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TEOPUA ITPETIONABAHHUA HHOCTPAHHDBIX 43bIKOB
P.J. Mitchell, M.A. Shevchenko

TEACHING MILITARY LINGUISTS: THE EXPERIENCE
OF THE BRITISH ARMY

The article examines the British Army’s experience of teaching military lin-
guists. A review is made of the history of establishing, developing and perfecting
schools, methods and means of training military linguists. The employed meth-
ods and means of education are analysed.
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Cratbs MOCBsIIeHA ONBITY 00YYeHUS] BOSHHBIX IMHIBUCTOB B OpUTAHCKOM
apmuu. PaccmarpuBaeTcst HCTOpUSI CTAHOBJIEHUSI, PA3BUTHSI M COBEPIIEHCTBO-
BaHMS 1LIKOJI, METOAMK M MPUEMOB OOYyUEHHUSI CIIELIMAIMCTOB B 00JIACTU JIMHT-
BUCTUUYECKOTO OOECreueHUs] BOEHHOW NesATebHOCTU. AHAIM3UPYIOTCSl MC-
MOJTb30BaHHbIE METOIWKHU U MIPUEMBI MPEITOAaBaHusI.

Knrouegoie cno6a: 00yueHUe UHOCTPAHHOMY SI3bIKY, MHOCTpaHHas BOEHHast
JIEKCUKA, BOCHHBIW JIMHTBUCT, BOCHHBIN TMEPEeBOAYMK, METOIMKA MperoaaBa-
HWUSI, CyXOIyTHBIE Bolicka BenmnkobputaHum.

Modern military operations have demonstrated the existence of prob-
lems of language, cross-cultural communication and, therefore, a great
need in military linguists to aid in overcoming these problems!. Crossey
notes that language capability is of particular importance in peace-sup-
port operations where the absence of effective communication may lead
to mistakes, which might, in a worst-case scenario, result in casualties?2.
With increasing multinational cooperation in defence, and the carrying
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out of operations with military personnel drawn from a wide range of
countries and language backgrounds, this need is unlikely to decrease.

We see, therefore, an emerging picture of the desirability of having
military linguists with a foreign language capability for the conducting of
a multitude of operations in a wide range of countries. When on joint
and multinational missions, this is essential to militaries’ interoperability:
‘the ability of military, paramilitary and security forces, from different lin-
guistic and national backgrounds, to work together for a common aim’3.

The roots of military linguist education in the British Army go back
to World War II. This was a time when the military establishment sud-
denly realised the lack of officers and men with any communicative
competence in the language(s) of the enemy — specifically, German and
Japanese. For obvious reasons it was thought undesirable to rely on non-
British subjects of German or Japanese origin. Although the British
Army was able to make use of a not wholly inconsiderable number of ci-
vilians with knowledge of German, the situation as regards Japanese was
dire. The first courses in Japanese for (future) military linguists were of-
fered at the University of London’s School of Oriental and African Studies
(SOAS) from May 1942. Given the urgency in preparing suitably capable
linguists, emphasis was made on either spoken language (for interpreters)
or written language (for translators) and grammatical explanations were
avoided as far as possible. Film viewings and listening to Japanese speech
on gramophones were common in order to improve listening skills and
cultural knowledge. Overall, the teaching was innovative and effective®.
Indeed, feedback from the Army was highly positive, in spite of men-
tioning the desirability of greater emphasis on military vocabulary?.

Use of native-speaker teachers was common throughout the history
of military linguist education in the British military; the particular ad-
vantages of employing native speakers as teachers for military linguists is
noted in research literature®. Although in the British Army’s experience,
this was indeed seen to have a positive impact on learner’s language
skills, the quality and availability of such teachers was not always consis-
tent’. After World War 11 there was less immediate urgency to produce
communicatively competent military linguists. Consequently, the training

3 Woods P. The Hedgehog and the Fox: Approaches to English for Peacekeeping //
IATEFL Global Issues SIG Newsletter 16. 2005. P. 27—32.

4 0ba S. The ‘Japanese’ War. Folkestone: Japan Library, 1995.

5 Extracts from letter 22.9.44 from the Director, School of Oriental and African Studies,
to Major General W.J. Cawthorn in War-time Courses (paper by Frank Daniels, SOAS
1945) in: Oba S. Op. cit.

