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ABSTRACT

This mixed methods study explored whether a watatiip existed between moral
development and dishonest academic behaviors istiasents. The quantitative portion of the
study utilized a survey adapted from James Resfidg Issues Test and Donald McCabe’s
Academic Integrity Survey. Law students were st@tcby email from two public institutions.
The usable sample included 134 law students ifirte second, and third years of law school.
Qualitatively, a law school honor council chair waterviewed as part of a case study. The
transcript was coded and explored for themes aretgnyg topics. In tandem, the quantitative
and qualitative aspects work together to provifi@mework with which to guide practitioners
in law school teaching and administration.

This study showed no relationship between the maptlude and academic dishonesty
of law students. Also, no relationship existeddsetn moral aptitude and category (papers,
assignments and homework, or exams) of dishonastkeatc behavior. However, the study
revealed that the highest number of instancesstiodiest academic behavior occurred when
students work on assignments or homework for clésference to materials, such as the
internet, other law students or attorneys, or priaterials, were consulted even when expressly
prohibited by law professors.

The study also indicated that the moral developroélgw students is declining. The P-
scores of this study’s participants was 35.5. Canegb to their counterparts in the 1960s, 70s,

and 80s, the postconventional scores of today’sstadent is equivalent to high school and



undergraduate students then. Studies show thadgrgsicompleting a clinical requirement in law
school experience higher moral development scoféss is something law schools may want to
consider going forward if moral development is Mtaits institutional mission.

Quialitatively, the case study provided useful gaick when dealing with academic
dishonesty and the formation of an honor code fadaw student’s perspective. More dialogue
is needed between an institution’s honor coundl e faculty/administration. This ensures
that everyone is working with the same informatim provides consistent communication to

the law school community at large.
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CHAPTER 1
INTRODUCTION

Academic dishonesty is a growing concern in undehgate and graduate programs as
well as in professional schools, including law smlso Law schools prepare students to enter a
profession in which they hold the important roleebresenting clients and acting as an officer
of the court. The legal community has long bedfarsgulating, relying upon members of the
bar to follow ethical regulations to maintain tiéeigrity of the profession. So, what is the law
school’s role in preparing students for this higtandard of conduct?

Aaronson (1995) stated that, “law schools do hakmited but meaningful role to play
in the shaping of professional character and belnagp. 115). At a minimum, law schools are
required to teach an ethics course whereitiherican Bar Association Model Rules of
Professional CondudiAmerican Bar Association, 2012) are introducethto students. These
model rules are adopted by the majority of stasetha state bar’s professional conduct code.
However, teaching rules and instilling moral chégaand behavior are two distinct tasks. The
latter may be engrained in students already froree@academic and personal endeavors,
whether positive or negative (Rhode, 2000). Exem®ral reasoning can be shaped, even into
adulthood (Kohlberg, 1984; Rest, Narvaez, Bebeatlih&ma, 1999). Although moral reasoning
does not necessaritgsultin moral behavior, the two can be related (Mis&éllischel, 1976).
The study of law students’ moral development, acadelishonesty, and how they relate to each
other is most important in light of the continuidgty they will have as attorneys in maintaining

the integrity of the legal profession.



Statement of the Problem

In a profession where ethics play such an integtal law schools should focus on
integrating more thoroughly a professional respahsi curriculum throughout all three years
of law school (Rhode, 2000). Honor codes and heoancils are inherently encompassed
within this curriculum. Honor codes are developeénsure the academic integrity of law
schools. They set forth guidelines that placets do all law students to be ethical and honest in
their academic efforts. This duty of ethical amthést conduct is mirrored in the legal
profession and is of utmost importance when repteésgea client in a court of law. As such,
academic integrity should be most important to $adents. Unfortunately, studies have shown
an upward trend in academic dishonesty.

For the past three decades many researchers haledsstudents who cheat and their
motivation to do so (Anistal, Anistal, & EImore,@® Etter, Cramer & Finn, 2006; Jordon,
2001; Lambert, Hogan & Barton, 2003; McCabe, Bfig&t & Trevino, 2006; Michaels &
Miethe, 1989). The increasing use of computersthadnternet has added layers to the ways in
which students engage in academic dishonest bah@@tourette, 2010). For example, law
students can connect to Westlaw or Lexis, onligalldatabases, from anywhere and easily find
the information they need. It is quite simple th and paste information found in these
databases and place them into class assignmehtsuvfiroper citation. This, of course, is just
electronic plagiarism (Gerdy, 2004). Although amadit dishonesty may come in a variety of
forms, plagiarism is the most common found in lawa®ls, particularly in classes that require a
paper be submitted for a grade.

For centuries, lawyers have utilized the workstbkes to reap the benefit of a favorable

judgment. All legal experts depend on others’ legaources. Lawyers use the words of judges



in the form of cases, legislators in the form attstes, and scholars in the form of treatises to
analyze and craft the best arguments. Studemntsmgahe complicated layers of the law also
engage in this pursuit while in law school. A sntwill find him or herself writing briefs,
motions, or papers for a class or for a clinicadrdl. Additionally, a student may be a member of
a law journal or review and have to prepare a contraenote for publishing. Moot court board
members write briefs that are used to argue intfobjudges at local and national levels. All of
these pursuits undoubtedly use a broad collectidegal materials to make some sort of legal
conclusion. A student must be most careful to pitgoerly and to credit sources accurately-
because as Gerald Lebovits (2004) has cautiongde ‘flifference between scholarship and
plagiarism is a quotation mark and a citation” §).5

Bast and Samuels (2008) explained that plagiarigsnmany definitions. They identified
three varying definitions that are used when deg@rplagiarism. The first meaning identified by
the researchers is derived from the Latin tpfagiarius, which is defined akidnapper(p. 780).
Second, Bast and Samuels noted that the 2006-08 Végting Institute Plagiarism Committee
defines it as, “taking the literary property of #mer, passing it off as one’s own without
appropriate attribution, and reaping from its useg laenefit from an academic institution” (p. 2,
Legal Writing Institute, 2008, as cited in Bast &ruels, 2008; see also LeClercq, 1999).
Third, Judge Richard A. Posner, judge for the WhB¢ates Court of Appeals for the Seventh
Circuit, has given the term plagiarism the defomtof “nonconsensual fraudulent copying” (pp.
780-81). These definitions are beneficial in ustirding the seriousness of plagiarism but are
not as extensive as the definitions used by studembr codes in law schools.

Most law school honor codes define plagiarism amodged to explain a number of

instances that constitute plagiarism. Some schwle extensive explanations, including



examples, of plagiarism; however, other law schiat@finitions are not as clear and do not
contain examples that students can review to ertbageare not engaging in a prohibited act
(Carlos, 1997). Those law schools that do notigea clear definition run the risk of students
and faculty under-reporting plagiarism instanceth®ohonor council. As a result, academic
integrity is compromised. Additionally, grades akewed and those who should receive higher
grades will have lower ones particularly at ingittns where the Bell Curve is applied to the
distribution of grades. To rectify these problestadents and faculty should carefully consider
the definition and prohibited actions and taketthre and effort to craft instances and examples
when developing or amending an honor code.

The University of Missouri-Columbia School of Law2005) definition of plagiarism,
while extensive, is an excellent example of a edietrafted definition. There, plagiarism is
bifurcated into “word plagiarism” and “idea plagsanm” and clear instances and examples of
each are included.

Word Plagiarism. Word plagiarism when referred nder this Honor Code, shall mean

the act of copying literally or with insubstantiariations the written work of another

and passing it off as one's own, without regarthéoquantum of copying involved. It
does not matter whether the appropriated informasgublished or unpublished;
academic or nonacademic in content; or in the pudlprivate domain. Word plagiarism
in an academic matter is deemed to be a violatiagheoHonor Code, without regard to
knowledge that the conduct constitutes a violatibis. not a defense to a charge of word
plagiarism that there was no intent to deceivenigrepresent, or to gain any unfair

advantage by the conduct. The remainder of thisagers intended to clarify student



understanding of word plagiarism. Students shoeflerrto it before working on any law

school writing assignment.

1. Substantial copying. It is not a defense to a ahafgvord plagiarism that the student
has changed a few words so as to avoid making act erpy. As one authority puts
it: Plagiarism is not confined to literal copyirgyt also includes any of the evasive
variations and colorable alterations by which aylast may disguise the source
from which [the] material was copied. 20 AM. JURR®OF OF FACTS, Plagiarism,
sec. 2, at 730 (1968).

2. Citation of source. It is not a defense to a chafgeord plagiarism that the student
has cited the source from which the material wameth Even extensive citations to
the source do not justify the copying. The onlygaoway to present copied material
is described in the next paragraph.

3. Presentation of copied material. There is, of ceun® objection to the inclusion in a
paper or other assignment of copied material, piexvi
(a) it is clearly identified as copied from anoteurce; and
(b) a proper citation to that source is given,aitim the text or by way of a footnote.
There are two standard ways of identifying mateagatopied from another source.
They are:

(a) setting the material within quotation marks; or

(b) placing the material in a separate paragraph ock indention (i.e., with all of
its lines indented, not merely the first line).

For an example, see the quotation from AM. JUR. BR@F FACTS, supra. Copied

material should always be identified as such in@frthese ways. Further guidance



on appropriate style for quoting both lengthy anédftmaterial can be found in A
UNIFORM SYSTEM OF CITATION, sec. 5 (17th ed. 2000he reason that mere
inclusion of citations alone is no defense to agbaf word plagiarism should now
be clear: if the text is not set within quotatioanks or block indented, a faculty
member or other reader is entitled to assume tisthe student's own composition.
If the text is accompanied by a footnote or oth&tion, the reader will normally
assume that the cited source supports the poséik@n in the text, but will certainly
not assume that the text was copied from the sitedce. The only proper ways of
indicating copying from the cited source are to ggetation marks or block
indentation as described above.

4. Avoiding negligence. It is not a defense to a ckarword plagiarism that the act
was done negligently or without intent. The absesfaatent may mitigate the
penalty imposed, but it does not excuse the aatedits should therefore use great
care to avoid inadvertent word plagiarism. For egl@na student who copies
material from a law review article, book, or cagenmn onto note cards or a legal
pad must place quotation marks around the copiddriag so that he or she will not
later mistake it as his or her own work. The stughenst also include the source
citation in these notes to allow for proper atttibn in the student's finished work.

Idea Plagiarism. Idea plagiarism is submitting as'®own and without citation, in any

academic pursuit, ideas known by the student thvdee of another, including those of

any person furnishing writing for hire. [Note: Argiaular action might be both word
plagiarism and idea plagiarism. In any such cdsestudent may be charged with word

plagiarism, which does not require proof of knovged



Examples of idea plagiarism include, but are notitéd to:

1. Incorporating an idea presented in a publicatioes@ntation, or other forum into a report
or other document, with or without revision, in amner that in any way suggests that the
student submitting the document created the idé@owi reference to the original source;

2. Adopting the outline or structure of a publicatmnpresentation, with or without
revision, without crediting the original source;

3. Submitting, with or without revision, a document,amy portion thereof, created or
written in whole or in part by someone other thaa student submitting the document.
(“Prohibited Conduct,” paras. E & F)

More impressively, there is a comment accompanthrgghonor code that further
clarifies plagiarism so that students fully undanst the gravity of the charge and the instances
that could come under question. Clarity and sp@tyifare key to having students understand
which actions are prohibited (Carlos, 1997). Dsstons between faculty, students, and
administrators should take place when defining sbing as crucial as “plagiarism” so that there
is a unified understanding. Further, these deding should be crafted so as to envelop all law
school activities or at least address the variaastt of law school such as classroom work, law
journal and review work, and student organizatictivdies. If a definition is crafted that
addresses only one aspect of academics, suchsasaden work, then students often will be
confused and not fully understand what is expectedem.

Most law schools have honor codes in place torerstademic integrity; however, each
honor code falls along a continuum whereby theirequents, explanations, and repercussions
vary greatly. McCabe, Butterfield, and Trevino @8) have explained that honor codes are

typically of two types: traditional or modified. #aditional honor code places much of the



ethical burden on students. Exams may be unpmdittine honor council may be student led,
and students may have an obligation to reportmestsof cheating. Modified honor codes give
faculty members more discretion as to whether @meshould be proctored and similar ethical
calls. They also place an emphasis on buildingnansunity of integrity and do not mandate
reporting requirements (McCabe et al.).

Berenson (2001) stated that the three primarytiome of honor codes are aspiration,
education, and regulation. Honor codes serve adeagic guidelines for students and reflect the
school’s viewpoint on the importance of academiegnity. However, depending on the
significance a school places upon its honor cadelents may doubt the strength it has in
deterring dishonest academic behavior. Jordanl(2€éhducted a study where cheating and
non-cheating students were asked about theirutistits honor code. Although most of the
students indicated they had received and evenaea@y of their school’'s honor code, only
40% of them believed that actually signing the hrasamle decreased cheating and 37.1% were
not sure about whether signing the honor code haab#ive impact. Despite these statistics,
schools that have an honor code in place enjoyrf@wéances of cheating than those without
one (McCabe et al., 2006). Even with safeguandsh as an honor code, some students still
cheat to get ahead in the highly competitive lalnost environment.

Students are motivated by myriad reasons to enigggagiarism and other academic
dishonest behaviors. The academic dishonesty prsbileat exist in law schools, in most
instances, present themselves as moral dilemmad facmany law school students in varying
situations. Moral development theory assists idenstanding the relationship between a law

school student’s moral judgment and instances afl@mic dishonest behaviors.



Cognitive moral development theory is most widatpwn through the work and studies
of Jean Piaget, Lawrence Kohlberg, and James Reatjet (1932/1997) studied moral
development in children and Kohlberg (1984) extehithés study to adolescent males. Kohlberg
developed the Measurement of Moral Judgment, wigists individuals and places them within
a stage of moral development. Rest (1986), madiffdohlberg’s measurement, developed the
Defining Issues Test (DIT), which also has theigbib measure moral development in
individuals; however, unlike Kohlberg’'s measurejradhividual tested with Rest’s instrument
may exhibit reasoning in more than one schema I@ina Kohlberg's stages) of moral
development. There is a long version of the DITaltgontains five dilemmas, DIT-1, and a
shorter version that contains only three dilemrbd$;2.

Kohlberg’'s moral development theory is based ugomdividual’s change or
transformation of reasoning with regard to whaighkt or wrong and why. Interestingly, the
central principle of Kohlberg'’s theory is justiaehich is reflected in law school curriculum as
the primary principle studied by law students. Keing’'s moral development theory is based
upon a series of stages that make up three laggelsl The first level, preconventional, has two
stages: heteronomous morality and individualististrumental morality. The second level,
conventional, includes interpersonally normativeratity and social system morality. Human
rights and social welfare morality as well as mitbyadf universalizable, reversible, and
prescriptive general ethical principles stages mgkéhe third level, the postconventional or
principled level (Colby & Kohlberg, 1987). Mostilthren are identified within Kohlberg’s stage
one, heteronomous morality, where obeying rulesrapdmands are common characteristics
(Evans, Forney & Guido-DeBrito, 1998). Childrervel®p moral behavior by first following

rules and guidelines and receiving some type ofgbument for not doing so. As an individual



develops into an adult, moral reasoning developishenor she moves into higher stages or
schemas. A law school student could fall anywlheteveen stage two and stage six, depending
on maturity level, although stages four and five @@mmon among students in law school
(Willging & Dunn, 1981).

A law school student’s perception of academic aligsty likely will be dependent upon
the stage in which he or she exists within Kohllseog Rest’s series of stages or schemas of
moral development. However, students can chargertioral reasoning skills by the company
they keep. Kohlberg believed that exposure todlvasose beliefs are in a higher stage of moral
development can help foster development in othé&® nvay exhibit lower moral development
reasoning (Traiser & Eighmy, 2011).

Rest, utilizing Kohlberg'’s test, developed an easistrument to score, the Defining
Issues Test, to measure the moral developmentiofiduals (1986). He based his moral
development theory on Kohlberg’s but charactereach level of moral development as
schemas, which are more fluid than Kohlberg's stadgeest explained that a person uses
reasoning in various stages but those stages meapeently used reflects the best schema for
that individual. The less a person uses reasdhegs reflected in the lower schemas of Rest’s
test, the more that person will shift into hightarges. Further, Rest’s test scores a person based
upon the recognition of moral reasoning being waedus having that person articulate, or
produce, the reasoning on paper for researchexsote (Rest, Narvaez, Bebeau, & Thoma,
1999).

Traiser and Eighmy (2011) studied moral developgraed narcissism of business
students. The researchers used Rest’'s DIT to measural development and found that the

scores of business students were lower than whsithHe found when he conducted the study

10



on college students. In fact, the moral reasonasglts by Trasier and Eighmy were more
consistent with those of high school students istRestudies. Traiser and Eighmy suggested
that scores may be ever declining or value systamsbe decreasing as an explanation for their
study’s seemingly lower scores.

To summarize, a relationship has been shown betweeal development and academic
dishonesty, although it may not be as strong or@agnight expect (Lanza-Kaduce & Klug,
1986). However, there is a strong positive coti@iabetween educational attainment and stage
of moral development (Kohlberg & Candee, 1984), battime has progressed, studies suggest a
possible downward movement in overall moral develept level of achievement (Traiser &
Eighmy, 2011). Further, while moral developmentuws more rapidly in childhood, change can
still occur during adulthood. Moral developmenedmot cease at a certain age or time
(Dawson, 2002). This suggests that although bé&ggriaw students might fall in the more
advanced moral stages, the possibility of developraecurring during law school exists.
Purpose Statement

The purpose of this mixed methods study was téoegpvhether a relationship exists
between the dishonest academic behaviors of laseests and their moral development stages.
The study included the design of a two-part suiyiggn to law students at three public research
institutions in the southeast. The first portidrilee survey was used to identify what actions
students perceive as academic dishonest behavidratzether they have partaken in those
behaviors. The behaviors have been adapted fro@alle’'s Academic Integrity Survey. The
second portion of the survey measured law studemisal development. Because this study
involved law school students, typically consistofgoung- adults and adults, focus was placed

upon Kohlberg and Rest’'s moral development thed@tiaadsman & McNeel, 2003; Willging &
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Dunn, 1981). Rest’s Defining Issues Test (DIT-Hsvemployed to ascertain a student’s

schema(s) of moral development based upon hisrarssvers to the Defining Issues Test.

In addition to the survey, a case study of an haoancil member from one of the
participating institutions was included. This horgouncil member was presented with the
unique challenge of changing a law school’s homalecwhich included working with and
maintaining a balance between students and faciilys individual was interviewed to gain a
richer, deeper understanding of academic dishoraestywhether law students perceive its
prevalence to be great. Additionally, the honarreml member provided insight regarding the
challenges in carrying out the honor code in lahost.

