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Abstract

“Every Child Matters”under New Labour provided a framework for services for young
children’s care and educatioit. was pushed aside by the Conservative led coalition and
replaced by'More Great Childcare”. The UK as a signatory to the United Nations
Convention on the Rights of the Child, and therefore has obligatiotegfsiation, polic

and curriculum, specifically with regard to children’s rights and participation. On the 25
anniversary of the UNCR@) practice there may be differemvels of participation
employed to engage children’s views in the development of policy about them. This project
set out to ask children about whatatters” to them. Ninety finalisEarly Childhood Studies
studentsvorked as caesearchersn this project.Five themesre discussed highlightintpe
powerful thoughts and ideas of childré&range ofchild-friendly’ methodsvere usedo
collect data from children including role-play, interviews, drawings and artefactsstang
telling.
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Introduction

Documentingvhat is important to children is fundamentaptomoting children’s rights and
also has implications for ethical and principled approaches tarngowkth children.

Children and young people are an under-exploited resource in relation to theirogdamcelt
care.Despite this right and the rhetoric, in practice childewbdice is not valued in all parts

of life in the UK.This paper aims to review contemporary literature about ehifvoice

and participationn relation to matters of importance to childr&he preliminary findingef

this project includdive themes which have emerged in the data colledtedseare

presented as mimarratives Central to this research process was community of learners that
has evolved through the exploration of pedagogical documentation and giving voice to
children by illuminating on what is commonly believed or promoted in policy.

Researcltonducted over our year period in collaboration with final year Early Childhood
Studies students engaged children in conversations using a range of ‘langfiagéghood.
Drawing ontheprinciples of ‘pedagogical documentatiofor both the individual student
projectsand a summative report)ang story of the learning and thinking about what matters
to children and ways of engaging children in research is presented in thiggpgpeathor,
2010; author, 201)tEthicalprocedures in place at the Universitgre utilsed and

children’s identities have been protected in the conduct of this work. A key feature of this
project was talking to children and facilitating their involvement in their individigépts

and gaining their consent to participate was central.

At the conclusion of the four year project, it is possible now to reflect and reconséruct t
participants’ and the authorfsarning. The finished pieces of work represent a
documentatiomf the pedagogical processesedthing and learning. Thigper also
becomes the starting place for further teaching and learning, not only $etfray the
author, but for future students who may become involved in the project.The project has
uncovered many stories, and these mini-narratives allow children’s perspextieemade
visible with the help from students acting as ‘translators’ (MacNaughtaghé$ and Smith,
2007). The mini-narratives enable adults to gain insights into children’s worlds os adsue
importance in their everyday lives.

A case for children’sparticipation and voice

Democracy and valuing the voices of children, according to Rinaldi Y2904 way of

being, of thinking of oneself in relation to others and the world, a fundamental educational
value and form of educational activity” (p. 1p6~our theoretical approaches underpin this
paper namely, participation, power, critical pedagogy and pedagogy of list€hiege
approaches will be explored in this section to demonstrate how they fit togetheraimunde
thisresearchClark, Kjgrholt and Moss (2005) suggested tlehildren’s active participation

in learning processes has long been a central theme in progressive edugption”
7).However, there is a gap between the theory and reality. For exaMpiess (2009)
commented thahere is ayap between children’s right to participate which is now embedded
into policy and practice in those countries signed up to the UNCRC.

As a gauge for students to consider their role with childdants participation laddefHart,
1992 was usedlt spandrom adult advocacy in which adults mediate on behalf of children
in the decision making processes to children’s voice which is directly andstxtdi

children. There are several ‘steps’ between these two poles, which see the reladofith



decreasig and the child’s level of participation increasing (Wyness, 2009). Warming (2011)
suggested that the ‘least adult role’ may enable children to be empowered avel ttreira
perspectives illuminated.

