaders find most valuable

for successful school
leadership?

19, 20, 21, 22 & 23

—

Response ratings range
from +2 to -2 and will be
used to calculate the
means and standard
deviations for each
response along with using
histograms to graphically
illustrate the distribution.

Pie charts will be used tg
graphically illustrate
percentage distribution.

One-way analysis of
variance (ANOVA) will
be utilized to determine if
principals of various
experience levels differ
markedly on the five key
questions concerning
professional developmer
(#25 -29).

—+

Both Chi Square and one
way ANOVA will be
used to determine if therg¢
Is a statistically
significant difference
between experienced
groups on professional
development questions.

D

To address validity, one
or more citations from th
literature will be used for
each corresponding
survey item.

D
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APPENDIX G

Supplemental Survey Data

CQurriculum - School Leadership

O Strongy Agree

B Agee

O Neutral

0O Osagree

B Strongly Dsagree

Figure G20.School leadership: Leadership preparation program curriculum

Curriculum - School Operations Management

oy O%

o Srorgly Agree

@ Agree

O Neutra

0O Dissgree

| Srorgly Disagree

Figure G21.School operations management: Leadership preparation program
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Qurriculum - Theory & Practice

O Srogly Agee

B Agee

O Neutral

0O Srogly Osagree

Figure G22.Theory and practicd:eadership preparation program curriculum

Extent of Small G-oup Work

0 Geat Extat
a4 @ Frequertly
0 SonrebBdat
0O Sddom

| Not At All

Figure G23.Extent of small group work: Instructional practices

Lhiversity Courses
4%

(027

2% o Extrenely Hipful
@ Hpfd

O Sorrewhet Helpful
4004 O Rarely Heipful

m Not At All

o NA

26820

Figure G24.University Courses and professional development
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Mentoring

402

@ Bxtrenvely Hepful
= Hepfu

O Sorewhat Helpful
O Rarely Hilpful

m Nt at all

Figure G25.Mentoring and professional development

2%

4% 0%

44%

Workshops

30

o Bxtrenely Hipful
B Hpful

0 Sorewhat HepfUl
O Rarely Hipful

B Nt AL A

Figure G26.Workshops and professional development

Reading

a40%6

0 Extrenely Helpful
B Helpfu

0O Sorrewhat Helpful
0O Rarely Helpful

B Not At All

Figure G27.Reading and professional development
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Perception of Bralauation of Qurriculum

PRo RO

O Very well
| Good

O Far

O Roor

B Not At All

17”0

Figure G28.Evaluation of curriculum: Impact on student learning

Perception of Professiona Development

4%

268%
268%6 @ Very well
B Good
O Fair
O Roor
B Not At All
22246

2220

Figure G29.Professional development: Impact on student learning

Perception in Braluation of Teachers

4%

2%
2% O Very well
m Good
O Fair
0O Roor
m Not At All
2% 3%

Figure G30.Evaluate teachers: Impact on student learning
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(0:4]

2%, [ 0%

300

Most Vauable - School Operations

36%

O Exrenely Valuable
B Very Vauable

0O Somewheat Valuable
0O Least Valuable

B Not At All

o NA

Figure G31.School operations: Most valuable component

(024

18% (0:4]

3N

3™

Most Vauable - School Improvement

O Exrenely Valuable
B Very Vauakde

0 Sorewhat Valuae
O Lesst Valuabdle

B N At Al

o NA

Figure G32.School improvement: Most valuable component
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APPENDIX H

Fisher Exactness Test for a Comparison of Male/Female
Responses

The Fisher Exactness Test is used when Chi Square is inappropriate. Chi Square is
meaningful when 80% or more of the cells have 5 or more observations, and none are
less than one. Due to the limited number of responses, Chi Square was found to be an
unsuitable tool.

Ps gives the probability (out of 1.000) of finding an array with a lower probability of
occurrence. Generally speaking, statisticians consider the 0.05 asaignifThe closer

to 1.000 R is, the more likely there is agreement between the two groups. Anythéng les
than 0.05 indicates the two groups are significantly different. Unfortunately, shaoe i
mathematical definition forgdof, say, between 0.01 and 0.50. It does indicate some
difference, but it cannot definitively state, that is the case.

You will see an array on each page. The rows/columns correspond as below:

M F

NP O|F

In MOST cases, there were no responses for -2. In several of those that di&,score -
there was only one such response, and it was eliminated from the data baest (tias t

not designed for a 2x5 matrix). In one case, the numbers were not run since theoe was
available calculator for it.
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Reading
Data Entry
C G, Cs C, Totals
R L2 [ [z [
R, | 6 | 8 | 2 | 0 | 16
Totalsl ° | 9 | 4 | 1 | 23

The Fisher test is performed only if N<120.

Note that P, and Pg are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.22965283471408027
PA -

Probability per Definition B:

p _| 0.10013583132441635
g =

I 55
No. of tables evaluated =
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Workshops
Data Entry
C G Cs C, Totals
S R T N
R, | 7 | 8 | 1 | 0 | 16
TotalsI 7 | 10 | 5 | 1 | 23

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

I 0.006632484489531212
PA =
Probability per Definition B:
P. = I 0.006632484489531212
B =

I 60
No. of tables evaluated =
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Principal’s Network

Data Entry
C G Cs C, Totals
ReLZ [ [ e [7
R, | 6 | 7 | 2 | 0 | 15
Totalsl 8 | 11 | 3 | 0 | 22

Fisher Exact Probability Test

Probability per Definition A:

| 0.8374613003095987
PA =
Probability per Definition B:
P. = I 0.8374613003095987
B =

I 26
No. of tables evaluated =

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.
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Mentoring/Coaching

Data Entry
C G Cs C, Totals
Re L= [ [z [ [7
R, | 8 | 6 | 1 | 1 | 16
Totals| 9 | 9 | 3 | 2 | 23