6 Cm.: Hlesuenxo M.A., Mumuean I1./I#c. O6ydeH1Ie BOSHHBIX TIEPEBOTYUKOB B IPaX-
JTaHCKOM By3e (ombIT HanmoHanbHOTo MccaenoBarenbckoro ToMCKOTo rocy1apCTBEHHOTO
yHuBepcuTeta) // SI3bik v Kyabrypa. 2013. Ne 1. C. 125—131.

7 Elliot G., Shukman H. Secret Classrooms: an Untold Story of the Cold War. St. Er-
min’s Press, 2003.
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took on a more academic tone with the grammar-translation method
being employed to a considerable extent.

Rivers emphasises the importance of avoiding the “artificial types of
drills and practice exercises to which many learners are still subjected” in
favour of having “practice in using the language for the normal purposes
language serves in everyday life”®, quoting Jespersen’s observation that
language textbooks often give the impression that learners “must be
strictly systematical beings, who one day speak merely in futures, anoth-
er day in [past tenses], and who say the most disconnected things only
for the sake of being able to use all the persons in the tense which for the
time being happens to be the subject for conversation, while they care-
fully postpone the use of the subjunctive until next year”®. Such a dis-
jointed approach to language learning and teaching cannot but cause
problems in terms of developing proficiency in a foreign language.

In discussing the grammar-translation method Harmer identifies
three main features, which might be considered disadvantages: “In the
first place, language was treated at the level of the sentence only, with little
study, certainly at the early stages, of longer texts. Secondly, there was
little if any consideration of the spoken language. And thirdly, accuracy
was considered to be a necessity”!?. The grammar-translation method
presupposed literary language’s superiority to spoken language and the
texts used in foreign language teaching were frequently written by people
trained in literature rather than language teaching or applied linguis-
tics'!. Howatt and Widdowson draw attention to the fact that the gram-
mar-translation sentences had an additional purpose besides providing
opportunities for practice in that, “They exemplified the grammar in a
more concentrated and, it was hoped, clear way than texts could do”!2.
The main issue with the grammar-translation method, however, remains
that its focus on individual written sentences and accuracy result in op-
portunities for interaction and oral communication and development of
fluency being lost.

A particular problem in foreign language teaching is the lack in com-
munication practice and using authentic language in situations which
simulate real life!3. It is the teacher, within the confines of the curricu-

8 Rivers W.M. Principles of Interactive Language Teaching, 2007. URL: http://www.
edevaluator.org/rivers/10Principles_0.html (last accessed: 01.02.2013).

9 Jespersen O. How to Teach a Foreign Language. L.: George Allen and Unwin, 1904.

10 Harmer J. The Practice of English Language Teaching. 4th ed. N.Y.: Pearson Edu-
cation Ltd, 2007.

' Richards J.C., Rodgers T.S. Approaches and Methods in Language Teaching. 2nd
ed. Cambridge: Cambridge University Press, 2001.

12 Howatt A.P.R., Widdowson H.G. A History of English Language Teaching. 2nd ed.
Oxford: Oxford University Press, 2004.

13 CMm.: Tep-Munacosa C.T. YTo MellaeT MOBbILIEHUIO KAUECTBA MPenoaaBaHus UHO-
CTpaHHBIX SI3BIKOB KaK Cpe/icTBa OOLIeHUs] MexXay npodeccuoHanamu // BectH. Mock.
yH-Ta. Cep. 19. JIMHrBUCTHKA U MEXKYJIbTYpHast KoOMMyHuKanust. 2006. Ne 3. C. 7—13.

143



lum, who must make the decisions on what to teach and how to teach it.
It is imperative on the teacher to keep up-to-date on which methods are
found to be effective.

Communicative competency, i.e. the ability to communicate effec-
tively in the foreign language, being the aim that language teachers strive
for, depends on both accuracy and fluency!4. While it is true to say that
accuracy, particularly for military linguists, is important in learning foreign
languages, accuracy at the expense of fluency is disadvantageous to a
foreign language learner’s progress. The grammar-translation method’s
focus on the written word, too, is a serious disadvantage in its use with
regard to military linguists who may at any time be called upon to partic-
ipate in a multinational operation with all its attendant requirements of
being able to communicate orally with foreign military personnel and
local civilians.