Significance of the Study

Many studies have examined moral development ibeand tested them in various
fields, such as in sports management, businesssgibirspectives of Thai students, accountants,
law students, among others (Landsman & McNeel, 2Mujtaba, Pattaratalwanich &
Chawavisit, 2009; Rudd, Mullane & Stoll, 2010; They 2000; Willging & Dunn, 1981).
However, after reviewing the literature, one firfielw examples examining American law
students’ moral development and the relationshipdtances of academic dishonesty. Two
longitudinal studies have been published regaréingstudents and moral development. In
Landsman and McNeel’s study, law students werengiReest’s Defining Issues Test during their
first year of law school and again in their thinddl year of law school with the expectation of an
upward trend in scores. However, no significaningigawas found. Willging and Dunn also
conducted a longitudinal study and, with the aasist of James Rest, were able to adapt schema

characteristics to schemas describing attornetisdeits were given the Defining Issues Test
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prior to taking a professional responsibilitiesssland again at the end of the semester when the
class was completed. Again, no significant resuéige found.

This study differed from those of Landsman and MelN2004) and Willging and Dunn
(1981) because it attempts to take a snapshotrdrduaw students in first, second, and third
years and assess the relationship, if any, betaeatemic dishonesty and moral development.
This study did not assess whether a particulas@dasttending law school changes the moral
development of students. However, the resultb®ftudy can assist in identifying various ways
law schools can approach academic dishonesty,agsiehcouraging or enhancing the
participation of faculty and educating law studeattsut behavior that is not or should not be
tolerated when they become practicing attorneys.ré€sults allow practitioners to determine
whether academic dishonest behaviors common irstdw@ol are associated with moral aptitude,
and further, it identifies any classification obaemic behavior should be focused upon when
orienting law students to expectations mandatea §ghool’s honor code and/or faculty
expectations of academic work. For example, tealte showed that a significant number of
students engaged in group collaboration on assigtensince there was no significant
relationship between behavior and moral developnparhaps more clarification is needed
when explaining and presenting class assignmeutsvarther collaboration is permitted.
Hypothesis and Research Questions

This mixed methods research contained a quangtatetion consisting of a two-part
survey that was administered to law students, amabétative section, a case study, where an
honor council member was interviewed. The honaincd member was selected purposely
because of distinctive experiences as a gatheiafamation from individual students, student

organizations, faculty, and administrators to mpdif outdated honor code.
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The primary research hypothesis (null and altevearincipal of the quantitative
segment is:

H,: There is no significant relationship betweerorggd dishonest academic behavior of

law students and their corresponding schema(s)oo&lndevelopment.

H,: There is a significant relationship between regbdishonest academic behavior of

law students and their corresponding schema(s)ooalndlevelopment.
The qualitative portion of the study provided inf@tion regarding a law school student’s
unique perspective of a school’s honor code andesgonsibilities of the honor council when
creating or modifying an honor code. This provithes practitioner with rich information to
better understand students’ perspective of the homae and the honor code process. The

following were research questions for the qualtasgection of the study:

1. How do students perceive dishonest academic bet?aVAtternatively, are there
behaviors that are clearly prohibited in the hormte that students do not identify as

dishonest academic behavior?

2. How do students and faculty perceive the honor 2oldethere an overall buy-in of the
honor code by the law school community? If not, ixdieallenges does this present?
What challenges are greatest when modifying an hooae?

Definition of Terms

1. Mixed methods study: an approach to researchctirabines both quantitative and
gualitative methods of research and involves pbpbscal assumptions, qualitative and
guantitative approaches, and the mixing of thepeagzhes (Creswell, 2009).

2. Standard Issue Moral Judgment Interview: an ass&sscreated by Lawrence Kohlberg

to measure an individual’s position on a moral dgwment sequence which consists of
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various stages. An individual is interviewed retyag various moral dilemmas and
scored based on his or her response (Colby & Kob)d€87).

. Defining Issues Test: an assessment created bgsJBest that presents various moral
dilemmas where an individual ranks statementsa®¥e of his/her moral reasoning
regarding the dilemmas in order of importance. seheorrespond to different schemas
adapted by Rest and an individual may have a ptgerof his or her score in within
varying schemas (Rest, 1986).

. American Bar Association (ABA): a national, volant, association that attorneys may
join (it is not mandatory as state bar associatayedor practicing attorneys). The ABA
House of Delegates created the ABA Model Rulesrofd3sional Conduct which are
adopted in some form by most state bars as mobis afl ethics. The attorneys admitted
to a state bar must adhere to the state’s rulpsodéssional conduct (American Bar
Association, 2010).

. Traditional honor code: a code that sets fortldanac conduct that is expected of a
student while in school. Typically, a code alscules the procedure for reporting
dishonest academic behaviors and reprimands fdr Iselcaviors. A traditional honor
code places much of the burden on students foremehtation. For example, exams
may be unproctored, the honor council may be studenand students have an
obligation to report instances of cheating (McCdhaterfield, & Trevino, 2006).

. Modified honor code: modified honor codes als@elan emphasis on building a
community of integrity and do not mandate reportieguirements (McCabe, Butterfield,

& Trevino, 2006). Modified honor codes give faguthembers more discretion as to
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whether an exam should be proctored and similacatballs. They tend to focus on
“rehabilitation rather than punishment” (McCabeQ2)
Limitations and Delimitations

The main delimitation, which is also a limitatiaf,the study is the generalizability and
transferability of the results to all 200 law sclsoio the United States. The first portion of this
study was conducted at two public research ingiitgt therefore, many institutions, including
private and smaller institutions, may reach diffenesults if conducting a similar study. The
reader should keep in mind that student demograpiairy at each institution so the results of
one may not mirror the results of another. Addislty, the findings from the case study may
not be generalizable. However, the purpose ofa study was not necessarily generalization,
but particularization (Stake, 1995).

Another limitation was the use of the law schoabsint academic dishonesty/moral
development survey which has not been used inque\studies. Although each portion of the
survey has been tested before, the surveys haes hegn combined and tested on law students
until this study. Measures were taken to enswre/tlidity and reliability of the survey. Also,
because there was a reliance on students’ selftnrep@f academic dishonest behavior, some of
the data may contain inaccurate information.

Summary

Law schools face academic dishonesty just as gtlaeluate and undergraduate programs
(Anistal et al., 2009; Brown, Weible & Olmosk, 2QHiter, Cramer & Finn, 2006; Jordon,
2001). Legal scholars have examined plagiarismaithg, and other academic dishonest

behaviors and have offered ways to deter this ccndwcluding implementing or modifying
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honor codes (Bast & Samuels, 2008; Gerdy, 2004nadrcodes are established at institutions to
ensure academic integrity and come in a variefpiwhs (McCabe et al., 2006).

Moral development theory was an appropriate th@owhich to examine academic
dishonest behavior of law school students (Kohllg&f@andee, 1984). As such, this study
consisted of a two-part survey that measured ndaatlopment and academic dishonest
behavior. In addition, interviewing an honor colimeember of a major public university law
school captured qualitatively students’ perceptbacademic dishonesty in law school, as well
as the implications of carrying out and modifyintapa school honor code. Chapter 2 will
explore the literature examining academic dishgniestaw schools and other educational fields,
honor codes, and Kohlberg and Rest’'s moral devedoptieories. The literature demonstrates

the need for the mixed methods study describedeabov
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CHAPTER 2
REVIEW OF LITERATURE

In this literature review, academic dishonestyxiglered as it exists at both the graduate
and undergraduate levels. In addition, some ofg¢learch shows the implications of academic
dishonesty within law schools and the legal praessBecause honor codes and their
implementation are such an important factor in esipy academic dishonesty, review of the
literature also explores honor codes and theirirolaw schools. Finally, as this study looked at
academic dishonesty through the framework of Restigal development theory, his work, as
well as the work by those theorists leading upisonork, such as Piaget and Kohlberg, also are
addressed.
Academic Dishonesty and the Legal Profession

Although academic dishonesty is not a new conaptliies show that it is on the rise
both on college campuses and in graduate schoddtghret al., 2009; Etter, Cramer & Finn,
2006; McCabe et al., 2006). Law school is no ettoap Many legal scholars have commented
on the problem of academic dishonesty plaguingdelools (Buchanan & Beckham, 2006;
Gerdy, 2004; Landman & McNeel, 2003; LeClercq, 9% ourette, 2010; Willging & Dunn,
1981). In fact, some researchers disturbingly hagieated that cheating has become an
accepted norm among student peers for achievirdeatia excellence (Michaels & Miethe,
1989).

Lambert, Hogan, and Barton’s (2003) research fahatithere are many types of
academic dishonesty. Pavela’s (1978, as citeambert et al.) studies found that all dishonest

academic behaviors typically fall within four maiategories: using materials that are not
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allowed on assignments or exams, plagiarism, hglpthers engage in academic dishonesty, and
using information that is false or does not exasassignments. Many researchers tend to focus
their studies on a smaller subset of academic destyg, such as plagiarism. Lambert, Hogan,
and Barton conducted a study to test behaviordalanto all 4 categories rather than focusing
on one particular behavior. While their study \masatheoretical one, the researchers used a
multivariate analysis to determine the strongestljgtor, from past studies, of cheating by
students. The study utilized 850 surveys thatesitslcompleted while in class. Undergraduate
freshmen, sophomores, juniors, and seniors in f3érelnt classes participated so not any one
major was emphasized. The survey, adapted frotersanhd Huba (1995, as cited in Lambert et
al.), used Likert Scale responses to various behsaaf academic dishonesty. It consisted of 20
behaviors, all of which fewer than 50% of studeadmitted engaging in except one where 50%
of students admitted to “working in a group on ankeavork assignment that was assigned as
individual work” (Sutton & Huba, 1995, as citedliambert et al., p. 12). Seventeen percent of
students had never patrticipated in any of the itemhsch confirmed that cheating is more
normative than not as indicated by Michaels andtivis 1989 study, which will be discussed
later in this review.

Lambert, Hogan, and Barton (2003) tested ninefjoation factors, but only two had a
significant effect on the cheating variable: acmgwood grades and graduating. Despite the
repercussions from being caught cheating, mosestsdvere not fearful of being caught.
Evidence of past participation in academic dishbhebkavior in high school was the best
predictor for the same type of behavior in colledée researchers found that participation in an
ethics course had no impact on frequency of chgatBecause ethics courses can vary greatly,

more information on the course curriculum wouldhledpful in determining why it did not seem
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to impact the ethical behavior of students. Addiéilly, various structures and teaching methods
of the course could affect the outcome of studeatrliing. All law school students are required
to take an ethics course; however, this courseskxon ethical responsibilities in the practice of
law rather than focusing on direct content that mheter dishonest academic behavior while in
school.

Anitsal, Anitsal, and Elmore (2009) conducted algtto explore the rise in cheating at
institutions of higher education. They noted thatudent’s perception of what constitutes
academic dishonesty is not always black and wimteadtentimes behavior prohibited by an
honor code needs clarification. One common forraaaidemic work that lends itself to
dishonest behavior is an assignment that is tmbgteted and returned to the professor. The
researchers found that group work is becoming raonremon among students for these types of
assignments and the line is blurred as to whattitotes an individual’s work and whether it is
acceptable to professors. This gray area preaemtsat challenge to academia. Professors have
to clarify what is acceptable as work product e¥éinmay seem apparent. Students’ behavior
often violates their school’s honor code withouidgints even realizing their actions are
dishonest. Clear communication is paramount terdaime of these academic dishonest
behaviors.

The Anistal, Anistal, and Elmore survey studiedhbattive and passive dishonest
academic behaviors. To illustrate, active acadehsiconesty encompasses behavior such as
turning in a paper written 100% by someone eldgaoing another person take a test for you,
more blatant actions. Passive academic dishomedtydes behavior such as having someone
look over a take-home exam before turning it iexceeding the time limitations placed on a

take-home exam.
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The online survey was taken by 248 undergraduatkests in an Association to Advance
Collegiate Schools of Business (AACSB) accrediteitege of business in the United States
southern region. The survey consisted of passyawior measurement items taken from
Brown and Choong (2004), Crawford and Juday (199pangenberg and Obermiller (1996),
Sims (1993) and some items created by the researdhatsal, Anitsal, and Elmore. Items also
were created to measure active academic dishoakaviors which were developed by the
researchers. In addition to active and passivesarement items, the survey included items that
measured actual intent to cheat which were addptedBruner, James and Hensel (2001).

Based upon the results from the survey, the reseesconcluded that passive academic
dishonesty is a different construct than activedaoac dishonesty, but both are equally
important when determining intent to cheat. Thaynid that regardless of whether one
participates in an active or passive dishonesteanaxbehavior, the failure to recognize that it is
actually dishonest academically, the greater #ediiood of actual cheating increases. The
study showed a greater misunderstanding amongrggiohewhat constituted passive academic
dishonesty. The researchers stated, “teamingup take-home exam’ appears to be considered
‘postmodern learning,’ not necessarily a passiagamic dishonesty situation” (Anistal et al.,
2009, p. 24).

Michaels and Miethe (1989) conducted research ptyapeories of deviance to
academic cheating. If academic dishonesty carobwared to other types of deviant behavior
then its relation to theories of deviance shoultvaoy. First, the researchers’ hypothesis posits
that academic dishonesty has an inverse relatipnegitih those actions that intend to deter such
behavior, such as severity of punishment and sooiatiol. Second, the researchers use rational

choice theory to hypothesize that a student’s angatill directly relate with the student’s
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balancing of possible gains from cheating, suchigiser grades, to the costs of doing so. Third,
the researchers wanted to test the social bondythétere “deviant behavior is the result of a
weakening of the social bonds to society, suchtaslfament, commitment, involvement, and
belief” (p. 872). Finally, applying social leargitheory to deviant behavior, or cheating in
Michaels and Miethe’s study, should show that daeiaforcement of such behavior results in
greater deviant behavior. For example, the reggiorent of cheating from a friend whose
judgment is valued will result in greater cheating.

A survey was created that included items to meastmdemic cheating, deterrence
measures, rational choice measure, social bondureeasd social learning measures. It was
tested in an undergraduate sociology class ata Etate university with 623 completed surveys
being used to run a series of bivariate and mulat@ analyses. The results for academic
cheating were quite staggering. Eighty-five peta#rthe sample admitted to engaging in some
sort of cheating, whether on exams, homework, quagers. The researchers found some very
strong predictors for motivation of cheating. Amgdhe strongest were pressures from parents
to receive good grades, confirmation and assistanoefriends, poor studying, and a greater
ability to cheat without getting caught. Also, Maels and Miethes (1989) noted that in this
particular university there were plaques hung asstooms that contained honor code violation
information, honor code information was containegyllabi, and all students were required to
sign an honor pledge. Michaels and Miethe stdtbd,reported magnitude of cheating provides
prima facieevidence for the conclusion that existing antiathgy campaigns and opportunity
reduction strategies are largely ineffective cdntieasures” (p. 881). While this particular
study indicates that these measures were inefeeatiany researchers have found the opposite

(McCabe & Trevino, 2002). Most disturbing in Migia and Miethe’s study was the indication
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that rather than cheating being a deviant beha¥isrnormative. They found that most students
viewed cheating on homework as “only slightly” oot at all” serious (p. 882).

LeClercq’s (1999) research found that law studeetd to be more aware of the
reasoning behind honor codes. He stated that adhool’s prohibited behaviors of academic
dishonesty are embedded within the honor codelatdany students are not aware of the
specific behaviors that constitute academic disktyneLaw schools do a poor job of informing
students of academic dishonesty, including plagmaand the consequences that flow from
engaging in these behaviors.

LeClercq (1999) served on a committee comprisddaflty members that belong to the
Legal Writing Institute housed at Mercer Univerdityinvestigate instances of plagiarism. One
institution being studied had an astonishing 14&sas very large number, pending before an
honor committee. From his service on this commjtteeClercq indicated that law school
faculty and administration are naive in their pecdjwe of students and how much they know
upon arrival at law school. He also found that ynlamv schools were reluctant to admit the
number of reported instances of plagiarism for feaould negatively impact the school’s
reputation and revealing too much information caekllt in litigation against the school.

LeClercq (1999) interestingly pointed out a comntema school scenario. Many students
come to law school with the idea that if they haged another’s work, but changed enough of
the wording and punctuation, then they are paranigeand do not need a citation. Although
lawyers always paraphrase others’ work, they mitsstitcreligiously or suffer the consequences
from the bench and bar for not doing so. Withauper guidance, a student may begin his or
her legal career not fully understanding what axticonstitute plagiarism. How the honor code

is presented to an incoming first year in law sd¢lvonld make a huge impact on the student’s

23



understanding of prohibited behavior of academstidinesty. LeClercq (1999) found that the
most common method to notify students of plagianmiicies is through the use of general
bulletins and the least common method is a booklét examples, which he argued is the most
effective means.

Wang (2008) researched the possibility of law stkeovices being unbundled and
offered from various places rather than from aretéw school, so basically, restructuring how
law school is offered. This is a rather extremggastion and would take much adaptation from
the legal community to occur. Wang noted thatshiggestion of unbundling and creating a
credentialing system, where various credentialeddioffer services, might create an impersonal
atmosphere that would lend itself to cheating. Ewsv, he stated that careful proctoring could
deter this. Despite Wang’s detailed credentiaipgfem, he noted in his article that law is a
profession. As such, teaching professional skiisuld be inherent in law schools in whatever
capacity it exists. The law school experience &howclude more than just substantive classes;
professional skills, ethical behavior, academiegnity, and civility are needed in legal
education to produce well-rounded, professionairagys.

In his research, Aaronson (1995) stated that, Yamools do have a limited but
meaningful role to play in the shaping of profeasiocharacter and behavior” (p. 115). He also
maintained that law school should be responsibi¢eimching the behavior that is expected when
one enters into practice. Aaronson argued thasltawols, at best, teach the American Bar
Association’s Rules of Professional Responsibditie law students who may have no
background in ethics studies and that opportunitetaw schools to expound upon this have
not been taken. An attorney is held to the hightstdards of moral responsibility and ethical

behavior and it is likely untaught while in law scth.
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McCabe, Trevino, and Butterfield (2001) compilede@&ch regarding self-reported
cheating behaviors of college students. Someet#mniables included: 1) unpermitted
collaboration on assignments, 2) plagiarism, 3)edpn a test or exam, and 4) copied one or
two sentences without footnoting. The researcbenspared their study with that of Bowers
(1964) and found an increase in every variable gqgkagiarism (as cited in McCabe et al,
2001). The increase in cheating behaviors is afgymnd more normative than deviant. Many
schools create honor codes to dissuade dishore¢mec behaviors. These documents must be
clear, consistent, and have the support of bothltiaand students.

Honor Codes

In his research, Jacobson (2007) noted that “aceddishonesty,” as it is required to be
reported to the state bar, is defined differemntlgvery state. Jacobson also noted that the
National Conference of Bar Examiners, a non-pafifanization that assists state bar admissions
with information for applicants seeking to practiae/, has created a suggested question, which
has been adopted in many states, for law schoalsedo determine whether an applicant has
engaged in academic dishonesty or disciplinary omdact:

Have you ever been dropped, suspended, warne@dotacscholastic or disciplinary

probation, expelled, or requested to resign, @vwadd to resign in lieu of discipline from

any college or university (including law school),atherwise subjected to discipline by
any such institution or requested or advised bysaroh institution to discontinue your

studies therein? (p. 244)

Importantly, Jacobson mentioned that the bar reipgs law schools to identify and respond to
academic dishonesty. Any academic or disciplimaigconduct should be released to the state

bar to correctly identify those individuals who magy unfit for the practice of law.
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The vast majority of law schools have implementeddr codes to investigate instances
of academic and/or disciplinary misconduct. Beeahg legal profession is self-regulating, so,
too, are most law school student bodies. Typic#tlg law school student body elects members
of their class to represent them in the honor cibwndionor committee. This group is then
responsible for the investigation, hearing, andinegnd of violators of the school’s honor code.
The honor council must ensure that strict confiddity and due process procedures are met
(Carlos, 1997). Students in academic disciplimapceedings should, at a minimum, be
afforded an opportunity to be heard to ensureraofsicome (Ku v. State of Tenn., 322 F.3d 431
(6th Cir. 2003; University of Michigan v. Ewing, 4T.S. 214 (1985)).