Children are marginalised in an adult-centred world and they are controlled atrdioeds

by adults within an unbalanced power relationship (Punch, Zl0@18)is a aspect dealt with

by Foucault in which, power is viewed as ever present and dangerous (Clark, Kgadholt

Moss, 2005)For examplein an inteview Foucault (1988) suggested that power is always
present in relationships, “in which one wishes to direct the behaviour of an(Beenauer

and Rasmussen, 1988, p. 11).Awareness of the perceived power, the relationships required to
conduct researchith young childrerwere considerations this project. The choice of

methods used in this studymed to redress the potential power imbalances. MacNaughton

al (2007 warredresearchers about the additional marginalisation of children from minority
groups by engaging in research methods which aim to promote the voice of the child.

In addition to Foucault concerns about powéop cif), Freireés (2000)critical pedagogyvas
drawn uponSpecifically, thepersorviewed as a subject rather than obgatia concern

with emancipation through education, and giving voice to those who were silenced,
oppressed or invisibl€his was echoed bigedmond (2010) wheuggested that children are
often ‘invisible’ in policy and that contradictions exist between the rieefor children’s
participation and the reality. Children as an invisible and minority group in salgsgyve

the opportunity to express their voice and to be taken seriously in matters of imptwtance
them. This is not just a legal right enshrinedhi@ United Nations Convention of the Rights
of the Child (UNCRC) (1989), but it is grounded in an ethical approach to working with
children.

Finally, Malaguzzi(Gandini, 2012), the founder of the schools in Reggio Emilia, wrote about
children and learning-le promoteda‘pedagogyof listening. In order to realise the freedom
envisaged by Freirp cit), a pedagogy of listening and in particular the use of pedagogical
documentation taps into relationships with others, and an openness to new ideas aifid ways o
learning Edwards, Gandini and Forman, 1998). The pedagogy of listening is underpinned by
a view of children that promotes their right to participate, to be and to be heard.Tlhiese va
support an ethical approach to working with children asesearchers rather than objects or
subjects of research.

Background to the paper

Threecohorts studied a module in a BA (Honours) Early Childhood Stadigiee
respectively The cohorts wrein their final year of studie’he assessment used in this
module of sudy was a piece of pedagogical documentation with a written rationale. The
students were asked to investigate one question: What matters to childiep?oject was
set up within the context of the policy and legislative framework Every Cralidelé (E2M).
This framework provided a clear agenda for improving the life chances ofezhifdr
England. Although the policy landscape has shifted, the question about what matters to
children remains valid under the terms of theCRC (1989).

Why every child matters

How children are viewed varieRedmond (2010) described the transition of children from
being viewed as ‘priceless’ where children are allowed to ‘be children’ hg béewed as an
economic commodity for their ‘usefulness’. This is evident in the way in wiechiberal



and contemporary policy has been written for children and familiescontradictions that
exist in currenpolicy, for example in th&JK , suggestshat the policies swing from being
focussed on children’s well-being and development to concerns about child abuse and
exploitation by adult§Moss, 2007; Redmond, 2010).

The voice of the child or the agency of the chigchighly contested in the policy landscape,
in which economic theory dominates and drives the discourse, justifications forfpolic
children and families is masked in social and moral ratiorfess, 2007). In the UK, the
Every Child Matters agenda dominated policy and practice not only for earyy gdacators
but for professionals from other disciplines working with young children. Pddigislation,
and the impact of the United Nations Convention on the Rights of the CINIGRC, 1989)
all highlight children’s right to voice on matters which affect them, howdlergap between
rhetoric and reality ests Children are portrayed in the mediaastims’, vulnerableand in
need of protection by adults and from adults. For example Barnardos (2808jch with
adults in the Ukhighlighted thathey viewed children and young people in the UK are
viewed & ‘vermini(BBC, 2008). A powerful short film was produced by Barnados (2008) as
a result of the study and the words spoken by the actors were the words of thé researc
respondentsThese images of children the film werenot positive andhave a reductiast
view of children.

The UK policy response to the UNICEF report card number 47, vphededBritain in the
bottom third of the world’s richest countries for children’s wedlng(2007)was to further
promote Every Child Matterd’he UNICEFreport highighted some wider societal issues
which impact on children’s sense of well-being in relation to children in other csjntr
namely pressures of schooling, family and children’s views of thems&imagar reports
from the National Society for the Protien and Care for Children (NSPCC, 20Bdtimatel
that every week in the UK 2 children die at the hands of their parents, compared with 2
children ayearin SwedenChildhood in the UK is not depicted positively, and yet children
are viewed politically aghe future.

