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ABSTRACT

Although academic entitlement (AE) has become ailampopic of discussion in the
media, it has received very little scholarly foaushe higher education literature to date. AE
has been defined as a belief held by studentghbgatdeserve high grades in school despite a
lack of effort put forth into their work (Chowning Campbell, 2009). AE has been linked to a
variety of inappropriate behaviors in the classranatuding sleeping during class or being rude
to the instructor (Mellor, 2011). These uncivihbgiors pose as frustrating obstacles to the
learning process for students and instructorsddte, few studies have yet been published that
address the relationship between AE and other paligrrelevant variables such as satisfaction
with life and academic performance. The purpogihisfstudy was to explore the relationship
between AE, life satisfaction, and academic peréoroe as measured by cumulative Grade Point
Average (GPA). Two college student groups weréezatli — those who were considered to be
academically at-risk, as defined by having a cutndaGPA less than 2.0; and those who were
considered to be academically non-at-risk, as ci@naed by having a cumulative GPA above
2.0. Additionally, the researcher sought to exantire differences between academically at-risk
and non-at-risk students for AE and life satisfactas well as the relationships between AE,
satisfaction with life, and GPA within both studgnbups. Using purposive sampling, the
researcher acquired 146 non-at-risk student ppatints from an introductory psychology class
and 165 at-risk students from a course that focoseacademic success. Results included
academically at-risk students scoring significahilyher on AE and lower on satisfaction with

life than their non-at-risk peers. Additionallyg significant relationship was found between



both AE and GPA and AE and satisfaction with Iibe €ither group. Last, a significant
relationship was found between GPA and life satigfa but only for the non-at-risk students.

Both the implications and limitations of these fimgs are discussed, as well as suggestions for

future studies.
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CHAPTER 1
INTRODUCTION

Academic entitlement (AE), a popular topic of dission in the media (e.g., podcasts,
YouTube videos, commentary posted on the Chrowicldigher Education website), is a belief
held by students that they deserve high gradeshod regardless of effort put forth into their
work (Chowning & Campbell, 2009). And althouglisita term that has been bandied about in
the media, AE has received only minimal scholatlgrgion. Yet this attitude has been
speculated to be the cause of inappropriate stumraviors such as expressing anger or being
rude to the instructor, talking on a cell phoneleeping during lecture, having side
conversations with other students during class IMe2011) and disregarding mandatory
campus events (Kopp & Finney, in press), to narfea These inappropriate behaviors present
significant obstacles to teaching and learning ciwhimits instructor effectiveness. And, in this
age of high stakes testing and faculty accountgbpitiis clear that additional information on
student attitudes towards education and achievemeumtd benefit educators.

Since 1986 (Dubovsky), professors have been naiiigences in the AE literature
based upon personal experience. The following cemipshared by an academically at-risk
undergraduate, is an example of what is consideree academically entitled behavior. Not
only is disrespect towards the instructor exhihitddo evident is the student’s disregard for
course assignments and learning environment, astimment was included in an assigned
paper addressing the student’s utilization of stsidls:

| see this assignment as busy work and a totalenadddtme. The other night | played

1



Call of Duty instead of studying for a test andl giot a B. [...] if you [instructor’'s name]
plan on giving me a bad grade because | don’t agitieanything you have had us do;
then you are a miserable person who only wishéskaeverybody off.

This and similar behaviors can be the source ofeaggion and stress for many professors and
can be especially frustrating for those who inzegteat deal of time and energy in working to
optimize the learning process for students. A nooraprehensive understanding of AE, a
particularly insidious form of incivility in the assroom, can be beneficial for educators and
students at every level.

Unfortunately, although there appears to be a gr@wsense of entitlement in the current
generation (Singleton-Jackson, Jackson, & Reinha@dtO; Singleton-Jackson, Jackson, &
Reinhardt, 2011), few studies have been conductedEospecifically. Entitlement, in general,
has been associated with a variety of negativetb®&yistems or behaviors, including hostility
(Raskin & Terry, 1988), aggression, and selfishri€ssnpbell et al., 2004). These negative
connotations underscore the need to better unaérstatittement in all its forms, including AE.

According to Singleton-Jackson et al. (2011), redeatill needs to be conducted on the
accurate defining, measuring, and understandig=id role in student academic success. Little
is known about its influence on student learningaademic performance. In fact, a Boolean
search for “academic entitlement” in peer-revieyadnals via EBSCOhost yielded just around
a dozen entries. And of these studies, a smalbrtynhas actually addressed the relationship
between AE and student academic performance(Gregaheessard, Chen, & Farruggia, 2008;
Jackson, Singleton-Jackson, & Frey, 2011).Yet #igtiag literaturgGreenberger et al2008;
Hsieh, Sullivan, & Guerra, 2007; Jackson et al112@Pino & Smith, 2004) has shown that
student attitudes influence student learning aedbst frequently used metric applied to
college student success is grade point average YGRAd as students grow more familiar with

the college academic environment, their attitudertitiement may grow in direct proportion to
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the number of years they have spent on campughdfuthere may be other variables that
increase levels of academic entitlement as wdllidser hinder successful matriculation through
college. This study will provide a means by whiclbetter understand AE and its relation to
academic progress and success.

Rationale

Entitlement was first placed within an academicteanby Dubovsky (1986) who taught
medical students. Kopp et al. (2011) built thesearch upon Dubovsky’s, along with Achacoso
(2002), Chowning and Campbell (2009), Greenbergat. €2008), Hersh and Merrow (2005),
and Shelley (2005). Kopp et al. (2011) concepreadiacademically entitled students as holding
beliefs that: 1) students “deserve to learn” drad tearning should not be strenuous; 2) students
should not have to be proactive in gathering infation for greater knowledge; rather, the
professor is responsible for that; 3) any learmelgtied problems are not due to the deficiencies
of the student, but rather, are due to deficienafédbe academic domain, the instructor, etc.; 4)
students should be able to dictate the policiesengthe instructor for the course; and 5) since
students pay to be at the university, they havghd to certain grades. These behaviors present
obstacles to the learning process and reflectidég within the academic environment.