McCabe and Trevino (2002) have conducted researehaodecade on traditional honor
codes. Many of these honor codes depend uponrgtufie reporting, mandate unproctored
exams, and implement a student-led honor comntittesersee the judicial process involving
behaviors of academic dishonesty. Alternativelgdified honor codes encompass more of a
feeling of community and include faculty in decrsimaking processes. McCabe and Trevino
warned that an institution must do two things teuer modified honor codes are properly
implemented. First, an institution must make ot to communicate to faculty and staff that
academic integrity is integral to the institutioBecond, students must be involved in the review
process of instances of academic dishonesty.udiestts are not involved, academic integrity is
compromised because the students will not see #leassinvolved in the process or respected
enough with that caliber of responsibility.

McCabe and Trevino (2002) stated that accordirtheo studies, there is significantly
less cheating at institutions that implement anon@oede. However, emphasis must be placed

on the honor code’s value within the culture of$lsbool. The information needs to be
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introduced and continued in dialogue with the stsléhroughout their academic careers.
McCabe and Trevino also emphasized the need fatuqgdhonor codes to keep up with the
ever-changing technological abilities that may lémeimselves to cheating.

Jordon (2001) stated that if an institution emplagshonor code, it must be properly
administered to work as intended. Those studaentssistudy who cheated reported less
understanding of the school's academic dishonedtgips. He also found that those who
cheated had lower intrinsic motivation and highdriesic motivation. For example, a student
may not have the ability to write a senior thesrifisic), but has great pressure from parents to
graduate (extrinsic).

Kohlberg and Rest’s Moral Development Theories

Lawrence Kohlberg and James Rest’s theories of lndexeelopment assist in
understanding cognitive moral development by cngastages or schemas that an individual may
fit into based upon his or her responses to vanoosal dilemmas. These theories also will
assist in understanding the moral thought procestudents as related to instances of academic
dishonesty. These stages/schemas begin at a pverdamnal level that usually characterizes
children based upon their relatively non-developexntal sense. On the other end of the
spectrum, some adults are categorized in a posteoional level due to their highly developed
sense of moral reasoning.

Jean Piaget often is credited with originatingratige moral development theory while
studying children. Piaget (1932) carefully studmedle children playing marbles and concluded
that four successive stages emerged from carefdroation and interviewing. He explained
that the first stage focused on motor skills. @iah play with marbles, but only develop rules

based upon motor abilities, not a cohesive seatlekr In the second stage, egocentrism emerged
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as children played with each other, but every cbddld win, thus marking the realization that
while the children are playing together, they ageatially playing by themselves. There was
disregard among the children for any rules thaevweesented for the marble games.
Cooperation appeared in the third stage wherenddren were aware of the rules, but in a
general nature; different conclusions were readdyedifferent children. Finally, there seemed
to be codification of the rules in the fourth stagweere the rules were observed and understood.
A clear winner was regarded. Therefore, as Pifmgetsed on the progression of a child to
follow and understand the rules, the notion ofiggsbecame the emerging theme associated with
developing morally. However, it is important tot@oas Wright (1982) emphasized in his
research that Piaget reached the following conmtusi

For conduct to be characterized as moral there beisbmething more than an outward

agreement between its content and that of commamdgpted rules: it is also requisite

that the mind should tend towards moralist as tawdnnomous good and should itself be

capable of appreciating the value of the rules @natproposed to it. (p. 279)
In other words, one must understand and agreethgthinderlying values purported to support
the rules. This is reflected in the study of ldws an essential component to understand the
underlying values that support the law and how written. This may lead one to expect that
law students might possess higher moral reasomdglavelopment.

Berenson (2005), Associate Professor at the Thdeféesrson School of Law, stated,
“[W]e expect students at the graduate level, asalt of their greater age, educational, and life
experiences, to have obtained a higher level obimeasoning than undergraduate students” (p.
819). Kohlberg has asserted that higher leveta@fl reasoning are directly related to higher

levels of intelligence (Lickona, 1976). Law stutketypically are chosen from the undergraduate
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population because they possess higher gradesaam&thool Admissions Test (LSAT) scores.
Moreover, at a graduate level, students should hayreater understanding of what constitutes
academic dishonesty, such as plagiarism and clgeaBacause of this greater understanding,
Berenson pointed to research that concluded laaddsinad little impact on the moral
development of students due to the general nafurgloer intelligence, and thus, moral
reasoning among students. Although this is onerthet is contrary to Aaronson’s (1995)
assertion that law school shapes the professiabéthical behavior of students. To further
explore these conflicting views, Kohlberg and Re#teories need to be examined.

Building on Piaget’s theory, Lawrence Kohlberg, @lvknown scholar and psychologist,
began writing his dissertation on moral reasonimg @evelopment in 1955 at the University of
Chicago. He researched moral development in iddals by presenting specific moral
dilemmas in a story-form and then asking a sefiegiestions that were specifically scored to
determine the moral stage of an individual (Kohtfpé984). He developed a moral judgment
scale to ascertain where an individual might fallhe moral development stages he identified
(Wilmoth & McFarland, 1977). There are six staggthin three levels. The first level, the
preconventional level, includes heteronomous migrahd individualism, instrumental purpose
and exchange. Individuals in these stages daghething to avoid being punished or to serve
their own need. These stages typically apply tlw@m under 9 years of age. The second level,
the conventional level, includes the mutual intespaal expectations, relationships, and
interpersonal conformity stage and the social sysiad conscience stage. This level is most
consistent with the moral judgment of adolescentsadults in American society. The need to
do right in this level oftentimes follows the “Geld Rule” and the desire to be good for self and

in the eyes of others. The postconventional lesstie final level and includes the social
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contract or utility and individual rights stage ahe universal ethical principles stage. A
minority of adults fall within this category. lhis level, individuals recognize a need to
establish laws for the good of all people and identith universal moral principles (Colby &
Kohlberg, 1987). An excerpt taken from Kohlberglsee Psychology of Moral Development,
Volume 11(1984) illustrates a moral dilemma that would bespnted to a study participant.

In Europe, a woman was near death from cancer. ddugemight save her, a form of

radium that a druggist in the same town had regeldglcovered. The druggist was

charging $2000, ten times what the drug cost hima&e. The sick woman’s husband,

Heinz, went to everyone he knew to borrow the mpbayhe could get together only

about half of what it cost. He told the druggistthis wife was dying and asked him to

sell it cheaper or let him pay later. But the dyjisgsaid no. The husband got desperate
and broke into the man’s store to steal the drudpif®wife. Should the husband have

done that? Why? (p. 186)

The scoring of a participant’s responses is qutagex and is explained in a two
volume set. A comprehensive understanding of Kexgjls moral development theory and
scoring system is needed to accurately score theviaws and for reliability and validity
purposes (Colby et al., 1987). Based upon theoresgs given and scored, a stage is determined
for the interviewee. As mentioned previously, gyvall within the pre-conventional,
conventional, or post-conventional stage of Kohdtsetheory. So, what does this predict about
an individual, if anything? If it is determinedathan individual is within Stage 5 or 6, will he or
she behave more morally than his or her lower stageterpart?

Krebs and Rosenwald (1977) set out to determitieerle is a nexus between moral

reasoning and moral behavior among conventiondtadiihey noted that Kohlberg, himself,
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indicated that he did not advocate that a relakigmexists between the two and that “morality is
an aspect of reasoning, not behavior” (p. 77)théir study, Krebs and Rosenwald created a
situation where participants were asked by an éxyater to take a personality test for $3.00.
The test was divided into two parts, the first ¢fieh was conducted in a lecture hall. The
experimenter explained that due to scheduling edsflthe second part would have to be
completed by the participants on their own time s@it back in. The experimenter still paid the
participants the full $3.00 despite the fact the bad not received everyone’s completed test
and relied upon their good faith to send the cotepléest back to her. The portion of the test
completed in the lecture hall asked for some biolgial information and also contained
Kohlberg’s short form test of moral developmenheTParticipants scored between stages 2 and
5 with the majority being in stages 3 and 4 of Kuany’s stages of moral development.
Interestingly, all but one of those scoring in thgher stages, 4 and 5, returned their completed
tests back to the experimenter on time. Thosemtwned them late or did not return them at
all were previously categorized as being in st&ges3. Also, Krebs and Rosenwald gathered
from the 23 biographical questions answered by#récipants that “possession of an
intellectually vs. physically oriented job,” andeégrs of formal education” significantly
correlated with the timeliness of the test beingt $&ack to the experimenter. Other variables
such as income, sex, religious background, andehackground did not show any significance.
The results from this study seem to indicate thatil§erg’s stages correlate in some way with
behavior, corroborating the fact that the vast miigjof those in higher stages turned in the
completed test on time.

Krebs and Rosenwald (1977) expanded their exptanhy stating that these results may

be a superficial measurement of Kohlberg's testtaatiother factors, such as demographic
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variables, might be the more accurate predictdretiavior. The study did not measure
causation; nonetheless, the study did find thaireetation existed between moral development
and moral behavior. As such, law students withé@iglevelopment of moral thought should
correlate with fewer instances of cheating.

In another study, Schwartz, Feldman, Brown, ldathgartner (1969) considered
personality variables that they perceived influehetether an individual cheated. The
researchers asserted that an individual with agnitgvel of moral thought will consider the
effect of his or her decision on others more sa ihdividual in a lower stage of moral
development. In their study, they attempted tcpade all male participants to cheat in
exchange for money. The experimenter in this stlidyhot expressly state that cheating was
forbidden and the participants were not proctor€de first portion of the test given to the
participants contained Kohlberg’s test of morale@lepment and the second portion was a
difficult vocabulary test. The participants wefféeced $.20 for every correct answer on the
vocabulary portion of the test. Additionally, tberrect answers were printed somewhat blurry
and in reverse on the back of the page, but aggaatit would need to rotate it 90 degrees to
ascertain the answers. In this study, the reseesaeemed those participants with a vocabulary
score of 6 or higher out of 12 to have cheated lmxavhen testing a control group, the highest
score received was a 6. It is important to no& @hlimitation of Schwartz, Feldman, Brown,
and Heingartner’s study is that a participant magtually know more than 6 of the vocabulary
words without having cheated on the test. Howetheir results showed that those individuals
scoring higher in moral thought were less likelyheat than those with lower levels.
Specifically, 17% of those with higher moral deyeteent cheated while 53% of those with

lower moral development cheated. The median seaseused to determine those who were
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higher and those with lower moral thought. Agdims important to note that there was no way
to determine if an individual scoring more thanoérectly on the vocabulary test actually knew
the words which may change the percentages presentiee results. Schwartz, Feldman,
Brown, and Heingartner determined that individwaith high levels of moral thought were
prevented from cheating by having some sort ofmatkzed values. So, again, in some studies a
relationship is found to exist between Kohlbergedl of moral development and cheating;
namely, as the level of moral development increabeslikelihood of cheating decreases.

To expand on relationship between moral judgmedtraaral behavior, Nisan (1985)
explained that there is “limited morality.” Limdemorality is an individual’s decision to deviate
from moral perfection, the acceptance of a smalhdeire from what the person knows or
believes to be right, which Nisan likens to theigtyle between one’s body and spirit. This may
explain discrepancies between judgment or reasamdgdoehavior. Nisan proceeded to explain
that courts and religions also rank moral deviatimo lesser and greater offenses. In
Hartshorne and May’s (1928) well-known study, shaweat moral behavior of children shifted
depending on the circumstances or surroundinggeatpresent moment. Hartshorne and May
studied 11,000 children of varying race, age, gersteio-economic background, nationality,
grade, among other disparate characteristics. pheggrmed a variety of tests that were
developed to measure cheating, lying, and stealiuy.example, children were put in a situation
where they could grade their own examination usik@y. However, the original exams had
been collected and copied and handed back to tltreihfor grading. The teachers were able
to determine whether a child had changed an anstven grading his or her own test. In

summary, there was no way to predict which childidact morally and which child might
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cheat, steal, or lie (as cited in Lickona, 1976he behavior of children was dependent upon the
unique situation of the moment when presented thighopportunity to cheat.

Blasi (1980) also saw a disconnect between moteiraand moral behavior. He felt that
there must be some type of causation element bettheetwo instead of blindly assuming that a
positive correlation existed. He also explaineat thhether a positive relation existed or not,
some type of relation is mandatory because anractiald not be considered moral absent an
individual's judgment of what is right and wrongs such, if moral judgment is present and an
individual chooses to do wrong, it is an actionhwatillful intent (Nisan, 2004). Further, a moral
action, such as cheating on an exam, may havdeaatift moral meaning to students in the same
classroom. If that is the case, it is virtuallypossible to place a stamp on an action that is
moral, immoral, or somewhere in between. For exanwo students decided not to cheat on a
major exam which would exhibit one outcome: notatimgy. If the first student exhibits
reasoning in Kohlberg’s Stage 3, interpersonal mtaad conformity driven, a feasible reason
for cheating may be not getting caught because, ifre professor will think poorly of the
student. Contrast this with an individual who éxtsi reasoning in Kohlberg’s Stage 5, social
contract driven, where the student may not havatelebecause it is unfair to himself, his
classmates, and society who have found this behawippealing.

For clarification purposes, Kohlberg’'s (1984) cahstructure of morality is justice and
he defined it as, “the distribution of rights anatids regulated by concepts of equality and
reciprocity” (p. 184). There are other structungh which to base morality such as normative
order, utilitarian, and ideal-self. Moreover, @#n researched women’s responses to Kohlberg
and Rest’s tests and found that they had morecaf@orientation when responding to moral

dilemmas than men (Evans et al., 1998). Later |lkeyly modified his Stage 6, “morality of
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universalizable, reversible, and prescriptive gahethical principles,” to encompass
benevolence as well as justice (Evans et al., 1888t et al., 1999). While the structure of
Rest’s theory of moral development encompassesgust is broader in scope and captures the
“morality of society,” including societal cooperati (Rest et al., 1999, p. 14). In either case, the
inclusion of justice as a main structure of momlelopment is an appropriate measure when
researching academic dishonesty in law schoolsiséise is central to the study of law and is the
basis for the American legal system.

Rest expanded on Kohlberg's moral development trenatk created central concepts
defining each “schema” in his theory. Rest’'s scagnas shown in Table 1, differ from
Kohlberg's stages in that there is less rigidityaagndividual may proceed by shifting from one

schema to the next.
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Table 1

James Rest’'s Moral Development Schemas and ThanaClerizations

Schema Characterization

Schema 1 Obedience

Schema 2 Instrumental egoism and simple exchange
Schema 3 Interpersonal concordance

Schema 4 Law and duty to the social order

Schema 5 Societal consensus

Schema 6 Nonarbitrary social cooperation

Note. Adapted fronStudent Development in College: Theory, ReseardhiPaiacticeby N. J.
Evans, D. S. Forney, and F. M. Guido-DiBrito, 19988177. Copyright 1998 by Jossey-Bass
Publishers, Inc.

To measure moral development in these schemascRased a Defining Issues Test
which assesses moral reasoning in individuals. niiasure differs from Kohlberg’s by the
method in which data is collected. Kohlberg's dateollected as a production task; a
participant must explicitly explain his or her aresw/in order to receive “credit” rather than
presenting a general understanding of them. Reqpdhieed that this is probably why so few of
Kohlberg participants fall within his stages 5 &dRest’s postconventional schemas are more
liberally construed and collection of data as agmition task assists participants who otherwise
cannot articulate precisely their response to aahtilemma (Rest et al., 1999).

James Leming (1978) conducted a study where 132geouindergraduates completed

Rest’s Defining Issues Test to determine where @acticipant fell within the moral

development schemas. While this study was condwattenly one higher education institution,
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the number of participants is large. The partictpavere asked to partake in a spatial recall test,
but were offered extra credit in class dependingnupow well they performed on the test.

There were two groups of participants; one group gavily proctored and warned not to cheat
and the other was not, although one faculty memiasrsitting at the front of the room not
paying attention. Rest’s test results are giveR Isgores, or principled morality score, and are
determined by the percentage of reasoning thattieegprincipled morality level. Cheating in

this study was determined by comparing the resvitts a control group.

Leming’s (1978) results showed that those partiipan both groups with lower moral
development were significantly more likely to chtredt those at higher levels of moral
development. However, both showed less cheatitigeiighly proctored situation leading
Leming to conclude that situational influence israportant factor to consider, specifically,
threat of detection.

Landsman and McNeel's (2003) longitudinal study wassducted to determine whether
law school had an effect on law students’ morakttgyment. The researchers had first, second,
and third year law students take Rest’s Definirsgiés Test 2 (DIT-2) which contains three
moral dilemmas. Landsman and McNeel first had fi'g@year law students take the test.
During the students’ second year of law schoolstéitients retook the DIT-2, 54 from the
previous year and 7 new students. Sixty four sitedeompleted the DIT-2 in their third year of
law school; 40 had taken it in the first and secgealrs of law school. The results from the 40
students who took the test all three years in lelvosl show no significant change from the
beginning of law school to the end, with femalesrsg higher than males in all three years.
The researchers wanted to discredit the unethavajdr stereotype. They concluded that the

stereotype was discredited since the mean P-s€d@ ®among first year law students was
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higher than graduate students in veterinary, deatal accounting programs. The researchers
also suggested an “ethics intervention” where s&mnéang courses on ethics are taught. These
would differ from the present law school ethicssskes normally required. The researchers
suggested a course consisting of a seminar withhhigteractive discussions between faculty
and students (Landsman & McNeel, 2003).

Willging and Dunn (1981) also studied the moralelepment of law students. They
emphasized that students are taught to “thinklakeyers” which requires a greater aptitude for
reasoning. Similarly, elevated reasoning playsyarkle in one’s development of moral
judgment. Willging and Dunn took Kohlberg's stagesl adapted them to the legal profession

with the assistance of a telephone conversatiom James Rest, as shown in Figure 1.
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Stage 1 Overwhelmingly applies to children

Stage 2 “[A] lawyer...would persistently and impulsively place his own needs before those
of his client...[and he would not] emphasize a need for personal competence...”

Stage 3 “[The lawyer] would adapt behavior to the level apparently expected by others in
significant relationships with the lawyer. Client expectations would loom
large...as would the expectations and role-modeling behaviors of judges and
other lawyers.”

Stage 4 “[A] lawyer would look to the Code of Professional Responsibility as the most
authoritative source of guidance for his decisions...he would also expect his client
to confirm his behavior to legal rules.”