Participation and capability vs. Protectionand incompetence

Current onstructions of childhood in the UK todagn be illustrated withwo polarised

views. Oneview sees the potential and capabilities of children who are active participant

society and the other view sees childasrpotential victims who need the state to protect

them from harm. The notion of children as being vs becoming challengepéispective

(Author, 2011a). Thompson (2008) suggested that:
‘Instead of seeing children and young people simply as family members or students or
as ‘becomings’, that is people not yet mature enough to have an opinion or act
responsibly, contributors to this volume see them as competent ‘beings’ whose views,
actions and choices are wélue’ (p.1).

She goes on to argue that children deserve more than protection that thegrhave “

entitlement to education, health and wbking, civil and political rights{Thompson, 2008,

p.1) given to them by the UNCRC.

In the ‘participants’ view, children, according to Thompson (2008) andsytrercapable,
not only for providing authentic views about their daily lives, they are indeed ‘expbdut
lifestyle, experiences, relationships and those things that ‘matter’ to ¢hgnf(derson,
2008Clark, 2004, Clark, Kjgrholt and Moss, 2005). Child-friendly methods wkitable
children to express and represent their idedsinguages’ that children feel comfortable,



such as role play, art, drama, 3-D constructions, stories, games andvpéretesable
children to fully participate in resear¢Holland, Renold, Ross and Hillman, 2010).

The ‘protection from harm view'impacts guarticipationas an ethical consideration for
researchThis tenet underpins ethical research principles for children or adulesearch
participantgPunch, 202; Grover, 2004)The dilemma for research with children is finding a
balance between protectimom exploitationand participation. However, if research is
conducted within an ethical framework then concerns about harming participants should be
minimised and children involved will be free to participate. Warming (2011) advoctetied t
children are important gatekeepers and that they should be actively involved in the consent
process.

Arguments against childnés voices in research suggest that because wfage and limited
experience, research with children may not elicit true responses, and tisnzaube better
placed to speak on children’s behalf. This assumption is flawed¢claedd(2008)argues

that children’s voice is authentic and should be valued. Acknowledging that children do have
‘limited life experience’ (McLeod, 2008, p. 63) she draws on Lively (1994) to sudgest t

this limited life experience enable children to view things without presmtions, and that

their views are untarnished, and children believe that anything is possibledic2008,

p.63).

What matters to children?

The Good Childhood Inquiry (Layard and Dunn, 2009) talked to children about “what a good
life looked like” (p.11). The childrersaid that theyeed loving families, friends, positive
lifestyle, solid values acquired from a range of sources, good schools, gotal health and
access to help if required and enough money to live amongst peers without expgrienci
inequality as the key issues (Layard and Dunn, 2008se findings reflect the five

outcomes of Every Child Matters which did involve consultation with children in their
formulation: includng for children to beHealthy, safe, enjoy and achieve, makesitjve
contribution, and to achieve economic weding” HM Government, 2003, pp. Br. Morgan
(2005) confirmed the ECM outcomes in research with 700 children in the UK and he found
that staying safe was the most important and economiebeily was lest important to the
children (p. 10).

Themes from the Good Childhood Inquiry and the five areas of Every Klhitérswere
explored in the literature to establish a conceptual understanding of “whatsriat
childreri in five themes in the literatur@hese themes are explored in this se¢timmely,
emotional welbeing, children’s worlds especially the people of great importentem,
children’s views on health, physical well-being and safety and childrenis\daa education.

Firstly, researchihdings about children’sneotionsand weltbeingsuggest that thegre part

of being human and during the spaca afaychildren express a myriad of emotions (Carter,
2009).Some research suggests thatviding children with opportunities to express emotions
through the many ‘languages’ available to themables children to lmmfortable and
competent in expressing their feeli@dobott, 2001; Sorin, 20Q3If the voice of children is

to be considered, listening to children’s expression of emotiompoasm healthy

development in supportive relationships with key people. Previous research in thissarea ha
predominantly been interpreted by adults and the child’'s voice has been transkatediey
(MacNaughtoret al 2007).