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.27546837332811086
PA -
Probability per Definition B:
P. = I 0.21996108616111204
B =

I 66
No. of tables evaluated =
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School Improvement

Data Entry
C G Cs C, Totals
Ry L2 [a e [0 [7
R, | 5 | 4 | 2 | 4 | 15
Totalsl 8 | 8 | 2 | 4 | 22

Fisher Exact Probability Test

Probability per Definition A:

I 0.36954686180692386
PA -
Probability per Definition B:
I 0.300591049817056
PB =

I 75
No. of tables evaluated =

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Chi-Square Test (df=3)
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PD: University Courses

Data Entry
C G Cs C, Totals
Ry L2 Jo [ o[>
R, | 3 | 6 | 5 | 1 | 15
Totals| 6 | 6 | 9 | 1 | 22

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.18055164649591893
PA -

Probability per Definition B:

P _I 0.16577540106951868
B =

I 62
No. of tables evaluated =
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Operations Management

Data Entry
C G Cs C, Totals
ReLZ [ [ e [7
R, | 5 | 4 | 6 | 1 | 16
Totalsl 8 | 7 | 7 | 1 | 23

Fisher Exact Probability Test

Probability per Definition A:

| 0.7313721411177214
PA -
Probability per Definition B:
P. = I 0.6754080038505831
B =

I 64
No. of tables evaluated =

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.
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Instructional Leadership

Data Entry

C G, Cs C, Totals

Ry L2 [5 [e [e [7
R2|6 |4 |4 |1 |15
Totalsl8 |9 |4 |1 |22

The Fisher test is performed only if N<120.

Note that P, and Pg are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.20060512243174727
PA =
Probability per Definition B:
P = | 0.20060512243174727
g =

I 55
No. of tables evaluated =
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MVC Practice

Data Entry
C G Cs C, Totals
Re L= [ [z [0 o
R, | 9 | 1 | 5 | 1 | 16
TotalsI 10 | 4 | 7 | 1 | 22

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.07252087437845987
PA -
Probability per Definition B:
P. = I 0.06126278262501206
B =

I 45
No. of tables evaluated =
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MVC Theory

Data Entry

C G, Cs C, Totals

S S | I N
Rz|2 |5 |8 Io |15
Totals|3 |6 |12 |1 |22

The Fisher test is performed only if N<120.

Note that P, and Pg are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.4645897832817365
PA =
Probability per Definition B:
P = | 0.41234520123839246
g =

I 47
No. of tables evaluated =
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Using Data
Data Entry
Ci C G C4 Totals
Ry L= [ T[o [
R, | 2 | 7 | 3 | 3 | 15
TotalsI 3 | 11 | 3 | 4 | 21

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.890535161432993
PA -
Probability per Definition B:
I 0.8175586023883223
PB =

I 60
No. of tables evaluated =
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Collaboration

Data Entry
C G Cs C, Totals
Re L s [z [+ 7
R, | 4 | 4 | 3 | 4 | 15
Totals| 5 | 7 | 5 | 5 | 22

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

I 0.8152969321699937
PA -
Probability per Definition B:
I 0.7126841167088821
PB =

108
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Evaluating Teachers

Data Entry
C G Cs C, Totals
Re L s [z [+ 7
R, | 4 | 4 | 3 | 4 | 15
Totals| 5 | 7 | 5 | 5 | 22

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

I 0.8152969321699937
PA -
Probability per Definition B:
I 0.7126841167088821
PB =

108
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Designing Professional Development

Data Entry
C G Cs C, Totals
Re L= [z [ [ [7
R, | 5 | 3 | 2 | 5 | 15
Totalsl 6 | 5 | s | 6 | 22

Fisher Exact Probability Test

Probability per Definition A:

| 0.4283000281452273
PA -
Probability per Definition B:
P. = I 0.40719110610751274
B =

110
No. of tables evaluated =

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Evaluating Curricular Materials

Data Entry
C G, Cs C, Totals
rRe LZ [+ [z [z e
R, | 1 | 7 | 2 | 5 | 15
Totalsl 2 | 8 | 4 | 7 | 21

The Fisher test is performed only if N<120.

Note that P, and Pg are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.4602683178534608
PA =
Probability per Definition B:
p | 0.46026831785346084
B =

I 60
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

How Students Learn

Data Entry

rRe L2 [z [s [ ]
R2|4 |7 |3 |1 |15
Totals|5 |9 |6 |2 |22

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.5364832535885163
PA ==
Probability per Definition B:
P. = I 0.4942654095130872
B =

I 80
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Small Group Work

Data Entry

C G, Cs C, Totals

Ry L2 [z e [ [
R2|6 |8 |2 Io |16
Totals|10 |1o |2 |1 |23

The Fisher test is performed only if N<120.

Note that P, and Pg are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.2833979857805425
PA =
Probability per Definition B:
P = | 0.28339798578054254
g =

I 39
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Case Studies

Data Entry

C G, Cs C, Totals

rRe LZ _[3 [+ [r e
R2|1 |7 |5 |2 |15
Totals|2 |1o |6 |3 |21

The Fisher test is performed only if N<120.

Note that P, and Pg are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

I 0.900486510393634
PA =
Probability per Definition B:
P. = I 0.9004865103936339
B =

I 54
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Action Research

Data Entry

C G, Cs C, Totals

Re L2 [3 [z [o [7
R2|4 |3 |4 |4 |15
Totalsl6 |6 |6 |4 |22

The Fisher test is performed only if N<120.

Note that P, and Pg are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.5250492541514162
PA =
Probability per Definition B:
P = | 0.4722769490571309
g =

I 107
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Problem Based Learning

Data Entry

C G, Cs C, Totals

Ry L2 [z [z [ f7
R2|4 |4 |5 |3 |16
Totalsl6 |6 |7 |4 |23

The Fisher test is performed only if N<120.