Stage 5 “[This lawyer] would also be aware of the dynamic element added by the process
of change to the extent that such a change process is legitimated in the given
legal system.”

Stage 6 “[A lawyer would make decisions] on the basis of individually-derived principles

of moral behavior and justice.”
Figure 1. Lawrence Kohlberg’'s Moral Development Stages asyTApply to Lawyers as
Characterized by James Re&tlapted from “The moral development of the law stutd Theory
and data on legal education,” by T. E. Willging afd G. Dunn, 1981Journal of legal
education, 31pp. 314-315. Copyright 1981 by the Associatiooferican Law Schools.

In the researcher’s first study, 63 first yeadstuts were given the DIT at the beginning
of the year and the end of the year. Their P-scooelld be anywhere between 0 and 95. The
DIT has a reliability index of .81 (p. 346). Thelependent variables identified were
undergraduate grade point average, first year G grade point average, Law School
Admission Test (LSAT) score, writing ability (whies measured along with the LSAT), father’s
education, and mother’s education. Willging ancdh1981) used a matched t-test and found
the results were not significant at the .05 sigatfice level. In addition, none of the variables,

excluding mother’s and father’s educations whichenet measured, showed any particular

significant correlation with P-score.
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In the second study, Willging and Dunn (1981) nueas the moral development of law
students taking a professional responsibilitiessclaForty-one students completed a DIT at the
beginning and end of the semester to determin@ip in moral development had occurred.
Again, a matched t-test was applied and the readte not significant.

The researchers concluded that moral developragastionger to develop in older
individuals as indicated by Rest. While much depeient occurs between high school and
college, it seems that growth is largely slowedeoac individual reaches his or her graduate
level education. Lickona (1976) urged that longrtestudies over the life of individuals would
show many more patterns and characteristics ofdhieus stages or schemas during a lifetime.
This would provide a better foundation for undangiag characteristics of moral growth versus
the many relatively short term studies that aredealipon to explain the complicated cognitive
development theories for moral development. Intaag the researchers explained that the
professional responsibilities class was a requimdse and that a better outcome might result
from an intensive ethics course that is an elective
Summary

The legal profession has strict rules of professi@onduct and new attorneys must be
especially cautious when dealing with other attgsneourts, and clients. Despite this
heightened responsibility, law students still eregagdishonest academic behaviors during their
law school careers (Buchanan & Beckham, 2006; G&@@4; Landman & McNeel, 2003;
LeClercq, 1999; Latourette, 2010; Willging & Durr§81). Many of these behaviors, including
cheating on examinations, conferring with fellowdgnts on homework, and plagiarizing, are
included in law school honor codes as prohibitdublers. McCabe and Trevino’s (2002)

studies show significantly less cheating at insbtus that implement an honor code. However,
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the honor code must be seen by students and faoutigve significant value within the culture
of the school.

Kohlberg and Rest’s theories of moral developmesisain further understanding the
moral thought process of law students, particulagyt relates to academic dishonesty. The
characteristics of the stages and/or schemas fiesettheories provide insight into an
individual’'s moral reasoning for an dishonest acaidebehavior, such as cheating on an exam.
Two students may cheat, but one may be categoinzRdst’'s 3rd schema, while the other may
be in the 5th schema resulting in two very difféneasons for engaging in the prohibited
behavior (Nisan, 2004).

The literature review shows a need to explore ¢tetionship between academic
dishonesty and moral development in law schoolesitsl Chapter 3 discusses the methodology
used to quantitatively survey law students anditpiadely interview them to explore a deeper

understanding of academic dishonesty in law schools
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CHAPTER 3
METHODOLOGY

Introduction

The legal profession is a self-governed one whtoereeys are held to high ethical
standards and are expected to report miscondticetstate bar where they are practicing so that
appropriate measures may be taken. As such, lasotscaccredited by the American Bar
Association must require students to complete aoese in ethics before graduation (American
Bar Association, 2012, Chapter 3). Although thelasses are helpful in introducing the
professional rules of conduct to law students gt semester course is often not enough to
impart the ethical knowledge needed by a practieibgrney. Included in a student’s
introduction to the ethical standards requirechofse participating in the legal community is the
law school’s honor code. Most researchers agaetliiere are three primary purposes of an
honor code: aspiration, regulation, and educatBarénson, 2005; Tanovich 2009). Still, a more
comprehensive plan is needed to instill professdioesponsibility and ethical behavior in law
students (Bennett, 2010). This study explorecttimeate of academic dishonesty in law schools
to better understand what measures need to bermepted to ensure optimal ethical education
of future lawyers.

The views and perceptions that students hold réggaettademic dishonesty are better
understood by referencing them within Kohlberg’'d &est’'s moral development theories.

Kohlberg’'s moral development theory is based upomdividual’'s change or transformation
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with regard to what is right or wrong. Rest baksdmoral development theory on Kohlberg’s,
but implemented schemas, which are more fluid #aimberg’s stages (Rest, 1986).
Interestingly, the central principle of Kohlbergiad Rest’s theory is justice, which is the
primary principle studied by law students (Evanalgt1998).

The purpose of this mixed-methods study was téoeghe relationship between
students’ understanding and participation in digsb@cademic behavior and their moral
development. The study included a two-part suthaywas administered to first, second, and
third year law students at two public researchtumsbns in the United States southeastern
region. The first portion of the survey uses sppebiehaviors adapted from Donald McCabe’s
Academic Integrity Scale to identify the numbeiredtances a student participated in academic
dishonest behaviors during his or her law schomeara The second portion of the survey
incorporates Rest's Defining Issues Short Form Testeasure the schema(s) of moral
development of each individual law student. Theults of the survey determined whether any
pattern between cognitive moral reasoning and mests of academic behavior of law school
students exist.

The qualitative portion of the study consisted chae-study where | interviewed an
honor council member to gain a more comprehendeeper, and richer understanding of
academic dishonesty and its presence in law schdofgeneral need for understanding or a feel
that insight may be gained by studying a particoéese is typically called an instrumental case
study (Stake, 1995). This case was instrumentsthawing how academic dishonesty is treated
by the honor code of one individual law school #melcomplexities of amending the honor code
to reflect the needs of students, faculty memlserd,student organizations. This particular case

shed light on numerous issues: 1) the varying defirs of academic dishonest behaviors, such
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as plagiarism, by faculty members, students, amdestt organizations, 2) the knowledge of
dishonest academic behaviors by students, includhegher a student believes a behavior to be
an academically dishonest, whether students tygiogport the behaviors, and whether the
reprimands for such behavior are inadequate oh&osh, 3) the complications involved in
crafting honor code definitions to encompass studeganization activity, such as write-on
competitions for law journals and trial/appellatenpetitions for moot court,

4) whether this particular law school community elopes the honor code in its culture, and

5) other issues, or emic issues, that may develoje witerviewing the honor council member.

It is important to note that the case study methaanally involves a list of flexible issues that
evolve and may be adjusted as information is rexei research (Stake, 1995).

This methodology chapter also includes a discussiothe role of the researcher, the
participants, instrumentation and procedure, amdtdtions and delimitations. The data analysis
plan is also discussed both quantitatively, usiiegdata and analyzing the results in SPSS, and
gualitatively, using a coding method to develomtbes. The conclusion will summarize the
steps that were taken to employ the study.

Mixed-Method Study

Although mixed-methods research is relatively nigvs, a recognized approach to
research that combines both quantitative and gui&kt methods of research involving
philosophical assumptions, qualitative and quatitgaapproaches, and the mixing of these
approaches (Creswell, 2009). This type of resealiolws the study to be more comprehensive
and rich in description. Mixed methods researeintigularly the convergent triangulation
design, is the appropriate type of research foloexy academic dishonesty and moral

development. For this mixed methods study, a guwwaes given to members of the law school
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student body to determine participation in acadeatishonesty. The results from the survey also
provided data to determine the schema(s) of maatldpment of each participating student.
Then, an interview of a law school honor councihmber was conducted to gain insight on law
school academic dishonesty among their peers. CHsis study also captured the unique
circumstances surrounding the modification of atdated honor code (Creswell & Clark, 2007).
Equal weight will be given to both the quantitateued qualitative portions of the study.
Research regarding law school academic dishonesiygh a moral development framework is

not extensive so a mixed method design will allowthe deep exploration of this area.
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Figure 2 Mixed methods approach to academic dishonesty adlrdevelopment in lay
students. Adapted fromesigning and Conducting Mixed Methods Research. Wy. Creswel
and V. L. P. Clark (2007 )pp. 6:-63. Copyright by Sage Publications.

Role of the researcher.

In a mixed methods study, the researchers two rolesone role for the quantitati
aspect of the studgnd another separate role for the qualitative dspHute rol¢ of the researcher
in a quantitative study is more dehed. The researcherascollector of data and not involv:
with the participants. In a qualitative study, theearcher is more involved and oftentir
interacts with the participants (Creswe009). Hereappropriate permission fromy
dissertation committee amthiversity Institutional Review Board (IRlwasobtained and th

appropriate forms wereompletecto ensure the protection of the participaritds impoitant to

note that | included participanfi®m my own institution in the studysteps wert¢aken to
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ensure the anonymity of all students participaimthe study. To solicit participants from other
institutions, | gained permission from the appraf@iadministrators and their university IRBs
and worked with them to conduct the study in thesinumdisruptive manner for that institution.

At the time of this study, | was a law school sisit dean for student affairs and was
previously a legal research instructor at a pubbtitution and have been in close contact with
law students for nine years in these roles. Themr® many discussions among my colleagues,
legal research and writing instructors, regardmgdishonest academic behaviors of law
students. Specifically, incidents of plagiarisnd @heating came up several times. For instance,
students would work in groups on class assignmemdgurn in the exact same language and
wording on their individually graded memorandumdarlass. Another example included using
language, from one sentence to a paragraph, fremouiree without citation. When instructors
spoke with students to discuss these issues, witenthe student did not realize that he or she
had done anything wrong. In many of these disonssiit was noted that several students
matriculate directly from their undergraduate ingions to law school and are unaware of
actions that would be considered plagiarism or thgapossibly because of the lack of
explanation, lack of culture that incorporates &oaid integrity, flippant behavior on the part of
the student, or a combination of these things.

It is also important to note that at the time a$ ttudy, | served as the advisor to my
institution’s law school honor council. Workingtistudents who hold such an important role
was eye-opening and provided much insight on theesit perspective regarding fellow student
colleagues who, for one reason or another, engaggidhonest academic behaviors and found
themselves in violation of the honor code. | fielWvas important to include the voice of a student

in the study to gain a better perspective of tbetterstanding of the culture of academic
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integrity at law school. Although | serve as anigadr, that role is limited. The students have
control over the language in the honor code, hande violation investigations, and violation
procedure. While students often seek advice framthey make the ultimate honor code
decisions. These students take their jobs segioudhiey want safety measures in place for
students while maintaining the academic integritthe law school. It is interesting to see this
balance in roles for students on the honor couridiéel that a student’s viewpoint added a
deeper understanding of academic dishonesty irstiwols.

Because the study is both quantitative and quiaktadifferent safeguards were used to
ensure that biases were eliminated. The quangtaiortion of the study is the implementation
of a survey to law students. Law students frore finstitutions, including my own, were invited
to participate. No individual or student group vsaecially solicited so as to skew the results.
All student contact was conducted in the same nranBmails describing the study, requesting
participation, and reminding those who have notigipated to do so, were be sent at the
beginning of the spring semester. A member ohthreor council from one of the participating
institutions was interviewed for the qualitativerfoan of the study. A pseudonym was used to
protect the identity of the honor council membaAdditionally, the student was able to review
the interview transcript to ensure it accuratefleacted what the student wanted to express.

Participants.

The quantitative section of the study engaged, f#estond, and third year law students
from two southeastern law schools accredited byAtherican Bar Association (ABA). These
schools were chosen to strengthen the results 8iegeare somewhat similar, and to ensure that
the proper sample number participated to achieseétessary effect size. In 2011, these

schools had the following statistics: the firsttingion had a median Law School Admissions
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Test (LSAT) score of 157, a median grade pointaye(GPA) of 3.5 and 133 first-year students
and the second institution had a median LSAT sobf&5, a median GPA of 3.39 and 157 first-
year students. Tuition at these two law schoolsder $20,000 for full-time resident students
(Law School Admissions Council, 2013). A sampleedormula should be used to determine
the appropriate number of participants for a gilexel of confidence (Creswell, 2009). A
sample size of 42 is needed to achieve the requaffiect size for this study. This was obtained
by using G*Power 3.1.3, using an effect size dbrza correlation at the 95% confidence level.
The number of degrees of freedom is 40 with acaiti value of 2.0210754. The number of
students providing usable data was 134.

Following the survey, | presented a case repoanahdividual member of the honor
council at one of the participating institutionBhis particular individual was interviewed
because of the involvement in a unique opportusiityworking with the various constituents of a
law school while modifying many portions of thetihgion’s honor code. Additionally, this
member provided an additional perspective, suckihed this individual believes students
perceived to be dishonest academic behavior anthehstudents report dishonest academic
behavior as required by the honor code.

There are currently 200 ABA accredited law schawmid it is the intent for this study to
generalize and transfer outcomes to those stud#etsding law schools that have similar
characteristics to the institutions being studlemlyever, results could certainly extend beyond
students at similarly situated schools to any sttidea law school career. Although more
prestigious or less prestigious law schools tharoties researched in this study have students
with varied backgrounds, studies of academic disetynhave found that it exists at various

colleges and across majors, making it a major issheher education (Lambert, Hogan, &
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Barton, 2003). As previously stated, generalizatiba case study is limited; however, the
extrapolations from the results of the case studyided relevant information to practitioners
when studying the dishonest academic behaviorsenf students (Patton, 2002). Particular
instances included understanding the student’ppetive when gathering information regarding
the honor code from faculty or comprehending thieest’'s viewpoint when honor code
members engage in the investigative process otaaeamic dishonesty reporting. Having this
information in tandem with results from the academiegrity survey will benefit practitioners
working to promote academic integrity at their ingions.

Instrumentation and procedure.

Prior to any research involving human participaapgroval from my dissertation
committee, the university Institutional Review Bo&IRB), and other participating institutions’
IRBs was obtained. Once approval was grantedhdgaded with the mixed methods study.
First, for the quantitative portion of the studgwl students were asked to complete a law school
academic integrity survey in the 2013 spring searesthe primary research hypothesis (null
and alternative) principal of the quantitative segms:

H,: There is no significant relationship betweerorggd academic dishonest behavior of

law students and their corresponding schema(s)ooalndlevelopment.

H,: There is a significant relationship between regbaeademic dishonest behavior of

law students and their corresponding schema(s)ooalndlevelopment.

The results from the survey indicated whether atia@iship exists. The cross-sectional survey
captured the self-reported dishonest academic baisanf law students and their moral
development, in the form of a P-score, as specifiedames Rest’'s DIT-1. Questions

concerning behaviors which reflect academic diskyneere adapted from Dr. Donald
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McCabe’s Academic Integrity Survey. Students amswehese questions self-reported
dishonest academic behaviors anonymously. Thelmdidganmas presented are those included
in Rest’s Defining Issues Test where a dilemmaésgnted and students rank a series of
statements regarding the dilemma which will prodaseore based upon how the statements
were ranked. That score is then used to determindrich moral development schema(s) the
individual falls (Rest, 1986). The scoring of fhation of the survey containing Rest’s test was
completed by The University of Alabama’s Office the Study of Ethical Development, started
by James Rest, and tasked with research conceaterigefining Issues Test. To use the test, the
center asks that they score the tests for consigtdilis has costs associated with it which |
bore. See Appendix A to view the entire survey.

The survey was hosted on SurveyMonkey.com andtewdunctory email was sent to
prospective participants a short time before thheesuwas emailed. The email assured the
students choosing to participate that answersdastinvey were anonymous. The IP address
tracking function on SurveyMonkey.com was turnefosofthat | did not have access to the IP
addresses of participants. A follow-up email slyddllowing the initial contact was sent to
increase the response rate at all institutionsai®ganonymity was reassured. A final email was
sent to all law students at the participating tostins. Targeted emails to those who did not
respond were not possible since tracking featuesse wot being used. This was reiterated in the
message. All emails were sent early in the spgergester for two reasons:

1) all students, including 1Ls had taken examsvarttien some type of assignment, and
2) students were not yet immersed in studying éooad semester exams. To increase response

rate, when a participant completed the survey,riehe was entered to win a $100.00 gift card to
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Amazon.com. | decided to implement a survey dusae of distribution and immediate results
from participants (Creswell, 2009).

The entire survey has been tested for reliabiliy @alidity. “Reliability’ refers to the
consistency of measurement either across occasra™oss items designed to measure the
same construct” (Groves et al., 2004, p. 262). idally, survey reliability can be tested by
repeating it with the same participant or by meaguthe same concept with varying questions.
Validity is the extent to which the survey actuathgasures what is intended (Groves et al.,
2004). The DIT-1 has been tested extensively &idity and reliability in numerous studies.
James Rest and other researchers developed cfttedgamining the validity and reliability of
the DIT-1: 1) “differentiation of groups differinig expertise,” 2) “longitudinal upward trends,”
3) “sensitivity to moral educational interventidhé) “developmental hierarchy,” 5) “links to
behavior,” and 6) “links to political attitudes apdlitical choice.” Further, Crohbach’s alpha
has been tested repeatedly for 20 years and itdresstently remained in the “high .70s and low
.80s” (Rest et al., 1999, pp. 59-96). Additionathe dishonest academic behaviors developed
by Dr. Donald McCabe are employed by Clemson Usiags International Center for
Academic Integrity to measure academic integritgalfeges and universities seeking assistance
in developing the academic integrity programs airtechools (The International Center for
Academic Integrity, 2013). To further test rellap and validity, five law school professors
were identified to complete the survey and givelbeek regarding the content and design. All
five completed the survey and responded to inditatethe dishonest academic behaviors are
comprehensive and accurately covered in the surieyther, the professors had no difficulty in

the directions given for both portions of the syrve
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Methodological triangulation enhances a studyraveéals different information that
might otherwise not materialize from a singular noek (Patton, 2002). For this reason,
following the survey, a case report consistingathdhat is analyzed from an interview of an
honor council member will be presented. The retequestions guiding the qualitative portion
of the study were:

1. How do students perceive academic dishonest bet?avAtternatively, are there
behaviors that are clearly prohibited in the hormmte that students do not identify as
academic dishonest behavior?

2. How do students and faculty perceive the honor 2oldethere an overall buy-in of the
honor code by the law school community? What elngiés are greatest when modifying
an honor code?

The interview in this study was used to elaboratstodent perceptions of academic
dishonesty and honor codes in law school. Befogaging in any conversation, the participant
completed a consent waiver, modified from the ursig IRB example. | explained that
participation is voluntary, identity will not bewealed in the study, and data will be kept for a
reasonable amount of time and then destroyed $adiratity is protected and information is not
misused. Interview questions flowing from the dpasive research questions are as follows:

1. How has being on the Honor Council affected youcggtion of students who

engage in academic dishonesty?