Secondly, hildren’s worlds include those people and places closest to them, including
parents and carers, siblings, friends, members of extended family and neighbourhoods
(Children’s Society, 2008; Morgan, 200Belongings and identity within a range of social
contexts are alsogpt of children’s views of their world. Families are viewed as an important
social unit (Khan, 2003). The Good Childhood Inquiry (2009) stated the “Life begins in the
family, and from a child’s point of view a loving family is the key to a good stdie” (p.

13) Feeling lovegfeeling safe and a sense of belonging are central features to children’s
views about their world, whether it be with family, friends or other social groupaidand
Dunn, 2009; Morgan, 2005). Children’s identity is drawn from who they are in relation to
those around them, where they come from and who loves them (Steel and Kidd5&@001).
example, btween the age of three and six years of age, children have strong ideas @bout the
gender and career aspirations (Archer, 1982).@ his is constructed within the context of
families, friendship groups and early educational influences.

Children’s understanding of health, wbking and safety are alshaped by the contexts in
which they live. Influential are family, school, atiee media. There is a paucity of research
in this aspect of children’s worl@dsd there has been limited research to date from children
Adults play a large part in shaping children’s views. There is emphasis @mcpalicy

about protectiomnd minimisng risk, and concerns about harm which society can have on
children. Morgan (2005) emphasised that staying safe was the most importahtaspe
children, out of the five ECM outcomes. The children in this research were most @shcern
about strangers, smoking, knives, drugs and fire and least concerned about g|exiticit
being with an adult and guridealth and safety are aspects prone to moral panics. For
examplechildren’s diet and exercise, risks of playing outdoors, unsupervised play in local
area. Harrison (2009) challenged this notion by suggestingiaéen children feel safe

they are able to grow into healthy and useful citizens

Children spend a lot of their childhood in nurseries, schools and other educational
institutions. However, these are adult led worlds in which children have veryaitiieok
Learning is a personal journey and yet children are moved through the schodimg sys
towards targets which are nationalised and their performance at school leat Bndtito the
‘quality’ of the teaching. In recent years, token efforts have been givendeects voices or
rather pupil voice in Ofsted visits and on school councils, but at the end of the day, it is the
adult who determines what learning is and assesses the child.

Pedagogical Documentation

Pedagogical documentation is a method for making ‘learning’ visible. dsraiinthe
assumptiorthat children are competent and capable, areoostructors of knowledge and it
is based on an appreciation of the respectful relgiips that support learning through
dialogue and exchange. Alcock (2000) suggested thdtOinie way of respecting children as
people in a shared culture is to include their voices in documentation” (jit.i2@).
participatory form of research whichgages participants in critical action and reflection.

Rinaldi 2006) described the process of documenting learning as:
‘Materials collected during an experience, but they are read and interpreted at the
end. The reading and recalling of memory theretakes place after the fact. The
documents (video and audio recordings, written notes) are collected, sometimes
catalogued, and brought back for rereading, revisiting and reconstruction of the



experience. That which took place is reconstructed, interpreted and reinterpreted by
means of the documents that testify to the salient moments of the path that was
predefined by the teacher: the path that made it possible for the objectihes of
experience to be achievéal 63.

This was the process adopted for this project, by myself as the documenter mif stude
learning. | have read and-read the work of the students, in photos, video footage, drawings
and constructions and critically reflected on what children have said about whabisant

to them Yecchi 1999. Pedagogical documentation is a technique for recording not only
children’s learning and development by educators it is a tool for planning andioefleict

the learning of the educators too. Thornton and Brunton j288&ribed documentati@s:

“not a final summary of a project but an ongoing record of the process of leandregtool

for predicting and planning, what might happen next in children’s learning.” (p. 82)

Thedocumentation ceded by the students, takes the research into the wsihbds realm.
Fleckenstein (2002) suggested that visual images are not neutral or objective ard they
‘read’ and interpreted by the viewer like other texts. With this in mind, the swaagk

narratives selected for this paper, have several layegdaaition involved, firstly the

children who created the work, secondly the student who chose the work to be included and
finally by myself the narrator who is telling the story about What MatteChildrenThe

images presented can be interpreted in multiple ways betthasgewer brings own cultural

and social understandings as well as their unique life trajectories to thdrdetmfetation”
(Thompson, 2008, p. 10).