Note that P, and Pg are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

I 0.9999999999999917
PA =
Probability per Definition B:
P. = I 0.9999999999999918
B =

I 108
No. of tables evaluated =

M/F VIRTUALLY IDENTICAL
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Field Based Projects

Data Entry

C G, Cs C, Totals

2

R, | |1 |3 |1 |7
R2|6 |1 |6 |3 |16
Totalsl8 |2 |9 |4 |23

The Fisher test is performed only if N<120.

Note that P, and Pg are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.9999999999999909
PA =
Probability per Definition B:
P = | 0.9232491831764868
g =

I 75
No. of tables evaluated =

M/F VIRTUALLY IDENTICAL

148



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Theory/Practice
Data Entry
C G Cs C, Totals
Re L2 [z [[o o f7
R, | 6 | 9 | 0 | 1 | 16
TotalsI 11 | 11 | 0 | 1 | 23

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.44474357248619983
PA =
Probability per Definition B:
I 0.3410957060169587
PB =

I 15
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Finance
Data Entry
Ci C G C4 Totals
Re L2 [ [ [
R, | 3 | 10 | 0 | 3 | 16
TotalsI 5 | 13 | 1 | 4 | 23

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.5100282675999431
PA =
Probability per Definition B:
P. = I 0.4633642930856523
B =

I 51
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

School Law

Data Entry

C G, Cs C, Totals

S S I R O
R2|7 |6 |1 |1 |15
Totals|10 |1o |1 |1 |22

The Fisher test is performed only if N<120.

Note that P, and Pg are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

1.0
PA = I
Probability per Definition B:
| 0.852237545736007
PB -

I 28
No. of tables evaluated =

Tacit Agreement
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Work with Stakeholders

Data Entry

C G, Cs C, Totals

Ry L2 [5 [e [e [7
R2|4 |6 |5 |1 |16
Tota|s|6 |11 |5 |1 |23

The Fisher test is performed only if N<120.

Note that P, and Pg are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

I 0.30968726163233906
PA =
Probability per Definition B:
P. = I 0.30968726163233906
B =

I 59
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Operations Management

Data Entry
C G Cs C, Totals
R, | 8 | 3 | 1 | 0 | 12
R, | 6 | 5 | 3 | 2 | 16
Totalsl 14 | 8 | 4 | 2 | 28

Fisher Exact Probability Test

Probability per Definition A:

| 0.5647447689983674
PA -
Probability per Definition B:
I 0.387852410224195
PB =

131
No. of tables evaluated =

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Leadership-Instruction

Data Entry
C G Cs C, Totals
Re L2 [z [ [z 7
R, | 5 | 9 | 1 | 1 | 16
Totalsl 8 | 11 | 1 | 3 | 23

Fisher Exact Probability Test

Probability per Definition A:

| 0.3931888544891641
PA -

Probability per Definition B:

P _I 0.28011845470453633
B =

I 48
No. of tables evaluated =

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

APPENDIX |

Fisher Exactness Test for a Comparison of School Level: Middle/Secondary vs.
Elementary/Pre-K

The Fisher Exactness Test is used when Chi Square is inappropriate. Chi Square is
meaningful when 80% or more of the cells have 5 or more observations, and none are
less than one. Due to the limited number of responses, Chi Square was found to be an
unsuitable tool.

Ps gives the probability (out of 1.000) of finding an array with a lower probability of
occurrence. Generally speaking, statisticians consider the 0.05 as argnifitie closer

to 1.000 R is, the more likely there is agreement between the two groups. Anythéng les
than 0.05 indicates the two groups are significantly different. Unfortunately, shaoe i
mathematical definition forgdof, say, between 0.01 and 0.50. It does indicate some
difference, but it cannot be definitively stated, that is the case.

There is an array on each page. The rows/columns correspond as below:

Secondary/Middle PreK/Elementary

NP IO

In MOST cases, there were no responses for -2. In several of those that di@ st -
was only one such response, and it was eliminated from the data base (tlas t@st w
designed for a 2x5 matrix). In one case, the numbers were not run since there was no
available calculator for it.
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Reading
Data Entry
C G Cs C, Totals
Re L2 [ [ [
R, | 5 | 8 | 3 | 0 | 16
Totals| 9 | 9 | 4 | 1 | 23

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.2666576928254133
PA =
Probability per Definition B:
P = | 0.24815526376974678
g =

I 55
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Data Entry

(of} G, Cs C, Totals

Re L= [z [z [T [
R2|5 |8 |3 Io |16
Totals|7 |1o |5 |1 |23

The Fisher test is performed only if N<120.

Note that P, and Pg are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

I 0.5460052129859674
PA =

Probability per Definition B:

p | 0.5074584857866624
B =

I 60
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Principal’s Networking

Data Entry
C G Cs C, Totals
2
Ry L= [+ [ o |7 . . -
The Fisher test is performed only if N<120.
R> I 6 I ! I 2 I 0 I 15 Note that P, and Pg are both non-directional

Totals| P I 11 I 3 I o I > (two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.8374613003095987
PA =
Probability per Definition B:
P. = I 0.8374613003095987
B =

I 26
No. of tables evaluated =

158



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Mentoring/Coaching

Data Entry
C G Cs C, Totals
Re L2 [z 2 [o [
R, | 7 | 7 | 1 | 1 | 16
Totalsl 9 | 9 | 3 | 1 | 22

Fisher Exact Probability Test

Probability per Definition A:

| 0.5406698564593302
PA -
Probability per Definition B:
P. = I 0.48856097462908626
B =

I 40
No. of tables evaluated =

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

School Improvement

Data Entry
C G Cs C, Totals
Re L2 [z [ o 7
R, | 4 | 6 | 2 | 3 | 15
Totals| 8 | 8 | 3 | 3 | 22