2. What were the more challenging obstacles in maalfyiour institution’s honor

code? What did you learn in this process? Whatavgou have done differently?

3. What behaviors are clearly prohibited in the hormmte that students do not identify,

or have difficulty identifying, as dishonest acadetehavior?
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4. What is your perception of students and faculty iners’ knowledge of your

school’s honor code? How might they understamadoite clearly?

5. In your opinion, what measures can a law schod tkdecrease academic

dishonesty?

6. In your opinion, why do students feel, or not feleey have an obligation to report

dishonest academic behaviors of fellow classmates?

A digital recording was made of the interview arahscribed by a reporter who provided
a portable document format (pdf) transcriptionwédts downloaded in MAXqda, a qualitative
text analysis program. | ensured accuracy by venig the transcript carefully and submitting
an electronic copy for the participant for revielhe participant was given the opportunity to
add or modify the information provided in the intiemw.

Limitations and Delimitations.

The main delimitation, which is also a limitatiasf,the study was the generalizability
and transferability of the results to all 200 lastagols in the United States. This study was
conducted at two public research institutions winy similar characteristics, such as tuition,
LSAT scores, and GPA which bolstered the resultscam be used by comparable schools.
Therefore, many institutions, including private @amdaller institutions, may reach different
results if conducting a similar study. Howeversd upon studies conducted in undergraduate
settings, students engaging in dishonest acadezh@viors are not discriminatory and cover a
wide range of institution types and fields of sttigmbert, Hogan, & Barton, 2003). This may
likely be the case at law schools as well.

Another limitation was the use of the law schoablsint academic integrity survey

created for this study. Although it has been neei@ by law professors who have experience
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with students who engage in academic dishonestysuhvey is still novel, unlike a more
seasoned survey, such as James Rest’'s DIT. Adsapbe there is a reliance on students’ self-
reporting of dishonest academic behaviors, sontkeoflata may contain inaccurate information.
Some students may not be inclined to admit to gpgting in behaviors such as plagiarism and
cheating for fear of being reprimanded, even thahghsurvey was completely anonymous.
Additionally, the use of a single student for mgeatudy limits generalization. However, this
student’s experiences will provide practitionershwa greater grasp of academic dishonesty
through a student’s experience.

Data Analysis Plan

Quantitative.

As mentioned, the quantitative portion of this edxnethods research study consists of a
cross-sectional survey used to capture self-repdmdaviors of law students that constitute
academic dishonesty and moral development whicstseki the form of a P-score. The results
from the survey provided: 1) demographic and pigict information, 2) the number of times a
student has participated in academic dishonesty3athe P-score of each participant based
upon his or her responses to moral dilemmas. ahicgant information included items such as
year in law school, whether the student has readtiher institution’s honor code, and other
demographic information. Second, a list of behas/mnstituting academic dishonesty, which
are adapted from McCabe’s Academic Integrity Surveas provided. If the student admitted to
the behavior, a box was available for the studeeinter the number of times that he or she
participated in that type of behavior during hisher law school career. Third, there are five
moral dilemma situations where students rankeddbgonses in the order perceived to be

correct. The University of Alabama’s Office foetlstudy of Ethical Development received the
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responses to the dilemmas and produced a P-saoeadb student. This P-score determined the
schema(s) of each student. Additionally, the s@{sirfound most prevalent in this study was
compared with Willging and Dunn’s (1981) Kohlbetgges for attorneys, which were created
with the assistance of James Rest, presented umeFig

All data from the surveys were received and the lmemof people who responded was
reported. This assisted me in determining whedhgrresponse bias is contained in the results.
There did not appear to be. Also, the responseEsved in the final days before the survey
deadline were monitored to determine if answeryg gagatly from those responding earlier
(Creswell, 2009). None differed greatly.

The following hypotheses, both in null and alteiveaforms, were tested for the
guantitative section of this study:

H,: There is no significant relationship betweerorégd dishonest academic behavior

of law students and their corresponding schemd(sjooal development.

H,: There is a significant relationship between regbdishonest academic behavior of

law students and their corresponding schema(s)ooalndevelopment.
The mean, median, mode, standard deviation, argenarere computed for each item of
academic dishonest behavior and informational saptevided. This allowed for the
information to be described quantitatively and ¢heere no abnormalities in the results. In
addition to descriptive statistics, a correlatitatistical method was applied to measure whether
a significant relationship exists when:

1. Dependent variable = moral development, whidhhiin the form of P-scores and

ultimately schema(s), is continuous data.
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2. Independent variable = academic dishonesty,whitt be in the form of the
cumulative number of instances a student engagttkibehaviors, is continuous data.
The most common statistic used for this type ofsneament is the Pearson’s product-moment

correlation coefficient:

ZZX Zy

Txy =
n—1

This statistic was calculated and a scatterplodl tisevisually show the relationship or lack
thereof between instances of dishonest academavimhand moral development P-score.

Qualitative.

Case studies allow one to learn about somethigigth and to capture observations that
may be beneficial to practitioners and will expattacreate further inquiries for research
(Patton, 2002). Interviews in qualitative reskacan provide in-depth, historical information
from key informants that have extensive knowledgea@articular subject (Creswell, 2009).
Although quantitative data can indicate “how” sohiietj operates, qualitative data, in this study,
provided the “why,” or least one’s perception oy’ | interviewed an honor council member
from one of the participating institutions. Thrpcular member was involved in the honor
council when it initiated extensive changes inlibaor code and faced challenges relating to
individual students, student organizations, andlfgc The honor council member was able to
receive extensive and rich input from these vargiogstituents by email, telephone, and in
numerous face-to-face meetings. This informatiam grovide students and practitioners with
valuable information when developing or improvihgit institution’s honor code. Additionally,
the information that the honor council member wale & provide about the student perspective
of academic dishonesty, particularly the recurbegaviors and reasons given for engaging in

the behaviors, will create awareness and assistifopaers when facing a situation involving
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academic dishonesty. Codes and themes were deddb@sed upon the information received in
the interview. Once codes were established, theleesloped to better interpret the data in a
meaningful way (Creswell & Clark, 2007). Propefigiéons were assigned to each code so that
the information being analyzed is accurate. MAXcmgualitative research coding software,
allowed me to code parts of the transcript by calwt then to use that data to further develop
broader themes. It also allowed me to see chadgjephs based upon the coded data which
enhanced my ability for accurate coding. Oncedidt@ was analyzed, | asked the interview
participant to review the final report for accuradyurther, a peer debriefer was identified and
asked to review the qualitative process, repod,davelopment of codes and themes to further
confirm accuracy and clarity. These steps estabjiglitative reliability and validity (Creswell,
2009). The information will be presented in a wlagt practitioners can use when addressing
issues of academic dishonesty and/or developingitigtitution’s honor code.
Conclusion

Exploring the relationship between academic diskonand moral development of law
school students is best researched using a mixdwbdwestudy. For the quantitative portion of
the study, a cross-sectional survey was implemetotgdin information pertaining to law school
students’ engagement in dishonest academic belsaamal to determine their responses to moral
dilemmas. | ran tests to determine whether a oelatiip exists between these behaviors and
students’ schemas of moral development. The @ikt portion of the study was the case study
of an honor council member. The participant’s eégpee of being part of an honor council
enhanced the data gained from the survey to geegbearch deeper meaning and more insight
to the issues being studied. These results wolNide practitioners with information that can be

beneficial when addressing a myriad of issues, asatheating, plagiarism, honor codes, the
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implementation of ethics courses, and many othgswadaw school may want to implement
ethics or moral development into their curriculuithe next chapter will discuss the results and
findings in depth, first quantitatively, then quatively. A discussion on the relationship, orklac
thereof, between dishonest academic behaviors anal tevelopment of law students will be
presented, along with tables and charts to proaidisual display of the data. Additionally, the
codes and themes developed from the case studpevitganized to present the qualitative data

in a meaningful manner.
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CHAPTER 4
QUANTITATIVE RESULTS

The purpose of this mixed-methods study was tdoe&he relationship between
students’ understanding and participation in digsbacademic behavior and their moral
development. The primary research hypothesis émdlalternative) principal of the quantitative
segment is:

H,: There is no significant relationship betweerorggd academic dishonest behavior of

law students and their corresponding schema(s)ooalndevelopment.

H,: There is a significant relationship between regbaeademic dishonest behavior of

law students and their corresponding schema(s)oo&lndevelopment.
Measure

The measure used in this study was the Law Schamdemic Integrity Survey, a two-
part survey modified from Dr. Donald McCabe’s Acamle Integrity Survey and Dr. James
Rest’s Defining Issues Test 1 (DIT-1). The firetfon of the survey was adapted from Dr.
Donald McCabe'’s survey which is utilized by Clem&dmiversity’s International Center for
Academic Integrity to measure academic integritgalfeges and universities seeking assistance
in developing the academic integrity programs airtechools (The International Center for
Academic Integrity, 2012.). Twenty-three questiamse asked to measure the number of times
a law student engaged in a particular dishonesteane behavior relating to an exam,

homework assignment, or paper.
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James Rest’s Defining Issues Test 1 (DIT-1) comghdise second portion of the survey. James
Rest derived his Defining Issues Test from Lawrefaklberg’s Measurement of Moral
Judgment which is used to measure moral aptitlidhés portion of the survey encompasses five
short stories, each containing a moral dilemmaaRicipant ranks a series of statements
following each story in the order he or she feglhe best solution to the dilemma. This differs
from Kohlberg’'s measurement where a participanttbgsovide a narrative in response to the
dilemma. This is a disadvantage for individualveine not able to adequately articulate their
responses. The DIT-1 is an updated version obtlggnal Defining Issues Test. It is shorter,
has clearer instructions, and updated storiesddigipants to consider (Rest, Narvaez, Thoma &
Bebeau, 1999). The responses from this portidheturvey were scored by The Office for the
Study of Ethical Development at the University daBama. Researchers in this office request
that survey responses be scored by them to ersliability and validity are maintained. The
survey in its entirety can be viewed in Appendix A.
Participants

Law students from two ABA accredited public unsides were surveyed for this study.
The median LSAT score for these schools is 1571&&d Tuition for both schools is less than
$20,000.00 per year for residents (LSAC, 2013)re€tadditional law schools were solicited,
but were not able to participate. Two law schat@slined and one provided an initial
affirmative response to an email requesting paiton, but did not respond to requests
thereafter. One school declining participation \watsating a search for their dean of students
position. The other institution that declined dmt want competing surveys disseminated to its
student body; the Law School Survey of Student Bageent (LSSSE) was being emailed

during the time of this study. The LSSSE is anongint measure that many law schools use to
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gage students’ perception of their legal educafidre Trustees of Indiana University, 2009).
The dean of the institution felt that his studentght be fatigued if asked to take two, somewhat
lengthy, surveys.

An administrator from each of the participatingtitutions sent three emails to his/her
student body. In the initial email, | introducegself and described the mixed-methods study
that | wanted to pursue. | also indicated thatlaoemail would be sent in the following weeks
containing a link to the Law School Academic IntggBurvey and encouraged participation by
offering a $100.00 gift card to Amazon.com. Theosel email described the study again and
provided the survey link. A third email was sestaareminder, encouraged participation, and
ensured those choosing to partake that their igantuld be anonymous. These three
solicitation emails can be viewed in Appendix B.

The law school administrators sent emails to @ wit956 students. Of the 956 students
solicited, 213 responded, making the response2@a8%. The response rate may have been
affected by other surveys being distributed duthrggsame time, such as the LSSSE, mentioned
above. Emails requesting participation were settteabeginning of February which should not
have conflicted with the preparation of law schex&ms. However, other large projects, such as
writing assignments or oral arguments may havelicted with the timing of this study’s
survey.

Of the 213 students who responded, 134 producdaleusatcomes. This could be due to
a variety of reasons. First, a student may notltmmpleted the entire survey. As indicated
previously, five law school faculty members revieMiee Law School Academic Integrity
Survey. Most indicated that the survey took at#®480 minutes to complete. While

maintaining the busy schedule of law school, saamedtudents may have become fatigued by
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the length of survey. Another reason that somearnés were not usable is because the
responses were illogical to the scorers at The &fsity of Alabama’s Center for Ethical
Development. For example, if a student simply ssio enter a pattern for ranking the
dilemma items such as 1, 2, 3, 4, 1, 2, 3, 4, ammhs then his or her survey was purged. Also,
survey results were purged if a student left tooyrialank items.

Considerations for other researchers wishing tosemeglaw school dishonest academic
behaviors and moral development might be to usshbe version of the Defining Issues Test.
The shorter version includes only three storiepfoticipants to review. However, researchers
warn that reliability and validity may become weakdth the shorter version (Rest, Thoma,
Narvaez & Bebeau, 1997). Another consideration begollaboration with a law school
professor for administration of the survey duringjass period. Future researchers using this
option will need to inform students of the surveypto administration due to the highly
sensitive subject matter involved.

Of the 134 students, 40 were first-year law stigle37 were second-year law students,
and 54 were third-year law students. Three stisdgmise not to indicate their year in law
school. The mean age was 26.3, with the oldesitjgamt at age 49 and youngest at age 21.
Sixty-three percent of law students indicated thay have never engaged in dishonest academic
behavior. The largest number of instances fonglsiindividual was 31. Table 2 shows the

frequency and percentage of total instances fatatlents participating in the study.
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Table 2

Frequency and Percentage for Total Number of DisisbAcademic Behaviors of Law Students

Total number of instances Frequency Pergenta Cumulative Percentage
0 85 63.4 63.4
1 8 6.0 69.4
2 7 2 74.6
3 5 3.7 78.4
4 7 5.2 83.6
5 1 g 84.3
6 5 3.7 88.1
7 6 4.5 92.5
8 2 15 94.0
9 1 7 94.8
12 2 1.5 96.3
14 1 v 97.0
15 1 v 97.8
16 1 v 98.5
19 1 v 99.3
31 1 v 100.00

Of these instances, the most common dishonest mtathehavior most common among
law students is working on an assignment with alfeia email, text, or instant messaging)
when the instructor asked for individual work. Jkias followed by working on an assignment
with others (in person) when the professor askedhftividual work. Table 3 shows each

instance surveyed and the cumulative number ofstisigdents participated in the behavior.
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Table 3

Cumulative Number of Each Dishonest Academic Beh&articipated in by Law Students

Behavior Cumulative
instances

Fabricating or falsifying a bibliography 1

Working on an assignment with others (in persongmthe instructor asked for 62
individual work

Working on an assignment with others (via emaxi,ter Instant Messaging) 64
when the instructor asked for individual work

Getting questions or answers from someone who Ineady taken a test 16
Helping someone else cheat on a test 6
Copying from another student during a test or exation with his or her 0
knowledge

Copying from another student during a test or exation without his or her 3
knowledge

Using digital technology (such as text messagiog@et unpermitted help from 1
someone during a test or examination

Receiving unpermitted help on an assignment 30
Copying (by hand or in person) another student'sdweork/assignment 13
Copying (by using digital means such as Instantddgmg or email) another 14

student's homework/assignment

Paraphrasing or copying a few sentences of mafeoial a written source without 28
footnoting or referencing it in a paper

Submitting a paper you purchased or obtained fravelasite and claiming itas 0
your own work

Turning in a paper obtained in large part from ®sie 0
Paraphrasing or copying a few sentences of mafeoial an electronic source- 42

e.g. the internet- without footnoting it in a paper
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Using unpermitted crib notes (or cheat sheetshduaitest 4

Using electronic crib notes (stored in PDA, phoneaiculator) to cheat on a test 0
or exam

Using an electronic/digital device as an unautteatizid during an exam 0

Copying material, almost word for word, from anyitten source and turning it in O
as your own work

Turning in a paper copied, at least in part, frarother student’s paper, whether at
not that student is currently taking the same aurs

Using a false or forged excuse to obtain an exb@nsn a due date or delay 4
writing an exam

Turning in work done by someone else 0
Cheating on a test in any other way 1

The moral development measure was able to idethiEfyP-score, the postconventional
thinking score, and schema range of each partiogatudent. This particular score indicates
the proportion of answers that correspond to lebelad 6, the highest levels representing a
heightened level of moral development, in the mdealelopment stages. The mean P-score for
the students in this study was 35.55 with the ldwesre at 6.00 and the highest score at 72.00.

For each individual, a score is provided for:de)emas 2/3, (b) schema 4, and (c)
schemas 5/6. For each of these, the number repsebe proportion of answers that appeal to
the various schemas. In this study, the OfficelierStudy of Ethical Development indicated
that the mean score for schemas 2/3 was 22.45nschevas 37.88, and schemas 5/6 was 35.27.
There is a slight variation in my mean score ardaffice’s mean p-score because some
students’ results were not used based upon treponses to the behavior portion of the survey.
These scores indicate that the students partiogpatithis study provided responses largely

appealing to schemas 4, 5, and 6. Rest deterntia¢dhis type of scoring was a better
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representation of moral aptitude than strictly gy one stage to an individual (Rest, Narvaez,
Bebeau, & Thoma, 1999).

In this study, | wanted to determine whether theas a relationship between dishonest
academic behaviors and moral development of ladesiis:

H,: There is no significant relationship betweerorégd academic dishonest behavior of

law students and their corresponding schema(s)ooalndlevelopment.

H,: There is a significant relationship between regbaeademic dishonest behavior of

law students and their corresponding schema(s)oo&lndevelopment.
To determine whether a significant relationshipsted, a Pearson’s correlation statistic was
calculated using the total number of instancessifahest academic behavior and the P-score of
each individual participating in the study. As rtiened previously, the mean P-score was 35.55
and the mean number of instances was 2.10. Ndisagnt relationship was found between
reported academic dishonest behaviors of law staderd their corresponding schema(s) of
moral development. The Pearson’s correlationy8mwas .122, and the significance level, or
“p,” was .160. Here, p was not less than the alphel, .05; therefore, the null hypothesis is not
rejected.