The starting place for each student was to gain children’s perspectives onnapoyatyg

issue such as health, safety, home or school concerns. In order to do this a range of strategies
were used to document children’s perspectives. These included photographs, dradengs, vi
and voice recordings, artefacts and 3D models createdldyechand tours of familiar and
unfamiliar environments. Drama, music, movement and sédliyg were used by the

students to elicithildren’sperspectives and to enable children to communicate their ideas.

Research methodological issues

The theoretial underpinnings for this paper require the selection of methods that promote
children’s authentic engagement and participation in research, challengegeixidtalance
of power so that children’s words, ideas and thoughts can be expressed openly and
trarsparently so that they are valued. Drawing on the conceptual frameworks of visual
research methodologies such as visual ethnography, visual sociology and madlagog
documentation this piece of work is situated within the qualitative methodoleigres a
poststructuralisipparadigm. Malaguzzi (Gandini, 2012) suggested that chilkclsermunicate
in a hundred or more languages. It was for this reason, the participants of thehrasbsed
a range of data collection methods including photographs, drawing, 3 D models to gain
children’s perspectives on a contemporary issue, these were considered to lehitdere *
friendly’.

Thompson (2008) argued that children’s voices are not always visible, in simylatava
women and other minority groups. Qualitative methodologies are often more sutable t
ensuring ‘marginalised’ groups voices are heard’ (Thompson, 2008,Greht care needs to
be taken when research is conducted with children (Punch). Zaff2zexample, awareness of
the researchers own perspectivaghe issue, consider validity and reliability issues inherent



in the research process to ensure that the context for the research is apmogdribat
language used is clear.

Relationships and building rapport are critical in ensuring that children are notuttediady
being involved in the research process (Punch, XB62cault(date) reminds us of the
power relationships and the potential for imbalance. As researchers in this, pinejec
awareness of the potential for a power imbalamag evepresent. Hence, hald-friendly’
methods were chosen to collaborate with children to answer the researabnq@stdren
and the students became ‘producers of knowlelbgeeciding to employ visual methods to
collect data. Visual research affords ot and children opportunities to shireir
experience, opinions and perspectiveparticipativeresearch (Thompson, 2008).

Ethical approaches are of paramount concern in working with children. Anonymity and
privacy are key aspects which need to be upheld in any research. Concerns about the
‘sensitivity’ of the research topics under investigation and concerns about hosvaehlilt

with these issues in order to protect children from possible harm (Powell arid 3009).
Consideration about the benefits for children for children’s participatiere also factored

into research. These benefits primarily included children’s perspectiv@samge of
contemporary issues being made visible for the first tiogvell and Smith (2009) suggested
that reseatt methods selected should ‘engage’ children in the process by using ‘appropriate’
methods.

A requirement for all students participating in this module was to complete an etiics f

and to gain ethical approval for conducting research with childrao@rdance with the
University’s procedures. Students also needed to approach gatekeepers suahiigshead
teachers and nursery managers to gain access children. Each child who pattwgsagiven

an age appropriate consent form and given the omionthdraw from project at any time.
Where photographs have been used, these have been used with the consent of the children
and their families. However, where possildei/dren’s narratives have be#ostrated by

using images of their wk or artefactsThe following image contains examples of children
giving their consent to be part of the project.

INSERT PHOTOGRAPH 1 HERE

Methods

The project started with the assumption that children can communicate in manytwaas
also assumed that children would enjoy talking, drawing, and creating atatactt things
that were important to them. Children’s contributions included drawings, videos and short
films, drama, posters, stories, 3D constructions and photographs. Children aged from 18
months to 8 years were recruited personally by the 90 students involved in this project.
total 250 children were asked “What matters to them?”