Clearly, students’ attitudes influence their leagn{Greenberger et al., 2Q08sieh,
Sullivan, & Guerra, 2007Jackson et. al, 201Pjno & Smith, 2004; Singleton-Jackson et. al.,
2011)and we measure their learning by their earned gradd their GPAs. Thus, it was
surprising that Greenberger et al. found no stediy significant relationship between AE
values and GPA. However, other researchers hawelfa relationship between AE and other
academic and gender-related variables. HartmatR{aflscovered that male students

experienced an increase in AE during the latterdfaheir college careers while female students



experienced a decline during that same period.ingakto consideration the studies conducted
by Greenberger et al. and Hartman, it appearghleatelationship between AE and GPA has
only been minimally researched and, thus, warramteer exploration. This study will extend
both Hartman’s and Greenberger et al.’s researdetermine if AE, GPA, and number of
attempted credit hours are significantly relatedrie another.

In addition to the research cited above, seveuais$ (Achacoso, 2002; Chowning &
Campbell, 2009¢Greenberger et al., 2008; Hartman, 20H@pp et al., 201)thave been
conducted that explored AE levels within the cutri@hort of college students, termed the
Millennial Generation Millennials are generally considered to be indiaduwho were born
between the years of 1982 and 2009 (Alexander &&y2&011), although these boundary years
vary slightly in the literature. Although Millerais have been acknowledged as having a variety
of specific strengths, such as appreciating tearkwothe classroom, being adept at using
technology, desiring social connectedness, andtaevto specific supervisors (as opposed to
organizations) (Alexander & Sysko, 2011; McGlyn@08; Papp, 2010), they have also been
called hedonistic, narcissistic (Alexander & Sysk011), entitled, and unhappy (Twenge,
2006). One of the aims of this study is to furtteplore how academic entitlement manifests
and is related to the academic performance ofgdaeration of college students.

According to the US Bureau of Labor Statistics1(2)Q 68% of individuals aged 16-24
attended college in 2011; this translates roughtly 12.8 million students. All of these
individuals can be categorized as members of thkeivial population. Millennials, like other
generations, may be drawn towards pursuing a degitagher education for reasons that
include earning higher salaries over the courgbaif lifetimes as well as acquiring the skills

necessary to fulfill certain job requirements (Gaale, Strohl, & Melton, 2012). Even though



many individuals aspire to obtain an advanced aegret all students will actually complete
their degree programs. Many will either drop canpletely or drop back in the number of
hours attempted each semester. Others may elng fgiades in their coursework that will
result in academic probation (James & Graham, 20804, not surprisingly, researchers have
found that students who are on probation have értaveer likelihood of graduating from
college than those whose performance is abovéntlehold for probationary status (Mathies,
Gardner, & Webber Bauer, 2006).

Many universities have established retention pnogran order to help students on
probation succeed academically. Although suchnarog exist, James and Graham (2010)
argued that determining exactly which interventiars useful in helping such students succeed
is not an easy task. Furthermore, Trombley (28@&ted that many retention programs may
implement interventions despite having only a lediunderstanding of their students. The aim
of the current study is to explore the relationdbepween academic performance, AE, and
satisfaction with life. These relationships mayob@articular interest to retention program
personnel.

This study explored the correlation between AE eas@nd academic performance.
Further understanding the relationship betweerethasables may provide retention program
faculty and staff valuable information with whiahdevelop more effective programs.

In addition to exploring the relationship betweés and academic performance in a
college student population, this study exploredréiationship between these two variables and
satisfaction with life. Satisfaction with life wasnceptualized by Diener, Emmons, Larsen, and
Griffin (1985) as a cognitive analysis of one'sjsabive well-being. Although satisfaction with

life has been researched in a variety of diffecemttexts over the last several decades, only a



few studies explored the relationship betweendbisstruct and academic performance (Chow,
2005; Dwyer, 2008; Rode et al., 2005). Furthermooepublications exist which explored the
relationship between satisfaction with life and AEe relationship between these two variables
was also analyzed in this study, for both acadeigia&risk and non-at-risk student
populations. To accomplish this, the Academic tiartient Questionnaire (AEQ; Kopp et al.,
2011) and the Satisfaction with Life Scale (SWL$r2r et al., 1985) was utilized to measure
these variables. Thus, this study will hopefuilyseveral niches in the higher education
literature.
Research Questions
The purpose of this correlational study was to esgthe relationship between AE,
academic performance, and satisfaction with lif@aghcollege students. The dependent
variables that were explored include AE, acaderarégpmance as measured by GPA, and
satisfaction with life, while the independent vateawas academic standing (whether a student is
considered to be academically at-risk or non-at}rid he statistical analyses that were utilized
included the Independent Samples t-Test and thes&¥€a Product Moment Correlation. The
following research questions were explored:
RQ1: Is there a significant difference betweensk-and non-at-risk students for
AE?
RQ2(a): Is there a significant relationship betwaeademic performance and AE for
non-at-risk students?
RQ2(b): Is there a significant relationship betwaeademic performance and AE for at-
risk students?

RQ3: Is there a significant difference betweensk-and non-at-risk students for



satisfaction with life?
RQ4(a): Is there a significant relationship betwaeademic performance and
satisfaction with life for non-at-risk students?
RQA4(b): Is there a significant relationship betwaeademic performance and
satisfaction with life for at-risk students?
RQ5(a): Is there a significant relationship betwsatisfaction with life and AE for non-
at-risk students?
RQ5(b): Is there a significant relationship betwsatisfaction with life and AE for at-
risk students?
Definitions of Terms
Entitlement According to Raskin and Terry (1988), entitlemeiers to the assumption that
one should receive special treatment above andndety® norms defined by one's society.