To determine whether a certain category of belmaviught affect the significance
between academic dishonesty and moral developseetific behaviors were grouped together
depending on the grading mechanism involved. Bostances involving: (a) assignments or

homework, (b) exams, or (c) papers were categotizgether:
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Table 4

Categories of Dishonest Academic Behaviors

Category

Behavior

Assignment/
Homework

183
instances

Papers

61 instances

Exams

31 instances

Working on an assignment with others (in persongmthe instructor asked for
individual work

Working on an assignment with others (via emaxi,ter instant messaging)
when the instructor asked for individual work

Receiving unpermitted help on an assignment
Copying (by hand or in person) another studerdgiméwork assignment

Copying (by using digital means such as instargsaging or email) another
student’s homework/assignment

Fabricating or falsifying a bibliography

Paraphrasing or copying a few serdesfamaterial from a written source
without footnoting or referencing it in a paper

Submitting a paper you purchased or obtained fomebsite and claiming it as
your own work

Turning in a paper obtained in large part fromebsite

Paraphrasing or copying a few sentences of mafesia an electronic source-
e.g. the internet- without footnoting it in a paper

Copying material, almost word for word, from angitten source and turning it in
as your own work

Turning in a paper copied, at least in part, faamother student’s paper, whether
or not that student is currently taking the sames®

Getting questions or answers from someonehab@lready taken a test
Helping someone else cheat on a test

Copying from another student during a test or @ration with his or her
knowledge
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Copying from another student during a test or @ration without his or her
knowledge

Using digital technology (such as text messagiogjet unpermitted help from
someone during a test or examination

Using unpermitted crib notices (or cheat sheatsng a test

Using electronic crib notes (stored in PDA, phamegalculator) to cheat on a test
or exam

Using an electronic/digital device as an unautteatiaid during an exam
Cheating on a test in any other way
A regression analysis statistic was used to detexmhiany particular category bore
significance in the relationship between dishoaestdemic behavior and moral development of
law students. A one-way analysis of variance (AMQ¥tatistic was used:

_ MSg
- MSy,

This translates to F equals the mean square betwwesrihe mean square within and degrees of
freedom set at .05. Multiple independent t-testsawnot used to reduce type | error. If variance
between was significantly greater than variancéiwjtthen the null hypothesis could have been
rejected. Such was not the case. The level athwthie null hypothesis could be rejected, or “p,”
for the exams category was .529, papers categmsy4td, and assignments category was .621.
All of these were greater than the alpha level, T0erefore, no further analysis was done to find
predictors.
There was no significance found between any ot#tegories and/or specific behaviors

within the categories and the P-scores of law stisdeonfirming that the null hypothesis should
not be rejected. However, based upon categotigdeists reported engaging in behavior

affecting assignments and homework most often ®8B instances. This is followed by
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behavior involving papers, 61, and finally examthv@1 instances. These results can help guide
practitioners when addressing classroom assignimeapers, and exams.
Summary

In summary, 213 students completed the survey; tiervenly 134 of them produced
usable results. Using Pearson’s Correlation $igtiso significant relationship was found
between the moral development, represented bycai®;sand dishonest academic behavior,
represented by the number of instances of acad#ishionesty self-reported by students.
Additionally, no significant relationship was foubdtween moral development and category of
dishonest academic behavior. The categories bbdest academic behavior were behaviors
involving exams, papers, and assignments. Théeesiagyest dishonest behavior was working
on an assignment with others (via email, textpgtdnt Messaging) when the instructor asked
for individual work. The most reported categorydeghonest behaviors involved those relating
to assignments and homework. To determine howdpeply address these behaviors, a law
school’s honor code must be evaluated. Chaptee$ a case study to explore the experiences

of an honor council chair to shed light on law sahwonor codes.
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CHAPTER 5
QUALITATIVE FINDINGS
Methodological triangulation enhances a studyrawveéals different information that
might not otherwise materialize from a singular noek (Patton, 2002). For this reason, a case
study consisting of data that was analyzed frormtarview of an honor council member is used
to augment the findings in this study.
The research questions guiding this qualitativeéigorof the study were:
1. How do students perceive academic dishonest bet?avAtternatively, are there
behaviors that are clearly prohibited in the hormmte that students do not identify as
academic dishonest behavior?
2. How do students and faculty perceive the honor 2oldethere an overall buy-in of the
honor code by the law school community? What elngiés are greatest when modifying
an honor code?
Participant

The participant in this case study was an hononcibghairperson at a public university.
This particular individual was elected to the positby the law school student body and had
served as an honor council member in previous ydadrgerviewed this individual using a
digital recorder. The recording was transcribe@lmpurt reporter. No portion of the interview
is included in the appendix so as to maintain ti@ngmity of the interviewee and to protect the
confidentiality of any instances mentioned in thierview. Any quote used in this document

has been approved by the participant.
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The document produced from the transcription waered into MAXqgda, a qualitative
research software system that facilitates codinterview guide topics developed from the
research questions were used to begin the codstgray They were: (a) obligation to report,
(b) measures to decrease dishonest, (c) knowledipe donor code, (d) difficult behaviors
to identify, (e) obstacles in modifying an honodepand (f) perception of students. The

frequencies with which these topics were discussedhown in Table 5:
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Table 5

Qualitative Topic Frequencies

Topic Frequency Percgata
Difficult behaviors to identify 11 18.03
Knowledge of the honor code 5 8.20
Obligation to report 6 9.84
Measures to decrease dishonesty 6 9.84
Obstacles in modifying honor code 27 44.26
Perception of students 6 9.84
Total 61 100.00

In addition to these topics, two more themes enterdde first emerging theme was
identifying ways to modify or create an honor codgere effectively. These were suggestions
that the participant made even if it was not ineldigh his past experience. Additionally, a more
general theme of problems or issues relating tdndm®r council experience arose that were not
encompassed in any of the other topics. Two sudgdpr obstacles in modifying the honor
code and perception of students became appargstugent organization issues, and (b) faculty
issues.

Difficult Behaviors to Identify

Three main topics arose when the participant wkedito discuss which behaviors were
seemingly difficult to be identified as academishdinesty by law students. A more obvious
behavior, plagiarism, was noted on four differectasions: “...technically, they didn't cite.
‘Cause they didn’t put quotations or anything ambitri “I know that some people didn’'t have
the luxury of maybe going to grad school...or, majiey did stuff in undergrad that never was

made a big deal of or...maybe they just didn’'t has&rang [writing background],” “...citing
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[was the number one issue],” “[c]lause if you'd d¢hi@at much and you just put quotes around it —
it’s like tech[nically taking that piece].”

Another topic which commonly appeared in behavabifscult to identify by students as
academic dishonesty was the students’ assumpggasding class assignments, papers, or
exams. The participant reiterated that studergsd @ make a habit of asking their professors if
clarification is needed. Many times assumptionsaweade which led to honor code violations:
“ [students] make assumptions, ‘like oh well, tt'® norm in a practice to copy paste and not

really cite,” “...I feel like maybe some people migiave had the thought [to ask, but]... just
assumed it was okay. Some people might have gisigked the question or proceed further
into whether or not it was wrong because they didant to.”

The honor council chair also stated that manygiownduct issues were brought to them
by students and faculty. Sometimes the area wasay to whether a behavior was a conduct
issue or academic dishonesty issue. Clarificatias needed for faculty and students to identify
which behaviors to properly file with the honor oail.

Knowledge of the Honor Code

The participant indicated that many first-year stwdents were not familiar with the
honor code. Oftentimes if a violation occurred student would report it to a faculty member
who may or may not involve the honor council. Pagticipant also indicated that faculty
members were not as familiar with the honor codineg should be, especially where
procedures were involved. Additionally, the honouncil chairperson believed that a review of

the honor code by students and faculty should péédee annually to ensure proper filing and to

remind students of their obligations as set fantthie honor code.
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Obligation to Report.

The information in this case study revealed twanntidemes regarding obligation to
report a violation by a law student. First, studetid not like reporting fellow classmates
because they felt that their identity would not aamanonymous: “nobody wanted to report
because of the possibility of it getting out. Artlink when there [were]...clear lines as to,
‘you’re going to stay, you know, anonymous in highe students felt more comfortable].”
Second, as mentioned previously, students sometiepested academic dishonesty instances to
a faculty member instead of meeting with an homamecil member. The participant indicated
that the proper process to file was not clearaarifiar, to students.

Another main theme discussed that seemed to &eaating issue, was student abuse of
the honor council process to file a claim malicigwsyainst another student. The participant
spoke of a particular instance where a studentenleafalse claim against a fellow classmate.
This created unneeded work for the students, faocuéimbers, and honor council members.
Additionally, there were no repercussions set fortthe honor code to address these types of
instances which made it frustrating for all invalve

Measures to Decrease Dishonest Academic Behaviors.

Informing students to ask their professors ifiilzation was needed and reminding
students to do so each semester were the mairsghasized by the honor council
chairperson in this case study. “[I]f it doesmgef right, ask. If you feel uncomfortable, ask.”
The participant felt that numerous violations coodve been avoided if a student had just asked
for clarification instead of making assumptionsddiionally, the participant indicated that when
they, the honor council members, provided exampiggoper usage of quotations, citations,

and paraphrasing for papers and assignments seéemeake a difference in the number of
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annual violations filed. The honor council changm felt that students were more inclined to
read a hard-copy of the honor code if providechtort in a group setting.
Obstacles in Modifying or Creating an Honor Code

There were many obstacles to overcome for thecgaaht's honor council when
modifying his institution’s honor code. Two maundopics emerged in this interview:
obstacles involving faculty and obstacles regardtuglents or student organizations.

Faculty.

The honor council members knew that they wouldehtavinvolve faculty members in the
honor code process if they wanted support fromatveschool community. The honor council
faced a myriad of issues regarding faculty paréitgm. To what extent should faculty members
be involved? What faculty members should be ineti®klHow much input should faculty
members have? These were all questions that thar lsouncil faced.

Ultimately, this honor council voted to createaalflty consulting committee made up of
three faculty members. “[W]e had to limit the certamount of teachers we would have...that’s
why we voted. But that's what worked so well."WfJe didn’t want to have too many cooks in
the kitchen.” The honor council chose faculty menstihat they felt would represent diverse
perspectives in the modification process. Oncetbeess began, the chosen faculty presented
some challenges to the way in which the studentgedsto make modifications. First, some
professors wanted to remove large portions on ¢éim@hcode and/or begin again. Another
professor took a different approach and asked dinethcouncil what it wanted to achieve and
gave direction based upon that information. Omdgssor made a large number of grammatical
edits. All of the professors wanted to includeglaage that would encompass improper conduct

issues.
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The participant also reiterated a power struggtevéen the faculty members and the
students, “[some of the changes were] basicalipdgrjo take a lot of the power away from the
students, instead of having balance[d] power,’ethember...Professor [X] and [Y] wanted us to
adopt...their version.” The participant expresseakceon that it felt like particular members of
the faculty wanted to micromanage the honor codegss and shift power elsewhere, either to
administration or faculty, rather than letting thecision-making remain with the law students.

Another obstacle arose when faculty members hadersations with students outside of
the honor council members. The participant nated the honor council was trying to craft
language that would be for all students; this imedlmany hours of negotiation between
concerned students and the honor council. Whewwdtyy member had communications with
these concerned students regarding the honor ttleelapnor council felt that incorrect
information was being disseminated and discussedhwhade the honor council appear
disorganized. It created tension between the hoowncil and various students and student
groups.

Student groups.

Law students partake in various legal organizatiduring their time in school. Many of
these organizations require numerous hours of wodaccomplish goals, such as hosting
competitions, inviting the law community to sympasor producing law journals. They create
smaller microcosms of law communities with theimoschedules, procedures, and goals.

The honor council chair in this case study indidahat student organizations were very
protective and deferential to their own internalqadures which created conflict with
requirements set forth by the honor code. Durmgglteginning of the modification process,

public student forums did not occur. Instead,hibeor council modified the language
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themselves without student or student organizatipnt. They wanted to present this version
for a vote by the students. When it became appé#nahthe modifications presented an issue,
various forums and meetings took place to enswtiie language included in the honor code
met the needs of the students groups as well asdndl students.

Perception of Students

| asked the participant to give me her perceptiostwdents brought before the honor
council because of a reported academic violatibime participant indicated that each individual
situation was different, that his perception chahge a case-by-case basis. “You know, some
students, | felt like - genuine mistakes. Othezxri felt like — they technically didn’t cheat,tbu
they did the equivalent of cheating. Kind of imay...[where] the teacher said don’t cross this
line, and they went as much as they could [witlwwassing] that line.”

The honor council chair also noted that it wag/\fficult being in his position. “[T]he
hardest thing is judging peers. A lot of [stud¢ntually...didn’t know [that they violated the
honor code]. But at the same time, | felt like.. atBituations were — deep down [they] did
know.” Additionally, the participant indicated thaany times whether a situation was turned
over to the honor council depended upon the pamepy faculty about a student. The
participant believed that students having moretp@sinteractions with faculty members outside
of class were treated more favorably than those dithmot interact with faculty members.
Overall, the interviewee in this case study belietreat most students who appeared before the
honor council for an academic violation made a giadtth mistake. “Technically, if | had to

pick, I'd say good faith mistake.”
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Problems with the Honor Code Process in General

After coding the participant’s interview transcigst, a separate topic emerged
encompassing various problems with honor codegratonor code process in general.
Problems relating to procedure, other policies, @mtuct issues materialized. First, the
participant stated that some faculty members aftit with dishonest academic violations by
themselves. “...l...felt like a lot of stuff was haadljust by the professor and the professors a
lot of times didn’t go to us [honor council] becaukey didn’t want us to blow it out of
proportion.” The participant believed that monestrin the honor council by faculty members is
needed so that the process will work. “I think..réheeeds to be some kind — there has to be
some kind of...trust.”

Another issue was the lack of knowledge by stuslabhbut the honor code procedure.
Students were unfamiliar with the process and tegoriolations to various individuals not
specified in the code. This increases the likelthobleaking confidential information. There
was also internal lack of knowledge of the propecpdure set forth in the honor code and at the
institution in general. Faculty and administratadready had set policies regarding conduct, but
many members expressed interest in including thgulage in the honor code. Additionally, the
appeal process for an honor code decision was toaaléaculty committee. The honor council
and the student body were unfamiliar with this pssc Sometimes a complaint was filed with
the honor council and it was not dealt with inmagly manner. Scheduling time slots amenable
to numerous law students was challenging. Theseepural issues presented a challenge to the

honor council.
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Ways to Modify or Create an Honor Code More Effectvely

Based upon the interviewee’s experience, she blas@ offer various ways in which
one might approach the honor code/honor councidge®. Knowledge of the honor code by the
entire law school community was most importantudgnts needed to know who to report a
violation to and the process that will follow asesult of that filing. The honor code and honor
council should be placed on the institution’s wedysio]f course, you know, awareness —
putting on the website — providing it.” More brdadhe interviewee felt that respect of the
honor code and what it is trying to accomplish wlomlake the students more aware of their
actions and obligations. In her experience, Hieved that he saw a shift in mindset. “People, |
think, were taking it more seriously and not [faglifear...[T]hey wanted to do the right thing.
So that was a positive thing.”

The participant indicated that a strong relatigmstith faculty members would allow the
honor council to work with confidence. Knowing thaculty members support the honor code
and the honor council allows for a more valuabktey to effectuate the ultimate goal-
preventing academic dishonesty in law school. Admeor council chair indicated that faculty
could exhibit support by speaking about the homalecto students or suggesting to students to
reread the honor code. “ 1 mean | know [the facalembers] put it all on their syllab[i], but it's
like look at the honor code...there are certain wiovis that [professors] want to enhance |
think. They need to copy and paste...and put ihé[syllabus].” The interviewee also felt that
meeting with faculty members on a continuous biasght enhance the relationship. “[M]aybe
the faculty meets with the honor council once a thoBut the thing is you [have] to keep it

confidential.”
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Internal honor council conditions play a vast rol¢he way the system operates. The
participant indicated that members need to be tagbdwonor council if they are committed and
willing to do hard work. If law students feel lik@nor council representatives are trying to
enhance their resumes, then the honor councilaé&patis harmed. The interviewee also
expressed the importance of working together. 4T$h what worked so well was just like — |
felt like — as a leader — | just had us vote orrgng.”

Summary

In summary, the honor council chair was able to/jol® a rich description of her
experiences serving as chair and modifying hertutigin’s honor code. Knowing the obstacles
that might arise with faculty and student organarat will assist others when planning to begin
or modify an honor code. It was clear from herexignce that an open dialogue is needed with
all those involved to ensure correct informatiosasnmunicated to the law school community.
Also, collecting student and student organizati@xgectations before approaching the
modification is necessary so that all interestspaesented and discussed. Additionally, honor
code procedure must be clear and consistent fqurtieess to work properly. Chapter 6 will
discuss both the quantitative and qualitative figdiof this study and how they can assist in

decision-making and planning by law school pramtiérs.
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CHAPTER 6
DISCUSSION

The purpose of this mixed methods study was tocegpihether a relationship exists
between the dishonest academic behaviors of lasests and their moral development stages.
The exploratory nature of this study allowed meegearch the climate of academic dishonesty
in law schools and gain a better understandingtaftwneasures need to be implemented to
ensure optimal ethical education of future lawyers.

This study consisted of quantitative and qualietspects that permitted me to see what
behaviors are problematic in law schools, whethettents’ moral development bore any relation
to academic dishonesty, and to understand a stagmrteption of academic dishonesty and the
honor code process based on his unique experighbso-part survey consisting of a series of
dishonest academic behaviors adapted from Dr. DidvialCabe’s Academic Integrity Survey
and five short stories presenting ethical dilemima®r. James Rest was used to gain
information needed for the quantitative portiortto study. A case study of an honor council
member with a unique set of experiences providgdiriformation for the qualitative aspect of
my research. Together, the results give pracgti®a look into students’ views of academic
dishonesty and the honor code process.

Quantitative
No significant correlation was found between trmrahdevelopment and dishonest

academic behavior of law students, when eitheritaplt dishonest academic behaviors as a
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whole or when broken down into categories. Thisasentirely surprising. Kohlberg and Rest
both have noted that finding direct relationshipAmen moral reasoning/development and
behavior is difficult and studies have not beenststent (Lanza-Kaduce & Klug, 1986).
Although moral reasoning does not necessagibyltin moral behavior, the two can be related
(Mischel & Mischel, 1976). This study did not shavgignificant relationship. This could have
resulted for a number of reasons. First, it issfme that students are not cognizant that their
actions actually constitute academic dishonestyerGthe variability of the definition of
plagiarism within the legal community, it is likellgat an unseasoned first year law student may
be confused when embarking on the first writinggasaent of the semester. Bast and Samuels
(2008) created a table identifying the elementglagiarism in 4 varying definitions. The
elements extrapolated were 1) taking, 2) literagpprty, 3) without attribution, 4) benefit, 5)
copying, 6) fraud/intent, 7) nonconsensual, 8) aithadding value, 9) words, information,
ideas, 10) lying, cheating, stealing. There areefmitions that contain all of the elements and
only two elements that were mentioned three tinies quite likely that a law student’s
undergraduate institution’s definition of plagianigliffers from that of his or her law school. A
student’s varying understanding might not everdmtified unless faced with a plagiarism issue
in law school. In this study, 28 instances of parasing or copying a few sentences of material
from a written source without footnoting or refecery it in a paper were reported. Also,
students reported 42 instances of paraphrasingpyirg a few sentences of material from an
electronic source without footnoting it in a papér.retrospect, asking those who responded
whether they understood their actions constitutadiarism should have been included. This
would have allowed practitioners to understand bmtegin their discussion with students

regarding plagiarism when turning in papers orgassents for class. The results are still
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helpful in understanding that conversations areleée¢hroughout a student’s tenure in law
school. As the honor council chair stated in hteriview, “[students] make assumptions, ‘like

oh well, it's the norm in a practice to copy paatel not really cite”” “...1 feel like maybe some
people might have had the thought [to ask, but].t assumed it was okay. Some people might
have just not asked the question or proceed funth@whether or not it was wrong because they
didn’'t want to.” The “norm” can and should be cgad. Those teaching law students should
require students to sign a statement obligatingthéent to read the school’s plagiarism
definition. The Legal Writing Institute has credi@ document that can be used in any class
where written attribution is required. The documéaw School Plagiarism v. Attributioins a
short document that explains plagiarism and gixesmples of correct and incorrect attribution.
Also, it has a statement that expresses the stuaelerstands the content therein and he or she
must sign and date the document (2003). This deaticould be modified to fit the
expectations of the professor for his or her cldétaw schools would allow a brief moment to
read over the honor code in class each semestewadld promote academic honesty and
possibly facilitate a dialogue between studentsfandlty regarding any questions about
misunderstandings. If it is not possible to reguivis during class, having students read the
honor code online and electronically acknowleddingight be a viable alternative.