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.5379960596678831
PA =
Probability per Definition B:
I 0.5379960596678831
PB =

I 80
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

MVC Operations Management

Data Entry
C G Cs C, Totals
RelZ 2[5 e [7
R, | 6 | 5 | 4 | 1 | 16
Totalsl 8 | 7 | 7 | 1 | 23

Fisher Exact Probability Test

Probability per Definition A:

| 0.8992645529191348
PA =
Probability per Definition B:
I 0.8153183470184281
PB =

I 64
No. of tables evaluated =

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

MVC Instructional Leadership

Data Entry
C G Cs C, Totals
Ry L2 e [0 [0 [7
R, | 4 | 6 | 4 | 2 | 16
Totalsl 8 | 9 | 4 | 2 | 23

Fisher Exact Probability Test

Probability per Definition A:

| 0.3147248497901312
PA -
Probability per Definition B:
I 0.3147248497901313
PB =

I 75
No. of tables evaluated =

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

MVC Practice

Data Entry
C G Cs C, Totals
Ry L2 [z [0 [0 o
R, | 6 | 2 | 7 | 1 | 16
TotalsI 10 | 4 | 7 | 1 | 22

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.1198048597429407
PA -

Probability per Definition B:

P _I 0.10291772211276905
B =

I 45
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Theory
Data Entry
C G Cs C, Totals
Re L= [z [ [ [7
R, | 2 | 4 | 9 | 1 | 16
TotalsI 3 | 6 | 12 | 2 | 23

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.9091398573159242
PA -

Probability per Definition B:

P _I 0.9091398573159244
B =

I 65
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Theory vs Practice

Data Entry
(of} (o) Cs C, Totals
Theory 3 | 6 | 12 | 1 | 22
Practice | 20 |4 |7 [1 |2
Totalsl 13 | 10 | 19 | 2 | 44

Fisher Exact Probability Test

Probability per Definition A:

| 0.10925682473107842
PA -

Probability per Definition B:

P _I 0.10925682473107843
B =

442
No. of tables evaluated =

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at
least 80% of the cells have an expected
frequency of 5 or greater, and no cell has
an expected frequency smaller than 1.0.

165



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Data
Data Entry
C G Cs C, Totals
ReLZ [ [ e [7
R, | 2 | 7 | 3 | 3 | 15
TotalsI 4 | 11 | 4 | 3 | 22

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.7678018575851423
PA -

Probability per Definition B:

I 0.674922600619198
PB =

I 80
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Collaborative Environment

Data Entry
C G Cs C, Totals
Re L2 [z [0 [ [7
R, | 6 | 5 | 2 | 2 | 15
Totalsl 10 | 7 | 2 | 3 | 22

Fisher Exact Probability Test

Probability per Definition A:

| 0.9113425274416035
PA -

Probability per Definition B:

P _I 0.9113425274416035
B =

I 66
No. of tables evaluated =

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Evaluate Teachers

Data Entry
C G Cs C, Totals
RelZ [ [z [o [7
R, | 3 | 4 | 3 | 5 | 15
Totals| 5 | 7 | 5 | 5 | 22

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.37919246646026705
PA -
Probability per Definition B:
P. = I 0.33814734027582216
B =

108
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Design Professional Development

Data Entry
C G, Cs C, Totals
Re L2 22 [ 7
R, | 3 | 4 | 3 | 5 | 16
Totalsl 6 | 5 | 5 | 7 | 23

The Fisher test is performed only if N<120.

Note that P, and Pg are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

I 0.5952593644072914
PA =
Probability per Definition B:
P = | 0.5667062331485471
B =

I 111
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Evaluate Curricular Materials

Data Entry
C G Cs C, Totals
Re L2 [+ [z [+ [
R, | 0 | 7 | 2 | 6 | 15
Totalsl 2 | 8 | 4 | 7 | 21

Fisher Exact Probability Test

Probability per Definition A:

| 0.06424148606811197
PA -
Probability per Definition B:
P. = I 0.06424148606811197
B =

I 60
No. of tables evaluated =

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

How Students Learn

Data Entry
C G Cs C, Totals
Ry L2 Jo [ [ 7
R, | 2 | 9 | 3 | 1 | 15
Totalsl s | 9 | 6 | 2 | 22

Fisher Exact Probability Test

Probability per Definition A:

| 0.021443146636645028
PA -
Probability per Definition B:
P. = I 0.02144314663664503
B =

I 80
No. of tables evaluated =

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Significant Disagreement
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Small Group Work

Data Entry
C G Cs C, Totals
Re L2 [z [0 [ [7
R, | 6 | 8 | 2 | 0 | 16
TotalsI 10 | 10 | 2 | 1 | 23

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.2833979857805425
PA -

Probability per Definition B:

P _I 0.28339798578054254
B =

I 39
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Case Studies

Data Entry
C G Cs C, Totals
Re L= [ [z [ [7
R, | 1 | 8 | 4 | 2 | 15
TotalsI 2 | 11 | 6 | 3 | 22

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

I 0.9999999999999971
PA -
Probability per Definition B:
I 0.9999999999999971
PB =

I 65
No. of tables evaluated =
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Problem Based Learning

Data Entry
C G Cs C, Totals
Re L2 [ [z [0 [7
R, | 2 | 5 | 4 | 4 | 15
Totalsl 6 | 6 | 6 | 4 | 22

Fisher Exact Probability Test

Probability per Definition A:

| 0.1602167182662523
PA -

Probability per Definition B:

P _I 0.12063748944553784
B =

107
No. of tables evaluated =

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Problem Based Learning

Data Entry
C G Cs C, Totals
Re L2 [z [ [
R, | 3 | 4 | 6 | 3 | 16
Totals| 6 | 6 | 7 | 4 | 23

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

I 0.6068233825670856
PA -
Probability per Definition B:
I 0.5725596250565924
PB =
108