Academic entitlementAccording to Greenberger et al. (2008), AE iaraaterized by student

demands for high marks despite putting forth anwamof effort that warrants lower grades.

Academically at-risk college studentéccording to Tinto (1993), students who fallarthis

category are at risk of not graduating from colldge to academic difficulties (e.qg., failing a
course(s)). For this study, academically at-riskisnts were considered to be individuals who
had been placed on academic probation, or retufnomg academic suspension or dismissal, and
were participating in a course geared towards anadgsuccess.

According to James and Graham (2010), studentglaced on probation when their
GPA falls beneath a specific cut off point, defirgdeach university. For the students who
participated in this study, the cut-off point wa2.60 cumulative GPA. This cut off point was

defined by the university where this study tookcpla



Academically non-at-risk college studentiuxtaposed to the academically at-risk college

student category, these students were considetsslitogood standing at the university where
this study took place. In this case, good stand#fgrs to students who were neither on
academic probation nor returning from suspensiatisimissal.

Millennial Generation Individuals who were born between the years 18822009 (Alexander

& Sysko, 2011).

Satisfaction with Life The concept of satisfaction with life, as theneadenotes, is defined as a

cognitive appraisal of how content one is withdrider life (Diener et al., 1985).
Retention According to Crosling, Thomas, and Heagney (308ention is defined as the
number of students that continue to take coursas atstitution of higher education.
Statement of Significance

Since maintaining an adequate GPA is critical tblling college degree requirements, a
greater understanding of the factors that affestident’s academic performance is important
(Trombley, 2000). This study will contribute tcetnderstanding provided by existing studies
in several ways. First, only a few studies havenb@anducted on the relationship between
academic performance and satisfaction with lifed@h2005; Dwyer, 2008; Rode et al., 2005).
The studies that have been conducted on this tegre carried out at institutions that were
dissimilar to the university where the current exsh took place, in both size and location. In
addition, no studies have yet been published onella¢ionship between AE and satisfaction
with life.

This research will also contribute to our knowledd¢he relationship between AE and
academic performance. Although several studies kaplored AE using Millennial participants

(Achacoso, 2002; Chowning & Campbell, 20@eenberger et al., 2008; Hartman, 20Ha@pp



et al., 2011), few published studies have addregsecklationship between AE and academic
performanceGreenberger et al., 2008Furthermore, only two studies incorporateduke of
the AEQ (Kopp et al., 2011; Kopp & Finney, in prgdke assessment that was used in this study
to assess levels of AE.

Statement of Limitations

There are several potential limitations to thigigtuFirst, the data that was obtained by
the researcher was from a single Southern uniyarsthe US. The college students who were
enrolled at this university may have had their oumgue characteristics that may make the
results of this study less generalizable to coltgeents from other areas of the US. Second,
the participants in this study were volunteersisTillingness to take part may be indicative of
other, unknown characteristics that may inhereinflyence the results of this study.

Third, data was acquired from participants usingre@ort methods. This data
collection process may not be entirely reliables@se participants may be either hesitant to
share their true beliefs for fear of being viewsdchaademically entitled or unhappy.
Furthermore, these participants may have respoimdgdvay that they believed the researcher
would have liked for them to respond.

Fourth, incentives were offered to all participanédthough this method may have aided
in recruiting participants, it may have also attegicthose who wanted to participate solely to
obtain the incentive. Thus, this method may h#dedy altered the composition of the
participant group in some manner.

Last, the AEQ (Kopp et al., 2011) that was usetthis study is a relatively new
assessment of AE. However, the AEQ has showroagtiegree of validity and reliability in

the studies where it has been utilized (Kopp e28l11; Kopp & Finney, in press).



Overview
This dissertation is comprised of three chapt€isapter Il is a review of the existing
literature related to student retention, the Milieth Generation, entitlement, AE, academic
performance and satisfaction with life. Chaptémtludes a discussion of the measurements
that were utilized to assess AE, academic perfoceaand satisfaction with life for both
academically at-risk and non-at-risk college stusleas well as the procedures that were used to

conduct this study.
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CHAPTER 2
LITERATURE REVIEW

Maintaining an adequate GPA is crucial for thoseksey to graduate from college.
Identifying the specific relationships that existween academic performance and the factors
that are related to academic achievement may awrsity personnel in knowing how to better
help their students. To date, minimal researchbleas conducted on the relationship between
academic entitlement (AE), academic performanceeassured by Grade Point Average (GPA),
and life satisfaction among college students. fifiings that were acquired from this study
may help all university administrators, facultyaf§tand students develop a greater
understanding of the role that AE and life satiBéacplay in the success of one’s college career.

The current section will first examine the impoxtarof obtaining a college degree, as
well as the difficulty many students have in grathgfrom college. Second, the Millennial
generation will be discussed, as it is the genamahat comprises a significant proportion of the
college student population today. Specificallyoaerview of the existing literature on
Millennials will be provided, as well as a discussbdf how some researchers consider this
generation to be both entitled and unhappy. Thiatious definitions of entitlement will be
explored, particularly AE, as well as summarizeréfievant literature that focuses on these two
areas. Last, the concept of life satisfactionluiding how it has been defined and researched
over time, as well as its connection to AE and aoad performance, will be discussed.

The Value of a College Degree

Obtaining a college degree benefits individualsiamy ways. According to a study

11



conducted by Georgetown University’s Center on Btioa and the Workforce (Carnevale,
Strohl, & Melton, 2012), college degree holderseé4% more money over the course of their
lives than high school graduates — indeed, appratdiyn $1,000,000 more over the life span.
These researchers also projected that by the Ya&; B33% of all jobs in the US will be filled by
workers who have more than a high school educafidrese statistics underscore the value
found through attaining a college degree.