Other behaviors that seem to be the norm amongtiasents are working on an
assignment with others (in person) when the intbnasked for individual work, receiving
unpermitted help on an assignment, and workingnoasaignment with others (via email, text,
or Instant Messaging) when the instructor askednidividual work. A total of 156 instances of

these behaviors were reported in this study. Asdiscussed in the literature, these behaviors

establish passive dishonesty (Anistal, Anistal, Blrdore, 2009). The failure to recognize that it
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is dishonest academically, the greater the likelthof actual cheating increases. The 2009 study
showed a greater misunderstanding among studentisahconstituted passive academic

dishonesty. The researchers stated, “teamingup take-home exam’ appears to be considered
‘postmodern learning,” not necessarily a passiaamic dishonesty situation” (Anistal et al.,
2009, p. 24). Creating a knowledge base of passigsdemic dishonesty creates more of a
challenge for faculty, administrators, and theitngbn’s honor council. Discussions about
passive academic dishonesty should be addressaa ingtitution’s faculty, administration, and
honor council. Helping students identify thesededrs is the beginning of understanding the
importance of original work. It also sets a foutialafor students entering the law profession.

As in any profession, the importance and signifteaof self-regulation needs to be stressed and
explained to students. This dialogue should ooouday one in law school.

P-Scores.

A postconventional score, or P-score, is basi¢hllyamount of importance that
participants place upon moral considerations rdltdestages or schemas 5 and 6 (Rest, Thoma,
Narvaez & Bebeau, 1997). Typically, the P-scafegraduate students is somewhere in the 60s
(on a scale that ranges from the 0 to 95) with Pbabdidates in moral philosophy and
seminarians scoring the highest (Willging & Dun@81). In 1977, Willging and Dunn’s study
found that first year law school students had araye P-score of 52.2. In 2002, Landsman and
McNeal found that first year law students’ P-scorean was 49.61. In this study, the mean P-
score of the participants was 35.5, which is maeter than either the 1977 or 2002 study.
Although the numbers from the 1977 and 2002 stuatiegshose from first year law students and

this study presents a mixture, one might expedtttha study’s mean P-score would be higher,

not lower.
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There is a strong positive correlation between atioal attainment and stage of moral
development (Kohlberg & Candee, 1984), but, as tiae progressed, studies suggest a possible
downward movement in overall moral developmentllef@chievement (Traiser & Eighmy,
2011). Although it is difficult to speculate theasoning for this study’s seemingly low mean P-
score, it is consistent with the downward trendhofal development.

Examining the law students’ represented schensadeeeloped by Rest, will assist
practitioners to better understand student moratidpment. For each individual, a score is
provided for: (a) schemas 2 and 3, (b) schemadi(@nschemas 5 and 6. For each of these, the
number represents the proportion of answers thagao the various schemas. In this study,
the mean for schemas 2 and 3 was 11.27, for schatveas 18.78, and for schemas 5 and 6, it
was 17.78. Again, Rest determined that reveahiegoroportion of answers that fall within the
various schemas was a better representation ofl myatitude than confining an individual to one
stage (Rest, Narvaez, Bebeau, & Thoma, 1999). gifgland Dunn (1981) hypothesized that
individuals in Stage 4 might be drawn to studyltve to learn legal rules and “clarify the
parameters of their own behavior and as an oppityttsndevelop a social role congruent with
their personal behavior.” This study indicateg fheticipating students provided responses
largely associated with schemas 4, 5, and 6, \Wwigrhtghest mean score within schema 4.
Rest’s Attorney Characterizations

Although there are some differences, Rest’'s schamaeacterizations are derived from
the stages developed by Kohlberg (Rest, DavisobpRs, 1978). Cross referencing the
attorney characterizations provided by Rest, iufadL, to researchers Willging and Dunn will
further our understanding of law students’ morakaning. According to the results of this

study, the most number of students fell within schet. According to Rest, the characterization
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of the average law student would include usingGbde of Professional Responsibility as a
guide when faced with legal moral dilemmas. Closkind schema 4 in this study was the mean
score of schemas 5 and 6. Law students with nalena¢lopment closely associated with these
schemas could recognize the “values and rights fimisocial attachments and contracts”
(Willging & Dunn, 1981, pp. 314-315). Additionajlgtudents would feel that their own
personally developed morals which place emphasiadinidual human rights should supplant
contracts and laws when faced with conflict. Laudents in schema 6 would value social
justice and might likely be drawn to clinical pragrs focusing on human rights and public
interest. Further studies on students categobyexlirriculum emphasis, such as clinical and
human rights law, could solidify these characterres described by James Rest. If law school
administrators and faculty reflected upon theititnson’s mission and determined that
bolstering law students’ moral development is aglieral goal that serves the mission, then
taking actions such as requiring clinic trainingl grarticipation, especially those clinics
emphasizing human rights, could possibly increhsariean P-score, and thus moral
development, of law students. This would diffemfrthe normal Socratic-type ethics courses by
requiring active participation and having direchtaxt with clients who may not be able to
receive legal assistance otherwise. This is ctergisvith Hartwell's study (1990) in the
implementation of clinical education in law schadlich showed to increase students’ mean P-
score from 45.3 to 56.9.

What does this mean for practitioners? In sumithe/P-score of law students seem to
be decreasing, consistent with studies of othaiglises (Traiser & Eighmy, 2011). Typically,
the P-scores of graduate students is somewhehe iBOs (on a scale that ranges from the 0 to

95) with Ph.D. candidates in moral philosophy aachimarians scoring the highest (Willging &
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Dunn, 1981). This study revealed a P-score of.35tbidying the characterizations of schemas
where law students seem to base their moral corapsétn creates a better understanding and
foundation for faculty and administrators, espdgial identifying how students might relate to
clients in clinical situations, and later, in piaet(Hartwell, 1990).

Qualitative

This case study, in tandem with the quantitatealts, provides a framework for
understanding the moral development and dishomasteanic behaviors of law students. This
interview highlighted the continuous problem ofgaéaism and law students’ understanding, or
lack thereof, of proper citation. It is consistarith the survey results which showed a large
number of instances reported by students indicahiagthey paraphrased or copied a few
sentences of material from an electronic or wriftaper source without footnoting it in a paper.
Honor councils and faculty members should placelasig on citations even where very little
seems to be paraphrased. Although the fear oflm@inght should not be a motivating factor to
cite properly, students should be aware of the w@bewhich a professor can find sources on the
internet to detect plagiarism. Plagiarism detecsoftware can assist faculty members and
speed the process with which they can scan docsn@ntiolations.

Faculty members and administrators also can eageutialogue when students are
unclear about proper citations. The honor coumeimber in this case study noted that students
are not accustomed to approaching professors $istasce when a plagiarism question arises.
This could be the result of a variety of reasonsluding being embarrassed about a question he
or she wants to ask the professor or, alternatitbfy/student may not know that he or she needs
to ask a question, not recognizing when propeticitsshould take place. The honor council

member stated, “a lot of [students] usually didmbw [that they violated the honor code]” and
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the instances of academic dishonesty were “godhl faistakes.” This places the burden on
faculty, administration, and an institution’s hormouncil to be proactive and provide guidance,
examples, and dialogue so that students do notlihselves in violation of a school policy.
Despite whether practitioners agree whether stgdghrduld already have a higher level of
knowledge regarding dishonest academic behaviaréeittending law school, the results reflect
that they do not. This is a challenge for pramtiérs.

Modifying Honor Codes.

A large portion of the case study concerned théaghes faced when modifying an honor
code. One of the challenges involved a delicalenoa between student and faculty
involvement. When students and faculty are natgreement regarding their role in dishonest
academic issues, messages can be confused. Foplexdiow much information regarding
honor code changes should be disseminated throtifi®process should be discussed during
the initial phase of the process. Open commurmindietween these two constituencies could
provide a better system for academic and condw# gsues. Meetings should be scheduled to
keep the dialogue going between students, honaratlamembers, faculty, and administration
throughout the year. The honor council memberspecawide insightful information about
confusions that may arise among the student papalavarious faculty members may have
differing views on plagiarism, or any conduct foat matter, and the recommendations for
remediation by the honor council when a violati@ews. A continuous discussion on the ease
of the process, suggested actions for violationd,@ublic relations within the law school

community should take place throughout the acadgeac to rectify confusion.
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Implications for Law Schools

There are a number of implications for law schdi@sed upon the results of this study.
First, law schools should develop proactive prastithat assist students’ recognition of
dishonest academic behavior. For example, an dpenpolicy with faculty and administrators
regarding these issues should be in place. Thiwslstudents to communicate with any
member of faculty or administration regarding catiissues in academic dishonesty. Before a
policy like this is implemented, a discussion relyag the institution’s collective view on
academic dishonesty and the resources availalalgsist students with more in-depth academic
guestions should take place to ensure that theedatv school is somewhat consistent in their
approach to assisting students. Additionally, samdents should be introduced to the honor
code during orientation. If possible, specific mxdes of dishonest academic behaviors that are
common in law school should be introduced and dised. This will place students on notice
and give rise to students asking for assistantienies of uncertainty.

A more obvious implication of this study is thetihgions’ appreciation to create a clear,
concise honor code. Reassessment of the studeuligtion should take place often. What
seems clear to a particular generation of studeaisseem outdated and vague to others.
Particularly, students’ increasing usage of techgylshould be addressed so that it is reflected
in the language of the honor code. It is importhat students perceive the honor code as
current and central to the law school communithiswill facilitate dialogue regarding
academic dishonesty that hopefully leads to disonssof professionalism in law practice.
Recommendations

This study highlighted some significant phenomentthin law schools. First, the moral

aptitude of law students is steadily declining.tHis study, the mean P-score of law school
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participants was 35.5 which is much lower thanrtbeunterparts in the 1960s, 70s, and 80s. If
a law school decides to focus some of its resourcexrease student moral development
because of its consistency with the institutionission and goals, there are a few ways in which
is can be achieved. It may want to establish dlskidl course with focus largely based upon
the importance of individual work (on assignmemntd & prevent plagiarism). For example,
Maclagan (1998) researched and voiced the impatahmorality within management in
business. He addressed the relevance of ethinpsde®and mentioned that it is not meant to
imply that the course or program would make stuglemiore moral,” but, rather, equip them
with the tools needed to approach moral dilemmasadtise in the workplace. A course can
identify particular dilemmas that arise and theovjde students with the cognitive abilities to
approach these situations. The American Bar Aasioai requires law schools to teach these
ethics courses to all law students (American Bazo&gtion, 2013). How this present class
might be expanded is by coupling it with two aduhitl components. First, educating law
students on how they might create dialogue with@irtlegal communities, instilling the
beginnings or continuation of ethical communitiseaplained by Maclagan. Second, requiring
some type of clinical participation could increas¢ only P-scores, but expand the perspective
of law students. Studies show that participationlinical or pro bono work increases the moral
development of law students, but it is also beidfior students to gain a better understanding
of various viewpoints, like understanding diverseiseconomic backgrounds, ethnicities, and
cultures, regardless of the area of practice irclvtiey are interested in pursuing a career
(Hartwell, 1990; Hartwell, 1995; Quigley, 1996).

Another recommendation based upon the results®tudy is making the institution’s

honor code a focal point of the community. Pladwogor code procedure online or using the
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institution’s social media outlets will provide @asaccess for students and faculty. Itis
imperative that a law school keep current with shidechnology so that the messages being
placed by the schools will be in relevant sourdest example, it might be beneficial for law
schools to create an application, or “app” for amdl or iPhones. This will place a foundation
where students will easily recognize how to appnaae honor council should a violation arise.

Providing a clear, consistent honor code pledgalfdaculty members to use on syllabi
and exams will create a clear, consistent message@the student body. This type of practice
requires faculty consensus on definitions inclutetthe pledge and the honor code. Faculty and
administration should engage in dialogue with stiisie&'hen developing these definitions so that
all interests are expressed. As was suggestdaeldyanor council chair, “maybe the faculty
meets with the honor council once a month. Buthimeg is you [have] to keep it confidential.”

An additional recommendation based upon the dasly s an annual review of the
honor code. An annual review will ensure thatlibst practices are kept and regulations
current. A number of factors should be considevbdn reviewing the honor code. First, those
involved should consult technology advances to nsake the honor code captures all dishonest
behaviors. Second, review of the previous yedlsjations/instances should be reviewed to see
if any portion of the process was confusing or leassbme on all parties involved. Third, solicit
suggestions from the law school community, inclgdtudent organizations, faculty, and
administration, to consider when making modificatio
Implications for Law School Education Research

This study raises a host of issues that couldkpeed more thoroughly through
guantitative, qualitative, or mixed methods studiegst, studies have been conducted to

measure the effects of clinical practice on lavdeti moral development could be researched
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guantitatively by issuing Rest’s Defining Issuestlie clinical students. For example,
Hartwell’s (1990) study measured moral developnhbefibre and after students completed
clinical experiences. However, capturing intengest students before and after their clinic
participation and comparing dialogues also may sigét on any changing in moral aptitude
post. Instead of just identifying an increaseiscBre, a deeper understanding could be had if
the change was articulated in the students’ owrdazoQuestions would have to be crafted
carefully to capture this information.

Another implication for educational research imparing law school honor codes and
the implementation of their honor codes to the neindf instances of reported cheating. This
could shed light on best practices in implemensingdemic dishonesty policies. Using the
survey developed in this study could assist reseasdn identifying the number of instances
students engage in dishonest academic behaviammp&ing the instances reported to the
various ways they are discussed in their correspgritbnor codes might allow law schools to
identify the most effective language to use.

Third, identify schools that are modifying honades and performing case studies at
these institutions could be used to study and coenibeeir policies and implementation
processes. The comparisons also may identifydrastices for developing, modifying, and
maintaining honor codes.

Summary

This mixed methods study sought to explore thatiaiship between academic
dishonesty and moral development of law studeAtthough no relationship was shown to
exist, a number of important results surfacedstFihe mean P-score of the participating law

students was 35.55. This is much lower than ttmiinterparts in previous generations. This
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reiterates the suggestion of a possible downwangement in overall moral development level

of achievement in students (Traiser & Eighmy, 201t law school decides to focus some of
its resources to increase student moral developbem@use of its consistency with the
institution’s mission and goals, emphasis shoulglbeed on clinical or experiential

requirement. Although the honor council membegeéy discussed plagiarism as the most
common dishonest academic behavior, the surveyrast@ied in this study presented otherwise.
Students reported engaging in behavior affectisggasents and homework most often with
183 instances. Faculty should be aware of theskniys so that they can address them more
effectively in the classroom. Finally, to emphasilze importance of professionalism in the legal
community, the honor code should be a focal paintdw schools. Once students understand
what is expected of them and what is not tolerates; will be better prepared to enter the

workforce.
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Law School Academic Integrity Survey

1. Informed Consent

The purpose of this survey is to research the academic integrity of law school students. Your response is important in
helping law school administrators and faculty understand the behaviors used by law school students when taking
examinations and completing assignments and papers.

This survey is completely voluntary. Although a completed survey is preferred, you are able to quit the survey at anytime.
All efforts will be taken to keep this survey completely anonymous. Your name will not be associated with any answer that
you provide.

This survey takes approximately 40 minutes to complete. Please follow the directions carefully and answer all questions t9g
the best of your ability.

If you have any questions regarding this survey and/or research, please feel free to contact Macey Edmondson at
maceye@olemiss.edu or 662-915-6819.

Thank you for your participation. We appreciate your assistance.
Sincerely,

Macey Edmondson
Doctoral Candidate
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Law School Academic Integrity Survey

2. Law School Academic Integrity Survey

Thank you for participating! Once you have completed this survey, you will be entered to win a Kindle Fire if you so
choose. Directions on how to enter will be given once you complete the survey.

This survey has two sections. Please answer all questions as accurately and honestly as possible. All precautions will
be taken so that your identity remains anonymous.
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3. Specific Behaviors

The specific behaviors listed below are adapted from the McCabe Academic Integrity Survey with express consent from
Dr. Donald McCabe.

Please read each specific behavior. In the box provided, indicate the number of times you engaged in the this behavior
during your law school career. If you have never engaged in a specific behavior, please enter the number "0".

1. Fabricating or falsifying a bibliography

Number of instances

2. Working on an assignment with others (in person) when the instructor asked for
individual work

Number of instances

3. Working on an assignment with others (via email, text, or Instant Messaging) when the
instructor asked for individual work

Number of instances

4. Getting questions or answers from someone who has already taken a test

Number of instances

5. Helping someone else cheat on a test

Number of instances

6. Copying from another student during a test or examination with his or her knowledge
Number of instances

7. Copying from another student during a test or examination without his or her
knowledge

Number of instances

8. Using digital technology (such as text messaging) to get unpermitted help from
someone during a test or examination
Number of instances

9. Receiving unpermitted help on an assignment

Number of instances

10. Copying (by hand or in person) another student's homework/assignment
Number of instances

11. Copying (by using digital means such as Instant Messaging or email) another
student's homework/assignment

Number of instances
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12. Paraphrasing or copying a few sentences of material from a written source without
footnoting or referencing it in a paper

Number of Instances

13. Submitting a paper you purchased or obtained from a website and claiming it as your
own work

Number of instances

14. Turning in a paper obtained in large part from website

Number of instances

15. Paraphrasing or copying a few sentences of material from an electronic source- e.g., the
internet - without footnoting it in a paper

Number of instances

16. Using unpermitted crib notes (or cheat sheets) during a test

Number of instances

17. Using electronic crib notes (stored in PDA, phone, or calculator) to cheat on a test or exam

Number of instances

18. Using an electronic/digital device as an unauthorized aid during an exam

Number of instances

19. Copying material, almost word for word, from any written source and turning it in as your
own work

Number of instances

20. Turning in a paper copied, at least in part, from another student's paper, whether or not that
student is currently taking the same course

Number of instances

21. Using a false or forged excuse to obtain an extension on a due date or delay writing an
exam

Number of instances

22. Turning in work done by someone else

Number of instances

23. Cheating on a test in any other way

Number of instances
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4. Defining Issues Test-2

This portion of the survey is concerned with how you define the issues in a social problem. Several stories about social
problems will be described. After each story, there will be a list of questions. The questions that follow each story
represent different issues that might be raised by the problem. In other words, the questions/issues raise different ways
of judging what is important in making a decision about the social problem. You will be asked to rate and rank the
questions in terms of how important each one seems to you.

PLEASE TRY TO FINISH THIS PORTION OF THE SURVEY IN ONE SITTING.
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5. EXAMPLE

This is an example problem:

Imagine you are about to vote for a candidate for the Presidency of the United States. Before you vote, you are asked to

rate the importance of five issues you could consider in deciding who to vote for. Rate the importance of each item (issue)
by checking the appropriate box.