Despite its various drawbacks, the grammar-translation method con-
tinued to pervade language training in the British Army. This could be
seen as recently as 1993, for the teaching of Serbo-Croat during the wars
in the former Yugoslavia: “The traditional grammar-translation method
contributed a legacy of grammatical tables, showing the inflections of
root stems in different grammatical positions. One of the most complex
examples was a hand-written matrix in 14 rows and 30 columns to repre-
sent the inflection of six different types of noun, adjective and pronoun
in three different genders and seven different cases, in singular and plu-
ral. This grammar-translation method also involved vocabulary learning,
with long lists of words to be memorised...”!3

Such an approach was not unique to the British Army; Kelly and
Baker point out that at least in the early stages of the Yugoslav conflict
the teaching methods in most NATO countries were initially based on
the grammar-translation method. When called upon to interpret,
though, “military linguists [taught by means of the grammar-translation
approach] were often ill-equipped to respond”!¢. The result of using the
grammar-translation method for the purposes of training military lin-
guists is perhaps best described by a former head of the Russian Lan-
guage Wing of the UK Defence School of Languages, speaking about
how military language teaching in the 1970s—1980s had not equipped
learners with sufficient speaking skills: “I have to say that the [1970s]
language course, though good in its way, was much stronger at instilling
the rules of grammar than in encouraging spoken communication... And

14 Brumfit C. Communicative Methodology in Language Teaching: The Roles of Flu-
ency and Accuracy. Cambridge: Cambridge University Press, 1984.

15 Languages at War: Policies and Practices of Language Contacts in Conflict / Ed. by
H. Footitt, M. Kelly.

16 Interpreting the Peace: Peace Operations, Conflict and Language in Bosnia-Herze-
govina / Ed. by M. Kelly, C. Baker.
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it was very much the grammar translation method of language teaching.
And when [ left the language training and started work using the lan-
guage, it was still being used in a very passive way. There was very little
spoken language... And I think one of the things that struck me then, and
still I find now, is that the language of the classroom is in many ways
quite different to the language ‘as she is spoke’ (laughs), I think. And
though I rarely got my case endings wrong, I did very often find it diffi-
cult to have an ordinary conversation with Russians, because it was not
what we were used to”17.

The grammar-translation method might be said, therefore, to produce
students well versed in grammar, but unready for interaction. Indeed it
was in response to this very problem which the grammar-translation
method could not address that the British Army moved towards a com-
municative, scenario-based approach to teaching.

Larsen-Freeman describes how the communicative approach emerged
in the 1970s when teachers “observed that students could produce sen-
tences accurately in a lesson, but could not use them appropriately when
genuinely communicating outside of the classroom”!8. Task-based Lan-
guage Teaching (TBLIT, also called task-based language learning or task-
based instruction) emerged from the communicative approach to lan-
guage learning and communication is central to it, but the difference is
one of focus. As Long and Crookes write: “The departure from CLT... lay
not in the tasks themselves, but in the accompanying pedagogic focus on
task completion instead of on the language used in the process”!®. TBLT
is represented as being theoretically and empirically sanctioned by psy-
cholinguistic and SLA research and “in view of the fact that [TBLT]
seems to have the credentials of both practical effectiveness and theoretical
validity, it is not surprising that it has become the new ELT orthodoxy” 2.

As mentioned earlier, the teaching of foreign languages at the British
Army’s Defence School of Languages (DSL) in the mid-1990s saw a
shift from a grammar-translation approach to a communicative ap-
proach, making specific use of TBLT, directly as a result of the problems
encountered in using the former, as Footitt and Kelly relate: “In-theatre
experience in Bosnia-Herzegovina, compounded by longer-term experi-
ence of interpreting Russian for the Joint Arms Control Implementation
Group (JACIG) and military liaison missions, encouraged [DSL] to base

17 Languages at War: Policies and Practices of Language Contacts in Conflict / Ed. by
H. Footitt, M. Kelly.

18 Larsen-Freeman D. Techniques and Principles in Language Teaching. 2nd ed. Ox-
ford: Oxford University Press, 2000.

9 Long M., Crookes G. Units of Analysis in Syllabus Design: The Case for Task //
Tasks in a Pedagogical Context / Ed. by G. Crookes, S. Gass. Clevedon: Multilingual
Matters, 1993.