For many individuals choosing to attend college, process of obtaining a degree from
an institution of higher education is not withotstchallenges. According to the American
College Testing organization (ACT, 2012), on averagly 36% of college students attending
public universities complete their bachelor's degreithin five years and 54.7% of private
institution attendees do so. Also interestingdterare the findings of Bound, Lovenheim, and
Turner (2010), who discovered that eight-year galgraduation rates decreased between 1972
and 1992, from just over 50% to approximately 48¥en though there was an increase in
college enrollees over the years. These surprsgtistics indicate that the concept of the “4-
year-degree” has become a striking misnomer, aaidctiilege completion rates have become a
major concern to many education experts. Thesiststa also lend support to claims by some
researchers that the US educational system is dland action needs to be taken by
administrators to better educate our students @tdrGraduate School of Education, 2011). In
short, it is obvious that even though many studargsaccepted into institutions of higher
education, they are not guaranteed a degree.

Many universities have established retention pnogréhat are geared towards helping
students succeed in college once they have enyalieldding the university where this study

occurred. Retention program administrators maysado utilize interventions such as
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orientation sessions, mentoring by a faculty memip&de monitoring, tutoring, and learning
opportunities that are either group-oriented ompsufed by Supplemental Instruction, to name a
few (Myers, 2003). According to ti®urnal of College Student Retention: Researchoiyhe

and Practicewebsite [ittp://www.baywood.com/journals/previewjournals.2isiz1521-0251)

programs aimed towards student retention are sftpported by large amounts of money. This
indicates that retention programs are considerée tealuable components of many universities.

Despite the favorable image of retention programsyever, their personnel certainly
face a variety of challenges when working with asattally at-risk undergraduates. These
challenges include working with students who hagerballowed to enroll in school despite
being significantly underprepared for higher ediscatoursework (Bound et al., 2010) as well
as trying to increase the already low graduatioesréor first generation and low-income college
students (Fenderson, 2012). Furthermore, resei@slich as James and Graham (2010) have
emphasized the difficulty of discovering propeeiventions to use with students on probation.
Additionally, some researchers argue that varietention interventions have been implemented
by institutions of higher education despite adntrai®rs having limited knowledge of the
student populations they are trying to serve (Trewn®000). Thus, evidence exists which
suggests that even though acquiring a college #dnda considered essential to professional
success by some Americans, our educational sysiyrafeo be considered as struggling to
meet the needs of our students. To better agdisge students, university faculty and personnel
must first begin to understand the unique charesties of college students in our present day
society. One distinction of our current collegedeint population is that it belongs to the

Millennial Generation.
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The Millennial Generation

Traditional-aged college students are considereulmees of the Millennial generation.
This generation has also been referred to as “@#&orrY” (Alexander & Sysko, 2011) and
“Generation Me” (Twenge, 2006). People who wemnlimetween the years of 1982 and 2009
are said to fall into this category (Alexander &8y, 2011), although the specific boundary
years may vary in the literature. As with any gatien, Millennials have their own unique
characteristics. Specifically, Millennials havesheconsidered as highly adept in mastering
various forms of technology (Papp, 2010), are tearkvoriented (McGlynn, 2008), and
demonstrate loyalty to managers and commitmentgarozational values (Alexander & Sysko,
2011). Although Alexander and Sysko (2011) noted the Millennials' shortcomings are
compensated for by their strengths, they highliglhe negative perspective that many hold for
this generation when they noted that Millennialg/ralso exhibit narcissistic traits and a lazy
orientation towards work. Due to the wide rangasgumptions about this demographic group,
one of the primary purposes of this study is t@ssshe levels of AE among contemporary,
traditional-aged college students.
Millennials in the Academic Environment

Retention rates such as those provided by the RDTZ) and Bound et al. (2010)
indicate that many Millennials are struggling acadmlly. In the efforts to increase enroliment,
many colleges admit increasing numbers of studghtsmay be unable to easily succeed in
college coursework. And, according to Tinto (19%3)dents who fall into the academically at-
risk category have a greater likelihood of failleggraduate from college due to academic
difficulties (e.g., failing a course/s). What conges the operational definition of “struggling,”

however, depends on the university (James & GraR@dm0). At the university where this study
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occurred, students must maintain a minimum 2.0 ¢ative GPA in order to graduate from the
university. For this study, academically at-riskdents were considered to be those who have
been placed on academic probation, were returmorg fcademic suspension or dismissal,
and/or were participating in a special course dexigo increase student success. Considering
that only 36% of students at American public unsiézs complete their degrees within a five-
year time frame (ACT, 2012), these retention e$fony be crucial in offering at-risk students a
better chance of graduating from college.

Academically at-risk students There are a wide variety of factors that mayticbute
to college students being placed on academic pgavbaf ypically, a student’s cumulative GPA
is the measure used to determine a student’s adadéatus; this level may differ depending on
the college or university (James & Graham, 20189 me of the factors that have been linked to
academic performance in college include courseralese(Durden & Ellis, 1995), high school
GPA, maintaining employment in addition to beingfadent, personal issues, and family
responsibilities (Trombley, 2000). The analysesdrated in this study will hopefully reveal
other important factors, such as the relationshgisieen academic performance, life
satisfaction, and AE.
Millennials and Life Satisfaction

In addition to struggling academically, evidencestxthat many Millennials are
unhappy. Twenge (2006) completed a thorough reviengsearch addressing the Millennial
generation which was published in the boBkneration Me: Why Today’s Young Americans
Are More Confident, Assertive, Entitled, and Morisérable than Ever BeforeDuring her
research, Twenge found that the prevalence of gnaied depression had increased significantly

over the past few decades. Twenge noticed thdyfheal college student in the 1990s scored
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higher on anxiety assessments than 85% of thoseatttioded college in the 1950s. Twenge
also found that between the late 1980s and lat8sl 9Be percentage of children who had been
prescribed medication for mood-related issuesadplFurthermore, Twenge argued that
Millennials may be at risk for greater mental hieaklated issues due to pressures such as
dealing with increased competition to be accepteprbstigious colleges, a high divorce rate
among their parents, as well as unrealistic petsaxpectations that stem from our society’s
focus on consumerism.