As discussed previously, the metsade derived fromhe post-structuralist paradigm and
concerned with both visual sociology and critical pedagogy. Pedagogical duetiorefalls
within postmodern paradigms and reflects the lived experiences of chil@gmising visual
imagery to illuminate children’s thoughts and ideas about what matters to them,atséeare
to find “ways of forging connections between human existence and visual percéptroay
cited in Denzin and Lincoln, p. 644)



Interpretation and analysis of the artefacts created required the use adisrfedino visual
sociology and anthropology (Banks, 200m)addition, consideration was given to the
literature and the findings of the Good Childhood Inquiry and the five outcomes of Every
Child Matters in analysing the datin examining the materials, the questions asked
included:

1. What is the piece of documetitan about? What is the central message being
conveyed?

2. Who made the piece of documentation? When was the documentation created and
what was the rationale for its creation?

3. Who else was involved in the creation of the documentation? What is their
perspectre on the piece of work?

4. What is the ‘child’s voice’ in the piece of documentation and how has it been
presented?

5. What is the social and cultural context in which the work was created?

This paper represents another form of documentation, it is a prodstiaf relations
(Banks, 2001) and as such, an awareness of the combined impact of the “ntiagerial,
symbolic, the social, and the cultural” ever present in the work. Each piece of ddatiome
has an’ internal narrative’ with a subjectage®, time andtory (Bankspp cif).

ResUts

The results of this study provide some rich examples and illumateeis commonly
promoted in policy about what matters to childi@ata was analysed in terms of frequency
of specific factors in the work of the children observed in the range of data sounicesa$
considered within the context ofelturrent and past political agendas in the UK aim to make
a ‘better’ future for children. Namely, by ensuring children’s health andlyssdethat

children can enjoy a @al life and achieve to their potential so that one day they will
contribute to the society. High quality early years education and carengestinnent in the
futureln broad terms, the children’s views on what matters to children after thygetnsof

the study are summarised in Table 1.

INSERT TABLE 1 HERE

Building on the results of the first year and consideringsdo®nd yeaof the study, the
following five themes were chosen to analyse and consider in depth. Table 2 prbostmie
provides arexample of a typical response and a visual example for each tHeghkghted
in grey are the themes carried forward for the purpose of discussion in this paper.

INSERT TABLE 2 HERE

Discussion



Highlighted in the words of the children, was the gap between rhetoric of policyadityglire
children’s every day lived experiences. When analysing their findings, eatdEns

compared their results to the five outcomes of ECM. When the findings of the group as a
whole were considered, five new themes emerged. These themes were related tosthe word
and thoughts of children, and what they thought was impo@ar&.example will be

presented under each theme.

Theme 1:Emotions

“Emotions are the language we share with all other humans” (Neville, 2007) argd this
central to the them&hildren openly expressed feeling of joy and sadness and these were
represented visually and orally. Expression of emotions is an important skilbtisrecan

be an ‘on-off’ switch for learning and motivation (Vail, 1994; Harrison, 2004). The focus on
children’s feelingss related to their everyday experiences. For example, wBegyear old

girl was asked about what made her happy she replied:

‘My dog makes me feel happy quite a lot. When you feel ill- you just sit next to her. It
feels really comfortable and she makes you feel better. Another thing that makes me
happy is elephants. | don't really know why! Christmas makes me happet 1ots

of presents and 2. We always have a good time when everyone comes around’

‘My friendsmake me happy a lot. They are nice to me and play with me all the time. It
makes me feel really happyarm and cozy inside. Special pedjite disabled

people because they just smile at you and say hello. Being happy and nice to an old
person’.

These coments were supported by her drawing below which depicts a lot of happy and
smiling people which included both family members and friends.

INSERTIMAGE 7 HERE

This child also commented about school and after school activities which gave her please
Feeling like she “achieved something” was of great importance, especigipaxewards

such as winning medals. Conversely, when the same child was asked about what made her
feel sad, she responded:

‘There are quite a lot of things that make me sad. On the news the bad things made
me sad. Like earthquakes they are quite sad because all the children go missing.
When children get cancer that makes me quite sadbecause they are people my age
dying out there.... when people go misdicaa't remember her naméthink she is

still missing and they might have killed her. | don't like death- it puts me down quite a
bit. I have to think of something that cheers me up'.