20 Howatt A.P.R., Widdowson H.G. Op. cit.
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their course around scenario-based methods better suited to, and grounded
in, the tasks that military linguists... could be expected to perform”?2!.
Footitt and Kelly describe the change in approach: “This approach focused
on the needs of the learner rather than the teacher, and encouraged a
high level of initiative from the learners. It attached great importance to
effective communication, encouraged maximum use of the target lan-
guage and emphasised task-based activities, preferably related to a rele-
vant socio-cultural context and using authentic materials as far as possi-
ble. In many ways, this matched the situation in which military personnel
had a strong sense of the purpose for which the language was required
and were accustomed to using their initiative to solve problems” (Ibid).

Although the communicative approach to foreign language teaching
applied in the British Army made use of what has been described as a
“scenario-based approach”, this was basically TBLT by another name.
Footitt and Kelly (Ibid) write that language teaching was “increasingly
organised on a functional or communicative basis. Learning focused on
tasks that might need to be carried out on the ground and included role-
play and simulated scenarios. This largely replaced the grammar-transla-
tion approach, and proved more effective and more motivating to learners.”
The advantages of using TBLT for foreign language teaching were not
unnoticed in the British Army: “The scenario-based approach had
several benefits. First, it was likely to motivate students by confronting
them with situations they could expect to encounter on active service,
and they could therefore understand the practical purpose of their lan-
guage learning <...> Second, if the scenarios were carefully chosen, they
would provide a script for the learner to use in real-life situations. The
importance of this was recognised by military educators, who made a
point of ensuring that the experience of people who had returned from
active service could be incorporated in the course”?2.

The experience of the British Army shows that TBLT has certain dis-
tinct advantages over the grammar-translation and audiolingual methods.
First among these is the focus on ability to communicate, i.e. function in
the target language and negotiate meaning in interaction with speakers
of the target language, be they military personnel or local civilians. Of no
less importance is the question of motivation. Motivation is a fundamen-
tal factor in language learning and is recognised as promoting effective
acquisition?3; this is no less the case in the foreign language teaching of
military personnel.

2l Languages at War: Policies and Practices of Language Contacts in Conflict / Ed. by
H. Footitt, M. Kelly.

22 Interpreting the Peace: Peace Operations, Conflict and Language in Bosnia-Herze-
govina / Ed. by M. Kelly, C. Baker.

2 Dornyei Z. Motivational Strategies in the Classroom. Cambridge: Cambridge Uni-
versity Press, 2001.
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Another criticism of the communicative approach as a whole, including
TBLT, is that it “may offend against educational traditions which rely on
a more teacher-centred approach”?*. Notwithstanding such concerns,
Footitt and Kelly observe that in training military linguists for the British
Army during the Yugoslav conflict: “The [task-based] approach was well
aligned with wider military practices in training. Scenarios and simulations
were widely used, both for small-scale tasks and for larger operations, up
to the level of military exercises <...> Whereas the use of these simula-
tions was commonplace in military training, this was probably the first
time that language issues had been incorporated in such a simulation”?3.

We see, therefore, that the modern-day teaching of military linguists
has — with some innovation in terms of TBLT — to a significant extent
returned to its beginnings during World War II. The emphasis on training
a communicatively competent professional is ever-present and, although
technology has changed, it is the focus on the learner being able to make
use of language skills post-training that provides the foundation to the
British Army’s effectiveness in military linguist education.

References

Tep-Munacosa C.I. YUTo MeriaeT TOBBIIICHUIO KadecTBa IIPEITONABAHUS
WHOCTPAHHBIX SI3BIKOB KaK CPEACTBA OOIIEHMST MEXTY MpodeccruoHaa-
mu // BectH. Mock. yH-Ta. Cep. 19. JIMHTBUCTUKA U MEXKYJIBTypHast
KoMMyHUKarwms. 2006. Ne 3.