Other researchers agree with Twenge (2006). Be&sgnGollust, Golberstein, and
Hefner (2007) found that 16% of college studentfesed from depression and/or anxiety. Of
the college students who completed the nationa#iiriduted American College Health
Association-National College Health AssessmentOihl? approximately 30% said that at some
point within the last 12 months they had been “sprdssed that it was difficult to function,”
while approximately 50% felt “overwhelming anxietgtiring this same time frame. According
to the National Center for Health Statistics (20Xljcide is the second leading cause of death
for youth aged 15-24. These findings support gication of the life satisfaction levels for
Millennials. In the current study, the researatgulored the levels of life satisfaction for
Millennial college students in particular.

Millennials and the Challenge of AE

According to Raskin and Terry (1988), entitlementeferred to as the assumption that
one should receive special treatment above andidety® norms defined by one's society. In
order to differentiate between a sense of entitférregeneral and specific forms of entitlement
(e.qg., AE), some authors have referred to thisdpl®nomenon as generalized entitlement

(Kopp, Zinn, Finney, & Jurich, 2011) or psycholagientitiement (Campbell, Bonacci, Shelton,
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Exline, & Bushman, 2004).

Researchers such as Campbell et al. (2004) swghestt generalized entitlement is
related to one’s personality and holds constanafeariety of different situations. Other
researchers have purported that individuals mgybee to context-specific entittement issues,
such as those related to academics. Chowning angplell (2009), for example, emphasized
that although some students may exhibit a sensatdfement regarding course grades, they
may not display the same sense of entitlementaritsi the academic context. Chowning and
Campbell’s definition of entitlement will be usddaughout the proposed project, as it will take
into consideration various forms of entitlement.

Several negative connotations are associated gtiedncept of entittement. Entitlement
has been linked to a variety of negative charagtiesi, including aggression, selfishness
pertaining to relationship issues (Campbell et28lQ4), abuse of one’s co-worker(s) (Harvey &
Harris, 2010), and deficits in modesty (Curry, 201Mdividuals who score high on both
entitlement and narcissistic measures are also hketg to hold a grudge against others as
opposed to forgiving them (Exline, Baumeister, Buah, Campbell, & Finkel, 2004).
Furthermore, research indicates that entitled stisdeave become especially challenging to
many professors’ time and energy constraints (Li@pm Bulanda, & Wagenaar, 2009). This
study will provide an opportunity to further exptathe AE construct.

Academic Entitlement

Unlike generalized entitlement, AE has not beeragonfocus in the scholarly literature.
For example, a Lexis/Nexus Academic (2012) seavchskense of entitlement” elicited close to
1,000 results. A search for “academic entitlemidrayever, elicited only 11 results. A

Boolean search in EBSCOhost for “sense of entitteiria peer-reviewed journals elicited 485
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results, whereas “academic entitlement” yielded Jus This study, however, will be an attempt
to contribute to the literature already publishedAd, and at a time when many university
administrators and academicians are seeking torsiaghel which factors are related to college
student success.

According to Chowning and Campbell (2009), the migbn of AE is “the tendency to
possess an expectation of academic success witiond) responsibility for that success” (p.
982). Chowning and Campbell (2009) stated thaiey be directly related to student behavior
that is not conducive to classroom learning. Thi®lated to the concept of incivility in the
classroom. Nine behaviors in particular have hdentified as uncivil student behaviors in the
classroom. These behaviors include: 1) acting borethss, 2) showing anger, 3) being rude to
the instructor, 4) sleeping, 5) having side cornagosis with other students, 6) talking on the
phone, 7) disputing grades in a disrespectful mar@)deaving the classroom without the
instructor’s consent, and 9) using technology wag that impedes the learning process (Mellor,
2011). Kopp and Finney (in press) also found thase who score higher on AE are also more
likely to skip mandatory campus-related eventsusTAE may not only encompass a sense of
entitlement in the academic realm, but may alsprbblematic behaviors such as those stated
above.

The following comment was written by a student was classified as academically at-
risk at the university where this study was conddctThe student included this statement in a
reflection paper that was assessed for coursetcrétdis expectation of receiving course credit
with minimal effort, while degrading the instructes what some researchers consider to be
academically-entitled behavior:

You [Instructor’'s name] talk about how you wantlp us stay at the school when you
turn around and give work that in no way helpsaudd any better. | was told this was a
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class that would help me with all my classes wHeit laas done is waste my time and
my parent’s money.

Kopp et al. (2011) stated that AE has become amdggooncerting issue for institutions
of higher education. Other researchers, such &eBky (1986) and Twenge (2009) have
provided support for this statement by noting th&tcan be quite problematic to professors.
Lippmann, Bulanda, and Wagenaar (2009) emphashatdithough student entittement can be a
source of significant stress for instructors, facare not always sure how to handle AE-related
behavior. Hopefully the results of this study vililiminate such factors, so that future
researchers can establish ways of intervening agddemically entitled students.

There is existing research on entitlement withiraeademic context (Dubovsky, 1986;
Morrow, 1994), including the relationship betweels And psychological entitlement, narcissism
(Greenberger et al. 2008), gender (Ciani, SumngeEsgster, 2009), parent-related issues, self-
esteem, work ethic (Greenberger et al. 2008), yeschool (Hartman, 2012), and medical
education (Dubovsky, 1986). These publicationscete that few published studies were
conducted from the time entitlement was first pthitean academic context to its reexamination
in 2008 with Greenberger et al.'s article.