No. of tables evaluated =

175



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Field Based Projects

Data Entry
C G Cs C, Totals
Re L2 [ [ [
R, | 4 | 1 | 8 | 3 | 16
Totals| 8 | 2 | 9 | 4 | 23

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

I 0.29074021953278606
PA -
Probability per Definition B:
P. = I 0.27018196502649033
B =

I 75
No. of tables evaluated =

176



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Theory/Practice
Data Entry
Ci C G C4 Totals
R L2 [+ T[e [0
R, | 5 | 10 | 0 | 1 | 16
TotalsI 11 | 11 | 0 | 1 | 23

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.08937945887737197
PA =
Probability per Definition B:
I 0.0686498855835235
PB =

I 15
No. of tables evaluated =

177



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Finance
Data Entry
Ci C G C4 Totals
rRe L2 [z [ [z 7
R, | 3 | 11 | 0 | 2 | 16
TotalsI 5 | 13 | 1 | 4 | 23

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.1582985596984776
PA -

Probability per Definition B:

P _I 0.1392087519426316
B =

I 51
No. of tables evaluated =

178



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Law
Data Entry
C G Cs C, Totals
Re L2 [ T[o [0 T[>
R, | 8 | 5 | 1 | 2 | 16
TotalsI 10 | 10 | 1 | 2 | 23

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.4177608634466917
PA -
Probability per Definition B:
P. = I 0.4177608634466918
B =

I 39
No. of tables evaluated =

179



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Working with Stakeholders

Data Entry
C G Cs C, Totals
Re L2 [ T[o [0 T[>
R, | 4 | 6 | 5 | 1 | 16
Totalsl 6 | 11 | 5 | 1 | 23

Fisher Exact Probability Test

Probability per Definition A:

I 0.30968726163233906
PA =
Probability per Definition B:
P. = I 0.30968726163233906
B =

I 59
No. of tables evaluated =

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Operational Management

Data Entry
C G Cs C, Totals
rRe L2 [z [z [ 7
R, | 7 | 6 | 2 | 1 | 16
Totals| 9 | 8 | 4 | 2 | 23

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.6655857266975796
PA -
Probability per Definition B:
I 0.61624591588247
PB =

I 75
No. of tables evaluated =

Chi-Square Test (df=3)

Chi-square = I

P = I test not performed

181



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Leadership Improvement

Data Entry
C G Cs C, Totals
Re L2 [ o[ [7
R, | 6 | 6 | 1 | 3 | 16
TotalsI 11 | 7 | 1 | 4 | 23

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.594831067438416
PA -
Probability per Definition B:
I 0.594831067438416
PB =

I 55
No. of tables evaluated =

Chi-Square Test (df=3)

Chi-square = I

P = I test not performed
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Instructional Leadership

Data Entry
C G Cs C, Totals
Re L2 [z [0 [ [7
R, | 4 | 9 | 1 | 2 | 16
TotalsI 8 | 11 | 1 | 3 | 23

The Fisher test is performed only if N<120.

Note that P, and Py are both non-directional
(two-tailed).

The chi-square test is performed only if at least
80% of the cells have an expected frequency
of 5 or greater, and no cell has an expected
frequency smaller than 1.0.

Fisher Exact Probability Test

Probability per Definition A:

| 0.5326423475568713
PA =
Probability per Definition B:
P. = I 0.48552968097994314
B =

I 48
No. of tables evaluated =

Chi-Square Test (df=3)

Chi-square = I

P = I test not performed
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

APPENDIX J

Mann-Whitney Analysis

Mann-Whitney

Wi-a2= N2 — Way2

nin; =112 (ie 16 x 7)

We select a level of significance of 0.05=a

Since n = 16 and p= 7, the critical value for 0.05 = 22.
Wo.95= (16)(7) — 22 = 112-22 = 90

Anytime the test statistic exceeds 90, the null hypothesis will baedjdtat the two
samples have the same median.

Ho: Mpk=Ms Hii Mpk > Ms
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Reading

Data of Group B: -1.0(1.0), 0.0(3.5), 1.0(10.0), 2.0(19.0), 2.0(19.0),
2.0(19.0), 2.0{19.0)

Group A:

Sample Size =16

Mean = 1.125

Rank Sum = 185.5

Test Statistics = 49.500

Group B:

Sample Size=7

Mean = 1.143

Rank Sum = 90.5

Test Statistics = 62.500

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
Z-Score .434

One-Sided P-Value for A < B: .332

Two-Sided P-Value for A not equal to B: .664

LLLLLELL L L LEELLEELLELY T L LLLLLEELLEL L L L L L]

Use Normal Approximation, when at least 1 sample-size is > 10.
Formula Used for the Expectation of the Test Statistics =(n_1*n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1*n_2*(n_1+n_2+ 1)/12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Workshops and Conferences

Data of Group C2: -1.0(1.0), 0.0(3.5), 1.0{10.5), 1.0{10.5}, 2.0{19.0),
2.0(19.0)

Group C1:

Sample Size = 16

Mean = 1.125

Rank Sum = 189.5

Test Statistics = 53.500

Group C2:

Sample Size = 6

Mean = .833

Rank Sum = 63.5

Test Statistics = 42.500

Expectation of Test Statistics = 48.000
Variance of Test Statistics = 184.000
Z-Score -.405

One-Sided P-Value for C2 = C1: .343

Two-Sided P-Value for C1 not equal to C2: .685

LR RS R R R R LR, ] NmE EE R RS R R R R R R Y

Use Normal Approximation, when at least 1 sample-size is = 10.
Formula Used for the Expectation of the Test Statistics =(n_1"'n_2)/2
Formula Used for the Variance of the Test Statistics=n_1*n_2*(n_1+n_2+1)/12