Illesuenxo M.A., Mumuean I1./]xc. OGydyeHrEe BOEHHBIX MEPEBOAUYUKOB B
rpaxknaHckoM By3e (ombIT HarmoHaabHOTO McciienoBarebckoro ToM-
CKOT'0 TOCYIapCTBEHHOTO yHUBepcuTeTa) // SA13bIk u Kynsrypa. 2013, No 1.

Brumfit C. Communicative Methodology in Language Teaching: The Roles
of Fluency and Accuracy. Cambridge: Cambridge University Press,
1984.

Crossey M. Improving Linguistic Interoperability // NATO Review (Summer).
2005. URL: http://www.nato.int/docu/review/2005/issue2/english/art4.
html (last accessed: 22.01.2013).

Dérnyei Z. Motivational Strategies in the Classroom. Cambridge: Cambridge
University Press, 2001.

Elliot G., Shukman H. Secret Classrooms: an Untold Story of the Cold War.
St. Ermin’s Press, 2003.

Harmer J. The Practice of English Language Teaching. 4th ed. N.Y.: Pearson
Education Ltd, 2007.

Howatt A.P.R., Widdowson A.G. A History of English Language Teaching.
2nd ed. Oxford: Oxford University Press, 2004.

24 Harmer J. Op. cit.
25 Languages at War: Policies and Practices of Language Contacts in Conflict / Ed. by
H. Footitt, M. Kelly.

147



Interpreting the Peace: Peace Operations, Conflict and Language in Bosnia-
Herzegovina / Ed. by M. Kelly, C. Baker. Basingstoke: Palgrave Macmillan,
2013.

Jespersen O. How to Teach a Foreign Language. L.: George Allen and Unwin,
1904.

Languages and the Military: Alliances, Occupation and Peace Building /
Ed. by H. Footitt, M. Kelly. Basingstoke: Palgrave Macmillan, 2012.

Languages at War: Policies and Practices of Language Contacts in Conflict /
Ed. by H. Footitt, M. Kelly. Basingstoke: Palgrave Macmillan, 2012.

Larsen-Freeman D. Techniques and Principles in Language Teaching. 2nd ed.
Oxford: Oxford University Press, 2000.

Long M., Crookes G. Units of Analysis in Syllabus DDesign: The Case for
Task // Tasks in a Pedagogical Context / Ed. by G. Crookes, S. Gass.
Clevedon: Multilingual Matters, 1993.

Oba S. The ‘Japanese’ War. Folkestone: Japan Library, 1995.

Richards J.C., Rodgers, T.S. Approaches and Methods in Language Teaching.
2nd ed. Cambridge: Cambridge University Press, 2001.

Rivers W.M. Principles of Interactive Language Teaching. 2007. URL:
http://www.edevaluator.org/rivers/10Principles_0.html (last accessed:
01.02.2013).

Woods P. The Hedgehog and the Fox: Approaches to English for Peacekeep-
ing // IATEFL Global Issues SIG Newsletter 16. 2004.




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Gray Gamma 2.2)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages false
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends false
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams true
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments false
  /ParseDSCCommentsForDocInfo false
  /PreserveCopyPage false
  /PreserveDICMYKValues true
  /PreserveEPSInfo false
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Remove
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 100
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages false
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 100
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages false
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 1.30
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /ColorImageDict <<
    /QFactor 1.30
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 10
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 10
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 150
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages false
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 150
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages false
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 1.30
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /GrayImageDict <<
    /QFactor 1.30
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 10
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 10
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 300
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages false
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 300
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages false
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e5c4f5e55663e793a3001901a8fc775355b5090ae4ef653d190014ee553ca901a8fc756e072797f5153d15e03300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc87a25e55986f793a3001901a904e96fb5b5090f54ef650b390014ee553ca57287db2969b7db28def4e0a767c5e03300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020d654ba740020d45cc2dc002c0020c804c7900020ba54c77c002c0020c778d130b137c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor weergave op een beeldscherm, e-mail en internet. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (Use these settings to create Adobe PDF documents best suited for on-screen display, e-mail, and the Internet.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToRGB
      /DestinationProfileName (sRGB IEC61966-2.1)
      /DestinationProfileSelector /UseName
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /NA
      /PreserveEditing false
      /UntaggedCMYKHandling /UseDocumentProfile
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [300 300]
  /PageSize [612.000 792.000]
>> setpagedevice