Dubovsky (1986) was one of the first researchestudy entitlement within the
academic domain. Through his own experience wetdinal students, Dubovsky found five key
elements that were common to student-related emié&ht. These factors include: 1) a belief that
students are entitled to learning opportunities thiad the learning process itself should not
require much effort; 2) students should rely onittstructor for disseminating knowledge and
knowledge acquisition is not their responsibil®y;any difficulties encountered in the learning
process are not the result of weaknesses of tderstubut rather, are the result of problematic

instructors, learning environments, etc.; 4) aldsints should be recognized in the same manner,
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even if some are more talented or skilled; 5) skdtisfied with their grades or the learning
process, students are entitled to act aggressimelgrds their instructor. Clearly these factors
pose as significant obstacles to teaching andilegafor the professor.

Morrow (1994) described entitlement as hinderlmglearning process to the extent that
it demoralizes the whole institution of higher ealign. Morrow conceptualized entitled
students as demanding acceptance into any higheagon institution no matter what level of
academic performance they had previously demoestratie emphasized that entitled students
will frequently place blame on the university, coutum, and/or instructor when they do not
succeed. Additionally, Morrow viewed the acadeithycantitled student as believing success to
be one’s right instead of the product of hard warkalent. In short, Morrow was one of the first
researchers to make the prediction that AE willseatine educational system to take a turn for
the worse, one where the purpose of learning laked its meaning and value.

Kopp et al. (2011) have also published in the afésE. Their study shares
commonalities with other researchers including Dusig (1986), Morrow (1994), Achacoso
(2002), Chowning and Campbell (2009), Greenbergat. €2008), Hersh and Merrow (2005),
and Shelley (2005). Kopp et al. (2011) conceptedliacademically entitled students as holding
beliefs that: 1) students are owed the opportunign education, although the learning process
itself should be relatively easy; 2) acquiring kieage is not their responsibility, but rathergsit i
their professors’ duty to impart knowledge to thé&nissues encountered throughout the
educational process are not due to their own nestabkther circumstances, such as the instructor
or environment, should be blamed; 4) course pdisteuld be negotiated, depending on student
opinions; 5) students are owed higher grades sheehave purchasing power in the form of

paying tuition. These elements make it clear &tahas been conceptualized in a similar
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manner amongst a variety of researchers.

Greenberger et al. (2008) investigated the relahgnbetween AE, academic
performance, and academic dishonesty in a collegiest population. These researchers found
that students who scored higher on AE were mosdlito be academically dishonest and to feel
entitled in general. Greenberger et al. also faimadl AE and academic performance, as
measured by GPA, did not have a significant retestiop. Although this study is significant
because it indicates that negative qualities aseaated with academically entitled students, it
would be important to conduct additional studiegtmnrelationship between AE and GPA to see
if Greenberger et al.’s results can be replicag@dgiother samples. As Greenberger et al.’s
sample consisted mainly of Asian Americans, it vddog interesting to explore the relationship
between AE and GPA with other diverse student sasapl'he current study was conducted
using a sample that had a significantly differartural composition than Greenberger et al.’s.

In addition to AE and its relationship to GPA, tleéationship between AE and a
student’s year in school has also been exploreatinthn (2012) conducted a study on AE (what
Hartman referred to as “academic self-entitlemeatiy) its relationship to year in school and
gender. Hartman found that males experienced@ease in academic self-entitlement during
their junior and senior years while females expergel a decline in academic self-entitlement
during this same time period. This study was lnlboth Hartman’s and Greenberger et al.’s
(2008) research to see if cumulative GPA, acadgeac, and AE are significantly related. This
dynamic has not yet been explored in the AE liteeat
Factors Affecting AE

Researchers have speculated that a variety ofrfactay influence students to develop

an attitude of academic entittement. Some belibaeparenting practices (Greenberger et al.,
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2008) and the self-esteem movement (Twenge, 208§)have contributed to students
developing AE. Others believe that some professayg ask less of their students in terms of
work ethic and quality for fear of receiving poeather reviews. This fear may then cause some
professors to inflate grades (Lippmann, Buland&y&genaar, 2009). Additionally, some argue
that American youth have been raised within a coresism-focused society, which, once they
arrive at college, may also influence them to é&et & consumer towards their education
(Edmunson, 1997). This might lead to a studeneetipg grades for payment.

Unfortunately, few studies have been published@m tiniversity faculty, staff, and/or
students themselves may ameliorate the AE isswéfmidn and Wallach (2007) found that
volunteer work significantly reduced the level effntitiement for students. This is why the
demographics questionnaire of this study asks stadehether or not they participate in
volunteer work. More research should be conducteddow to ameliorate the AE issue
specifically.

Measures of AE

A variety of measures have been created in ordastess AE. These assessments
include Achacoso’s (2002) Academic Entitlement 8€AES), Chowning and Campbell’'s
(2009) Academic Entitlement Scale (AE Scale), Gbeeger et al.’s (2008) Academic
Entitlement Scale (AE Scale), and Kopp et al.’sl@QAcademic Entitlement Questionnaire
(AEQ). In order to understand the rationale beltindosing the AEQ scale for use in this study,
the following is a brief overview and critique adah of the aforementioned assessments.

Achacoso (2002) developed a scale to assess Alrkas the Academic Entitlement
Scale (AES). This scale included 12 self-repers that can be rated on a 7-point Likert-type

scale from 1, “Strongly Disagree,” to 7, “Strondlgree.” This assessment was comprised of
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two subscales, including Entitlement Actions andittment Beliefs. Entitlement beliefs were
assessed through the first five questions listatlerassessment (e.g., “Instructors should bend
the rules for me”) while Entitlement actions wess@ssed through the last seven (e.g., “l would
confront an instructor to argue about my grade”).

Kopp et al. (2011) criticized Achacoso’s (2002) ARSstating that although his
literature review on AE was thorough, Achacosorttladequately link the literature review to
scale development. To be more specific, Kopp.ededired more information on: Who should
be able to take this assessment (college studgatdate students, etc.), the particular factor
structure the researchers anticipated discovehiraygh their research, as well as how Achacoso
did not specify whether or not the assessment \wed to ascertain particular dimensions of AE
or just AE as a generalized construct.