The same nine year old was asked about what made her sad at school, in contrast to her
previous response, she said:

‘When | get shouted out by the head teacher or by my teatkevery sad| just

feel like | want to cry. When you have to stay in at break and | wanted to cry but
couldn't- | found it annoying and tiring. She got really angry at me because | didn't
understand it. The head teacher is nice to parents but not nice to kids- but that is her
technique I think'’.

She continued to discuss what people made her feel sad:



‘My brother and sister make me sad by arguing. | don't like it. | feel very grumpy
inside, not happy. | don't like it when David Cameron makes reatlychoiceshe
makes me sad because he does not make the right decisions for the world'.

Finally, the things that previously gave her the most joy, her outside schudles;tthee
were some things that made her so sad she felt like giving up.

‘Drama does have its ups and downs because they shout at us a lotevgen
things wrong- it is not nice! Dance is the sarsiee fiouts at us really loud.
Gymnastics is probably the worst- they shout at you and scarét y@the shock of
it- | feel unhappy- you just don't feel right inside- you just don'twant to do it
anymore!’

INSERT IMAGE 8 HERE

Theme 2:Children's worlds

Within the theme of children’s world, families and childeeperspectives will be presented
as an example of this theme. Families were of significant importance teechitdiolved in
this project. This finding is supported by the Good Childhood IngGinyidren were asked
guestions about families: What makdsuaily? What does iteel like to be part of a family?
Why are families important?

According to the childrenafmilies are ‘altogether, safe placelspw love,and made up of
kind and helpful peopldmage 2 illustrates thidop’ words that children used to describe
their family. Overwhelmingly, children viewed their fampwsitively, using words like fun,
loving, caring. When children were asked about what it felt like to be part of & féney
responded saying it feliovely, safe, happy, cared fand excitedAnother family focussed
guestion, asked children about why families were important. For example egpmnses
were related to their feelings, safety, health and-lhg.

"They feed you and keep you healthy.”

"Families keep you compgrand you are never alone.”
"They cheer you up if you are sad.”
"They look after you and keep you safe.”
"They make you happy.“

"You would be sad if you had no family.”
"Families are always there for you.”

"They make you feel like you belong."

(XXXXX project)



Children also recognised that families are not always perfect, but tmeyafeafety net. For
example, one child saitthey love me and I love them and sometimes they don't like me
when I'm naughty.(Liam (6 years)} (XXXXX project)

Theme 3:Health

Body image was a recurrent theme in the project. Cheatum and Hammond (2001) and Kirsh
(2000) defined body image as internal feelings that a person has about thenmsedeesan

be positive and negative. The impact of the media and celebrities in the development
identity has been highlighted in research related to children’s health anleivel-For

example, Hayes and Tantlddunn (2010) found that due to exposure to ‘idealised’ images,
children were more likely to have unrealistic views aboalt life role models, preferring

thinner adult figures as being ‘princesses’ like the ones in the exper{ments

Image 3 and 4 provide an example of how children have idealised views about themselves
and what they want to become as an adult. KnighRagyaDewar, Malcolm, Kearney and
Gibson (2010) in their draw and write study concluded that children’s drawings enalphed the
as researchers to use an open ended method by tapping into children’s’ worlds through
familiar communication methods.

Theme 4:Safety

Research conducted in Australia suggests that crime and safety are realfissnesra for

young children. In particular, children were concerned about feeling unsafe wikérgwa
around their local area, particularly at night time. The Austnalthildhood Foundation

(2008) reported that children feared becoming victims of crime. Tolbert Kimbro and
Schlacter (2011) suggested that pardetrs about their neighbourhood impact on children’s
outdoor play, and by extension, this would influence the child’s views about safety outdoors.
Examples in this study include Tom (6 years) (see irBagad in his annotatiofobbers

eat drugs, set houses on fire, shoot people and crime is a very bad pdrsisns sharply
contrasted by Andrew (image &jo drew a picture of a fly swatter when he was asked about
what he needed to feel safe.
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The outdoor spacesere identified by children as amportantplace for them in their local
area, but sometimes did not feel s&farver, Ghosh and Garcia (2000) found that children
exposed to violence were more likely to have lower estiéem, have poorer sense of well
being and have less feeling of control over themselves and the world aroundrtieyralso
reported that children living in ne violent areas were more likely to feel unsafe in their
outdoor environment and have more violent content in their drawings due to their life
experiences (Farver, Ghosh and Garcia, 2000).