1. Rate the following issues in terms of importance.

Great Much Some Little No
1. Financially are you personally better off now than you were four years ago? . | i | s | s | s |
2. Does one candidate have a superior moral character? 3 3 3 3 3
3. Which candidate stands the tallest? i | 3 o | i | i |
4. Which candidate would make the best world leader? 3 a3 a 3 i 1
5. Which candidate has the best ideas for our country's internal problems, like crime % | 3 i | % | . |

and health care.

Note. Some items may seem irrelevant or not make sense (as in item #3). In that case, rate the item as "NO".

After you rate all of the items you will be asked to RANK the top four items in terms of importance. Note that it makes sense that the items you
RATE as most important should be RANKED as well. So if you only rated item 1 as having great importance you should rank it as most important.

2. Consider the 5 issues above and rank which issues are the mostimportant.

1 2 3 4 5
Most important item | . | i | i | i |
Second most important 3 i B I 3 I | 3
Third most important 3 3 . | 3 3
Fourth most important 3 3 3 3 3

Again, remember to consider all of the items before you rank the four most important items and be sure that you only rank items that you found
important.

Note also that before you begin to rate and rank items you will be asked to state your preference for what action to take in story.

Thank you and you may begin the questionnaire!
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6. Story 1

Famine

The small village in northern India has experienced shortages of food before, but this year's famine is worse than ever. Some families are even
trying to feed themselves by making soup from tree bark. Mustaq Singh's family is near starvation. He has heard that a rich man in his village has
supplies of food stored away and is hoarding food while its price goes higher so that he can sell the food later at a huge profit. Mustaq is desperate
and thinks about stealing some food from the rich man's warehouse. The small amount of food that he needs for his family probably wouldn't even
be missed.

1. What should Mustaq Singh do? Do you favor the action of taking food?

_J Should take the food 3 Can'tdecide 3 Should not take the food

2. Rate the following issues in terms of importance.

Great Much Some Little No
1. Is Mustaq Singh courageous enough to risk getting caught for stealing? i | i | I | 3 3
2. Isn'tit only natural for a loving father to care so much for his family that he would 3 3 3 3 3
steal?
3. Shouldn't the community's laws be upheld? . | i | I | = |
4. Does Mustaq Singh know a good recipe for preparing soup from tree bark? 3 i 3 I § s O
5. Does the rich man have any legal right to store food when other people are | I | I | 3 3
starving?
6. Is the motive of Mustaq Singh to steal for himself or to steal for his family? i 8 i | 3 3 3
7. What values are going to be the basis for social cooperation? . | 3 i | i | i |
8. Is the epitome of eating reconcilable with the culpability of stealing? 3 3 i 8 3 3
9. Does the rich man deserve to be robbed for being so greedy? I | N | I | i | = |
10. Isn't private property an institution to enable the rich to exploit the poor? 3 3 3 3 3
11. Would stealing bring about more total good for everybody concerned or wouldn't I | i | 3 3 3
it?
12. Are laws getting in the way of the most basic claim of any member of a society? 3 3 3 3 3

3. Consider the 12 issues above and rank which issues are the most important.

1 2 3 4 5 6 7 8 9 10 1 12
Most important item 3 i | 3 3 I | 3 I | 3 3 3 3 . |
Second most important 3 3 3 3 3 i 1 3 3 3 3 3 3
Third most important 3 3 3 3 3 3 3 3 3 3 3 3
Fourth most important 3 I | 3 3 3 3 3 i | i | i i i |
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7. Story 2

Reporter

Molly Dayton has been a news reporter for the Gazette newspaper for over a decade. Almost by accident, she learned that one of the candidates
for Lieutenant Governor for her state, Grover Thompson, had been arrested for shop-lifting 20 years earlier. Reporter Dayton found out that early in
his life, Candidate Thompson had undergone a confused period and done things he later regretted, actions which would be very out-of-character
now. His shoplifting had been a minor offense and charges had been dropped by the department store. Thompson has not only straightened
himself out since then, but built a distinguished record in helping many people and in leading constructive community projects. Now, Reporter
Dayton regards Thompson as the best candidate in the field and likely to go on to important leadership positions in the state. Reporter Dayton
wonders whether or not she should write the story about Thompson's earlier troubles because in the upcoming close and heated election, she fears
that such a news story could wreck Thompson's chance to win.

1. Do you favor the action of reporting the story?

_3 Should report the story 3 Can't decide 3 Should not report the story

2. Rate the following issues in terms of importance.

Great Much Some Little No
1. Doesn't the public have a right to know all the facts about all the candidates for I | % | 3 . | I |
office?
2. Would publishing the story help Reporter Dayton's reputation for investigative 3 3 G | 3 3
reporting?
3. If Dayton doesn't publish the story wouldn't another reporter get the story anyway 3 i | I | i | 3
and get the credit for investigative reporting?
4. Since voting is such a joke anyway, does it make any difference what reporter 3 3 3 3 3
Dayton does?
5. Hasn't Thompson shown in the past 20 years that he is a better person than his s | k| i | % | i |
earlier days as a shop-lifter?
6. What would best service society? I 8 3 i 8 3 3
7. If the story is true, how can it be wrong to report it? = | i | 5 | = | 3
8. How could reporter Dayton be so cruel and heartless as to report the damaging story 3 3 3 3 i |
about candidate Thompson?
9. Does the right of "habeas corpus” apply in this case? J i | i | I | I |
10. Would the election process be more fair with or without reporting the story? 3 3 i 8 3 3
11.-Should reporter Dayton treat all candidates for office in the same way by reporting = | 5 | 5 | o | 3
everything she learns about them, good and bad?
12. Isn't it a reporter's duty to report all the news regardless of the circumstances? 3 3 i 8 3 3

3. Consider the 12 issues you rated above and rank which issues are the most
important.

1 2 3 4 5 6 7 8 9 10 11 12
Most important item 3 i | 3 3 3 3 3 3 i | 3 3 3
Second most important 3 i 3 3 3 i | a 3 i | a 3 3
Third most important 3 I | 3 i | . | 3 i | i | | . | 3 3
Fourth most important 3 i | 3 i i | 3 i 3 3 i 3 3
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8. Story 3

School Board

Mr. Grant has been elected to the School Board District 190 and was chosen to be Chairman. The district is bitterly divided over the closing of one
of the high schools. One of the high schools has to be closed for financial reasons, but there is no agreement over which school to close. During his
election to the School Board, Mr. Grant had proposed a series of "Open Meetings" in which members of the community could voice their opinions.
He hoped that dialogue would make the community realize the necessity of closing one high school. Also he hoped that through open discussions,
the difficulty of the decision would be appreciated, and that the community would ultimately support the school board decision. The first Open
Meeting was a disaster. Passionate speeches dominated the microphones and threatened violence. The meeting barely closed without fist-fights.
Later in the week, school board members received threatening phone calls. Mr. Grant wonders if he ought to call off the next Open Meeting.

1. Do you favor calling off the next Open Meeting

_J Should call off the next open meeting _J Can'tdecide _J  Should have the next open meeting

2. Rate the following issues in terms of importance.

Great Much Some Little No
1. Is Mr. Grant required by law to have Open Meetings on major school board % | 3 i | 3 3
decisions?
2. Would Mr. Grant be breaking his election campaign promises to the community by i | 3 a 3 3
discontinuing the Open Meetings?
3. Would the community be even angrier with Mr. Grant if he stopped the Open 3 % | I | 3 I |
Meetings?
4. Would the change in plans prevent scientific assessment? I | i i 3 3
5. If the school board is threatened, does the chairman have the legal authority to 3 3 I | 3 |
protect the Board by making decisions in closed meetings?
6. Would the community regard Mr. Grant as a coward if he stopped the open 3 3 I | 3 3
meetings?
7. Does Mr. Grant have another procedure in mind for ensuring that divergent views I | i | i | | s |
are heard?
8. Does Mr. Grant have the authority to expel troublemakers from the meetings or 3 3 3 3 3
prevent them from making long speeches?
9. Are some people deliberately undermining the school board process by playing i | i | i | I | I |
some sort of power game?
10. What effect would stopping the discussion have on the community's ability to 3 3 3 3 3
handle controversial issues in the future?
11. Is the trouble coming from only a few hotheads, and is the community in general % | I | 3 3 I |
really fair-minded and democratic?
12. What is the liklihood that a good decision could be made without open discussion i ! 3 3 3 3

from the community?
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3. Consider the 12 issues you rated above and rank which issues are the most
important.

1 2 3 4 5 6 7 8 9 10 11 12
Most important item s | i | i | J i | 3 i | 3 i | i | . | . |
Second most important : | 3 | i i 3 3 a - a 3 i
Third most important 3 | 3 I | I | 3 3 J i | % | . | i |
Fourth most important 3 3 5 § 3 3 3 3 i | 3 3 3 3
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9. Story 4

Cancer

Mrs. Bennett is 62 years old, and in the last phases of colon cancer. She is in terrible pain and asks the doctor to give her more pain-killer
medicine. The doctor has given her the maximum safe dose already and is reluctant to increase the dosage because it would probably hasten her
death. In a clear and rational mental state, Mrs. Bennett says that she realizes this; but she wants to end her suffering even if it means ending her
life. Should the doctor giver her an increased dosage?

1. Do you favor the action of giving more medicine?

3 Should give Mrs. Bennett an increased 3 Can'tdecide 3 Should not give her an increased
dosage to make her die. dosage

2. Rate the following issues in terms of importance.

Great Much Some Little No
1. Isn't the doctor obligated by the same laws as everybody else if giving an overdose I | I | I | I | I |
would be the same as killing her?
2. Wouldn't society be better off without so many laws about what doctors can and 3 3 3 3 3
cannot do?
3. If Mrs. Bennett dies, would the doctor be legally responsible for malpractice? | . | I | i | . |
4. Does the family of Mrs. Bennett agree that she should get more painkiller 3 3 I | I 3 3
medicine?
5. Is the painkiller medicine an active heliotropic drug? . | . | I | = | .
6. Does the state have the right to force continued existence of those who don't wantto 3 I 3 i 1 3
live?
7. Is helping to end another's life ever a responsible act of cooperation? 3 3 3 i | I |
8. Would the doctor show more sympathy for Mrs. Bennett by giving the medicine or i | 3 i i 1 3
not?
9. Wouldn't the doctor feel guilty from giving Mrs. Bennett so much of the drug I | i | I | 3 I |
that she died?
10. Should only God decide when a person's life should end? . | 3 3 i 8 3
11. Shouldn't society protect everyone against being killed? i | i | i | 3 J
12. Where should society draw the line between protecting life and allowing someone | I | i 3 I | 3

to die if the person wants to?

3. Consider the 12 issues you rated above and rank which issues are the most
important.

1 2 3 4 5 6 7 8 9 10 11 12
Most important item 3 3 3 3 3 3 3 3 3 | 3 3
Second most important i 3 3 i i 3 i 3 i I | 3 3 i
Third most important & | i | 3 i | i | 3 i | 5 | 3 I | 3 . |
Fourth most important i 3 3 3 3 3 i 3 3 3 3 3
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10. Story 5

Demonstration

Political and economic instability in a South American country prompted the President of the United States to send troops to "police" the area.
Students at many campuses in the U.S.A. have protested that the United States is using its military might for economic advantage. There is
widespread suspicion that big oil multinational companies are pressuring the President to safeguard a cheap oil supply even if it means loss of life.
Students at one campus took to the streets in demonstrations, tying up traffic and stopping regular business in the town. The president of the
university demanded that the students stop their illegal demonstrations. Students then took over the college's administration building, completely
paralyzing the college. Are the students right to demonstrate in these ways?

1. Do you favor the action of demonstrating in this way?

3 Should continue demonstrating inthese ~_J Can't decide 3 Should not continue demonstrating in
ways these ways

2. Rate the following issues in terms of importance.

Great Much Some Little No
1. Do the students have any right to take over property that doesn't belong to them? s | I | N | I | i |
2. Do the students realize that they might be arrested and fined, and even expelled 3 3 % 0 3 3
from school?
3. Are the students serious about their cause or are they doing it just for fun? I | I | . | = | I |
4. If the university president is soft on students this time, will it lead to more disorder? 3 3 I 8 : 1 3
5. Will the public blame all students for the actions of a few student demonstrators? 3 i | . . | I |
6. Are the authorities to blame by giving in to the greed of the multinational oil i 8 3 3 3 3
companies?
7. Why should a few people like Presidents and business leaders have more power 3 I | I | i | 3

than ordinary people?

8. Does this student demonstration bring about more or less good in the long run to all

e
b
b
b
b

people?

9. Can the students justify their civil disobedience? I | i | i | i |
10. Shouldn't the authorities be respected by students? 3 3 3 3 3
11. Is taking over a building consistent with principles of justice? I | N | B | 3 I |
12. Isn't it everyone's duty to obey the law, whether one likes it or not? s i i 8 3 I 8 G o

3. Consider the 12 issues you rated above and rank which issues are the most
important.

1 2 3 4 5 6 7 8 9 10 1 12
Most important item 3 3 3 3 3 3 3 3 3 3 i | 3
Second most important I | a 3 3 I 3 3 3 3 i | a i |
Third most important 3 3 B | 3 3 i | 3 i | 3 3 i | 3
Fourth most important 3 i 3 G | 3 i B 3 3 3 3 3 i
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11. Demographics

1. Are you currently a:
3 1L
2L
3 3L

2. Have you ever read your law school's honor code in its entirety?

3 Yes
3 No
3. What is your level of education? Please mark the highest leve of formal education you
are currently enrolled in or have completed:
3 Currently enrolled in a J.D. program
Professional Degree beyond the bachelor's degree (M.D., M.B.A., D.D.S., J.D., Nursing)
Professional degree in Divinity

Master's in teaching or Master's in Education

3

3

i

3 Master's degree in graduate school
3 Doctoral degree Ed.D.

3 Doctoral degree Ph.D.

3

Other

4. Which best describes your race/ethnicity? [Check all that apply]
3 African American or Black
_J  Asian or Pacific Islander
3 Hispanic
_3 American Indian/ Other Native American
3 Caucasian (other than Hispanic)

3 Other (please specify)

5. What is your gender?

3 Male

3} Female
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6. How many brothers and sisters do you have? Put 0 if you don't have any.

The number of brothers:

1l

The number of sisters:

7. What is your age?

Enter your age in years: —l
8. In terms of your political views, how would you characterize yourself?

3 Very Liberal 3 Somewhat Liberal 3 Neither Liberal nor I | Somewhat 3 Very Conservative

Conservative Conservative

9. Are you a citizen of the U.S.A?

3 YES 3 NO

10. Is English your primary language?

3 YES 3 NO
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Email Solicitation 1
Dear Law Student,

| am a doctoral candidate in Higher Education a Ulmiversity of Mississippi. | am studying
academic integrity in law schools, particularly wesr dishonest academic behaviors are related
to the moral development of law students. Stulde& shown law students to have greater
moral development and | am studying whether thegHany impact on the number of instances
a law student engages in dishonest academic bekavio

To measure this, the Law School Academic Integ@iiyvey has been created and | respectfully
request your participation. Please understandiimats an anonymous survey. The survey is
hosted on SurveyMonkey.com and any tracking feathexe been turned off. Please do not
supply your name anywhere in the survey respongseshoAdditionally, students from two other
institutions are participating so that studentsfrany one school cannot be identified.

| will e-mail you a link to the survey in one week.should take about 15-20 minutes of your
time to complete. Once you complete the survey,will be entered to win a $100.00 gift card
from Amazon.com chosen at random by SurveyMonkey.c®he results from the survey will
be analyzed and presented in a doctoral dissertalibe information will assist law school
administrators who are working to enhance the anadmtegrity of law schools.

This study has been reviewed by The University efdidsippi’s Institutional Review Board
(IRB). The IRB has determined that this studyilislthe human research subject protections
obligations required by state and federal law and/&rsity policies. If you have any questions,
concerns, or reports regarding your rights as aggaaint of research, please contact the IRB at
(662) 915-7482.

Thank you for your time and best of luck to yowour law school endeavors.
Best,

Macey Edmondson
Doctoral Candidate
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Email Solicitation 2
Dear Law Student,

| am a doctoral candidate in Higher Education a Umiversity of Mississippi. | sent an emalil
last week asking you to participate in a Law Schszddemic Integrity Survey.

| am studying academic integrity in law schoolgtipalarly whether dishonest academic
behaviors are related to the moral developmerdwfdtudents. Studies have shown law
students to have a greater moral development anddtudying whether this bears any impact
on the number of instances a law student engagdishonest academic behaviors.

Please understand that this is an anonymous surbheysurvey is hosted on SurveyMonkey.com
and any tracking features have been turned o#ad® do not supply your name anywhere in the
survey response boxes. Additionally, students fobhner institutions are participating so that
students at any one school cannot be identified.

The survey should take about 15-20 minutes of yioug. Please use the following link to
participate:

https://www.surveymonkey.com/s/lawsurvey2013

Once you complete the survey, you will be entecedinh a $100.00 gift card from Amazon.com
chosen at random by SurveyMonkey.com. The refults the survey will be analyzed and
presented in a doctoral dissertation and will 4$zv8 school administrators to better understand
the law student experience.

This study has been reviewed by The University efdidsippi’s Institutional Review Board
(IRB). The IRB has determined that this studyilislthe human research subject protections
obligations required by state and federal law and/&rsity policies. If you have any questions,
concerns, or reports regarding your rights as aigiaeint of research, please contact the IRB at
(662) 915-7482.

| realize the time constraints placed upon law atisl and am grateful for your time should you
choose to participate.

Best,

Macey Edmondson
Doctoral Candidate
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Email Solicitation 3
Dear Law Student,

| am a doctoral candidate in Higher Education a Ulmiversity of Mississippi. Over the past
couple of weeks, | have asked you to participate iimw School Academic Integrity Survey.
Due to confidentiality measures in place, | am Uead determine if you have taken the survey.
If you have, | appreciate your time and effort!ydfu have not, | encourage you to participate in
this survey. It will only take 15-20 minutes ofydime. Additionally, you will be entered to
win a $100 gift card from Amazon.com.

Please use the following link to participate:
https://www.surveymonkey.com/s/lawsurvey2013

| am studying academic integrity in law schoolstipalarly whether dishonest academic
behaviors are related to the moral developmerdwfdtudents. Studies have shown law
students to have a greater moral development anddtudying whether this bears any impact
on the number of instances a law student engagdishonest academic behaviors.

Please understand that this is an anonymous surheysurvey is hosted on SurveyMonkey.com
and any tracking features have been turned o#ad® do not supply your name anywhere in the
survey response boxes. Additionally, students fe@mother institutions are participating so
that students at any one school cannot be idethtifie

This study has been reviewed by The University efdidsippi’s Institutional Review Board
(IRB). The IRB has determined that this studyilislthe human research subject protections
obligations required by state and federal law and/&rsity policies. If you have any questions,
concerns, or reports regarding your rights as aigiaeint of research, please contact the IRB at
(662) 915-7482.

Thank you for your time and effort!
Best,

Macey Edmondson
Doctoral Candidate
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