Furthermore, Kopp et al. (2011) questioned whedherot this scale adequately assessed
the population it measured, due to the absencdin@ktest of the final version, using a separate
participant sample from the original. AdditionalKopp et al. also made note of the discrepancy
that in Achacoso’s study, participants with highdis of Entitlement Actions were more likely
to engage in self-regulated learning strategies,(asing critical thinking skills). This finding
inconsistent with previous research on entitlemdritus, Kopp et al. had a variety of concerns
regarding Achacoso’s AES.

Chowning and Campbell (2009) also designed an AEsssnent, the Academic
Entitlement Scale (AE Scale). This assessmentdiec 15 self-report items that could be rated
on a 7-point Likert-type scale from 1, “Stronglys2gree,” to 7, “Strongly Agree.” This
assessment was comprised of two subscales, ingllikiternalized Responsibility (ER) and

Entitlement Expectations (EE). The ER subscalkided 10 items that were designed to
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measure the extent to which a person does notéskensibility for his or her actions. Items in
this subscale included statements like, “For grasgignments, it is acceptable to take a back
seat and let others do most of the work if | anyb@s. 985). The EE subscale included five
items and was designed to assess a person’s et how professors should behave and
assign grades. Items in this subscale includedmtnts such as “Professors must be
entertaining to be good” (p. 985).

Last, Kopp et al. (2011) disagreed with the appnagdized by Chowning and
Campbell’s (2009) development of the AE Scale imatous ways. Specifically, Kopp et al.
believed that Chowning and Campbell might have akistly assessed not only the construct of
AE, but rather, included items that overlapped witer constructs, such as work avoidance.
They also took issue with how “the breadth of tHe donstruct was inadequately represented
and the theoretical dimensions were not linked wWithempirical domain” (p. 109).
Furthermore, Kopp et al. did not agree with Chowrand Campbell’s choice of Principal
Components Analysis and believed an Exploratorydfamalysis would have been more
appropriate. Additionally, Kopp et al. believeatiChowning and Campbell did not adequately
represent all possible entitlement expectationk thigir scale. Last, Kopp et al. did not look
favorably upon the low reliability of scores demvigEom the EE subscale of the AE Scale.

Greenberger et al. (2008) also developed an AEetlscale, known as the AE Scale.
This scale included 15 self-report items that cdaddated from 1, “Strongly Disagree,” to 6,
“Strongly Agree.” Scale questions included thasehsas, “A professor should be willing to
lend me his/her class notes if | ask for them”1(j©5) and “I would think poorly of a professor
who didn’t respond the same day to an e-mail I"'9gmt1l196). Kopp et al. (2011) disagreed

with the approach utilized by Greenberger et 108 when developing their AE Scale.
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Specifically, Kopp et al. argued that Greenbergex.adid not provide much information
regarding how their assessment scales were devkeldfapp et al. also made note that, even
though the AE Scale has strong internal consistegl@bility, its scale structure has yet to be
verified. Kopp et al. believed that the lack akthktep calls into question the correlational
analyses conducted with the AE Scale and othessissnts (e.g., narcissism and entitlement
assessments). Furthermore, Kopp et al. took isgthehow the lack of a priori hypotheses may
compromise the validity of the AE Scale.

The Academic Entitlement Questionnaire (AEQ)

The problems associated with the three aforemesdi@dE assessments are what
influenced Kopp et al. (2011) to develop their ofl& questionnaire, called the Academic
Entitlement Questionnaire (AEQ; 2011). The AEQ waseloped using 2,097 freshmen from a
medium-sized university in the southeastern US: tl® purpose of establishing construct
validity, Kopp et al. used the Psychological Ertitent Scale (PES; Campbell et al., 2004), the
Rosenberg Self-Esteem Scale (RSE; Rosenberg, IS88nson’s Locus of Control Scale
(LOC; Levenson, 1973), Achievement Goal Questiomn@GQ; Finney at al., 2004), and the
Student Opinion Scale (SOS; Thelk, Sundre, Hordgjr&ey, 2009) when conducting their
confirmatory factor analysis. Through their invgation, Kopp et al. found that there was a
direct correlation between AEQ scores and work-@aece, along with an inverse relationship
between AEQ scores and test-taking effort.

Kopp et al. (2011) recommended that more reseaaobducted in the areas of
academic success as well as on the utility of tB€A Kopp et al. also called for more research
to be conducted on the developmental process af\&E the course of one’s college years. The

aim of this study is to continue Kopp et al.’s effoby exploring the relationship between AE
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scores and academic performance in both at-risknaneat-risk college student populations. The
results of this study may fill an important niclnetihe AE literature as well as provide
information on the specific factors that may cdnite to academic performance issues.
Satisfaction with life is one factor, in particul#inat is predicted to have a significant
relationship with both academic performance andmtis study.

Satisfaction with Life

In addition to exploring AE and academic perfornggrthis study also explored the
concept of satisfaction with life in a college statipopulation. A variety of research has been
conducted on Millennials, specifically. For examplwenge (2006) argued that Millennials
face concerns such as high parent divorce ratesspre to excel that is fueled by consumerism,
as well as an increase in anxiety and depresdiarenge is not the only researcher who has
guestioned the stress levels that many Millenmay be experiencing. In relation to the
number of traumatic events (i.e., the Oklahoma B8dynbing tragedy, Columbine High School,
and Virginia Tech shootings) that Millennials hdeen exposed to by media coverage, Jayson
and Puente (2007) stated, “The Millennial Generalias every right to be the Melancholy
Generation, and the wonder is that it's not” (pGlyen these stressors, are Millennials at a
greater risk for lower levels of life satisfactiorrfopefully this study will provide an answer to
this question.