186



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Principal Network

2.0(18.5), 2.0{18.5), 2.0{18.5), 2.0(18.5), 2.0(18.5),

Data of Group C2: 0.0{2.0), 1.0(9.0), 1.0(9.0), 1.0{9.0), 1.0(9.0),
2.0(18.5), 2.0{18.5)

Group C1:

Sample Size = 15

Mean = 1.267

Rank Sum = 178.0

Test Statistics = 58.000

Group C2:

Sample Size =7

Mean = 1.143

Rank Sum = 75.0

Test Statistics = 47.000

Expectation of Test Statistics = 52.500
Variance of Test Statistics = 201.250
Z-Score -.388

One-Sided P-Value for C2 < C1: 349

Two-Sided P-Value for C1 not equal to C2: .698
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Mentoring/Coaching

Group C1:

Sample Size =16

Mean = 1.250

Rank Sum = 209.0

Test Statistics = 73.000

Group C2:

Sample Size =7

Mean = .571

Rank Sum = 67.0

Test Statistics = 39.000

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
Z-%core -1.136

One-Sided P-Value for C2 <C1:.128

Two-Sided P-Value for C1 not equal to C2: .256
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

PD University Courses

Data of Group C2: 0.0{6.0), 0.0(6.0), 1.0(13.5), 2.0(19.5), 2.0(19.5),
2.0(19.5)

Group C1:

Sample Size = 16

Mean =.625

Rank Sum = 169.0

Test Statistics = 33.000

Group C2:

Sample Size = 6

Mean = 1.167

Rank Sum = 84.0

Test Statistics = 63.000

Expectation of Test Statistics = 48.000
Variance of Test Statistics = 184.000
Z-5core 1.106

One-Sided P-Value for C1 < C2: .134

Two-Sided P-Value for C1 not equal to C2: .269

EEEEEEEEEEE RN "mE LR R R R R R R R R R

Use Normal Approximation, when at least 1 sample-size is > 10.
Formula Used for the Expectation of the Test Statistics =(n_1 " n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1"n_2*(n_1+n_2+1)/12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

School Improvement

Data of Group C2: -1.0{2.5), 1.0(10.5), 1.0(10.5), 2.0{18.5), 2.0{18.5),
2.0(18.5), 2.0(18.5)

Group C1:

Sample Size =15

Mean =.733

Rank Sum = 155.5

Test Statistics = 35.500

Group C2:

Sample Size =7

Mean = 1.286

Rank Sum =97.5

Test Statistics = 69.500

Expectation of Test Statistics = 52.500
Variance of Test Statistics = 201.250
Z-Score 1.198

One-Sided P-Value for C1 < C2: 115

Two-Sided P-Value for C1 not equal to C2: .231

EERER R R R R R R Hme EREEEREEE R LR LR

Use Normal Approximation, when at least 1 sample-size is > 10.
Formula Used for the Expectation of the Test Statistics=(n_1"n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1'n_2*(n_1+n_2+1)/12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

MVC School Operations Management

Group C1:

Sample Size = 16

Mean = 1.000

Rank Sum = 198.0

Test Statistics = 62.000

Group C2:

Sample Size=7

Mean = .857

Rank Sum = 78.0

Test Statistics = 50.000

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
£-Score -.401

One-Sided P-Value for C2 = C1:.344

Two-Sided P-Value for C1 not equal to C2: .688

EE S R RS R R R R Y ] "me Ak kb ko h ko k ok

Use Normal Approximation, when at least 1 sample-size is > 10.
Formula Used for the Expectation of the Test Statistics=(n_1 " n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1*n_2*(n_1+n_2+1)/12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

MVC Leadership

Group C1:

Sample Size = 16

Mean = .812

Rank Sum = 165.0

Test Statistics = 29.000

Group C2:

Sample Sizre =7

Mean = 1.571

Rank Sum = 111.0

Test Statistics = 83.000

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
£-Score 1.804

One-Sided P-Value for C1 < C2:.036

Two-Sided P-Value for C1 not equal to C2; .071

LEEE R R R R R R E R R Y Nl]tE LEEE R TR EE TR R R T T

Use Normal Approximation, when at least 1 sample-size is = 10.
Formula Used for the Expectation of the Test Statistics =(n_1 *n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1*n_2*(n_1+n_2+1)/12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

MVC Practice

Group C1:

Sample Size = 16

Mean =812

Rank Sum = 162.0

Test Statistics = 26.000

Group C2:

Sample Size =6

Mean = 1.667

Rank Sum =91.0

Test Statistics = 70.000

Expectation of Test Statistics = 48.000
Variance of Test Statistics = 184.000
Z-Score 1.622

One-Sided P-Value for C1 < C2:.052

Two-Sided P-Value for C1 not equal to C2: 105

AAAAARAARARAAAARAARARAAR HmE AAAARAARRARARRARARRAARAAR

Use Normal Approximation, when at least 1 sample-size is = 10.
Formula Used for the Expectation of the Test Statistics =(n_1"*n_2)/2

Formula Used for the Variance of the Test Statistics=n_1"n_2*(n_1+n_2+1)/12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

MVC Theory

Group C1:

Sample Size = 16

Mean =.375

Rank Sum = 191.5

Test Statistics = 55.500

Group C2:

Sample Size =7

Mean = .429

Rank Sum = 84.5

Test Statistics = 56.500

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
£-Score .033

One-Sided P-Value for C1 < C2: 487

Two-Sided P-Value for C1 not equal to C2: 973

EEEEE SRR LR R EE RS NmE EEEE SRR EE R RS E L)

Use Normal Approximation, when at least 1 sample-size is = 10.
Formula Used for the Expectation of the Test Statistics =(n_1"'n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1*'n_2*(n_1+n_2+ 1) /12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Use Data

Group C1:

Sample Size = 16

Mean =.375

Rank Sum = 173.5

Test Statistics = 37.500

Group C2:

Sample Size =7

Mean = 1.000

Rank Sum = 102.5

Test Statistics = 74.500

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
Z-Score 1.236

One-Sided P-Value for C1 < C2:.108

Two-Sided P-Value for C1 not equal to C2; .216

LR R R R R R R R R ] Hme EEE RS R RS R R R R R )

Use Normal Approximation, when at least 1 sample-size is = 10.
Formula Used for the Expectation of the Test Statistics=(n_1*n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1"'n_2*(n_1+n_2+1)/12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Collaborative Environment

Group C1:

Sample Size = 16

Mean = .812

Rank Sum = 179.0

Test Statistics = 43.000

Group C2:

Sample Size =7

Mean = 1.286

Rank Sum = 97.0

Test Statistics = 69.000

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
£-Score .B69

One-Sided P-Value for C1 < C2:.193

Two-Sided P-Value for C1 not equal to C2: .385

Rhhhhh bbbk NﬂtE Ahkhh bk kA ko k ko

Use Normal Approximation, when at least 1 sample-size is > 10.
Formula Used for the Expectation of the Test Statistics =(n_1*n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1"'n_2*(n_1+n_2+ 1) /12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Evaluate Teachers

Group C1:

Sample Size = 16

Mean = .188

Rank Sum=171.0

Test Statistics = 35.000

Group C2:

Sample Size=7

Mean = 1.000

Rank Sum = 105.0

Test Statistics = 77.000

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
Z-Score 1.403

One-Sided P-Value for C1 < C2:.080

Two-Sided P-Value for C1 not equal to C2: 161

LEEREE R T TR R R, “ﬂtE EEE RS R RN R R R R TR Y

Use Normal Approximation, when at least 1 sample-size is = 10.
Formula Used for the Expectation of the Test Statistics = (n_1*n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1*n_2*(in_1+n_2+ 1)/ 12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Design Professional Development

Group C1:

Sample Size = 16

Mean =.188

Rank Sum = 175.0

Test Statistics = 39.000

Group C2:

Sample Size=7

Mean = .857

Rank Sum = 101.0

Test Statistics = 73.000

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
£-5core 1.136

One-Sided P-Value for C1 < C2:.128

Two-Sided P-Value for C1 not equal to C2; .256

LR SRR R SRR R R NﬂtE LR R R R R SRR R

Use Normal Approximation, when at least 1 sample-size is = 10.
Formula Used for the Expectation of the Test Statistics =(n_1"n_2)/ 2
Formula Used for the Variance of the Test Statistics=n 1*n_2*in_ 1+n_ 2+1)/12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Evaluate Curriculum Materials

Group C1:

Sample Size =18

Mean = -.056

Rank Sum = 224.0

Test Statistics = 53.000

Group C2:

Sample Size=7

Mean = .286

Rank Sum = 101.0

Test Statistics = 73.000

Expectation of Test Statistics = 63.000
Variance of Test Statistics = 273.000
£-Score .605

One-Sided P-Value for C1 < C2: 273

Two-Sided P-Value for C1 not equal to C2: .545

EEE RS R R R R NﬂtE LER RS E RN R T R R R

Use Normal Approximation, when at least 1 sample-size is = 10,
Formula Used for the Expectation of the Test Statistics =(n_1 *n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1"*"n_2*(n_1+n_2+1)/12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

How Students Learn

Group C1;

Sample Size = 16

Mean = .625

Rank Sum = 191.0

Test Statistics = 55.000

Group C2;

Sample Size=7

Mean =.714

Rank Sum = 85.0

Test Statistics = 57.000

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
£-Score 067

One-Sided P-Value for C1<=C2: 473

Two-Sided P-Value for C1 not equal to C2: 947

EERR RS R R L] "utE LR R R R R

Use Normal Approximation, when at least 1 sample-size is > 10.
Formula Used for the Expectation of the Test Statistics =(n_1 *n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1*n_2*(n_1+n_2+ 1) /12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Small Group Work

Group C1:

Sample Size = 16

Mean = 1.250

Rank Sum = 184.0

Test Statistics = 48.000

Group C2:

Sample Size=7

Mean = 1.286

Rank Sum = 92.0

Test Statistics = 64.000

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
£-Score 535

One-Sided P-Value for C1 = C2: .296

Two-Sided P-Value for C1 not equal to C2: .593

LERE R ERE RN R R TR "l]tE AR A AR AR AR AR AR,

Use Normal Approximation, when at least 1 sample-size is = 10.
Formula Used for the Expectation of the Test Statistics =(n_1*n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1*'n_2*(n_1+n_2+1)/12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Analysis Case Studies

Group C1:

Sample Size = 16

Mean = .375

Rank Sum = 187.5

Test Statistics = 51.500

Group C2:

Sample Size =7

Mean = .571

Rank Sum = 88.5

Test Statistics = 60.500

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
Z-Score .301

One-Sided P-Value for C1 < C2: .382

Two-Sided P-Value for C1 not equal to C2: .764

ERE R EE R LR R E R LT "me EEE R R R R R R E R R T

Use Normal Approximation, when at least 1 sample-size is > 10.
Formula Used for the Expectation of the Test Statistics =(n_1*n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1*n_2*in_1+n_2+1)/12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Action Research

Group C1:

Sample Size = 16

Mean = .188

Rank Sum = 162.5

Test Statistics = 26.500

Group C2:

Sample Size =7

Mean = 1.286

Rank Sum = 113.5

Test Statistics = 85.500

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
Z-Score 1.971

One-Sided P-Value for C1 < C2:.024

Two-Sided P-Value for C1 not equal to C2; .049

LEERE SRR TR R R LY “ﬂtE RS E RN TR R R TR SEY ]

Use Normal Approximation, when at least 1 sample-size is = 10.
Formula Used for the Expectation of the Test Statistics =(n_1*n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1"n_2*(n_1+n_2+1)/12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Problem Based Learning

Group C1:

Sample Size = 16

Mean =.438

Rank Sum = 175.0

Test Statistics = 39.000

Group C2:

Sample Size=7

Mean = 1.000

Rank Sum = 101.0

Test Statistics = 73.000

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
Z-Score 1.136

One-Sided P-Value for C1 < C2: 128

Two-Sided P-Value for C1 not equal to C2: .256

LE S E SRR R R R R E R R R Y ] NDtE Ak kR h kA h ok

Use Normal Approximation, when at least 1 sample-size is > 10.
Formula Used for the Expectation of the Test Statistics=(n_1*n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1*n_2*(n_1+n_2+1)/12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Field Based Projects

Group C1:

Sample Size = 16

Mean =.375

Rank Sum = 172.0

Test Statistics = 36.000

Group C2:

Sample Size =7

Mean = 1.143

Rank Sum = 104.0

Test Statistics = 76.000

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
£-Score 1.336

One-Sided P-Value for C1 < C2:.091

Two-Sided P-Value for C1 not equal to C2: 181

Ak kb Ak kbR h ok "DtE EE TR R R R R E R R LR

Use Normal Approximation, when at least 1 sample-size is = 10.
Formula Used for the Expectation of the Test Statistics = (n_1 *n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1*n_2 *(n_1+n_2+1)/12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

Theory and Practice

Group C1:

Sample Size = 16

Mean = 1.188

Rank Sum = 161.0

Test Statistics = 25.000

Group C2;

Sample Size =7

Mean = 1.857

Rank Sum = 115.0

Test Statistics = 87.000

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
Z-Score 2.071

One-Sided P-Value for C1 < C2:.019

Two-Sided P-Value for C1 not equal to C2; 038

Ak kbbb ko NﬂtE bk Ak h bRk

Use Normal Approximation, when at least 1 sample-size is = 10.
Formula Used for the Expectation of the Test Statistics=(n_1*n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1'n_2*(n_1+n_2+1)/12
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NEW PERSPECTIVE ON SCHOOL LEADERSHIP

School Finance

Group C1:

Sample Size = 16

Mean = 1.562

Rank Sum = 203.0

Test Statistics = 67.000

Group C2:

Sample Size =7

Mean = .571

Rank Sum =73.0

Test Statistics = 45.000

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
£-Score -.735

One-Sided P-Value for C2 =< C1:.231

Two-Sided P-Value for C1 not equal to C2: .462
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Use Normal Approximation, when at least 1 sample-size is > 10.
Formula Used for the Expectation of the Test Statistics =(n_1 *n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1'n_2*n_1+n_2+ 1)/ 12

207



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

School Law

Group C1:

Sample Size =16

Mean = 1.125

Rank Sum = 196.5

Test Statistics = 60.500

Group C2:

Sample Size=7

Mean = 1.286

Rank Sum = 79.5

Test Statistics = 51.500

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
£-Score -.301

One-Sided P-Value for C1 < C2:.382

Two-Sided P-Value for C1 not equal to C2; .764
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Use Normal Approximation, when at least 1 sample-size is > 10.
Formula Used for the Expectation of the Test Statistics =(n_1*"n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1*n_2*(n_1+n_2+1)/12
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Working with Stakeholders

Group C1:

Sample Size = 16

Mean = .812

Rank Sum = 175.0

Test Statistics = 39.000

Group C2:

Sample Size =7

Mean = 1.286

Rank Sum = 101.0

Test Statistics = 73.000

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
£-Score 1.136

One-Sided P-Value for C1 < C2:.128

Two-Sided P-Value for C1 not equal to C2: .256
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Use Normal Approximation, when at least 1 sample-size is = 10.
Formula Used for the Expectation of the Test Statistics =(n_1"'n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1*n 2*(n_ 1+n_2+1)/12

209



NEW PERSPECTIVE ON SCHOOL LEADERSHIP

School Operations Management

Group C1:

Sample Size = 16

Mean = 1.188

Rank Sum = 206.5

Test Statistics = 70.500

Group C2;

Sample Size=7

Mean =.714

Rank Sum = 69.5

Test Statistics = 41.500

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
£-Score -.969

One-Sided P-Value for C2 < C1: .166

Two-Sided P-Value for C1 not equal to C2; .333
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Use Normal Approximation, when at least 1 sample-size is = 10.
Formula Used for the Expectation of the Test Statistics = (n_1*n_2)/ 2
Formula Used for the WVariance of the Test Statistics=n_1*n_2*({n_1+n_2+1)/12
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Leadership School Improvement

Group C1:

Sample Size =16

Mean = 938

Rank Sum = 174.5

Test Statistics = 38.500

Group C2:

Sample Size =7

Mean = 1.429

Rank Sum = 101.5

Test Statistics = 73.500

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
£-Score 1.169

One-Sided P-Value for C1 <C2: 121

Two-Sided P-Value for C1 not equal to C2: .242
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Use Normal Approximation, when at least 1 sample-size is > 10.
Formula Used for the Expectation of the Test Statistics =(n_1 "n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1*n_2*(n_1+n_2+ 1) /12
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Content Instructional Leadership

Group C1:

Sample Size = 16

Mean =.938

Rank Sum = 176.0

Test Statistics = 40,000

Group C2;

Sample Size=7

Mean = 1.286

Rank Sum = 100.0

Test Statistics = 72.000

Expectation of Test Statistics = 56.000
Variance of Test Statistics = 224.000
£-Score 1.069

One-Sided P-Value for C1 = C2: .143

Two-Sided P-Value for C1 not equal to C2: 285

R R R R RN R R L NmE LE RS E TR R RN TR T

Use Normal Approximation, when at least 1 sample-size is > 10.
Formula Used for the Expectation of the Test Statistics =(n_1*n_2)/ 2
Formula Used for the Variance of the Test Statistics=n_1"n_2*(n_1+n_2+1)/12
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