This study used children’s drawing to give children the opposxttiilustrate what happens

in their local area. The drawings were coded according to violence observedibgrchil
ImagelOis a collection of photos taken by eight year old Harry. He walked around his local
park and took photos of things he liked and disliked. Harry likes“skateboarding around” and
“being free and running around in the open space”. He dislikes “no swings”, “did not like
graffiti or the rubbish lying around” “did not like seeing teenagers standing arddady’s



negative impression about the local outdoor play spaces were reinforced by hiswhather
rarely let him play there unsupervised because of her concerns for his safety
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Theme 5: Learningand education

School, learning and education was a common theme idata. In particular children had

views about the questiokVhat is education@lazzard (2012) reported that children’s views

on their education are increasingly the focus of education policy makers. Youngriédd

to be more positive and enthusiastic about schooling and education than older children
(Glazzard 2012). h a piece of crossultural research in the USAj, Yamamoto, Luo,

Batchelor and Bresmhan (2010) described how children acquire learning beliefs through
socialisation. Children learculturally valued attitudeabout school, learning and education
from their families, teachers, peers, school and the mEdéviews expressed by children as
provided above in Table 2 highlights that children understand that schooling is linked to their
future and employmeraind are therefore culturally deriveebr example,

Education is the reason we go to school so we can get jobs when we grow up.

It was heartening to see that children know that learning is not confined to school
attendance:

Learning is something we do all the time. There is always something to learn.
Learning isn’'t always done at school. We never stop learning.

(XXXXX project)

Concluding comments

Children are experts about their own lives (Alderson, 2008 small insights presedten
this paper show that children have views about what is important to them. The challenge for
educators and other professionals working with young children is to find ways te ensur
children’s view are sought, considered and included in adult wahdgliari, Barozzi and
Giudici(2004) suggested that:
‘Participation is based on the idea that reality is not objective, that culture is a
constantly evolving product of society, that individual knowledge is only partial; and
that in order to construct a project, especially an educational project, everyone’s
point of view is relevant in dialogue with others, within a framework of shared values’
p. 28)

Pedagogical Documentation is a mechanism that facilitates dialogue, distetsieen
adults and children, parents and the wider community. As a community of learners
collaboratively conducting this project, the students were able to explore thamdlpewer
of pedagogical documentation through literature, examples of work and in pracicgays
of working ethically with children in participatory research and looking for atithe
opportunities for giving ‘voice’ to children (Cagfliari, Barozzi and Giudici, 2004).



As educators, we need to be cautious about using visual research methods with young
children and how we as adults interpret these. Thompson (2008) stredsdsllenges us to
consider:
‘What right do we have as adults to know the hidden worlds of children’s culture and
to have them illuminate this through visual means? We may wishdesathis
knowledge to advocate on their behalf in order to bring children’s voices more
powerfully into the process of policy developmént’26).
On the other hand, bydéveloping rich narratives of interpretation through dialogue across
generations, situated in a commitment to realising the social, cultural and political roots”
(Thompson, 2008, 33) we have the potential to influence and advocate.

The challenge in the next 25 years of the UNCRC and beyond will be to continue to pursue
the rights for cHdren and to promote participation, democratic values and authentic
involvement in decisions about theirds. Future research about whatttars to children will
inform policy and practice and is central to living out the values and intentions of the
UNCRC. In conclusion, Image 11 highlights very clearly what children think it means to be
an adult, what kind of adults do we want them to be:

Boring- you can'’t play anymore because you'’re too old

old

Bossy When you are an adult you can boss people around, that's what my mum does.
Get married and have babies

Independent- You can do what you want when you’re grown up. When I’'m older
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