Satisfaction with life, as the name denotes, isn@efas a cognitive appraisal of one's
subjective well-being (Diener, Emmons, Larsen, &ffgr, 1985). This sense of well-being may
also be considered as a cognitive evaluation of tawtent one is with his or her life. Life
satisfaction can be measured using the SatisfaatitnLife Scale (SWLS), which was

developed by Diener et al. (1985). The SWLS ismosed of five items that can be rated on a
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seven-point Likert-type scale that ranges fromStrdngly Agree,” to 7, “Strongly Disagree.”
Statements that can be rated include those sutth asst ways my life is close to my ideal,” "I
am satisfied with life,” and "If I could live myfé over | would change almost nothing” (p. 72).

Satisfaction with life has been researched in getsaof ways over time. Research
indicates that experiencing stress and anxietpliege can have a negative influence on life
satisfaction (Weinstein & Laverghetta, 2009), wiidetors such as having a strong sense of self-
efficacy as well as having a good support systeme ln@en linked to higher levels of satisfaction
with life (Coffman & Gilligan, 2003).
Satisfaction with Life, Academic Performance, and &

Several studies have been conducted on the redaipbetween satisfaction with life
and academic performance; this suggests that expatite study of the relationship between
these two variables is warranted in conjunctiorhwaitademic standing. Rode et al. (2005)
conducted a study with business majors from a lanjeersity in the Midwestern US. They
discovered that life satisfaction levels predidteel cumulative GPA for these participants.
Dwyer (2008) explored the relationship betweendhes variables and found similar results,
but used participants from a variety of differergjors. Her study also took place in the
Midwest, at a much smaller, private university. o@h(2005) conducted a study with
participants at a Canadian university. Chow fotlhvad students who reported higher levels of
life satisfaction also had higher GPAs. Althougicleof these researchers found similar results,
their studies took place at geographical locatenms with student populations unlike that of the
current study. There may be significant differenicesatisfaction with life for “at-risk” students
unrelated to GPA.

Discovering whether or not there is a significatationship between life satisfaction and
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academic performance will contribute to the extatisfaction with life literature. Dwyer
(2008) emphasized the importance of discoveringlvfactors in particular may contribute to a
greater sense of subjective well-being, as suleetell-being can influence one's health for the
better.

Furthermore, the relationships between academforpeance, satisfaction with life, and
AE variables have not yet been assessed. Thig stagt help reveal the relationship between
these three variables, for both academically &tarsd non-at-risk college student populations.

Purpose
The purpose of this correlational study was td@repthe relationship between AE,
academic performance, and satisfaction with lif@agncollege students. Academic standing
was the independent variable explored, or whethapba student is classified as either
academically at-risk or non-at-risk. The depend@niables that were analyzed included level
of AE, academic performance, and life satisfaction.
Summary

This study may fill several important niches in to#lege student literature, including a
better understanding of the relationship betweeraAé life satisfaction, AE and academic
performance, as well as academic performance @nddtisfaction between both academically
at-risk and non-at-risk college students. The datpiired from this study regarding these
relationships may help administrators, professameagdemic advisors and counselors, as well as
students themselves, develop a greater understaotithe relationship between AE, life
satisfaction, and academic success during ondegeptareer.

The next section will outline the specific methampt with which these relationships

were investigated.
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CHAPTER 3
METHODOLOGY

The methodology that was utilized in this studgxplore the relationship between
academic entitlement (AE), academic performancaeeasured by cumulative Grade Point
Average (GPA), and satisfaction with life amongegé students will be explained in this
chapter. The researcher will also examine diffeesrin these areas between academically at-
risk versus non-at-risk college students.

Chapters 1 and 2 of this dissertation introduceddtlrpose of this study as well as
summarized the literature that exists regarding &dademic performance, and satisfaction with
life for these two populations.

Participants

College student participants were recruited fromi@sized public university in the
Southern US. These participants were acquiredyysinposive convenience sampling, and were
drawn from the group of students who were consttlevéde in either the academically at-risk or
academically non-at-risk group. More specificathis sample represented undergraduates who
were either: 1) taking part in an intro to psyclyyl@ourse or 2) are taking part in a retention-
based program, respectively.

Using the G-Power program (Faul, Erdfelder, Buch&drang, 2009) to conduct tree
priori analysis, it was estimated that 210 participargseweeded in order to achieve adequate
sample size for this study. This number was coseprof 105 participants for the academically

at-risk group and 105 for the academically noniskk-group. This estimate was based upon an
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analysis § = 0.50,a = 0.05, and power = 0.95) for a two-tailed indegeat samples t-test.
Participants in this study were classified as eiftmdemically at-risk or academically non-at-
risk based upon: 1) their participation in an acaidaeadmission program or 2) non-
participation in an academic readmission progrdimose participating in an academic
readmission program had less than a 2.0 cumul&i&. Those who were considered to be
academically non-at-risk were not participatinggmacademic readmission program and had at
least a 2.0 cumulative GPA. This half-academieatlyisk, half-academically-non-at-risk
combination provided a more diverse GPA data set thonly one group had been included in
the study.

Participants from both groups were recruited usnegntives. The academically at-risk
group was offered extra credit for their participat while the academically non-at-risk group
received course assignment credit. These incentivge frequently offered as common practice
in both of these courses, hence the reason fazinglthem in this study. Each participant was
asked to complete the Academic Entitlement Questima (AEQ; Kopp, Zinn, Finney, & Jurich,
2011) and the Satisfaction with Life Scale (SWL$2r, Emmons, Larsen, & Griffin, 1985).
The participants were also asked to complete & teimographics questionnaire.

Instrumentation
The Academic Entitlement Questionnaire (AEQ)

The Academic Entitlement Questionnaire (AEQ; Kopple 2011) is a self-report
assessment that was designed to measure AE. TQasAgomprised of eight items, which can
be rated on a seven-point Likert-type scale thagea from 1, “Strongly Disagree,” to 7,
“Strongly Agree.” Statements included th